
INTERMEDIATE SCHOOL DISTRICT 917 

IN DAKOTA COUNTY 

 

 

Regular School Board Meeting Tuesday, March 7, 2017 
  

 

AGENDA: 

I. Call to Order - Chair Lewis  

II. Conduct Pledge of Allegiance - Chair Lewis  

III. Visitors opportunity to be heard - Chair Lewis  

IV. Additions to the agenda - Chair Lewis  

V. Good News Report - Directors 2 

VI. Consent Items - Chair Lewis  

A. Minutes, February 7, 2017 - Regular School Board Meeting - John Christiansen 8 

B. Personnel Considerations - John Christiansen 10 

VII. Donations - Chair Lewis 25 

VIII. Business Manager’s Report - Nicolle Roush  

A. Review and Approve Payment of Bills 26 

B. Review and Approve Wire Transfers 32 

C. Review and Approve Investment Report 48 

IX. Reports  

A. 917 Teacher and Employee  of the Quarter - Melissa Schaller  

B. D/HH Program Review - Kitri Kyllo 49 

C. Discussion of Essential Strategic Directives - John Christiansen 124 

X. Policies  

A. Review Revised Policy 6.76 - Immunization Requirements, first reading - Melissa Schaller 126 

XI. New Business  

A. SUN Overnight Camping Trip Proposal - Melissa Schaller 131 

XII. Adjournment  

SCHOOL BOARD CALENDAR INFORMATION SCHOOL BOARD CALENDAR INFORMATION 
April 4, 2017 - 5:00 PM - Regular School Board Meeting, 917 Board Room, DCTC 

April 18, 2017 - 4:30 PM, School Board Work Session 

April 26, 2017 - 3:45 PM, 917 Staff Recognition, DCTC Dakota Room 

May  2, 2017 - 5:00 PM, School Board Meeting 



Good News 
Special Education 

March 7, 2017 
 

 TESA students held a penny wars fundraiser.  The object was to collect the most pennies and other change in 
each homeroom. At the end of the fundraiser, student donations raised totaled $68.42. All classrooms 
participated and the students were very competitive and excited throughout the event. Money raised will be put 
toward the Como Zoo trip this spring. 
 

 Jim Cochran and his students in the TESA Community Based Vocational Learning (CBVL) class have begun a 
community service learning opportunity at the Minnesota Zoo on a weekly basis. Students will be working 
behind the scenes at the Zoo in preparing maps and pamphlets for distribution to the general public as well as 
assisting with general cleaning activities at the zoo.  
 

 Lebanon Education Center celebrated Kindness Week from February 13-17.  Each day there were different 
activities encouraging random acts of kindness.  At the start of the week staff created a Kindness Tree in the 
front lobby of the building.  Throughout the week staff and students put leaves on the tree recognizing of 
kindness they have witnessed or done.  One day Tara Lein and Jessica Sinkinson's class made breakfast for the 
building and the students delivered it to each classroom.  Another day Erin Stevens and Brenda Sather's class 
made brownies for everyone.  There was Kindness Bingo followed by ice cream sundaes and a kindness 
scavenger hunt.  Finally, students made cards for the patients at St. Paul Children's Hospital.  
 

 
 

 Kudos to MiKayla Sanocki, ISD 917 Physical Therapist, for sharing information with the parents of one of the 
learners she serves which resulted in this wonderful good news!  Megan, a mother of a beautiful boy with a 
neurological condition, was nominated by her son’s occupational therapist and Ms. Sanocki to become a Heart 
Strides recipient.  Ms. Sanocki shares that Megan is the solid rock for her family and the primary caregiver for 
her son. She demonstrates tenacity, selflessness and love while caring for her family. Her days are often spent 
attending medical appointments, countless hospital stays and caring for her other child. Throughout all of this, 
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she had let her health drop to a low priority. She was recently selected to become a Heart Strides recipient 
mother, and has begun training for her first 5K running race.  Heart Strides helps mothers who have children 
with disabilities find time for themselves and make their health a priority by giving them the resources and gear 
to start moving in the right direction. All mothers receive a pair of running shoes, socks, chocolate, a 5K training 
plan (provided by Another Mother Runner) and variety of donated items from hydration samples to apparel! 

Individuals can nominate a mother by visiting the website: http://heartstrides.org/nominate/  

 Congratulations to Phuong Nguyen, a student who is blind at Kennedy High School in Bloomington, for being 
the winner of the grades 9-12 division of the Great Lakes Braille Readers are Leaders reading 
contest held December 1, 2016-January 20, 2017! The challenge is supported by the National Federations of the 
Blind in Minnesota, Wisconsin, Illinois, Michigan, and Ohio. The purpose of the contest is to promote the joy of 
reading for pleasure, to promote a pride in Braille as a viable literacy medium equal to print, and to demonstrate 
the importance of independent reading in the development of Braille literacy skills. Students had to log what 
materials they read during the contest timeline; however, textbooks and related materials assigned as required 
reading by the student’s teacher or educational program were not allowed. Any student who reads 
braille enrolled in a kindergarten through twelfth grade educational program in the five states noted above was 
eligible to compete.   After all reading logs were turned in, Lori Klein, ISD 917 Teacher of Blind/Visually 
Impaired, who provides services to Phuong, was notified that Phuong was the winner in the grades 9-12 division. 
Phuong will receive a cash prize and a package with gifts in the next month.  Congratulations again to Phuong for 
putting in extra reading over and above her busy academic schedule!  
 

 The 917 Assistive Technology Fair was held on January 23, 2017. Special education teachers from all sites 
following the ISD 917 calendar attended sessions on the latest and greatest assistive technology tools available 
to help students reach their full potential. Tools for reading, writing, social skills, self-advocacy, and self-
regulation were explored, including learning how to use video and a green screen to improve literacy and self-
advocacy skills. Teachers also got to try out adapted art tools from the Zot Art equipment borrowed from Metro 
ECSU. A new checklist for considering and assessing students’ assistive technology needs was introduced along 
with a form to request tools, training, or information from the Assistive Technology Team. The assistive 
technology team members providing trainings during the AT Fair were Berdetta Lang, Patti Eldred, Taylor 
Thomas, Lynn Quam, Karri Fisher, and Amanda Peters. The AT Team would like to thank other teachers, school 
psychologists, and behavior specialists for sharing their expertise at the fair as well. These presenters included 
Michael Burgio, Kelli Proulx, Amanda Boehmer, Lindsey Hartjes, Nichole Short, Laura Tennessen, Alyssa 
McDonough, Matthew Newquist, and Adrienne Turzynski. The contributions of so many experts made for a rich, 
and happy, professional development experience.  
 

 On Friday, January 27th, Viktor the Viking came to Alliance with some friends and provided students and staff 
with his message to S.T.O.P. bullying. The presentation was interactive and gave students some action steps 
they can take to S.T.O.P. bullying behavior. 
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 On Monday, February 13th, we opened a new elementary classroom in our IDEA program. Lauren Lehman joined 
our team as a new teacher and we are so excited to be able to serve the additional students this allowed us to 
bring to AEC. Ms. Lehman and her students have settled in nicely to their new room. Thanks Mr. Scott for getting 
it ready for them! 

 Alliance Education Center has started a great activity called “Popcorn Friday”. As the name suggests, staff elicit 
the help of a few students and make popcorn each Friday afternoon. Just the right thing for a great afternoon 
snack! 

 On Wednesday, February 15, 2017, over 100 staff and students participated in a field trip to Eko Backen, near 
Forest Lake, for a fun-filled day of snow tubing! It was an amazing day and both staff and students returned to 
Alliance with some of the biggest smiles we’ve seen this year. A big “thank you” to the staff at Eko Backen and 
Theresa Bowlin and Kate Adams from Alliance, for making this happen for our students. We’re already making 
plans to go back again next year! 
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Good News Report 
March 2017 

Secondary Programs 
 
-DCALS North received a scholarship from the McKnight Foundation to attend our field trip to Mill City 
Museum 
 

MEDICAL CAREERS GOOD NEWS! 

Our Nurse Assisting/Home Health Aide class is going full speed!  The students are engaged, learning, 

and excited about what’s next.  We have 54 skills to learn and have already accomplished 17!   They 

are learning about positioning, passive range of motion, support stockings, making occupied beds, 

assisting a vision impaired patient, dressing a patient who has suffered a stroke, and how to wash 

feet.  We even made time for Adam Rachuy to spend a class with us in the Wellness Center to learn 

about “Self-Defense” for women.  Next week we start Vital Signs, how to correctly obtain them and 

what the results mean. 
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*** As of March 1, 2017 our class has a total of 17 students signed up for the State of Minnesota 

Nursing Assistant Exam on June 2nd and June 7th.  Total cost of $190.00 each! 

-Thursday March 9, 2017 from 3:30-7:30 PM:  Open House for all Career & Technical Education 

classes.  Come and tour our shops, classrooms, and space at Dakota County Technical College.  Learn 

about secondary career exploration and training options for students in Dakota County.   

-Over 50 Students went to the Minnesota History Museum and the State Capitol on February 10th. We 

had a fantastic guided tour of The Capitol and afterwards met with Senator Greg Clausen in the Rotunda 
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-12 Students in Outdoor Ed went to Vertical Endeavors in Bloomington on March 1. They had a great 
time learning about and trying out their rock climbing skills. 
 
-Doug Speedling Builders is paying for a bus and lunch and set up 2 tours. One at a truss plant and one at 

a panel shop in Hastings. 

-The 3rd Annual Dakota County Perkins Consortium Career and College Fair were held on March 2, 2017 

at Hastings HS.  Over 120 vendors presented information to students.  All members of the consortium 

had students participate.  Over 1000 students attended the fair again this year.  A great deal of thanks to 

Lynn Colvin- Hastings HS Career Counselor, Patrick Lair-DCTC Success Coordinator, Bob and Stephanie 

Meinke-Perkins Coordinator, and the Hastings HS community for allowing us to use the space.  Also, a 

word of thanks to Farmington HS for allowing us to use 40 tables for the fair and the Hastings Army 

National Guard for contributing 50 tables.   

-Don Williams, Social Studies and Lead Teacher at our DCALS North campus is recognized as the Winter 

2017 Employee of the Quarter.   
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INTERMEDIATE SCHOOL DISTRICT 917 
 

A School Board Meeting of the Intermediate School District 917 School Board was held on Tuesday, 
February 7, 2017, at 1300 145th Street East, Rosemount, MN. 
 
Members Present:  Dick Bergstrom,  DeeDee Currier, Joanne Mansur, Dan Cater,  Bob Erickson, Vanda 
Pressnall, and ex-officio member Superintendent John Christiansen. 
 
Members Absent:  Wendy Felton, Melissa Sauser, and Jill Lewis 
 
Also Present:   Nicolle Roush, Eric Van Brocklin, Melissa Schaller, and Linda Berg 
 
School Board Vice-Chair Bob Erickson called the meeting to order at 5:00 PM. 
 
There were no visitors to be heard. 
 
Supt. Christiansen congratulated and thanked the Board for their service to ISD 917.   Board Member 
appreciation week is February 20-24. 
 
The good news reports were presented.      
 
2. Motion by Dick Bergstrom, seconded by Dan Cater, to approve the consent items, as presented.  All 

present voted aye.  Motion carried. 

