
BOARD OF EDUCATION
Regular Meeting - Monday, August 27, 2018 - 4:05 PM

Wayzata City Hall
210 County Road 101 North
Plymouth, Minnesota 55447

Minutes of Work Session Meeting
A Work Session Meeting of the Board of Education of Wayzata Public Schools was held Monday, August 27, 2018, 
beginning at 4:05 PM in the Wayzata City Hall
210 County Road 101 North
Plymouth, Minnesota 55447.

1. ADMINISTRATIVE
A. Introduction of New Leadership Council Members 10 Minutes
2. TEACHING AND LEARNING
A. Grading for Learning Discussion J. Johnson 30 minutes
B. State Accountability Plan (ESSA) S. Lackner and A. Parnell 30 minutes
C. Vision 21 Update B. Anderson & J. Johnson 30 minutes
3. HUMAN RESOURCES
4. BOARD REPORTS
5. FINANCE AND BUSINESS
A. Facilities Update J. Westrum &.J. Deutsch 30 Minutes
6. SCHOOL BOARD
A. Metro ECSU Membership A. Cuene and J. Johnson 5 Minutes
B. Strategic Direction Review Discussion S. Johansen 5 minutes
7. ADJOURN
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Excellence. For each and every student. 

School Board Work Session
August 27, 2018

Middle School Report 
Assessment, Evaluation and Reporting

 

Clark Doten, CMS Principal
Paul Paetzel, EMS Principal
Dave Lutz, WMS Principal

2



3



“Continuous, authentic, and appropriate assessment measures 
provide evidence about each student’s learning progress.  Such 
information helps students, teachers, and family members 
select immediate learning goals and plan further education.”

“Students should have opportunities to set personal goals, 
chart their growth, and reflect on their progress in achieving 
the knowledge, skills and behavioral objectives of education.”

“Grades alone are inadequate for reporting student progress, 
particularly using grades in the formative assessment phase, 
when they inhibit students’ learning.”

“In developmentally responsive middle level schools, 
assessment procedures also reflect the unique characteristics 
of young adolescents.  Assessment should emphasize individual 
progress rather than comparison with other students and 
should not rely on extrinsic motivation.  The goal is to help 
students understand their own strengths, weaknesses, 
interests and aptitudes.”

Assessment and Evaluation 
Program Beliefs
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Background Work
Program Review and Emerging Practice
§ Conducted a Comprehensive Review Middle School Program 
§ New Assessment Practices were Emerging in Teacher Practice 
§ Consulted with Nationally Recognized Assessment  and Evaluation Experts
§ Implemented Pilot Programs at CMS and WMS

Professional Development
§ Three years of Professional Development Focused  on Assessment and Evaluation 

Practices
§ Principal, Teacher Attendance at  Local, State and National Workshops and Conferences
§ PLC Work

Communication
§ Principal Presentations at PTAs and District Parent Liaison Committee Meetings
§ Principal Presentations at Open House and Curriculum Nights
§ Principal Presentations at 5th Grade Parent Orientation Meetings
§ Communications Department Prepared a Informational Brochure and Video
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Reporting Scale
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Report Card
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Benefits
§ Empowers the Student To Become a Partner with the Teacher in His or Her Learning

§ Clarifies Success Criteria for Learners – What Student Must Know and Be Able to Do

§ Emphasizes Student Learning – What Students Actually Know and Can do

§ Reports Academic Achievement and “Personal Management” Separately

§ Provides Feedback on Progress Toward Specific Standards 

§ Elevates the Importance and Relevance of  Homework

§ Encourages Responsible Risk-Taking and Creativity

§ Increases Consistency in Teacher Practice

§ Necesitates the Use of Feedback as a Critical Part of the Learning Process
8



2018 – 2019 NEXT STEPS
§ Parent Communication – Continue to Share Assessment and Evaluation System 

with Parents, Especially the Importance of Homework and How Student Learning is 
Evaluate and Shared with Parents

§ Student Communication - Continue to Share Assessment and Evaluation System 
with Parents, Especially the Importance of Homework and How Student Learning is 
Evaluate and Shared with Parents

§ Teacher Practice – Continue to Strength Teacher Understanding Of and 
Consistent Use of Assessment and Evaluation Practices

