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Intermediate District 287

RESPONSIVE. INNOVATIVE. SOLUTIONS
GENERAL MEETING OF THE BOARD
Thursday, March 13, 2014
6:30 PM @ District Service Center Board Room
AGENDA

. CALL TO ORDER (Action)
. APPROVAL OF GENERAL MEETING AGENDA (Action)
. OPEN FORUM FOR COMMUNITY COMMENTS  (Information)
. APPROVAL OF CONSENT AGENDA (Action)
4. 1. General Board Meeting Minutes from February 27, 2014
5. SHARE THE SUCCESS & RECOGNITION - None
6. SUPERINTENDENT'S REPORT - (30 minutes) (Information)
6. 1. Legislative Update

6. 2. What the Board Needs to Know About Legislative Report in Reducing the Use of
Restrictive Procedures
Dolly Lastine, Executive Director of Special Education, will share this document and be

available for questions.
. INSTRUCTIONAL REPORT - (40 minutes) (Information)

7. 1. What the Board Needs to Know About Educational Rounds
Dolly Lastine, Executive Director of Special Education, will share this document and be
available for questions.

. Exchange Program with Japan
Twenty-three students from Robbinsdale traveled to Japan for 10 days last summer. The
trip was organized by District 287 teacher Kaoru Thompson through the Bridge for
Tomorrow Project and was funded by the Japanese Ministry of Foreign Affairs.
Thompson, who provides Japanese language instruction to the Robbinsdale school district,
and representative students, will share their experiences and reflections on Japanese school,
homelife, food, music and culture.

8. ADMINISTRATIVE SERVICES REPORT - (10 minutes)  (Information)
8. 1. Financial Report - None

8. 2. Facilities Report

8. 2. 1. South Education Center (SEC) Playfield Update
Mike Cowles, Director of Facilities, will update the Board on the playfield.

8. 3. Information Technology Report - None
8. 4. Human Resource Report

8. 4. 1. Closed Session
The school Board may hold a closed meeting as permitted by the attorney-client
privilege (Minn. Stat. sec. 13D.05, subd. 3(b)) to discuss threatened or
pending litigation against the District

9. BOARD BUSINESS - (5 minutes)
9. 1. Policy Review & Revision - None
9. 2. Board Reports
9. 2. 1. Chair Report
9. 2. 2. AMSD Report (Ann Bremer)
9.2.2.1. Local 2209/Board Breakfast Update




9. 2. 2. 2. AMSD Connections Newsletter March 2014
9. 2. 3. District News
9. 2. 3. 1. School Board Planning Calendar 2013-2014
9. 2. 3. 2. School Board Calendar of Events
9. 3. Once Around the Table
10. ADJOURNMENT




DISTRICT 287 REGULAR BOARD MEETING
Intermediate District 287
February 27, 2014
MINUTES

1. CALL TO ORDER
Chair Ann Bremer called the regular meeting to order at 6:31 PM in the District Service Center Board Room. A
quorum was declared with the following members in attendance:

286 Brooklyn Center Jeffrey Palm

273 Edina Regina Neville

270 Hopkins Laura Ronbeck

276 Minnetonka Karen Filla

278 Orono Michele Kunz

279 Osseo Dean Henke

280 Richfield Nancy Rowley

277 Westonka Ann Bremer

Absent: 272/Bomben, 281/Tyrrell, 283/Gores, and 284/Peterson

Guests:

287 Administration: Sandra Lewandowski, Colleen Baumtrog, Anne Becker, Michael Cowles,

Mae Hawkins, Jane Holmberg, Dolly Lastine, Chad Maxa and Wauneen Mgeni
287 Staff Members: Don Vavrosky, Jon Voss, Pamela Schroeder, Robin Henslin, and Gregg Krohn

2. APPROVAL OF GENERAL MEETING AGENDA
The general meeting agenda was presented for approval. Motion by Ann Bremer, seconded by Dean Henke, to
approve the meeting agenda. All in favor. Motion carried unanimously.

3. OPEN FORUM FOR COMMUNITY COMMENTS

4. APPROVAL OF CONSENT AGENDA

The Consent Agenda was presented for approval. The Consent Agenda included the general meeting minutes from
February 13, 2014, Minnesota Organization on Fetal Alcohol Syndrome, Minnesota Department of Employment
and Economic Development Rehabilitation Services Youth Workforce Grant, and Routine Human Resource
Activities for February 27, 2014. Motion by Ann Bremer, seconded by Laura Ronbeck, to approve the Consent
Agenda as presented. All in favor. Motion carried unanimously.

5. SHARE THE SUCCESS & RECOGNITIONS

Superintendent Lewandowski introduced Ms. Dolly Lastine, Executive Director of Special Education. Dolly
introduced Mr. Don Vavrosky, Teacher of the Blind/Visually Impaired, who gave an overview of some of the
innovative services he has provided for students. The exceptional academic accomplishments of Don’s longtime
student Nathan Stocking from Wayzata School District appeared in a recent WCCO news story that was shown to
the Board.

6. ADMINISTRATIVE SERVICE REPORTS

Financial Report

Mrs. Mae Hawkins, Director of Finance Services, presented the monthly financial report for January 2014. Motion
by Ann Bremer, seconded by Michéle Kunz, to approve the monthly financial reports as presented. All in favor.
Motion carried unanimously.

Mae presented the FY14 Budget Revision for approval. Motion by Ann Bremer, seconded by Dean Henke, to
approve the FY14 Budget Revision as presented. All in favor. Motion carried unanimously.

Mae presented the FY15 Budget Assumptions for approval. Motion by Ann Bremer, seconded by Dean Henke, to
approve the FY15 Budget Assumptions as presented. All in favor. Motion carried unanimously.

7. SUPERINTENDENT’S REPORT

Mae presented the revised 2013-2014 Intermediate District 287 School Calendar that recognizes changes in student
days due to weather related closings and cancellations February 21, 2014. Motion by Ann Bremer, seconded by
Dean Henke, to approve the revised 2013-2014 Intermediation District 287 School Calendar as presented. All in
favor. Motion carried unanimously.



8. INSTRUCTIONAL REPORT

Superintendent Lewandowski introduced Dr. Jon Voss, Principal of Academic Programs. Jon introduced Ms.
Pamela Schroeder, Minnesota Affiliate Director for Destination Imagination (DI) and the Board Chair for the
international DI program. Pamela described her recent trip to China where she headed the US delegation at the
Asian Pacific Invitational, participated in a televised education conference, and lectured at the University of Beijing.
Four Minnesota DI teams competed in the DI and National Geographic co-sponsored event where the Anoka-
Hennepin team placed second in the world in the structure challenge. Board members also received information
about the upcoming tournament season in Minnesota, which is coordinated through District 287 as part of our
Gifted Education Services.

9. ADMINISTRATIVE SERVICE REPORTS (continues)
Facilities Report - None

Information Technology Report

Mr. Chad Maxa, Director of Information & Technology, demonstrated Halogen, the District’s new electronic
platform for employee evaluation. Dr. Jane Holmberg, Executive Director of Teaching and Learning, discussed
how the Halogen system would support the proposed licensed staff evaluation model that was reviewed at the prior
Board meeting. Chad also provided an update on the District’s involvement with PreciouStatus, an innovative
communication tool that is designed for sending real-time, private status updates to family members of those in
schools, health care facilities, and daycare centers.

Human Resources Report

Mrs. Anne Becker, General Counsel/Human Resource Director, requested approval of a Resolution directing the
Administration to make recommendations for reductions in programs and positions (ULAs). Resolution motion by
Ann Bremer, seconded by Michéle Kunz, to waive the reading of the resolution and approved the proposed
resolution directing the administration to make recommendations for reductions in program and positions (ULAS).
The following voted in favor of the resolution: Bremer, Filla, Henke, Kunz, Neville, Ronbeck, Rowley, and Palm.
The resolution passed.

Anne briefly updated the Board on the tenure decision-making process.

Closed Session

At the recommendation of Board Chair Bremer, a motion was made by Michele Kunz, seconded by Laura Ronbeck,
the school Board may hold a closed meeting as permitted by the attorney-client privilege. All in favor. Motion
carried unanimously. The meeting was closed to the public at 8:13 PM. A motion was made by Dean Henke,
seconded by Michele Kunz, to reopen the general meeting. All in favor. Motion carried unanimously. The
general meeting reopened at 8:32 PM.

BOARD BUSINESS
Policy Review & Revision

Chair Report
Board Chair Bremer update the Board on the recent “A Better Way”, training that focus equitable discipline polices,
multi-tiered systems of evidence-based practices, and re-engagement plans for dropouts.

AMSD Report - None

Once Around the Table
Board member Kunz announced the recent passing of Horst Rechelbacher, remarking on the generous endowment
Horst presented to the Epsilon program.

10. ADJOURNMENT
Motion was heard and seconded to adjourn the meeting. Meeting adjourned at 8:44 PM.

The next general meeting will be held on March 13, 2014, at 6:30 PM in the DSC Board Room.

Submitted by
Wauneen Mgeni
Secretary to the Board

Signed: Chair Clerk

Date Date




Intermediate School Districts

Innovation through Collaboration

INNOVATION THROUGH COLLABORATION

2014 Legislative Platform

Legislative proposals prepared by Intermediate School Districts #287, #916, and #917 for
legislators and member districts to use as a resource in understanding the mission and critical
needs of the Intermediates in serving career and technical, special education, and other academic
needs of students. For questions or more information, please contact:

Superintendent Sandy Lewandowski, #287 (763.550.7100)
Superintendent Connie Hayes, #916 (651.415.5656)
Superintendent John Christiansen, #917 (651.423.8226)
Valerie Dosland, Ewald Consulting (612.490.3052)



THE ROLE OF INTERMEDIATE SCHOOL DISTRICTS

The three Intermediate School Districts were formed in the late 1960s at the request of local school
districts to deliver vocational and technical education. This delivery model is intended to eliminate low-
enrolled, costly programs and services offered in individual local school districts and replace them with
higher-enrolled, more cost-effective programs and services at one or more of the Intermediate School
District sites. Central to this strategy is an effort to avoid duplicating expensive equipment and
specialized facilities in K-12 districts in which enrollment is not sufficient to support quality programs.
Our experience confirms the wisdom of this decision -- member districts reduced or eliminated high-
cost, inefficient local programs and services in the areas of special education and career and technical
education.

Meanwhile, the Intermediate School Districts continue to evolve to meet the changing needs of K-12
districts with major program expansions for at-risk students, gifted and talented students, and low-
incidence academics such as world languages. In these programs, we provide state-of-the-art curricula,
equipment, instruction and technologies for students with minimal duplication of programs and services.
In addition to shared services in distinct market niches for which there are no equivalent providers, we
also have begun coordinating regional and even statewide services to save districts commercial provider
costs.

2014 LEGISLATIVE PLATEORM

Intermediate School Districts 287, 916, and 917 provide critical resources to member school districts
and provide important programs and services to students. We are grateful for the Legislature’s support
and are well-positioned to continue and enhance our unique mission as both special school districts and
regional service providers.

With continued support from the Legislature, the Intermediate School Districts can continue to provide
quality programs and services in special education, career and technical education, and a variety of other
specialty areas for our member districts and other customers. Responding to our legislative needs will
also enhance our ability to serve as a model for the regional delivery of many of the programs and
services needed by students and K-12 school districts.

The Intermediate School Districts understand the many challenges faced by state policy makers and will
work collaboratively with policymakers and other education organizations sharing the goals of
supporting a strong public education system. Here are the key initiatives supported by the Intermediate
School Districts for the 2014 legislative session.

Support the Intermediate School Districts to address the needs of complex and aggressive students by
increasing the safe schools levy by $10 per pupil.

The Intermediate School Districts have experienced a significant increase in aggressive and dangerous
behavior among students with complex needs including mental illnesses, pharmacological profiles,
developmental/cognitive and neurobiological disorders. This has occurred as counties increasingly focus
on serving young people in their home communities. Education is the only child-serving system
mandated to provide and pay for services when other entities have discharged youth from residential,
day treatment programs and psychiatric hospitals for aggressive behavior. It is critical the Intermediates
recruit, train and retain highly skilled staff in an ever increasing tight job market for special education



professionals. A $10 per pupil unit increase in the safe schools levy for intermediate school districts
would better support:

« additional training in mental health,

« increased staffing for behavior support teams, and

 district-provided counseling and support for employees suffering from symptoms
of post-traumatic stress due to student assaults

Allow the Intermediate School Districts the authority to sell general obligation bonds for deferred
maintenance and large health & safety projects. (The Intermediates have already decided not to move
forward with any legislative efforts that would allow the Intermediate School Districts the authority to
sell general obligation bonds for deferred maintenance and large health & safety projects. We are
waiting to see if the Facilities Task Force provides any solutions to our deferred maintenance needs.)

The Intermediate School Districts have authority to finance new construction using a special lease levy
authority given to the member districts. However, if doing deferred maintenance is a preferred option to
the higher cost of a new building, the intermediate districts cannot do so under current MN statute. This
catch-22 is the result of:

1. A limited, but very impractical, authority to sell bonds based on the original
enabling statute for Intermediate School Districts that would require passing
elections in all member districts concurrently.

2. The requirement that all Health and Safety projects over $500,000 use alternative
facilities funding for which the Intermediate School Districts do not qualify.

Simply removing the $500,000 cap for health and safety projects is insufficient given these projects
must be fully paid for in one year. Selling bonds for large facility projects, including health and safety,
reduces the annual tax burden for member districts and provides the most efficient form of financing.

Support the Intermediate School Districts’ long-term facility needs by increasing the lease levy
authority for members of Intermediate School Districts.

With the United States Supreme Court decision in the Olmsted case, the Intermediate School Districts
are seeing a change in the placement of students from residential centers to community settings.
Increasingly the Intermediate School Districts are seeing more students with challenging needs being
served by the Intermediates. As a result, the need for specialized spaces to serve students in Level 4
settings continues to grow. All three Intermediates are currently at capacity for the majority of their
programs. We recommend increasing the levy authority from $46 to $65 per pupil for the Intermediates
to adjust the levy for inflationary increases.



Amend the Post-Secondary Enrollment (PSEQO) program to allow at-risk students to better access
PSEOQ opportunities.

As the Intermediates examine how to improve graduation rates for at-risk students, we have learned of
various barriers preventing students’ access to programs that best meet their needs. To best help these
students we propose the following:

e Allow PSEO funding for post-secondary remedial coursework for students who
are in programs designed to increase pathways to college for those most at risk of
not graduating from high school. By funding remedial college coursework
through PSEOQ, students at risk of not graduating would be able to benefit from
the kind of jumpstart programs (also known as Early or Middle College programs)
that are gaining success all around the country, and we would better be able to
fulfill the intent of the World’s Best Workforce legislation.

e Remove transportation barriers for low-income families so these students can
better access programs that meet their needs.

» Match the PSEO travel definition so low-income students traveling to an
alternative learning center, that might better meet their needs, can receive
reimbursement for travel from their home to the school of choice or from their
high school to the school of choice.

> Increase the statewide allocation for this program so more families can access
programs that meet their students’ needs.

> Allow families eligible for free or reduced price meals to automatically
qualify for this program without needing to fill out another application form.



Intermediate District 287

RESPONSIVE. INNOVATIVE. SOLUTIONS.

INTER-OFFICE MEMORANDUM

DATE: March 13, 2014

TO: Sandra Lewandowski, Superintendent

FROM: Dolly Lastine, Executive Director of Special Education

Re: What Board Members Should Know About the Legislative Report to Reduce the

Use of Restrictive Procedures

Overview:

MDE reconvened the stakeholder task force between November 2013 and February 2014 to develop a statewide
plan and present to the Commissioner with specific and measureable implementation goals and proposed
amendments to Minnesota Statute 125A.0942, Standards for Restrictive Procedures. As a requirement in the
statute, a report was submitted to the Legislature by March 1, 2014 outlining the Districts’ progress in reducing the
use of restrictive procedures in Minnesota schools. The data submitted to MDE by Intermediate District 287
reported a substantial decrease (63%) in prone restraints from 2012 to 2013. The report on Minnesota districts’
progress to reduce prone restraints documented the age of students, length of incident, gender, disability category,
ethnicity, and staff and student injuries.

Statewide Plan to Reduce Restrictive Procedures:

On or before Jul y 1, 2014:

e MDE will develop a process to identify outliers in prone restraint reporting that may need targeted
technical assistance, develop and post on website a Post-use debriefing form, oversight committee
procedures and forms

Beginning in March 2014:

o MDE will collaborate with DHS and districts by researching three cross-expertise training models for
state-wide use that addresses strategies and educational service options; EBD, ASD, DD

By August 1, 2014:

o MDE will collaborate with partners to develop a restrictive procedures panel on the legal and
practical aspects of reducing restrictive procedures and eliminating prone restraints

By June 30, 2015:

e A minimum of 40 additional schools will use evidence-based practice of positive behavioral
interventions and supports

During 2014 legislative session:

o Increased funding to sustain fidelity of PBIS sites beyond the two year process for training

o Legislature will consider establishing a task force to make recommendations to integrate planning
between K-12 and post-secondary systems

Annually, beginning February 1, 2015:

o MDE will submit a report to the Legislature summarizing the state’s progress and recommendations
to further reduce its use

Top five areas that may have implications for our programs

Prone restraints may be prohibited after August 1, 2015

Beginning 2014-15, districts will collect and submit data on the use of reasonable force

Potential funding available to assist districts experiencing a high use of prone restraints

Utilizing the School Resource Officer instead of prone restraints

MDE is recommending that the statute be revised to allow a prone restraint only if the district has
obtained medical certification of no contraindication prior to its use.

arownhE
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COMMISSIONER:

Brenda Cassellius, Ed. D.

