Board of Education Meeting

Wednesday, November 1, 2023 7:00 PM
BOE Auditorium and via Zoom Meeting Platform, 129 Church Street,
06010

1. CALL TO ORDER/ PLEDGE OF ALLEGIANCE/MOMENT OF
SILENCE/MEETING NORMS

2. STAFF AND STUDENT RECOGNITION

2.1. Bristol Central High School Staff Recognition -
Presentation at ACTFL (American Council on the
Teaching of Foreign Languages) National
Conference 2023

2.2. FIRST Lego League After-School Programs

2.3. Newly Appointed Student Representatives from
Bristol Central and Bristol Eastern.

3. APPROVAL OF MINUTES

4. COMMITTEE REPORTS

5. STUDENT REPRESENTATIVE REPORTS

6. CHAIR REPORT

7. SUPERINTENDENT REPORT

8. CONSENT AGENDA

8.1. PERSONNEL

8.1l.a. Teacher Resignations

8.1.b. New Teacher Hires

8.1.c. A-1 Hire - Effective August 31, 2023

8.1.d. Tenure Attainment - Effective September
1, 2022 - September 1, 2023

8.2. GRANTS

8.2.a. ARPA - Summer Mental Health Supports
Grant *

9. PUBLIC COMMENT

10. DELIBERATED ITEMS/DISTRICT LEADERSHIP TEAM

REPORTS
10.1. October 1 Enrollment Report
10.2. Special Services Report

11. CURRICULUM REVISION

11.1. Algebra 2 - Curriculum Revision (Second
Reading)

Bristol,

CT



11.2. Middle School ELA Curriculum (Second
Reading)

12. NEW BUSINESS

13. BUILDING REPORTS

14. INFORMATION/LIAISON REPORTS

15. ADJOURNMENT



The minutes presented within this document are a summary of the discussion that took place at the Board of Education meeting. To
view the meeting in its entirety and hear full reports please click the following link: October 4, 2023 Regular Meeting.

BRISTOL BOARD OF EDUCATION

Bristol, Connecticut
Wednesday, October 4, 2023 — 7:00 p.m.
Regular Meeting Minutes

The Bristol Board of Education meeting was held on Wednesday, October 4, 2023, at 7:00 p.m. at the Bristol Board of
Education auditorium and via the Zoom Meeting Platform.

PRESENT: Commissioners: Russell Anderson (virtual), Eric Carlson, Jill Fitzsimons-Bula, Kristen Giantonio
(virtual), Lorianne Osenkowski, Shelby Pons, Maria Simmons, Dante Tagariello, and Jennifer Dube; ALSO
PRESENT: Dr. Catherine Carbone, Superintendent, Dr. Michael Dietter, Deputy Superintendent, Lynn Boisvert,
Business Manager

CALL TO ORDER/ PLEDGE OF ALLEGIANCE/MEETING NORMS
Chair Dube called the meeting to order at 7:01 p.m. and asked the audience to stand for the Pledge of Allegiance.

Chair Dube read the meeting norms into the record.

STAFF AND STUDENT RECOGNITION

The Board of Education recognized the following students:

Bristol Eastern High School Student — Edward Ansah — Boys State Program Recognition. Named Governor of Boys
State during his stay. Edward was online to be recognized and spoke briefly about his experience.

Bristol Central High School Students — 2023 College Board National Recognition Program
* David Lespierre: NAARA
* Gary Rochester: NAARA
* Isabel Paolino: NAARA, NHRA
* Jimmy Cantarero: NHRA
* Milan Barresi: NHRA

Award Key:

National African American Recognition Award (NAARA)
National Hispanic Recognition Award (NHRA)

National Rural and Small Town Award (NRSTA)
National Indigenous Award (NIA)

David, Gary, and Milan, were in the audience and stood to be recognized, Isabel was online to be recognized.
APPROVAL OF MINUTES

September 13, 2023 — Regular Meeting
On a motion by Dante Tagariello, seconded by Eric Carlson; Chair Dube called for a Roll Call Vote.

The Board of Education voted to approve the September 13, 2023 Meeting Minutes as written following a Roll
Call Vote with seven (7) Commissioners (Anderson, Carlson, Fitzsimons-Bula, Giantonio, Osenkowski,
Tagariello, and Dube) IN FAVOR of the motion and two (2) Commissioners (Pons, Simmons) ABSTAINING.

May 24, 2023 - Special Meeting Minutes — Amended
Chair Dube explained why the May 24, 2023 meeting minutes were being amended.

On a motion by Dante Tagariello, seconded by Eric Carlson; Chair Dube called for a Roll Call Vote.
May 24, 2023 - Special Meeting Minutes — Amended — cont’d



https://drive.google.com/file/d/1LVfpVq1IAvbqfcwGWOrJXHl3YaTJeEsK/view?usp=drive_link

The Board of Education voted to approve the Amended May 24, 2023, Special Meeting Minutes as written
Jfollowing a Roll Call Vote of eight (8) Commissioners (Anderson, Carlson, Fitzsimons-Bula, Giantonio, Pons,
Simmons, Tagariello, and Dube) IN FAVOR of the motion and one (1) Commissioner (Osenkowski)
ABSTAINED.

COMMITTEE REPORTS

Communication Meeting

Commissioner Simmons reported that the committee met and discussed Strategic Planning, a Communications Plan,
Family Engagement Activities in the schools for August and September, and School Activities. There were conversations
around legislation that spoke to increasing transparency specifically documents and agendas should be posted online for
public inspection and the spirit of that legislation ensuring that the public has access to agendas, minutes, and documents.
The committee discussed Bylaws and using the language in these Bylaws to inform the work of the Communications and
Community Relations Committee. The committee looked at the following Bylaws: Community Relations (1000),
Communication with the Public/Parent Involvement (1110.1), and News Media Relations (1112). The committee also
received a Grant-Funded Family Engagement Activity Overview.

Student Achievement

Commissioner Fitzsimons-Bula reported that the committee met on Wednesday, September 20th and six (6)
informational items were discussed: Report on Summer School participation; Report on Attendance 22-23; Report on
SAT performance 22-23; Report on LAS performance 22-23; Report on College Career Readiness; Enrollment and
Achievement 22-23; and Grant-Funded Family Engagement Activity Overview. The committee had a robust
conversation around data and how we can utilize it.

Policy Committee

Commissioner Pons reported that the committee met last week here in the auditorium. We were able to go over the
history of the revision to Policy 3453, listen to our community, and talk about our roles and responsibilities as board
members and our commitment to the Arts and to identifying inequities and making sure that we are addressing them
and making policy changes so that we can have sustainable change for all of our students.

STUDENT REPRESENTATIVE REPORTS

Bristol Central High School

BCHS Senior Student Representative, Isabel Paolino reported on September events at Bristol Central. Isabel shared a
sports update for volleyball, boys’ and girls’ soccer, cross country and football. in this upcoming week Central will
be holding parent-teacher conferences next Wednesday is a school-wide SAT and PSAT day so students are working
hard in preparation for those exams, and seniors have the opportunity to tour colleges or take part in college-based
workshops. The Central Stage cast is working hard to prepare for the show, The Lord of the Flies. During this week
homecoming tickets were on sale and students were very excited, most students came to school extra early to secure
their tickets. The new swipe system has been very effective and is a great addition to the school. This upcoming
weekend NHS and InterAct members will be volunteering at the walk to end Alzheimer's along with that, InterAct is
sponsoring girls' powderpuff football which will be starting up soon the money raised will be donated to the Make A
Wish Foundation.

Bristol Eastern High School

BEHS Senior Student Representative, Rita Gao shared that everyone has adapted to the new swipe system students
are now using their student ID to sign into school each morning, into the bathrooms, and at athletic events. Fall sports
are now in full swing with many exciting games coming up. This year, clubs are so active, and there are so many
new people in the clubs that she is in. The Environmental Learning Club has a lot of new members, the Model UN
club has almost 40 members the most there has ever been. There is also a push to bring back a dance club and a lot of
students are excited about that. The yearbook club is starting to meet as well as the newspaper club. Homecoming is
approaching and tickets will be on sale next week. Next week are parent conferences on Tuesday and Wednesday
Student Representative Reports



Bristol Eastern High School — cont’d

night and Thursday afternoon along with SAT retakes and PSATs for the underclassmen on Wednesday. Seniors are
encouraged to sign up for resume building, and college essay writing seminars or sign up for a job shadow or college
visit that day. Seniors are getting very busy as they start their applications and attend the daily college visits that are
hosted at the school. The upcoming months will be busy, with all of the fall events such as homecoming and pep
rally.

CHAIR REPORT
Chair Dube provided the monthly Chair Report. Chair Dube discussed the upcoming election, service to the
community and her time serving on the Board of Education.

SUPERINTENDENT REPORT

Dr. Carbone presented the monthly Superintendent Report. Highlights of her report include Our second annual
district report will be sent to families, staff, and community partners tomorrow. This annual publication celebrates the
amazing work and accomplishments of our scholars and staff during the year. At the end of this month, the Bristol
Central Health Clinic ¢ will begin the initial phase of construction with the hope of having a full-service clinic
completed by Spring. The health clinics at Bristol Central and West Bristol will service all families that register for
the clinic at BC and WB — medical, dental, and behavioral health services will be available to those families that
register. For our high school and BAIMs families, conferences are scheduled for next week on October 10, 11, and
12- the dates and times of conferences will be sent as a reminder from each school administrator as well. For families
at the middle level, Northeast and Chippens Hill, conferences will be held on Oct 24, 25, 26, and 27 and for our K-8
and elementary schools, conferences will be held on Oct 25, 26, and 27. Dr. Carbone shared information regarding
the way the Office of Teaching and Learning connects directly with families in grades K-8 regarding the curriculum
and materials students will explore in the humanities, science and math as well as our behavioral and social-
emotional programming. Dr. Carbone provided a Strategic Planning Update, the strategic planning team has met for
three sessions to analyze data collected from ten focus group sessions with students, staff, family, and Board
commissioners. Dr. Carbone will periodically update the community on the progress and themes that are emerging
from the work. Finally, Dr. Carbone provided a brief overview of some of the data collected from our
Thoughtexchange survey. Data from the exchanges will be incorporated into the work that the strategic planning
team is doing during the next few months.

CONSENT AGENDA
Chair Dube called for a motion to approve the Consent Agenda, which included Items 8.1.a through 8.1.¢

On a motion by Dante Tagariello, seconded by Eric Carlson; Chair Dube called for a Roll Call Vote.

The Board of Education voted to approve the Consent Agenda as written following a Roll Call Vote of nine (9)
Commissioners (Anderson, Carlson, Fitzsimons-Bula, Giantonio, Osenkowski, Pons, Simmons, Tagariello and
Dube) IN FAVOR of the motion.

PERSONNEL

Teacher Resignations

Holmes, Tyrell - BCHS - Special Education Teacher effective September 15, 2023
Jones, Gabrielle - EPH - Special Education Teacher effective October 16, 2023
Vargas, Yeannie - STAF - Social Worker effective September 11, 2023

On a motion by Dante Tagariello, seconded by Eric Carlson; Chair Dube called for a Roll Call Vote.

The Board of Education voted to accept the Teacher Resignations as written following a Roll Call Vote of nine (9)
Commissioners (Anderson, Carlson, Fitzsimons-Bula, Giantonio, Osenkowski, Pons, Simmons, Tagariello, and
Dube) IN FAVOR of the motion.

New Teacher Hires



Browne, Celia - WB - Grade 8 Science - Effective August 28, 2023

Davis, Jacqueline - BAIMS - Grade 6-8 Special Education Teacher - Effective August 28, 2023
Le, Pamela - CHMS - Grade 7 ELA Teacher effective October 2, 2023

Palnitkar, Meghan - BEHS/BCHS - Special Education Teacher - Effective September 11, 2023
Petano, Cole - CHMS - Grade 8 ELA Teacher - Effective September 5, 2023

Quinlan, Julie - BPA - Social Studies Teacher - Effective September 11, 2023

Ryan, Emily - MTV - Speech and Language Pathologist - Effective September 12, 2023
Wyskiel, Mikayla - EPH/NEMS - Speech and Language Teacher - Effective August 28, 2023

On a motion by Dante Tagariello, seconded by Eric Carlson; Chair Dube called for a Roll Call Vote.

The Board of Education voted to approve the New Teacher Hires as written following a Roll Call Vote of nine (9)
Commissioners (Anderson, Carlson, Fitzsimons-Bula, Giantonio, Osenkowski, Pons, Simmons, Tagariello, and
Dube) IN FAVOR of the motion.

A-1 Hire - August 23, 2023
Gerardin, Nicole - WB - Grade 8 Team Leader

On a motion by Dante Tagariello, seconded by Eric Carlson; Chair Dube called for a Roll Call Vote.

The Board of Education voted to approve the A-1 Hire as written following a Roll Call Vote of nine (9)
Commissioners (Anderson, Carlson, Fitzsimons-Bula, Giantonio, Osenkowski, Pons, Simmons, Tagariello, and
Dube) IN FAVOR of the motion.

A-2 Hires - Effective September 11, 2023

Bittel, David - BEHS - Math League Co-Advisor
Mastrianni, Lisa - BEHS - Freshman Class Co-Advisor
Perlini, Jocelyn - BEHS - Head Theater Coordinator
Perlini, Mary - BEHS - Assistant Drama Coordinator
Roberts, Tyler - BEHS - Math League Co-Advisor

On a motion by Dante Tagariello, seconded by Eric Carlson; Chair Dube called for a Roll Call Vote.

The Board of Education voted to approve the A-2 Hires as written following a Roll Call Vote of nine (9)
Commissioners (Anderson, Carlson, Fitzsimons-Bula, Giantonio, Osenkowski, Pons, Simmons, Tagariello, and
Dube) IN FAVOR of the motion.

A-3 Hires - Effective September 19, 2023

Cawley, Meghan - NEMS - Language Art Curriculum Coordinator

Stavens, Tricia - NEMS - Social Studies Curriculum Coordinator

On a motion by Dante Tagariello, seconded by Eric Carlson; Chair Dube called for a Roll Call Vote.

The Board of Education voted to approve the A-3 Hires as written following a Roll Call Vote of nine (9)
Commissioners (Anderson, Carlson, Fitzsimons-Bula, Giantonio, Osenkowski, Pons, Simmons, Tagariello, and

Dube) IN FAVOR of the motion.

PUBLIC COMMENT
Chair Dube read the Remote Public Comment Rules into the record.

Chair Dube read the submitted Public Comment.
Joselyn Benoit — 38 High Meadow Lane — wrote to the Board regarding Policy 3453 Student Activity Funds.

Chair Dube read the in-person Public Comment Rules into the record.



Jodi Zils Gagne — 156 Pheasant Run Road — Addressed the Board regarding — Gate fees/Theater
Carson Gagne — 156 Pheasant Run Road — Addressed the Board regarding — Gate fees/Theater
Kye Kaley — 405 Fall Mountain Road — Addressed the Board regarding Gate fees/Theater
Angelina Morin 171 Sherbrooke Street — Addressed the Board regarding Gate fees

Cindy Morin — 171 Sherbrooke Street — Addressed the Board regarding Gate fees

Aibhlin Delage — 128 Hull Street — Addressed the Board regarding Gate fees/Performing Arts
Matt Delage — 128 Hull Street — Addressed the Board regarding Gate fees/Theater

Mike Erosenko — 40 Palmorr Place — Addressed the Board regarding clowns

Sanera Alyossi — 73 Stewart Street — Addressed the Board regarding Gates Fees/Theater

Mark Kovitch — 143 Tyler Way — Addressed the Board regarding Policy 3453 Gate Fees

Jessica Russell — 50 Maurice Street — Addressed the Board regarding Gate fees/Theater

John Sklenka — 2030 Perkins Street — Addressed the Board regarding Gate fees

River Muscara — 150 Melinda Lane — Addressed the Board regarding Gate fees

Miranda Muscara — 150 Melinda Lane — Addressed the Board regarding Gate fees/Theater
Kelsie Archambault — 40 James Drew Lane — Addressed the Board regarding Gate fees
Bethany Muscara — 150 Melinda Lane — Addressed the Board regarding Gate fees

Brittany Barney — (virtual) — 128 Queen Street — Addressed the Board regarding the upcoming election

Dr. Dietter invited members of the public who did not finish their public comments this evening to submit it via
email and it will be disseminated to the Board members, it will not be a part of the record, but it will be disseminated.

DELIBERATED ITEMS/DISTRICT LEADERSHIP TEAM REPORTS

Bristol Eastern High School Trip - Quebec City, Canada - February 29, 2024 - March 3, 2024

Leszek Ward, OTL Supervisor, introduced Mrs. Nadia DeRoy to the Bristol Eastern High School Trip to Quebec
City, Canada. They would like to provide students at Bristol Eastern High School the opportunity to expand their
classroom by visiting Quebec City in late February of 2024. This trip would allow students to enrich their learning of
the French language while experiencing multiple facets of Quebecois culture and history. In addition to gaining
greater cultural sensitivity, global citizenship, and an international perspective on their studies, students return home
feeling more confident and independent in their use of a second language, qualities that stay with them throughout
their academic, professional, and personal lives. The dates of the proposed trip are from February 29th to March 3rd,
2024. Two school days would be taken in order to go on this trip.

On a motion by Dante Tagariello, seconded by Shelby Pons; Chair Dube called for a Roll Call Vote.

The Board of Education voted to approve the Bristol Eastern High School Trip to Quebec City, Canada from
February 29, 2024 to March 3, 2024 following a Roll Call Vote of nine (9) Commissioners (Anderson, Carlson,
Fitzsimons-Bula, Giantonio, Osenkowski, Pons, Simmons, Tagariello and Dube) IN FAVOR of the motion.

Bristol Eastern High School Trip - Yucatan Peninsula, Mexico - April 12, 2025 to April 19, 2025

Leszek Ward, OTL Supervisor, introduced Justin McDermott to present the Bristol Eastern High School Trip -
Yucatan Peninsula, Mexico. He would like to provide students at Bristol Eastern High School the opportunity to
expand their classroom by visiting the Yucatan Peninsula of Mexico in April of 2025. Students would visit
significant ancient Mayan sites, such as Chichén Itza, the oldest Cathedral on the American mainland, and experience
the coastal environment via beach visits and kayaking tours. In addition to gaining greater cultural sensitivity, global
citizenship, and an international perspective on their studies, students return home feeling more confident and
independent in their use of a second language, qualities that stay with them throughout their academic, professional
and personal lives. The dates of the proposed trip are from April 12 to April 19th, 2025. Because this trip is being
planned for April vacation, students are not expected to miss any school days by participating.

Bristol Eastern High School Trip - Yucatan Peninsula, Mexico - April 12, 2025 to April 19, 2025 — cont’d



On a motion by Dante Tagariello, seconded by Shelby Pons; Chair Dube called for a Roll Call Vote.

The Board of Education voted to approve the Bristol Eastern High School Trip to the Yucatan Peninsula, Mexico
Jfrom April 12, 2025 to April 19, 2025 following a Roll Call Vote of nine (9) Commissioners (Anderson, Carlson,
Fitzsimons-Bula, Giantonio, Osenkowski, Pons, Simmons, Tagariello and Dube) IN FAVOR of the motion.

BCHS & BEHS Combined Music Trip to Williamsburg VA - April 11- April 14, 2024

Ken Bagley presented the BCHS & BEHS Combined Music Trip to Williamsburg VA. The focus of this trip is the
preparation and performance in the nationally acclaimed Music in the Parks Music Festival. Students from BCHS
and BEHS will be traveling together in order to make this experience possible. This collaboration will give our
students a global perspective of music programs around the United States and the opportunity to perform on a
national stage. The dates of the trip are April 11-14, 2024 (During April Break).

On a motion by Dante Tagariello, seconded by Shelby Pons Chair Dube called for a Roll Call Vote.

The Board of Education voted to approve the BCHS & BEHS Combined Music Trip to Williamsburg VA from
April 11 to April 14, 2024, following a Roll Call Vote with nine (9) Commissioners (Anderson, Carlson,
Fitzsimons-Bula, Giantonio, Osenkowski, Pons, Simmons, Tagariello and Dube) IN FAVOR of the motion.

The Barnes Foundation Donation to South Side School

Dr. David Huber, Principal of South Side School presented the Barnes Foundation Donation to South Side School.
Last year, South Side School applied for and received a $15,000 grant. Dr. Huber looked to identify 30 students who
represented multiple subgroups of students who were in danger of not meeting grade-level standards, they hired a
certified teacher to serve as an intern/tutor three days a week and they saw such great progress they reapplied and
were approved.

On a motion by Kristen Giantonio, seconded by Maria Simmons; Chair Dube called for a Roll Call Vote.

The Board of Education voted to accept the $15,000 Barnes Foundation Donation to South Side School following
a Roll Call Vote of eight (8) Commissioners (Anderson, Carlson, Fitzsimons-Bula, Giantonio, Osenkowski, Pons,
Simmons, and Dube) IN FAVOR of the motion.

Budney Aerospace Donation
Carly Fortin presented the Budney Aerospace Donation. Budney Aerospace has donated $5,000 to BPS for the
Literacy Program in support of the literacy initiatives, literacy materials, and books.

On a motion by Dante Tagariello, seconded by Eric Carlson; Chair Dube called for a Roll Call Vote.

The Board of Education voted to accept the $5,000 Budney Aerospace Donation following a Roll Call Vote of nine
(9) Commissioners (Anderson, Carlson, Fitzsimons-Bula, Giantonio, Osenkowski, Pons, Simmons, Tagariello and
Dube) IN FAVOR of the motion.

23-24 New Hires Overview

Dr. Culkin presented the 23-24 New Hires Overview. Since the September board meeting, the district has welcomed
eight new certified staff to Bristol Public Schools. We have also received the resignation of three certified staff, both
of which were approved under the Consent Agenda portion of this evening's meeting. At the time the materials were
prepared for commissioners last week, we had twenty (20) certified vacancies, even though today we have multiple
candidates in various stages of the selection process for a number of those positions so Dr. Culkin is hopeful that at
this time next month, the positions that are on the list will be filled.

POLICY REVISION

Policy 3453 - School Activity Funds



Dr. Dietter presented Policy 3453 — School Activity Funds. This policy covers Student Activity funds and the
revision that was moved forward by the subcommittee last week reads as follows:

“For the purpose of this policy, student activity funds should fall within the meaning under CGS the CT General
Statute Chapter 170, Section 10-237 with the exception that no student activity fund should shall be set up to include
gate fees for sporting events during the regularly scheduled season of play fall, winter or spring, or attendance fees
for other school-sponsored events whereby Bristol residents and Bristol students shall be charged a fee for entrance
to the same event. Pre or post-season games or exhibits and the annual Battle for the Bell may include a gate fee for
all spectators regardless of residency in Bristol. Notwithstanding the preceding exception or requirements otherwise
mandated under State or Federal statute, student activities funds may be set up for gate fees for sporting events or
attendance fees for other school-sponsored events wherein those same fees shall be charged to non-Bristol resident
adults and children, who attend the same event. In addition, schools are prohibited from charging a student activity
fee if the student does choose to participate in the optional athletics or other extracurricular school activity funded by
the fee.”

On a motion by Shelby Pons, seconded by Dante Tagariello, Commissioners were given the opportunity to speak
once on the topic. A lengthy discussion of the policy change took place.

Chair Dube called for a Roll Call Vote.

The Board of Education voted to accept the revision to Policy 3453 - School Activity Funds as presented,
Jfollowing a Roll Call Vote of five (5) commissioners (Fitzsimons-Bula, Pons, Simmons, Tagariello, and Dube) IN
FAVOR of the motion and four (4) commissioners (Anderson, Carlson, Giantonio, Osenkowski) OPPOSED.

Policy 6146 - Graduation Requirements

Dr. Dietter presented Policy 6146 - Graduation Requirements. Commissioners were provided backup for the
proposed changes. This policy defines requirements for graduation from Bristol Public Schools for the class of 2023
the state defined new graduation requirements and those included the requirement to earn at least one credit by
demonstrating mastery of standards within the district Vision of the Graduate. Bristol Public Schools designed and
implemented the Mastery Credit Experience to meet this requirement. All students in the class of 2023, met the
requirement. Students graduating in the class of 2024 began work on that Mastery Credit Experience within the last
legislative session this requirement was removed and left as an option for districts. After deliberating with the high
school administrative teams, school counselor department chairs, and members of the team who drafted the MCE
process it was decided to make MCE optional for students. So, the change to Policy 6146 would be making the MCE
optional. Commissioners will also note that BTech language was revised to be more specific and align with the way
in which we need to award credit.

On a motion by Dante Tagariello, seconded by Kristen Giantonio; Chair Dube called for a Roll Call Vote.

The Board of Education voted to approve revisions to Policy 6146 - Graduation Requirements as presented.
following a Roll Call Vote of nine (9) Commissioners (Anderson, Carlson, Fitzsimons-Bula, Giantonio,
Osenkowski, Pons, Simmons, Tagariello and Dube) IN FAVOR of the motion

NEW BUSINESS
There was no New Business to come before the Board.

BUILDING REPORTS
Peter Fusco, Facilities Director provided the monthly building reports.

CHMS UST - The Plan Completion Review (PCR) took place on September 19. During the review, the State
identified some items that required attention. All respective documents were revised and resubmitted to the state on
CHMS UST - cont’d

On October 3. Once the state sends us the approval, the project will go out to bid.