§ Teacher Involvement – Continue to Work with Our Teacher Leadership Team to 
Improvement Implementation

§ Stakeholder Engagement – Administer Surveys and Conduct Focus Groups this 
Fall 

§ Technology – Clarify the Use of Canvas and Skyward 

§ High School – Collaborate with the High School on Grading Practices
9



Thank You

Questions?
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North Star Excellence and Equity System (“North Star”) 
New Minnesota State School &  District Accountability System 

Background Information & Talking Points’ 

 

 

Background 

After over two and a half years since the Every Student Succeeds Act (ESSA) was signed into law, results 

from the state’s new accountability system will be publicly released August 30 by the Minnesota Department of 

Education (MDE).  

  

The state has developed the North Star system to identify schools and districts for support. The North Star 

system was designed using extensive feedback from diverse stakeholders across Minnesota to satisfy the 

requirements of ESSA and the state’s World’s Best Work Force law. 

 

Here are the key points to know about the new North Star accountability system. 

  

Talking Points 

1. The state’s new accountability system maintains a focus on equity and making sure all students are 

successful, particularly our historically underserved student populations. 

2. The indicators used in the accountability system are a starting point for understanding the context of 

schools. These indicators, including test scores, graduation rates and consistent attendance rates, are 

not the conclusion. We will work together with the state to engage in conversation about the unique 

needs and experiences of students to inform continuous improvement efforts within our local 

community. 

3. This system was designed, in part, to prioritize schools and districts for support. In the absence of 

having resources at the state to provide dedicated support to all schools, this system helps the state 

identify which schools need help the most and builds a system to meaningfully support those schools. 

Support to schools will be delivered either by the Regional Centers for Excellence or MDE depending 

on the reason the school was identified. 

4. The accountability indicators will be reported separately and simply. This will allow families, educators 

and communities to understand the challenges and successes across multiple indicators in a 

transparent manner. 

5. On August 30, 2018, MDE will report on the performance of schools using the new accountability 

system. This includes the following five Accountability Indicators for all public schools and districts, the 

districts and schools that are eligible for support, and the list of schools that are recognized for success: 

○ Academic Achievement 
○ Progress Toward English Language Proficiency 
○ Academic Progress 
○ Graduation Rates 
○ Consistent Attendance 
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6. In the August 30 public release of accountability results, MDE will recognize schools for success in the 

following ways: 

○ Overall school performance is in the top 5 percent within any one indicator (math achievement, 

reading achievement, progress toward English language proficiency, math progress, reading 

progress, four-year graduation rate, or consistent attendance). 

○ Student group performance is similar to the top 5 percent of schools within any one indicator. 

7. During the 2018-2019 school year, MDE will begin recognizing schools based on a variety of measures, 

including career and college readiness, early learning and school climate data. 

  

More Resources 

Information about the new system, including training modules, can be found on the MDE School and District 

Accountability page of the MDE website.  On August 30, the public will be able to access the accountability 

results on the Minnesota Report Card, as well as in a more detailed spreadsheet titled "North Star Public File" 

on the Data Reports and Analytics page of the MDE website.  
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Excellence. For each and every student. 

Stacey Lackner, PhD 
Director of Research Evaluation

Amy Parnell
Director of Communications and Community Engagement

August 27, 2018

Every Student Succeeds Act 
(ESSA) 
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Excellence. For each and every student. 

Overview

• ESSA overview slides from Michael Diedrich, 
MDE, Elementary and Secondary Education Act 
(ESEA) Policy Specialist

• Assessment and Accountability results release 
timeline

• Wayzata Public Schools stakeholder 
communications plan
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23



Excellence. For each and every student. 

Assessment and Accountability Results Release 
MDE will release results to the public on August 30th in the 
Minnesota Report Card (MDE Website>Data Center>Minnesota 
Report Card)

DATE DESCRIPTION

Week of Aug. 27 Embargoed recognition information sent to recognized schools

Mon. Aug 27 Embargoed statewide accountability data file available to districts

Tues. Aug 28 Media receives access to embargoed data file

Thurs. Aug 30 Public release of assessment and accountability results, including 
school recognition, in Data Center.
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Excellence. For each and every student. 