 Minutes:   January 3, 2017, Regular School Board Meeting  

 Minutes:  January 17, 2017, School Board Special Meeting 

 Personnel:   New Hires:  Bassirou Faye, Classroom Assistant, effective February 6, 2017.  Katelyn 
Burgess, Classroom Assistant, effective January 24, 2017.  Sarah Fairbanks, Classroom Assistant, 
effective January 17, 2017 (from Student Assistant to Classroom Assistant).  Jennifer Kendall, 
Classroom Assistant, effective January 24, 2017.  Lauren Lehman, Special Education Teacher, 
effective  January 23, 2017.  Erica Somers, Classroom Assistant, effective January 9, 2017.  Change 
in Status:  Danny Hoffman, Technical Tutor, medical leave effective January 19, 2017, with an 
expected return date of May 18, 2017.  Kari Vilinskis, Program Assistant, medical/disability leave 
effective September 22, 2016.  Resignations and Terminations:  Karri Fisher, Occupational 
Therapist, effective April 21, 2017.  Craig Horejsi, Teacher of the Visually Impaired, effective June 9, 
2017.  Daniel Kuklock, Classroom Assistant, effective January 12, 2017.  Karissa Martin, Program 
Assistant, effective February 10, 2017.  Kathryn Rafnson, Classroom Assistant, effective January 18, 
2017.  Kris Wagner, Classroom Assistant, effective February 17, 2017.  Owen Wells, Special 
Education Teacher, effective June 9, 2017. 

 
3. Board Member Dick Bergstrom, introduced the following resolution and waived the reading:  

Resolution to Accept Donations in the amount of $510.  Donation of a scooter to the PACES Program 
from Jason Connolly and Karen Teff of Farmington.  Value:  $350.  Donation of $100 to the TESA 
Program from Robert and Jackie Stokke of Inver Grove Heights to be used for various student needs.  
Value:  $100.  Donation of $60 to the PACES program from Keith Koentopf of Farmington to be used 
for student needs and activities.  (Value:  $60.)  The motion for the adoption of the foregoing 
resolution was duly seconded by Dan Cater, and upon vote being taken thereon, the following voted in 
favor thereof:  Dick Bergstrom, Joanne Mansur, Dan Cater, Vanda Pressnall, DeeDee Currier,   Bob 
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Erickson, and the following voted against the same:  none.  Whereupon said resolution was duly 
passed and adopted.   (Addendum A.) 

 
4. Motion by Dan Cater, seconded by Dick Bergstrom, to approve the bills from January 1, 2017 through 

January 31, 2017, the investment report and the wire transfers as presented.  All present voted aye.  
Motion carried. 

 
Supt. Christiansen reviewed with the School Board the Statements from Strategic Directives document. 
 
Dick Bergstrom was appointed to the 2017-2018 calendar committee. 
 
5. Motion by Vanda Pressnall, seconded by DeeDee Currier to approve the maintenance payments to 

Member districts, as presented.  All present voted aye.  Motion carried.  (Addendum B.) 
 
6. Board Member Dick Bergstrom, introduced the following resolution:  Resolution Directing 

Administration to Make Recommendations for Reductions in Programs and Positions and Reasons 
Therefore.    The motion for the adoption of the foregoing resolution was duly seconded by Dan Cater, 
and upon vote being taken thereon, the following voted in favor thereof:   Dick Bergstrom, Dan Cater,  
DeeDee Currier, Bob Erickson, Vanda Pressnall, Joanne Mansur, and the following voted against the 
same:  none.  Whereupon said resolution was duly passed and adopted.   (Addendum C.) 

 
7. Motion by DeeDee Currier, seconded by Vanda Pressnall, to approved the revised 2016-2017 budget 

for 917, as presented.  (Addendum D.)  All present voted aye.  Motion carried. 
 
Bob Erickson noted that he was pleased with the way the self-funded insurance plan was working out and 
that 917 was doing well with this change. 
 
8. Motion by Joanne Mansur, seconded by DeeDee Currier, to adjourn the meeting.   All present voted 

aye.  Motion carried. 
 
Dick Bergstrom and Vanda Pressnall commented on the D/HH play at Gideon Pond.   Excellent performance 
by students and they looked like they really enjoyed themselves. 
 
There being no further business the meeting adjourned at 5:45 P.M. 
 
The next regular School Board Meeting will be Tuesday, March 7, 2017, at 5:00 PM, at DCTC, 1300 145th 
Street East, Rosemount, MN. 
 
 
 
___________________________ 
Clerk 
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SUMMARY OF PERSONNEL ITEMS RECOMMENDED 
FOR ACTION AT BOARD MEETING OF MARCH 7, 2017 

 
NEW HIRES: 
 
 Cassandra Cahill, Program Assistant, effective February 13, 2017. 
 

Mary Cornick, Long-Term Substitute Special Education Teacher, effective February 13, 
2017, through April 13, 2017. 
 
Latricia Domally, Classroom Assistant, effective February 13, 2017. 

 
Taylor Heitman, Classroom Assistant, effective February 13, 2017. 
 
Jennifer Hernandez, Classroom Assistant, effective February 22, 2017. 
 
Taylor Hewitt, Classroom Assistant, effective March 8, 2017. 
 
Alicia Iverson, Sign-Language Interpreter, effective February 13, 2017. 
 
Lindsey Jackson, Classroom Assistant, effective February 27, 2017. 
 
Eleanore Miller, Classroom Assistant, effective February 21, 2017. 
 
Rashidat Oladipupo, Classroom Assistant, effective February 20, 2017 (from Student 
Assistant to Classroom Assistant). 

 
Brooke Stoeklen, Program Assistant, effective February 27, 2017. 
 
Alyssa Stone, Classroom Assistant, effective February 22, 2017. 
 
Andrew Webster, Classroom Assistant, effective February 16, 2017. 

 
CHANGE IN STATUS: 
 

Cynthia Dively, Teacher of Deaf/HH, medical leave request effective February 28, 2017, 
with an expected return date of April 12, 2017. 
 
Sarah Fairbanks, Classroom Assistant, maternity disability leave effective on or about 
April 1, 2017, with a return date of June 12, 2017. 
 
Angelita Fleming, Speech Language Pathologist, increase to 1.0 FTE (185 days at 8 hours 
per day) effective August 28, 2017. 
 
Shanyn Tuftee, Physical Therapist, increase from 111 days at 8 hours per day (.6 FTE) to 
129.5 days at 8 hours per day (.7 FTE) effective August 28, 2017, for the 2017-2018 
school year only. 
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SUMMARY OF PERSONNEL ITEMS RECOMMENDED 
FOR ACTION AT BOARD MEETING OF MARCH 7, 2017 

(continued) 
 
RESIGNATIONS & TERMINATIONS: 
 

Tiane Christopherson, Classroom Assistant, effective February 15, 2017. 
 
Jennifer Hernandez, Classroom Assistant, effective February 23, 2017. 
 
Denise Swanson, Administrative Assistant II, effective March 10, 2017. 
 
Jessica Tietz, Classroom Assistant, effective March 8, 2017. 
 
Hanna White, Special Education Teacher, effective June 9, 2017. 

 
RETIREMENTS: 
 

Berdetta Lang, Speech Language Patholigist, effective June 9, 2017. 
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Intermediate School District #917 

School Board 
 

 

Resolution to Accept Donations 
 

 

 

Board member _______________  introduced the following Resolution: 
 

RESOLVED, that the School Board of Intermediate School District 917 accept the following  

donations, as indicated below, in the amount of  $690. 

 

1. Donation of $60 to the PACES program from Keith Koentopf of Farmington to be 

used for student needs and activities.  (Value:  $70.) 

 

2. Donation of $20 to the Deaf/Hard of Hearing Preschool Program’s Winter Family 

Fun Night pizza meal at Diamondhead education Center, from Jake and Patti 

Knudsen of Rosemount.  (Value $20.) 

 

3. Donation of $600  to the Youth Transition Program from Bijan Riahi of Eagan to 

support the cost of student lunches.  (Value $600.) 

 

 

The motion for the adoption of the foregoing resolution was duly seconded by Member 

______________, and upon vote being taken thereon, the following voted in favor thereof:     

__________________And the following voted against the same: _____. 

 

Whereupon said resolution was declared duly passed and adopted. 

 

Date Board Approved:   
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Introduction 
 
Laws were passed by the Minnesota Legislature in the late 1960s establishing Intermediate School Districts.  In 1967, 
chapter 822, as amended, established Intermediate School District 287; in 1969, chapter 775, as amended, established 
Intermediate School District 916; and also in 1969, chapter 1060, as amended, established Intermediate School District 
917.  The purpose for establishing the Intermediates was to offer integrated services for secondary, postsecondary, and 
adult students in the areas of vocational education, special education, and other authorized services.  All intermediate 
school districts separated from the technical colleges with which they were associated in 1995 when MNSCU merged. 
 
Chapter 136D of the Minnesota Statutes further details Intermediate School Districts.  136D.81 through 136D.94 
specifically pertains to Intermediate School District 917.  There are many other references to Intermediate School 
Districts in statute. 
 
The school board for Intermediate School District 917 was established in February of 1970.  The school board of 
Intermediate School District 917 is comprised of a representative of each of its member districts.  Typically individuals 
appointed to the board are current or past board members in the member district they represent.   
 
The first superintendent of the district took office on July 1, 1970.  Intermediate School District 917 has had five 
superintendents: 

 Harold Grudem (1970-1982) 

 Donald McGuire (1982-1989) 

 Roger Norsted (1989-2000) 

 Bill Larson (2000-2005) 

 John Christiansen (2005-present) 
 
There have been three directors of special education for Intermediate School District 917.   

 Curt Thorstenson (1972-1984) 

 Dan Sullivan (1984-2008) 

 Melissa Schaller (2008-present) 
 
Intermediate School District 917 serves the low-incidence needs of students from nine member school districts in the 
southeastern metropolitan area.  These districts include Bloomington, Burnsville, Farmington, Hastings, Inver Grove 
Heights, Lakeville, Randolph, South St. Paul and West St. Paul.  As space permits, referrals are accepted from other 
districts for programming.  Membership in Intermediate School District 917 has been fairly consistent.  In 1996 the 
Rosemount-Apple Valley-Eagan School District (ISD 196) withdrew from the district with the intent of providing services 
to their students independently.  This was the first time an intermediate experienced the withdrawal of a member 
district.  In 2011, the Bloomington Public School District (ISD 271) transitioned their membership from Intermediate 
School District 287 to Intermediate School District 917.  This was the first occasion a district switched intermediate 
district membership. 
 
Programs and services are offered because member school districts desire comprehensive program options and efficient 
special education services that can be offered cooperatively under the direction of Intermediate School District 917. 
 
Mission, Vision, Values of Department of Special Education    
 
Whereas, public education is a fundamental right of all children and youth and whereas, every person is entitled to an 
equal opportunity to obtain an education, the School Board of Intermediate School District 917 upholds the following 
beliefs as a basis for program decisions: 

 Students are to be valued equally. 

 All students can learn, including students with disabilities. 
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 Individual education plans are to be developed through cooperation of resident district staff, Intermediate 
School District 917 staff and parents/guardians on the basis of varied sources of information.  These individual 
education plans shall portray a comprehensive and accurate view of a student, his or her abilities and needs 
including transitional issues important to settings that the student will experience after graduation as well as 
extended school year. 

 Students with disabilities must be served in an environment appropriate to their educational needs.  We believe 
that providing services to students with disabilities in integrated settings is determined by individual student 
needs and should be practiced and encouraged when that setting will foster appropriate educational growth. 

 Educators from the resident school districts and Intermediate School District 917 must cooperate with each 
other and other human service agencies in order to achieve comprehensive student centered services. 

 Because the school district in which the student resides is legally responsible for the special education services 
provided to the student, District 917 must also be responsive to the expectations of that district.  

 
Goals of Department of Special Education 2015-2016  
 

Achievement 
Increase achievement of all learners served. 

1. Promote and support the use of data-driven decision-making techniques including PLCs to monitor progress 
and drive instruction. 

2. Continue to develop and train staff in specialized strategies and interventions in the areas of academics, 
behavior and mental health, as well as due process procedures.   

3. Continue to implement model and cycle for program evaluation. 
4. Continue to implement model and cycle for curriculum adoption to promote consistency within programs. 
5. Develop and implement the roles and responsibilities of behavior support staff, including licensed 

psychologist and board certified behavior analysts, across district programs to increase student academic 
engagement. 
 