BAIMS - Continuing to work through the last few items on the punch list.



New NEMS — Schematic Design was presented to the building committee at the September meeting. Furniture
meetings are being scheduled with the appropriate teams. The project design team and Mr. Fusco have been in
discussion with Eversource regarding natural gas vs oil. The civil/site engineer will be attending the City
Programming Commission meeting next Wednesday to review the site plan with the City Planner.

ESSER/ARP - The ESSER/ARP committee was disbanded. The ESSER/ARP money will be split into smaller
projects that are no more than 1.5M. This will allow the Operations Committee to oversee these projects. Currently,
we have engaged three engineering firms to begin designing a scope of work for the projects that have been
identified. I hope to have some preliminary costs by the next meeting.

EDGEWOOD Reno — No Changes — Still waiting for state approval

Culinary Arts — No Changes — Still waiting for state approval

Athletic Fields and Site Improvements — The turf has been installed on the batting cages. The batting cages were
reported to be leaning and they have been adjusted. There will be some give due to the weight of the netting. The
windscreens on the dugouts are getting ordered and will be installed prior to next season. We are still waiting on
preliminary pricing on repairs from Benesch for the tracks.

INFORMATION/LIAISON REPORTS

Commissioner Simmons reported on South Side School events.

Commissioner Giantonio provided a report on West Bristol School events.

VOTE TO CONVENE INTO EXECUTIVE SESSION

Chair Dube called for a motion to Convene Into Executive Session for the purpose of:
Discussion of Superintendent's 2023-2024 Evaluation Goals

On a motion by Dante Tagariello, seconded by Eric Carlson; Chair Dube called for a Roll Call Vote.

The Board of Education voted to Convene Into Executive Session for the purpose of discussing the
Superintendent's 2023-2024 Evaluation Goals following a Roll Call Vote of nine (9) Commissioners (Anderson,
Carlson, Fitzsimons-Bula, Giantonio, Osenkowski, Pons, Simmons, Tagariello and Dube) IN FAVOR of the
motion. (9:28 p.m.).

EXECUTIVE SESSION

PRESENT: Commissioners: Eric Carlson, Jill Fitzsimons-Bula, Kristen Giantonio (virtual), Lorianne Osenkowski,
Shelby Pons, Maria Simmons, Dante Tagariello, and Jennifer Dube; ALSO PRESENT: Dr. Catherine Carbone,

EXCUSED: Commissioner Russell Anderson
CALLED TO ORDER: Chair Dube called Executive Session to order at 9:41 p.m.

DISCUSSION
Dr. Carbone presented the 2023-2024 Superintendent Evaluation Goals materials and process.
VOTE TO RECONVENE INTO PUBLIC SESSION

The Board of Education voted to Reconvene Into Public Session to take votes on any items discussed in the
Executive Session.



ADJOURNMENT
There being no other business to come before the Board, the meeting should be adjourned. (10:15 p.m.)

Respectfully Submitted,

Susan Everett, Recording Secretary
Bristol Board of Education



BRISTOL BOARD OF EDUCATION

Bristol, Connecticut
Tuesday, October 24, 2023 — 6:30 p.m.
Special Meeting — Executive Session

A Special Bristol Board of Education meeting was held on Tuesday, October 24, 2023, at 6:30 p.m. in
Room 36 of the Bristol Board of Education, located at 129 Church Street, Bristol, Connecticut,

PRESENT: Commissioners: Russell Anderson, Eric Carlson, Jennifer Dube, Jill Fitzsimons-Bula,
Kristen Giantonio, Lorianne Osenkowski, Shelby Pons, and Dante Tagariello

ALSO PRESENT: Dr. Catherine Carbone
EXCUSED: Commissioner: Maria Simmons

1. CALL TO ORDER
Chair Dube called the Special Meeting to order at 6:32 p.m.

2. VOTE TO CONVENE INTO EXECUTIVE SESSION for the purpose of discussing the
Superintendent’s 2023-2024 Evaluation Goals.

Dr. Carbone updated Commissioners on the goals and contents of the folders presented. The evaluation
process was reviewed. Questions, answers, and discussion followed.

3. VOTE TO RECONVENE INTO PUBLIC SESSION TO VOTE ON ANY ITEMS FROM
THE EXECUTIVE SESSION

4. ADJOURNMENT
There being no other business, the meeting should be adjourned. (9:00 p.m.)

Respectfully Submitted,
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Susan Everett, Recording Secretary
Bristol Board of Education



BRISTOL BOARD OF EDUCATION

Bristol, Connecticut
Wednesday, October 25, 2023 — 8:00 p.m.
Special Meeting - Meet & Greet Minutes

A Special Bristol Board of Education meeting was held on Wednesday, October 25, 2023, at 8:00 p.m.
in Room 36 of the Bristol Board of Education, located at 129 Church Street, Bristol, Connecticut, and
via the Zoom meeting platform.

PRESENT: Commissioners: Russell Anderson (virtual), Jennifer Dube, Jill Fitzsimons-Bula (virtual),
Kristen Giantonio, Lorianne Osenkowski, Shelby Pons, Maria Simmons and Dante Tagariello

ALSO PRESENT: Dr. Catherine Carbone, Dr. Kim Culkin, Dr. Michael Dietter, Carly Fortin, Amy
Martino, Mike Higgins, and candidate Scott Redman

ABSENT: Commissioner: Eric Carlson

1. CALL TO ORDER
Chair Dube called the Special Meeting Meet & Greet to order at 8:00 p.m.

Mr. Redman introduced himself to the committee. Conversation followed.

2. ADJOURNMENT
There being no other business, the meeting should be adjourned. (8:10 p.m.)

Respectfully Submitted,

Susan Everett, Recording Secretary
Bristol Board of Education



BRISTOL BOARD OF EDUCATION

Bristol, Connecticut
Wednesday, October 25, 2023 — 8:15 p.m.
Special Meeting Minutes

A Special Bristol Board of Education meeting was held on Wednesday, October 25, 2023, at 8:15 p.m.
in Room 36 of the Bristol Board of Education, located at 129 Church Street, Bristol, Connecticut, and
via the Zoom meeting platform.

PRESENT: Commissioners: Russell Anderson (virtual), Jennifer Dube, Jill Fitzsimons-Bula (virtual),
Kristen Giantonio, Lorianne Osenkowski, Shelby Pons, Maria Simmons and Dante Tagariello

ALSO PRESENT: Dr. Catherine Carbone, Dr. Kim Culkin, Dr. Michael Dietter, Carly Fortin, Amy
Martino, Mike Higgins, and candidate Scott Redman

ABSENT: Commissioner; Eric Carlson

1. Call to Order/Pledge of Allegiance
Chair Dube called the Special Meeting to order at 8:15 p.m. and asked the audience to stand for the
Pledge of Allegiance.

2. Discussion and Possible Action Concerning the Appointment of the Interim Assistant Principal
at Bristol Eastern High School.

Chair Dube called for a motion to appoint Scott Redman as the Interim Assistant Principal at Bristol
Eastern High School.

On a motion by Dante Tagariello and a second, by Kristen Giantonio, Chair Dube called for a Roll
Call vote.

Following a Roll Call Vote, Chair Dube declared the motion PASSED with eight (8) Commissioners
(Anderson, Fitzsimons-Bula, Giantonio, Osenkowski, Simmons, Pons, Tagariello, and Chair Dube) in
FAVOR of the motion.

3. Adjournment
There being no other business, the meeting should adjourn. (8:17 p.m.)

Respectfully Submitted,

/; f — !,,.; .
X edire” (At 2

Susan Everett, Recording Secretary
Bristol Board of Education




CONTACT

EDUCATION

PROVIDENCE COLLEGE
M.Ed. Urban Teaching
2018

SALVE REGINA UNIVERSITY
B.S. Early Childhood Education
2013

CERTIFICATIONS

Connecticut Teacher
Certification: Provisional
Early
Childhood/Elementary Ed.
N-3 and Special Ed. N-K

3

Rhode Island Teacher Certification: |

Professional

Early Childhood Education Teacher, |e Trained in Fundations curriculum, Hegerrty curriculum

Grades PK-2

Kaitlin Alston

PROFESSIONAL EXPERIENCE
Kindergarten Teacher/Kindergarten Grade Level Leader

{ Achievement First Hartford Academy Elementary, Hartford, airf

-2021-present

- Utilized Fundations, Heggerty and one-on-one
reading instruction to help my students meet their
reading goals

- As team leader, led Friday Professional Development and
supported teachers in creating RTI plans

second Grade Teacher/ Kindergarten Special Education
' Interventionist »
Achievement First Hartford Academy Elementary, Hartford, cT/

2021-present
« Implemented zoom lessons and became fluent in Nearpod

lessons while navigating distance learning
. Fourth Grade Teacher |

| Achievement First Hartford Academy Elementary, Hartford, cT/

2018-2019
- Created engaging and hands on lessons to effectively
co-teach and instruct students in social studies curriculum

Second Grade Tecacher

Blackstone Valley Prep Mayoral ACademy, cumberland, Rl /
2014-2018

1. Co-taught and implemented differentiated whole

group and smallgroup instruction

| Kindergarten Teacher

' Blackstone Valley Prep Mayoral Academy, Cumberland, Rl /
i 2013-2014

» Co-taught in a diverse, inclusive classroom
setting with an average class size of 28 students

ADDITIONAL SKILLS

and CGImath curriculum

e  Skilled in utilizingonline communication systems

i such as Parent Square and Class Dojo



Sharon M. Dixon

Certification

Connecticut Intermediate Administrator and Supervisor Certificate (092)
Connecticut Professional Educator Certificate - Elementary (013), Grades K-6

TESOL Certification (111), Grades K-12

Education

TESOL Program - ARCTEL/ACES - September - June 2022

Sixth Year Program: Certificate of Advanced Study in Administration (092) - May 2018
Sacred Heart University, Fairfield, CT

Master of Science Education: Reading and Literacy - June 2009
Walden University, Baltimore, MD

Elementary Education, B.S. - July 2006
Central Connecticut State University, New Britain, CT

Communication/Sociology, B.A. - May 1997
Central Connecticut State University, New Britain, CT

Experience

Grade 6 Mathematics Teacher, West Bristol School K-8, Bristol, CT September 2012 to present
e Current Team Leader for Grade 6 and liaison for communication across the grade level/school

e Facilitates SRBI grade level meetings as the SRBI Coordinator

e Facilitates and implements ongoing professional development for grade 6 SRBI team
e Member of the district SRBI team

e Manager of SRBI Google Classroom Case Files for grades K-8

e Attends PPT Meetings

e Facilitated and Implemented professional development for the district math department

(grades 6-8) and grade 6 at WBS, regarding the Continuous Instructional Improvement Cycle

e Facilitated School Wide Leadership (Data Team) meetings to use student achievement data to

support instructional decision making and school wide behavioral expectations that positively

influence school climate and culture



Served as the Smarter Balanced and Common Core Building and District Liaison, and facilitated
and implemented professional development for West Bristol School staff and 6-8 Math district
staff

Active participant in BOE and PTO meetings, district wide committees, professional learning, and
other meetings as necessary

Lead school wide efforts through research and collaboration to facilitate implementation of
Positive Behavior Supports to become a school wide initiative (CREW - SEL Lessons)
Proficiency in educational technology within the school system/Google Suite of products

Assure that school community members are aware of school safety procedures and that safety
exercises occur according to district policy and state law

Interest in professional development and advanced level graduate studies

Grade 5 Teacher of all subjects Hubbell School, Bristol, CT September 2007 - June 2012

Assumed full time teaching responsibilities including scheduling and duties, taught all subjects
including Readers/Writers Workshop & assisted with district & building literacy professional
development

Participated in grade level curriculum meetings, instruction/administration for CMT testing and
served on the Data Collection Team

Participated in the Math League after school enrichment program, Literacy Title One after school
program, scrapbooking, technology, game, and homework clubs, and the gifted and talented
programs, facilitated a CMT Camp (remedial/enrichment)

Well versed with technology integration in the classroom (Microsoft word, Excel, Power point,
Publisher, Smart Board, docking camera, projector, additional computer programs and
applications, etc. including Power School/Teacher)

Elementary Science Leader - Fall 2010

Review and revise science curriculum
Distribute and collect material lists for consumable and non-consumable materials

Submit purchase requests to vendors, attend CREC Science Council Meetings

Aetna Data Integrity Consultant  August 1990 - September 2007

Train staff members on new project initiatives, and serve as a mentor and team lead

Provide consistent high quality problem solving for internal constituents

Evaluation and performance of enroliment data integrity and plan sponsor cleansing in support of
network systems, auto adjudication, enroliment imaging error correction, plan sponsor reporting,
and other e-initiative projects

Collaborate with internal constituents in determining root cause of data errors and development of
strategies for corrective source and action



Provide comprehensive eligibility support to all market segments through the use of technology
and innovation. Support includes the development and implementation of policies, procedures,
communications, reference manuals, training and administrative materials, technical support,

report generation, data analysis, interpretation, legislation, and database system support



LatKo

ELIZA POULO

CONTACT INFORMATION

EDUCATION BACKGROUND

O

Central Connecticut State University

6th Year Certificate | Expected to complete May 2024
s Educational Leadership

« 18 credits completed

+ CAT exam passed April 2023

Quidditoh tleurmament

SKILLS 0 Central Connecticut State University

Masters in Teaching Leadership | August 2020
« Graduated Summa Cum Laude

é « Thesis on Concussions in soccer

¢ Eastern Connecticut State University
Bachelor of Science |December 201

« Graduated Cum Laude

« Major in Physical Education (044)

« Minor in Health Education (043)

=) TEACHING EXPERIENCE
RELATED WORK EXPERIENCE

o Physical Education Teacher

o Creshman Girls Socesr Coach - Cooperative Educational Services | October 2014-
Drumbull Cr201€ 1 Current
o Head € ] o T Ce « Teaching grades 612 P.E
Suratiora « Teaching Health 7-8th grades|September 2022-current
« Teaching studentswith behavioral and emotional
disabilities
CERTIFICATIONS « All Special Education Population

s 95% Participationrate for all classes

» Organize special events:fielc day, tournaments, spirit
weeks, BINGO games.Intramurals

Professional Development Substitute
Farmington Public Schools | Fall 2013- 2014

« Substitute teacher for k-6 claily working at 4 schools
within the district

« Held before school PE at Union Elementaty School

« Volunteered forparent and pizza nights

« Helped organize field day




Brittany Leonard

>OBJECTIVE: To secure a position as a Kindergarten Teacher.

>TEACHING EXPERIENCE-

>Kindergarten teacher Frisbie Elementary School (8/2022-6/2023).

> Pre-K special education teacher, Alcott Elementary School. Wolcott, CT (8/2019-2022)

> Pre-K special education teacher, Hanover Elementary School. Meriden, CT. (8/26/18-6/7/19).
>Special Education Paraprofessional, BECC Bristd], CT (1/17/17-12/14/18).

>Special Education Paraprofessional, (CREC) at Latimer Lane Elementary School, Simsbury,
CT (8/29/15-6/8/16).

>Special Education Paraprofessional, (CREC) at Tariffville Elementary School, Simsbury, CT
(8/30/16-1/25/17). ' :

>RELATED EXPERIENCE>
>Student Teaching- Stafford Elementary School. Bristol, CT (January 23, 2018-May 1+, 2018).
>Student Teaching- Bristol Preschool. Bristol, CT. (June 11-August 3+, 2018).

>Lead Pre-K Teacher/Assistant Pre-K teacher at Carrier Learning Center (from June 2014-
october 2014). Bristol, CT

>Student teaching (from January 27th, 2014-May 27th, 2014) at Farmington Collaborative
Preschool. Farmington, CT

>Drum Major of the Bristol Central Marching Band (from August 2010-June 2012)



>Special Olympics Volunteer (from May 2009-2017)

>EDUCATION>

>Associates Degree in Science (May 2012) Tunxis Community College, Farmington, CT 06032.
MAJOR: General Studies

>Associates Degree in Early Childhood Education (May 2014) Tunxis Community College,
Farmington, CT 06032. MAJOR: Early Childhood Education.

>Bachelor’s Degree in Early Childhood Education. Charter Oak State College, New Britain, CT
06052. (2014-2016).

>Graduated from The University of Hartford with Master’s Degree in Early Childhood
Education 112). (2017-2018).

>SPECIAL SKILLS: I have very strong interpersonal skills with children, adolescents and
adults; and I like to show my creative abilities with music, playing the flute, and creating art
projects and scrapbooking.

SPERSONAL AFFILIATES: Epsilon Nu Honor Society, Tunxis Community College,
Farmington, CT 06032 (from 2009-2012).

SBASIC SKILLS: Organized, exceptional listening and communication skills, assisting others,
decorating, teaching, good planning/time management skills, pays close attention to details.

SDEMONSTRATED ABILITIES: I provide assistance to anyone in need and I always anticipate
people’s needs. I speak with confidence and T communicate information clearly and accurately.

>PERSONAL QUALITIES: [ am a very ambitious, caring, hardworking, organized, dedicated,
responsible, helpful and a determined individual who always concentrates on getting a job done.
I exhibit strong leadership skills, and I always show initiative.



BOARD OF EDUCATION
Bristol, Connecticut

TENURE ELIGIBILITY LIST

Certified professional personnel who became eligible for continuing contract status (tenure)

during the period September 1, 2022 through September 1, 2023 are listed below.

Bristol Arts Innovative Magnet School

Caouette, Crystal - Creative Construction Teacher
Cassineri, Megan - Grades 6-8 ELA Teacher
MacDonald, Theresa - Grades 6-12 Music Teacher

Bristol Central High School

Dinnan, Sarah - English Teacher

Dornfried, Jessica - Guidance Counselor

Dunn, Kate - Special Education Teacher

Lundquist, Jessica - English Teacher

Smith, Alison - Family & Consumer Science Teacher

Bristol Eastern High School

Camerato, Kyle - Music Teacher

Davis Branch, Crystal - Guidance Counselor
Martino, Rocco - Technical Education Teacher
Micari, Brittany - Business Teacher

Owens, Emily - Psychologist

Sonstrom, Connor - Social Studies Teacher

Chippens Hill Middle School
Germain, Eileen - Grade 8 Math Teacher

Ellen P. Hubbell School
Zettergren, Nina - Kindergarten Teacher

Greene-Hills School

Bolton, Sara - 6-8 Library Media Specialist
Ferraro, Marisa - Grade 3 Teacher
Musumeci, Amanda - Grade 4 Teacher
Pecevich, Devin - Physical Education Teacher
Pilarski, Julia - Grade 7 Math Teacher
Rebello, Jordan - Grade 7 ELA Teacher

Effective Date

6/30/2023
6/30/2023
12/31/2022

Effective Date

6/30/2023
10/31/2022
6/30/2023
3/31/2023
10/31/2022

Effective Date

6/30/2023
6/30/2023
4/30/2023
6/30/2023
6/30/2023
6/30/2023

Effective Date

6/30/2023

Effective Date

6/30/2023

Effective Date

9/30/2022
6/30/2023
4/30/2023
6/30/2023
6/30/2023
6/30/2023



Ivy Drive School
Beluli, Besarta - Grade 4 Teacher
Haseltine, Rachel - Literacy Coach

Northeast Middle School
Cox, Terrian - Grade 8 Language Arts Teacher

South Side School

Lewandoski, Brittany - Grade 2 Teacher
Tierney, Shannon - Grade 5 Teacher
Zukowski, Erin - Kindergarten Teacher

Stafford School
Adinolfi, Rebecca - Grade 4 Teacher

West Bristol K-8 School

Condren, Meghan - Grade 1 Teacher

Cyr, Alicia - Grade 1 Teacher

Hanley, Eileen - Special Education Teacher
Malcuit, Nicholas - Physical Education Teacher

Effective Date

6/30/2023
6/30/2023

Effective Date

9/30/2022

Effective Date

6/30/2023
6/30/2023
6/30/2023

Effective Date

6/30/2023

Effective Date

10/31/2022
6/30/2023
6/30/2023
6/30/2023












Data for the 10/1/2023 Reporting pulled on 9/29/2023

1-Oct-23
(9/29/2023) [1-Oct-22

Community Based Speech

30

Total Grade Level Enrollment

Edgewood PreK Academy Section 1 | Section 2| Section 3| Section 4| Section 5[ Section 6

a.m. 5 7 8 8 5 14

p-m. 7 8 12 8 6 15
Section 7 | Section 8 | Section 9 | Section 10| Section 11 | Section 12 | Section 13
a.m. 8 7 8 9 11 11 11
p.m 12 10 13 9 13 15 15

AM 112 / PM 143

TOTAL PREK STUDENTS

285

Edgewood K-5 (2022-23)

252

Elementary Schools

Hubbell Gr. K 1 2 3 4 5
17 20 23 23 24 19
18 22 20 24 25 18
19 20 22 22 25 18
Total Section Enrollment 54 62 65 69 74 55
Greene-Hills Gr. K 1 2 3 4 5
22 20 22 20 21 24
22 20 22 19 21 25
23 16 23 21 22 24
22 19 23 20 21 22
22 17 23 19 20 23
Total Section Enrollment 111 92 113 99 105 118
Ivy Drive Gr. K 1 2 3 4 5
22 21 24 22 21 22
22 20 22 23 22 21
20 20 23 22 22 19
Total Section Enrollment 64 61 69 67 65 62
MTV Gr. K 1 2 3 4 5
16 21 22 19 25 18
15 20 21 15 25 18
15 20 21 15 26 18
Total Section Enrollment 46 61 64 49 76 54
South Side Gr. K 1 2 3 4 5
20 20 22 20 23 21
20 20 22 21 24 21
18 20 21 22 22 22
20 19 22 20 23 21
Total Section Enrollment 78 79 87 83 92 85
| Stafford Gr.K 1 2 3 4 5
21 24 23 19 24 18
18 21 21 18 24 18
19 23 22 18 24 18
Total Section Enrollment 58 68 66 55 72 54
West Bristol Gr. K 1 2 3 4 5
19 21 23 22 21 22
18 21 22 25 21 21
18 21 22 22 21 22
17 22 23 22 22 22
19 22 23 20




Total Section Enrollment| 91] 107] 113] 91| 105] 87| 594] 572
TOTAL K-5 ENROLLMENT 3226 | 3204
Middle Schools
6 7 8
BAIMS 92 89 90
Chippens Hill 194 194 206
Greene-Hills 84 99 96
Northeast 121 120 110
West Bristol 89 71 90
Total| 580 573 592
TOTAL 6-8 ENROLLMENT
High School
9 10 11 12
BCHS 323 318 283 266
BEHS 292 256 297 231
BPA 3 12 20 9
Total| 618 586 600 506

TOTAL 9-12 ENROLLMENT

Special Education Program: Citywide

Destinations K-5

Destinations 6-8

Destinations 9-12

ACCESS

Community/Vocational Program

PROP (reported to state)

B-TECH

Elementary Class Size Guidelines
Kdg =22

Gr.1-2=23

Gr.3-5=28

Students attending magnet school programs or
public school in districts other than BPS

Total
6
7 14
22
11
29 22
127 124
30 22




Course Title: Content Area: Grade Level: Credit (if applicable)

Algebra 2

Course Description:

Students begin the course with a study of sequences, which is also an opportunity to revisit linear and exponential
functions. Students represent functions in a variety of ways while addressing some aspects of mathematical
modeling. This work leads to looking at situations that are well modeled by polynomials before pivoting to a study
of the structure of polynomial graphs and expressions. Students do arithmetic on polynomials and rational
functions and use different forms to identify asymptotes and end behavior. Students also study polynomial
identities and use some key identities to establish the formula for the sum of the first terms of a geometric
sequence.

Next, students extend exponent rules to include rational exponents. They solve equations involving square and
cube roots before developing the idea of a number whose square is, expanding the number system to include
complex numbers. This allows them to solve quadratic equations with non-real solutions.

Building on rational exponents, students return to their study of exponential functions and establish that the
property of growth by equal factors over equal intervals holds even when the interval has non-integer length. They
use logarithms to solve for unknown exponents, and are introduced to the number and its use in modeling
continuous growth. Logarithm functions and some situations they model well are also briefly addressed.

Students learn to transform functions graphically and algebraically. In previous courses and units, students
adjusted the parameters of particular types of models to fit data. Here, they consolidate and generalize this
understanding. This work is useful in the study of periodic functions that come next. Students work with the unit
circle to make sense of trigonometric functions and use those functions to model periodic relationships.

Within the classroom activities, students have opportunities to engage in aspects of mathematical modeling.
Additionally, modeling prompts are provided for use throughout the course. Modeling prompts offer opportunities
for students to engage in the full modeling cycle. These can be implemented in a variety of ways. Please see the
course guide for a more detailed explanation of modeling prompts.