WPS Stakeholder Communication Plan

August 10th: ESSA Overview presented to WPS E-12 
Principals/Supervisors

August 27th: ESSA Overview presented at WPS School Board 
Work Session

August 30th: ESSA Overview & WPS Results email to all WPS 
staff.

August 30th: ESSA WPS Media Release to local media.

25



Principal Talking Points 

Vision 21 Gifted & Talented 

 

The Vision 21 Gifted & Talented program will be remaining the same this year for grades 3rd – 

5th.  

 

We will no longer be administering the CogAT screener in 2nd grade.  

● Reason: A significant percentage of students that were selected in 2nd or 3rd grade do not 

qualify for GT in 4th or 5th grade using our current selection tools and criteria. Many of 

these students seem out of place in the program in the intermediate grades when 

compared with their peers that are selected.   

● The CogAT screener is a tool that was intended to be used to identify students for the full 

CogAT assessment. It was not designed to be used as we are currently using it for 

selection. 

 

We will still be selecting students in 2nd grade who demonstrate the need for additional academic 

extensions. The selection of these students will still include the aFast assessment. 

 2nd grade identification, purely academics (Advanced Academics) - this was 

recommended by “the Karens” during the review. This is a needs based approach and fits 

better with our current growth model that the district supports. 

 Correlation academic (For 2nd Reading: Fall aReading, spring observation survey (DRA 

level) from 1st grade and for Math - aMath and 1st grade unit tests from bridges) 

 Inclusion of specialist assessments for creativity and novel thinking. 

 Students whose academic needs are greater than what the classroom teacher can provide 

will be identified using site scores. These students will receive enrichment opportunities 

based on current year needs. The selection criteria will be site specific and made on a 

yearly basis. Identification will be for that year only. 

 The curriculum for these pull outs was piloted last year at Birchview. Nine units were 

piloted.  

 These nine units will be: 

o Author Study 

o Algebra 

o Space 

o Scientific Method 

o Creative Writing 

o Poetry 

o Minnesota History 

o Robotics 

o STEM 

 Identified talented students will choose 3 – 4 of the units to participate in  during the year 

 

The V21 Gifted and Talented teachers will also be working more closely with classroom teachers 

to help meet the needs of talented students in the general education classroom.  

Tier 1 Extensions 
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 Collaborative work between Gifted & Talented teacher and the classroom teacher to 

increase the depth and complexion of enrichment strategies and practices during 

classroom lessons. 

o This may include:  

 Co-teaching 

 PLC collaboration 

 Leading Professional Development 

 Creating enrichment curriculum/materials for classroom use 
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12

Differentiating the Common 
Core State Standards for Gifted 
and Advanced Students

All differentiation is based on an understanding of the char-
acteristics of gifted and high-potential students and the content 
standards within a domain. The new Common Core State 
Standards provide an opportunity for the field of gifted educa-
tion to examine its practices and align them more fully to the 
2010 NAGC Pre-K–Grade 12 Gifted Programming Standards 
for curriculum, instruction, and assessment. For example, similar 
to the NAGC Gifted Programming Standards, the CCSS empha-
size problem solving (see Evidence-Based Practices 3.4.1–3.4.4, 
NAGC, 2010, p. 10, and Standards for Mathematical Practice 1, 
NGA & CCSSO, 2010a, p. 6). Because the Gifted Programming 
Standards in curriculum require educators to engage in two major 
tasks in curriculum planning—alignment to standards in the con-
tent areas and the development of a scope and sequence—using 
the CCSS is a natural point of departure. The effort must occur 
in vertical planning teams within districts and states in order 
to increase the likelihood of consistency and coherence in the 
process. There are three major strategies that may be employed 
to accomplish the task for gifted education:
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	 Differentiating for Gifted and Advanced Students	 13

•• Provide pathways with appropriate pacing of the CCSS for 
gifted learners. Some of the CCSS address higher level 
skills and concepts that should receive focus through-
out the years of schooling, such as a major emphasis on 
reasoning and sense-making. However, there are also 
discrete skills that may be clustered across grade levels 
and compressed around higher level skills and concepts 
for more efficient mastery by gifted students. Teachers 
might use preassessments in determining which students 
require more accelerated pacing. For example, within the 
CCSS domain of Measurement and Data, some students 
in first grade might be estimating lengths in standard 
units, while others might be solving problems involving 
measurement and estimation of liquid, volumes, and/or 
masses of objects (grade 3) or converting like measure-
ment units within a given measurement system (grade 5). 