FOR MORE INFORMATION CONTACT:
Patricia Templin, J.D.

Division of Compliance and Assistance
651-582-8435

patricia.templin@state.mn.us
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Cost of Report Preparation

The total cost for the Minnesota Department of Education (MDE) to prepare this report was
approximately $24,000. Most of these costs involved staff time in compiling and analyzing data,
staffing the stakeholder group and preparing the written report. Incidental costs include paper,
copying, and other office supplies.

Estimated costs are provided in accordance with Minnesota Statutes 2011, section 3.197, which
requires that at the beginning of a report to the legislature, the cost of preparing the report must
be provided.
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INTRODUCTION

The Minnesota Legislature tasked the Minnesota Department of Education (MDE) with
developing a statewide plan “with specific and measurable implementation and outcome goals
for reducing the use of restrictive procedures.” MDE has submitted to the Legislature reports in
2012 and 2013 providing summary data of prone restraint and restrictive procedures along with
its progress and recommendations for reducing the use of restrictive procedures and eliminating
the use of prone restraints.

We commend the reporting school districts for their commitment and candor in their submission
of the required data to MDE. For the 2012-13 school year, MDE received responses from all but
one traditional school district and five charter schools. Data collected for the 2012 and 2013
legislative reports was submitted in varying forms by districts until statutory changes required
that districts/charter schools use a form developed by MDE. Thus, data collected and reported
after July 1, 2012, represents a consistent reporting format.

2012-2013 Stakeholder Work Group

MDE convened a restrictive procedures work group (2012 stakeholder group) during the 2012-
13 school year as charged by the Minnesota Legislature. The stakeholder group included
representatives from the following legislatively mandated participants: school districts, school
boards, special education directors, intermediate school districts, and advocacy organizations.
The stakeholder group met on five occasions between September 2012 and January 2013 to
review restrictive procedures data and discuss areas of agreement about how to reduce the use
of restrictive procedures.

The statewide plan generated by the 2012 stakeholder group is set forth in the 2013 report
available on MDE’s website.? The group recommended 10 activities in the statewide plan and
also recommended legislative changes to the restrictive procedure statutes. During the 2013
legislative session, most of the recommended changes, including extending the date for use of
prone restraints to August 1, 2015, were passed by the Legislature. However, the Legislature
did not authorize the requested appropriation funds targeted for use with students experiencing
the highest frequency of restrictive procedures, specifically prone restraints. “Prone restraint”
means placing a child in a face down position.® As set forth in Appendix A of this report, the
current stakeholder group agrees that funds are still needed to provide intensive services to
students undergoing a high use of restrictive procedures, specifically prone restraints.

Summary of Progress toward Implementing the Statewide Plan

During the 2013 legislative session, safe school levy funds were increased effective fiscal year
2015, and language was added to the levy fund statute to allow its use for co-locating and
collaborating with mental health professionals who are not staff or contracted as staff. In

! Minn. Stat. § 125A.0942, Subd. 3(b) (2013).

2 See 2013 “The Use of Prone Restraint in Minnesota Schools,” available at
http://education.state.mn.us/MDE/Welcome/Legis/LegisRep/index.html.

% Minn. Stat. § 125A.0941(e).
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addition, the 2013 Omnibus Health and Human Services bill expanded the school-linked mental
health grants program by $4.5 million for the 2014 and 2015 biennium.

During the 2013-14 school year, MDE provided training throughout the state on the changes to
the restrictive procedures statutes and updated the sample forms on the MDE website. MDE
also continues to work across the agency to develop a process for and to provide targeted
technical assistance. In addition, MDE conducted a survey of school districts and continues to
meet with the Department of Human Services (DHS) to assist in the development of an expert
list. The list will be posted on MDE’s website prior to the beginning of the 2014-15 school year.
Further, MDE has continued to coordinate the school-wide positive behavior interventions and
supports (PBIS) trainings across the state.

2013-2014 Stakeholder Work Group

MDE reconvened the restrictive procedure work group (2013 stakeholder group) during the
2013-14 school year as charged by the Legislature. This group was tasked with developing a
statewide plan with “specific and measurable implementation and outcome goals for reducing
the use of restrictive procedures...” The 2013 stakeholder group included representation from
the following legislatively mandated participants; advocacy organizations, special education
directors, teachers, intermediate school districts, school boards, day treatment providers, county
social services, state human services department staff, mental health professionals, and autism
experts.®

The 2013 stakeholder group met on four occasions between November 2013 and February
2014 to review the restrictive procedures data and discuss areas of agreement about how to
reduce the use of restrictive procedures. The statewide plan that was generated by this
stakeholder group contains eight goals and proposed amendments to Minnesota Statutes
section 125A.0942.° The current statewide plan reflects the consensus among the 2013
stakeholder group. The group believes there is a need to continue to meet on a quarterly basis
to review prone restraint data, review the annual data for restrictive procedures, review progress
in implementing the goals, and discuss any needed changes.

HISTORY OF RESTRAINT IN MINNESOTA

There is an ongoing debate in Minnesota about the legality, morality, and efficacy of using
seclusion ’ or restraint on individuals with disabilites. Some are concerned that these
procedures are subject to misapplication and abuse, placing students at equal or greater risk
than their problem behavior(s) pose to themselves or others.®

: Minn. Stat. § 125A.0942, Subd. 3(b).

Id.
® See Appendix A.
" Minnesota’s restrictive procedures statute defines “seclusion” as “confining a child alone in a room from which
egress is barred. Egress may be barred by an adult locking or closing the door in the room or preventing the child
from leaving the room. Removing a child from an activity to a location where the child cannot participate in or observe
the activity is not seclusion.” Minn. Stat. § 125A.0941(g) (2013).

U.S. Senate, Health, Education, Labor, and Pensions Committee, Dangerous Use of Seclusion and Restraints in
Schools Remains Widespread and Difficulty to Remedy: A Review of Ten Cases (Majority Staff Report, issued
February 12, 2014), Majority Committee Staff Report. Retrieved from

Page 2
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On February 1, 2012, MDE submitted a report to the Minnesota Legislature detailing the results
of data on the use of prone restraint from August 1, 2011 through January 13, 2012.° MDE
made important disclaimers about the quality of the data presented, which included the short
reporting window, the lack of information about the use of other non/prone physical holding and
seclusion, and inconsistency in reporting forms, with recommendations for improvements both
in data reporting and in clarification regarding the use of restrictive procedures.

During the 2012 legislative session, Minnesota Statutes, sections 125A.0941 and 125A.0942,
were amended to include a definition of prone restraint'® and a revised definition of physical
holding.™ The statute limits the use of prone restraint to “children age five or older,” but allows
its use until August 1, 2013,'? and requires districts to report the use of prone restraint on an
MDE form.™ Additionally, the Minnesota Legislature tasked MDE with developing a statewide
plan “to reduce districts' use of restrictive procedures.”** As noted above, MDE continued to
collect data on prone restraint, gathered restrictive procedure summary data from the districts
for the 2011-12 school year, and assembled a group of stakeholders to assist MDE with
developing a statewide plan.*

In February 2013, MDE submitted a report to the Minnesota Legislature that detailed the results
of data collected on the use of prone restraint from January 14, 2012 through December 31,
2012. The report provided summary data on the use of all reported restrictive procedures in
Minnesota during the 2011-12 school year and also provided MDE’s progress and
recommendations for reducing the use of restrictive procedures and eliminating the use of prone
restraints.

Regulation of Restraint in DHS Facilities

In 2011, DHS entered into a settlement agreement enforced by the federal court in Minnesota
regarding the inappropriate use of aversive and deprivation procedures, including the improper
use of seclusion and restraint techniques. As part of the 2011 “METO Settlement”,'® DHS is
currently undertaking a rulemaking process to amend Minnesota Rules, Parts 9525.2700 to
9525.2810 (commonly referred to as “Rule 40”), to reflect best practices regarding the use of
aversive and deprivation procedures in facilities that serve persons with developmental
disabilities, including through the use of positive behavioral approaches and the elimination of
particular restraint practices. DHS will hold several public forums this summer to get feedback
on the draft rule. A proposed rule will be published by the end of December 2014 and a final rule
will be adopted by August 2015. For further information related to the rule making process,

http://www.help.senate.gov/imo/media/doc/Seclusion%20and%20Restraints%20Final%20Report.pdf (last visited Feb.
19, 2014).
°For information related to the history of restraint in the educational setting prior to 2012, see 2012 and 2013
Legislative Reports, “The Use of Prone Restraint in Minnesota Schools,” available at
http://education.state.mn.us/MDE/Welcome/Legis/LegisRep/index.html.
1% Minn. Stat. § 125A.0941(e) (2012).
' Minn. Stat. § 125A.0941(c) (2012).
2 Minn. Stat. § 125A.0942, Subd. 3(7) (2012).
13 Minn. Stat. § 125A.0942, Subd. 3(a)(7)(iv). (2012)
i: Minn. Stat. § 125A.0942, Subd. 3(b) (2012).

Id.
8 METO Settlement, Case 0:09/cv/01775/DWF/FLN, Doc. 104/1, Attachment A, p. 5 (2011). Retrieved from
http://www.dhs.state.mn.us/main/idcplg?ldcService=GET_DYNAMIC_CONVERSION&dID=137925.
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please visit the DHS rulemaking webpage.!’ The Rule 40 Advisory Committee issued its final
version of “Recommendations on Best Practices and Modernization of Rule 40” on July 2, 2013.
To support the recommendations, DHS has begun holding Positive Supports Community of
Practice meetings online on various training topics.*®

REGULATORY DEVELOPMENTS

Recent Minnesota Developments

During the 2013 legislative session, Minnesota Statutes, sections 125A.0941 through
125A.0942 were amended to:

Provide more content specificity for a district restrictive procedure plan, including the
composition of the oversight committee and detailing its review responsibilities;*

Address when a district must hold an IEP meeting following the use of restrictive
procedures, and when additional members should be included to address the student’s
unique needs. Language was also added that the IEP team must review any medical
information that the parent provides voluntarily to consider if restrictive procedures would
be contraindicated;*

Make clear that restrictive procedures are to be used only in an emergency and not for
disciplinary reasons, extend the time period for the use of prone restraint until August 1,
2015, and task MDE with developing a statewide plan “to reduce districts' use of
restrictive procedures;*

Include paraprofessionals under the training section, ensure school staff are aware of
school wide positive behavior strategies used by the school, and its policies and
procedures related to timely reporting of the use of restrictive procedures;?* and

Require MDE to develop and maintain a list of experts to help individualized program
teams reduce the use of restrictive procedures.?®

Federal Developments

The Keeping All Students Safe Act (H. 1893), legislation aimed at regulating restraint and
seclusion on the federal level, was introduced in the United States House of Representatives by

" Minnesota Department of Human Services, Rulemaking Webpage, available at:
http://www.dhs.state.mn.us/main/idcplg?ldcService=GET_DYNAMIC_CONVERSION&RevisionSelectionMethod=Lat
estReleased&dDocName=dhs16_169508# (last visited Feb. 20, 2014).

'8 Minnesota Department of Human Services Positive Supports Community of Practice website, available at:
http://mn.gov/dhs/partners-and-providers/continuing-care/provider-information/positive-support-cop.jsp (last visited
Feb. 20, 2014).

192013 Minn. Laws Ch. 116, Art., 5, Sec. 4.

20
Id.
21

24,
B q.
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Representative George Miller on May 8, 2013, and the bill was referred to the Subcommittee on
Early Childhood, Elementary, and Secondary Education.*

At a news conference on February 12, 2014, Senator Tom Harkin, Chairman of the Senate
Health, Education, Labor, and Pensions (HELP) Committee, released the findings of an
investigation into the use of seclusion and restraints. The majority staff report is titled,
“‘Dangerous Use of Seclusion and Restraints in Schools Remains Widespread and Difficult to
Remedy: A Review of Ten Cases.” The report highlighted cases in which restraint was used as
a form of punishment or control.?® At the event, Harkin announced the Keeping All Students
Safe Act, a bill to ensure the effective implementation of positive behavioral interventions in the
education setting. The bill has not yet been introduced in the Senate this session.

Currently, 33 states and the District of Columbia have legislation and/or education agency
regulations or policies that prohibit the use of prone restraints or restraints that impede a child’s
ability to breathe within the school setting. Thirteen states specifically prohibit the use of prone
restraint in educational settings by state statute, rule, or policy. In addition, 23 of the 34 states
have legislation and/or education agency regulations or policies that encompass all students,
rather than only students with a disability. This is in accordance with Principle Four in the U.S.
Department of Education, Office of Special Education and Rehabilitation Services (USDE
OSERS) guidance document issued May 15, 2012, Restraint and Seclusion: Resource
Document.?®

Only four states (Vermont, Massachusetts, Rhode Island, and Minnesota) prohibit the use of
restraints that impede a child’s ability to breathe and specifically allow the use of prone restraint
in limited circumstances. Appendix B contains a citation to and a description of the provisions in
place for each state addressing restrictive procedures.

MINNESOTA'’S PRONE RESTRAINT DATA

Important Disclaimers Regarding the Data

Reporting Window. School districts have been statutorily required to report to MDE regarding
their use of prone restraint since August 1, 2011. To prepare the 2012 legislative report, MDE
included data from all prone restraint reports received August 1, 2011 through January 13,
2012. The 2013 report included data from prone restraint reports received January 13, 2012
through December 31, 2012. The 2014 report includes data from prone restraint reports
received January 1, 2013 through December 31, 2013, with relevant comparisons to the
previous data.

#y.s. Library of Congress website http://beta.congress.gov/bill/113th-congress/house-bill/1893 (last visited February
20, 2014).

% U. S. Senate, Health, Education, Labor, and Pensions Committee, Dangerous Use of Seclusion and Restraints in
Schools Remains Widespread and Difficult to Remedy: A Review of Ten Cases, Majority Committee Staff Report
(Feb. 12, 2014), Retrieved at
http://www.help.senate.gov/imo/media/doc/Seclusion%20and%20Restraints%20Final%20Report.pdf (Last visited
Feb. 20, 2014).

®y.s. Department of Education, Office of Special Education and Rehabilitation Services guidance document,
Restraint and Seclusion: Resource Document (Issued May 15, 2012), Retrieved at
http://www2.ed.gov/policy/seclusion/index.html#resourcedocument (last visited Feb. 20, 2014).
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Not the Whole Picture. We acknowledged in our 2012 and 2013 reports that the use of prone
restraint is best evaluated within the context of the statewide use of all other types of restrictive
procedures by Minnesota school districts. Districts are required to maintain data on their use of
restrictive procedures, including physical holding or seclusion®” and are required to report a
summary of this data annually to MDE by June 30 of each year.”® As summary data, the
restrictive procedures data has some limitations not present with the prone restraint data. The
summary data necessarily lacks information about the range of numbers of physical holds and
uses of seclusion per individual student. The data also lacks information about the length of time
students were physically held and secluded and the types of restraints being used.

We received a response from over 99 percent of all districts, including charter schools for the
2012-13 school year.” This is the baseline for future comparisons. It is important to note that
the number of restrictive procedure incidents that districts reported in the annual summary may
not be aligned with MDE’s definition of an “incident” of restrictive procedure, as discussed
below. Therefore, incident/level comparisons between restrictive procedures incidents and
prone restraint report incidents are not likely to be valid. However, as a result of the summary
data, we are able to provide policy makers with data to substantiate the percentage of students
in the state that have been reported as restricted compared to the data specific to prone
restraint.

Form Consistency. Since the statute was amended in 2012 to require districts to report use of
prone restraint on a MDE form, the consistency of reporting for prone restraint has increased
markedly.

Outliers. For the 2013 calendar year, 1 student accounted for 11 percent, or 70 of the 644
prone incident reports. Cumulatively, 5 students accounted for 29 percent, or 189 of the 644
prone incident reports; and 10 students accounted for 42 percent, or 270 of the 644 prone
incident reports. These figures are similar to outliers for data collected in 2011 and 2012.

In the 2013 report to the legislature, 1 student accounted for 6 percent, or 58 of the 942 prone
restraint incident reports. Cumulatively, 6 students accounted for 24 percent, or 230 of the 942
prone incident reports, and 10 students accounted for 35 percent, or 325 of the 942 reports of
prone restraint.

In the 2012 report to the legislature, 1 student accounted for 8 percent, or 23 of the 286 reports.
Cumulatively, 4 students accounted for 21 percent, or 61 of the 286 reports, and 10 students
accounted for 36 percent, or 104 of the 286 reports of prone restraint.