Aligned Core Resources: Connection to the BPS Vision of the Graduate

[llustrative Mathematics Algebral & 2 Content Mastery
e Develop and draw from a baseline
understanding of
e knowledge in academic disciplines from our
Bristol curriculum
Critical Thinking and Problem Solving
e Collect, assess and analyze relevant information
e Reason effectively. Use systems thinking
e Make sound judgments and decisions. Identify,
define and solve authentic problems and
essential questions.
e Reflect critically on learning experience,
processes and solutions
e Transfer knowledge to other situations

Additional Course Information: Link to Completed Equity Audit
Knowledge/Skill Dependent courses/prerequisites

Algebral

Statistics & Geometry

Algebra 2 (Academic and Accelerated)/BOE Approval Date


https://drive.google.com/file/d/10KDhiED4hMqV9Zvl3kxCDx68YArthE3h/view?usp=sharing
https://docs.google.com/document/d/158sI2zFPGz5YPhjLoZDD_Sis04I92PkkDbP98ZkD-bg/edit?usp=sharing

Standard Matrix

Standards Aligned Lessons
HSA-APR.A Alg2.2.6,Alg2.2.12, Alg2.2.13, Alg2.2.14
HSA-APR.A.1 Alg2.2.2, Alg2.2.4, Alg2.2.6
HSA-APR.B Alg2.2.5,Alg2.2.6, Alg2.2.7,Alg2.2.14
HSA-APR.B.2 Alg2.2.15
HSA-APR.B.3 Alg2.2.5,Alg2.2.10, Alg2.2.12, Alg2.2.14
HSA-APR.C Alg2.2.25
HSA-APR.CA4 Alg2.2.23, Alg2.2.24
HSA-APR.D Alg2.2.24
HSA-APR.D.6 Alg2.2.18, Alg2.2.19
HSA-CED.A.1 Alg2.2.20, Alg2.2.21
HSA-CED.A.2 Alg2.2.1, Alg2.2.2, Alg2.2.16, Alg2.2.17, Alg2.2.20
HSA-CED.A.4 Alg2.2.16
HSA-REIL.A.1 Alg2.2.20, Alg2.2.21, Alg2.3.7
HSA-REL.A.2 Alg2.2.22, Alg2.3.6, Alg2.3.7, Alg2.3.8, Alg2.3.9
HSA-REIL.B.4 Alg2.3.18
HSA-REIL.B.4.a Alg2.3.16
HSA-REIL.B.4.b Alg2.3.7,Alg2.3.16, Alg2.3.17, Alg2.3.19
HSA-REI.C.7 Alg2.211
HSA-REI.D.11 Alg2.2.2, Alg2.2.11, Alg2.2.21, Alg2.3.8, Alg2.3.17,
Alg2.4.15, Alg2.4.16
HSA-SSE.A Alg2.2.3,Alg2.2.8, Alg2.2.9, Alg2.4.5
HSA-SSE.A.1 Alg2.2.2, Alg2.2.18, Alg2.2.19, Alg2.2.26, Alg2.4.2,
Alg2.4.4, Alg2.4.6, Alg2.4.7
HSA-SSE.A.l.a Alg2.2.1, Alg2.2.7
HSA-SSE.A.1.b Alg2.413
HSA-SSE.A.2 Alg2.2.23, Alg2.2.25
HSA-SSE.B.3 Alg2.2.6,Alg2.4.7, Alg2.4.10
HSA-SSE.B.3.c Alg2.4.4
HSA-SSE.B.4 Alg2.2.25, Alg2.2.26
HSF-BF.A.1 Alg2.5.7
HSF-BF.A.l.a Alg2.1.11, Alg2.4.8
HSF-BF.A.1.b Alg2.5.10, Alg2.5.11

Algebra 2 (Academic and Accelerated)/BOE Approval Date




HSF-BF.A.2 Alg2.1.5, Alg2.1.6, Alg2.1.7, Alg2.1.8, Alg2.1.9, Alg2.1.10,
Alg2.1.11
HSF-BF.B.3 Alg2.5.1, Alg2.5.2, Alg2.5.3, Alg2.5.4, Alg2.5.5, Alg2.5.6,
Alg2.5.7, Alg2.5.8, Alg2.5.9, Alg2.5.11, Alg2.6.15,
Alg2.6.17
HSF-IF.A.2 Alg2.2.2, Alg2.4.12
HSF-IF.A.3 Alg2.1.5, Alg2.1.7, Alg2.1.9
HSF-IF.B.4 Alg2.2.1, Alg2.2.17, Alg2.4.18, Alg2.5.11, Alg2.6.8,
Alg2.6.15, Alg2.6.18
HSF-IF.B.5 Alg2.1.9, Alg2.2.1
HSF-IF.C Alg2.1.3, Alg2.1.4, Alg2.1.6, Alg2.2.9, Alg2.2.17,
Alg2.2.18, Alg2.4.17, Alg2.5.5, Alg2.5.10, Alg2.6.8
HSF-IF.C.7 Alg2.2.3, Alg2.2.17, Alg2.4.13, Alg2.6.9, Alg2.6.12
HSF-IF.C.7.c Alg2.2.10
HSF-IF.C.7.e Alg2.4.15, Alg2.4.17, Alg2.6.13, Alg2.6.14, Alg2.6.15,
Alg2.6.16, Alg2.6.17, Alg2.6.18, Alg2.6.19
HSF-IF.C.8 Alg2.5.6
HSF-IF.C.8.b Alg2.4.6
HSF-LE.A Alg2.4.13
HSF-LE.A.la Alg2.4.5
HSF-LE.A.Lb Alg2.41, Alg2.4.5
HSF-LE.A.Lc Alg2.4.1
HSF-LE.A.2 Alg 2.1.5, Alg2.1.6, Alg2.1.7, Alg2.1.8, Alg 2.1.9, Alg
2110, Alg2.4.1, Alg 2.4.2, Alg 2.4.3, Alg 2.4.4, Alg2.4.6
HSF-LE.A.4 Alg 2.4.9, Alg2.4.10, Alg 2.4.11, Alg 2.4.14, Alg2.4.15,
Alg2.4.16, Alg2.4.17, Alg2.4.18
HSF-LE.B Alg2.5.11
HSF-LE.B.5 Alg 2.4.2, Alg2.4.7, Alg 2.4.12, Alg 2.4.13, Alg2.4.15
HSF-TF.A Alg2.6.3, Alg2.6.4, Alg2.6.5, Alg2.6.9
HSF-TFA.1 Alg2.6.3, Alg2.6.4, Alg2.6.18
HSF-TF.A.2 Alg2.6.5, Alg2.6.6, Alg2.6.10, Alg2.6.11, Alg2.6.12
HSF-TF.B Alg2.6.7, Alg2.6.14, Alg2.6.16, Alg2.6.19
HSF-TF.B.5 Alg2.6.13, Alg2.6.18, Alg2.6.19
HSF-TF.C.8 Alg2.6.5, Alg2.6.6
HSG-GPE.B.7 Alg2.7.6
HSN-CN.A.1 Alg2.310, Alg2.3.11, Alg2.3.12, Alg2.3.13, Alg 2.3.14
HSN-CN.A.2 Alg2.312, Alg2.3.13, Alg 2.3.14, Alg2.315
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HSN-CN.C.7 Alg2.317, Alg2.3.18, Alg2.3.19
HSN-Q.A.1 Alg2.6.18

HSN-RN.A.1 Alg2.3.3, Alg 2.3.4, Alg2.3.5, Alg 2.4.3, Alg2.4.6,

Alg2.4.7

HSN-RN.A.2 Alg2.33, Alg 2.3.4, Alg2.3.5
HSS-IC.A.1 Alg2.7.3
HSS-IC.A.2 Alg2.7.8
HSS-IC.B.3 Alg2.7.1, Alg2.7.2, Alg2.7.3, Alg2.7.13
HSS-IC.B.4 Alg 2.7.9, Alg2.7.10, Alg2.7.11, Alg2.7.12
HSS-IC.B.5 Alg2.7.13, Alg2.7.14, Alg2.7.15, Alg2.7.16
HSS-IC.B.6 Alg2.7.1, Alg2.7.2, Alg2.7.13
HSS-ID.A.1 Alg2.7.4, Alg2.7.5, Alg2.7.6
HSS-ID.A.2 Alg2.7.4, Alg2.7.5
HSS-ID.A.4 Alg2.7.6, Alg 2.7.7, Alg2.7.14, Alg2.7.15

HSS-ID.B.6.a Alg2.5.7, Alg2.5.8, Alg2.5.11

Unit Links

A2.1 Sequences & Functions
Algl Unit 6 Introduction to Quadratic Functions (Academic Only)
Al7 ratic Equation

A2.2 Polynomials and Rational Functions

A2.3 Complex Numbers and Rational Exponents

A2.4 Exponential Function

A2.5 Transformations of Functions (Accelerated Only)

A2.6 Trigonometric Functions (Accelerated Only)
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A2.1 Sequences & Functions

Alg211 HSF-BF.A.l.a, HSF-BF.A.2

Alg2.1.2 HSF-BF.A.2, HSF-LE.A.2

Alg213 HSF-BF.A.2, HSF-IF.A.3, HSF-IFC, HSF-LE.A.2
Alg2.1.4 HSF-IFC

Alg2.1.5 HSF-BF.A.2, HSF-IFA.3,HSF-LE.A.2
Alg2.1.6 HSF-BF.A.2, HSF-IFC, HSF-LE.A.2
Alg2.1.7 HSF-BF.A.2, HSF-IFA.3, HSF-LE.A.2
Alg2.1.8 HSF-BF.A.2, HSF-LE.A.2

Alg2.1.9 HSF-BF.A.2, HSF-IF.A.3, HSF-IF.B.5, HSF-LE.A.2
Alg2.1.10 HSF-BF.A.2, HSF-LE.A.2

Alg2.1.11 HSA-SSE.B.4, HSF-BF.A.l.a, HSF-BF.A.2

This unit provides an opportunity to revisit representations of functions (including graphs, tables, and expressions)
at the beginning of the Algebra 2 course, and also introduces the concept of sequences. Through many concrete
examples, students learn to identify geometric and arithmetic sequences. Beginning with an invitation to describe
sequences informally, students progress to writing terms of sequences arising from mathematical situations, using
representations such as tables and graphs. They progress to using function notation to define sequences
recursively and then explicitly for the n'" term. Throughout the unit, students learn that sequences are functions
and that geometric and arithmetic sequences are examples of the exponential and linear functions they learned
about in previous courses, defined on a subset of the integers. In the last part of the unit, students use sequences
to model several situations represented in different ways. Finally, students encounter some situations where it
makes sense to compute the sum of a finite sequence. A formula for such a sum is developed in a future unit.

e CFA1l-Lesson3 7 Blocks (includes 1.5 blocks for review/flex)
e CFA 2-Lesson 5
e CFA 3-Lesson 9
e FoU

Sequences and Functions Intentionally aligned use of digital tools and resources
to support acquisition of content, researching,
organizing and communicating learning

Algebra 2 (Academic and Accelerated)/BOE Approval Date
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Arithmetic sequence; geometric sequence; sequence;
term

Algebral Unit 5

Differentiation through Universal Design for Learning

Desmos
KH Math Tools
Edulastic

Algebra 2, Unit 2

Comprehension: Highlight patterns, critical features,
big ideas, and relationships

Supporting Multilingual/English Learners

e Highlight or emphasize key elements in text,
graphics, diagrams, formulas

e Use outlines, graphic organizers, unit organizer
routines, concept organizer routines, and concept
mastery routines to emphasize key ideas and
relationships

e Use multiple examples and non-examples to
emphasize critical features

e Use cues and prompts to draw attention to critical
features

e Highlight previously learned skills that can be used to
solve unfamiliar problems

An EL can determine the meaning of words and phrases
in oral presentations and literary and informational text.

See italicized targets below.

(lessons 2-7) geometric sequence (L2).

e | can explain what it means for a
sequence to be arithmetic or
geometric (L3).

e | can use a spreadsheet to create
many terms of a sequence (L4).

e | can use technology to graph a
sequence (L4).

e | can define arithmetic and geometric
sequences recursively using function
notation (L5).

e | canrepresent a sequence in
different ways (L6).

Lesson Learning Target Success Criteria/Assessment/Resources
Sequence
1 e | can give an example of a sequence. e | can comprehend the term "sequence" as a list of
(lessons 1) numbers.
e | can describe (orally) a recursive rule for identifying
the next term of a simple sequence.
e | can generate a sequence that arises from a
mathematical context.
2 e | can find missing termsina e CFALl: Lesson 3 Cool Down

e CFA 2: Lesson 5 Cool Down
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e | can ask questions to get the
information needed to represent a
sequence in different ways (7).

3
(lessons 8-11)

e | can explain why different equations
can represent the same sequence
(L8).

e | can represent situations with
sequences (L9).

e | can define a sequence using an
equation(L10).

e | can determine the sum of a
sequence representing a situation
(L11).

e CFA 3: Lesson 9 Cool Down
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Algl Unit 6 Introduction to Quadratic Functions (Academic Only)
Unit Story (video)-From iM Hub

Standards Aligned Lessons
Algl.6.1 HSF-BF.A.l.a, HSF-LE.A
Algl.6.2 HSA-SSE.A.1, HSA-SSE.B.3, HSF-BF.A.l.a
Algl.6.3 HSA-SSE.A.1, HSF-BF.A.l.a, HSF-IFA.2
Algl.6.4 HSF-BF.A.l.a, HSF-IFC, HSF-LE.A.3
Algl.6.5 HSF-BF.A.1l, HSF-BF.A.1.a, HSF-IFA.2
Algl.6.6 HSF-BF.A.1l, HSF-BF.A.l.a, HSF-IF.B.5, HSF-IF.C, HSF-IF.C.7.a
Algl.6.7 HSF-BF.A.l.a, HSF-IF.B.5, HSF-IFC.7.a
Algl.6.8 HSA-SSE.A, HSA-SSE.A.2, HSA-SSE.B.3, HSF-IF.C.8
Algl.6.9 HSA-SSE.A.2, HSA-SSE.B.3, HSF-IF.C.8
Algl.6.10 HSA-SSE.B.3
Algl.6.11 HSA-SSE.A, HSF-IFC.7.a
Algl.6.12 HSF-BF.B.3, HSF-IFC, HSF-IFC.7, HSF-LE.A.2
Algl6.13 HSA-SSE.B.3, HSF-BF.B.3, HSF-IFC.7, HSF-IFC.7.a
Algl6.14 HSF-IF.A.2, HSF-IF.B.4, HSF-IF.C.7.a, HSF-IF.C.8, HSF-IFC.9
Algl.6.15 HSF-BF.B.3, HSF-IF.C, HSF-IF.C.7.a, HSF-IF.C.8.a
Algl.6.16 HSF-IF.C, HSF-IFC.7.a
Algl.6.17 HSF-BF.B.3, HSF-IF.C, HSF-IFC.7.a

In this unit, students study quadratic functions systematically. They look at patterns which grow quadratically and
contrast them with linear and exponential growth. Then they examine other quadratic relationships via tables,
graphs, and equations, gaining appreciation for some of the special features of quadratic functions and the
situations they represent. They analyze equivalent quadratic expressions and how these expressions help to reveal
important behavior of the associated quadratic function and its graph. They gain an appreciation for the factored,
standard, and vertex forms of a quadratic function and use these forms to solve problems.

e CFA1(Lesson7) 12 Blocks
e CFA 2 (Lesson 9)
e CFA 3 (Lesson 14)
e MoU (Lesson 10)
e FoU
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Introduction to Quadratic Functions

Intentionally aligned use of digital tools and resources
to support acquisition of content, researching,
organizing and communicating learning.

e Desmos

e KH Math Tools

e Edulastic

Absolute value, association, average rate of change, bell
shaped distribution, bimodal distribution, categorical
data, categorical variable, causal relationship,
constraint, correlation coefficient, decreasing function,
dependent variable, distribution, domain, elimination,
equivalent equations, equivalent systems, exponential
function, factored form, five-number summary, function,
function notation, growth factor, growth rate, horizontal
intercept, increasing (function), independent variable,
inverse (function), linear function, maximum, minimum,
model, negative relationship, non-statistical question,
numerical data, outlier, piecewise function, positive
relationship, quadratic expression, quadratic function,
range, relative frequency table, residual, skewed
distribution, solution to a system of equations, standard
deviation, standard form, statistic, statistical question,
strong relationship, substitution, symmetric distribution,
systems of equations, system of inequalities, two-way
table, uniform distribution, variable, vertex, vertex form,
vertical intercept, weak relationship, zero (of a function)

Algebra l: Unit 5

Differentiation through Universal Design for Learning

Desmos
KH Math Tools
Edulastic

Algebra l: Unit 7
Algebra 2: Unit 2

Share:

In the 21st century, all learners must be able to
communicate and collaborate effectively withina
community of learners. This is easier for some than
others, but remains a goal for all learners. The
distribution of mentoring through peers can greatly
increase the opportunities for one-on-one support.
When carefully structured, such peer cooperation can
significantly increase the available support for
sustained engagement. Flexible rather than fixed
grouping allows better differentiation and multiple roles,
as well as providing opportunities to learn how to work
most effectively with others. Options should be
provided in how learners build and utilize these
important skills.

Foster collaboration and community

e Create cooperative learning groups with clear goals,
roles, and responsibilities

e Provide prompts that guide learners in when and
how to ask peers and/or teachers for help

e Encourage and support opportunities for peer
interactions and supports (e.g., peer-tutors)

e Create expectations for group work (e.g., rubrics,
norms, etc.)
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Supporting Multilingual/English Learners

questions.

An ML can participate in grade appropriate oral and
written exchanges of information, ideas, and analyses,
responding to peer, audience, or reader comments and

e | can participate in conversations, discussions, and
written exchanges on a range of mathematical topics
using academic and domain specific vocabulary.

e | can express my ideas to my collaborative group.

Lesson
Sequence

Learning Target

Success Criteria/Assessment/Resources

(1)

Lessons 1-2

Lesson 1: A Different Kind of Change

e | can create drawings, tables, and
graphs that represent the area of a
garden.

e | canrecognize a situation
represented by a graph that increases
then decreases.

Lesson 2: How Does it Change?

e | can describe how a patternis
growing.

e | can tell whether a patternis growing
linearly, exponentially, or quadratically.

e | know an expression with a squared
term is called quadratic.

(2)
Lessons 3-7

Lesson 3: Building Quadratic Functions
from Geometric Patterns

e | can recognize quadratic functions
written in different ways.

e | can use information from a pattern
of shapes to write a quadratic
function.

e | know that, in a pattern of shapes, the
step number is the input and the
number of squares is the output.

Lesson 4: Comparing Quadratic and
Exponential Functions

e | can explain using graphs, tables, or
calculations that exponential
functions eventually grow faster than
quadratic functions.

Lesson 5: Building Quadratic Functions
to Describe Situations (Part 1)

e | can explain the meaning of the terms
in a quadratic expression that
represents the height of a falling
object.

e | can use tables, graphs and equations
to represent the height of a falling
object.

Lesson 6: Building Quadratic Functions
to Describe Situations (Part 2)

e | can create quadratic functions and
graphs that represent a situation.

e | canrelate the vertex of a graph and

e CFA 1: Lesson 7 Cool Down
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the zeros of a function to a situation.
e | know that the domain of a function
can depend on the situation it
represents.
Lesson 7: Building Quadratic Functions
to Describe Situations (Part 3)
e | can choose a domain that makes
sense in a revenue situation.
e | can model revenue with quadratic
functions and graphs.
e | canrelate the vertex of a graph and
the zeros of a function to a revenue
situation.

(3)
Lessons 8-10

Lesson 8: Equivalent Quadratic
Expressions

e | can rewrite quadratic expressions in
different forms by using an area
diagram or the distributive property.

Lesson 9: Standard Form and Factored
Form

e | can rewrite quadratic expressions
given in factored form in standard
form using either the distributive
property or a diagram.

e | know the difference between
“factored form” and “standard form.”

Lesson 10: Graphs of Functions in
Standard and Factored Forms

e | can explain the meaning of the
intercepts on a graph of a quadratic
function in terms of the situation it
represents.

e | know how the numbers in the
factored form of a quadratic
expression relate to the intercepts of
its graph.

e CFA 2: Lesson 9 Cool Down

(4)
Lessons 11-17

Lesson 11: Graphing from the Factored
Form

e | can graph a quadratic function given
in factored form.

e | know how to find the vertex and
-intercept of the graph of a quadratic
function in factored form without
graphing it first.

Lesson 12: Graphing the Standard Form
(Part1)

e | can explain how the and in affect the
graph of the equation.

e | understand how graphs, tables, and
equations that represent the same
quadratic function are related.

Lesson 13: Graphing the Standard Form
(Part 2)

e | can explain how the in affects the

graph of the equation.

e CFA 3:Lesson 14 Cool Down
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e | can match equations givenin
standard and factored form with their
graph.

Lesson 14: Graphs that Represent
Situations

e | can explain how a quadratic equation

and its graph relate to a situation.
Lesson 15: Vertex form

e | canrecognize the “vertex form” of a
quadratic equation.

e | canrelate the numbers in the vertex
form of a quadratic equation to its
graph.

Lesson 16: Graphing from the vertex
form

e | can graph a quadratic function given
in vertex form, showing a maximum or
minimum and the y-intercept.

e | know how to find a maximum or a
minimum of a quadratic function
given in vertex form without first
graphing it.

Lesson 17: Changing the Vertex

e | can describe how changing a
number in the vertex form of a
quadratic function affects its graph.

Algebra 2 (Academic and Accelerated)/BOE Approval Date



Al.7 Quadratic Equations
Unit Story (video)-From iM Hub
Standards Aligned Lessons
Algl.7.1 HSA-CED.A.1, HSA-CED.A.3
Algl.7.2 HSA-CED.A.1, HSA-REIL.B.4
Algl.7.3 HSA-REI.A.1, HSA-REIL.B.4.b
Algl7.4 HSA-CED.A.1, HSA-REI.B.4, HSA-REI.B.4.b, HSA-SSE.B.3
Algl.7.5 HSA-REI.A.1, HSA-REI.B.4, HSA-REI.B.4.b, HSA-REI.D, HSA-REI.D.10
Algl7.6 HSA-REI.B.4.b, HSA-SSE.A.2, HSA-SSE.B.3.a
Algl.7.7 HSA-REI.B.4.b, HSA-SSE.A.2, HSA-SSE.B.3.a
Algl.7.8 HSA-REI.B.4.b, HSA-SSE.A.2, HSA-SSE.B.3.a
Algl7.9 HSA-REI.B.4, HSA-REI.B.4.b, HSA-SSE.B.3.a
Algl.7.10 HSA-REILB.4.b, HSA-REI.D, HSA-SSE.A, HSA-SSE.A.2, HSA-SSE.B.3.a, HSF-IF.B.4
Algl7.11 HSA-REI.B.4.a, HSA-REI.B.4.b, HSA-SSE.A.2
Algl.7.12 HSA-REI.B.4.a, HSA-REI.B.4.b, HSA-SSE.A, HSA-SSE.A.2
Algl.7.13 HSA-REI.A, HSA-REI.B.4.b
Algl.7.14 HSA-REI.B.4.a, HSA-REI.B.4.b, HSA-SSE.A.2
Algl.7.15 HSA-REI.B.4.a, HSA-REI.B.4.b, HSA-REI.D, HSN-RN.B
Algl.7.16 HSA-REILB.4.b, HSA-SSE.A
Algl.7.17 HSA-CED.A.1, HSA-REI.A, HSA-REI.B.4, HSA-REI.B.4.b, HSF-IF.B.5
Algl7.18 HSA-CED.A.1, HSA-REI.B.4.b, HSF-IFA.2
Algl.7.19 HSA-REI.B.4.a, HSA-SSE.A.2
Algl.7.20 HSA-REI.B.4.b, HSF-IFC.7.a, HSN-RN.B.3
Algl.7.21 HSA-REI.B.4.b, HSN-RN.B, HSN-RN.B.3
Algl.7.22 HSA-SSE.A.2, HSA-SSE.B.3, HSA-SSE.B.3.b, HSF-IFC
Algl.7.23 HSA-SSE.B.3.b, HSF-IFC, HSF-IFC.9
Algl.7.24 HSA-REI.B.4.b, HSA-REIC.7, HSF-IFC.8.a
In this unit, students interpret, write, and solve quadratic equations. They learn that writing and solving quadratic
equations is a way to precisely describe and answer questions about quadratic functions. It is especially useful for
finding input values that produce certain outputs.
Students solve quadratic equations by reasoning, by rewriting expressions in factored form and using the zero
product property, by completing the square, and by applying the quadratic formula. They also rewrite expressions
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CFA1lLesson9
CFA 2 Lesson17
CFA 3 Lesson 22
EoU

Quadratic Equations

in vertex form to solve problems about the maximum or minimum value of a function. Along the way, students see
that quadratic equations may have 2, 1, or O solutions, and that the solutions may be rational or irrational.

12 Blocks

Intentionally aligned use of digital tools and resources
to support acquisition of content, researching,
organizing and communicating learning

Absolute value; association; average root of change;
bell-shaped distribution; bimodal distribution;
categorical data; casual relationship; coefficient;
completing the square; constant term; constraint;
correlation coefficient; decreasing (function);
distribution; domain; elimination; equivalent equations;
equivalent systems; exponential function; factored
form; five number summary; function; function notation;
growth factor; growth rate; horizontal intercept;
increasing function; independent variable; inverse
function; irrational number; linear term; maximum;
minimum; model; negative relationship; negative
relationship; non-statistical question; numerical data;
outlier; perfect square; piecewise function; positive
relationship; quadratic expression; quadratic formula;
quadratic function; range; rational number; relative
frequency table; residual; skewed distribution; solution
to a system of equations; standard deviation; standard
form; statistic; statistical question; strong relationship;
substitution; symmetric distribution; system of
equations; system of inequalities; two-way table;
uniform distribution; variable; vertex form; vertical
intercept; weak relationships; zero (of a function); zero
product property

AlgebralUnit6

Differentiation through Universal Design for Learning

Graphing technology; scientific calculators; scissors;
sticky notes; tools for creating a visual display
Desmos

KH Math Tools

Edulastic

Geometry Unit 6, Unit 8

Comprehension: Highlight patterns, critical features,
big ideas, and relationships

e Highlight or emphasize key elements in text,
graphics, diagrams, formulas

e Use outlines, graphic organizers, unit organizer
routines, concept organizer routines, and concept
mastery routines to emphasize key ideas and
relationships
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Supporting Multilingual/English Learners

e Use multiple examples and non-examples to
emphasize critical features

e Use cues and prompts to draw attention to critical
features

e Highlight previously learned skills that can be used to
solve unfamiliar problems

An ML can participate in grade appropriate oral and
written exchanges of information, ideas, and analyses,
responding to peer, audience, or reader comments and
questions.