•• Provide examples of differentiated task demands to address specific 
standards. Standards like problem solving in mathematics 
lend themselves to differentiated interpretation through 
demonstrating what a typical learner on grade level might 
be able to do at a given stage of development versus what 
a gifted learner might be able to do. The differentiated 
examples should show greater complexity and creativity	
using a more advanced curriculum base. In mathe-
matics, whereas typical learners might solve multistep 
word problems using a variety of models and strategies 
throughout grades K–12, gifted learners might pose and 
solve new, related problems of their own at an earlier 
stage of development. Other degrees of differentiation 
may take place by adding complexity to the task and 
using enrichment techniques that address student needs 
and district demographics, such as using mathematical 
equations and modeling to solve community problems.

•• Create interdisciplinary product demands to elevate learning for 
gifted students and to efficiently address multiple standards at 
once. Because English language arts and mathematics 
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	 USING THE COMMON CORE STATE STANDARDS FOR MATHEMATICS 
14	 WITH GIFTED AND ADVANCED LEARNERS

standards can be grouped together in application, much 
of the project work that gifted educators might already 
use could be revised to connect to the new CCSS and to 
show how multiple standards could be addressed across 
content areas. For example, research projects could be 
designed that address the research standard in English 
language arts and the data representation standard in 
mathematics by (a) delineating a product demand for 
research on an issue, (b) asking researchable questions 
that require quantitative approaches, (c) using multiple 
sources to answer them, (d) collecting data, (e) inter-
preting data (e.g., by creating a scatterplot and deciding 
if there is a line of best fit and describing the related 
variables), and then (f) representing findings in tables, 
graphs, and other visual displays that are explained in 
text and presented to an audience with implications for 
a plan of action. Such a project might be possible for the 
gifted learner at an earlier grade than for a typical learner.

To differentiate the Common Core State Standards for 
Mathematics, educators need to be aware of the eight Standards 
for Mathematical Practice and additional standards that should be 
considered for promising mathematics students before differen-
tiating the curriculum. This section will address these needs and 
provide specific examples of differentiation that examine learn-
ing progressions in operations and algebraic thinking, fractions 
and the number system, geometry, and statistics and probability.

The Common Core State Standards 
for Mathematical Practice

When considering the implications of the CCSS for the 
development of mathematical talent, it is important to take into 
account the eight Standards for Mathematical Practice that edu-
cators should seek to develop in their students in addition to 
the individual mathematics content standards. These Standards 
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for Mathematical Practice are an integral part of the Common 
Core State Standards for Mathematics and are described in detail 
(NGA & CCSSO, 2010a, pp. 6–8). These build on the NCTM 
(2000) process standards of problem solving, reasoning and proof, 
communication, representation, and connections, and include 
the strands of mathematical proficiency specified in the National 
Research Council’s report Adding It Up (Kilpatrick, Swafford, & 
Findell, 2001): adaptive reasoning, strategic competence, concep-
tual understanding (comprehension of mathematical concepts, 
operations, and relations), procedural fluency (skill in carrying 
out procedures flexibly, accurately, efficiently, and appropri-
ately), and productive disposition (habitual inclination to see 
mathematics as sensible, useful, and worthwhile, coupled with a 
belief in diligence and one’s own efficacy). The eight Standards 
for Mathematical Practice for all students from kindergarten 
through college and careers are:

1.	 Make sense of problems and persevere in solving them.
2.	 Reason abstractly and quantitatively.
3.	 Construct viable arguments and critique the reasoning 

of others.
4.	 Model with mathematics.
5.	 Use appropriate tools strategically.
6.	 Attend to precision.
7.	 Look for and make use of structure.
8.	 Look for and express regularity in repeated reasoning.

It is important that students actively engage in these practices 
daily in their mathematics classes. Students need ongoing oppor-
tunities to experience the joy of investigating rich concepts in 
depth and applying mathematical reasoning and justification to 
a variety of scientific, engineering, and other problems. 