Relationships 
Enhance communication and collaboration internally and with member districts regarding programs and services 
provided by Intermediate School District 917.  Support a positive culture throughout the Intermediate. 

1. Work to strengthen avenues of communication and broaden awareness of 917 programs, resources and 
mission. 

2. Enhance the current referral process for member districts to ensure appropriate and timely placement of 
students. 

3. Enhance focus on and involvement in addressing the mental health needs of learners, including program 
development options, supporting the efforts of the Dakota County Collaborative and advocacy at the state 
level. 

 
Integrity of the Organization 
Use resources strategically to advance our mission.  Structure ourselves so that we can adapt to our changing 
environment. 

1. Explore ways to recruit and retain quality special education staff. 
2. Continue to monitor program projections and correspondingly space/site capacities to ensure effective 

special education programming for member districts while also considering efficient operations for the 
district.   

3. Monitor programming to maintain internal consistencies as much as possible, including systems for behavior 
support such as PCM and Nurtured Heart. 

4. Evaluate effectiveness of current Human Resources systems and supports and determine needs for effective 
and efficient operations moving forward. 
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Staff Development Summary 
   
The 2015-2016 August workshops included the following trainings: 

Due Process 

 Planning and Writing Evaluation Reports & IEPs 
Behavior 

 PCM 
Technology 

 I-CUE 

 I-PLAN 

 Grade Book 

 Report Cards 

 Third-Party Billing 
Other 

 New Paraprofessional Staff Orientation 

 American Heart Family & Friends CPR and School Related Illness 

 American Heart Adult & Child CPR 
 
D/HH Resource Program trainings offered during the 2015-2016 school year: 
 
Assistive Technology 

 Precious Status 

 Google Docs 

 One Note 
Behavior 

 Monthly PCM Refresher Meetings 

 Nurtured Heart 
Curriculum 

 Leveled Literacy Instruction (LLI) training 
Deaf-Blindness 

 Understanding Deaf-Blindness 

 MN Deaf-Blind Project’s Deaf-Blind Intervener six-weekend training series 
 
D/HH Program PLC Activities 

 Determination of a framework/checklist of an assessment battery for learners who are HH. 

 Overview: Language and Communication Focused IEPs for Deaf and Hard of Hearing Learners: A DISCUSSION 
GUIDE – Ann Mayes. This is a recent document Ann Mayes had a significant role in writing as part of the K-12 
component of the MN Commission for D/HH's Collaborative work group initiatives.  
 

Goals of Program Evaluation 
  

 Ensure program goals are being met 

 Determine if allocated resources are yielding the greatest educational benefit 

 Identify what works well, what does not, and why 

 Identify program areas that need improvement 

 Inform leadership decisions regarding the program 

 Report progress and communicate a program’s value 
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Program Organizational Chart 2015-2016 
  

 See Addendum A, D/HH Resource Program Organizational Chart 2015-2016. 
 
Program Description 

Website and Handbook 
DEAF AND HARD OF HEARING RESOURCE (D/HH) PROGRAM  

Center-based programs are available for learners who are deaf and hard of hearing at the preschool, 
elementary, and secondary levels.  In general, learners who attend the center-based resource program receive a 
significant portion of their academic instruction by a teacher of deaf and hard of hearing in a self-contained 
classroom.  The languages of instruction used include American Sign Language and English via spoken English 
paired with cued English using the system of Cued Speech, the exposure to one or both being determined by a 
child’s IFSP or IEP team.  A major emphasis of the program is to support learners’ communication and language 
development impacted by hearing loss, including listening and spoken language, and/or sign or cued language 
skills.  Learners participate in general education classes as determined by their IEP teams.  Related and support 
services in the areas of speech and language, audiology, occupational therapy, physical therapy, DAPE, nursing, 
interpreting/transliterating and deaf/blind intervener are available as needed.  

 
Data  
 
Students Served 

 Number of students served 
o 51 for 2015-2016  

 

 Students served who were referred prior to the 2015-2016 school year 
o 43 students were carried over from the 2014-2015 school year  

 

 Member- versus non-member-district students served 
 

Member District 
Number of 
Students 

SSD 6 (South St. Paul) 2 

ISD 191 (Burnsville) 7 

ISD 192 (Farmington) 8 

ISD 194 (Lakeville) 11 

ISD 195 (Randolph) 0 

ISD 197 (West St. Paul) 4 

ISD 199 (Inver Grove Heights) 4 

ISD 200 (Hastings) 4 

ISD 271 (Bloomington) 2 

Non-member District 
Number of 
Students 

ISD 196 (Rosemount-Apple Valley-Eagan) 5 

ISD 280 (Richfield) 2 

ISD 719 (Prior Lake-Savage) 2 

ISD 2905 (Montgomery-Lonsdale-LeCenter) 1 
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Students Referred 

 13 for 2015-2016 
 

Referrals to the D/HH program for the 2015-2016 school year were four from ISD 191 (Burnsville-Eagan-Savage), 
two from ISD 192 (Farmington), three from ISD 194 (Lakeville), two from ISD 196 (Rosemount-Apple Valley-
Eagan), one from ISD 199 (Inver Grove Heights), and one from ISD 271 (Bloomington).    

 
Enrollment     

 Overall enrollment history  
 

 
 
Student Demographics  

 Living situation  
 

One-parent household 5 

Two-parents household 46 

 
During the 2015-2016 school year, 100% of students lived with one or both of their parents for most of the year. 
   
Source:  MARRS 2015-2016 enrollments with address 
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 Primary Disability 

Primary Disability 
Total 

Number 

Percentage of 
Students with 

Diagnosis 

Dev Cog Disability: Severe-Profound 1 1% 

Physically Impaired 1 1% 

Deaf/Hard of Hearing 40 76% 

Deaf-Blind 7 14% 

Other Health Disabilities 1 1% 

Developmental Delay 3 6% 

Severely Multiply Impaired 1 1% 

 

 Secondary Disability 

Secondary Disability 
Total 

Number 

Percentage of 
Students with 

Diagnosis 

Blind/Visually Impaired 1 2% 

Deaf/Hard of Hearing 1 2% 

Developmental Cognitive Disability: 
Mild-Moderate 2 4% 

Developmental Cognitive Disability: 
Severe-Profound 1 2% 

Physically Impaired 1 2% 

Speech/Language Impairment 3 6% 

 
Source:  MARSS Edit Summary Report 
 

 Ethnicity   

 Black Am. Indian Hispanic Asian/PI White 

State of MN – all students 11% 2% 8% 7% 72% 

ISD 917-D/HH 7% 0% 25% 2% 66% 

SSD 6 (South St. Paul) 11% 1% 24% 2% 62% 

ISD 191 (Burnsville) 23% 1% 15% 9% 52% 

ISD 192 (Farmington) 4% <1% 5% 5% 86% 

ISD 194 (Lakeville) 5% <1% 5% 5% 85% 

ISD 195 (Randolph) <1% <1% <1% 2% 97% 

ISD 197 (West St. Paul) 10% 2% 26% 6% 56% 

ISD 199 (Inver Grove Heights) 12% 1% 20% 6% 61% 

ISD 200 (Hastings) 3% 1% 4% 1% 91% 

ISD 271 (Bloomington) 19% 1% 16% 10% 54% 

 
Based on 2015-2016 statewide enrollment data provided through the MDE website Black, Hispanic and Asian 
Pacific Islander students were referred at a lower rate than state and member district enrollments would 
predict.  White students were referred at a slightly higher rate than would be predicted.  
 
Source: http://w20.education.state.mn.us/MDEAnalytics/Reports.jsp                           
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 Gender  
 

 

Male students tend to out-number female students in special education programs; data from the D/HH Program 
(includes learners age 2 through middle school-age) is consistent with this trend.  59% (30) of students enrolled 
in 2015-2016 were male, and 41% (21) were female.  

 

Source:  MARSS Edit Summary Report  
 

 Age  
 

Age in Years 
Number of Students 

by Age 

2 4 

3 1 

4 9 

5 4 

6 2 

7 5 

8 4 

9 3 

10 4 

11 5 

12 5 

13 1 

14 1 

15 2 

16 2 

 
Source:  MARRS 15-16 enrollment information 

 
  

Gender

Male

Female
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 Mobility Rate 
 

o Average length of enrollment for the D/HH Program per grade level is indicated below. 
 

Years of Enrollment by Grade 
 

By Range of Years of Enrollment 
Across Grades 

 
# Students 
Per Grade 

Level 

By 
Grade 
Level 

Years of 
Enrollment  

(# of students) 

Range of Years 
of Enrollment  

By Grade Level 
 

Years of 
Enrollment  

(# of students) # Students 

18 Pre 0.5 (5) 0.5 - 4 years 
 

0.5 6 
    1 (4)   

 
1 5 

    2 (7)   
 

2 11 
    3 (1)   

 
3 8 

    4 (1)   
 

4 4 

5 Kgn 3 (4) 3-4 years 
 

5 4 
    4 (1)   

 
6 4 

3 1 2 (1) 2-6 years 
 

7 0 
    4 (1)   

 
8 5 

    6 (1)   
 

9 1 

7 2 0.5 (1) 0.5 - 5 years 
 

10 0 
    2 (1)   

 
11 1 

    3 (1)   
 

12 2 

    4 (1)   
       5 (3)   
   3 3 1 (1) 1-6 years 
       6 (2)   
   4 4 3 (1) 3-8 years 
       8 (3)   
   1 5 8 (1) 8 years 
   4 6 2 (1) 2-9 years 
       5 (1)   
       6 (1)   
       9 (1)   
   2 7 2 (1) 2-8 years 
       8 (1)   
   4 9 3 (1) 3-12 years 
       11 (1)   
       12 (2)   
    

o The range in years of enrollment was 0.5 year to 12 years.  
o The average daily attendance rate across the D/HH Program is 84.3%. 

 
               Source:  MARRS D/HH Records 15-16  
 

 Graduation Rate  
 
During the 2015-2016 school year, as there were only ninth-graders in the high school component of the D/HH 
Resource Program, there were no students in the D/HH program eligible for graduation.   
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 Characteristics    
 

o Additional Diagnoses 
 

Diagnosis 
Total 

Number 
Percent of  Students 

w/Diagnosis 

CHARGE Syndrome 6 12.0% 

ADD 1 2.0 

ADHD 5 10.0 

Apraxia 1 2.0 

Asthma 5 10.0 

ATRX Syndrome 1 2.0 

Autism 1 2.0 

Bipolar Disorder 1 2.0 

Cerebral Palsy 2 3.0 

Cognitive Disorder NOS 1 2.0 

Cortical Dysplasia 1 2.0 

Cyclical Vomiting Syndrome 1 2.0 

Developmental Delay 1 2.0 

Failure to Thrive 1 2.0 

Gastroesophageal Reflux 6 11.0 

Hamartoma 2 3.0 

Hearing Loss 49 94.0 

Hypoplastic Left Heart 
Syndrome 

1 2.0 

Hypothyroidism 1 2.0 

Krabbe Syndrome 1 2.0 

Lymphoblastic Leukemia 1 2.0 

Microcephaly 1 2.0 

Myopia 1 2.0 

Neugenic Bladder 1 2.0 

Optic Atrophy 1 2.0 

PTSD 1 2.0 

Scoliosis 1 2.0 

Seizure Disorder 5 10.0 

Stickler Syndrome 1 2.0 

Strabismus 1 2.0 

Usher Syndrome 2 4.0 

Worster Drought Syndrome 1 2.0 

 
The above table indicates that learners in the D/HH program present with multiple syndromes and health 
conditions. Of note are the conditions associated with Deaf-Blindness, which include CHARGE Syndrome and 
Usher Syndrome, which affect a total of 16% of the D/HH Resource Program population. Also of significance is 
that several learners (6%) are enrolled in the program who have normal hearing; they have medical diagnoses 
which result in the inability to develop spoken language.  These learners are in the D/HH Resource Program to 
be able to develop sign communication skills as a means of expressive communication. 