Seeitalicized targets below

Lesson Learning Target

Sequence

Success Criteria/Assessment/Resources

1 Lesson 1: Finding Unknown Inputs
e | can explain the meaning of a solution
to an equation in terms of a situation.
e | can write a quadratic equation that
represents a situation.
Lesson 2: When and Why Do We Write
Quadratic Equations
e | canrecognize the factored form of a
quadratic expression and know when
it can be useful for solving problems.
e | can use a graph to find the solutions
to a quadratic equation but also know
its limitations.

2 Lesson 3: Solving Quadratic Equations
By Reasoning

e | can find solutions to quadratic
equations by reasoning about the
values that make the equation true.

e | know that quadratic equations may
have two solutions.

Lesson 4: Solving Quadratic Equation
With The Zero Product Property

e | can explain the meaning of the “zero
product property.”

e | can find solutions to quadratic
equations when one side is a product
of factors and the other side is zero.

Lesson 5: How Many Solutions

e | can explain why dividing by a variable
to solve a quadratic equation is not a
good strategy.

e | know that quadratic equations can
have no solutions and can explain why
there are none.

Lesson 6: Rewriting Quadratic
Expressions In Factored Form.
e | can explain how the numbers in a

e CFA 1: Lesson 9 Cool Down
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quadratic expression in factored form
relate to the numbers in an equivalent
expression in standard form.

e When given quadratic expressionsin
factored form, | can rewrite them in
standard form.

e When given quadratic expressions in
the form of x? + bx+c, | can rewrite
them in factored form.

Lesson 7: Rewriting Expressions In
Factored Form

e | can explain how the numbers and
signs in a quadratic expression in
factored form relate to the numbers
and signs in an equivalent expression
in standard form.

e When given a quadratic expression
given in standard form with a negative
constant term, | can write an
equivalent expression in factored
form.

Lesson 8: Rewriting Quadratic Equations
in Factored Form

e | can explain why multiplying a sum
and a difference, (x+ m) (x—m) |
results in a quadratic expression with
no linear term.

e When given quadratic expressions in
the form of x2+ bx + ¢ , | can rewrite
them in factored form.

Lesson 9: Solving Quadratic Equations
Using Factored Form

e | canrearrange a quadratic equation
to be written as {expressionin
factored form = O} and find the
solutions.

e | canrecognize quadratic equations
that have 0, 1, or 2 solutions when
they are written in factored form.

Lesson 10: Rewriting Quadratic
Expressions in Factored Form

e | can use the factored form of a
quadratic expression or a graph of a
quadratic function to answer
questions about a situation.

e When given quadratic expressions of
the form x2+ bx+ ¢ andaisnot1, |
can write equivalent expressions in
factored form.

3 Lesson 11: What are perfect squares o CFA 2:lesson 17 Cool Down
e | can recognize perfect-square
expressions written in different forms.
e | can recognize quadratic equations
that have a perfect-square expression
and solve the equations.
Lesson 12: Completing the Square P1
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e | can explain what it means to
“complete the square” and describe
how to do it.

e | can solve quadratic equations by
completing the square and finding
square roots.

Lesson 13: Completing the Square P2

e When given a quadratic equationin
which the coefficient of the squared
termis 1, | can solve it by completing
the square.

Lesson 14: Completing the Square P3

e | can complete the square for
quadratic expressions of the form
ax2+ bx+ ¢ when a isnotland
explain the process.

e | can solve quadratic equations in
which the squared term coefficient is
not 1 by completing the square.

Lesson 15: Quadratic Equations with
Irrational Solutions

e | can use the radical and “plus-minus”
symbols to represent solutions to
quadratic equations.

e | know why the plus-minus symbol is
used when solving quadratic
equations by finding square roots.

4 Lesson 16:The Quadratic Formula e CFA 3: Lessons 22 Cool Down

e | can use the quadratic formula to
solve quadratic equations.

e | know some methods for solving
quadratic equations can be more
convenient than others.

Lesson 17: Applying the Quadratic
Formula (Part 1)

e | can use the quadratic formula to
solve an equation and interpret the
solutions in terms of a situation.

Lesson 18: Applying the Quadratic
Formula (Part 2)

e | can identify common errors when
using the quadratic formula.

e | know some ways to tell if a number is
a solution to a quadratic equation.

Lesson 19: Deriving the Quadratic
Formula

e | can explain the steps and complete
some missing steps for deriving the
quadratic formula.

e | know how the quadratic formula is
related to the process of completing
the square for a quadratic equation
ax?+ bx+ c¢=0.

Lesson 20: Rational and Irrational
Solutions
e | can explain why adding a rational
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number and an irrational number
produces an irrational number.

e | can explain why multiplying a rational
number (except 0) and an irrational
number produces an irrational
number.

e | can explain why sums or products of
two rational numbers are rational.

Lesson 21: Sums and Products of
Rational and Irrational Numbers

e | can explain why adding a rational
number and an irrational number
produces an irrational number.

e | can explain why multiplying a rational
number (except 0) and an irrational
number produces an irrational
number.

e | can explain why sums or products of
two rational numbers are rational.

Lesson 22: Rewriting Quadratic
Expressions in Vertex Form

e | can identify the vertex of the graph
of a quadratic function when the
expression that defines it is writtenin
vertex form.

e | know the meaning of the term
“vertex form” and can recognize
examples of quadratic expressions
written in this form.

e When given a quadratic expressionin
standard form, | can rewrite itin
vertex form.

Lesson 23: Using Quadratic Expressions
in Vertex Form to Solve Problems

e | can find the maximum or minimum
of a function by writing the quadratic
expression that defines it in vertex
form.

e When given a quadratic function in
vertex form, | can explain why the
vertex is a maximum or minimum.

Lesson 24: Using Quadratic Equations to
Model Situations and Solve Problems

e | can interpret information about a
quadratic function given its equation
or a graph.

e | can rewrite quadratic functionsin
different but equivalent forms of my
choosing and use that form to solve
problems.

e |n situations modeled by quadratic
functions, | can decide which form to
use depending on the questions being
asked.
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A2.2 Polynomials and Rational Functions

Lesson Standards Addressed

Alg2.2.1 HSA-CED.A.2, HSA-SSE.A 1.3, HSF-IF.B.4, HSF-IF.B.5

Alg2.2.2 HSA-APR.A.1, HSA-CED.A.2, HSA-REI.D.11, HSA-SSE.A.1, HSF-IFA.2

Alg2.23 HSA-SSE.A, HSF-BF.B.3, HSF-IF.B.4, HSF-IF.C.7, HSF-IFC.7.c

Alg2.2.4 HSA-APR.A1

Alg2.2.5 HSA-APR.B,HSA-APR.B.3

Alg2.2.6 HSA-APR.A, HSA-APR.A.1, HSA-APR.B, HSA-APR.B.3, HSA-SSE.B.3, HSF-BF.B.3

Alg2.2.7 HSA-APR.B, HSA-APR.B.3, HSA-SSE.A 1.3, HSF-IFC.7.c

Alg2.2.8 HSA-APR.B.3, HSA-SSE.A, HSF-IFC, HSF-IFC.7.c

Alg2.2.9 HSA-SSE.A, HSF-BF.B.3, HSF-IFC

Alg2.2.10 HSA-APR.B.3, HSF-IFC.7.c

Alg2.211 HSA-APR.B, HSA-REIC.7, HSA-REI.D.11

Alg2.2.12 HSA-APR.A, HSA-APR.B.2, HSA-APR.B.3

Alg2.2.13 HSA-APR.A, HSA-APR.B.2

Alg2.2.14 HSA-APR.A, HSA-APR.B, HSA-APR.B.2, HSA-APR.B.3

Alg2.2.15 HSA-APR.B.2

Alg2.2.16 HSA-CED.A, HSA-CED.A.2, HSA-CED.A.4

Alg2.2.17 HSA-CED.A.2, HSF-BF.B.3, HSF-IF.B.4, HSF-IF.C, HSF-IFC.7

Alg2.2.18 HSA-APR.D.6, HSA-SSE.A.1, HSF-IFC

Alg2.2.19 HSA-APR.D.6, HSA-SSE.A.1, HSF-IFC.7

Alg2.2.20 HSA-CED.A.1, HSA-CED.A.2, HSA-REIA, HSA-REILA.1

Alg2.2.21 HSA-CED.A.1, HSA-REIA, HSA-REI.A.1, HSA-REI.D.11

Alg2.2.22 HSA-RELA.2

Alg2.2.23 HSA-APR.C.4, HSA-SSE.A.2, HSA-SSE.B.4

Alg2.2.24 HSA-APR.C.4, HSA-APR.D

Alg2.2.25 HSA-APR.C, HSA-SSE.A.2, HSA-SSE.B.4

Alg2.2.26 HSA-SSE.A.1, HSA-SSE.B.4
In this unit, students expand their understanding of polynomials from linear and quadratic to those of higher
degree. They are introduced to situations polynomials can model. They study graphs and equations of the same
function and make connections between factors and zeros. Students learn to divide polynomials and to sketch
graphs of polynomials given in factored form. Building on this work, students investigate rational functions. They
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geometric sequence.

CFA1:Lesson 6/7
CFA 2: Lesson 13
CFA 3:Lesson 21
EoU

Polynomials and Rational Function

learn to interpret the meaning of asymptotes in context and strategies for solving rational equations. The unit
concludes with a study of polynomial identities and deriving the formula for the sum of the first termsina

17 Days

Intentionally aligned use of digital tools and resources
to support acquisition of content, researching,
organizing and communicating learning

E, amplitude, arithmetic sequence, complex number,
degree, end behavior, even function, experimental
study, geometric sequence, horizontal asymptote,
identity, imaginary numbers logarithm, logarithmic
function, margin of error, midline, multiplicity,
observational behavior, odd function, period, periodic
function, polynomial, pythagorean identity, random
selection, rational function, real number, relative
frequency histogram, relative maximum, relative
minimum, survey, term, treatment, unit circle, vertical
asymptote

Algebra 1, Unit 7; Algebra 2, Unit 1

Differentiation through Universal Design for Learning

Desmos
KH Math Tools
Edulastic

Algebra 2, Unit 3 & Unit 7

Comprehension: Highlight patterns, critical features,
big ideas, and relationships

Supporting Multilingual/English Learners

e Highlight or emphasize key elements in text,
graphics, diagrams, formulas

e Use outlines, graphic organizers, unit organizer
routines, concept organizer routines, and concept
mastery routines to emphasize key ideas and
relationships

e Use multiple examples and non-examples to
emphasize critical features

e Use cues and prompts to draw attention to critical
features

e Highlight previously learned skills that can be used to
solve unfamiliar problems

An ML can participate in grade appropriate oral and

See italicized learning targets below.
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written exchanges of information, ideas, and analyses,
responding to peer, audience, or reader comments and

e | can create and interpret a polynomial
that models the volume of a box.
Lesson 2: Funding the Future
e | can use polynomials to understand
different kinds of situations.
Lesson 3: Introducing Polynomials
e | can identify important
characteristics of polynomial graphs
and expressions.
Lesson 4: Combining Polynomials
e | understand that if you add, subtract,
or multiply polynomials, you get
another polynomial.

questions.

Lesson Learning Target Success Criteria/ Resources
Sequence Assessment

1 Lesson 1: Let's Make a Box

Lessons 5-15
Lesson 5: Connecting Factors and Zeros

e | can find the zeros of a function from

its factored form.
Lesson 6: Different Forms

e | can identify features of polynomials
and their graphs using their standard
and factored forms.

Lesson 7: Using factors and Zeros

e | can write an expression for a
function that has specific horizontal
intercepts.

Lesson 8: End Behavior (Part 1)

e | understand why a function's end
behavior is determined by its leading
term.

Lesson 9: End Behavior (Part 2)

e | can identify the end behavior of a

polynomial function from its equation.
Lesson 10: Multiplicity

e | can use zeros and multiplicities to

sketch a graph of a polynomial.
Lesson 11: Finding Intersections

e | can find where two polynomial
functions intersect.

Lesson 12: Polynomial Division (Part 1)

e | can divide one polynomial by
another.

Lesson 13: Polynomial Division (part 2)

e | can use long division to divide
polynomials.

Lesson 14: What do you know about
Polynomials?

e | can use division to rewrite a

polynomial in factored form starting

CFA 1: Combines Lessons
6 & 7 Cool Downs

CFA 2: Lesson 13 Cool
Down

Algebra 2 (Academic and Accelerated)/BOE Approval Date




from a known factor and then sketch
what it looks like.
Lesson 15: The remainder Theorem
e | understand the remainder theorem
and why it's true.

Lesson 16: Minimizing Surface Area CFA 3: Lesson 21 Cool

e | can write a rational function to model Down
different properties of cylinders.

Lesson 17: Graphs of Rational Functions
(Part1)

e | can identify a vertical asymptote
from a graph or an equation of a
rational function.

Lesson 18: Graphs of Rational Functions
(Part 2)

e | can identify a horizontal asymptote
from a graph or an equation of a
rational function.

Lesson 19: End Behavior of Rational
Functions

e | can find the end behavior of a

rational function by rewriting it as

fO) = () + .

Lesson 20: Rational Equations (Part 1)
e | can write rational expressions that
represent averages to answer
questions about the situation.
Lesson 21: Rational Equations (Part 2)
e | can write and solve equations with
simple rational expressions on each
side.
Lesson 22: Solving Rational Equations
e | know how to check for extraneous
solutions to rational equations.

Lesson 23: Polynomial Identities (Part 1)
e | understand what an identity isin
mathematics.
Lesson 24: Polynomial Identities (Part 2)
e | canjustify why identities are true.
Lesson 25: Summing Up
e | understand why the geometric sum
formulais true.
Lesson 26: Using the Sum
e | can use the geometric sum formula
to solve problems.

Algebra 2 (Academic and Accelerated)/BOE Approval Date



A2.3 Complex Numbers and Rational Exponents

Alg2.31 HSN-RN.A.1, HSN-RN.A.2
Alg2.3.2 HSN-RN.A.1, HSN-RN.A.2
Alg2.3.3 HSN-RN.A.1, HSN-RN.A.2
Alg2.34 HSN-RN.A.1, HSN-RN.A.2
Alg2.3.5 HSN-RN.A.1, HSN-RN.A.2
Alg2.3.6 HSA-REILA.2

Alg2.3.7 HSA-REI.A.1, HSA-REI.A.2, HSA-REI.B.4.b
Alg2.3.8 HSA-RELA.2, HSA-RELD.11
Alg2.3.9 HSA-RELA.2

Alg2.3.10 HSN-CN.A.1, HSN-CN.A.2
Alg2.3.11 HSN-CN.A.1, HSN-CN.A.2, HSN-CN.C.7
Alg2.312 HSN-CN.A.1, HSN-CN.A.2
Alg2.313 HSN-CN.A.1, HSN-CN.A.2
Alg2.3.14 HSN-CN.A.1, HSN-CN.A.2
Alg2.3.15 HSN-CN.A.2, HSN-CN.C.7
Alg2.3.16 HSA-REI.B.4.a, HSA-REIL.B.4.b
Alg2.317 HSA-REIB.4.b, HSA-REIL.D.11, HSN-CN.C.7
Alg2.3.18 HSA-REI.B.4, HSN-CN.C.7
Alg2.3.19 HSA-REI.B.4.b, HSN-CN.C.7

In this unit, students use what they know about exponents and radicals to extend exponent rules to include rational
exponents (for example, 5% = \3/§ ), solve various equations involving squares and square roots, develop the

concept of complex numbers by defining a new number whose square is -1, and use complex numbers to find
solutions to quadratic equations.

CFA l:Lesson 4
CFA 2: Lesson 9

CFA 3:Lesson 18
EoU

14 Blocks
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mplex Numbers and Rational Exponent

Intentionally aligned use of digital tools and resources
to support acquisition of content, researching,
organizing and communicating learning

Arithmetic sequence; complex number, degree, end
behavior, geometric sequence, horizontal asymptote,
identity, multiplicity, polynomial, rational function, real
number, relative maximum, relative point, relative
minimum, sequence, term, vertical asymptote

Algebra 2, Unit 2

Differentiation through Universal Design for Learning

Desmos
KH Math Tools
Edulastic

Algebra 2, Unit4

Comprehension: Highlight patterns, critical features,
big ideas, and relationships

Supporting Multilingual/English Learners

e Highlight or emphasize key elements in text,
graphics, diagrams, formulas

e Use outlines, graphic organizers, unit organizer
routines, concept organizer routines, and concept
mastery routines to emphasize key ideas and
relationships

e Use multiple examples and non-examples to
emphasize critical features

e Use cues and prompts to draw attention to critical
features

e Highlight previously learned skills that can be used to
solve unfamiliar problems

An ML can participate in grade appropriate oral and
written exchanges of information, ideas, and analyses,
responding to peer, audience, or reader comments and
questions.

See italicized learning targets below.

Lesson 2: Square Roots and Cube Roots
e | can calculate square and cube roots.
Lesson 3: Exponents that are Unit
Fractions
e | can write square and cube roots as
exponents.
Lesson 4: Positive Rational Exponents
e | can interpret exponents that are
fractions.

Lesson Learning Target Success Criteria/Assessment/Resources
Sequence
1 Lesson 1: Properties of Exponents CFA 1: Lesson 4 Cool Down
(Lessons 1-5) e | can evaluate expressions with
integer exponents.
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Lesson 5: Negative Rational Exponents
e | caninterpret exponents that are
negative fractions.

2

(Lessons 6-9)

Lesson 6: Squares and Square roots
e | understand that the square root
symbol means the positive square
root.
Lesson 7: Equivalent Equations
e | can solve equations by squaring or
finding square roots.
Lesson 8: Cubes and Cube Roots
e | can solve equations by cubing or
finding cube roots.
Lesson 9: Solving Radical Equations
e | can solve equations with radicals in
them.

CFA 2: Lesson 9 Cool Down

3
(Lessons 10-15)

Lesson 10: A New Kind of Number

e | canrepresent~/— 1 and multiples of
it.
Lesson 11: Introducing the Number i
e | canuse| to solve equations.
Lesson 12: Arithmetic with Complex
Numbers
e | can add complex numbers and
calculate powers of imaginary
numbers.
Lesson 13: Multiplying Complex
Numbers
e | can multiply complex numbers.
Lesson 14: More Arithmetic with
Complex Numbers
e | can do arithmetic with complex
numbers.
Lesson 15: Working Backwards
e | can find real and imaginary parts of
complex numbers if | know enough
about the numbers and their product.

4
(Lessons 16-19)

Lesson 16: Solving Quadratics
e | can solve quadratic equations by
completing the square or by using the
quadratic formula.
Lesson 17: Completing the Square and
Complex Solutions
e | can find complex solutions to
quadratic equations by completing
the square.
Lesson 18: The Quadratic Formula and
Complex Solutions
e | can find complex solutions to
quadratic equations by using the
quadratic formula.
Lesson 19: Real and Non-Real Solutions
e | can find complex solutions to
quadratic equations.

CFA 3: Lesson 18 Cool Down
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A2.4 Exponential Function

Lesson Standards Addressed

Alg2.4.1 HSF-LE.A.l1b, HSF-LE.Alc, HSF-LE.A.2
Alg2.4.2 HSA-SSE.A.1, HSF-LE.A.2, HSF-LE.B.5
Alg2.4.3 HSF-LE.A.2, HSN-RN.A.1

Alg2.4.4 HSA-SSE.A.1, HSA-SSE.B.3.c, HSF-LE.A.2
Alg2.4.5 HSA-SSE.A, HSF-LE.A.1.a, HSF-LE.A.1b
Alg2.4.6 HSA-SSE.A.1, HSF-IF.C.8.b, HSF-LE.A.2, HSN-RN.A.1
Alg2.4.7 HSA-SSE.A.1, HSA-SSE.B.3, HSF-LE.B.5, HSN-RN.A.1
Alg2.4.8 HSF-BF.A.l.a, HSF-LE. A4

Alg2.4.9 HSF-LE.A.4

Alg2.4.10 HSA-SSE.B.3, HSF-LE.A4

Alg2.4.11 HSF-LE.A4

Alg2.412 HSF-IF.A.2, HSF-LE.A.4, HSF-LE.B.5
Alg2.413 HSA-SSE.A.1l.b, HSF-IF.C.7, HSF-LE.A, HSF-LE.A.4, HSF-LE.B.5
Alg2.4.14 HSF-LE.A4

Alg2.4.15 HSA-REID.11, HSF-IFC.7.e, HSF-LE.A.4, HSF-LE.B.5
Alg2.4.16 HSA-REI.D.11, HSF-LE.A.4

Alg2.417 HSF-IF.C, HSF-IFC.7.e, HSF-LE.A.4
Alg2.418 HSF-IF.B.4, HSF-LE.A.4

In this unit, students build on their understanding of exponential functions from an earlier course. Previously, they
saw functions whose domain is the integers. Here, they write, interpret, and evaluate exponential functions whose
domain is the real numbers. In the second half of the unit, students learn about logarithms in base 2and 10 as a
way to express the exponent that makes an exponential equation true. They then use logarithms to solve
exponential equations and to answer questions about exponential functions. During this time, students encounter
the constant e and learn that it is used to model situations with continuous growth rates, leading to working with
the natural logarithm. The unit ends with an exposure to logarithmic functions.

CFA1l 14 Blocks
CFA?2

CFA3

EoU
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Exponential Functions and Equations Intentionally aligned use of digital tools and resources
to support acquisition of content, researching,

organizing and communicating learning

Arithmetic sequence, complex number, degree, e, end Desmos
behavior, geometric sequence, horizontal asymptote, KH Math Tools
identity, imaginary number, logarithm, logarithmic Edulastic

function, multiplicity, natural logarithm, polynomial,
rational function, real number, relative maximum,
relative minimum, sequence, term, vertical asymptote

Algebral, Unit5 Algebra 2, Unit 5
Algebra 2, Unit 3

Differentiation through Universal Design for Learning

Comprehension: Highlight patterns, critical features, e Highlight or emphasize key elements in text,

big ideas, and relationships graphics, diagrams, formulas

e Use outlines, graphic organizers, unit organizer
routines, concept organizer routines, and concept
mastery routines to emphasize key ideas and
relationships

e Use multiple examples and non-examples to
emphasize critical features

e Use cues and prompts to draw attention to critical
features

e Highlight previously learned skills that can be used to
solve unfamiliar problems

Supporting Multilingual/English Learners

An ML can participate in grade appropriate oral and See italicized learning targets below.
written exchanges of information, ideas, and analyses,
responding to peer, audience, or reader comments and

questions.
Lesson Learning Target Success Criteria/Assessment/Resources
Sequence
1 Lesson 1: Growing and Shrinking
(Lessons 1-2) e | understand how to calculate values

that are changing exponentially.
Lesson 2: Representations of Growth
and Decay
e | understand that exponential
functions change by equal factors
over equal intervals.
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2

(Lessons 3-7)

Lesson 3: Understanding Rational Inputs
e | can determine the value of
exponential functions at non-whole
number inputs.
Lesson 4: Representing Functions at
rational Inputs
e | understand how to calculate a
growth or decay factor of an
exponential function for different
input intervals.
Lesson 5: Changes Over rational
Intervals
e | can explain why an exponential
function changes by the same factor
over equal intervals, even when those
intervals are not whole numbers.
Lesson 6: Writing Equations for
Exponential Functions
e | can write equations for exponential
functions from two input-output pairs,
even when the input pairs are not one
unit apart.
Lesson 7: Interpreting and Writing
Logarithmic Equations
e | can use the half-life of elements to
calculate how much of the element
remains over time.

3
(Lessons 8-11)

Lesson 8: Unknown Exponents

e | can approximate the value of

unknown exponents.
Lesson 9: What is a Logarithm?

e | understand that a logarithm is a way
to represent an exponent in an
exponential equation.

Lesson 10: Interpreting and Writing
Logarithmic Equations

e | understand how to evaluate a
logarithmic expression.

Lesson 11: Evaluating Logarithmic
Expressions

e | can use known values of logarithms
to estimate the value of other
logarithms.

e | can use technology to determine the
value of a logarithm.

4
(Lessons 12-14)

Lesson12: The Number e
e | know that e is anirrational constant,
like t, that has a value of about 2.718.
Lesson 13: Exponential Functions with
Base e
e | understand that € is used in
exponential models when we assume
the growth rate is applied at every
moment.
Lesson 14: Solving Exponential

Algebra 2 (Academic and Accelerated)/BOE Approval Date




Equations
e | can solve simple exponential
equations using logarithms.