In order to support mathematically advanced students and to 
develop students who have the expertise, perseverance, creativity, 
and willingness to take risks and recover from failure, which is 
necessary for them to become mathematics innovators, we pro-
pose that a ninth Standard for Mathematical Practice be added for 
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	 USING THE COMMON CORE STATE STANDARDS FOR MATHEMATICS 
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the development of promising mathematics students—a standard 
on mathematical creativity and innovation: Solve problems in novel 
ways and pose new mathematical questions of interest to investigate. 

The characteristics of the new proposed standard would 
be that students are encouraged and supported in taking risks, 
embracing challenge, solving problems in a variety of ways, pos-
ing new mathematical questions of interest to investigate, and 
being passionate about mathematical investigations.

Developing Innovative and 
Creative Mathematicians 

To aid in the development of passionate, innovative, and 
creative mathematicians, teachers might use a heuristic such as 
the one shown in Figure 2. Using this heuristic, students may 
start at any point on the diagram and proceed in any order. One 
possible order might be:

•• Relate the problem to other problems that you have 
solved. How is this similar to other mathematical ideas 
that you have seen? How is it different?

•• Investigate the problem. Think deeply and ask questions. 
•• Evaluate your findings. Did you answer the question? 

Does the answer make sense?
•• Communicate your results. How can you best let others 

know what you have discovered?
•• Create new questions to explore. What else would you 

like to find out about this topic? Start a new investigation.

To assist students in their creation of new mathematical 
insights, some suggested questions for creative mathematical 
investigations include the following (Sheffield, 2006):

•• Who? Who has another solution? Who has another 
method? Who agrees or disagrees? 

•• What or what if? What patterns do I see in these data? 
What generalizations might I make from the patterns? 
What proof do I have? What are the chances? What is 
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the best answer, best method of solution, or best strategy 
to begin with? What if I change one or more parts of the 
problem? What new problems might I create?

•• When? When does this work? When does this not work?
•• Where? Where did that come from? Where should I start? 

Where might I go next? Where might I find additional 
information?

•• Why or why not? Why does that work? If it does not work, 
why does it not work?

•• How? How is this like other mathematical problems 
or patterns that I have seen? How does it differ? How 
does this relate to real-life situations or models? How 
many solutions are possible? How many ways might I 
to represent, simulate, model, or visualize these ideas? 
How many ways might I sort, organize, and present this 
information? 

Evaluate Communicate

InvestigateCreate

Relate

Figure 2. Heuristic for innovative and creative mathematicians. From 
Extending the Challenge in Mathematics: Developing Mathematical Promise in 
K–8 Students (p. 15), by L. J. Sheffield, 2003, Thousand Oaks, CA: Corwin 
Press. Copyright 2003 by Corwin Press. Reprinted with permission.
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	 USING THE COMMON CORE STATE STANDARDS FOR MATHEMATICS 
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Even our best mathematics students are often not encour-
aged to be creative. Educators need to support them as they 
move from questions with one right answer to those that require 
reasoning and justification and to problems and explorations that 
have several solutions or related problems that will deepen and 
extend the concepts being learned. Educators need to remember 
that the real learning frequently begins after the original problem 
has been solved.

If educators wish for students to develop a deeper under-
standing of concepts and to become creative and investigative 
mathematicians, they should use criteria for assessment that 
encourage depth and creativity, such as those noted by Sheffield 
(2000):

•• Depth of understanding: the extent to which core concepts 
are understood, explored, and developed.

•• Fluency: the number of different correct answers, meth-
ods of solution, or new questions formulated.

•• Flexibility: the number of different categories of answers, 
methods, or questions.

•• Originality: solutions, methods, or questions that are 
unique and show insight.

•• Elaboration or elegance: clarity and quality of expression of 
thinking, including charts, graphs, drawings, models, 
and words.

•• Generalizations: patterns that are noted, hypothesized, 
and verified for larger categories.

•• Extensions: related questions that are asked and explored, 
especially those involving why and what if.

The instructional pace is also a critical consideration in the 
education of gifted students in mathematics. Advanced learners 
may demonstrate rapid or early mastery of some of the math-
ematics standards, especially those involving skill at computation 
and mastery of algorithms, requiring accelerative opportunities 
at key stages of development. Appropriate pacing for these stu-
dents, including accelerated courses, means that students have the 
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time and opportunity to delve deeply and creatively into topics, 
projects, and problems of interest. Therefore, it’s important that 
advanced learners receive their instruction from well-prepared 
teachers who are knowledgeable regarding mathematics and 
strategies to use with advanced learners. 