Of the 10 students who experienced the highest use of prone restraint during the 2013 calendar
year, 6 students were found eligible for special education services through meeting criteria for
Autism Spectrum Disorder. Two students were found eligible through meeting criteria for

" Minn. Stat. § 125A.0942, Subd. 3(a).

28 Minn. Stat. § 125A.0942, Subd. 3(b).

% MDE has not received restrictive procedures summary data report for 2012-2013 from the following six districts
after numerous attempts by the department to acquire the data: Cook County Public Schools, Glacial Hills
Elementary, Metro Tech Academy (closed in 2013), Minnesota Internship Center, New Discoveries Montessori
Academy, and Riverway Learning Community Charter School.
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Emotional or Behavioral Disorders, and the other 2 students each met a different area of
eligibility.

Including these unique situations in the overall data counts skews the appearance of the
demographic data by incidents. However, this data is important for understanding the issues
and potential solutions. The data illustrates that a relatively small number of students underlie
the total number of reports and incidents. Though the specific students who make up this group
change over time, intensive services targeted to these students are likely to have the greatest
impact on diminishing the use of restrictive procedures.

Prone Restraint Data

Districts submitted written reports to MDE through a secure website. Individual reports
necessarily included personally identifying information related to specific students, and as such
constitute non-releasable data under the Minnesota Government Data Practices Act.** MDE
prepared and posted a summary of reported data by quarter on its Restrictive Procedures
webpage.

Districts that Reported Use of Prone Restraint

eports |Reports
Austin (492) of| 3
[Bagley (162) I o 5|i
Bemidiji (31) 2|l 0l
[Benton/Stearns Ed. Dist. (6383)|| 72|l 0
Brainerd (181) 1 2
[Buffalo/Hanover/Montrose (877)|| 2 0]
|Crosby/Ironton (182) | ofl 1
EIk River (728) | off 1]
Goodhue County Ed District 0 3
(6051)
[Hendricks (402) | 2 0]
Intermediate District 287 79 | 216|
Intermediate District 917 218|| 207,
Lake Park Audubon (2889) off 1]
Mankato (77) 36|, 22|
Marshall (413) 12| 59
Minneapolis (1) 0 1

%9 Minn. Stat. § 13.02, Subds. 5, 8a (2011).
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District 2013 2012
Reports ||[Reports
Monticello (882) off 1]
Moorhead (152) 15|| 16|
New London Spicer (345) o|f 5|
Northeast Metro 916 74 267|
Pine City (578) | 1]
Pipestone Area (2689) | 1]
Rochester (535) | 1]
Southwest West Central (991) 85|| 77|
Waterville/Elysian/Morristown 1 o
(2143)
|West Central Area (2342) | 1] 4
Willmar (347) 35|| 48|
[Total Prone Restraint Reports|| 644 942|

Incidence of Prone Restraint by District

For the purposes of reporting, we consider prone restraint to begin when the child is placed in a
prone position by one or more trained staff persons holding onto the child; it ends when the child
is no longer being held. That cycle—a hold followed by the release of the hold—is one incident
of prone restraint.

In more complex situations related to the same precipitating incident, this hold/release pattern
was repeated a number of times before the child was returned to the classroom or other activity.
Given that the statutory definition of a “physical hold” is based on the presence or absence of
“body contact” or “physical contact,” we determined that this situation involved several incidents
of prone restraint, all of which were included on one written report. This explains the difference
between the number of “incidents” that occurred (936) and the number of “reports” MDE
received (644).

MDE received reports of 936 prone restraint incidents that occurred during the 2013 calendar
year, a substantial decrease from the 1,756 prone restraint incidents reported for the 2012 data
collection period.® During the 2013 calendar year, 16 districts reported the use of prone
restraint, a decrease from 22 during calendar year 2012.%” During the 2013 calendar year, 178
students were restrained in a prone restraint by a staff member, a decrease from 256 students
during calendar year 2012.

The majority of both prone restraint incidents and reports involved students at one of
Minnesota’s three intermediate school districts. This is not surprising given that the intermediate

22 The 2012 data collection period for prone restraint usage was January 14, 2012-December 31, 2012.
Id.
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districts provide, among other important services, a program of integrated services for special
education students.® As a rule, the intermediate districts provide services to special education
students who have not experienced success at their original district, and a significant
percentage of these students exhibit atypical behavioral challenges in a school setting. Two of
the three intermediate districts show a substantial decrease in both the number of reports and
incidents of prone restraint from the previous legislative report. At the stakeholder meetings, the
intermediate districts shared the efforts made to implement data-driven positive behavior
strategies and to review the restrictive procedures data on an ongoing basis, as well as staffing
and environmental changes.

While the majority of incidents and reports of prone restraint in the previous legislative report
came from the intermediate school districts, use of prone restraint appears to have held steady
or slightly increased in greater Minnesota, where the use is mostly reported by special
education programs at cooperatives or education districts and districts that are regional centers.
In greater Minnesota, these programs and districts function similarly to the intermediate school
districts in the Twin Cities metropolitan area, in part by serving students with the most
challenging behaviors.

The following two charts represent the distribution of both prone restraint incidents and reports
for the last two reporting periods. Statewide, the number of reports submitted, incidents
reported, and students involved, and the number of districts using prone restraint during the
2013 calendar year have all decreased compared to the 2012 data; although, on a district level,
some districts have reported increases.

Number of Incidents and Reports by District: Jan. 1 through Dec. 31, 2013

M Incidents

o Reports

% Minn. Stat. § 136D.01 (2011).
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Number of Incidents and Reports by District: Jan. 17 through Dec. 31, 2012

350 389

8277

148

A1 . 4 i‘ M Incidents
T T T

W Reports

Number of Students in Prone Restraint

For the 2013 calendar year, districts reported that 178 students were restrained using prone
restraint. When comparing the 2013 data in a week-by-week comparison for a parallel period of
time in 2012, there is a decrease. The average number of students per week who were
restrained using prone restraint during the fall decreased from approximately 17 students in
2012 to approximately 12 students in 2013. The average number of students per week who
were restrained using prone restraint during the spring decreased from approximately 15 in the
spring of 2012 to approximately 11 students in the spring of 2013.

The total number of students also decreased when comparing the two time periods. The total
reported number of students restrained using prone restraint decreased from 119 students in
the fall of 2012 to 86 students in the fall of 2013. In comparing students across different
reporting periods, 41 of those 86 students had also been reported as restrained using prone
restraint during the 2012 calendar year. When looking at the 2011, 2012, and 2013 reporting
periods, 18 students were restrained using prone restraint during all three reporting periods.

The following graphs show the number of incidents, reports, and students per week for
comparisons of 2013 and 2012, fall and spring, respectively.

Incidents, Reports, and Students per Week - Fall 2013
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Incidents, Reports, and Students per Week - Fall 2012
120
100 A
0 /’/ \
0 . / \ A\
/ \ / \ / \ Incidents
40 N/ =\ \—
=——=Reports
20 7 = Students
0 T T T T T T T T T T T T T T T T
F R R R R S § & & &
= A A A 0‘*0°0°~¢\ O 9 P
'{\""90'»‘*“"‘"»'9'\9‘ \i‘f@f»“”"»“\’,‘
Week of
Incidents, Reports, and Students per Week - Spring 2013
120
100
80
60
Incidents
40 R t
20 7&‘__/\\’/\___\ eports
——Students
LS 0 L0 0 0 00 & S X S\ A O
).'b)’b}\'b)’bg@g@&@g@'b 'b'bQQQvaQ""b'b'b\\)
AR S NI V\&\ @%—\-\\%@\y ST AR é\ é\ @ o~
Week of
Incidents, Reports, and Students per Week - Spring 2012
120
100
80
20 L / \/ \ Incidents
Reports
20
—— Students
0 T T T T T T T T T T T T T T T T T T T T T T
S & L S S b ARSI
N NP NP \’b \@Qe,@((e,%e. Ry 'DYQVQ?Q\’QV-Q CANN 'b\\)
Wgw‘dm’bfa‘oémé%o“\@“\ o S @Nb;‘x\\’@%@‘
Week of

Length of Incident of Prone Restraint

The 2013 data indicates that 56 percent of the 928 incidents of prone restraint lasted 5 minutes
or less, compared to 68 percent during the 2012 reporting period. At the same time, the number
of restraints of 5 minutes or less also decreased from 1,193 in 2012 to 524 incidents in 2013.
More than 90 percent of the reported incidents of prone restraint lasted 15 minutes or less.

Page 11

26



Age of Students Placed in Prone Restraint

During the 2013 calendar year, prone restraint was used on children as young as 6 years old
and as old as 21. This is consistent with the 2012 data. Though the number of students and
incidents are both down from the previous reporting period, the relative peak usage of prone
restraint by age, both by number of incidents and number of students, continues to be with
middle school students. The peaks of incidents at ages 14, 17, and 19 are due to the skewed
effect of the outliers described earlier in this report.

Students and Incidents by Age - 2013
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Gender of Students Placed in Prone Restraint

The data shows that boys are more than five times more likely than girls to be restrained in a
prone position, which is down from six times more likely in the previous reporting period.

Students by Gender Incidents by Gender

m Male

H Female

Students and Incidents by Disability Category

Overall, 84 percent of all incidents of prone restraint reported during the 2013 calendar year
involved students who were eligible for special education under the following eligibility criteria:
Autism Spectrum Disorders (ASD), or Emotional or Behavioral Disorders (EBD). Compared to
the 2012 calendar year, this is a slight increase from 83 percent of the incidents.

The first chart below illustrates the number and percentage of students subjected to prone
restraint. The second chart illustrates the percentage of incidence represented by each specific
category. For example, while ASD students represent 37 percent of all students subjected to
prone restraint, that same population represents 49 percent of all incidents reported for the
same time period. For further comparison, the percentages of these students within the state’s
total special education population are illustrated in the third chart. Specifically, the same ASD
students who represent 37 percent of all students subjected to prone restraint and represent 49
percent of all incidents reported, are represented in 12 percent of the state’s total special
education population.

Students by Disability Category Incidents by Disability Category
7,4% > 3% % 1,1% 17, 29 1% 0%
! 37, 4%

8, 4% mASD

8, 4%

54, 6%
mEBD
25, 3%
®OHD

uSMI

® DCD-MM
m DCD-SP
mSLD

mTBl
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Students Statewide by Category Disability

HEBD
HWASD
mOHD
| SMI
B DCD-MM
m DCD-SP
mSLD
mDD

TBI
m Other

Key

EBD = Emotional or Behavioral Disorders
ASD = Autism Spectrum Disorders

OHD = Other Health Disabilities

SMI = Severely Multiply Impaired
DCD/MM = Developmental Cognitive

DCD/SP = Developmental Cognitive
Disability/Severe to Profound

SLD = Specific Learning Disability
DD = Developmental Delay

TBI = Traumatic Brain Injury

Disability/Mild to Moderate

Students Involved In Prone Restraint by Race/Ethnicity

Compared to data from the 2012 calendar year, the proportion of Black students in prone
restraint decreased from 37 percent to 32 percent. In contrast, the proportion of incidents for
Black students increased from 29 percent to 32 percent. At the same time, the proportion of
incidents for White students increased from 41 percent to 58 percent and the proportion of
incidents for Asian students increased from 1 percent to 11 percent.

Much of the change in incidents by race/ethnicity can be attributed to the change in students
who fall into the group of outliers described earlier in this report. In comparison to the statewide
population of special education students, Black students continue to be overrepresented in
prone restraint by number of students.

Students by Race/Ethnicity

2,1%

Incidents by Race/Ethnicity

6,1%

3,0%

3,2%

63,7%

10, 6%

W White

W Black

m Hispanic

B American Indian

m Asian

Page 14

29



Staff Involved in the Use of Prone Restraint

Data for this reporting period about the number and types of staff involved in the use of prone
restraint is new. Approximately 520 staff have been involved in the use of prone restraint during
the 2013 calendar year, either as a holder or an observer. The median number of times a staff
person was involved was two times, with a range of up to 70 times. Most reports included at
least one paraprofessional as a holder (603 reports); few reports include only paraprofessionals
as holders (104). The chart below shows the percentage of times various staff were holders or
observers. For example, paraprofessionals were reported as holders 1,432 times across all
reports during this reporting period. Police liaison officers were reported as holders three times

9%

3%

4% 3%

Students Statewide by Race/Ethnicity

B White

M Black

M Hispanic

B American Indian
M Asian

u Multiple

in reports that also included physical holding by education staff.

207,9%

s,0» Holder

m Paraprofessional
M Sped Teacher

m Related Service
= Admin

M Nurse/Health

W Reg Ed Teacher

Police Liaison

Observer

5,1% 25, 4%
17,2%

69, 10%

Injuries Related to the Use of Prone Restraint

Across 644 prone restraint reports submitted for the 2013 calendar year, districts reported 7
student injuries and 36 staff injuries. Injury descriptions for staff included scratches, bruises, and
bites, which included bleeding. Some of the injuries described for staff suggest they were not a
direct result of the use of prone restraint, but instead occurred prior to the use of prone restraint.

Injury descriptions for students included carpet burn, bit lip, and bruises.
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RESTRICTIVE PROCEDURES SUMMARY DATA

Following the 2012-13 school year, districts reported summary data to MDE on the use of
restrictive procedures, which was due by June 30, 2013. On a form provided by MDE, districts
reported:

the total number of special education students in the district;

the total number of incidents of restrictive procedures (including physical holds, prone
restraint and seclusion);

the total number of students on whom a restrictive procedure was used,;

the total incidents of physical holding (including prone restraint);

the total number of uses of seclusion;

demographic information for the students (disability, age, race, and gender); and

the number of injuries to students and staff.

MDE received summary data from 513 districts (which includes independent and special school
districts, charter schools, cooperatives, education districts, and intermediate school districts).
Six districts have not responded to repeated requests for the legislatively required data
reporting.®*

Districts that Reported Use of Restrictive Procedures

Of the 513 districts that reported summary data to MDE, 252 of those districts reported use of
restrictive procedures, whether physical holding, seclusion, or a combination of both.

197 of 338 traditional districts.
3 of 3 intermediate school districts.
16 of 31 cooperatives and education districts.

34 of 141 charter schools.

Districts Reporting Restrictive Procedures
by District Type by District Type

1%

9%

B Traditional

M Intermediate
Coop/Ed Dist

M Charter

% The districts who have not submitted legislatively required data after repeated requests by the department are:
Cook County Public Schools, Glacial Hills Elementary, Metro Tech Academy (closed in 2013), Minnesota Internship
Center, New Discoveries Montessori Academy, and Riverway Learning Community Charter School.
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While intermediate districts, cooperatives, and education districts comprise approximately 4
percent of the total reporting districts, combined they reported 28 percent of the restrictive
procedure use in the state. By contrast, charter schools represent approximately 27 percent of
the reporting districts, but reported nearly no use of restrictive procedures. Traditional districts
represent approximately 66 percent of the reporting districts and reported 71 percent of
restrictive procedure use. Of the 252 districts that reported use of restrictive procedures, 177
(70%) reported use of only physical holding, 2 (1%) reported use of only seclusion, and 73 (2%)
reported use of both physical holding and seclusion.

Statewide Data on the Use of All Restrictive Procedures

Across the state, districts reported 15,738 physical holds and 6,425 uses of seclusion for a total
of 22,163 restrictive procedures during the 2012-13 school year. These figures are similar to the
data from the 2011-12 school year. When comparing the data, it should be noted that for the
2011-12 school year, 474 districts submitted a summary restrictive procedure form, as
compared to 513 districts responding for the 2012-13 school year.

School Year Physical Holds Uses of Seclusion Restrictive Procedures
2012-13 15,738 6425 22,163
2011-12 16,604 5236 21,840

Of 134,148 special education students, * restrictive procedures were used with 2,962

students, * which is approximately 2 percent of the special education population. This
percentage is the same as reported in the 2013 legislative report. Physical holding was used
with 2,604 students, up from the data reported in the 2013 legislative report (2,318) and
seclusion was used with 957 students, also up from the data reported in the 2013 legislative
report (790).>” The average number of physical holds per physically held student was 6.0; the
average number of uses of seclusion per secluded student was 6.7; and the average number of
restrictive procedures per restricted student was 7.5.%

Age of Students in Restrictive Procedures

The majority of restrictive procedures reported for the 2012-13 school year were used with
elementary through middle school students, with fewer uses with early childhood and high
school students, consistent with the 2011-12 data reporting in the 2013 legislative report.

% The number of special education students is based on an aggregation of district’s self-reporting data in conjunction
with the restrictive procedures reporting and may not match exactly with other aggregations by MDE of the number of
sepecial education students in the state.
% Two districts included within their reports the use of restrictive procedures with three non-disabled students, though
the restrictive procedures statute applies only to students with disabilities. See Minn. Stat. § 125A.094.
3" The number of physically held students plus the number of secluded students is greater than the total number of
students with whom restrictive procedures were used because a number of students where reported as both
Eshysically held and secluded.