5
(Lessons 15-18)

Lesson 15: Using Graphs and Logarithms
to Solve Problems (Part 1)

e | can solve exponential equations

using logs or by graphing
Lesson 16: Using Graphs and Logarithms
to Solve Problems (Part 2)

e | can calculate where two exponential
graphs meet using logarithms.

e | can interpret the intersection of the
graphs of two exponential functions in
context.

Lesson 17: Logarithmic Functions

e | can interpret logarithmic functions in
context.

Lesson 18: Applications of Logarithmic
Functions

e | understand how logarithms are used
to measure things like acidity and the
intensity of earthquakes.

Algebra 2 (Academic and Accelerated)/BOE Approval Date




A2.5 Transformations of Functions (Accelerated Only)

Alg2.51 HSF-BF.B.3, HSS-ID.B.6.a
Alg2.52 HSF-BF.B.3

Alg2.5.3 HSF-BF.A.1, HSF-BF.B.3, HSS-ID.B.6.a
Alg25.4 HSF-BF.B.3

Alg25.5 HSF-BF.B.3, HSF-IFC
Alg2.5.6 HSF-BF.B.3, HSF-IFC.8
Alg2.5.7 HSF-BF.A.1, HSF-BF.B.3, HSS-ID.B.6.a
Alg2.5.8 HSF-BF.A.1, HSF-BF.B.3, HSS-ID.B.6.a
Alg2.5.9 HSF-BF.B.3

Alg2.510 HSF-BFA.1lb, HSF-IFC
Alg2.511 HSF-BF.A.l.b, HSF-BF.B.3, HSF-IF.B.4, HSF-LE.B, HSS-ID.B.6.a

In this unit, students consider functions as a whole and understand how they can be transformed to fit the needs of
a situation, which is an aspect of modeling with mathematics (MP4). Students make connections between
representations as they translate, reflect, and apply scale factors to different types of functions. As the unit
progresses, so too does the language students use to describe transformations with precision (MP6). The unit
ends with students applying transformations to different functions to model a real world data set.

CFA1 10 Blocks
CFA 2
CFA3
EoU

Transformations of Functions Intentionally aligned use of digital tools and resources
to support acquisition of content, researching,
organizing and communicating learning

Arithmetic sequence, complex number, degree, e, end Desmos
behavior, even function, geometric sequence, horizontal | KH Math Tools
asymptote, identity, logarithm, logarithmic function, Edulastic
multiplicity, natural logarithm, odd function, polynomial,
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rational function, real number, relative maximum,
relative minimum, sequence, term, vertical asymptote

Geometry, Unit 5
Algebra 2, Unit 4

Differentiation through Universal Design for Learning

Algebra 2, Unit 6

Comprehension: Highlight patterns, critical features,
big ideas, and relationships

Supporting Multilingual/English Learners

e Highlight or emphasize key elements in text,
graphics, diagrams, formulas

e Use outlines, graphic organizers, unit organizer
routines, concept organizer routines, and concept
mastery routines to emphasize key ideas and
relationships

e Use multiple examples and non-examples to
emphasize critical features

e Use cues and prompts to draw attention to critical
features

e Highlight previously learned skills that can be used to
solve unfamiliar problems

An ML can participate in grade appropriate oral and
written exchanges of information, ideas, and analyses,
responding to peer, audience, or reader comments and
questions.

Seeitalicized learning targets below.

Lesson 2: Moving Functions

e | can use function notation to
represent a vertical or horizontal
translation from one graph to another.

Lesson 3: More Movement

e | can write equations to represent
vertical and horizontal translations of
graphs.

e | understand the relationship between
graphs and equations describing
horizontal translations.

Lesson 4: Reflecting Functions

e | canreflect a graph across either the
X- ory -axis.

Lesson 5: Some Functions Have
Symmetry

e | canidentify even and odd functions

by their graphs.

Lesson Learning Target Success Criteria/Assessment/Resources
Sequence
1 Lesson 1: Matching up to Data
(Lessons 1-7) e | can describe how a graph is
transformed.

Algebra 2 (Academic and Accelerated)/BOE Approval Date
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Lesson 6: Symmetry in Equations
e | can complete graphs of even and
odd functions if | know what half the
graph looks like.
e | can identify even and odd functions
by their equations.
Lesson 7: Expressing Transformations of
Functional Algebraically
e | can write an equation from a
description of how a graph is
transformed.

2
(Lessons 8-9)

Lesson 8: Scaling Outputs
e | can calculate the scale factor
needed to transform the output of a
function to model data.
Lesson 9: Scaling Inputs
e | can describe the effect of a scale
factor on the input of a function.
e | understand the differences between
scaling the outputs and scaling the
inputs of a function.

3
(Lessons 10-11)

Lesson 10: Combining Functions
e | can combine two functions in
different ways.
Lesson 11: Making a Model for Data
e | can transform a function so its graph
models a data set.
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A2.6 Trigonometric Functions (Accelerated Only)

Lesson Standards Addressed

Alg2.6.1 HSF-TEA, HSF-TFC

Alg2.6.2 HSF-TEA.2, HSF-TFC.8

Alg2.6.3 HSF-TE.A, HSF-TF.A.1, HSF-TFA.2, HSF-TEC.8
Alg2.6.4 HSF-TF.A,HSF-TEA.1, HSF-TFA.2
Alg2.6.5 HSF-TFA, HSF-TF.A.2, HSF-TFEC.8
Alg2.6.6 HSF-TF.A.2, HSF-TFC.8

Alg2.6.7 HSF-TF.B, HSF-TF.B.5

Alg2.6.8 HSF-IF.B.4, HSF-IF.C, HSF-TF.B
Alg2.6.9 HSF-IFC.7, HSF-TEA

Alg2.6.10 HSF-TF.A.2, HSF-TEB

Alg2.6.11 HSF-TEA.2

Alg2.6.12 HSF-IFC.7, HSF-TFA.2

Alg2.6.13 HSF-IFC.7.e, HSF-TE.B.5

Alg2.6.14 HSF-IFC.7.e, HSF-TF.B

Alg2.6.15 HSF-BF.B.3, HSF-IF.B.4, HSF-IF.C.7.e
Alg2.6.16 HSF-IF.C.7.e, HSF-TE.B, HSF-TE.B.5
Alg2.6.17 HSF-BF.B.3, HSF-IFC.7.e

Alg2.6.18 HSF-IF.B.4, HSF-IFC.7.e, HSF-TF.A.1, HSF-TEB.5, HSN-QA.1
Alg2.6.19 HSF-IFC.7.e, HSF-TE.B, HSF-TFE.B.5

In this unit, students are introduced to trigonometric functions. While they have studied a variety of function types
with different key features previously, this is the first time students are asked to consider periodic functions, that
is, functions whose output values repeat at regular intervals. Students first consider circular motion and learn to
use right triangle trigonometry to identify the coordinates of a point on a circle. The unit circle is introduced, and
students study the symmetry of its coordinates and reason about radian angles knowing a full circle has an angle
of 2. From the unit circle, the domain of cosine, sine, and tangent are expanded and students begin to think about
them as functions. Students graph these functions using their knowledge of the unit circle and expand the domain
of the functions a second time to angles beyond 21 and less than O. The second half of this unit builds directly on
the work of the previous unit by having students apply their knowledge of transformations to trigonometric
functions and use these functions to model periodic situations.

e CFA1 14 days
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e CFA?2
e CFAS3
e EoU

Trigonometric Functions

Intentionally aligned use of digital tools and resources
to support acquisition of content, researching,
organizing and communicating learning

Amplitude, arithmetic sequence, complex number,
degree, e, end behavior, even function, geometric
sequence, horizontal asymptote, identity, imaginary
number, logarithm, logarithmic function, midline,
multiplicity, natural logarithm, odd function, period,
periodic function, polynomial, pythagorean identity,
rational function, real number, relative maximum,
relative minimum, sequence, term, unit circle, vertical
asymptote,

Geometry: Unit 4, Unit7
Algebra 2 Unit 5

Differentiation through Universal Design for Learning

Desmos
KH Math Tools
Edulastic

None

Comprehension: Highlight patterns, critical features,
big ideas, and relationships

Supporting Multilingual/English Learners

e Highlight or emphasize key elements in text,
graphics, diagrams, formulas

e Use outlines, graphic organizers, unit organizer
routines, concept organizer routines, and concept
mastery routines to emphasize key ideas and
relationships

e Use multiple examples and non-examples to
emphasize critical features

e Use cues and prompts to draw attention to critical
features

e Highlight previously learned skills that can be used to
solve unfamiliar problems

An ML can participate in grade appropriate oral and
written exchanges of information, ideas, and analyses,
responding to peer, audience, or reader comments and
questions.

See italicized targets below.

Lesson Learning Target Success Criteria/Assessment/Resources
Sequence
1 Lesson 1: Moving in Circles
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(Lessons 1-7)

e | can use the Pythagorean Theorem
to find coordinates of points on a
circle centered at the origin.

e | understand that a periodic function
is one with outputs that repeat at
regular intervals.

Lesson 2: Revisiting Right triangles

e | understand how to use trigonometry
to express the coordinates of a point
in quadrant 1 that is 1 unit away from
the origin.

Lesson 3: The Unit circle (Part 1)

e | understand that a radian angle
measurement is the ratio of the arc
length to the radius of the circle.

e | understand that points on a unit
circle can be defined by their
coordinates or by an angle of rotation.

Lesson 4: The Unit Circle (Part 2)

e | can find different angles on the unit

circle and estimate their coordinates.
Lesson 5: The Pythagorean Identity (part
1)

e | can use the Pythagorean Identity to
calculate values of coordinates given
one coordinate to start from.

e | understand that the coordinates of a
point on the unit circle at 0 radians can
be written as (cos(8), sin (0)).

Lesson 6:The Pythagorean Identity (Part
2)

e | can use the Pythagorean Identity to
find the values of cosine, sine, and
tangent of an angle if | know one of
them and the quadrant of the angle.

Lesson 7: Finding Unknown Coordinates
ona Circle

e | can use cosine and sine to figure out
information about points rotating in
circles.

2
(Lessons 8-12)

Lesson 8: Rising and Falling
e | understand that the graph of a
periodic function can look like a wave
whose outputs repeat between the
same maximum and minimum values.
Lesson 9: Introduction to Trigonometric
Functions
e | can use the coordinates of points on
the unit circle to graph the cosine and
sine functions.
Lesson 10: Beyond 21t
e | understand how to find the values of
cosine and sine for inputs greater
than 2m radians.
Lesson 11: Extending the Domain of
Trigonometric Functions
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e | understand how to find the values of
cosine and sine for inputs less than O
radians.

Lesson 12: Tangent

e | can explain why the tangent function
has a period of .

e | understand why the graph of tangent
has asymptotes.

3
(Lessons 13-18)

Lesson 13: Amplitude and Midline

e | can write a trigonometric function to
represent situations with different
amplitudes and midlines.

Lesson 14: Transforming Trigonometric
Functions

e | can graph a horizontal translation of
a trigonometric function.

e | can use the amplitude and midline of
a trigonometric equation to describe a
situation.

Lesson 15: Features of Trigonometric
Graphs (part 1)

e | can identify the midline, amplitude,
and horizontal translation of a
trigonometric function given a graph
or equation.

Lesson 16: Features of Trigonometric
Graphs (Part 2)

e | can find the period of a
trigonometric function using an
equation or graph.

Lesson 17: Comparing Transformations

e | can ask questions to figure out how a
trigonometric function was
transformed.

e | can create an equation of a
trigonometric function using
information about its graph.

Lesson 18: Modeling Circular Motion

e | can represent a circular motion
situation using a graph and an
equation.

4
(Lesson 19)

Lesson 19: Beyond Circles
e | can create a model of data that is
approximately periodic and use the
model to make predictions.

Algebra 2 (Academic and Accelerated)/BOE Approval Date




Course Title: Content Area: Grade Level: Credit (if applicable)

Course Description:

In 6th grade, students explore the topic of “coming of age.” As they transition to middle school, students will study texts that feature protagonists from
diverse backgrounds, places, and time periods, all of whom face significant challenges as they struggle to define their identities and claim their place in
the world. The stories of these young people are simultaneously unique and universal, and students will likely recognize parts of themselves in these texts,
even as they are introduced to characters whose lives may initially look very different from their own.

Aligned Core Resources: Connection to the BPS Vision of the Graduate

Freak the Mighty, by Rodman Philbrick COMMUNICATION

Refugee, by Alan Gratz e Articulates thoughts and ideas effectively using oral, written and
Brown Girl Dreaming, by Jacqueline Woodson nonverbal communication skills in a variety of forms and contexts.
The Giver, by Lois Lowry e Listen effectively to decipher meaning, including knowledge, values,

attitudes and intentions. Use communication for a range of
purposes (e.g. to inform, instruct, motivate and persuade).
EMPATHY
e Demonstrating understanding of others perspectives and needs
Listen with an open mind to understand others’ situations.

Knowledge/Skill Dependent courses/Prerequisites: Link to Completed Equity Audit

e GELA Equity Curriculum Review

Unit Links

Unit 1: Characters Who Change and Grow
Unit 2: Freak the Mighty
Unit 3: Refugee

Unit 4: Brown Girl Dreaming
Unit 5: The Giver

Capstone
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https://docs.google.com/document/d/158sI2zFPGz5YPhjLoZDD_Sis04I92PkkDbP98ZkD-bg/edit?usp=sharing
https://docs.google.com/document/u/0/d/1KV22DBOuWZkmQoF-XXIhjBveK8LZYmgFxmAVWSiabzg/edit

Standard Matrix

Unit1

Unit 2

Unit 3

Unit 4

Unit 5

RL6.1

Cite textual evidence to support analysis of what the text
says explicitly as well as inferences drawn from the text.

S

S

S

S

S

RL6.2

Determine a theme or central idea of a text and how it is
conveyed through particular details; provide a summary
of the text distinct from personal opinions or judgments.

S

P

P

S

RL6.3

Describe how a particular story’s or drama’s plot unfolds
in a series of episodes as well as how the characters
respond or change as the plot moves toward a resolution.

RL6.4

Determine the meaning of words and phrases as they are
used in a text, including figurative and connotative
meanings; analyze the impact of a specific word choice
on meaning and tone.

RL6.5

Analyze how a particular sentence, chapter, scene, or
stanza fits into the overall structure of a text and
contributes to the development of the theme, setting, or
plot.

RL6.6

Explain how an author develops the point of view of the
narrator or speaker in a text.

RL6.7

Compare and contrast the experience of reading a story,
drama, or poem to listening to or viewing an audio, video,
or live version of the text, including contrasting what they
“see” and “hear” when reading the text to what they
perceive when they listen or watch.

RL6.8

(Not applicable to literature)

RL6.9

Compare and contrast texts in different forms or genres
(e.g., stories and poems; historical novels and fantasy
stories) in terms of their approaches to similar themes
and topics.

RL6.10

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8
text complexity band proficiently, with scaffolding as
needed at the high end of the range.

RI6.1

Cite textual evidence to support analysis of what the text
says explicitly as well as inferences drawn from the text.

RI6.2

Determine a central idea of a text and how it is conveyed
through particular details; provide a summary of the text
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distinct from personal opinions or judgments.

RI6.3

Analyze in detail how a key individual, event, or idea is
introduced, illustrated, and elaborated in a text (e.g.,
through examples or anecdotes).

RI6.4

Determine the meaning of words and phrases as they are
used in a text, including figurative, connotative, and
technical meanings.

RI6.5

Analyze how a particular sentence, paragraph, chapter, or
section fits into the overall structure of a text and
contributes to the development of the ideas.

RI6.6

Determine an author’s point of view or purpose in a text
and explain how it is conveyed in the text.

RI6.7

Integrate information presented in different media or
formats (e.g., visually, quantitatively) as well as in words to
develop a coherent understanding of a topic or issue.

RI6.8

Trace and evaluate the argument and specific claimsin a
text, distinguishing claims that are supported by reasons
and evidence from claims that are not.

RI6.9

Compare and contrast one author’s presentation of
events with that of another (e.g., a memoir written by and
a biography on the same person).

RI6.10

By the end of the year, read and comprehend literary
nonfiction in the grades 6-8 text complexity band
proficiently, with scaffolding as needed at the high end of
the range.

We.1

Write arguments to support claims with clear reasons
and relevant evidence.

W6.2

Write informative/explanatory texts to examine a topic
and convey ideas, concepts, and information through the
selection, organization, and analysis of relevant content.

We6.3

Write narratives to develop real or imagined experiences
or events using effective technique, relevant descriptive
details, and well-structured event sequences.

We6.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience. (Grade-specific
expectations for writing types are defined in standards
1-3 above.)

W6.5

With some guidance and support from peers and adults,
develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach.
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W6.6

Use technology, including the Internet, to produce and

publish writing as well as to interact and collaborate with
others; demonstrate sufficient command of keyboarding
skills to type a minimum of three pages in a single sitting.

We.7

Conduct short research projects to answer a question,
drawing on several sources and refocusing the inquiry
when appropriate.

W6.8

Gather relevant information from multiple print and
digital sources; assess the credibility of each source; and
quote or paraphrase the data and conclusions of others
while avoiding plagiarism and providing basic
bibliographic information for sources.

We6.9

Draw evidence from literary or informational texts to
support analysis, reflection, and research.

W6.10

Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of
discipline-specific tasks, purposes, and

SL6.1

Engage effectively in a range of collaborative discussions
(one-on-one, in groups, and teacher-led) with diverse
partners on grade 6 topics, texts, and issues, building on
others’ ideas and expressing their own clearly.

SL6.2

Interpret information presented in diverse media and
formats (e.g., visually, quantitatively, orally) and explain
how it contributes to a topic, text, or issue under study.

SL6.3

Delineate a speaker’s argument and specific claims,
distinguishing claims that are supported by reasons and
evidence from claims that are not.

SL6.4

Present claims and findings, sequencing ideas logically
and using pertinent descriptions, facts, and details to
accentuate main ideas or themes; use appropriate eye
contact, adequate volume, and clear pronunciation.

SL6.5

Include multimedia components (e.g., graphics, images,
music, sound) and visual displays in presentations to
clarify information.

SL6.6

Adapt speech to a variety of contexts and tasks,
demonstrating command of formal English when
indicated or appropriate.

L6.1

Demonstrate command of the conventions of standard
English grammar and usage when writing or speaking.
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L6.2

Demonstrate command of the conventions of standard
English capitalization, punctuation, and spelling when
writing.

L6.3

Use knowledge of language and its conventions when
writing, speaking, reading, or listening.

L6.4

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grade 6
reading and content, choosing flexibly from a range of
strategies.

L6.5

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

L6.6

Acquire and use accurately grade-appropriate general
academic and domain-specific words and phrases;
gather vocabulary knowledge when considering a word
or phrase important to comprehension or expression.
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Unit 1: Characters Who Change and Grow

Overview

e RL6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
e RL6.3 Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot
moves toward a resolution.
e W6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and
analysis of relevant content.
a. Introduce a topic; organize ideas, concepts, and information, using strategies such as definition, classification, comparison/contrast, and
cause/effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.
b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.
e W6.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

Students begin a yearlong examination of characters who come of age by considering character change more broadly, tracking how characters are
influenced by their relationships and experiences. Students begin by reading a nonfiction article introducing research on the “Big Five” personality traits to
inform their analysis of characters they will encounter. They also read a variety of short stories, all focused on adolescents struggling with common
adolescent issues, each of whom is impacted by their experiences and relationships over the course of the story. Students will continue to examine
characters who change in longer works over the course of the year.

e Canpeople really change?
e What causes people to change?

e Although we all change in different ways, and to different degrees, we are all deeply influenced by the people around us and what we experience in
the world around us.

e Inliterature, characters also often change over the course of a story. Through these changes, authors can move the plot of a story towards resolution
and advance a theme or claim about the world.
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Summative Writing Prompts

response. You might compare:
o Squeaky and Marta
o Squeaky and another character you have studied
o Marta and another character you have studied
o Squeaky (or Marta) and yourself

o N/A

e Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

UDL Indicator
e CHECKPOINT 7.2 Optimize relevance, value, and authenticity

e Like Squeaky from “Raymond’s ” and Marta from “The Scholarship Jacket,” you have likely been influenced by important people in your life. Write an
essay comparing how two different characters are influenced/changed by an important person in their lives. Be sure to use evidence to support your

e Duetothe yearlong theme, all the protagonists students will
encounter over the course of the year change as a result of their
experiences and interactions with other characters.

e 20 days, 4 weeks

e Commonlit

Teacher Actions:
e Include supplemental texts so that the thematic focus of the year can
be:
o Personalized and contextualized to learners’ lives
o Culturally relevant and responsive
e Provide tasks that allow for active participation, exploration and
experimentation
e |nvite personal response, evaluation and self-reflection focused the
themes that will be explored throughout the year

Course Name (BOE Approved Date)


https://udlguidelines.cast.org/

UDL Indicator Teacher Actions
e CHECKPOINT 3.3 Guide information processing and visualization e Give explicit prompts for each step in a sequential process, such as the

read, write, discuss cycle, or a writing lesson

e Introduce graduated scaffolds that support information processing,
such as questions to establish meaning and questions to analyze
meaning

e Provide multiple entry points to a lesson by tailoring Do Now activities
to the students and target

e Adjusting pathways through content by adjusting questions and
reading cycles

e “Chunk” information or text into smaller elements by asking questions
to establish meaning throughout a reading cycle

e Remove unnecessary distractions, activities, or questions that are not
essential to the learning target for that lesson

Related Learning Targets:
e 6-8.3 An EL can speak and write about grade-appropriate complex e Levell:l can name ways | have changed.
literary and informational texts and topics. e Level 2:1 can write a narrative of how | have changed that identifies

changes in time and character.

e Level 3:1can write a narrative of how | have changed that identifies
specific events that led to changes in character.

e Level 4:1can write an essay comparing how | have changed to how a
character has changed.

e Level 5:1can write an essay comparing how | have changed to how a
character has changed that includes quoted evidence.
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Unit 1: Characters Who Change and Grow

Lesson Map

towards a resolution.

Lesson | Text Learning Target Vocabulary Knowledge
1 “Do People Really | can determine the central idea of “Do People Really Change?” and Trait
Change?” identify the details that convey it. Transform
2 “Do People Really | can break down a prompt in order to generate ideas and
Change?” write a thorough response.
3 Writing Instruction | can break down a prompt to identify the most important
requirements and organize ideas.
4 “Raymond’s Run” | can track Squeaky’s thoughts, feelings, and actions to Reputation
understand how she responds to other people. Precious
5 “Raymond’s Run” | can explain how Squeaky’s opinion of Gretchen changes as
the plot unfolds.
6 Writing Instruction | can review what makes a complete paragraph and write my
own paragraph in response to a prompt.
7 “Medicine Bag” | can determine how Martin’s feelings about his grandfather Burden
change as the plot progresses. Reluctant
8 “Medicine Bag” | can determine how Martin’s feelings about the medicine bag
change over the course of the story.
9 CFA - SBA Style Writing | | can break down a prompt and independently write a
complete paragraph.

10 “Scholarship Jacket” | can track Marta’s thoughts, feelings, and actions to Despair
understand how she is changed through her relationship with | Resign
her grandfather.

11 “Scholarship Jacket” | can determine how Marta changes as the plot moves
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12 Seminar Discussion | can participate in a seminar discussion to compare and
contrast characters in multiple stories.

13 Summative Writing | can review the structure of a complete essay and break
down a prompt to organize my ideas.

14 Summative Writing | can draft complete body paragraphs for my summative
essay.

15 Summative Writing | can revise body paragraphs of my summative essay.

16 Summative Writing | can add a brief introduction and conclusion to the draft of my
essay.

17 Flex

18 Flex

19 Flex

20 Flex
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Unit 2: Freak the Mighty

Overview

e RL6.5 Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a text and contributes to the development of the
theme, setting, or plot.
e RL6.6 Explain how an author develops the point of view of the narrator or speaker in a text.
e W6.1 Write arguments to support claims with clear reasons and relevant evidence.
a. Introduce claim(s) and organize the reasons and evidence clearly.
b. Support claim(s) with clear reasons and relevant evidence, using credible sources and demonstrating an understanding of the topic or text.
e W6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and
analysis of relevant content.
a. Introduce a topic; organize ideas, concepts, and information, using strategies such as definition, classification, comparison/contrast, and
cause/effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.
b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.
e W6.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
e L6.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
e L6.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or expression.

After studying a number of characters who are impacted by others in the opening unit, students are introduced to Maxwell Kane, the narrator of the Freak
the Mighty. Max is a socially isolated and self-critical eighth grader living in his grandparents’ basement who is deeply impacted by his friendship with
Kevin, a boy who moves in next door. Despite their differences - Max is physically large but sees himself as “a learning disabled,” and Kevin is a genius with
a form of dwarfism - the two team up and become “Freak the Mighty.” When Kenny Kane, Max’s father, is released from prison and steals Max away from
his family, Kevin saves Max’s life. Kevin's health deteriorates, but before his death, he asks Max to write the story of their many adventures. As students
explore this text, they will be challenged to evaluate Kevin's impact on Max, the limitations in Max’s perspective, and how his perspective and
understanding of himself aligns to a reader's understanding of his character. Writing instruction during this unit is focused on combining multiple claims
into a coherent thesis and introducing those ideas at the start of an essay.

e How well can we really know who we are?
e How do our relationships with others shape the way we view ourselves?
e How can we overcome painful or traumatic experiences in our past?
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First-person narration may be unreliable because a first-person narrator is sharing his or her own perspective and memories.