Teachers of the gifted should be mindful of the importance 
of providing problem-finding and problem-solving skills and 
strategies to stimulate mathematical and spatial reasoning and to 
work with a wide range of mathematical topics, such as num-
ber theory, geometry, and discrete mathematics. Early exposure 
to topics such as probability, statistics, and logic also are viable 
approaches to be used to support applied and cross-curricular 
skills, including conducting meaningful research in science and 
engineering. Extracurricular opportunities such as math clubs, 
circles, competitions, mentors, and online experiences should 
also be readily available without additional cost to students. 

In encouraging these high levels of mathematical creativity 
and giftedness (Chapin, O’Connor, & Anderson, 2009), teachers 
should realize that the role of students is to:

•• think, reason, make sense, and go deeper;
•• talk to a partner and generate new ideas;
•• repeat and rephrase what others have said and explain 

why they agree or disagree;
•• make generalizations and justify conclusions;
•• add on new ideas, new methods of solution, new ques-

tions, and original problems and related solutions;
•• record solutions, reasoning, and questions;
•• pose new mathematical questions of interest to inves-

tigate; and
•• create innovative mathematical problems and solutions.

The role of the teacher is to:
•• ask questions that encourage mathematical creativity, 

reasoning, and sense-making;
•• elicit, engage, and challenge each student’s thinking;
•• listen carefully to students’ ideas;
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•• ask students to clarify, justify, connect, and extend their 
ideas;

•• assist students in attaching mathematical notation and 
language to their ideas;

•• reflect on student understanding, differentiate instruc-
tion, and encourage participation; and

•• guide students to resources, including those online, in 
print, and in person, such as mentors, apprenticeships, 
competitions, clubs, math circles, and other extracur-
ricular opportunities.

Specific Examples for 
Differentiating Mathematics

The Standards for Mathematical Content appear in a variety 
of domains depending on the grade level. These are:

•• Counting and Cardinality (K)
•• Operations and Algebraic Thinking (K–5)
•• Number and Operations in Base Ten (K–5)
•• Measurement and Data (K–5)
•• Geometry (K–HS)
•• Number and Operations–Fractions (3–5)
•• Ratios and Proportional Relationships (6–7)
•• The Number System (6–8)
•• Expressions and Equations (6–8)
•• Statistics and Probability (6–HS)
•• Functions (8–HS)
•• Number and Quantity (HS)
•• Algebra (HS)
•• Modeling (HS)

The following pages offer examples of activities that use 
the eight Standards for Mathematical Practice and support 
the implementation of the Common Core State Standards for 
Mathematics. The advanced activities also make use of the pro-
posed ninth Standard for Mathematical Practice on mathematical 
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creativity and innovation. (Options for mathematical creativity 
are italicized.)

The sample activities were designed to give exemplars in 
a variety of areas including number and operations, algebraic 
thinking, geometry, and data and statistics. Sample activities are 
given for primary, intermediate, middle, and high school stan-
dards. Each activity begins with a selected task, gives a variety of 
questions for both typical and advanced learners, and describes 
suggestions for implementation that include ideas for differ-
ent types of formative and summative assessment. Note that 
sometimes the initial problem is the same for both typical and 
advanced learners, and questions and formative assessments are 
used to differentiate and develop mathematical creativity and 
giftedness. 

Formative assessment in these activities includes the use of 
pretests, differentiation of tasks and questions to assess during 
the problem-solving process, observation and analysis of stu-
dent work, portfolios, and authentic cross-disciplinary tasks and 
research. 
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(https://www.youcubed.org)