As with the previous footnote, the average number of restrictive procedures per restricted student is higher than the
averages for both physical holding and seclusion because a number of students were both physically held and
secluded.
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Gender of Students in Restrictive Procedures

The data shows that regarding use of restrictive procedures, boys are 5.1 times more likely to
be physically held and 6.6 times more likely to be secluded than girls, consistent with the

previous year.

2500

2000

1500

1000

500

Students by Gender

2178

m Physically Held

M Secluded

425

126

Male Female

Race/Ethnicity of Students in Restrictive Procedures

Black students, who account for approximately 12 percent of the special education student
population,® are overrepresented in both the physical holding and seclusion data, consistent
with the previous year. American Indian students, who account for approximately 3 percent of
the special education population, are also overrepresented in the physical holding and seclusion
data, though not to as great a degree.

%9 2013 Child Count Totals by December 2012 by Disability, Race/Ethnicity and Age, retrieved from MDE Data
Reports and Analytics, available at http://w20.education.state.mn.us/MDEAnalytics/Data.jsp.
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o Multiple

Disability Categories for Students in Restrictive Procedures

During the 2012-13 school year, students who receive special education services due to
eligibility under the primary disability category of Emotional or Behavioral Disorder (EBD) or
Autism Spectrum Disorder (ASD) account for more than three-fourths of the students on whom
restrictive procedures have been used, consistent with the previous year. ASD students make
up approximately 12 percent of the special education student population and EBD students
make up approximately 12 percent.”’ The remaining one-fourth of restrictive procedures were
used on students with Developmental Cognitive Disability (DCD), Other Health Disabilities
(OHD), Developmental Delay, ages three through six (DD 3-6), Specific Learning Disability
(SLD), and Severely Multiply Impaired (SMI). The categories of disabilities included in the
“Other” category are Speech or Language Impairment (SLI), Traumatic Brain Injury (TBI),
Physical Impairment (PI), and Developmental Delay for children ages birth through two.**

402013 Child Count Totals by December 2012 by Disability, Race/Ethnicity and Age, retrieved from MDE Data
Reports and Analytics, available at http://w20.education.state.mn.us/MDEAnalytics/Data.jsp.

“ The reported data for students eligible under the Developmental Delay for children, ages birth through two, is very
small and may not be accurately reported.
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Injuries Related to the Use of Restrictive Procedures

Data about the number of injuries to both students and staff related to the use of restrictive
procedures is new for this reporting period. There is some likelihood that injury data is
underreported, inaccurately reported, and/or inconsistently reported. Several districts called to
inquire what constitutes an “injury” that should be reported, including questions about the
severity and connection to the incident.

Injuries Reported
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STATEWIDE PLAN

MDE is committed to ensuring that all students and all staff are safe in educational
environments. We are also committed to working with the Minnesota Legislature and all
interested stakeholders, including parents, educators, school administrators and community
leaders, to ensure schools have necessary and effective tools to support student safety while
working together to eliminate the use of prone restraint and reduce the use of restrictive
procedures. Please refer to Appendix A for the statewide plan, including recommendations and
goals.

CONCLUSION

MDE respectfully submits this report to provide the Legislature with objective data to inform its
continuing policy discussions regarding restrictive procedures and prone restraint. While the
number of students affected by this discussion is small, about 0.2 percent of the special
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education student population in the case of prone restraint and about 2 percent for restrictive
procedures, it is clear that these students have significant and complex needs.

We anticipate the data provided will result in informed decision-making promoting safe
educational environments. We appreciate the opportunity to inform the Legislature about this
important issue and commend the Legislature for its continued commitment to this task.
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Appendix A

2013 Statewide Plan to Reduce the Use of
Restrictive Procedures and Eliminate Prone Restraint in Minnesota

|. Purpose

During the 2013 legislative session, the Minnesota Legislature tasked the Minnesota
Department of Education (MDE) with developing a statewide plan with specific and measurable
implementation and outcome goals for reducing the use of restrictive procedures.” To assist
with developing a plan, MDE assembled a group of stakeholders. The stakeholder group
included representation from advocacy organizations, special education directors, teachers,
intermediate school districts, school boards, day treatment providers, county social services,
state human services department staff, mental health professionals, and autism experts.” The
group developed implementation and outcome goals that would move the state toward a
reduction of restrictive procedures in the educational setting.

II. Stakeholder Work Group Charge

By March 1, 2014, stakeholders must recommend to the commissioner specific and measurable
implementation and outcome goals for reducing the use of restrictive procedures and the
commissioner must submit to the legislature a report on districts' progress in reducing the use of
restrictive procedures that recommends how to further reduce these procedures and eliminate
the use of prone restraints. The statewide plan includes the following components: measurable
goals; the resources, training, technical assistance, mental health services, and collaborative
efforts needed to significantly reduce districts' use of prone restraints; and recommendations to
clarify and improve the law governing districts' use of restrictive procedures. The commissioner
must consult with interested stakeholders when preparing the report, including representatives
of advocacy organizations, special education directors, teachers, paraprofessionals,
intermediate school districts, school boards, day treatment providers, county social services,
state human services department staff, mental health professionals, and autism experts. By
June 30 each year, districts must report summary data on their use of restrictive procedures to
the department, in a form and manner determined by the commissioner.?

Minnesota Department of

Fducation

; Minn. Stat. § 125A.0942, Subd. 3(b) (2013).
Id.
3.
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lll. Stakeholder Group Members

ARC MINNESOLA. ....ciieeeiiiiiee e et e ettt ea e e e e e e e e et e s e e e eeeeeaneenaaaeeeaeeennees Jacki McCormack
Autism Society Of MINNESOA ..........ceviiiiiiiiiiiiiiiiiieeeeeeee e Jean Bender
Council for Children with Behavioral DiSOrders..........ccoooeeeieieiiiiiieeeeeeeeeeeeeeeeee e Lonnie Moline
o [0 ox= 11 To] g 1Y [T 0] g =TT ] ¢= PP P PP PP PPPPPPPPPP Katy Perry
Institute on CommunNity INTEGIatioN .........oevvviiiiiiiiiiiiiiiiieieeeeeeeeeee e Tim Moore
Intermediate DISHHCE 287 .......coiiiiiiiiei e Dolly Lastine
Intermediate DISIHCE QL7 .....oovviiiiiiiiiiiiiiiiiiieeeeeeeeeeeee e Melissa Schaller
Minnesota Administrators for Special EduCation .............cccccvvviiiiiiiiiiiiiiiiiiiiiiieee Jill Skarvold
Minnesota Association for Children Mental Health ................ccciiiiii s Deborah Saxhaug
Minnesota Council of Child Caring AQENCIES.......c.ccceiiiiiiiiiiie e Mary Regan
Minnesota Department of HUMAN SEIVICES .........covvviiiiiiiiiiiiiiiiiiiiiieeeeeeeeeeeeeeeeeeee Charles Young
Minnesota Department of HUMAN SEIVICES .........ccovvviiiiiiiiiiiiiiiiiiiiiieieeeeeeeeeeeeeeeeeeeeee Karry Udvig
Minnesota Disability LaW CENLEI .......cccociiiieeiiee et Dan Stewart
Minnesota School Board ASSOCIAtION ...........evvviiiiiiiiiiiiiiiiiiiiiieiieeeeeeeee e Grace Keliher
National Alliance on Mental INESS........ccovvviiiiiiiii e e Sue Abderholden
NOIhEASt MELIO 916 ....vuuiii et e e e e e e e e e e ee e Connie Hayes
NOMNEASE METIO 916 ....oeeviiiiiiiiiiiiiiiiieeeeeeeeee ettt eeeeeees Dan Naidicz
PACER CNEEI ...ttt e e e e e e e e e e e e nnrnnes Jody Manning
PACER CNEET ...t e e Virginia Richardson

IV. Minnesota Department of Education Participants

Division of Compliance and ASSISTaNCEe..............cevvvviiiiiiiiiiiiiiiiiiiiiiieieeeeee Marikay Canaga Litzau
Division of Compliance and ASSIStANCE............ceiiieeiiiiiiiiicee e Adele Ciriacy
Office of Government RelatiONS ...........uuuiiiiiieiieeecee e e e e e e eaeees Daron Korte
Division of Compliance and ASSISTANCE.............ceuviiiiiiiiiiiiiiiiiiiiiiieieeeeeeee e Ross Oden
Division of Compliance and ASSIStANCE...........uuceiiiieeiiiicee e Sara Winter
Division of Compliance and ASSISIANCE...........cceiiieeiiiiiiiiee e Pamela Hinze
Division Of Special EQUCALION ..........cvviiiiiiiiiiiiiiiiiiiiiiieeeeeeeeeeeeee ettt Phil Sievers
Division of Special EQUCAtION ..........ccoiiiiiiiiiiee e Robin Widley
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V. Process

Between November 2013 and February 2014, MDE convened the 2013 stakeholder work group
(stakeholder group) to review the restrictive procedures data and identify possible components
of a statewide plan to result in the reduction in the use of all restrictive procedures for students
with disabilities. The stakeholder group’s contributions were compiled and resulted in this
statewide plan. Prior to the initial meeting, MDE conducted a survey of each member of the
stakeholder group in order to garner input on the topic. The survey also requested information
about which activities from last year's statewide plan, set forth in Appendix A of the 2013
legislative report, had been implemented as well as other activities implemented to reduce
restrictive procedures. The results were shared with the stakeholder group members and
ultimately contributed to the drafting of the statewide plan. The initial questions posed in the
survey are included below:

A. Survey Questions

la. The statewide plan must include measurable implementation and outcome goals for
reducing the use of restrictive procedures. In addition to the goal of “reducing district's
use of restrictive procedures,” are there other measurable implementation and
outcome goals that you think the statewide plan can and should address, including
action items covered in Section V of Appendix A? If so, please list below in a
measurable implementation and outcome goal format and provide support for your
position.

1b. Which of the goals/action items in Section V of Appendix A have you focused on
during the last calendar year? Please describe any implementation efforts and any
results you would like to share.

2a. The statewide plan is to address “the resources needed to significantly reduce districts’
use of prone restraints.” In addition to the areas covered in the action items in Section
V of Appendix A, what other resources do you view as necessary to significantly
reduce districts’ use of restrictive procedures and specifically prone restraints?

2b. Has the group you represent had the opportunity to focus or receive additional
resources to reduce the use of restrictive procedures, specifically prone restraint,
during the last calendar year? If so, please describe the additional resources utilized
and any results you would like to share.

3. The statewide plan is to address, “the training needed to significantly reduce districts’
use of prone restraints.” In addition to the training areas covered in the action items in
Section V of Appendix A, what other training do you view as necessary to reduce
districts’ use of restrictive procedures and specifically prone restraints?

4a. The statewide plan is to address “the technical assistance needed to significantly
reduce district’'s use of prone restraints.” In addition to the areas covered in the action
items in Section V of Appendix A, what other technical assistance do you view as
necessary to reduce districts’ use of restrictive procedures and specifically prone
restraints? Who should be responsible to develop and conduct the technical
assistance? What technical assistance should be available from MDE? What other
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entities should provide technical assistance that you think is necessary? If you have
suggested multiple types of technical assistance, please pair the need with the
recommended technical assistance provider.

Has the group you represent provided technical assistance or been provided technical
assistance targeted toward reducing the use of restrictive procures during the last
calendar year? If so, please describe the technical assistance, who provided it, and
any comments about its effectiveness that you would like to share.

Section V B of Appendix A [in the 2013 Legislative Report] recommends increasing
access to school-linked mental health services. Describe whether students that the
group you represent works with, have access to school-linked mental health services,
and if so, what service models services are currently being used?

The statewide plan is to address “the collaborative efforts that are needed to
significantly reduce districts’ use of prone restraint.” What collaborative efforts have
you undertaken that are targeted at the reduction of the use of restraint procedures
and specifically prone restraint?

The statewide plan is to address and make recommendations to “clarify and improve
the law governing districts’ use of restrictive procedures.” Based upon
recommendations made by the stakeholder group last year, the restrictive procedure
statutes have been amended. What other changes would you recommend to the state
statutes to clarify the law regarding the use of restrictive procedures?

B. Stakeholder Group Meetings

MDE staff convened members of the stakeholder group four times between November 19, 2013
and February 6, 2014. MDE staff facilitated an exchange of information and stakeholder input
through review of:

Aggregate data from districts’ self-reported use;

Summary survey responses;

Existing statutory language;

Strategies employed by intermediate districts to reduce prone restraint;

Strategies employed by other districts to reduce prone restraint;

Work accomplished from the prior statewide plan as set forth in Appendix A of the 2013
legislative Report;

Modernization of Rule 40; and

The education sections of the Olmstead Plan and status.

During the initial work group meeting, stakeholders from the intermediate school districts shared
written materials and provided a short presentation on the strategies and resources employed to
reduce the use of restrictive procedures; specifically prone restraint. Another stakeholder shared
strategies implemented in an outstate district employed to reduce the use of restrictive
challenges.
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The Department of Human Services (DHS) presented on the modernization of Rule 40 and their
efforts to provide training and resources about this topic. Prone restraint has been eliminated
from facilities licensed by DHS. Other stakeholders shared information about recent statutory
changes related to accessing mental health services.

Through large and small group discussion, the stakeholder group identified areas of mutual
agreement, including a shared desire to develop a plan to reduce restrictive procedures,
including prone restraint. Based upon a review of the prone restraint data during the last two
years as well as the discussions held during the restrictive procedure work group meetings, the
stakeholders all agreed on the need to focus resources on those students who experience a
high use of restrictive procedures; specifically prone restraint. Upon establishing areas of
agreement, the stakeholder group identified eight goals that should be implemented by one or
more state agencies, school districts, or community level entities.

Discussion was held relating to the application of the reasonable force statute, Minnesota
Statutes, section 121A.582, to emergency situations. The group concluded that there was
insufficient data to determine the extent to which reasonable force is used and which use results
in the use of a restrictive procedure on a student with a disability. To obtain baseline data to
determine the extent reasonable force is used, and to monitor whether its use increases with the
elimination of prone restraint, the stakeholders agreed to collect and report data on a limited
basis. The stakeholder work group determined that it would review the data next year and
decide whether additional statutory changes would be needed to ensure that districts are not
using reasonable force to avoid the reporting requirements in the restrictive procedure statute.

In general, the process underscored the stakeholders’ desire to reduce or eliminate restrictive
procedures. There is shared belief that emergency situations in educational settings could be
greatly reduced or eliminated with additional resources — especially mental health services and
additional training on positive behavior intervention. Further, that training and an exchange of
successful strategies would assist districts in reducing the need for restrictive procedures. For
purposes of this report, the goals developed by the workgroup were synthesized into the top
eight goals.

The stakeholders discussed the barriers to accessing appropriate day and residential treatment,
which was part of the prior statewide plan. Much discussion centered on the lack of day
treatment facilities that worked with students with severe emotional outbursts. Those students
are reportedly “kicked out” of day treatment facilities and many are then enrolled in level three or
level four programs. While the stakeholders did not believe they could adequately address this
goal within the next year, it was noted that some stakeholders are currently involved in other
work to address these issues.

Ensuring adequate provider training was an activity in last year’s statewide plan. The 2013
stakeholder group built on this activity with the goals addressing training models, discussion
panels, and a statutory change to require school districts to include a description of how de-
escalation techniques training takes place in schools with restrictive procedure plans, and is tied
to in-service clock hours, along with the current early warning signs for mental iliness.

Finally, the stakeholder group discussed proposed statutory revisions needed to provide
clarification or to support the implementation of some pieces of the proposed statewide plan.
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As indicated by the recommendations of the 2013 stakeholder group, the work on a statewide
plan to greatly reduce or eliminate the use of restrictive procedures requires ongoing discussion
and study to review what is successful, continue to monitor the data and revise the goals, as
appropriate. The group proposes to continue to meet on a quarterly basis, while MDE continues
to collect and report the restrictive procedures data and convene the stakeholder meetings. The
work group developed goals first by the areas identified by the Legislature and as contained in
the prior statewide plan, and then synthesized the goals.

VI. Goals Recommended by Stakeholder Group

The following action items are recommended by the stakeholder group, and are reflected in a
format that includes corresponding stakeholder support and commitment to action. All
recommendations by the stakeholder group are intended to reduce school districts’ use of
restrictive procedures. The work group provided MDE and DHS with flexibility in determining the
priority and scope of implementing goal humber two, based upon resource issues and data
demonstrating effectiveness.