A young person’s self-concept is malleable; self-image is particularly influenced by significant relationships.

Rather than being an exact record of reality, memory is shaped by our expectations and experiences.

People process trauma or fear in many ways; the way a person copes with past distress impacts his or her perspective on the present.

Summative Writing Prompts
e Choose one relationship that has a significant impact on Max and explain that impact over the course of the novel. How does Max’s view of himself
change over time, and how does this relationship contribute to that change?
e Reread the article “Flight, Fight, or Freeze.” Compare two or more moments in the text where Max demonstrates one of these responses to trauma.
What do these moments reveal about his change over the course of the novel?
e Choose at least one moment where Max is impacted by memory. How reliable are his memories at this moment in the novel, and do they have a
positive or negative impact on his character.

e Students will have opened the year by considering how a variety of e Students will encounter unreliable, first person narrators when
characters change and grow in short stories. They will continue to studying Frankenstein (8th), The Curious Incident of the Dog in the
trace changes in Max, and how he is impacted by other characters, Night-Time (9th), The Great Gatsby (11th) and The Things They Carried
throughout this unit. (12th).

e Students will have the opportunity to apply their learning about various
responses to trauma when reading Refugee later in the next unit of 6th
grade, as well as Night in 8th.

e Students will return to the science and subjectivity of memory when
reading Brown Girl Dreaming and The Giver later in 6th grade.

e Students will again encounter characters with apparent mental
disabilities when studying The Curious Incident of the Dog in the Night
Time (9th) and Of Mice and Men (10th).

° e 7 weeks, 35 classes

Course Name (BOE Approved Date)



e Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

UDL Indicator
e CHECKPOINT 8.1 Heighten salience of goals and objectives

Related CEL P standards:
e 6-8.1 AnEL can construct meaning from oral presentations and
literary and informational text through grade appropriate listening,
reading, and viewing.

Teacher Actions:

Learning Targets:

Reading Reconsidered Lessons

Prompt or require learners to explicitly formulate or restate goals for
reading or writing lessons

Display the learning target in multiple ways

Encourage division of long-term goals into short-term objectives by
drawing connections between summative prompts, daily targets, and
writing lessons

Engage learners in discussions of what constitutes excellence and
generate relevant examples that connect to their cultural background
and interests

e |canidentify Max’s friends and family members in the text.

e | canidentify main events in a chapter or scene in Freak the Mighty.

e | candetermine what Freak the Mighty says about friendship.

e | canidentify events/details in Freak the Mighty that develop the
author's claim about friendship.

e | canexplain how key events/details in Freak the Mighty develop the
author's claim about friendship.
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Unit 2: Freak the Mighty

Lesson Map

Lesson | Text Learning Target Vocabulary Knowledge
1 “The Unvanquished | can analyze how Philbrick develops the first-person narration | Unvanquished First-person narration
Truth,” p.1-4 in the novel's opening. Fierce Reliability
Grim Tone
Malapropism
2 "Up From the Down | can examine the tone of Max’s narration. Vacant Verb Tense
Under," pp. 5-9 Strut Tone
Irony
3 "American Flyer," | can evaluate the role of memory in Max’s narration. Hyperbole
pp.10-15 Reliability
Ornithopter
“The lllusion of Memory”
4 Writing Lesson: | can combine multiple claims into a single, clear thesis Claim
Combining Claims statement that fully responds to a prompt. Thesis
5 "What Frightened the | can analyze Max’s first impressions of Kevin. Demeanor Tone
Fair Gwen," pp.15-20 Invincible Wordplay
Quest Pun
Hyperbole
6 "Spitting Image," | can examine Max through the perspectives of other Reliability
pp. 21-27 characters. First-person narration
Foreshadowing
7 “Close Encounters of the | | can analyze characters’ use of sarcasm. Sarcasm
Turd Kind,” pp. 28-33 Tone
Hyperbole
Pun
8 “Walking High Above the | | can examine the significance of names and nicknames. Converge Perspective
World,” pp. 34-40 Alias Cavalry
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https://docs.google.com/document/d/1KXKndp0JTYVjNOTcSgx3xwMow1jdKAeD_AxI3gPqHJE/edit

pp.108-114

Injustice

9 “Dinosaur Brain,” | can analyze changes in Max’s character and relationships. Stern Juxtaposition
pp. 41-47 Sentimental Symbolism
Evasive Sarcasm
Archetype
10 “Life is Dangerous,* | can explain Freak’s literal and figurative quests in this Archetype
pp.48-53 chapter. Reliability
Symbolism
Quests
11 “Rats or Worse,” | can analyze Freak’s role in Max’s life. Sorrowful Irony
pp. 54-62 Smug
12 Writing Lesson: | can wire write an introduction using the GST strategy to
Introductions introduce my thesis.
13 “The Damsel of | can analyze the role of foreshadowing in Max’s narration. Oath Foreshadowing
Distress,” pp. 63-71 Urgency Wordplay
Mood
14 “Killer Kane, Killer Kane, | can analyze Max’s self-concept. Dramatic irony
Had a Kid Who Got No
Brain,” pp.72-79
15 “American Chop Suey,” | can analyze Max’s self-concept.
pp. 80-87
16 “Cross My Heart and | can explore Philbrick’s use of tone, contrast, and sequence. Abide Reliability
Hope to Die” and “What Obligation Tone
Came Down the Hyperbole
Chimney,” pp. 88-99 Juxtaposition
Irony
17 “A Chip off the Old | can explore possible symbolism in this chapter. Deprive Symbolism
Block,” pp.100-107 Kin Hyperbole
Malapropism
Foreshadowing
18 Brief Write CFA
19 “By All That’s Holy,” | can analyze Max’s response to his father. Dysfunctional Irony

Foreshadowing
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conclusion to the draft of my essay.

20 “Never Trust a Cripple,” | can explain how Philbrick uses repetition and contrast to Redeem Contrast

pp.115-121 increase tension. Fumble Tension
Foreshadowing
Symbolism

21 “Into the Black Down | can analyze how Philbrick uses repetition and contrast to
Under,” pp.122-127 increase tension.

22 “Freak the Mighty Strikes | | can analyze the climax of the novel through the lens of Climax
Again,” pp.128-134 nature and nurture. Reliability

Dramatic irony

23 “The Accident of | can analyze the climax of the novel through the lens of
Nature,” pp.135-140 nature and nurture.

24 “Remembering Is Just an | | can explore the motif of memory in the novel. Prodigy Symbolism
Invention of the Mind” Manifestation Foreshadowing
and “The Empty Book,” Dramatic irony
pp.141-152 Motif

25 “The Return of Kicker” | can analyze the use of recurring language in the closing of Foreshadowing
and “What Loretta Said,” | the novel. Symbolism
pp.153-160 Narration

26 Seminar Discussion | can engage in a Socratic Seminar with my peers to explore

essential questions and make connections between texts.

27 Unit Assessment

28 Summative Writing | can plan my essay by organizing my ideas and choosing the

most relevant evidence to support them.

29 Summative Writing | can draft complete body paragraphs for my summative

essay.

30 Summative Writing | can revise body paragraphs of my summative essay.

31 Summative Writing | can use the GST strategy to add a brief introduction and
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32 Flex

33 Flex
34 Flex
35 Flex
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Unit 3: Refugee

Overview

e RL6.2 Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from
personal opinions or judgments.
e RL6.3 Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot
moves toward a resolution.
e W6.1 Write arguments to support claims with clear reasons and relevant evidence.
a. Introduce claim(s) and organize the reasons and evidence clearly.
b. Support claim(s) with clear reasons and relevant evidence, using credible sources and demonstrating an understanding of the topic or text.
e W6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and
analysis of relevant content.
a. Introduce a topic; organize ideas, concepts, and information, using strategies such as definition, classification, comparison/contrast, and
cause/effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.
b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.
e W6.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
e L6.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or expression.

The anchor text of the second unit is Refugee, by Alan Gratz. This novel tells the story of Isabel, Josef, and Mahmoud, three young refugees from three
time periods, as they flee their respective homelands in search of safety. As he alternates between each refugee’s story, Gratz draws the reader’s attention
to the unique challenges each faces, while deftly weaving their stories together across time, offering students the opportunity to continue their year-long
interrogation of what it means to “come of age” across a range of a range of historical contexts that allow students to make comparisons and draw
connections between characters. Students also begin the unit by reading short informational texts about each historical context to build knowledge and
compare the literary/informational presentation of similar topics. Writing instruction in this unit focuses on choosing the most relevant evidence to
support one’s claims, and organizing that evidence into tightly focused paragraphs.

e Why do people make the decision to flee their homes?
e How do people respond when they see others in need?
e What does it mean to “come of age” during times of crisis and war?
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Summative Writing Prompts

Refugees are people who choose—or are forced—to flee their homes because of war, political unrest, violence, or persecution. Throughout history,
refugees have faced extreme hardships and even risked death in their search for safety for themselves and their families, but responses to refugees
have varied widely; some individuals and governments have been welcoming, while others have been unwelcoming or even hostile to those who seek
their help.

The structure of the novel reinforces Gratz's message of shared humanity. By organizing his novel around three fictionalized protagonists, each with
his or her own setting, timeline, and historical context, Gratz is able to highlight common elements of the refugee experience while also honoring the
unique particulars of each individual's journey. When all three timelines and character arcs converge at the end of the novel, Gratz further emphasizes
the common bonds of humanity across time and space.

Coming of age stories often follow similar patterns and display similar attributes. Although their individual journeys are different, Josef, Isabel, and
Mahmoud are all confronted with the challenges, complexities, disappointments, and increased expectations of the adult world, and each character
develops an increased awareness of self as a result. Coming of age, character change/response to traumatic and difficult circumstances.

Consider the ways strangers respond to refugees over the course of the text. Compare/contrast at least two scenes where strangers interact with
refugees in the novel and explain how these scenes contribute to the development of the theme of the novel.

Choose one of the protagonists and analyze his or her coming-of-age. Explain how Josef, Isabel, or Mahmoud changes over the course of the novel,
and what they realize about themselves and their place in the world. Challenge - compare/contrast two different characters coming of age. How are
their challenges, changes, or realizations similar? How are they different?

Consider Gratz's decision to create three different protagonists and three different settings. Is this one story or three? You might consider similarities
and differences between the characters' experiences, as well as the ending of the novel, as you build your argument.

Students will have previously studied a Latin American protagonist e While reading Refugee, students will begin their study of Europe in 6th
when reading Esperanza Rising (5th), which tells the story of a Mexican grade Social Studies, which includes an overview of the holocaust as
girl whose family is forced to flee to California during the Great an example of the region's history of cooperation and conflict.
Depression and settles in a camp for Mexican farm workers. e Students will again encounter a novel with multiple

Students will have previously studied the experiences of Refugees protagonists/perspectives when reading Uprising (7th) and In the Time
when reading The Stars are Scattered (4th) of the Butterflies (9th).

e Students will read a first hand account of the Holocaust when they
read Night (8th).

e 37 classes, 7.5 weeks
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e Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

e While reading Refugee, students should be concluding their study of
Latin America in 6th grade Social Studies, which includes a brief
history of dictatorship in the region, specifically naming Fidel Castro
and Hugo Chavez as examples.

UDL Indicator
e CHECKPOINT 3.2 Highlight patterns, critical features, big ideas, and
relationships

Related CEL P standards:
e 6-8.2 An EL can participate in grade appropriate oral and written
exchanges of information, ideas, and analyses, responding to peer,
audience, or reader comments and questions.

Match Fishtank lessons

Teacher Actions:

Highlight or emphasize key elements in text, graphics, diagrams,
formulas

Use outlines and/or graphic organizers to emphasize key ideas and
relationships between student’s responses to exit tickets, writing
lessons, and summative essays

Use multiple examples and non-examples to emphasize critical
features of writing focus areas

Highlight previously learned writing skills that can be used to solve
unfamiliar summative prompts

Learning Targets:

Level 1: | can participate in short conversational exchanges about a trip
| have taken or a member of my family.

Level 2: | can participate in short conversational exchanges about
Refugee by answering wh questions about the text.

Level 3: | can participate in discussions about Refugee by asking and
answering relevant questions.

Level 4: | can participate in discussions about Refugee by asking and
answering relevant questions and rephrasing key ideas expressed by
others.

Level 5: 1 can participate in discussions about the topic of Refugees
and their treatment by adding relevant evidence.
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Unit 3: Refugee

Lesson Map

Lesson | Text Learning Target Vocabulary Knowledge
1 “Refugee” | can define important terms related to this unit and determine | Asylum Refugees in history
the technical meaning of unfamiliar words using context clues | Brutal Refugees today
and reference texts. Oppression
2 Refugee, pp. 1-6 | can compare the setting and conflict of Josef’s story to a Cower The Holocaust
“Learning A tth nonfiction account of the Holocaust. Dire Kristallnacht
Holocaust” Inferior
3 Refugee, pp. 7-11 | can compare the setting and conflict of Isabel’'s story to a Intently Castro’s Reign in Cuba
Castro Biography and/or | nonfiction account of Castro’s reign in Cuba.
PBS Newshour
4 Refugee, pp.12-17 | can describe the narrative structure of Refugee and explain Bristle Syrian Civil War
Refugee Video and how the first three chapters develop aspects of characters, Indignation
Syrian Civil War Video. setting, and plot.
5 Refugee, pp.18-33 | can explain how Gratz uses figurative language to help Simile/Metaphor
develop mood and meaning. Imagery
Mood
6 Refugee, pp. 34-48 | can explain how Gratz uses word choice and punctuation to Gaunt
help develop mood and meaning. Manic
Languish
Evade
7 Refugee, pp. 49-65 | can explain how characters respond to the difficult situations
they face.
8 Refugee, pp. 66-80 | can explain how characters have changed since the Lull
beginning of the text. Fraught
9 Writing Lesson: | can choose the most relevant evidence to support a claim

Relevant Evidence
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https://www.nationalgeographic.org/encyclopedia/refugee/
https://www.commonlit.org/en/texts/learning-about-the-holocaust
https://www.commonlit.org/en/texts/learning-about-the-holocaust
https://drive.google.com/file/d/1pxJmQnuNSNy3CqY4Anc94rePIx7IM2jv/view?usp=sharing
https://drive.google.com/file/d/1x7FOTiEg9hlcfLM3ffA94Y3mO5YHr_nr/view?usp=sharing
https://drive.google.com/file/d/1dqcCBBZ5LJeMbrzXIN5TZ83OxTdm5inV/view?usp=sharing
https://drive.google.com/file/d/178W_CWkTW7ei5l1zl2BA_crsUgkZNgxW/view?usp=sharing
https://docs.google.com/document/d/1HH_RyJa6nxK5xnFl56Bui_DogNFZWCImNbphS4kabzc/edit

| can

10 Refugee, pp. 81-98 | can explain how characters respond to and change as a Squalid Point of view
result of specific plot events, and identify how their responses | Obscure Perspective
reveal their perspective. Rabid

Solemn

11 Refugee, pp. 99-109 | can explain how Josef, Lito, and the Syrian boys’ experiences | Gawk

impact their perspectives. Ominous
Dubious

12 Refugee, pp.110-128 | can explain how Refugee can be considered a Coming of Age
“coming-of-age” novel and describe how each of the three
protagonists are changing as the text progresses. (110-140)

13 Refugee, pp.129-140 | can describe how each of the three protagonists are Idolize (134)
changing as the text progresses. Inconsolable (133)

14 Refugee, pp.141-156 | can explain how Gratz uses figurative language and imagery | churlish (147) Imagery
to help develop mood and meaning. (141-170) berate (148) Mood

ransack (151)
blubber (151)
15 Refugee, pp.157-170 Respite (160) Imagery
Mood
16 Writing Lesson: Focused | | can use repetition to focus my writing on a topic or claim
Paragraphs

17 Refugee, pp.171-186 | can explain how Gratz makes connections between Josef’s
and Isabel’s stories.

18 Refugee, pp.187-202 | can explain how Gratz uses connections between the stories Theme
of the three young refugees to develop a theme.

19 Refugee, pp. 203-222 | can explain how characters in Refugee respond to and Appeal (219)
change as a result of specific plot events and identify how
their responses reveal their perspective. (203-235)

20 Refugee, pp. 223-235 | can Somber (224)

21 Refugee, pp. 236-252 | can explain how characters in Refugee respond differently to
specific plot events, and how their responses reveal their

22 Refugee, pp. 253-262 perspective. Resolve (256)
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https://docs.google.com/document/d/1nypYgTtCK6rlh_qsMbYwgpwhajRvXIuQvTzHXnDi2zU/edit
https://docs.google.com/document/d/1nypYgTtCK6rlh_qsMbYwgpwhajRvXIuQvTzHXnDi2zU/edit

23 Brief Write CFA
24 Refugee, pp. 263-278 | can explain how and why characters in Refugee respond to Odyssey (266)
specific plot events, and how their responses reveal their Euphoria (270)
perspective. Distraught (276)
25 Refugee, pp. 279-291 Listless (280)
26 Refugee, pp. 292-309 | can describe how characters’ decisions reveal changes in
their character.
27 Refugee, pp. 310-317 | can explain how Gratz makes connections between the Reverent
book’s three protagonists and how these connections develop
atheme.
28 Seminar | can engage in a Socratic Seminar with my peers to explore
essential questions and make connections between texts.
29 Unit Assessment
30 Summative Writing | can plan my essay by organizing my ideas and choosing the
most relevant evidence to support them.
31 Summative Writing | can draft complete body paragraphs for my summative
essay.
32 Summative Writing | can revise body paragraphs of my summative essay to make
sure they are tightly focused on key ideas.
33 Summative Writing | can write an introduction and brief conclusion to the draft of
my essay.
34 Flex
35 Flex
36 Flex
37 Flex
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Unit 4: Brown Girl Dreaming

Overview

e RL6.2 Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from
personal opinions or judgments.
e RL6.3 Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot
moves toward a resolution.
e RL6.6 Explain how an author develops the point of view of the narrator or speaker in a text.
e W6.1 Write arguments to support claims with clear reasons and relevant evidence.
b. Support claim(s) with clear reasons and relevant evidence, using credible sources and demonstrating an understanding of the topic or text.
c. Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons.
e W6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and
analysis of relevant content.
b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.
c. Use appropriate transitions to clarify the relationships among ideas and concepts.
e L6.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
e L6.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or expression.

After reading Refugee, students transition to a very different genre by reading Brown Girl Dreaming. In this memaoir in verse, Woodson shares what it was
like to grow up as a Black child in the 1960s and 1970s, living with the remnants of Jim Crow and developing a growing awareness of the civil rights
movement. Woodson’s poems examine her family history, explain the “in-betweenness” of her childhood in Ohio, South Carolina, and New York, and
describe the joy of finding her voice through writing. This unit returns students to the complexities of memory and storytelling, while also introducing
them to the unique benefits and challenges of analyzing poetry, which they will not have studied in depth at this point in their middle school careers.
Teachers may, with consultation of their supervisors, elect to substitute another similar text of their choosing to anchor this unit. Writing instruction in this
unit focuses on transitioning between ideas, both within and between paragraphs.

e Why do people write about their lives?
e How do our relationships with others shape who we become?
e How do our experiences and environments shape who we become?

Course Name (BOE Approved Date)



Summative Writing Prompts

Memoir gives authors an opportunity to share meaningful personal stories about their lives in the context of a specific time and place; through brown
girl dreaming, we learn about both Woodson'’s personal history and the events in history she lives through.

Poetry is a different type of writing than prose, so some of our vocabulary and processes as readers change when we read poems.

People are complex; their young life, experiences, and family history shape their worldview as they grow. Part of growing up and developing one’s
beliefs is understanding the perspectives and beliefs of those around you.

Woodson writes her memoir by combining the stories and memories of others with her own. Memory is subjective and unreliable, so it can be both
beautiful and challenging to try to recount stories from memories.

Choose one poetic technique that Woodson uses frequently throughout her memoir. Analyze at least two poems in which Woodson uses the
technique and explain how the technique contributes to the meaning.

Write your own memoir in verse by composing 3-5 poems that work together to convey your personal history. Use the poetic techniques we have
studied over the course of the unit, include both personal and historical events in your memoir, and organize your poems to show how you have
changed over time.

Why do you think Woodson chose to write her memoir in verse instead of prose? Choose 2-3 poems from the book that are particularly meaningful
because of their form, and make an argument about how Woodson uses verse to convey her themes.

Woodson spent her childhood in three different places: Ohio, South Carolina, and New York. Choose a poem that connects to each place, and make an
argument about how that place—or the people in it—impacted Woodson.

Explain Woodson’s evolution over the course of the book, citing evidence from at least three different poems.

Students will have previously studied the imperfect and subjective e Students will again encounter a blend of poetry and memoir when they
nature of memory when reading Freak the Mighty earlier in the year read The House on Mango Street in 7th grade.
(6th). e Students will also encounter a story focused on African American

characters living with the remnants of Jim Crow in northern cities
when they read A Raisin in the Sun (7th) and Fences (11th).

e Students will also encounter a character who is empowered through
his writing when reading Narrative of the Life of Frederick Douglass in
8th grade.

e 39classes, 8 weeks
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e Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

UDL Indicator
e CHECKPOINT 8.4 Increase mastery-oriented feedback

Related CEL P standards:
e 6-8.4 AnEL can construct grade appropriate oral and written claims
and support them with reasoning and evidence.

Reading Reconsidered Lessons

Teacher Actions:

Provide feedback on writing lessons/CFAs that encourages
perseverance, focuses on development of efficacy and
self-awareness, and encourages the use of specific supports and
strategies in the face of challenge

Provide feedback on writing lessons/CFAs that emphasizes
improvement and achieving a standard rather than on relative
performance

Use Show Call to provide feedback that is frequent, timely, and specific
Use Show Call and/or Whole Class feedback to identify patterns of
errors and wrong answers, and generate positive strategies for future
success

Learning Targets:

Level 1: | can verbally or nonverbally express an opinion about a familiar
topic (my home or my family) using a limited number of acquired
words and phrases.

Level 2: 1 can construct a claim about a familiar topic (my home or
family) and give a reason to support it.

Level 3: 1 can construct a claim about the Woodsons or their decision
to move to NYC and provide several supporting reasons.

Level 4: | can construct claims about the Woodsons and their decision
to move to NYC, provide several supporting reasons, and acknowledge
opposing ideas

Level 5:1 can construct claims about the Woodsons and their decision
to move to NYC, provide several supporting reasons, and address the
counterargument.
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Unit 4: Brown Girl Dreaming

Lesson Map
Lesson | Text Learning Target Vocabulary Knowledge
1 brown girl dreaming | can analyze Langston Hughes's “Dreams,” the epigraph of memoir
Epigraph the book. epigraph
rhyme
metaphor
2 brown girl dreaming | can describe how Woodson connects herself to her family’s emancipate (2) memoir
pp.1-2 history. evocative rhythm
3 brown girl dreaming | can describe the historical context of Woodson'’s birth and its | permeate stanza
pp.3-7 impact on her thinking. legacy juxtaposition
ellipsis
symbolism
4 brown girl dreaming | can consider the importance of the Woodson family’s history. ancestry
pp. 8-16 hereditary
civil rights movement
genealogy
memoir
5 brown girl dreaming | can analyze Woodson’s descriptions of some important haiku
pp.17-29 family memories. free verse
anaphora
theme
end-stopped
6 brown girl dreaming | can examine the Woodsons’ complicated feelings about reminisce imagery
pp.30-37 South Carolina. remorse
7 brown girl dreaming | can analyze Woodson’s symbolism and consider the purpose personification

pp. 38-41

of the memoir’s first section.

enjambment
symbolism
theme
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8 Writing Lesson: | can use transition words to demonstrate the relationships theme
Transitions In between ideas within a paragraph.
Paragraphs
9 brown girl dreaming | can explain how the family feels about the move to South consistent rhythm
pp.42-58 Carolina. infinity (63)
10 brown girl dreaming | can examine the ways in which stories are important to the symbolism
pp. 59-71 family. rhythm
11 brown girl dreaming | can describe various messages the children hear about the deliberate (76) end-stopped
pp.72-92 civil rights movement. sustenance caesura
rhythm
12 brown girl dreaming | can consider changes and transitions in the family’s lives. anaphora
pp. 93-111 allusion
foreshadowing
mood
13 brown girl dreaming | can consider various ideas about faith among Woodson’s superstition (115)
pp.112-131 family. earnest (120)
14 brown girl dreaming | can describe a time of transition and explore Woodson’s caesura
pp.132-138 reactions to it.
15 brown girl dreaming | can consider the Woodsons’ impressions of their new home anaphora
pp.143-153 in New York City. imagery
16 brown girl dreaming | can examine how Woodson conveys her experiences as she potential sensory details
pp.154-170 starts school. allegiance (163) theme
symbolism
imagery
17 brown girl dreaming | can explore ideas of truth and belief in Woodson'’s
pp.171-188 storytelling.
18 brown girl dreaming | can write a paragraph analyzing Woodson'’s changing
pp.189-203 understanding of home.
19 Writing Lesson: | can use transition words to demonstrate the relationships
ITransitions Between between ideas between paragraphs.
Paragraphs
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20

brown girl dreaming

| can consider Woodson'’s developing relationships and sense

anaphora

pp. 315-325

world.

pp.207-216 of identity.
21 brown girl dreaming | can describe some of Woodson's early experiences as a personification
pp.217-243 reader and writer. repetition
memoir
22 brown girl dreaming | can describe Woodson's journey toward writing her first mentor caesura
pp.244-258 book. compelling rhythm
haiku
epigraph
mentor text
23 Brief Write CFA
24 brown girl dreaming | can contrast Woodson’s perspective with the perspectives
pp. 259-269 of adults in her life.
25 brown girl dreaming | can analyze two of Woodson'’s experiences of loss. morph symbolism
pp.270-287 mourn
26 brown girl dreaming | can consider how Woodson develops major themes of the memoir
pp.288-299 memoir. theme
anaphora
27 brown girl dreaming | can explore how Woodson begins to see herself as part of a sit-in
pp.300-309 revolution. nonviolent protest
civil rights movement
Jehovah’s Witnesses
28 brown girl dreaming | can examine Woodson's reflections on her evolution as a evolve haiku
pp.310-314 writer. collage enjambment
caesura
end-stopped
anaphora
29 brown girl dreaming | can describe Woodson's realizations about herself and the anaphora
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Opt. Video: Jaqueline | can write a poem using Woodson’s work as a mentor text. enjambment
Woodson Author caesura
Interview end-stopped

anaphora
30 Seminar | can engage in a Socratic Seminar with my peers to explore
essential questions and make connections between texts.