Source: Student Record Review 
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Services 

 Special Education Services  

 

 

 

 

 

 

 

 

 

 

 

 Primary and Secondary Disability Services 
 
As multiple learners in the program have co-occurring additional disabilities, some learners received direct-only, 
indirect-only or direct and indirect services for the primary and/or secondary disability-eligible services of 
Blind/Visually Impaired, Physical and Health Disabilities, and Developmentally Cognitively Delayed. 
 

 Related Services  
 
Students received direct-only, indirect-only or direct and indirect related services of Audiology, 
Speech/Language, Occupational Therapy, Physical Therapy, Orientation and Mobility, DAPE, and Nursing.  
 

 Support Services  
 
Students received direct and indirect support services for Sign Language Interpreting, Cued Language 
Transliterating, and assistant and Deaf-Blind Intervener assistant support. 
 

 Special Education Services 
 
During the 2015-16 school year, the average special education service minutes was 330 minutes (5 ½ hours) per 
day. The range of MARRS minutes per student was 150 to 486 minutes per day. 
 
Source: 2015-2016 Deaf/Hard of Hearing Program IFSPs/IEPs and MARRS IFSP/IEP Information Forms 

 
  

Service 

Number of 

Students 

Receiving 

Direct 

Services 

Average 

Number of 

Direct Minutes     

Per Week 

Number of 

Students 

Receiving 

Indirect 

Services 

Average 

Number of 

Indirect 

Minutes Per 

Week 

Deaf/Hard of Hearing 51 200 51 30 

Audiology NA NA 46 10 

Speech/Language 48 100 48 20 

Interpreter/Transliterator 23 150 NA NA 

Occupational Therapy 6 15 23 10 

Physical Therapy 5 30 8 15 

Physical Health & 
Disabilities 

2 25 3 15 

Vision 4 55 10 20 

Orientation & Mobility 3 15 3 10 

DAPE 10 70 10 15 

Nursing 0 0 13 5 

DD/DCD Consultation 0 0 16 10 
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Staff 
 
Licensed Staff  

D/HH Program Licensed Staff Numbers – 2015-2016 

SITES: D/HH Preschool – Diamondhead Education Center 
Gideon Pond Elementary School 

Century Middle School 
Lakeville North High School 

 
Title Staff Numbers FTE Average Caseload 

Teachers of D/HH 
(classroom) 

6 full-time 
4 part-time 

8.6 
 

6 students 

Teacher of D/HH 
(itinerant) 

 ASD/DCD/ 
D/HH-licensed 

1 part-time  .15 - Provides DD/DCD consultation 
to address developmental delays of 
31% of D/HH Program population 
at preschool and elementary levels 

15 students 

Speech/Language 
Pathologists 

1 full-time 
2 part-time 

2.5 19.6 students 

Audiologists 2 part-time 
(provide POS services 
for remaining parts of 
their 1.0 FTE positions) 

.30  
#1-.15 FTE preschool/CMS/LNHS 
#2-.15 FTE elementary 

24.5 students 

 
 

D/HH Program Licensed Staff 2015-2016 
Years of Experience/Education Level/Licensure & Certification 

Title 

Average Years 
of Experience 
in ISD 917 

Average Total 
Years of 
Experience 

Range of 
Education 
Levels Licensure/Certification 

Teachers of 
Deaf/Hard of 
Hearing & 
Speech/Language 
Pathologists 

14 years 18 years BA + 30  
to 
MA + 40 

Teacher of Deaf/Hard of Hearing – 
11 teachers 
Elementary Education – Four of 
the above teachers 
DD/DCD – One of above teachers 
ASHA Certification – 3 SLPs 

Audiologists 
 

6 years 16 years MN Dept of Health Audiology 
License & ASHA Certification 

 
Source:  Teachers-Licensed Staff 2015-2016 HQ and Tenured/Probationary Seniority lists 
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Non-Licensed Staff  
 

D/HH Program Non-Licensed Paraprofessional Staff Numbers – 2015-2016 

SITES: D/HH Preschool – Diamondhead Education Center 
Gideon Pond Elementary School 

Century Middle School 
Lakeville North High School 

Title 
Staff 
Category Preschool 

Gideon Pond 
Elementary 

Century 
Middle 
School 

Lakeville 
North High 
School  Total 

Assistants Program 
Assistants 

2 
(1 – DB Intervener) 

2 0 0 4 

Classroom 
Assistants 

4 
(2 – DB Intervener) 

4 
(3 – DB Intervener) 

0 0 8 

Student 
Assistants  

0 3 
(1 – DB Intervener) 

0 0 3 

Sign Language 
Interpreters 

 0 5 1 2 8 

 

 
 

D/HH Program Non-Licensed Paraprofessional Staff 2015-2016 
Years of Experience & Education Level/Degrees 

Title 
Average Years of 

Experience in ISD 917 
Average Years of 
Total Experience 

Range of Education 
Levels/Degrees 

Required 
Certification 

Assistants 3 years 
(ranging .25 – 10 
years) 

5 years 
(ranging 1 – 18 
years) 

AA - 1 
AA + BA – 2 
BA – 6 
MA – 1  
HS + College Credits - 5 

NA 

Sign 
Language 
Interpreters  

13 years 
(ranging 1 – 36 years) 

14 years 
(ranging 1 – 36 
years) 

Interpreter Training 
Program Completion - 8 
AA - 1 
AA + BA – 5 
BA – 5 
 

MDE Provisional 
Interpreter 
Certification - 4 

National 
Interpreter 
Certification - 4 

 
Source:  HR files review  

Non-Licensed D/HH Program Staff

Classroom
Assistants

Program
Assistants

Student Assistants

Sign Language
Interpreters
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Program Evaluation 

 
Locations  
D/HH Program sites are located in classrooms located within member-district schools as follows:  

 Preschool – Diamondhead Education Center, Burnsville 

 Elementary – Gideon Pond Elementary, Burnsville 

 Middle school – Century Middle School, Lakeville 

 High school– Lakeville North High School 
 

The elementary component of the ISD 917 Deaf/Hard of Hearing Program has been in existence for 35 years since the 
fall of 1981, the first year located at Cedar School, with the subsequent 34 years at Gideon Pond Elementary since the 
fall of 1982.  The D/HH preschool has been located at a variety of locations in Burnsville, including Cedar School, Gideon 
Pond Elementary and now at Diamondhead Education Center. While junior high and high school programming have in 
past years been located at Apple Valley Middle School, then Metcalf Junior High in Burnsville, and Burnsville High School, 
secondary programming for the past 20 years has been located at Century Junior/Middle School and Lakeville High 
School/Lakeville North HS in Lakeville.  
 
Daily Schedule 

 Preschool hours – Diamondhead Education Center, Burnsville 
o 9:00 – 11:30 am M-Th – first two-three-year-old classroom 
o 9:00 – 11:30 am T-F – second two-three-year-old classroom 
o 9:00 am – 1:45 pm M-Th – four-five-year-old classroom 

 Elementary hours – Gideon Pond Elementary, Burnsville 
o 8:30 am – 2:55 pm 

 Middle school hours - Century Middle School, Lakeville 
o 7:24 am – 2:00 pm 

 High school hours – Lakeville North High School 
o 8:02 am – 2:47 pm 

 
General Education Participation 
Students in the D/HH Program at the elementary, middle school and high school locations participate in the general 
education setting to various degrees.  The majority of students are ‘Setting II’ students, with some students being 
‘Setting III’ students; there are also a few ‘Setting I’ students, who continue to need the other D/HH peer and D/HH-
Program-related supports to succeed.   
 
Program Language-of-Instruction Background 
The ISD 917 D/HH program utilizes a different bilingual approach to the education of deaf and hard of hearing children. 
This is an explanation behind the development and implementation of this unique approach by ISD 917 staff over 20 
years ago.  The program places a high value on proficiency in both American Sign Language and English literacy, with 
expectations set for its students to achieve at high levels comparable to expectations for hearing students. 

In 1994, the staff in the Intermediate School District 917 Deaf and Hard of Hearing Program embarked on a journey of 
self-examination of the beliefs, values and philosophies it held surrounding the acquisition of language in children who 
are deaf and hard of hearing.  Staff researched and discussed program practices to maximize the potential for language 
acquisition for deaf and hard of hearing learners. However, this was by no means an easy task.   

Controversies have beset the field of the education of deaf children for hundreds of years, with passionate proponents 
and factions representing a myriad of communication and instructional ideologies at odds with each other.  Early on the 
scene in D/HH education was the oral/aural-only methodology, which does not allow access to sign language or other 
visual manual systems.  American Sign Language existed, but it was not viewed as a true language and was not 
considered acceptable for use in the education of learners who are deaf.   
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In the late 1960s and early 1970s, manually-coded sign systems such as Signing Exact English (SEE) made an appearance 
in D/HH education.  Just about the same time that American Sign Language (ASL), with a grammar completely different 
from English, was given the recognition it was due in the 60s as a real language and allowed for instruction in schools 
leading to an education model termed the ‘Bi-Bi’ method, another visual manual system, Cued Speech, representing the 
language of English at the consonant-vowel level in real-time conversation and very different from sign language, was 
invented in 1966 and made its entry into the field of deaf education. 

The ‘Bi-Bi’ method, which continues to be purported as the correct model at many residential and day schools for the 
deaf using ASL in the nation, states that learners who are D/HH should learn ASL as their first language, then learn 
English in the elementary years through the means of ASL-to-English translation.  Individuals who are deaf were at one 
time referred to as ‘deaf-mute’, and this oppression was paired with a stigma in using sign language; therefore, the 
recognition of ASL by respected linguists, accompanied by a lessening of discrimination and an increase in the rights of 
individuals who are deaf, became a civil rights issue and movement.   

When Cued Speech arrived on the scene at the same time that residential and other programs for children who are deaf 
were embracing ASL and the ‘Bi-Bi’ movement, it was viewed with great antagonism by the Deaf community.  The Deaf 
community, who were proud and bound to the language and culture of ASL, viewed Cued Speech as another 
representation of oppression by the Hearing establishment in advocating a system to make them be ‘hearing.’  Had only 
the system omitted the term ‘speech’ from its name, it would have perhaps been more readily accepted over time. 
‘Speech’ is produced by the articulators of lips, mouth and airflow to express the language of English, but, as Karen 
Doenges, ISD 917 Speech/Language Pathologist, has stated, “speech was never intended to be the prize” earned through 
the use of Cued Speech to cue a spoken language.  Rather, the acquisition of language is the ‘prize.’  

Now, a generation of young adults exists who are deaf and grew up learning English through Cued Speech; these 
individuals are testimony to the profound impact Cued Speech has had on their acquisition of English language skills and 
literacy levels commensurate to that of children with normal hearing. This was a generation who did not yet have access 
to the medical and technical advances of cochlear implants and amplification technology which now provides amazingly 
improved access through hearing.  Without the benefit of that level of amplification success, many in that group did not 
acquire ‘speech’ as well as learners who are deaf now do; yet, they still acquired and internalized ‘English language’ 
skills, which resulted in acquiring the advanced literacy skills necessary to succeed in higher education and to break 
through glass ceilings to obtain high levels of professional employment.  It is that same high bar of expectations and 
achievement the ISD 917 D/HH Program wanted and knew it could achieve, but not easily and not overnight. 

The ISD 917 D/HH Program’s journey was an emotional and challenging experience, with many difficult and draining 
staff meetings.  The ISD 917 model would challenge the current prevalent ‘Bi-Bi’ model of bilingual education for 
learners who are deaf and hard of hearing, and the program would be entering controversial waters.  The journey and 
its outcomes required a major paradigm shift in everyone's views and perspectives, but over time the team was able to 
develop a set of practices documented in the program’s written Language-of-Instruction Program Practices (last 
updated 4/1999). These practices would prove to be consistent across the various components of the program, and have 
now been implemented in the program for over 20 years.  Proven student achievements are evident in data maintained 
more consistently over the past 15 years. 
 