Goal 1: On or before July 1, 2014, MDE will:

a. Based upon a review of the prone restraint reports received by MDE, MDE will
develop a process to identify outliers in prone restraint reporting which will assist
MDE in identifying schools and/or school districts that may need targeted
technical assistance and thereafter contact and offer technical assistance to the
identified schools and/or school districts. In determining whether an outlier exists,
and in determining where data is an “outlier,” MDE will consider whether the
prone restraint data is markedly different from other prone restraint data from a
comparable school district.

b. Develop a process for school districts to use for state targeted technical
assistance related to reducing the use of restrictive procedures, including
eliminating prone restraints.

c. Develop and post on its website a Post-use Debriefing Form.

d. Update the MDE Sample Restrictive Procedures Plan and post it on its website in
accordance with Minnesota Statutes section 125A.0942.

e. Amend the MDE Restrictive Procedures Summary Form to allow school districts
the option to identify one to two staff training needs, and to review the need to
add or amend additional reporting requirements to address the unintended
impacts of reducing restrictive procedures. MDE will update the form to clarify
that districts must report all incidents involving students with a disability in which
a staff member uses restrictive procedures as defined in Minnesota Statutes,
Section 125A.0941.

f. Make publically accessible, in an electronic format on MDE’s website, information
pertaining to how schools/school districts may access local mental health
services for their students including Assertive Community Treatment (ACT)
teams and mobile crisis response teams.

g. Make publically accessible, in an electronic format on MDE’s website, information
and training pertaining to DHS’s Positive Support Community of Practice bi-
weekly Livestream meetings.
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Goal 1 Action Items
o MDE: Responsible to implement Goal 1, a-h.

e DHS: Provide information to MDE related to Goal 1, g and h.

e School Districts: Request or utilize offered targeted technical assistance, identify, develop,
and implement post-use debriefing and oversight committee procedures and forms based
on model examples; collect and report in summary form the use of reasonable force when it
results in the use of a physical hold or seclusion on a student with a disability; and to utilize
the resources made available on the MDE website regarding accessing local mental health
services and the DHS live stream meetings.

Goal 2: Beginning in March 2014, MDE will continue collaboration with DHS by:

a.

Supporting implementation of evidence-based practices for positive behavior
strategies through the channels already developed by DHS’s Continuing Care
Administration and Children’s Mental Health Division, Positive Support
Community of Practice;

Identifying systems for culturally responsive resource identification, consistent
with the Positive Support Community of Practice, by collaborating with the
Children’s Mental Health and Disability Services Division of DHS, including at
least the following:

i. Prevention;

i. Quality improvement;

iii. Intensive intervention; and
iv. Systems collaboration.

Researching three cross-expertise training models for state-wide use:

i. A continuum of treatment and educational service options for students with a
combination of severe mental illnesses and developmental disabilities, including
Fetal Alcohol Spectrum Disorder;

ii. In collaboration with EBD experts and mental health experts, develop an EBD
training model that addresses strategies to reduce restrictive procedures used on
students with severe aggressive/self-injurious behaviors; and

ii. In collaboration with ASD experts, develop an ASD training model that addresses
strategies to reduce restrictive procedures used on students with severe intellectual
impairments and aggressive/self-injurious behaviors.

Identifying options for experts and expert review, funding and other supports for
students in need of long term, systemic and intensive interventions;

Supporting the coordinated implementation of the ASD Medical Assistance benefit
authorized by the 2013 Legislature with regard to the respective roles of the education,
human services, and healthcare systems in providing effective interventions and
improving outcomes, including reduction in the use of restrictive procedures; and

Supporting increased access to mental health treatment, including evidence-based
practices, and awareness of mental health services in order to address the symptoms
and behaviors of children and youth with mental illnesses, including those with intensive
service needs, covered through the MA-IEP program, School CTSS program, School-
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linked Mental Health Grant program, co-located Mental Health Services, and Mental
Health in Schools Act.

Goal 2 involves collaboration between MDE and DHS. Its purpose is to continue the current
work and to share expertise for maximum use of resources as the agencies continue to work
toward identifying evidence-based practices to address the needs of students with disabilities
who are experiencing high rates of restrictive procedures. The work group provided MDE and
DHS with the flexibility to determine the priority and scope of implementing goal number 2,
based upon resource issues and data demonstrating effectiveness.

Goal 2 Action Items
¢ MDE and DHS: Identify resources and experts external to districts, develop referral lists
posted to MDE website, and ensure cultural responsiveness.

e School Districts: Provide input to MDE regarding resources and experts.

e Advocacy Organizations: ldentify resources and experts external to districts and ensure
parents are informed of the resource directory.

Goal 3: The Restrictive Procedure Workgroup will provide input to the Mental Health Workforce
Summit in order to recommend training to reduce the use of restrictive procedures.

Goal 3 Action Items
e MDE, DHS and Stakeholder Group: participate in listening sessions and planning for the
Workforce Summit.

Goal 4: By August 1, 2014, MDE will collaborate with school districts, including, but not limited
to, intermediate school districts, DHS, parent advocacy groups, and community partners to
develop a restrictive procedures discussion panel on the legal and practical aspects of reducing
the use of restrictive procedures and eliminating the use of the prone restraints to be available
to the education community. Panel discussions will be scheduled beginning with the 2014-15
school year.

Goal 4 Action Items
¢ MDE: Coordinate setting up the discussion panel.

e DHS: Participate in the discussion panel about evidence based best practices.

e School Districts: Intermediate and other districts will participate to share effective
strategies and resources. School districts will make staff available to attend the panel
discussions.

Goal 5: Consistent with Minnesota’s 2013 Olmstead Plan, by June 30, 2015, and each
subsequent year, a minimum of 40 additional schools will use the evidence-based practice of
positive behavioral interventions and supports (PBIS) so that students are supported in the most
integrated setting. Within this environment of school-wide positive behavior support, districts will
train school staff and ensure that compatible school-wide and individual positive behavior
approaches align.

Goal 6: During the 2014 legislative session, the Legislature will consider increasing the general
education revenue to allocate state funding for supporting school districts to maintain focus and
sustain fidelity of PBIS sites beyond the current two-year support for PBIS implementation.
Districts will apply to MDE for state funding through an application process, which will include a
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requirement that school districts collect and report implementation data. The current cost is
anticipated to be $240,000 and will increase as additional school sites complete two years of
PBIS training.

Goals 5 and 6 Action ltems

o MDE: Provide ongoing technical assistance support and strive to adjust the fiscal burden
partially away from special education.

e School Districts: Strive to create staff investment in the PBIS culture and make staff
available for training.

e University of Minnesota: Provide training and technical assistance for “Tier 3" level of
PBIS.

o Legislature: Legislative action to establish a general fund stream to sustain PBIS training in
school sites beyond the current two-year training, which is federally funded.

Goal 7: Annually, beginning February 1, 2015, MDE will submit a report to the Legislature
summarizing the state’s progress on reducing the use of restrictive procedures statewide with
recommendations on how to further reduce their use.

As set forth in the prior statewide plan, the continued meetings of the 2013 stakeholder group
will allow the group to continue policy work to ensure that positive school outcomes, positive
school success for students with mental health and behavior health needs, including the receipt
of necessary services and delivery, is reviewed and modified as necessary.

Goal 7 Action Items
¢ MDE: Submit a report annually and coordinate quarterly meetings of the stakeholder group.

e School Districts: Collection and reporting of summary restrictive procedure data and
individual incidents of prone restraint.

o Stakeholder Group: Meet quarterly to review the data and progress toward goals and to
review and revise goals as needed,

Goal 8: During the 2014 legislative session, the Legislature will consider establishing a task
force to make recommendations on how to integrate planning between the K-12 and post-
secondary systems to assist students with disabilities with their transition from school to post-
school activities. The task force members would include school districts representatives,
community based providers representatives, and county social service representatives.

While this goal is broader than the scope of this work group, the stakeholders wanted to
emphasize the need for alignment of resources to allow for a positive transition from K-12 to
post-school activities. For students with more significant needs, this planning is essential. The
2013 stakeholder group believes that implementation of these goals will result in the reduction
of the use of restrictive procedures in the educational setting.

VIl. Recommendations

1. Support Stakeholder-Driven Changes to Statute

The 2013 stakeholder group addressed the need to clarify the current restrictive procedures
statute. The proposed revisions address the need to collect summary data on the use of
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reasonable force in an emergency when it results in the use of a restrictive procedure on a
student with a disability. There was concern regarding this issue and whether some districts are
using the reasonable force statute to avoid reporting restrictive procedures. To obtain baseline
data on how often the use of reasonable force results in the use of a restrictive procedure on a
student with a disability, the 2013 stakeholder group recommended that data should be
collected in a summary manner on the annual restrictive procedures summary form submitted
by districts to MDE.

As recommended in its February 2013 report, MDE continues to recommend that Minnesota
Statutes, section 125A.0942, Subd.3(v) be revised to allow the use of prone restraint only if a
district or charter school has obtained medical certification of no contraindication prior to its use.
This statute then would more closely mirror the Rule 40 limitations that apply to prone restraint
in DHS-licensed facilities, which require prior consultation with an individual’s treating physician
“to determine whether the procedure is medically contraindicated.”* This would assure that
medical conditions that are not obvious are considered. MDE believes that this proposed
language, though more prescriptive than the language recommended by the stakeholder group,
is consistent with the intent to ensure that medically contraindicated restrictive procedures are
not used.

The stakeholder group also recommended that the restrictive procedure plan developed by
districts provide a description of its de-escalation techniques training, consistent with renewal of
hours through the board of teaching. Finally, the 2013 stakeholder group again included in the
statute a request for a $250,000 appropriation to help districts address the needs of students
who have experienced a high use of prone restraints. The stakeholder group agrees that the
funds are needed to provide the types of intensive services those students need. MDE’s
recommended revisions to the statute are as follows:

125A.0942 STANDARDS FOR RESTRICTIVE PROCEDURES

Subdivision 1. Restrictive procedures plan. (a) Schools that intend to use restrictive
procedures shall maintain and make publicly accessible in an electronic format on a school or
district Web site or make a paper copy available upon request describing a restrictive
procedures plan for children with disabilities that at least:

(1) lists the restrictive procedures the school intends to use;

(2) describes how the school will implement a range of positive behavior strategies and
provide links to mental health services;

(3) describes how the school will provide training on de-escalation technigues, in
accordance with 122A.09 Subd. 4.

(3) describes how the school will monitor and review the use of restrictive procedures,
including:

* Minn. R. 9525.2750, Subp. 1, H.
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(i) conducting post-use debriefings, consistent with subdivision 3, paragraph (a), clause
(5); and

(i) convening an oversight committee to undertake a quarterly review of the use of
restrictive procedures based on patterns or problems indicated by similarities in the time of day,
day of the week, duration of the use of a procedure, the individuals involved, or other factors
associated with the use of restrictive procedures; the number of times a restrictive procedure is
used schoolwide and for individual children; the number and types of injuries, if any, resulting
from the use of restrictive procedures; whether restrictive procedures are used in
nonemergency situations; the need for additional staff training; and proposed actions to
minimize the use of restrictive procedures; and

(4) includes a written description and documentation of the training staff completed
under subdivision 5.

(b) Schools annually must publicly identify oversight committee members who must at
least include:

(1) a mental health professional, school psychologist, or school social worker;
(2) an expert in positive behavior strategies;

(3) a special education administrator; and

(4) a general education administrator.

Subd. 2. Restrictive procedures. (a) Restrictive procedures may be used only by a
licensed special education teacher, school social worker, school psychologist, behavior analyst
certified by the National Behavior Analyst Certification Board, a person with a master's degree
in behavior analysis, other licensed education professional, paraprofessional under section
120B.363, or mental health professional under section 245.4871, subdivision 27, who has
completed the training program under subdivision 5.

(b) A school shall make reasonable efforts to notify the parent on the same day a
restrictive procedure is used on the child, or if the school is unable to provide same-day notice,
notice is sent within two days by written or electronic means or as otherwise indicated by the
child's parent under paragraph {&} (f).

(c) The district must hold a meeting of the individualized education program team,
conduct or review a functional behavioral analysis, review data, consider developing additional
or revised positive behavioral interventions and supports, consider actions to reduce the use of
restrictive procedures, and modify the individualized education program or behavior intervention
plan as appropriate. The district must hold the meeting: within ten calendar days after district
staff use restrictive procedures on two separate school days within 30 calendar days or a
pattern of use emerges and the child's individualized education program or behavior
intervention plan does not provide for using restrictive procedures in an emergency; or at the
request of a parent or the district after restrictive procedures are used. The district must review
use of restrictive procedures at a child's annual individualized education program meeting when
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the child's individualized education program provides for using restrictive procedures in an
emergency.

(d) If the individualized education program team under paragraph (c) determines that
existing interventions and supports are ineffective in reducing the use of restrictive procedures
or the district uses restrictive procedures on a child on ten or more school days during the same
school year, the team, as appropriate, either must consult with other professionals working with
the child; consult with experts in behavior analysis, mental health, communication, or autism;
consult with culturally competent professionals; review existing evaluations, resources, and
successful strategies; or consider whether to reevaluate the child.

(e) At the individualized education program meeting under paragraph (c), the team must
review any known medical or psychological limitations, including any medical information the
parent provides voluntarily, that contraindicate the use of a restrictive procedure, consider
whether to prohibit that restrictive procedure, and document any prohibition in the individualized
education program or behavior intervention plan.

() An individualized education program team may plan for using restrictive procedures
and may include these procedures in a child's individualized education program or behavior
intervention plan; however, the restrictive procedures may be used only in response to behavior
that constitutes an emergency, consistent with this section. The individualized education
program or behavior intervention plan shall indicate how the parent wants to be notified when a
restrictive procedure is used.

Subd. 3. Physical holding or seclusion. (a) Physical holding or seclusion may be used
only in an emergency. A school that uses physical holding or seclusion shall meet the following
requirements:

(1) physical holding or seclusion is the least intrusive intervention that effectively
responds to the emergency;

(2) physical holding or seclusion is not used to discipline a noncompliant child;

(3) physical holding or seclusion ends when the threat of harm ends and the staff
determines the child can safely return to the classroom or activity;

(4) staff directly observes the child while physical holding or seclusion is being used,;

(5) each time physical holding or seclusion is used, the staff person who implements or
oversees the physical holding or seclusion documents, as soon as possible after the incident
concludes, the following information:

(i) a description of the incident that led to the physical holding or seclusion;

(i) why a less restrictive measure failed or was determined by staff to be inappropriate or
impractical;

(iii) the time the physical holding or seclusion began and the time the child was released,
and
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(iv) a brief record of the child's behavioral and physical status;

(6) the room used for seclusion must:

(i) be at least six feet by five feet;

(i) be well lit, well ventilated, adequately heated, and clean;

(i) have a window that allows staff to directly observe a child in seclusion;

(iv) have tamperproof fixtures, electrical switches located immediately outside the door,
and secure ceilings;

(v) have doors that open out and are unlocked, locked with keyless locks that have
immediate release mechanisms, or locked with locks that have immediate release mechanisms
connected with a fire and emergency system; and

(vi) not contain objects that a child may use to injure the child or others;
(7) before using a room for seclusion, a school must:

(i) receive written notice from local authorities that the room and the locking mechanisms
comply with applicable building, fire, and safety codes; and

(ii) register the room with the commissioner, who may view that room; and

(8) until August 1, 2015, a school district may use prone restraints with children age five
or older if:

(i) the district has provided to the department a list of staff who have had specific training
on the use of prone restraints;

(ii) the district provides information on the type of training that was provided and by
whom;

(iii) only staff who received specific training use prone restraints;

(iv) each incident of the use of prone restraints is reported to the department within five
working days on a form provided by the department; and

(v) the district, before using prone restraints, or by the first IEP meeting held in
response to the use of restrictive procedures, must, with the consent of the
parent, obtain from the child’s medical provider a certification that the child has
no review-any known medical or psychological limitations that contraindicate the
use of prone restraints.

The department must collect data on districts' use of prone restraints and publish the data in a
readily accessible format on the department's Web site on a quarterly basis.

(b) By Mareh—12014 February 1, 2015, and annually thereafter, stakeholders must
recommend to the commissioner specific and measurable implementation and outcome goals
for reducing the use of restrictive procedures and the commissioner must submit to the
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legislature a report on districts' progress in reducing the use of restrictive procedures that
recommends how to further reduce these procedures and eliminate the use of prone restraints.
The statewide plan includes the following components: measurable goals; the resources,
training, technical assistance, mental health services, and collaborative efforts needed to
significantly reduce districts' use of prone restraints; and recommendations to clarify and
improve the law governing districts' use of restrictive procedures. The commissioner must
consult with interested stakeholders when preparing the report, including representatives of
advocacy organizations, special education directors, teachers, paraprofessionals, intermediate
school districts, school boards, day treatment providers, county social services, state human
services department staff, mental health professionals, and autism experts. By June 30 each
year, districts must report summary data on their use of restrictive procedures to the
department, in a form and manner determined by the commissioner. This includes reporting the
use of restrictive procedures, which overlap with 121A.582.