31 Assess

32 Summative Writing | can plan my essay by organizing my ideas and choosing the
most relevant evidence to support them.

33 Summative Writing | can draft complete body paragraphs for my summative
essay.

34 Summative Writing | can revise my body paragraph by using transition words to
clarify the relationships between ideas.

35 Summative Writing | can add a GST introduction and brief conclusion to the draft
of my essay.

36 Flex

37 Flex

38 Flex

39 Flex
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Unit 5: The Giver

Overview

e RL6.2 Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from
personal opinions or judgments.
e RL6.3 Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot
moves toward a resolution.
e RL6.6 Explain how an author develops the point of view of the narrator or speaker in a text.
e W6.1 Write arguments to support claims with clear reasons and relevant evidence.
c. Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons.
e. Provide a concluding statement or section that follows from the argument presented.
e W6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and
analysis of relevant content.
c. Use appropriate transitions to clarify the relationships among ideas and concepts.
e. Provide a concluding statement or section that follows from the information or explanation presented.
e L6.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
e L6.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or expression.

The final shared text of 6th grade ELA is The Giver, by Lois Lowry. The protagonist of the novel is Jonas, an eleven-year-old boy who lives in a safe,
structured community with clear rules and many rituals. When Jonas turns twelve, his life of predictability and contentedness is disrupted when he is
selected to the unusual role of The Receiver of Memory and meets his trainer, The Giver. As The Giver transmits surprising memories of the past to Jonas,
the boy begins to gain awareness of the joys and pains of humanity and to see the truth behind the origin and order of his community. In studying this text,
students continue to consider what it means to “come of age,” but are introduced to the genres of dystopia and science fiction. Writing instruction in this
unit is focused on reinforcing previous lessons as well as writing meaningful conclusions.

e What are the benefits and dangers of belonging to a group?
e When does a utopia become a dystopia?
e |[sitworth trading safety for freedom?
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citizens.
consider the utopian and dystopian elements of Jonas’s community.

to suffering.

Summative Writing Prompts

explain their benefits and flaws.

e Although all of the characters students will have studied this year
encounter a difficult or dangerous world as part of their “coming of
age,” Jonas (and readers) gradual realization regarding the true nature
of his community is perhaps the most nuanced and extreme
transformation.

e Students will have repeatedly encountered the subjective and
unreliable nature of memory when studying Freak the Mighty and
Brown Girl Dreaming.

e Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

e Communities are often organized around a common set of rituals, rules, and values that create shared identity and establish power dynamics among
e Throughout the novel, Lowry uses ambiguity and gradual world-building to build up to major narrative reveals. These reveals invite the reader to

e Rich human experiences are shaped by both joy and pain. Lowry suggests that autonomy is an important part of a full life, even if some choices lead

e Choose one of the key quotations from the Knowledge Organizer and explain how that quote connects to a theme or central idea of the novel.
e Many of the characteristics of Jonas’s community can be read as both utopian and dystopian. Choose one or more community rules or rituals and

e Choose one or more of the memories Jonas experiences. Analyze the symbolism of each memory and explain its impact on Jonas.

e Students will return to the study of science fiction by reading a variety
of short stories, as well as Frankenstein, in 8th grade.

e Students will again study allegorical dystopias when reading Animal
Farm (8th) and Fahrenheit 451 (10th).

e 37 classes, 7.5 weeks

e Reading Reconsidered Lessons
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UDL Indicator Teacher Actions:
e CHECKPOINT 6.4 Enhance capacity for monitoring progress e Ask questions to guide self-monitoring and reflection relative to

writing focus areas over the course of the year

e Show representations of progress, such as early written work
compared to written work demonstrating growth in focus areas

e Promptlearners to identify the type of feedback or advice that they
are seeking

e Use templates that guide self-reflection on quality and completeness

e Use of assessment checklists, scoring rubrics, and multiple examples
of annotated student work/performance examples
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Unit 5: The Giver

Lesson Map
Lesson | Text Learning Target Vocabulary Knowledge
1 The Giver, pp.1-6 | can examine the characteristics of a community and its obedient flashback
response to an unusual event. apprehensive alternate reality
2 The Giver, pp. 6-13 | can describe an important family ritual. defiant
nurture
3 The Giver, pp.14-24 | can describe the social organization of the community. fret ambiguity
aptitude
4 The Giver, pp. 25-32 | can explore how Lowry creates ambiguity and uncertainty. ambiguity
perspective
5 The Giver, pp. 33-42 | can examine the community’s treatment of its elderly
citizens.
6 The Giver, pp. 43-50 | can examine various reactions to characters’ strong feelings. | vivid euphemism
confide
7 The Giver, pp. 51-62 | can examine the community’s values and how those values emblem symbolism
are taught to children. inadequate
8 The Giver, pp. 63-73 | can analyze moments of juxtaposition and surprise. juxtaposition
9 The Giver, pp. 74-81 | can analyze the moment of Jonas'’s selection. crescendo juxtaposition
unanimous
10 Summative Writing | can write a paragraph response analyzing the Ceremony of
Twelve.
11 The Giver, pp. 82-90 | can examine changes Jonas experiences in the community. ambiguity
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12 The Giver, pp. 91-100 | can develop understanding of the role of The Receiver in the | tentatively symbol
community exhilarating
13 The Giver, pp.101-110 | can describe Jonas'’s first experience receiving memories. obsolete euphemism
sensation imagery
14 The Giver, pp.111-121 | can discover Jonas’s Capacity to See Beyond and what it
reveals about the community.
15 The Giver, pp.122-128 | can consider Jonas’s new awareness and how it influences vibrance symbol
his thoughts and feelings. anguished juxtaposition
16 The Giver, pp.128-139 | can explain why the community needs The Receiver and how
the role impacts him.
17 The Giver, pp.139-148 | can analyze Jonas’s reactions to the burden and power of his | assuage
role. ominous
18 The Giver, pp.149-162 | can consider the purpose of two memories and describe optimistic imagery
their impact on Jonas. pervade symbolism
19 The Giver, pp.163-173 | can describe Jonas’s realizations about himself, his family, juxtaposition
and his friends.
20 Summative Writing | can write a paragraph explaining how receiving the
memories impacts Jonas.
21 The Giver, pp.174-182 | can explain the story of the previous Receiver-in-Training and | excruciating symbolism
her impact on The Giver. imploringly
22 The Giver, pp.182-189 | can analyze a moment of reveal and realization. reveal
euphemism
juxtaposition
23 The Giver, pp.190-203 | can consider the reactions and consequences after Jonas chaos reveal
watches the release. solace
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24 The Giver, pp. 204-213 | can analyze the significance of Jonas’s escape from the stealthy symbolism
community. condemn allusion
25 The Giver, pp. 214-218 | can evaluate Jonas’s decision to escape. allusion
imagery
symbolism
26 The Giver, pp. 219-225 | can explore Jonas’s experience at the end of the novel. ambiguity
27 The Giver, No new pages | | can examine Lowry’s world-building after finishing the novel. dissonance
ambiguity
28 Seminar | can engage in a Socratic Seminar with my peers to explore
essential questions and make connections between texts.
29 Unit Assessment
30 Summative Writing | can plan my essay by organizing my ideas and choosing the
most relevant evidence to support them.
31 Summative Writing | can draft complete body paragraphs for my summative
essay.
32 Summative Writing | can revise my body paragraph by using transition words to
clarify the relationships between ideas.
33 Summative Writing | can write an introduction and a conclusion to my essay that
connect my ideas to the broader world.
34 Flex
35 Flex
36 Flex
37 Flex
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Capstone

Overview

e 6.RL.10 By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band
proficiently, with scaffolding as needed at the high end of the range.

e 6.RI.10 By the end of the year, read and comprehend literary nonfiction in the grades 6-8 text complexity band proficiently, with scaffolding as
needed at the high end of the range.

e 6W.7 Conduct short research projects to answer a question, drawing on several sources and refocusing the inquiry when appropriate.

e 6W.9 Draw evidence from literary or informational texts to support analysis, reflection, and research.

e 6.SL.1Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics,
texts, and issues, building on others’ ideas and expressing their own clearly.

In this culminating unit, teachers are encouraged to design units and lessons that conclude students' yearlong examination of human nature. These
lessons should draw upon the knowledge and skills students have gained over the course of the year and push them to apply their learning to new content,
historical contexts, and texts. Activities may include research projects, books circles, or additional whole class texts of the teachers choosing that are
thematically or contextually related to others studied over the course of the year.

e What does it mean to “come of age?”
e Isthe experience of growing up universal or unique?
e How and why do people change?

e Although uniquely expressed and experienced in various settings across time and space, “coming of age” typically involves a confrontation with the
adult world or society at large. Although this confrontation is often difficult or disappointing, the experience generally results in characters
developing a deeper and more nuanced understanding of the world around them, as well as an increased awareness of self as they transition to
adulthood.
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e To be designed by teachers, based on the content of their capstone.

e Texts and lessons should focus on drawing connections to prior units
throughout the unit.

e Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

UDL Indicator
e CHECKPOINT 7.1 Optimize individual choice and autonomy

e Students will again consider other “coming of age” stories in the
future, including Uprising (7th) and Night (8th), but will explicitly return
to this genre to consider Esperanza’s development in The House on
Mango street in 7th grade.

e Approximately 15 lessons, 3 weeks

Teacher Actions:

e Provide learners with as much discretion and autonomy as possible
during the capstone unit by possible by providing choices in such
things as:

o Thelevel of perceived challenge

o The type of rewards or recognition available

o The content or texts used to apply knowledge gained over the
course of the year

o The tools used for information gathering or production

o The sequence or timing for completion of subcomponents of
tasks

e Allow learners to participate in the design of classroom activities and
academic tasks by potentially choosing texts to explore.

e Involve learners, where and whenever possible, in setting their own
personal academic and behavioral goals.
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UDL Indicator Teacher Actions:
e CHECKPOINT 3.4 Maximize transfer and generalization e Provide scaffolds that connect new information/texts to prior
knowledge and anchor texts studied over the course of the year
e Embed new ideas/texts in familiar ideas and contexts studied
throughout the year.
e Provide explicit, supported opportunities to generalize learning to new
situations by reflecting on essential questions over the duration of the

course.
e Offer opportunities over time to revisit key ideas and linkages between
texts.
Related Learning Targets:
e 6-8.6 An EL can analyze and critique the arguments of others orally e Levell:lcanidentify a point an author or a classmate makes.
and in writing. e Level 2:1 can identify the main argument an author or a classmate

makes, as well as a reason they give to support their argument.

e Level 3:1can explain the argument an author or a classmate makes,
and identify claims that are supported by evidence and those that are
not.

e Level 4:| can determine whether the evidence is sufficient to support
the claims an author or classmate is making.

e Level 5:1 can determine whether the reasoning is sound and the
evidence is relevant and sufficient to support the claims.
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Course Title: Content Area: Grade Level: Credit (if applicable)

English 7 ELA 7th

Course Description:

In 7th Grade, students explore a wide range of American experiences through literature. The course begins by introducing a range of American voices and
the idea that our sense of national identity is deeply influenced by our personal experiences. Throughout the year, students return to this idea by reading
literature that expresses a wide range of experiences throughout history, such as the imagined experience of young immigrant women working in the
Triangle Shirtwaist factory at the turn of the 20th century, Sandra Cisneros’ experience of growing up as a Mexican American girl in Chicago, and Frederick
Douglass’ use of his own experience to argue against the injustice of slavery. Writing instruction is embedded throughout the units of study and focuses
on selecting, organizing, introducing, and analyzing evidence to support claims.

Aligned Core Resources: Connection to the BPS Vision of the Graduate

Uprising, by Margaret Peterson Haddix COMMUNICATION

The House on Mango Street, by Sandra Cisneros e Articulates thoughts and ideas effectively using oral, written and

A Raisin in the Sun, by Lorraine Hansberry nonverbal communication skills in a variety of forms and contexts.
Narrative of the Life of Frederick Douglass, by Frederick Douglass e Listen effectively to decipher meaning, including knowledge, values,

attitudes and intentions. Use communication for a range of
purposes (e.g. to inform, instruct, motivate and persuade).
EMPATHY
e Demonstrating understanding of others perspectives and needs
Listen with an open mind to understand others’ situations.

Knowledge/Skill Dependent courses/Prerequisites: Link to Completed Equity Audit

None e 7/ELA Equity Curriculum Review

Unit 1: Defining America
Unit 2: Uprising
Unit 3: The House on Mango Street
Unit 4: A Raisin in the Sun
it 5: 1 . i ife of Frederick D I
Capstone
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Standard Matrix

Unit1

Unit 2

Unit 3

Unit 4

Unit 5

7.RL.1

Cite several pieces of textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text.

S

S

S

S

7.RL.2

Determine a theme or central idea of a text and analyze
its development over the course of the text; provide an
objective summary of the text.

7.RL.3

Analyze how particular elements of a story or drama
interact (e.g., how setting shapes the characters or plot).

7.RLA4

Determine the meaning of words and phrases as they are
used in a text, including figurative and connotative
meanings; analyze the impact of rhymes and other
repetitions of sounds (e.g., alliteration) on a specific verse
or stanza of a poem or section of a story or drama.

7.RL.5

Analyze how a drama’s or poem’s form or structure (e.g.,
soliloquy, sonnet) contributes to its meaning.

7.RL.6

Analyze how an author develops and contrasts the points
of view of different characters or narrators in a text.

7.RL.7

Compare and contrast a written story, drama, or poem to
its audio, filmed, staged, or multimedia version, analyzing
the effects of techniques unique to each medium (e.g.,
lighting, sound, color, or camera focus and anglesin a
film).

7.RL.8

(Not applicable to literature)

7.RL.9

Compare and contrast a fictional portrayal of a time,
place, or character and a historical account of the same
period as a means of understanding how authors of
fiction use or alter history.

7.RL.10

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8
text complexity band proficiently, with scaffolding as
needed at the high end of the range.

7.RI.1

Cite several pieces of textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text.
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7.RI.2

Determine two or more central ideas in a text and analyze
their development over the course of the text; provide an
objective summary of the text.

7.R1.3

Analyze the interactions between individuals, events, and
ideas in a text (e.g., how ideas influence individuals or
events, or how individuals influence ideas or events).

7.Rl.4

Determine the meaning of words and phrases as they are
used in a text, including figurative, connotative, and
technical meanings; analyze the impact of a specific word
choice on meaning and tone.

7.RI.5

Analyze the structure an author uses to organize a text,
including how the major sections contribute to the whole
and to the development of the ideas.

7.RI.6

Determine an author’s point of view or purpose in a text
and analyze how the author distinguishes his or her
position from that of others.

7.R1.7

Compare and contrast a text to an audio, video, or
multimedia version of the text, analyzing each medium’s
portrayal of the subject (e.g., how the delivery of a speech
affects the impact of the words).

7.R1.8

Trace and evaluate the argument and specific claimsin a
text, assessing whether the reasoning is sound and the
evidence is relevant and sufficient to support the claims.

7.RI.9

Analyze how two or more authors writing about the same
topic shape their presentations of key information by
emphasizing different evidence or advancing different
interpretations of facts.

7.R1.10

By the end of the year, read and comprehend literary
nonfiction in the grades 6-8 text complexity band
proficiently, with scaffolding as needed at the high end of
the range.

7TW.1

Write arguments to support claims with clear reasons
and relevant evidence.

TW.2

Write informative/explanatory texts to examine a topic
and convey ideas, concepts, and information through the
selection, organization, and analysis of relevant content.

7TW.3

Write narratives to develop real or imagined experiences
or events using effective technique, relevant descriptive
details, and well-structured event sequences.
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TWA4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.

TW5

With some guidance and support from peers and adults,
develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach,
focusing on how well purpose and audience have been
addressed.

7TW.6

Use technology, including the Internet, to produce and
publish writing and link to and cite sources as well as to
interact and collaborate with others, including linking to
and citing sources.

TW.7

Conduct short research projects to answer a question,
drawing on several sources and generating additional
related, focused questions for further research and
investigation.

7W.8

Gather relevant information from multiple print and
digital sources, using search terms effectively; assess the
credibility and accuracy of each source; and quote or
paraphrase the data and conclusions of others while
avoiding plagiarism and following a standard format for
citation.

7TW.9

Draw evidence from literary or informational texts to
support analysis, reflection, and research.

7W.10

Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of
discipline-specific tasks, purposes, and audiences.

7.5L1

Engage effectively in a range of collaborative discussions
(one-on-one, in groups, and teacher-led) with diverse
partners on grade 7 topics, texts, and issues, building on
others’ ideas and expressing their own clearly.

7.5L.2

Analyze the main ideas and supporting details presented
in diverse media and formats (e.g., visually, quantitatively,
orally) and explain how the ideas clarify a topic, text, or
issue under study.

7.5L.3

Delineate a speaker’s argument and specific claims,
evaluating the soundness of the reasoning and the
relevance and sufficiency of the evidence.
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7.5L.4

Present claims and findings, emphasizing salient points in
a focused, coherent manner with pertinent descriptions,
facts, details, and examples; use appropriate eye contact,
adequate volume, and clear pronunciation.

7.5L.5

Include multimedia components and visual displays in
presentations to clarify claims and findings and
emphasize salient points.

7.5L.6

Adapt speech to a variety of contexts and tasks,
demonstrating command of formal English when
indicated or appropriate.

7.L1

Demonstrate command of the conventions of standard
English grammar and usage when writing or speaking.

7.L2

Demonstrate command of the conventions of standard
English capitalization, punctuation, and spelling when
writing.

7.L.3

Use knowledge of language and its conventions when
writing, speaking, reading, or listening.

7.L.4

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grade 7
reading and content, choosing flexibly from a range of
Strategies.

7.L.5

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

7.L.6

Acquire and use accurately grade-appropriate general
academic and domain-specific words and phrases;
gather vocabulary knowledge when considering a word
or phrase important to comprehension or expression.
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Unit 1: Defining America

Overview

e 7.RL.2 Determine atheme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text.

e 7.RL.4 Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of
rhymes and other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama.

e 7.RL.3 Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or events, or how individuals
influence ideas or events).

e 7W.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and
analysis of relevant content.

b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.

e 7W.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

e 7.L.5Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

e 7.L.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or expression.

This 7th grade unit, “Defining America,” focuses on the diversity of American experiences as students begin to develop their own answers to the question
of what it means to be American. By looking at an array of different texts including: articles, poems, and essays, students will consider the shared ideals
and underlying principles that our nation was founded on, as well as the unique experiences every America brings to the table. Students will read one of
our founding documents, as well as texts that explore the identities of a diverse group of Americans. Examples include “The New Colossus,” Emma
Lazarus’s enduring poem now inscribed at the base of the Statue of Liberty and an essay written by an immigrant from the early 20th century. Through the
study of these foundational texts, students will begin to shape their ideas about the American experience and how it is both similar and different for
everyone. Writing instruction during this unit is focused reviewing lessons and skills from the prior year.

e Who has had a voice in American society? Who has been marginalized?
e How does a person’s experiences shape their view of America?
e How does the experience of immigration impact one’s own sense of self?
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Summative Writing Prompts

how their experiences shaped their view of America.

e Students will have opened 6th grade ELA with a similar introductory
unit featuring shorter, thematically related fiction and nonfiction texts.

e Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

e Students will have studied the cultural diversity of North Americaas a

e Americais a country with a rich and diverse history. The stories and identities of people that have come together to form this country are complex
and deep. Understanding both your own and other’s backgrounds helps us understand the country as a whole.

e Manyimmigrants have idealized expectations of what life in America will be like, but their lived experiences rarely match their expectations.

Immigrants—and their children—can feel caught between two cultural identities; this conflict can be exacerbated by others’ perceptions.

e Atdifferent times throughout American history, some groups of people have had more power and privilege than others. Learning from these
experiences is key to understanding the America of today.

e How does a person’s experiences shape their view of America? Choose one of the characters, narrators, or individuals we studied in this unit. Explain

e This unitis followed directly by a unit on Uprising, focused on multiple
protagonists who immigrate to America in the early 1900s. In order to
really understand the plight of the protagonists in Uprising, students
must have a strong handle on what it means to immigrate to a country
and some of the struggles that immigrants face in new places.

e Asthe year progresses, students will constantly revisit the idea of
what it means to be an American when reading other novels. The
House on Mango Street, Raisin in the Sun, and The Narrative of
Frederick Douglass all shine a light on what it means to be an American
through different vantage points in different times in history.

e 20 classes, 4 weeks

e Commonlit
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region previously in 6th Grade Social Studies, and will have considered
the extent to which America imports or exports culture around the
world.

UDL Indicator
e CHECKPOINT 7.2 Optimize relevance, value, and authenticity

Universal Design for Learning

Teacher Actions:
e Include supplemental texts so that the thematic focus of the year can
be:
o Personalized and contextualized to learners’ lives
o Culturally relevant and responsive
e Provide tasks that allow for active participation, exploration and
experimentation
e Invite personal response, evaluation and self-reflection focused the
themes that will be explored throughout the year

UDL Indicator
e CHECKPOINT 3.3 Guide information processing and visualization

Related
e 6-8.3 AnEL can speak and write about grade-appropriate complex
literary and informational texts and topics.

Teacher Actions

e Give explicit prompts for each step in a sequential process, such as the
read, write, discuss cycle, or a writing lesson

e Introduce graduated scaffolds that support information processing,
such as questions to establish meaning and questions to analyze
meaning

e Provide multiple entry points to a lesson by tailoring Do Now activities
to the students and target

e Adjusting pathways through content by adjusting questions and
reading cycles

e “Chunk” information or text into smaller elements by asking questions
to establish meaning throughout a reading cycle

e Remove unnecessary distractions, activities, or questions that are not
essential to the learning target for that lesson

Learning Targets:
e Level1: | can name my/my family's expectations of coming to America.
e Level 2:1 can write a narrative of my impression of America that
identifies expectations and experience.
e Level 3:1can write a narrative describing a specific event that
met/didn’t meet my expectations of America.
e Level 4:1can write an essay comparing my expectations of America to
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my lived experiences using multiple specific events.
e Level 5:1 can write an essay explaining how a character's experiences
shaped their view of America.