The ISD 917 D/HH Program’s bedrock foundation of beliefs and values is as follows: 

 It is unified in the value of acquiring proficiency both in American Sign Language (ASL), and reading and writing 
English.    

 The program also believes learners who are D/HH need complete and early access to their home language, 
which, if it is a spoken language, can be supported through cued language using Cued Speech (which has been 
developed in over 60 different languages).   

 Finally, it believes learners CAN be bilingual in English and ASL with parental support, access to proficient adult 
language models, and immersion in both languages.  Access and acceptance in any culture or community 
requires proficiency in the language used by that community, and the ISD 917 D/HH Program believes in the 
importance of providing deaf and hard of hearing learners the skills necessary for access to both Deaf and 
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Hearing communities.  Without opportunities to become proficient in the languages used in both communities 
at an early age, the ability for deaf and hard of hearing learners to obtain that access and acceptance can be 
negatively impacted; this can lead to grave social, emotional, academic and/or vocational consequences in later 
years.   

 
The ISD 917 D/HH program considers the following as prerequisites for children who are deaf/hard of hearing to achieve 
language proficiency, both in English and in ASL, and the basis for its language-of-instruction program practices: 

 Clear access and exposure to language in the early language learning years (Children are most receptive to 
language acquisition from birth to three; the critical years for language acquisition and development are birth to 
eight.) 

 Constant and consistent exposure to (i.e. 'immersion' in) the target language through natural, meaningful 
communication with adults and others who are fluent language models in that target language 

 Exposure to visually complete representations of language to develop the necessary linguistic foundation 
necessary for life-long learning (thus through ASL with no voice component, or through cued English using the 
system of Cued Speech) 

 Learning the language through natural, face-to-face discourse.  Conversation provides the opportunity for 
practice and 'trial and error' in the target language for children until they acquire internally the rules of that 
target language. 

 
The following table indicates the numbers of ISD 917 D/HH Program staff using and fluent in ASL and cued English using 
the system of Cued Speech: 
 

D/HH Program Language of Instruction Usage 2015-2016 
SITES: D/HH Preschool – Diamondhead Education Center 

Gideon Pond Elementary School 
Century Middle School 

Lakeville North High School 

Language of 
Instruction 

Staff 
Category Preschool 

Gideon Pond 
Elementary 

Century 
Middle 
School 

Lakeville 
North High 
School Total 

Cued English Using 
the System of Cued 
Speech 

Teachers 3 2 1 1 7 

SLPs 1 2 NA NA 3 

Assistants  2 1 NA NA 3 

Interpreters NA 1 0 0 1 

American Sign 
Language  

Teachers 3 3 1 1 8 

SLPs 1 2 Counted in 
previous 
cell 

Counted in 
previous cell 

3 

Assistants  4 9 NA NA 13 

Interpreters NA 5 1 2 8 

Fluency in Both 
Cued English & 
American Sign 
Language 

Teachers 3 2 1 1 7 

SLPs 1 2 NA NA 3 

Assistants  1 1 NA NA 2 

Interpreters NA 1 0 1 2 

 
For further information and details about the program’s unique bilingual ASL and English language-of-instruction model, 
see Addendum B, What Are They Doing With Their Hands? If That’s Not Signing, What Is It? (Kyllo, 2004), Addendum C, 
How Cued English Impacts Learning to Read and Write English for Deaf/Hard of Hearing Students (Doenges, 2003), 
Addendum D, Q & A: Learning Sounds Visually (Doenges, Chaska Herald, December, 2016), Addendum E,  A Bilingual 
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(ASL and Cued American English) Program for Deaf and Hard of Hearing Students: Theory to Practice (Kyllo, 2010, from 
the textbook, Cued Speech and Cued Language for Deaf and Hard of Hearing Children, Plural Publishing), Addendum 
F, Intermediate School District #917 Deaf & Hard of Hearing Early Childhood Program English Language Development 
(Doenges/Kyllo, 3/2014), and Addendum G, Myths and Fears of Using Cued English. 
 
The ISD 917 D/HH Program has received national and international attention with its unique model and its positive 
impact on reading for learners who are D/HH. Besides hosting visitors from all over the US, Montreal and Barbados, and 
regular requests for information from around and outside the country from such locations as Maine, Virginia, Colorado, 
Illinois, Belgium, the United Kingdom, France and Africa, the program was also featured in a nationally-televised PBS 
Reading Rockets episode in 2007. 
 
Program Student Population Background 
The population of learners served in the ISD 917 D/HH Program has changed dramatically in the past 20 years due to the 
medical and amplification technology advances, as well as significant Early Hearing Detection and Intervention (EHDI) 
efforts resulting in better and earlier identification and intervention enhanced through newborn screening 
improvements.  Learners with CHARGE, who would not have survived years ago, are now increasing in numbers in the 
program due to medical advancements.  The diversity of language, communication, academic, developmental, sensory-
regulation and behavior needs is huge among the learners in the relatively small ISD 917 D/HH program. This includes  
learners who have increased capability now able to access and develop spoken language skills (yet still need 
considerable support from staff specifically trained and knowledgeable in knowing how to support the 
listening/language hierarchy of development in learners who are D/HH), and learners who need access to instruction in 
American Sign Language (ASL).  The number of additional co-occurring disabilities and medical conditions is significant. 
 
It is critically important to understand a number of considerations surrounding the education of learners who are deaf or 
hard of hearing:   
 
1) Without the existence of significant other learning or cognitive issues, ‘disability’ can become ‘disability,’ whereby 

the language abilities of learners who are D/HH can improve to levels commensurate with their peers who are 
hearing if provided clear and complete access and immersion to English through a visual means, i.e. cued English 
using the system of Cued Speech. Hearing loss provides a barrier to normal language acquisition, and thus academic 
development, for most learners who are D/HH, and it is this aspect which the program has tracked to: 1) keep the 
bar high for all its learners, and 2) determine program effectiveness. The progress on language and reading 
development impacted by hearing loss has been tracked by the ISD 917 D/HH Program through the annual 
administration of standardized reading (Gates-MacGinitie Reading Test), vocabulary (PPVT-4) and language (TACL-3 
and CELF-5) measures for the last 15 plus years.   

 
It is of great significance to note that the ISD 917 D/HH Program has for over 20 years been ‘ahead of its time’ in 
relation to the current status of most D/HH programs and D/HH education nationwide in that: 
a) The critical importance of targeting the phonemic awareness and phonics skills of learners who are D/HH has 

been ignored or not addressed in the majority of D/HH programs, due to not having the belief or vehicle in 
which to address these skills with learners who are D/HH.  These skills are able to be addressed and targeted 
effectively and efficiently via cued English using the system of Cued Speech, and this critical foundational 
reading readiness skill has been targeted heavily at the preschool and elementary levels in the ISD 917 D/HH 
Program through instruction using general education curriculum and strategies for over 20 years. 

b) The English vocabulary and language skills of learners who are D/HH is not able to be assessed via signing or ASL, 
and therefore, testing of English language skills using standardized measures normed on hearing children is not 
performed in the majority of D/HH educational programs nationwide.  However, standardized English 
vocabulary and language tests are able to be administered effectively via cued English using the system of Cued 
Speech, and as such the ISD 917 D/HH Program has administered the PPVT and CELF measures, which are 
standardized on learners with normal hearing, for over 20 years as it seeks to bring each learner up to average 
language scores. 
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2) Language acquisition is a very slow, deliberate process for learners not able to access language through normal 

hearing.  For learners deprived of language access during their early language-learning years, and whose home and 
community environments lack access to clear and direct language or incidental language learning, the journey to 
achieving language levels at or near those of peers with normal hearing is not an overnight event.   

 
Language acquisition requires many years of consistent language immersion and exposure through a means which 
provides clear and complete access to the target language by adult fluent models of the visual systems representing 
the target language.  Cued English using the system of Cued Speech, which can be used simultaneously with or 
without spoken English depending on the hearing levels of learners, provides complete, clear access to each 
consonant-vowel phoneme of spoken English in real-time conversation.  As a result, it maps the same consonant-
vowel phonemic information and complexity of the English language in the brain as spoken English does for children 
with normal hearing.  American Sign Language (ASL) is a language whose grammar can only be conveyed without the 
simultaneous use of spoken English because its grammar is created by the visual articulators of hand shape, 
orientation, placement and movement.  The amount of time to acquire either language, English or ASL, is directly 
impacted by the following factors affecting each learner’s progress: 
 

 age of identification of the hearing loss, 

 age when appropriately fit and programmed amplification was provided (impacting acquisition of spoken 
language), 

 age and frequency in which the learner received/receives clear, complete auditory and/or visual access to 
the target language of English and/or complete visual access to the target language of ASL, 

 interruptions or barriers to the access to the above languages due to breakdown or loss of amplification, 
infections, middle ear issues, other medical issues, a language other than English being the home language, 
and the presence of other learning issues or cognitive delays, and 

 the degree to which parents also utilize and provide fluent exposure to language (or not) in the home via a 
visual manual communication system.  Years of data collection in the ISD 917 DHH Program indicate that the 
degree and rate of language acquisition of learners in the program is typically directly correlated to whether 
the learners only receive complete and clear access to language both at home and in school, or in school 
alone. 

 
A good example of how slow the process to acquire language skills can be, but that it can be done, is a learner in the 
D/HH Program who is due to transfer to her home district middle school next year.  She is now ‘flying,’ but it wasn’t 
until her ninth year in the D/HH program (since preschool) that her CELF-4/5 language scores inched up to the 
average range.   Or take another learner currently in the ISD 917 D/HH Program at Gideon Pond Elementary.  He is 
also now ‘taking off’ with his language and academic development; however, he entered the program so delayed 
that he was considered ‘untestable’ by the standards of the PPVT-4 for the first two years of preschool, and 
‘untestable’ using the CELF-5 for the first four years; the CELF-5 was finally able to be administered in elementary 
school. 

 
3) There are so many other critical considerations surrounding programming for learners who are D/HH which go 

beyond achieving academic achievement. They are the critically important components ‘which cannot be 
measured,’ and which the ISD 917 D/HH program needs to provide to help its students achieve. These components 
include access to peers who are D/HH, adult role models who are D/HH, bilingual access to both English and ASL, 
access to SLPs, interpreters, assistants, etc. with fluency in cued English and ASL, and expertise to support the 
listening, language, and hierarchy of speech skill development of learners, as well as the learners’ ASL skills.  Many 
other factors and skills, including the development of listening skills, self-advocacy skills, spoken English skills, and 
skills in caring for assistive technology, are still addressed and assessed despite not being reflected in the data 
below. 
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Delays in communication development almost always have ramifications for a child's social/emotional development 
and can result in mental health and behavioral issues for some children.  Not only are the ISD 917 D/HH staff skilled 
in teaching approaches that pull children up to their language and reading potential as quickly as possible by 
immersing children in language (thus, the program’s motto, Every Moment is a Language Moment!), but staff are 
also skilled in recognizing the social/emotional/behavioral development consequences related to their hearing loss. 
The uniqueness of each child's needs are acknowledged and addressed in order to provide them with the support 
they need to grow their intra- and inter-personal skills to develop a healthy sense of self and ability to relate to 
others (Doenges, 2016).  These are the ‘soft skills’ which are difficult to capture and measure on an IEP, yet are 
tightly woven into the fabric of the program and addressed in every communication interaction with learners. 