Subd. 4. Prohibitions. The following actions or procedures are prohibited:
(1) engaging in conduct prohibited under section 121A.58;

(2) requiring a child to assume and maintain a specified physical position, activity, or
posture that induces physical pain;

(3) totally or partially restricting a child's senses as punishment;

(4) presenting an intense sound, light, or other sensory stimuli using smell, taste,
substance, or spray as punishment;

(5) denying or restricting a child's access to equipment and devices such as walkers,
wheelchairs, hearing aids, and communication boards that facilitate the child's functioning,
except when temporarily removing the equipment or device is needed to prevent injury to the
child or others or serious damage to the equipment or device, in which case the equipment or
device shall be returned to the child as soon as possible;

(6) interacting with a child in a manner that constitutes sexual abuse, neglect, or physical
abuse under section 626.556;

(7) withholding regularly scheduled meals or water;
(8) denying access to bathroom facilities; and

(9) physical holding that restricts or impairs a child's ability to breathe, restricts or impairs
a child's ability to communicate distress, places pressure or weight on a child's head, throat,
neck, chest, lungs, sternum, diaphragm, back, or abdomen, or results in straddling a child's
torso.

Subd. 5. Training for staff. (a) To meet the requirements of subdivision 1, staff who use
restrictive procedures, including paraprofessionals, shall complete training in the following skills
and knowledge areas:

(1) positive behavioral interventions;
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(2) communicative intent of behaviors;
(3) relationship building;

(4) alternatives to restrictive procedures, including techniques to identify events and
environmental factors that may escalate behavior;

(5) de-escalation methods;

(6) standards for using restrictive procedures only in an emergency;

(7) obtaining emergency medical assistance;

(8) the physiological and psychological impact of physical holding and seclusion;

(9) monitoring and responding to a child's physical signs of distress when physical
holding is being used;

(10) recognizing the symptoms of and interventions that may cause positional asphyxia
when physical holding is used;

(11) district policies and procedures for timely reporting and documenting each incident
involving use of a restricted procedure; and

(12) schoolwide programs on positive behavior strategies.

(b) The commissioner, after consulting with the commissioner of human services, must
develop and maintain a list of training programs that satisfy the requirements of paragraph (a).
The commissioner also must develop and maintain a list of experts to help individualized
education program teams reduce the use of restrictive procedures. The district shall maintain
records of staff who have been trained and the organization or professional that conducted the
training. The district may collaborate with children's community mental health providers to
coordinate trainings.

Subd. 6. Behavior supports. School districts are encouraged to establish effective
schoolwide systems of positive behavior interventions and supports.

Subd. 7. Reasonable Force. Nothing in this section or section 125A.0941 precludes the
use of reasonable force under sections 121A.582; 609.06, subdivision 1; and 609.379.
Beginning with the 2014-15 school year, districts will collect and submit summary data on the
use of reasonable force that meets the definition of physical holding or seclusion for a child with
a disability, consistent with subdivision 3(b).

Subd. 8. Funding. $250,000.00 is appropriated to assist districts in_addressing the
needs of children who have experienced a high use of prone restraints. In_addition, the
Commissioner of Education and the Commissioner of Human Services will discuss how to
coordinate use of the appropriated funds with existing resources and expertise available within
the Department of Human Services.
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2. Support Stakeholder Planned Action Items

MDE supports the consensus-based recommendations reached by the 2013 stakeholder group
regarding actions that various stakeholders, agencies and the legislature can take to best
ensure a reduction in the use of restrictive procedures in the Minnesota education system. As
such, MDE recommends the above goals to reduce the use of restrictive procedures and
eliminate prone restraints.

3. Strengthen Pre-Enroliment Screening

Pre/enrollment screening for change of placement should be conducted for students exhibiting
challenging behaviors in order to pair consequences (both in emergency and in modification)
with individual needs. This screening data should include a current (within the past 30 days)
functional behavior assessment to ensure that receiving districts are able to design behavior
response plans that are specific to the needs of the student.

Very often, intermediate school districts are the receiving districts in these situations. By relying
on thorough pre-enroliment screening based on a detailed report of what prior interventions
were used and their effect, intermediates and other receiving districts will be better equipped to
address student needs. With this data, intermediate districts will have more effective tools for
designing individualized and instructional behavior improvement plans that reflect interventions
that are least restrictive for students.
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Legislative Language or Policy Guidance currently in effect in all states relating specifically to
prone restraint or restraint that restricts or impairs a child’s ability to breathe within the school

setting.
State Citation Language Applicable
Alabama Ala. Admin. Prohibits: “(iv) Physical Restraint that restricts | Applies to
Code r. 290-3-1- | the flow of air to the student's lungs—Any all children
.02(1)(H) (1) method (face-down, face-up, or on your side)
of physical restraint in which physical pressure
is applied to the student's body that restricts
the flow of air into the student's lungs. Use of
this type of restraint is prohibited in Alabama
public schools and educational programs.”
Alaska’ State of Alaska | “Restraint may not prevent the student from Applies to
Department of breathing or speaking. Prone or supine children
Education & restraint (when the student is placed on his or | with
Early her stomach or back) is prohibited.” disabilities
Development,
Special
Education
Handbook, p.
146 (2013)
Arizona H.B. 24767 No applicable language relating specifically to | Applies to
(2013) prone restraint or restraint that restricts of all children

impairs a child’s ability to breathe within the
school setting.

! AK Stat. § 14.33.120 mandates that each school district adopt a written school disciplinary and safety program. See
also, Ak Admin. Code tit. 4, 8 07.010.

2 H.B. 2476 passed April 2013 and is silent on the use of restraint. The bill has a provision for pupils left alone in an
enclosed space. The bill calls for the governing board of any school district to prescribe rules for the discipline,
suspension and expulsion of pupils, the rules shall be consistent with the constitutional rights of pupils and shall
include ... procedures for the use of corporal punishment if allowed by the governing board and procedures for the
reasonable use of physical force by certificated or classified personnel in self-defense, defense of others and defense
of property. In 2009, as a result of the passage of S.B. 1197, a Task Force on Best Practices in Special Education
and Behavior Management recommended the use of corporal punishment, mechanical restraints and physical
restraints that restrict the student’s ability to breath and communicate (such as prone restraints) be prohibited. Each
school district was then required to hold a public meeting to review and consider the adoption of the best practice
recommendations by 2010. The governing board is not required to adopt the recommendations and may choose to

modify the recommendations to accommodate the needs of the district. Task Force repealed Sept. 2010.

Appendix B-1
53




APPENDIX B

State Citation Language Applicable

Arkansas Arkansas Dept. | No applicable language relating specifically to | Applies to
of Educ. Special | prone restraint or restraint that restricts of children
Education and impairs a child’s ability to breathe within the with
Related school setting. disabilities
Services 20.00
Time-out
Seclusion
Room?®

California Cal. Code Reg. | (i)(4) Emergency interventions may not Applies to
tit. 5, 8 include:...(B) employment of a device or children
3052(i)(4)(B)- material or objects which simultaneously with
(C) and (I)(2) immobilize all four extremities except that disabilities
and (5) techniques such as prone containment may be

used as an emergency intervention by staff
trained in such procedures; and (C) an amount
of force that exceeds that which is reasonable
and necessary under the circumstances.

() Prohibitions. (1) Any intervention that is
designed to, or likely to, cause physical pain;
(5) “Restrictive interventions which employ a
device or material or objects that
simultaneously immobilize all four extremities,
including the procedure known as prone
containment, except that prone containment or
similar techniques may be used by trained
personnel as a limited emergency intervention
pursuant to subdivision (i).”

% There is no mention of restraint and no updated information since 2010 despite efforts to do so.
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State Citation Language Applicable
Colorado Colo. Code 2620-R-2.00(4) defines “positional asphyxia” Applies to
Reg. tit. 1, 88 to mean “an insufficient intake of oxygen as a | all children
301-45, 2620-R- | result of body position that interferes with
2.00 et seq. one’s ability to breathe.”
(2009) 2620-R-2.02(1)(a) “the public education
program shall ensure that: (i) no restraint is
administered in such a way that the student is
inhibited or impeded from breathing or
communicating; (ii) no restraint is administered
in such a way that places excess pressure on
the student’s chest, back, or causes positional
asphyxia.”
Connecticut Conn. Gen. 46a-150(4) defines “life-threatening physical Applies to
Stat. 88 46a- restraint” to mean “any physical restraint or children
150(4) and 46a- | hold of a person that restricts the flow of air with
151 into a person’s lungs, whether by chest disabilities
Conn. Admin. compression or any other means.”
Regs. 8§ 10- 46a-151 prohibits the use of life-threatening
76b-510-76b-11 | physical restraint.
Delaware Del. Code (b) Prohibitions and restriction on use. Applies to
Chapt. 41, tit. 14 (2) Public school personnel may impose all children
§ 4112F physical restraint only in conformity with all of
(effective the following standards: ... (b) The physical
7.1.14) restraint does not interfere with the student’s
ability to communicate in the student’s primary
language or mode of communication; (c) the
physical restraint does not interfere with the
student’s ability to breathe or place weight or
pressure on the student’s head, throat, or
neck; (d) the physical restraint does not
recklessly exacerbate a medical or physical
condition of the student ...
District of 57 D. C. Reg. 2818.1 “Nonpublic special education school or | Applies to
Columbia 9457 program shall not use any form of prone children
restraint on a District of Columbia student. Use | with
of such restraints as a policy or practice shall disabilities

be grounds for denying or revoking a
certificate of approval.”
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State Citation Language Applicable
Florida Fla. Stat. § (4) Prohibited restraint. “School personnel may | Applies to
1003.573 not use a mechanical restraint or a manual or | children
physical restraint that restricts a student’s with
breathing.” disabilities
Georgia Ga. Comp. R. & | “(2)(b) The use of prone restraint is prohibited | Applies to
r. 160-5-1-3.5 in Georgia public schools and educational all children
programs.”
Hawaii Haw. Rev. Stat. | No applicable language relating specifically to | Applies to
§ 302A-1141° prone restraint or restraint that restricts of children
impairs a child’s ability to breathe within the with
school setting. disabilities
Idaho® No laws or guidance on restraints.
lllinois 105 Ill. Comp. No applicable language relating specifically to | Applies to
Stat. § 5/10- prone restraint or restraint that restricts of all children
20.33 impairs a child’s ability to breathe within the
school setting.
[ll. Admin. Code,
tit. 23, 8§ 1.285

* Provides: No physical punishment of any kind may be inflicted upon any pupil, but reasonable force may be used
by a teacher in order to restrain a pupil in attendance at school from hurting oneself or any other person or property,
and reasonable force may be used ... by a principal or the principal’s agent only with another teacher present and out
of the presence of any other student but only for the purpose outlined in § 703-309(2)(a).”

® Task force established in Aug. 2010 with proposed rules (IDAPA 08.02.03.160-161) however no action was taken.
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State Citation Language Applicable
Indiana Indiana SB Requires a commission to adopt rules and Applies to
0345 model policy pertaining to seclusion and all children
(passed restraint.
513.13) Model plan provides: IG. “Prone and supine
forms of restraint are not authorized and shall
Commission on be avoided.
Seclusion and IH. “Seclusion and restraint shall never be
Restraint in used in a manner that restricts a child’s
Schools, Model | breathing or harms the child.”
Seclusion and
Restraint Plan®
(8.1.13)
lowa lowa Admin. “(1) No employee shall use any prone Applies to
Code r. 281- restraints. For the purposes of this rule, “prone | all children
103.8 restraints” means those in which an individual
is held face down on the floor. Employees who
find themselves involved in the use of a prone
restraint as the result of responding to an
emergency must take immediate steps to end
the prone restraint.”
Kansas 32 Kansas 91-42-2(a)(1)(A) “Policies and procedures Applies to
Register No. 14, | shall prohibit the following: (i) The use of all children
317 prone, face-down, physical restraint; or face-
(April 4, 2013) up, physical re§tra|nt; physical restraint that
obstructs the airway of a student; or any
physical restraint that impacts a student’s
primary mode of communication.”
Kentucky 704 Kentucky Section 3(2) “School personnel shall not Applies to
Admin. Regs. impose the following on any student at any all children
7:160 time: ... (d) Physical restraint that is life-
(2013) threatening; (e) Prone or supine restraint; or (f)

Physical restrict if they know that physical
restraint is contraindicated based on the
student’s disability, health care needs, or
medical or psychiatric condition.”

® Schools are free to adopt a model plan as they see fit. However, any plan adopted by a school must contain, at a
minimum, the elements listed in Indiana Code 20-20-40-13.
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State Citation Language Applicable
Louisiana La. Rev. Stat. § | (1)“Physical restraint shall be used only ... (c) | Applies to
17:416.21(C) In a manner that causes no physical injury to children
the student, results in the least possible with
discomfort, and does not interfere in any way | disabilities
with a student’s breathing or ability to
communicate with others;” . . . (3) “No student
shall be physically restrained in a manner that
places excessive pressure on the student’s
chest or back or that causes asphyxia; (4) A
student shall be physically restrained only in a
manner that is directly proportionate to the
circumstances and to the student’s size, age,
and severity of behavior.”
Maine LD 243’ “2. Prohibited forms and uses of physical Applies to
(passed 2013) restraint ... C) _No physical restraint may be all children
used that restricts the free movement of the
diaphragm or chest or that restricts the airway
05-071 so as to interrupt normal breathing or speech
Department of | (restraint-related positional asphyxia) of a
Education student; D) No physical restraint may be used
Chapter 35, that relies on pain for control, including but not
Section 6 limited to joint hypertension, excessive force,
unsupported take-down (e.g. tackle), the use
of any physical structure (e.g. wall, railing or
post), punching and hitting.”
Maryland Md. Regs. Code | Provides: “In applying restraint, school Applies to
tit. 13A. § personnel may not: (i) Place a student in a all children

13A.08.04.05(A)
(&)

face down position; (ii) Place a student in any
position that will obstruct a student’s airway or
otherwise impair a student’ s ability to breathe,
obstruct a staff member’s view of a student’s
face, restrict a student’s face, restrict a
student’s ability to communicate distress, or
place pressure on a student’s head, neck, or
torso; or (iii) straddle a student’s torso.”

" Revised existing statutory provisions pertaining to physical holding and seclusion.
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State Citation Language Applicable
Massachusetts | Mass. Regs. “Safest method. A person administering Applies to
Code, tit. 603, 8 | physical restraint shall use the safest method | all children
46.05(3) available and appropriate to the situation

§ 46.05(5)(a)

subject to the safety requirements set forth in
603 CMR 46.05(5). Floor or prone restraints
shall be prohibited unless the staff member
administering the restraint has received in-
depth training according to the requirements of
603 CMR 46.03(3) and, in the judgment of the
trained staff member, such method is required
to provide safety for the student or others
present.”

“Safety requirements. Additional requirements
for the use of physical restraint: (a) No
restraint shall be administered in such a way
that the student is prevented from breathing or
speaking. During the administration of a
restraint, a staff member shall continuously
monitor the physical status of the student,
including skin color and respiration.”
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State Citation Language Applicable
Michigan Supporting “E. Prohibited Practices. The following Applies to
Student procedures are prohibited under all all children
Behavior: circumstances, including emergency

Standards for
the Emergency
Use of
Seclusion and
Restraint, p. 18

Dec. 2006

Michigan
Department of
Education

situations: ... any restraint that negatively
impacts breathing; prone restraint: school
personnel who find themselves involved in the
use of a prone restraint as the result of
responding to an emergency must take
immediate steps to end the prone restraint.”

“Prone restraint is the restraint of a person
face down.”

“restraints that negatively impact breathing
include floor restraints, facedown position, or
any position in which a person is bent over in
such a way that it is difficult to breathe. This
includes a seated or kneeling position in which
a person being restrained is bent over at the
waist. Sitting or lying across a person’s back
or stomach can interfere with breathing. When
a person is lying facedown, even pressure to
the arms and legs can interfere with a person’s
ability to move their chest or abdomen in order
to breathe effectively.”
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State

Citation

Language

Applicable

Minnesota

Minn. Stat. 88
125A.094 -
.0942

(2013)

Minn. Stat. § 125A.0942, Subd. 4(9) prohibits
“physical holding that restricts or impairs a
child’s ability to breathe, restricts or impairs a
child’s ability to communicate distress, places
pressure or weight on a child’s head, throat,
neck, chest, lungs, sternum, diaphragm, back,
or abdomen, or results in straddling a child’s
torso.”

Minn. Stat. § 125A.0942, Subd. 3(a)(8)
provides “until August 1, 2015, a school district
may use prone restraints with children age five
or older if: (i) the district has provided to the
department a list of staff who have had
specific training on the use of prone restraints;
(i) a district provides information on the type of
training that was provided and by whom; (iii)
only staff who received specific training use
prone restraints; (iv) each incident of the use
of prone restraints is reported to the
department within five working days on a form
provided by the department; and (v) the
district, before using prone restraints, must
review any known medical or psychological
limitations that contraindicate the use of prone
restraints.”