Rethinking Giftedness Film

We decided to work with Citizen Film to make this short �lm after many years of my being a

professor at Stanford and hearing from students about the labels they had received growing

up. Many of the students had been labelled as “gifted” or “smart,” when they were in school,

and these labels, intended to be positive, had given them learning challenges later in life. Most

people realize that it is harmful to not be labelled as gifted when others are. The labelling of

some students sends negative messages about potential, that are out of synch with important

knowledge of neuroplasticity showing that everyone’s brains can grow and change. But few

people realize that those labels are damaging for those who receive them too. At Stanford

many students were labelled as gifted in Kindergarten or 1st grade and received special58

https://www.youcubed.org/


advantages from that point on, raising many questions about equity in schools. But labels and

ideas of smartness and giftedness carry with them �xed ideas about ability, suggesting to

students that they are born with a gift or a special brain. When students are led to believe they

are gifted, or they have a “math brain” or they are “smart” and later struggle, that struggle is

absolutely devastating. Students who grow up thinking that they have a special brain often

drop out of STEM subjects when they struggle. At that time students start to believe they were

not, after all, gifted, or that the gift has “run out” as one of the students in our �lm re�ects.

In the �lm, which I really recommend that you watch, we also hear from students from a local

elementary school who shared their experiences of learning without labels. Their school does

not give students the idea that some students are smart or gifted and has instead shared our

youcubed messages and videos about the high potential of all students to grow and change

their brains. Their math community values all kinds of learners and communicates that all

students have interesting and unique ideas to share. The teachers know that careful problem-

solving takes time, conversation, and lots of questions from everyone. The fourth graders who

are interviewed illustrate the di�erent ideas students can develop when they are given

messages of brain growth and high academic potential for everyone, rather than messages of

high academic potential for only some students.

Both labels and dichotomies are damaging in education. Instead of deciding some students are

“smart” or “gifted” we should acknowledge that everyone is on a growth journey and we should

celebrate the growth potential of all students. If you like this �lm and think it is important

please share it on Facebook, twitter, and any other social media you use. We would like it to

help bring about important changes in education.

–Jo Boaler
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Terms of Use (https://www.youcubed.org/terms-of-use/)

Privacy Notice (https://www.youcubed.org/privacy-notice/)
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DONATE (HTTPS://WWW.YOUCUBED.ORG/SUPPORT-YOUCUBED/)

(https://www.facebook.com/youcubed.org/) (https://twitter.com/joboaler)
(https://www.instagram.com/explore/tags/youcubed/)

60

https://www.youcubed.org/our-mission/
https://www.youcubed.org/our-team/
https://www.youcubed.org/our-supporters/
https://www.youcubed.org/our-advisors/
https://www.youcubed.org/our-impact/
https://www.youcubed.org/help-faqs/
https://www.youcubed.org/tasks/
https://www.youcubed.org/resource/videos-radio-shows/
https://www.youcubed.org/evidence/
https://www.youcubed.org/resource/books/
https://www.youcubed.org/resource/in-the-news/
https://www.youcubed.org/media-resources/
https://www.youcubed.org/pd/
https://www.youcubed.org/online-student-course/
https://www.youcubed.org/rethinking-giftedness-film/
https://www.youcubed.org/rethinking-giftedness-film/
https://www.youcubed.org/terms-of-use/
https://www.youcubed.org/privacy-notice/
https://www.facebook.com/youcubed.org/
https://twitter.com/joboaler
https://www.instagram.com/explore/tags/youcubed/

	Agenda
	1. ADMINISTRATIVE
	A. Introduction of New Leadership Council Members 10 Minutes

	2. TEACHING AND LEARNING
	A. Grading for Learning Discussion J. Johnson 30 minutes
	REVISED - GfL School Board Presentation - WPS

	B. State Accountability Plan (ESSA) S. Lackner and A. Parnell 30 minutes
	&ldquo;North Star&rdquo; New State Accountability System
	ESSA Overview_Board Work Session_Aug 27 2018

	C. Vision 21 Update B. Anderson & J. Johnson 30 minutes
	Principal Talking Points V21 Gifted and Talented
	Beyond Gifted Education - Ch. 1
	Differentiating for Gifted and Advaned Students - A 9th math Practice Standard
	Rethinking Giftedness Film - YouCubed


	3. HUMAN RESOURCES
	4. BOARD REPORTS
	5. FINANCE AND BUSINESS
	A. Facilities Update J. Westrum &.J. Deutsch 30 Minutes

	6. SCHOOL BOARD
	A. Metro ECSU Membership A. Cuene and J. Johnson 5 Minutes
	B. Strategic Direction Review Discussion S. Johansen 5 minutes

	7. ADJOURN