 
Trends/Changes Impacting ISD 917 D/HH Program Service Delivery 
Over the past 20 years, trends and changes in the greater community and the ISD 917 D/HH Program can be summarized 
as follows: 
1) The implementation of cued English using the system of Cued Speech as a language of instruction to model English 

in real-time conversation and interaction during direct instruction has significantly impacted the acquisition of 
English listening and language skills and academic achievement. This can only succeed when paired with the 
utilization of excellent curriculum and delivery of instruction by the skilled Teachers of D/HH, Speech/Language 
Pathologists, and support staff in the program. 

2) The implementation of using American Sign Language as a language of instruction in real-time conversation and 
interaction during direct instruction by fluent adult models (many who are Deaf or D/HH themselves) from an early 
age has provided students access to the greater D/HH community and provided adult role models which positively 
impacts the self-esteem and the social/emotional development of learners in the program. 

3) Targeting phonemic awareness, phonics, and other foundational reading readiness skills following a general 
education scope and sequence was implemented program-wide 20 years ago (even with learners in later years 
beyond the age when children who are hearing have already acquired these skills).  ISD 917 ‘veteran’ Teachers of 
D/HH, who taught in the district prior to the implementation of the current English/ASL bilingual-access language-of-
instruction model, report that previously they were only able to teach through a sight-word approach only. Once 
they were able to teach via cued English, they were able to follow general education curriculum and ‘teach learners 
who are D/HH just the same as children who are hearing are taught.’ This was, and continues to be, profound to DHH 
Program service delivery and student achievement!  (See the ‘Curriculum’ section below.) 

4) The implementation of cued English using the system of Cued Speech as a language of instruction has resulted in the 
ability to administer standardized measures of English vocabulary and language against which ISD 917 D/HH 
Program learners are compared. The program strives for acquisition of average English language skills to the 
maximum extent possible. Very few educational programs for learners who are D/HH nationwide are able to 
administer such measures due to having no means to administer them with valid and reliable results.  (See the 
‘Performance Measures’ section below.)  

5) The full implementation of statewide newborn hearing screening has resulted in much earlier identification and 
intervention for early childhood learners with hearing loss. 

6) Advances in amplification technology have provided early/earlier access to spoken English. This early/earlier 
identification and acquisition of English listening, spoken language and speech skills for learners able to access 
language through increased auditory access has profoundly impacted: a) the levels of achievement able to be 
acquired by learners with hearing loss, b) a significant increase in English language listening, language and speech 
acquisition assessment, curriculum, and instructional strategies used with younger learners with hearing loss, and 
also c) the depth and breadth of skills able to be targeted, and also often the amount of time learners need to be 
enrolled in the ISD 917 D/HH Resource Program. For example, the data below indicates a greatly increased number 
of learners able to exit the program prior to kindergarten when they are enrolled during their preschool years. 

7) Medical advances have resulted in a significant increase of learners in the ISD 917 D/HH Program with significant 
medical issues, learning challenges and cognitive delays, resulting in unique staffing challenges due to the need to 
provide teachers and a greatly increased number of assistants to support the unique communication, learning, 
sensory-regulation, behavior, physical and motor needs of this population. 

68



21 
 

8) The great variation of communication needs (whether ASL, cued English, ‘sim-com’ simultaneous signed and spoken 
English, or spoken language only) and learning abilities and needs which have evolved among the ISD D/HH Program 
population provides profoundly unique and difficult challenges in staffing and instructional grouping due to the low-
incidence nature already existing in this area.  The types of instruction needed by learners enrolled in the program 
varies as follows: 

a) Learners who enter at age-appropriate levels with normal cognitive functioning with delays in English 
listening and language skills, who with intense, targeted direct intervention, are: 1) able to participate in 
general education curriculum at a higher level and increase their language skills up to age-appropriate 
levels commensurate with peers who are hearing and 2) often exit the program to return to their home 
district, 

b) Learners who enter at age-appropriate levels with normal cognitive functioning with delays in American 
Sign Language skills, who with intense, targeted direct intervention, are able to bring ASL skills up to levels 
commensurate with age-appropriate levels of that of peers who are deaf/hard of hearing, 

c) Learners who enter late at non-age-appropriate levels with normal cognitive functioning with more 
significant delays in English listening and language skills, who with intense, targeted direct intervention, 
are: 1) still able to participate in general education curriculum at a higher level and bring language skills up 
to age-appropriate levels commensurate with peers who are hearing, and 2) sometimes, but less likely to 
be able to, exit the program to return to his/her home district, 

d) Learners who enter late at non-age-appropriate levels with normal cognitive functioning with delays in 
American Sign Language skills, who with intense, targeted direct intervention, are able to bring ASL skills up 
to levels commensurate with age-appropriate levels of that of peers who are deaf/hard of hearing, 

e) Learners who enter at age-appropriate or enter late at non-age-appropriate levels with other learning 
challenges with delays in English listening and language and other skills, who with intense, targeted direct 
intervention, are able to participate in general education curriculum at much lower levels and a much 
slower instructional pace, 

f) Learners who enter at age-appropriate or enter late at non-age-appropriate levels with other learning 
challenges with delays in American Sign Language and other skills, who with intense, targeted direct 
intervention, are able to participate in general education curriculum at much lower levels and a much 
slower instructional pace, 

g) Learners who enter at age-appropriate, or enter late at non-age-appropriate, levels with significant 
cognitive delays in language and other skills, who with intense, targeted direct intervention, are able to 
participate in a functional curriculum only. These learners vary in communication needs, whereby both ASL 
and cued English are used depending on the learner. 

NOTE: Learners who fall into categories a-f above who receive/received instruction in English and were/are 
able to be assessed with standardized measures of English vocabulary and English are those learners reflected 
in the data results and analysis in the Performance Measures section below. 

9) The ISD 917 DHH language-of-instruction model recognizes the need to be able to address and meet the potential 
of all its learners to acquire skills in listening, spoken language, literacy, and ASL.  Many D/HH programs nationwide 
provide access to one language and/or mode only.  The ISD 917 DHH Program’s ‘bilingual-access’ model is different 
from the more prevalent ‘Bi-Bi’ method (ASL first, then English via text translation memorization) in that it provides 
access to English through real-time conversation and instruction, which does not occur in a ‘Bi-Bi’ model.  The ISD 
917 DHH Program’s ‘bilingual-access’ model is different from other programs also in that it recognizes the 
dynamically changing language-acquisition process and needs of this population.  Time and time again, the program 
has instructed many learners who first become effective communicators who are able to understand and express 
themselves through American Sign Language, and then, acquire English skills through increased levels of exposure 
to English through spoken/cued English using the system of Cued Speech. Some learners are able to acquire English 
through spoken/cued English using the system of Cued Speech from the start, and many of these learners are also 
exposed to and learn American Sign Language as a language of instruction for part of their school day. The decision 
of which language(s) of instruction are to be used is driven by the dynamic, changing needs of each learner. 

10) The number of learners needing behavior support has increased in the ISD 917 D/HH Program with the increase of 
learners with multiple co-existing disabilities.  In 2015-2016, 13 licensed and non-licensed staff were trained in 
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Professional Crisis Management (PCM).  The challenge the program faces is trying to meet the sensory and 
behavior needs in a setting III program of learners who sometimes would benefit from the behavior staff and 
environmental supports of a level IV program. However, every effort is made to continue to support these learners’ 
enrollment in the ISD 917 D/HH Program due to their need for visually accessible communication and instruction in  
ASL and/or cued English, peers who can communicate in ASL, and staff who understand and are able to support the 
unique needs of learners with hearing loss. 

 
Curriculum  
The default curriculum used in the D/HH program is always the curriculum used in the general education in the building 
where the program is housed.  However, the D/HH Program does utilize ISD 917 curriculum for some subjects and some 
learners for whom the general education curriculum is not appropriate.  A variety of curriculum formats are used, 
including technology. Currently the elementary teachers of D/HH at Gideon Pond Elementary are raving about the 
success being experienced with students using the Leveled Literacy Instruction (LLI) reading curriculum. The program 
believes this fairly new curriculum is highly effective because it parallels and targets the greatly increased rigor of the 
general education curriculum and MN language arts standards. It targets text comprehension more deeply than past 
curriculum, is more language-based, and requires students to acquire higher levels of verbal reasoning. 
 
Performance Measures 
As mentioned above, the ISD 917 D/HH Program has performed annual progress monitoring of its learners’ language and 
reading development through the administration of standardized reading (Gates-MacGinitie Reading Test), vocabulary 
(PPVT-4) and language (TACL-3 and CELF-5) measures in the ISD 917 D/HH Program for more than 15 years (since 2001-
2002). The program also uses MCA Reading Test results as a measure of learners’ progress in reading. 
 
The testing results of 95* current and past ISD 917 D/HH Program learners over this period have been collected and 
organized for analysis.  Information about enrollment and testing results are analyzed using the following significant 
data points: 
 

Number Significant Data Point 

1 Number and percentage of years learners are enrolled in the ISD 917 D/HH Program by level 
(separated in categories of ‘currently-enrolled learners’ and ‘past-enrolled learners’).  Graphs below 
reflect: 
A) Number of learners who entered and attended the D/HH preschool level only 
B) Number of learners who entered the program during the D/HH preschool level, continuing into the 

D/HH elementary level, and sometimes continuing into the secondary level 
C) Number of learners who entered during the elementary level, and continued in the program in 

elementary and sometimes the secondary level 
D) Percentages of total number of learners students enrolled in and participated in different levels 

2 Number of years in the program needed to obtain and sustain average PPVT (3-4) receptive vocabulary 
SS/PR scores, including the number of years from ‘untestable’ to ‘testable’ on this measure 

3 Number and percentage of learners who achieved Adequate Yearly Gain in their PPVT (3-4) receptive 
vocabulary Growth Scale Value (GSV) scores during years their GSV scores were able to be recorded 

4 Number of years in the program needed to obtain ‘Meets Standards’ on the MN MCA Reading Test 

5 Number of years learners were in the ISD 917 D/HH Program and grade till they returned to home 
resident district with average English language scores by levels of enrollment and participation 

 

 
*The group of 95 learners includes those learners served in the program able to participate in standardized English 
language and reading testing.  More than 95 students were enrolled in the program during this time. 
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DATA POINT #1 – NUMBER AND PERCENTAGE OF YEARS LEARNERS ARE ENROLLED PER LEVEL 
 

Past-Enrolled  Learners, 2001-2002 through 2014-2015 School Years 
 
A) Number of learners who entered and attended the D/HH preschool level only, leaving the program prior to 

kindergarten 
 

 
 
B) Number of learners who entered the program during the D/HH preschool level, continuing into the D/HH 

elementary level, and sometimes continuing into the secondary level 
 

 
 
C) Learners who entered the program during the elementary level, and continued in the program in elementary and 

sometimes the secondary level 
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D) Percentages of total number of learners students enrolled in and participated in different levels 

 

 
 
Currently Enrolled Learners in the 2015-2016 School Year 
 
A) Number of learners who entered and attended the D/HH preschool level (ending level not yet known) 
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B) Number of learners who entered the program during the D/HH preschool level, continuing into the D/HH 
elementary level, and sometimes continuing into the secondary level (ending level not yet known) 

 

 
 
C) Learners who entered the program during the elementary level, and continued in the program in elementary and 

sometimes the secondary level (ending level not yet known) 
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D) Percentages of total number of learners enrolled and participating in different program levels (ending levels not yet 
known) 

 
 

 
Significance, important considerations, and conclusions of Data Point 1 analysis: 
 
1) A large percentage of past-enrolled learners, 31%, were preschool learners who participated in the ISD 917 D/HH 

Program only, then left the program for local-district programming during their preschool or kindergarten years. 
2) The amount of time/number of years a learner is enrolled in the ISD 917 D/HH Program varies greatly per individual 

student. 
3) Given the critical importance of early intervention and the known ‘rehabilitative’ vs. ‘habilitative’ intervention 

strategies required for late-identified, late-enrolled learners in the program, it is believed that earlier enrollment in 
the ISD 917 ISD D/HH Program for the 12% of past-enrolled, and 18.5% currently-enrolled learners, would have 
resulted in increased levels of language proficiency and academic achievement. 