Applies to
children
with
disabilities

Mississippi

No laws or guidance on restraints.
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State Citation Language Applicable
Missouri Mo. Rev. Stat. 8 | State statute requires all school districts to Applies to
160.263 adopt a written policy addressing the use of all children
restrictive behavioral interventions, including
but not limited to definitions of restraint,
seclusion, and time-out and descriptions of
circumstances under which a restrictive
behavioral intervention is allowed and
prohibited. It also required the state education
agency to develop a model policy.
_ _ , The model policy states that “[t]his policy is not
Missouri Dep't .
an endorsement of the use of seclusion and
of Elementary . - .
restraint. A school district may adopt a policy
and Secondary - o .
prohibiting the use of seclusion, isolation or
Educ., Model . . ) .
Poli restraint.” It further provides that “[p]hysical
olicy pn restraint shall: not place pressure or weight on
Seclusion and .
Restraint (Jul the chest, lungs sternum, diaphragm, back,
estraint (July, neck or throat of the student which restricts
2010), p. 2 N
breathing.
Montana Montana Admin. | No applicable language relating specifically to | Applies to
R. 10.16.3346% | prone restraint or restraint that restricts of children
impairs a child’s ability to breathe within the with
school setting. disabilities

8 Provides: (3) A person who is employed or engaged by a school district may not inflict or cause to be inflicted
corporal punishment on a pupil. (4)(a) A person who is employed or engaged by a school district must use physical
restraint, defined as the placing of hands on a pupil in a manner that is reasonable and necessary to: (i) quell a
disturbance; (ii) provide self —protection; (iii) protect the pupil or others from physical injury; (iv) obtain possession of a
weapon or other dangerous object on the person of the pupil or within control of the pupil; (v) maintain orderly
conduct of a pupil including but not limited to relocating a pupil in a waiting line, classroom, lunchroom, principal’s
office, or other on-campus facility; or (vi) protect property from serious harm.
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State Citation Language Applicable

Nebraska Nebraska Adim. | “Each school system has a seclusion and Applies to
Code, tit. 92, R. | restraints policy approved by the school board | all children
10, 8 011.01(E) | or local governing body.”

Nebraska Educ. | At this time Nebraska does not have any
Dept., statutes, regulations, or state policies
Developing regarding restraint or seclusion but schools
School Policies | are required to have school safety and security
& Procedures committees in charge of developing safety and
for Physical security plans for each school in order to be
Restraint and accredited. Procedures related to these
Seclusion in procedures “could be interpreted as coming
Nebraska under the scope of Nebraska’s school safety
Schools, (June, | policies,” p. 12.
2010), pp. 12, Each school district may choose to format its
217,29, and 34 policies according to its own practices, p. 27.
Model policies include the following language:
“The only physical restraints to be used are
those taught by the approved Crisis
Intervention Training Program,” p. 29 and
“Prone or supine forms of physical restraint
are not authorized and should be avoided,” p.
34.

Nevada Nev. Rev. Stat. | No applicable language relating specifically to | Applies to
8§ 388.521 — prone restraint or restraint that restricts of children
388.5317° impairs a child’s ability to breathe within the with
(1999) school setting. disabilities

® Meaning protections against seclusion and restraint but no specific prohibitions on prone restraint or restraints that

restrict or impair a child’s ability to breathe.

Page B-11

63




APPENDIX B

State

Citation

Language

Applicable

New Hampshire

N.H. Rev. Stat.
Ann. 88 126-U:1
—-126-U:13

126-U: 4 “Prohibition of Dangerous Restraint
Techniques. No school or facility shall use or
threaten to use any of the following restraint
and behavior control techniques: 1) Any
physical restraint or containment technique
that: a) obstructs a child’s respiratory airway or
impairs the child’s breathing or respiratory
capacity or restricts the movement required for
normal breathing; b) places pressure or weight
on, or causes the compression of, the chest,
lungs, sternum, diaphragm, back, or abdomen
of a child; c) obstructs the circulation of blood;
d) involves pushing on or into the child’s
mouth, nose, eyes, or any part of the face or
involves covering the face or body with
anything, including soft objects such as
pillows, blankets, or washcloths; or e)
endangers a child’s life or significantly
exacerbates a child’s medical condition.”

Applies to
all children

New Jersey

New Jersey
Dept. of Educ.
Guidance Memo
2012-5

(9.18.12)

“The New Jersey Department of Education,
Office of Special Education, endorses the use
of [the United States Department of Education,
Office of Special Education and Rehabilitative
Services (USDE OSERS) May 15, 2012,
Guidance Document] when developing
Individual Education Programs (IEPs) which
address the behavioral needs of students with
disabilities.”

Applies to
all children
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State Citation Language Applicable

New Mexico™ | State of New Memorandum, pp. 3-4 “Offers the following Applies to
Mexico Public guidance to IEP teams and building children
Educ. Dep't, administrators: . . . No form of physical with
Use of Physical | restraint may be used that restricts a student disabilities
Restraint as a from speaking or breathing.”
Behavioral
Intervention for
Students with
Disabilities,
Memorandum
(March 14,
2006)

New York N.Y. Comp. R. No applicable language relating specifically to | Applies to
and Regs., tit. 8, | prone restraint or restraint that restricts of all children
8§ 19.5(b) and impairs a child’s ability to breathe within the
200.22" school setting.
(2009)

North Carolina | N.C. Gen. Stat. | No applicable language relating specifically to | Applies to
§8§ 115C-391.1"* | prone restraint or restraint that restricts of all children

impairs a child’s ability to breathe within the
school setting.

North Dakota

No laws or guidance on restraints.

1% New Mexico does have a Children’s Mental Health and Developmental Disabilities Act, which provides, under N.M.
Stat. Ann. § 32A-6A-10(1), “In applying physical restraint, a mental health or developmental disabilities professional
shall use only reasonable force as is necessary to protect the child or other person from imminent and serious
physical harm.” Additionally, in 2010, a legislative education study committee was proposed and a Restraint &
Seclusion Work Group was created.

! New York has meaningful protections against the use of seclusion and restraint, however, such does not include
any prohibition on prone restraint or restraints that restrict or impair a child’s ability to breathe.

12 North Carolina has meaningful protections against the use of seclusion and restraint, however, such does not
include any prohibition on prone restraint or restraints that restrict or impair a child’s ability to breathe.
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APPENDIX B

State

Citation

Language

Applicable

Ohio

Ohio Admin.
Code § 3301-
35-15

(Effective Aug.
1, 2013)

(C) “Pronhibition on certain practices. The
following practices are prohibited by school
personnel under any circumstance: (1) prone
restraint; (2) Any form of physical restraint that
involves the intentional, knowing, or reckless
use of any technique that: (a) involves the use
of pinning down a student by placing knees to
the torso, head, or neck of the student; (b)
uses pressure point, pain compliance, or joint
manipulation techniques; or (c) otherwise
involves techniques that are used to
unnecessarily cause pain.”

(D) “Physical restraint. (1) Prone restraint is
prohibited ... (2) Physical restraint may be
used only if ...(b) The physical restraint does
not obstruct the student’s ability to breathe; (c)
The physical restraint does not interfere with
the student’s ability to communicate in the
student’s primary language or mode of
communication...”

Applies to
all children

Oklahoma

Oklahoma State
Dep’t of Educ.,
Guidelines for
Minimizing the
Use of Physical
Restraint for
Students with
Disabilities in
Oklahoma

(May 2010)

“Prone restraints (restraints that position a
student face down on his or her stomach or
face up on the back) or any maneuver that
places pressure or weight on the chest,
sternum, lungs, diaphragm, neck, throat, or
back must not be used. No restraint that
prevents a student from speaking or breathing
is allowed.”

Applies to
children
with
disabilities
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APPENDIX B

State Citation Language Applicable
Oregon OR Admin. R. OAR 581-021-0553: (1) “The use of a Applies to
581-021-0550 to | chemical restraint, mechanical restraint or all children
-0570 prone restraint on a student in a public
(2013) education program in this state is prohibited.
“Prone restraint means a restraint in which a
student is held face down on the floor.” OAR
581-021-0550.
“Physical restraint’ does not include prone
restraint.” OAR 581-021-0550.
Pennsylvania 22 Pa. Code § Provides “The use of prone restraints is Applies to
14.133(c)(3) prohibited in educational programs. Prone children
restraints are those in which a student or with
eligible young child is held face down on the disabilities

floor.”
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APPENDIX B

State Citation Language Applicable
Rhode Island R.l. Bd. of “6.2 Prohibitions: Physical restraint/crisis Applies to
Regents for intervention are prohibited in the following all children

Elementary and
Secondary
Education,
Physical
Restraint
Regulations,
6.2(e) and
7.3(a)

(September 1,
2002)

circumstances:.... (e) As in a restrictive
intervention which employs a device or
material or objects that simultaneously
immobilize all four extremities, including the
procedure known as prone containment,
except that prone containment may be used
by trained personnel as a limited emergency
intervention when a documented part of a
previously agreed upon written behavioral
intervention plan.”

“7.3 Safety Requirements. Additional
requirements for the use of physical
restraint/crisis intervention are: (a) No restraint
shall be administered in such a way that the
student is prevented from breathing or
speaking. During the administration of a
restraint, a staff member shall continuously
monitor the physical status of the student,
including skin color and respiration. A restraint
shall be released immediately upon a
determination by the staff member
administering the restraint that the student is
no longer at risk of causing imminent physical
harm to him or herself or others. (b) Restraint
shall be administered in such a way so as to
prevent or minimize physical harm. If, at any
time during a physical restraint/crisis
intervention, the student demonstrates
significant physical distress, the student shall
be released from the restraint immediately,
and school staff shall take steps to seek
medical assistance. (c) Program staff shall
review and consider any known medical or
psychological limitations and/or behavioral
intervention plans regarding the use of
physical restraint/crisis intervention on an
individual student.”
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APPENDIX B

State Citation Language Applicable
South Carolina | South Carolina | “Prone restraints (with the student face down Applies to
Dep'’t of Educ., | on his or her stomach) or supine restraints children
Guidelines on (with the student face up on the back) or any with
the Use of maneuver that places pressure or weight on disabilities
Seclusion and the chest, lungs, sternum, diaphragm, back,
Restraint neck or throat are prohibited.”
(2011), p. 8
South Dakota No laws or guidance on restraints.
Tennessee Tenn. Code “Any form of life threatening restraint, including | Applies to
Ann. 8§ 49-10- restraint that restricts the flow of air into a children
1305(d) person’s lungs, whether by chest compression | with
or any other means, to a student receiving disabilities
special education services ... is prohibited.”
Texas 19 Tex. Admin. | “Use of restraint. A school employee, Applies to
Code § volunteer, or independent contractor may use | children
89.1053(c) restraint only in an emergency ... with the with
following limitations. (1) Restraint shall be disabilities

limited to the use of such reasonable force as
is necessary to address the emergency... (3)
Restraint shall be implemented in such a way
as to protect the health and safety of the
student and others. (4) Restraint shall not
deprive the student of basic human
necessities.”
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APPENDIX B

State

Citation

Language

Applicable

Utah

Utah Code 88
53A-11-805

Utah State
Office of
Education,
Least
Restrictive
Behavioral
Interventions
LRBI
Guidelines,
Positive
Behavioral
Supports and
Selection of
Least
Restrictive
Behavioral
Interventions™®

“Behavior reduction intervention which is in
compliance with section 76-2-401 and with
state and local rules adopted under section
53A-15-301 is excepted from this part.”

Applies to
children
with
disabilities

13 Utah has guidance found in this document. Nothing that discusses prone or restricts and impairs a child’s ability to
breathe.
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APPENDIX B

State

Citation

Language

Applicable

Vermont

Vt. Code R. 88
4500 et seq.

4500.3(9) defines prone physical restraint
‘means holding a student face down on his or
her stomach using physical force for the
purpose of controlling the student’s
movement.” 4502.1.1 provides “prone and
supine physical restraints are more restrictive
than other forms of physical restraint and may
be used only when the student’s size and
severity of behavior require such a restraint
because a less restrictive restraint has failed
or would be ineffective to prevent harm to the
student or others.”

4501.1(c) prohibits school personnel and
contract service providers from imposing on a
student “any physical restraint, escort, or
seclusion that restricts or limits breathing or
communication, causes pain or is imposed
without maintaining direct visual contact.”

Applies to
all children

Virginia

Virginia Depart.
of Educ.,
Guidelines for
the
Development of
Policies and
Procedures For
Managing
Student
Behaviors in
Emergency
Situations in
Virginia Public
Schools

(2009)

No applicable language relating specifically to
prone restraint or restraint that restricts of
impairs a child’s ability to breathe within the
school setting.

Applies to
all children
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APPENDIX B

State

Citation

Language

Applicable

Washington

Wash. Admin.
Code 8§ 392-
172A-03125

(2013)

3(a) “Force and restraint in general. No force
or restraint which is either unreasonable under
the circumstances or deemed to be an
unreasonable form of corporal punishment as
a matter of state law may be used. See RCW
9A.16.100 which cites the following uses of
force or restraint as uses which are presumed
to be unreasonable and therefore unlawful ...

(iv) interfering with a student’s breathing.”

Applies to
all children

West Virginia

W. Va. Code St.
R. §

126-99

“A school employee and/or independent
contractor may use restraint in an
emergency as defined above with the
following limitations:

[ Restraint shall be limited to the use of
such reasonable force as is necessary to
address the emergency. Procedures and
maneuvers that restrict breathing (e.g. prone
restraint), place pressure or weight on the
chest, lungs, sternum, diaphragm, back,
neck or throat, or may cause physical harm
are prohibited.”

Applies to
all children

Wisconsin

Wisc. Laws 146
(SB 353)

(March 2012)

Section 2(3)(d) “None of the following
maneuvers or techniques are used: 1) Those
that do not give adequate attention and care to
protecting the pupil’s head. 2) Those that
cause chest compression by placing pressure
or weight on the pupil’s chest, lungs, sternum,
diaphragm, back, or abdomen. 3) Those that
place pressure or weight on the pupil’s neck or
throat, on an artery, or on the back of the
pupil’'s head or neck, or that otherwise obstruct
the pupil’s circulation or breathing.”

Applies to
all children

Wyoming

Wyo. Stat. § 21-
2-202

Wyo. Educ.
Rules 42-1 to
42-8

(Jan. 2012)

42-7(b)(i)(B): “Schools shall not utilize aversive
interventions, mechanical restraints, or prone
restraints at any time”

Applies to
all children
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Intermediate District 287

RESPONSIVE. INNOVATIVE. SOLUTIONS.

INTER-OFFICE MEMORANDUM

DATE: March 7, 2014

TO: Sandra Lewandowski, Superintendent

FROM: Dolly Lastine, Executive Director of Special Education

Re: What Board Members Should Know About Educational Rounds
Purpose:

Educational rounds is a concept of engaging leadership in a reflective and productive dialogue on student
learning and instruction. The discussion may focus on a particular area of instruction, curriculum,
technology, and/or methods of increasing engagement and improving student achievement. Educational
rounds is a basic framework for integrating an open, active, and continuous professional learning
opportunity in developing collaborative relationships between cabinet and site-based leadership staff. It
provides an open forum to research and study a challenging practice or issue that may impact the ability
for leadership staff to move forward with initiatives.

Proposed Questions for Rounds:

» What are the key elements to developing a culture that supports improving classroom
instruction?

» ldentify what good teaching and learning looks like in practice.

» What steps are taken to remain focused and resilient when faced with challenges with
student learning and instruction?

» What process is used to engage all staff in setting priorities and goals based on student
data and the goals for the district?

Results:
» Cabinet and site-based leadership teams understand their role in improving student
learning and instruction.
» Cabinet and site-based leadership teams share multiple perspectives and a deeper
understanding of what is working for students.

» Cabinet and site-based leadership teams determine practices and/or address resources
to improve student learning and instruction.

Summary:

Cabinet has participated in three educational rounds at North Education Center, Care & Treatment
programs, and Edgewood Education Center with four additional rounds planned for the remaining school
year. Each educational round has had a different perspective, i.e., learning intentions, literacy instruction,
instructional technology, and a model of instruction for a hospital setting. Cabinet had an opportunity to
observe classrooms and provide their feedback that generated more questions, increased their level of
understanding, and offered resources and support to further the program initiatives.

73



v,

Intermediate District 287
SEC Playfield

Project Schedule
2/25/2014 Revised

March April May June July August September October

3 |10 |17 |24 (31 |7 |14 |21 |28 [5 |12 (19 |26 |2 |9 |16 |23 |30 (7 |14 |21 |28 |4 (11 |18 (25 |1 |8 |15 |28 [5 |12

Obtain Site Survey

Obtain Soil Borings

Prepare Construction Documents

Nine Mile Creek Watershed

Submit Application 29

Board of Managers 11

City of Richfield (amend CUP)

Submit Application 26

ARC Meeting

Completed Application

Public Hearing Notice 9

Planning Commission & Public Hearing 23

City Council 8

Best Value Selection Process

Award Construction Contract (school board) 7

Construction
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March 2014
vol1ll ®no6

March 4, 2014
AMSD Day at the
Capitol

8:00 a.m.-2:00 p.m.

March 7, 2014
Board of Directors
Meeting, 7:00 a.m.,
TIES Conference Center,
St. Paul

March 28, 2014
Executive/Legislative
Committee Meeting,
7:30 a.m., TIES
Conference Center,

St. Paul

April 11, 2014
Board of Directors
Meeting, 7:00 a.m.,
TIES Conference Center,
St. Paul

April 25, 2014
Executive/Legislative
Committee Meeting,
7:30 a.m., TIES
Conference Center,

St. Paul

AMSD’s Mission

To advocate for state education
policy that enables metropolitan
school districts to improve
student learning.