------------------------------------------------------------------------------------------------------------------------------------------ 
 

DATA POINT #2 – NUMBER OF YEARS IN THE PROGRAM NEEDED TO OBTAIN AND SUSTAIN AVERAGE PPVT (3-4) 
RECEPTIVE VOCABULARY SS/PR SCORES 

 
Past-Enrolled Learners, 2001-2002 through 2014-2015 School Years 
 
A) Number of learners attended the D/HH preschool level only, leaving the program prior to kindergarten, who 

attained/sustained average PPVT (3-4) Receptive Vocabulary SS/PR Scores 
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B) Number of learners who entered the program during the D/HH preschool level, continuing into the D/HH elementary 
level, and sometimes continuing into the secondary level who attained/sustained average PPVT (3-4) Receptive 
Vocabulary SS/PR Scores 

 

 
 
C) Learners who entered the program during the elementary level, and continued in the program in elementary and 

sometimes the secondary level who attained/sustained average PPVT (3-4) Receptive Vocabulary SS/PR Scores 
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Currently-Enrolled Learners in the 2015-2016 School Year 
 
A) Number of learners who attend the D/HH preschool level who attained/sustained average PPVT (3-4) Receptive 

Vocabulary SS/PR Scores 
 

 
 

B) Number of learners who entered the program during the D/HH preschool level, continuing into the D/HH 
elementary level, and sometimes continuing into the secondary level who attained/sustained average PPVT (3-4) 
Receptive Vocabulary SS/PR Scores 
 

 
 

C) Learners who entered the program during the elementary level, and continued in the program in elementary and 
sometimes the secondary level who attained/sustained average PPVT (3-4) Receptive Vocabulary SS/PR Scores 
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Significance, important considerations, and conclusions of Data Point 2 analysis: 
 
1) The benefits to many learners in their acquisition of English as a result of early intervention is clear in the 

percentages of learners who attended the ISD 917 DHH Preschool Program only who were able to achieve average 
PPVT receptive vocabulary scores in just one to three years, 93% of students in this category who attended prior to 
2015-2016, and 54% who attended as of the 2015-2016 school year. 

2) The number of years required to attain and sustain average PPVT scores varies per individual child, ranging 
anywhere from one year to nine years in the program. 

3) During the data collection and analysis process for this review, 15 years of test results of many learners of their Core 
Language and Receptive Language scores on the Clinical Evaluation of Language Fundamentals (CELF), a 
standardized test of English language skills normed on learners who are hearing, were reviewed.  This test has been 
used in the ISD 917 D/HH Program for over 20 years, used as a tool for progress monitoring of both student progress 
and program effectiveness.  Due to the significant amount of time to administer these subtests on top of the many 
testing and IEP-writing demands of the programs’ SLPs, it was not possible to get results on a consistent basis for 
enough learners on which to report results, and thus these results are not shared here as a data point. The team 
studying the data results from the program was unanimous in the conclusion that this test, while critical to still 
administer during learners’ re-evaluations, needs to be replaced by a standardized English language measure which 
can be administered more efficiently time-wise.  Despite not being able to report results of the population of 
learners as a whole, the test results from this standardized measure still yielded enough information to make the 
same conclusions about English language acquisition as that described for the analysis of PPVT English vocabulary 
testing results.  

---------------------------------------------------------------------------------------------------------------------------------------------- 
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DATA POINT #3 – NUMBER AND PERCENTAGE OF LEARNERS WHO ACHIEVED AN AVERAGE ADEQUATE YEARLY GAIN 
IN PPVT GROWTH VALUE SCORE (GSV) DURING YEARS GSV WAS RECORDED  

 
Past-Enrolled Learners, 2001-2002 through 2014-2015 School Years 
 

 
 
Currently-Enrolled Learners in the 2015-2016 School Year 
 

 
 
Significance, important considerations, and conclusions of Data Point 3 analysis: 
 
1) Tracking PPVT Growth Value Scores (GSVs) is a very significant data point for measuring student progress and 

program effectiveness in a D/HH program.  For learners who are delayed in English vocabulary, standard scores and 
percentile rank scores are much less sensitive to a learner’s growth from one year to the next; instead, a learner’s 
GSV score is an indication of his/her progress from one school year as compared to the learner’s previous year’s 
score.  A PPVT GSV score is considered ‘adequate yearly gain’ when there is a minimum of an eight-point increase 
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(nine for higher ages) from one school year to the next. It is very typical to see learners in the ISD 917 DHH Program 
have a yearly GSV score in the teens, 20s, 30s, and even in the 40s on occasion. 

2) While English vocabulary acquisition is just one area required for academic success, it is a very significant one.  Very 
high percentages ranging from 73% to 89% of learners achieved adequate yearly gain when averaged across all the 
years their GSV scores were recorded in the above levels, with the exception of the group of learners who had 
entered the program in their elementary years, which was 60% of learners in that group.   

---------------------------------------------------------------------------------------------------------------------------------------------- 
 

DATA POINT #4 – NUMBER OF YEARS IN THE PROGRAM NEEDED TO OBTAIN ‘MEETS STANDARDS’  
ON THE MINNESOTA MCA READING TEST 

 

 
 
Significance, important considerations, and conclusions of Data Point 4 analysis: 
 
1) During the data collection and analysis process for this review, 15 years of test results of many learners on the 

Gates-MacGinitie Reading Test, a standardized test normed on learners who are hearing, were gathered and 
reviewed.  This test has been used in the ISD 917 D/HH Program for over 20 years as a tool for progress monitoring 
of both student progress and program effectiveness.  The reason these results have not been shared as a data point 
is that a team studying the data results from the program were unanimous in the conclusion that this test now 
appears to provide inflated results, often showing learners are performing in the average range in vocabulary and/or 
comprehension when the Teachers of D/HH are aware the same learners have reading challenges and delays at 
broader and deeper levels of reading skills.  The team concluded that this test is currently not assessing the greater 
rigor of reading skills now reflected in the MN language arts standards which learners are now exposed to in the 
general education setting.  As the ISD 917 D/HH Program wants and expects its learners to attain levels of 
proficiency commensurate with their peers who are hearing in the general education setting, the program believes 
that currently the best standardized measure of reading achievement is the MCA Reading Test; thus, an analysis of 
those results rather than that of the Gates-MacGinitie Reading Test have been provided here.  

2) While there are not many MCA Reading Test scores available on current- and past-enrolled students who ‘met 
standards’ on the MCA Reading Test, as that was not a data point documented on the ISD 917 D/HH CIMP data-
collection sheets until the 2014-15 school year, an analysis of those few (eight) learners’ scores shows a strong 
correlation between learners’ PPVT and MCA Reading Test scores, i.e. the time learners achieved average on the 
English PPVT vocabulary test is also when they achieved either ‘Partially Met’ or ‘Meets Standards’ on the MCA 
Reading Test. It also correlated well with the number of years it took to achieve and sustain average on the PPVT, as 
it took anywhere from six to 12 years in the program before students ‘met standards’ on the MCA Reading Test. 

---------------------------------------------------------------------------------------------------------------------------------------------- 
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DATA POINT #5 – NUMBER OF YEARS LEARNERS WERE IN THE ISD 917 D/HH PROGRAM, AND GRADE THEY RETURNED 
TO HOME RESIDENT DISTRICT WITH AVERAGE ENGLISH LANGUAGE SCORES,  

BY LEVELS OF ENROLLMENT AND PARTICIPATION  
 
Past-Enrolled Learners, 2001-2002 through 2014-2015 School Years 
 
A) Years in ISD 917 program until student returns to home district with average English language scores  
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B) Grade returned to home district with average English language scores  
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Significance, important considerations, and conclusions of Data Point 5 analysis: 
 
1) It is very evident that the earlier the years of intervention and service, the greater the numbers of learners who 

were able to achieve average English language levels and also return to their local district with readiness to handle 
the general education curriculum and setting, with those learners who enrolled in their preschool years having the 
highest number of learners achieving average English language levels and readiness to exit the ISD 917 D/HH 
Program.   

2) As mentioned earlier, the amount of time and intervention needed for English language acquisition to achieve 
average language levels can take many years.  More learners for whom the journey took several years were able to 
achieve average English levels when they also had enrolled in the ISD 917 D/HH Program during their preschool 
years than those learners who enrolled in the program only in their elementary years. However, the data indicates 
that being able to achieve average English language levels is still possible for learners who are D/HH with late access 
to language and direct intervention, even when entering the program in their elementary years. 

3) The data indicates that the grade when a learner is able to return to their home district with language readiness to 
better handle the rigor of the general education setting and curriculum varies greatly among learners, that there is 
no ‘one-size-fits-all’ amount of time for all learners enrolled in the program, and that decisions regarding the 
amount of time enrolled in the program is an IEP team decision based on an individual learner’s level of readiness.  

 
Suspensions 
During 2015-2016, there were two incidences in the D/HH Program which resulted in a suspension.   
This was a decrease from approximately four suspensions during the 2014-2015 school year.  

 
Source: TIES Comprehensive Discipline Report 
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Restrictive Procedures  
Thirty-six restrictive procedures were implemented at the D/HH program during the 2015-2016 school year.  

 
Source: 2015-2016 ISD 917 Year-End Report to MDE  
 
Behavioral Systems  
The D/HH Program utilizes a variety of PBIS/social skills programs and strategies including the PATHS social skills 
curriculum, Zones of Regulation, red/green stick feedback system, in addition to accessing sensory-regulation tools and 
the sensory-motor room. Positive Behavioral Support Plans (PBSPs) are also implemented for those students whose IEP 
teams have discussed and agreed to a plan.  
 
Goals 
 
Goal 1: To investigate, determine and implement the use of a standardized reading test different from the previously 
used Gates-MacGinitie Reading Test which is efficient timewise to administer, and which better measures and matches 
the skills and rigor of levels of attainment reflected in the MN reading and language arts standards in order to use that 
measure moving forward to measure student progress and program effectiveness in achieving reading skills. 
 
Goal 2: To investigate, determine and implement the use of a standardized language test different from the previously 
used CELF due to the amount to time required to administer that test (which will continue to be used regularly for re-
evaluations), which will be more efficient timewise to administer, and which still yield results considered sufficiently 
reflective of overall depth and breadth to measure student progress and program effectiveness in achieving of English 
language skills. 
 
Goal 3: To investigate, determine and implement the use of an assessment of American Sign Language skills which will 
be efficient timewise to administer and yield results considered sufficiently reflective of overall depth and breadth to 
measure student progress and program effectiveness in achieving American Sign Language skills. 
 
Goal 4: 
To provide the mentoring, inservice and on-going support to multiple Teachers of D/HH and non-licensed new to the 
program to understand and carry out the language-of-instruction model, as well as receive the on-going professional 
development in curriculum,  instruction and understanding the MN language arts standards needed to provide ongoing 
quality language access and instruction to learners. 
 
Goal 5: 
To train staff and implement the Conscious Discipline behavior support program in the D/HH Program. 
 
Next Steps  
 
The first year of program evaluation is the evaluation and goal-setting year.  The culmination of the evaluation year is 
the report you’ve just read.  There are four additional years in the cycle.  Year two will focus on the implementation of 
the goals above. Years two, three and four will focus on continued program improvement.  Year five will focus on data 
gathering that will be used for evaluation when the cycle repeats with year one.   

 
While the intent of this report is for internal evaluation and improvement, it will be shared with key constituency groups 
including directors, superintendents and the school board. 
 