7~ \
AMSD

) 4

Association of
Metropolitan School Districts

AMSD

Rosemount-Apple Valley-Eagan Public Schools seek to raise the
bar and close achievement gaps with the Literacy Collaborative

n a snowy February morning, a

group of district administrators,

elementary principals and teacher
leaders in the Rosemount-Apple Valley-
Eagan Public Schools (District 196)
packed into a classroom at Echo Park
Elementary School in Burnsville to watch
a live video feed of the Literacy
Collaborative model in action.

What they were watching was taking
place in a nearby conference room. The
district’s Literacy Collaborative Trainer
Beth Swenson and Echo Park Principal
Sally Soliday were facilitating the school
leadership team’s examination of
schedules, interventions and transitions in
order to create a student-centered schedule
where all students can learn at high levels.

Literacy/Rtl lead teachers in the Rosemount-Apple Valley-
Eagan Public Schools meet regularly to learn about and dis-
cuss components of Literacy Collaborative.

The videotaped leadership training session is modeled after the “behind-the-glass™ professional
development practice that is used in the early literacy intervention program Reading Recovery. From
the viewing room, Superintendent Jane K. Berenz and Director of Elementary Education Dr. Julie
Olson asked the principals and teacher leaders to identify and name the elements of the continuous
improvement model that are central to the Literacy Collaborative. During their four-hour behind-the-
glass opportunity, participants could see the intersection of implementation of the Literacy
Collaborative (including leadership training, job-embedded professional development and capacity
building RtI) and the alignment of the district’s strategic plan, Reading Well by Third Grade
legislation, World’s Best Work Force planning and Professional Learning Communities (PLCs) in
their truest sense.
Literacy is Critical Thinking
Literacy Collaborative is a nationally recognized school-improvement model based on the learning
theory and research of Marie Clay, Irene Fountas and Gay Su Pinnell, in collaboration with staff at
Continued on page 2

From the Chair

he state budget forecast released last Friday provided welcome news! After more than a
decade of budget challenges for state and local government officials, it appears that the
state budget is back on solid ground. The budget forecast provides state policymakers the ability
to build on the successful 2013 legislative session when important investments in early learning
and stabilizing property tax reform were adopted. Now, we need to ensure our schools have the

classroom space to offer full-day Kindergarten and early learning opportunities, the necessary
resources to implement teacher and principal evaluations and the capacity to maintain school
facilities and ensure safe and secure learning environments for our students and staff. Much was
accomplished in the 2013 session but important work remains to be done!

Holly Parker, school board member from Eden Prairie Public Schools, is chair of AMSD.

www.amsd.org March 2014
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Literacy Collaborative Transforming Classroom Instruction in RAVE

Continued from page 1

S

The Ohio State University and Lesley University in Cambridge, Mass. While
sometimes mistaken as simply a reading program, the Literacy Collaborative is
far more comprehensive. Literacy is defined more broadly in Australia and
New Zealand, where Clay began her research nearly 50 years ago. According to
the Australia Library Journal (1995), to be literate an individual must recognize
when information is needed and have the ability to locate, evaluate and
effectively use the information. Ultimately, literate people are those who have
learned how to learn.

Unintentionally, in the United States educators have separated literacy into the
subjects of reading, writing and word study. Reading and writing are tools of
inquiry. Students need to expand their literary and informational expertise
beyond reading words on the page, to thinking critically. This requires educators to help each child learn to be readers, writers,
information literate thinkers, researchers, speakers, and producers of new information from the very first day they enter school.
Literacy Collaborative aims to shift the mental models of literacy throughout an entire educational system so as to raise the literacy
achievement (critical thinking) of all students, as well as targeting specific student needs in order to close achievement gaps.

Leadership Training

A critical component of the Literacy Collaborative is the training of leadership at all levels through the development of district,
building and grade-level teams. Jason Hillman, an elementary principal from Sheridan, Wyo. and newly named Director of the
Kinnear Literacy Project at The Ohio State University, credits his school’s turnaround to the power of adult collaboration through
the Literacy Collaborative. The Brainerd School District has been part of the Literacy Collaborative for 13 years and recently all six
of its elementary schools have been nominated for a National Blue Ribbon School award. Superintendent Steve Razidlo said having
six nominations in one year “says a great deal about the performance as a whole of our system” (Brainerd Dispatch, 2014). System
reform is possible through the training and development of district-level leaders, principals, building leadership teams and teacher
leaders.

Literacy/RtI Lead Teachers

In spring 2012, District 196 committed to hiring a literacy/RtI lead teacher at each of its 18 elementary schools, one for 6th grade
and one for its level-four special education school. These 20 dedicated professionals spend a full year learning deeply the theory
and research behind the Literacy Collaborative so they can partner with their principal in leading systems change and capacity
building RtI within their buildings. The lead teachers provide 40 hours of professional development in the learning theory of the
Literacy Collaborative for their peers, as well as action research coaching for their peers during the first year.

Capacity Building RtI

Capacity building RtI through the Literacy Collaborative model empowers differentiated professional development and coaching in
an evidence-based research training model. The goal is to transform core classroom instruction (tier 1) from a one-size-fits-all
curriculum to data-informed differentiated instruction. Building the capacity of all learners to meet or exceed grade-level
proficiency requires effectively aligning instructional language and data usage across all tiers, as well as highly trained stakeholder
teams proficient in gap analysis and intervention design.

District 196 transformed its school calendar to allow for multiple data collection points, including two days of literacy assessments
for all elementary students that are conducted in August, prior to the start of the school year. By using multiple interval formative
assessments and organizing the data through the web-based Rtl tool North Star Educational Tools (NSET) teachers are able to
differentiate instruction for all learners. All stakeholders, including classroom teachers, specialists and teaching assistants share data
so instruction is aligned and student achievement gaps close more rapidly. The literacy/Rtl lead teacher and principal pairs co-lead
quarterly data analysis and instructional alignment meetings through North Star, as part of the ongoing continuous improvement
process. At the end of the year, the building leadership team analyzes data to set building and grade level goals, as well as a data-
driven professional development and coaching continuous improvement plan for the following year.

District 196 has committed to extensive training and coaching in tier 2 literacy interventions that are aligned with Clay, Fountas and
Pinnell’s research and theory. Reading Recovery and Leveled Literacy Intervention serve as systems of targeted instruction aligned

with core classroom instruction (tier 1). This fall, highly trained interventionists and teacher leaders will layer tier 3 (5- to 7-minute

intense and targeted interventions) with the core classroom instruction and tier 2 interventions already in place.

Learners are Leaders

At the end of the four hours of training at Echo Park, those who watched behind the glass stood in a circle and were asked to share
something they had learned. Phrases like “a focus on the learner and the learning, student-centered practices, collaboration, all
hands on deck” and other inspiring sentiments resonated throughout the room.

This month’s member spotlight was written by Jennifer McCarty Plucker, Teaching and Learning specialist for the Rosemount-Apple Valley-
Eagan Public Schools.
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State Budget Forecast Projects $1.23 Billion Surplus

Minnesota Management & Budget released the February forecast of state revenues and expenditures that will be
used by the Governor and Legislature to make adjustments to the 2014-15 state budget and plan for the future.
The forecast shows a positive balance of $1.233 billion for fiscal years 2014-2015. This is an improvement of
$408 million over the November budget forecast. Since November, revenue projections have increased by $366
million and spending projections have decreased by $48 million. The 2016-17 structural balance is projected to be
$2.599 billion not accounting for inflation which is projected at a little over $1 billion. As Figure 1 shows, the
economic outlook has improved since the November forecast contributing to the strong budget forecast.

Figure 1: U.S. Economic Outlook: November 2013-February 2014

U.S. Economic Outlook has Improved

U.S. Real GDP
Annual % Change
4
November 2013 3.4
3.3 3.3

W February 2014 3.1 3.1 31

3 2.7
2.5
1.9

2 1.7
| I
0

2013 2014 2015 2016 2017

Source: IHS Global Insight

Source: Minnesota Management & Budget, February 2014: Budget & Economic Forecast, available at:

http://mn.gov/mmb-stat/reports/handout.pdf

The positive budget forecast allows state policymakers to build on the momentum from the 2013 legislative
session when key early learning and property tax reform initiatives were adopted. An increase in the basic
formula allowance would provide resources needed to implement recently enacted state mandates such as
principal and teacher evaluations.

Continued on page 4
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Budget Outlook Allows Policymakers to Build on the Momentum From 2013

Continued from page 3

In addition, the 2013 education bill included funding for full-day Kindergarten for all Minnesota students
beginning in the 2014-15 school year along with new investment in early learning. These critical investments in
our earliest learners will help close the opportunity and achievement gaps. Many school districts, however, are
finding challenges in securing the needed classroom space to accommodate the increased demand for full-day
Kindergarten and early learning classes. An increase in the building lease levy would provide badly needed relief
in securing the needed classrooms.

Maintaining school buildings, ensuring safe and secure learning environments and investing in technology are
additional challenges for school boards and administrators. The School Facilities Financing Working Group has
provided state policymakers with an excellent blueprint for moving Minnesota forward and creating 21 century
school facilities for all students. The report is available here: http://www.amsd.org/wp-content/uploads/2012/03/
School-Facilities-Financing-Working-Group-Final-Report-February-1-2014.pdf

The AMSD Board of Directors has adopted a legislative platform highlighting these and other important issues
and urges state policymakers to build on the momentum from last session. The entire AMSD legislative platform
is available here: http://www.amsd.org/2014platform

Association of Metropolitan School Districts Day at the Capitol
Tuesday, March 4, 2014
8am-2pm
State Office Building (SOB) Room 400 North

http://www.amsd.org/dayatthecapitol2014

Please confirm your participation along with an estimate of the number of
people attending from your district. RSVP to Alice Seuffert, Senior Policy
Advocate, AMSD: 651-999-7327 or ascuffert(@amsd.org.

AMSD Members: Anoka-Hennepin School District, Bloomington Public Schools, Board of School Administrators (Associate Member),
Brooklyn Center Community Schools, Burnsville-Eagan-Savage, Columbia Heights Public Schools, East Metro Integration District, Eastern
Carver County Schools, Eden Prairie Schools, Edina Public Schools, Elk River Area School District, Farmington Area Public Schools,
Fridley Public Schools, Hopkins Public Schools, Intermediate School District 287, Intermediate School District 917 (Associate Member),
Inver Grove Heights Community Schools, Lakeville Area Public Schools, Mahtomedi Public Schools, Minneapolis Public Schools,
Minnetonka Public Schools, Mounds View Public Schools, North St. Paul/Maplewood/Oakdale School District, Northeast Metro
Intermediate School District 916 (Associate Member), Northwest Suburban Integration District (Associate Member), Orono Schools, Osseo
Area Schools, Prior Lake-Savage Area Schools, Richfield Public Schools, Robbinsdale Area Schools, Rosemount-Apple Valley-Eagan
Public Schools, Roseville Area Schools, Shakopee Public Schools, South St. Paul Public Schools, South Washington County Schools,
SouthWest Metro Educational Cooperative, Spring Lake Park Schools, St. Anthony/New Brighton Independent School District, St. Cloud
Area Schools, St. Louis Park Public Schools, St. Paul Public Schools, Stillwater Area Public Schools, TIES (Associate Member), Wayzata
Public Schools, West Metro Education Program, West St. Paul-Mendota Heights-Eagan Area Schools and White Bear Lake Area Schools.
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Intermediate District 287

School Board Planning Calendar
January 2014 — December 2014

1°' Meeting of the Month

| 2" Meeting of the Month

START TIME 6:30 PM

JANUARY 9, 2014
Organizational Meeting

Election of Board Officers
Oath of Office
Financial Report November

JANUARY 23, 2014

Financial Report December
FY13 Audit

Legislative Platform

Uber Goal #2

FEBRUARY 13, 2014

ALC Plus Report

DI Presentation

Communication with Local Boards

Hennepin County Graduation Update
Superintendent Mid-Year Evaluation Procedure
Teacher Eval Presentation

What the Board Needs to Know about Children’s
Health Grant Award

FEBRUARY 27, 2014

Financial Report January

FY15 Budget Assumption

FY14 Budget Revision

Program Withdrawal Report

Report on Uber Goal

Staff Reduction ULA Resolution Changes for following Year

MARCH 13, 2014

SEC Playfield Update
Teacher Evaluation

MARCH 27, 2014

Financial Report February

FY14 Budget Reduction Realignment Proposal
Program Reduction Resolution

Proposed District 287 School Calendar 2014-2015
Reduction ULA for tenured staff (provide names)

APRIL 10, 2014

(Only one Board meeting this month!)
Local 284 Parameters - (Closed Session)
Superintendent & Board Evaluation Update

MAY 8, 2014

Financial Report March
Strategic Plan Report

MAY 22,2014

Financial Report April
Non-Renewals/Layoffs

Summary Status Report on Board Policy & Procedure Probationary Licensed, and Non-Licensed
What The Board Needs To Know About District 287 Staff Reduction ULA Resolution

Purchasing Efforts

Spotlight DVD Presentation

JUNE 12, 2014

Facilities Management Update - Energy Audit
PLC Data Report

Superintendent & School Board Evaluation
Superintendents Evaluation Update

JUNE 26, 2014

2014-2015 Budget

Board Evaluation

Financial Report May

Final ULA Resolution for Licensed Staff

INFORMATIONAL ITEMS TO REMEMBER:

** Board role in setting/supporting goals
Board TLC

Community use of Facilities Bucket
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Intermediate District 287

School Board Planning Calendar
January 2014 — December 2014

1% Meeting of the Month | 2" Meeting of the Month

AUGUST 21, 2014
Approval of Cash Flow Borrowing Resolution
District Operations
Financial Report July
Superintendent Goals

SEPTEMBER 11, 2014 SEPTEMBER 25, 2014
Hennepin County Gateway to College Report Financial Report August

What Board Members Should Know About Our
2013-2014 Back to School Start-Up

OCTOBER 9, 2014 OCTOBER 23, 2014
Collaborative Curriculum Financial Report September

Care & Treatment, Prairie Care w/ Todd Archbold, Chief | What the Board Should Know about Crisis Planning
Development Officer Guidelines for Safety and District Resources

NOVEMBER 13, 2014
(Only one Board meeting this month!)

Update on Hennepin County Superintendent/Commissioner Meeting
Attracting & Retaining a High Performing Workforce
Facilities Management Update
Food Service Recommendations
OPEB Reporting & Funding
What the Board Should Know About Restrictive Procedures

What the Board Should Know About the MDE & Hennepin County Task Force

DECEMBER 11, 2014
(Only one Board meeting this month!)

Financial Report October
Prior Year Audit Review

INFORMATIONAL ITEMS TO REMEMBER:

** Board role in setting/supporting goals Community use of Facilities Bucket

Board TLC
81
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INTERMEDIATE DISTRICT 287

February 13, 2014

SCHOOL BOARD CALENDAR

February 2014

February 2014

11 Tuesday Get On The Bus 8:30AM TBN
13 Thursday General Board Meeting 6:30PM Board Rm
27 Thursday General Board Meeting 6:30PM Board Rm
March 2014
11 Tuesday Local 2209 & Board Breakfast 7:00AM DSC - 316
13 Thursday General Board Meeting 6:30PM Board Rm
27 Thursday General Board Meeting 6:30PM Board Rm
April 2014
10 Thursday General Board Meeting 6:30PM Board Rm
19 Saturday Destination ImagiNations State Tournament All Day TBN
30 Wednesday Honors Mentor Connection Scholars Forum 6:00PM TBN
May 2014
08 Thursday General Board Meeting 6:30PM Board Rm
22 Thursday Hennepin Technical College High School Spring 10:10AM & 12:20PM
Award Ceremony TBN
22 Thursday General Board Meeting 6:30PM Board Rm

June 2014
02 Monday
03 Tuesday
03 Tuesday

04 Wednesday
04 Wednesday
04 Wednesday
05 Thursday

05 Thursday
05 Thursday
05 Thursday

06 Friday
06 Friday
06 Friday

12 Thursday
26 Thursday

Sun Transition/PHASE/Intersect Graduation

SUN at South Education Center Graduation
West Education Center Graduation

FOCUS South Graduation

VECTOR South Graduation

South Education Center Alternative Graduation
Northwest Tech Center High School Graduation

VECTOR North Graduation

North Education Center Graduation

North Education Center Alternative Graduation
Transition EEC Graduation

Epsilon Graduation

Explore EEC Graduation

(8" Grade Recognition)

General Board Meeting

General Board Meeting

12:00PM & 1:30PM

1:00PM
4:00PM
9:00AM
12:00PM
6:00PM
9:00AM

1:00PM
1:00PM
6:00PM
10:00AM
TBN
1:00PM

6:30PM
6:30PM

TBN
SEC
WEC
TBN
TBN
SEC
NWTC

HTC Brklyn PK
NEC
NEC
TBN
TBN
TBN

Board Rm
Board Rm

4 General Board Meeting — Date Change

4 New Event
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