 
 

83



D/HH Resource Program – Organizational Chart 15-16 

11/4/15           02-060-405-740-XXX-000 

  

D/HH 
Resource

DEC - Preschool
Gideon Pond  - Elem

Century Middle 
School

Lakeville North HS

Susan Landberg
(Jan-June, 2016)

(LT Sub for 
Brenda 

Crissinger)
Preschool
.5 (100%)

Samantha
Masc ari

CA.325 (100%)

Emily Clark
Preschool
.8 (100%)

Lexi O'Dowd-
Mallam
PA- $1

.60 (100%)

Mary Stadelman
CA-.375 (100%)

.

Julianne Kinney
CA.325 (100%)

Shannon 
Rasmussen
Preschool
.8 (80%)

Tina Sheppard
PA - $1

.70 (100%)

Erin Carik
CA

.55 (100%)

Sarah
Ideen

Elementary
1.0 (100%)

Nancy Olson
PA- $1

.88 (100%)

Renee 
Bouchareb

CA 
.88 (100%) 

Ann Kalgren
Elementary
1.0 (100%)

Kristin 
Engelhardt-
Fischbein

Elementary 
(DHH DCD)

1.0

Kathleen Smith
PA - $1

.88 (100%)

Kaila Dayton
CA

.88 (100%)

Alexis Hardy
(9-10/15) 

Kim Holub 
(10/26/15-6/16)

CA
.88 (100%)

Amy Grainger
Elementary
(DHH DCD)

1.0

Kristine Wagner
CA

.88 (100%)

Cassandra 
(Sandy) 

Degerstrom
SA .88 (100%)

Cindy Dively
Pre/Elementary/

CMS
1.0

Patricia Myers
SA-TK-194

.88-404 (100%)

Sarah Clausen
SA-AC-194

.88-OHD (100%)

Shelbee Jaeger
Century MS

.95 (95%)

Ann Mayes
LNHS

.5 (50%)

Sarah Rabe
DEC/Pond
.15 (50%)

Linda Lacher 
Goddard

SLP
Gideon Pond 

Elem
.4 (100%)

Karen Doenges
SLP

Preschool
1.0 (100%)

Heather Stoesz
SLP

Elementary/CMS/
LNHS

.8 (100%)

Emily Pfisterer
Audiologist 

Preschool/CMS/
LNHS

.15 (15%)

Ann Allen
Audiologist 
Elementary
.15 (15%)

Kitri Larson Kyllo
Assistant Director

.48 (55%)

Lori Bohnert
Program Secretary

.55 (55%)

Laura Schwanz
Admin Asst I

55 %

Sarah Brown 
SLI - .88 
(100%) 
Pond  

 

Gretchen 
Toay 

SLI – .73 
(83%) 
Pond 

 

Joan 
McNamara  
(9-10/15-
Retired) 

Alexis Hardy 
(11/15-6/16) 

SLI - .88 
(100%) 
Pond 

 

Shelly Dodge 
SLI – .88 
(100%) 
LNHS 

 

Greg Waletski 
SLI - .8  
(100%) 

CMS 

 

Dawn Savage 
SLI - .25 (33%) 

Pond 

 

Taylor 
Gjesdahl 
SLI – .88 
(100%) 
LNHS 

 

Adrienne (AJ) 
Heer 

SLI - .88 
(100%) 
Pond 

 

2015-2016 D/HH PROGRAM EVALUATION 
Addendum A: D/HH Resource Program Organizational Chart 2015-2016 
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DRAFT  9/8/2004 

06. STUDENT 

 

06.7 STUDENT HEALTH SERVICE 

 

6.76    IMMUNIZATION REQUIREMENTS 

 

 

I. PURPOSE 

The purpose of this policy is to require that all students receive the proper 

immunizations as mandated by law to ensure the health and safety of all students. 

II.  GENERAL STATEMENT OF POLICY 

 

All students are required to provide proof of immunization, or appropriate 

documentation exempting the student from such immunization, and such other 

data necessary to ensure that the student is free from any communicable diseases, 

as a condition of enrollment. 

 

III. STUDENT IMMUNIZATION REQUIREMENTS 

 

A.  No student may be enrolled or remain enrolled, on a full-time, part-time, 

or shared-time basis, in any elementary, or secondary or post-secondary 

school within the school Intermediate School district 917 until the student 

or the student's parent or guardian has submitted to the designated school 

district administrator the required proof of immunization. Prior to the 

student's first date of attendance, the student or the student's parent or 

guardian shall provide to the designated school district administrator one 

of the following statements: 

 

1. a statement, from a physician or a public clinic which provides 

immunizations, stating that the student received the immunizations 

required by law, consistent with medically acceptable standards; or 

 

2. a statement, from a physician or a public clinic which provides 

immunizations, stating that the student received the primary 

schedule of immunizations required by law and has commenced a 

schedule of the remaining required immunizations, indicating the 

month and year each immunization was administered, consistent 

with medically acceptable standards; or 

 

3. for post secondary students, an immunization record maintained by 

an elementary or secondary school in this state or a school in 

another state. 
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B. The statement of a parent or guardian of a student or an emancipated 

student may be substituted for the statement of a physician or public clinic 

which administers immunizations. If such a statement is substituted, this 

statement must indicate the month and year each immunization was 

administered. Upon request, the designated school district administrator 

will provide information to the parent or guardian of a student or an 

emancipated student of the dosages required for each vaccine according to 

the age of the student. 

C. The parent or guardian of persons receiving instruction in a home school 

shall submit one of the statements set forth in Section III(A) or III(B) 

above. or a statement of immunization set forth in Section IV, below, to 

the superintendent of the school district by October 1 of the first year each 

school year. of their home schooling in Minnesota and the grade 7 year. 

D. When there is evidence of the presence of a communicable disease, or 

when required by any state or federal agency and/or state or federal law, 

students and/or their parents or guardians may be required to submit such 

other health care data as is necessary to ensure that the student has 

received any necessary immunizations and/or is free of any communicable 

diseases. No student may be enrolled or remain enrolled in any elementary 

or secondary school within the school district until the student or the 

student's parent or guardian has submitted the required data.  

E.  The school district may allow a student transferring into an elementary  or 

secondary  a school a maximum of 30 days to submit a statement specified 

in Section III(A) or III(B) above or Section IV below. Students enrolling 

in post secondary programs must submit a statement specified in section 

III(A) or III(B) above or section IV below within 45 days of 

commencement of the academic term for which the student has registered. 

Students who do not provide the appropriate proof of immunization or the 

required documentation related to an applicable exemption of the student 

from the required immunization within the specified time frames shall be 

excluded from school until such time as the appropriate proof of 

immunizations or exemption documentation has been provided, or an 

approved vaccine schedule has been initiated. 

F. If a person who is not a Minnesota resident enrolls in a school district 

online learning course or program that delivers instruction to the person 

only by computer and does not provide any teacher or instructor contact  

time or require classroom attendance, the person is not subject to the 

immunization, statement and other requirements of this policy. 

 

 

 

127



DRAFT  9/8/2004 

IV. EXEMPTIONS FROM IMMUNIZATION REQUIREMENTS 

Students will be exempt from the foregoing immunization requirements under the 

following circumstances: 

A.  The parent or guardian of a minor student or an emancipated student 

submits a physician's signed statement stating that the immunization of the 

student is contraindicated for medical reasons or that laboratory 

confirmation of the presence of adequate immunity exists; or 

B.  The parent or guardian of a minor student or an emancipated student 

submits his or her notarized statement stating the student has not been 

immunized because of the conscientiously held beliefs of the parent, 

guardian or student.  

V. NOTICE OF IMMUNIZATION REQUIREMENTS 

A. The school district will develop and implement a procedure to: 

1. notify parents and students of the immunization requirements and 

exemption requirements by use of a form approved by the 

Department of Health; consequences for failure to provide the 

required documentation;   

2. notify parents and students of the consequence for failure to 

provide required documentation regarding immunizations; 

3. review student health records to determine whether the required 

information has been provided; and 

4. make reasonable arrangements to send a student home when the 

immunization requirements have not been met and advise the 

student and/or the student's parent or guardian of the conditions for 

re-enrollment.  

VI. IMMUNIZATION RECORDS 

A. The school district will maintain a file containing the immunization 

records for each student in attendance at the school district for at least five 

years after the student attains the age of majority.  

B. Upon request, the school district may exchange immunization data with 

persons or agencies providing services on behalf of the student. without 

the consent of the student's parent or guardian. Under all other 

circumstances, Immunization data is private student data and disclosure of 

such data shall be governed by Policy 006.4, Student Records, regarding 

the protection and privacy of student data. 
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C. The designated school district administrator will assist a student and/or the 

student's parent or guardian in the transfer of the student's immunization 

file to the student's new school within 30 days of the student's transfer. All 

ISD 917 students who attend programs located in a member district 

building will follow the Immunization policy and procedures of the 

member district. 

D. Upon request of a public or private post-secondary educational institution, 

the designated school district administrator will assist in the transfer of the 

student's immunization file to the post-secondary educational institution.  

 

VII. OTHER 

Within 60 days of the commencement of each new school term, tThe school 

district will forward a report to the Commissioner of the Department of Children, 

Families and Learning Education stating the number of students attending each 

school in the school district, including the number of students receiving 

instruction in a home school, the number of students who have not been 

immunized, and the number of students who received an exemption,. each new 

school term as required by state statute and the Commissioner. The school district 

also will forward a copy of all exemption statements received by the school 

district to the Commissioner of the Department of Health. 

Legal References: Minn. Stat. § 13.32 (Educational Data)  

(Spacing between statues changed below) 

Minn. Stat. § 121A.15 (Health Standards; Immunizations; School Children) 

Minn. Stat. § 121A.17 (School Board Responsibilities) 

Minn. Stat. § 135A.14 (Statement of Immunization, Post-Secondary Students) 

Minn. Stat. § 144.29 (Health Records; Children of School Age) 

Minn. Stat. § 144.3351 (Immunization Data) 

Minn. Stat. § 144.441 (Tuberculosis Screening in Schools) 

Minn. Stat. § 144.442 (Testing in Schools) 

Minn. Rules Parts 4604.100-4604.1000 (Immunization) 

McCarthy v. Ozark Sch.Dist., 359 F 3d 1029 (8th Cir. 2004) 

Op. Att'y Gen. 169-W (Jan.17, 1968)  (2) 

Op. Att'y Gen. 169-W (July 23, 1980) (1) 
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Cross References: MSBA/MASA Model Policy 515 (Protection and Privacy of Pupil 

Records) 

 

Policy 6.41 Student Records 

 

 

 

 

        Board Approved 2/15/00 

Revised ______________________ 
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Camping Trip Proposal  

Kim Martin, SUN plus teacher at Cedar, is proposing an overnight field trip with Wilderness Inquiry (WI) for this Spring to 

enhance the Minnesota History curriculum.  

Please see below for her proposal:  

Attendees:  

 4 students (3 male, 1 female; 5th grade, 7th grade, 7th grade, 8th grade)  

 4 staff (2 male 2 Female) 

 2 guides provided by WI 

Packing List:  

 Will be provided by WI 

Other details: 

 WI will provide all group equipment (tents, sleeping bags, first aid kits, etc.) 

 WI has all of the kitchen and cooking gear as well as food included in the trip cost for all of our meals.  

 WI has a waiver to be completed for each participant, as well as an optional personal survey that can be 

completed with teacher assistance.  

 The SUN plus middle classroom will cover 100% of the cost through fundraising.   

 WI provides guides and instructors for all wilderness and historical activities.  

Location: 

 Fort Snelling State Park 

 Thursday, May 11th – Friday, May 12th  

Cost and Funding:  

 The SUN plus middle classroom will cover 100% of the cost through fundraising.   

Activities: 

 Tour of Fort Snelling 

 Tent set-up 

 Meal preparation and cooking 

 Fire building 

 Roasting s’mores 

 Nature hikes 

 Team building activities 

 Survival skills 

Transportation: 

 ISD 917 vans will transport students to and from Fort Snelling 
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