Unit 1: Defining America

Lesson Map
Lesson | Text Learning Target Vocabulary Knowledge
1 “What Does It Mean to | can analyze how a person’s individual experiences shape Immigrate
be American?” from the | their view of what it means to be American. Assimilate
New York Times Patriotism
2 “The New Colossus” by | can determine the impact of specific words, phrases, and Exile Juxtaposition
Emma Lazarus literary devices on meaning in the poem, “New Colossus.” Refuse Colossus of Rhodes
| can determine the theme of the poem “The New Colossus”
by Emma Lazarus.
3 Writing Mini Lesson - | can review how to respond to a prompt, select relevant
breaking down the evidence, and structure an evidence-based response
findi
evidence
4 Excerpt from Declaration | | can determine the Founding Fathers’ central messageinthe | Unalienable
of Independence Declaration of Independence. Prudence
5 “Let America Be America | | can determine the speaker and tone of “Let America Be Redeem Tone
Again,” by Langston America Again.” Conniving
Hughes
(text and video)
6 “Two Braids” by Rosanna | | can analyze two authors’ use of symbolism to examine how Entwined

Deerchild

their speakers’ identities shape who they are.
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https://docs.google.com/document/d/1CdqBNkTwbzRDcu6zW2-xc89BV-M3gCAvRgYvH26ird8/edit?usp=sharing
https://docs.google.com/document/d/1CdqBNkTwbzRDcu6zW2-xc89BV-M3gCAvRgYvH26ird8/edit?usp=sharing
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https://docs.google.com/document/d/1OfomQMB-hr6uijbIx1HUWpl6ig_OwkF14bIL0JJYU3Q/edit?usp=sharing
https://docs.google.com/document/d/1OfomQMB-hr6uijbIx1HUWpl6ig_OwkF14bIL0JJYU3Q/edit?usp=sharing
https://docs.google.com/document/d/1ZDKliEu05jNIsQV3MvC6xvgFVrXVq2cttxWC288vv-c/edit?usp=sharing
https://www.youtube.com/watch?v=b6Im4b3kdfc
https://docs.google.com/document/d/1BqklK_jCtrhK8OftKSY5sVfNq0mOHvdpBGPC65whY9E/edit?usp=sharing
https://docs.google.com/document/d/1BqklK_jCtrhK8OftKSY5sVfNq0mOHvdpBGPC65whY9E/edit?usp=sharing
https://www.commonlit.org/en/texts/two-braids
https://www.commonlit.org/en/texts/two-braids
https://docs.google.com/document/d/1CsSNhcyRIIf2FVymfngZcf38CggN3UhDqfzUHWuGJdg/edit?usp=sharing

“Dear Past Self” by
Isabella Fillspipe

7 "Peaches" by Adrienne | can analyze an author’s word choice and symbols to examine | Perplexing
Su” the speaker’s experience as a child of immigrants in America.
8 Brief Write CFA Given a prompt and an evidence bank, students can pick the
strongest evidence to write a paragraph
9 “Where You From? by | can analyze word choice and structure to examine the
Gina Valdés” author’s meaning in the poem “Where You From?”
10 “Key Findings About US | can use reliable and relevant sources to research
Immigrants,” PEW immigration patterns in the last five years.
Research
“Immieration Data and I can.anejtl-yze thteJc impact of the current global situation on
_g—gt tistics” Department immigration patterns.
of Homeland Security
11 “America and |” by Anzia | | can show how the narrator’s experiences in “America and |” Implored Sweatshop
Yezierska shape her thoughts, feelings, and beliefs. Undaunted Tenement
12 Socratic Seminar | can engage in a Socratic Seminar with my peers to explore Socratic
essential questions and make connections between texts. Seminar/Dialogue
13 Assessment
14 Writing Mini Lesson - | can explain the components of a strong essay and analyze
Review The Structure of | how all of the pieces work together to prove the thesis
an Essay statement
15 Writing | can draft complete body paragraphs for my summative
essay.
16 Writing | can revise body paragraphs of my summative essay.
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https://docs.google.com/document/d/1TY7irGfvb2NXmz7VrfVvhwKcKMqI-utTdoeT8R7yAvE/edit?usp=sharing
https://docs.google.com/document/d/1TY7irGfvb2NXmz7VrfVvhwKcKMqI-utTdoeT8R7yAvE/edit?usp=sharing
https://docs.google.com/document/d/18s61zYg30U3pKUjx4hUgFwdJrYyWsHJkNtXjMCvDLJw/edit?usp=sharing
https://docs.google.com/document/d/18s61zYg30U3pKUjx4hUgFwdJrYyWsHJkNtXjMCvDLJw/edit?usp=sharing
https://docs.google.com/document/d/1-v81KsohSDcrTyCPF8rR3WMsYeHKohLnsaHfIhaWaK8/edit?usp=sharing
https://app.edulastic.com/public/view-test/64f9e1c19ba6da0008258244
https://docs.google.com/document/d/1LdIAsSrzEozawYsQBwIWRPhqAUYNIu6wVxgnrv4w4IA/edit?usp=sharing
https://docs.google.com/document/d/1LdIAsSrzEozawYsQBwIWRPhqAUYNIu6wVxgnrv4w4IA/edit?usp=sharing
https://www.pewresearch.org/fact-tank/2020/08/20/key-findings-about-u-s-immigrants/
https://www.pewresearch.org/fact-tank/2020/08/20/key-findings-about-u-s-immigrants/
https://www.pewresearch.org/fact-tank/2020/08/20/key-findings-about-u-s-immigrants/
https://www.dhs.gov/immigration-statistics
https://www.dhs.gov/immigration-statistics
https://www.dhs.gov/immigration-statistics
https://www.commonlit.org/en/texts/america-and-i
https://www.commonlit.org/en/texts/america-and-i
https://docs.google.com/document/d/1MleoSHPaGj7e9ueaxT9EvqHhKSTh-yggieK_21HdjB8/edit?usp=sharing
https://docs.google.com/document/d/1MleoSHPaGj7e9ueaxT9EvqHhKSTh-yggieK_21HdjB8/edit?usp=sharing
https://docs.google.com/document/d/1iOVrjmcJM-xVXdo9lrgff0FZVkAEVxiwh-FE9AzvqhM/edit
https://docs.google.com/document/d/1iOVrjmcJM-xVXdo9lrgff0FZVkAEVxiwh-FE9AzvqhM/edit
https://docs.google.com/document/d/1iOVrjmcJM-xVXdo9lrgff0FZVkAEVxiwh-FE9AzvqhM/edit

17 Writing | can add a brief introduction and conclusion to the draft of my
essay.

18 Flex

19 Flex

20 Flex
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Unit 2: Uprising

Overview

e 7.RL.2 Determine atheme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text.
e 7.RL.6 Analyze how an author develops and contrasts the points of view of different characters or narrators in a text.
e 7.RL.9 Compare and contrast a fictional portrayal of a time, place, or character and a historical account of the same period as a means of
understanding how authors of fiction use or alter history.
e 7W.1 Write arguments to support claims with clear reasons and relevant evidence.
b. Support claim(s) with logical reasoning/relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic.
c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), reasons, and evidence.
e 7W.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and
analysis of relevant content.
b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.
c. Use appropriate transitions to create cohesion and clarify the relationships among ideas and concepts.
e 7W.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
e 7.L.5Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
e 7.L.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or expression.

After being introduced to immigrant voices and statistics in the opening unit, students read Uprising by Margaret Peterson Haddix. This work of historical
fiction tells the story of three young women whose lives intersect at the Triangle Shirtwaist Factory fire, one of the greatest tragedies of the early 20th
century. This unit provides students the opportunity to study this significant moment in United States history, to explore the complex social and political
forces that preceded the fire, and analyze the far-reaching implications of that terrible day. Students also read excerpts from Flesh and Blood So Cheap:
The Triangle Fire and Its Legacy by Albert Marrin, a National Book Award finalist. This work of nonfiction provides a detailed historical account of the fire
and the experience of immigrants in New York City during this time period. Through the lens of this tragic fire, students will continue their year-long
interrogation of the factors that have shaped American history and identity, and further develop their understanding of what it means to be American.
Writing instruction in this unit focuses on introducing and blending quoted evidence into one’s own writing to support claims.

e How does meaningful social change come about?
e How do gender and class shape a person’s experience of the world?
e What are the characteristics of historical fiction, and how do authors of historical fiction use facts when writing fictional text?
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Summative Writing Prompts

The Triangle Shirtwaist Factory fire remains one of the most significant workplace disasters in American history; the impact of this event has been
far-reaching and can still be seen today.

Conditions in factories were horrifying in the early 20th century, and workers had to fight tirelessly for safety, respect, and justice in their jobs; women
and immigrants were at the forefront of this fight.

Haddix draws on historical facts to craft her narrative so readers deepen their understanding of the event. In the moments Haddix does elect to
change historical facts (such as the inclusion of fictional protagonists) it is done with purpose and intentionality.

Bella, Yetta, and Jane are all shaped by their experience of gender and class at this particular moment in American history, but differ in both their
experience of social expectations and their responses to these experiences.

How did gender and/or social class impact the way the girls were treated, both at the factory and in their everyday lives? Choose two characters and
compare their experiences of social expectations at the time.

Whose perspective on life changed the most: Yetta, Bella, or Jane? What people and/or events helped change this character’s perspective? Provide
evidence from the beginning, middle, and end of the story to fully reveal the changes in the character you choose.

Did Haddix stay consistent with the historical facts throughout the novel? Why did she choose to do so? When/if she changed or added elements,
why did she choose to do so?

This unit builds directly on the immigrant stories students will have e Students will again study historical fiction focused on female

studied in the prior unit. From these, students will understand some of protagonists who make a stand against injustice when reading In the
the driving factors that led people to come to the US in the early 20th Time of the Butterflies (9th).

century. e Students will explore more complex shifts between multiple narrative
Students will have previously encountered historical fiction in their perspectives and fragmented timelines when studying Frankenstein
study of Refugee (6th). Protagonists of both novels flee their homes in (8th) and In The Time of the Butterflies (9th).

search of a better life only to face significant hardships along the way
and dashed expectations upon arrival.

In their study of Refugee (6th), students will have also encountered a
text with multiple protagonists and timelines, preparing them to make
sense of the perspectives and timelines in Uprising.

e 39lessons, 8 weeks
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Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

UDL Indicator

CHECKPOINT 8.1 Heighten salience of goals and objectives

Related CELFP standards:

6-8.1 An EL can construct meaning from oral presentations and literary
and informational text through grade appropriate listening, reading,
and viewing.

Teacher Actions:

Learning Targets:

Match Fishtank lessons

Prompt or require learners to explicitly formulate or restate goals for
reading or writing lessons

Display the learning target in multiple ways

Encourage division of long-term goals into short-term objectives by
drawing connections between summative prompts, daily targets, and
writing lessons

Engage learners in discussions of what constitutes excellence and
generate relevant examples that connect to their cultural background
and interests

| can identify characters and relationships in Uprising.

| can identify main events in a chapter or scene in Uprising.

| can determine what Uprising says about gender or class.

| canidentify events/details in Freak the Mighty that develop the
author's claim about gender or class.

| can explain how key events/details in Freak the Mighty develop
theauthor's claim about gender or class.
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https://udlguidelines.cast.org/
https://portal.ct.gov/-/media/SDE/English-Learners/celp_standards_prof_descriptors.pdf

Unit 2: Uprising

Lesson Map
Lesson | Text Learning Target Vocabulary Knowledge
1 Flesh and Blood So | can explain the impact of the Triangle Fire by studying a
Cheap, pp.1-6 fictional and nonfictional account of the event.
Uprising, pp.1-5
2 Flesh and Blood So | can explain the push factors leading to mass immigration of European immigration
Cheap, pp.7-18 Russian Jews and Italians to the United States and identify in the early 20th
similarities and differences between those two groups. century
Pogrom
3 Flesh and Blood So | can Identify the author’s purpose and point of view in a Entitl Industrial Revolution
Cheap, pp. 28, 32-37 section of Flesh and Blood So Cheap. Grievance
4 Flesh and Blood So | can explain how specific factors impacted the
Cheap, pp. 59-66, 68-74 | garment-making economy in the early 20th century.
5 Uprising, pp. 7-31 | can explain how the author develops Bella’s point of view and | Marvel Ellis Island
distinguishes it from that of other characters.
6 Writing Mini Lesson: | can revise my exit ticket to include contextualized evidence.
Introduce Evidence with
Context
7 Uprising, pp. 32 - 57 | can analyze the impact the author’s chosen structure has on Unions and Workers
a story. | can analyze how an author develops and contrasts Rights
the points of view of different characters or narrators in a text.
8 Uprising, pp.58 - 79 | can explain how characters’ lives in Uprising are shaped by Socialism

sexism and gender expectations
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https://docs.google.com/document/d/1qXg1s2eTAGKsBg51mgNgcgdcQCF2IBFKY6H3IQqEuMg/edit?usp=sharing
https://docs.google.com/document/d/1qXg1s2eTAGKsBg51mgNgcgdcQCF2IBFKY6H3IQqEuMg/edit?usp=sharing
https://docs.google.com/document/d/1Ulw_7ZMkdd46CJaix9ZKBEmUWpmCXXN8PuO0w1qEcDM/edit?usp=sharing
https://docs.google.com/document/d/1lAo16GJ4Id0weKi1CEmZIGDLs9dpwWMDM443hBbhC1I/edit

9 Uprising, pp. 80 - 90 | can compare and contrast a fictional portrayal of a time, Strikes/Scabs
place, or character and a historical account of the same period
Flesh and Blood So as a means of understanding how authors of fiction use or
Cheap, pp. 75 - 84 alter history.
10 Flesh and Blood So | can explain how specific individuals and ideas shaped the Resolve Tammany Hall
Cheap, pp. 84 - 98 “Uprising of Twenty Thousand.”
11 Uprising, pp.91-121 | can Identify different characters’ perspectives in Uprising Metaphor
and explain how the author develops and contrasts them.
12 Writing Mini Lesson: | can use different strategies to smoothly embed quoted
Punctuating Evidence evidence into my own writing.
13 Uprising, pp.122 - 144 | can summarize how character’s interactions with others Lament
change their perspective Haughty
Fervent
14 Uprising, pp. 145 - 165 | can explain how setting and specific interactions impact
characters’ behavior and perspectives in Uprising.
15 Uprising, pp.166 - 188 | can identify different characters’ perspectives in Uprising
and explain how the author develops and contrasts them
16 Flesh and Blood So | can identify ways that author Margaret Peterson Haddix has
Cheap,98 -103 drawn on historical facts to develop the plot of the novel,
Uprising.
Uprising, pp.177 - 183
(review)
17 Uprising, pp.189-211 | can explain how Haddix develops characters’ conflicting Tainted Figurative Language
perspectives and identify events that change the way Subversive
characters understand the world.
18 Uprising, pp. 212-234 | can identify different characters’ perspectives in Uprising
and explain how the author develops and contrasts them.
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https://docs.google.com/document/d/1VJUxkjUF0AEtfsYS1A0IwJlGfR-uzKlduuWoCyIUQP4/edit?usp=sharing
https://docs.google.com/document/d/1H9Xhi1BWsyUdb-qNMK_WBIRhSN8kYT4N2M4A8Jfx2QI/edit
https://docs.google.com/document/d/1CMe3JGRJZScana8fZDCMglp4oL6J5Yq8qPG4i2tLbcs/edit?usp=sharing
https://docs.google.com/document/d/1CMe3JGRJZScana8fZDCMglp4oL6J5Yq8qPG4i2tLbcs/edit?usp=sharing
https://docs.google.com/document/d/1CMe3JGRJZScana8fZDCMglp4oL6J5Yq8qPG4i2tLbcs/edit?usp=sharing
https://docs.google.com/document/d/10hAAWhyX9k3HTv_HnIL8pfaEaEZ6aLpUv9NQhvovPng/edit?usp=sharing
https://docs.google.com/document/d/10hAAWhyX9k3HTv_HnIL8pfaEaEZ6aLpUv9NQhvovPng/edit?usp=sharing

Uprising pp. 269-315

Flesh and Blood So
Cheap, pp.111-121

Fire with historical facts and explain how she has used and
altered history in Uprising.

19 Uprising, pp. 235-268 | can provide an objective summary of several pages in
Uprising.
20 Flesh and Blood So | can explain how specific events and ideas shaped fire safety
Cheap, pp.104-110 practices in the early 20th century.
21 Flesh and Blood So | can explain the factors that influenced the outcome of the Inferno
Cheap, pp.111-121 Triangle Shirtwaist Factory fire and the impact of the fire on
bystanders.
22 Brief Write CFA Given thesis and 1-2 paragraphs with possible quotes, write
the next paragraph
23 Uprising, pp. 269 - 286 | can explain how the reader’s point of view differs from the Dramatic lrony
characters’ in today’s reading, and the impact of dramatic
irony on the reader’s experience of the text.
24 Uprising, pp. 287 - 298 | can explain how Haddix uses specific words and phrases to Tone
develop meaning, mood, and tone in Uprising.
25 Uprising, pp 299 - 315 | can explain how the fire reveals and/or changes the way that
characters view the world.
26 Flesh and Blood So Explain the impact of the fire on New Yorkers and determine Profound
Cheap, pp.122 -130,137 | Marrin’s purpose and point of view in a section of Flesh and Atone
Blood So Cheap.
27 Uprising, pp. 316-330 | can explain how Haddix develops and contrasts characters’
perspectives.
28 Excerpts from pages | can compare and contrast Haddix’s account of the Triangle
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https://docs.google.com/document/d/12z06EU30orTVLq8trKFTSp-7pI4xa6kjPImpL8Ml9Z8/edit?usp=sharing
https://app.edulastic.com/public/view-test/64f9d607f7560e0008deb896
https://docs.google.com/document/d/1W07_6xPSt9QuE3cOBodHRZRaosKsJAJ0-kWSJk4WDxI/edit?usp=sharing
https://docs.google.com/document/d/1W07_6xPSt9QuE3cOBodHRZRaosKsJAJ0-kWSJk4WDxI/edit?usp=sharing

29

Flesh and Blood So
Cheap, pp. 139 (begin at
“Reform”)-146

| can describe the impact of people and events on workers’
rights and labor laws in the United States.

Culpable

30 Seminar Discussion | can engage in a Socratic Seminar with my peers to explore
essential questions and make connections between texts.

31 Assessment

32 Writing | can plan my essay by organizing my ideas and choosing the
most relevant evidence to support them.

33 Writing | can draft complete body paragraphs for my summative
essay.

34 Writing | can revise body paragraphs of my summative essay by
ensuring | introduce evidence with context.

35 Writing | can add a brief introduction and conclusion to the draft of my
essay.

36 Flex

37 Flex

38 Flex

39 Flex
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https://docs.google.com/document/d/1yXHAQjwTRxU9B5s92H6AXaCKBuLMldD3QzmQunKVSdQ/edit?usp=sharing

Unit 3: The House on Mango Street

Overview

e 7.RL.2 Determine atheme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text.
e 7.RL.6 Analyze how an author develops and contrasts the points of view of different characters or narrators in a text.
e 7.RL.9 Compare and contrast a fictional portrayal of a time, place, or character and a historical account of the same period as a means of
understanding how authors of fiction use or alter history.
e 7W.1 Write arguments to support claims with clear reasons and relevant evidence.
b. Support claim(s) with logical reasoning/relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic.
c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), reasons, and evidence.
e 7W.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and
analysis of relevant content.
b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.
c. Use appropriate transitions to create cohesion and clarify the relationships among ideas and concepts.
e 7W.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
e 7.L.5Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
e 7.L.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or expression.

After Uprising, students read The House on Mango Street, by Sandra Cisneros. This text is a series of vignettes narrated by a Mexican-American girl
named Esperanza, chronicling the year she spent living with her family on Mango Street. The vignettes range from snapshots of silly childhood games to
impressions of tragic figures in Esperanza’s community to formative experiences in Esperanza’s life. Taken together, they create an impression of a girl
navigating a complicated transition from the innocence of childhood to a fuller understanding of her world and her place within it. By connecting
Espereanza’s experiences with those of Sandra Cisneros, students consider another set of American voices, begin to consider the importance of home to
American identity, and explore a text that combines elements from a variety of literary genres, including poetry, autobiography, and fiction. Writing
instruction in this unit continues to focus on students use of evidence by improving the depth and specificity of literary analysis.

e What does it mean to grow up?
e How doesa person's environment shape their identity?
e How do an author’s experiences shape the stories they tell?
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In genre, structure, and style, The House on Mango Street is an experimental text. Cisneros purposefully blurs boundaries between poetry and prose,
fiction and memoir, and different literary forms through this series of vignettes. Her aim, to write a text that captures a spoken, non-academic, child’s
voice leads her to make stylistic choices that increase ambiguity and cause readers to consider multiple interpretations.

Because Sandra Cisneros wrote The House on Mango Street as a “semi-autobiographical” text, studying her life and her other writings help provide
insight into characters, settings, and emotions within the book. By examining parallels between Cisneros’s and Esperanza’s lives, readers can better
understand major themes in Cisneros’s fiction (e.g., the symbolic importance of a house).

The House on Mango Street is a coming of age story: Esperanza gains maturity and develops a more adult perspective as the vignettes progress.
Many of the vignettes focus on Esperanza’s observations of other characters, specifically women, in her neighborhood because through her
relationships with others, she learns more about her role and community, making choices about the kind of adult she hopes to be.

Summative Writing Prompts
Esperanza observes the lives of several women throughout the novel. Choose any two female characters that Esperanza discusses. What do
Esperanza’s observations of these women reveal about Esperanza’s developing understanding of her community?

Analyze Esperanza’s coming-of-age story. Choosing at least two important transitions through which Esperanza navigated, explain how Esperanza

has changed.

Using multiple Vignettes, explain how Esperanza’s relationship with her home changed over time.
Explore the connections between Sandra Cisneros and Esperanza. How are the author's personal experiences reflected in the stories she tells?

Students will have previously studied a Latin American
author/protagonist when reading Esperanza Rising (5th).

Students will have studied “coming of age” throughout their 6th grade
year, reading Freak the Mighty, Refugee, and The Giver. Each of these
stories feature protagonists who, like Esperanza, encounter significant
challenges as they encounter the sometimes harsh reality of the adult
world.

Students will have previously encountered an episodic blend of poetry
and memoir when studying Brown Girl Dreaming (6th).

Students will again encounter Latin American author/protagonists
when reading In the Time of the Butterflies (9th).

Students will also encounter episodic plot when reading In the Time of
the Butterflies (9th) and The Things They Carried (12th).

Students will also consider the significance of a house or home in
relation to what it means to be American when reading A Raisin in the
Sun (7th).

31lesson, 6 weeks
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e Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

UDL Indicator
e CHECKPOINT 3.2 Highlight patterns, critical features, big ideas, and
relationships

e Reading Reconsidered Lessons

Teacher Actions:

e Highlight or emphasize key elements in text, graphics, diagrams,
formulas

e Use outlines and/or graphic organizers to emphasize key ideas and
relationships between student’s responses to exit tickets, writing
lessons, and summative essays

e Use multiple examples and non-examples to emphasize critical
features of writing focus areas

e Highlight previously learned writing skills that can be used to solve
unfamiliar summative prompts

Related CELP standards:
e 6-8.2 An EL can participate in grade appropriate oral and written
exchanges of information, ideas, and analyses, responding to peer,
audience, or reader comments and questions.

Learning Targets:

e Levell: |l can participate in short conversational exchanges about my
home.

e Level 2:1 can participate in short conversational exchanges about
Esperanza by answering wh questions about the text.

e Level 3:1can participate in discussions about Esperanza by asking and
answering relevant questions.

e Level 4: | can participate in discussions about Esperanza by asking and
answering relevant questions and rephrasing key ideas expressed by
others.

e Level 5:1can participate in discussions about the topic of growing up
by adding relevant evidence from House on Mango Street.

Course Name (BOE Approved Date)


https://udlguidelines.cast.org/
https://portal.ct.gov/-/media/SDE/English-Learners/celp_standards_prof_descriptors.pdf

Unit 3: The House on Mango Street

Lesson Map
Lesson | Text Learning Target Vocabulary Knowledge
1 The House on Mango | can describe the importance of physical space to Sandra scold personification
Street, pp. 3-7 Cisneros and the narrator. savor theme
vignette
2 The House on Mango | can analyze the narrator’s conflicted feelings toward her inherit metaphor
Street, pp. 8-11 family and her name. baptize symbolism
theme
3 The House on Mango | can explain Cisneros’s experimentations with language and succinct ambiguity
Street, pp.12-18 consider their purposes. pliant genre
4 The House on Mango | can analyze Cisneros’s perspective on the book’s simile
Street, pp.19-27 unconventional genre and structure. irony
tone
narration
theme
5 The House on Mango | can describe the role of poetic elements in descriptions of simile
Street, pp. 28-34 Esperanza’s community. slant rhyme
irony
alliteration
allusion
repetition
theme
6 The House on Mango | can analyze juxtaposition and contrast in the Cisneros’s rebellious juxtaposition
Street, pp. 35-45 depictions of childhood and adolescence. ingenuous symbolism
7 Writing Lesson: Group | can organize my thinking by grouping evidence and reasons
evidence/reasons to support argument
8 The House on Mango | can explain how these vignettes continue to develop themes | nebulous motif
Street, p. 46-55 of childhood and adulthood. theme
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The House on Mango
Street, pp. 56-64

| can analyze the purpose of shifts in Esperanza’s narration.

retrospective narration
theme

10 The House on Mango | can analyze the role of vignettes describing Esperanza’s sympathize symbolism
Street, pp. 65-73 neighbors. diminish ambiguity
theme
11 Writing Lesson: Specific | | can craft strong analysis of my quoted evidence by ensuring
and Reasoned Analysis writing is specific and reasoned.
12 The House on Mango | can analyze connections between Sandra Cisneros and Emily personification
Street, pp. 74-75 Dickinson. slant rhyme
theme
13 The House on Mango | can analyze recurring motifs in portrayals of women in confine symbolism
Street, pp. 76-80 Esperanza’s neighborhood. repress ambiguity
theme
motif
omniscience
14 The House on Mango | can explain the way in which Esperanza’s observations of motif
Street, pp. 81-85 other women in her community impact her. simile
theme
15 The House on Mango | can evaluate Esperanza’s hopes for her future. ashamed ambiguity
Street, pp. 86-91 regret motif
16 The House on Mango | can analyze Cisneros’s approach to stories that are difficult dynamic motif
Street, pp. 92-100 to tell. forfeit theme
narration
symbolism
17 The House on Mango | can explain Sally’s role in Esperanza’s coming of age. alliteration
Street, pp.101-102 slant rhyme
repetition
simile
narration
motif
18 Brief Write CFA
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19 The House on Mango | can describe the guidance Esperanza receives and its impact | ambivalent allusion
Street, pp.103-107 on her development. integrate theme
ambiguity
20 The House on Mango | can explain Esperanza’s changing perspective on home and alliteration
Street, pp.108-110 belonging. rhyme
simile
anaphora
symbolism
motif
theme
personification
21 The House on Mango | can analyze parallels between Esperanza’s and Cisneros’s allusion
Street, pp. xi-xxvii lives. irony
motif
theme
22 Seminar | can engage in a Socratic Seminar with my peers to explore
essential questions and make connections between texts.
23 Summative Writing | can plan my essay by organizing my ideas and choosing the
most relevant evidence to support them.
24 Summative Writing | can draft complete body paragraphs for my summative
essay.
25 Summative Writing | can revise body paragraphs of my summative essay by
ensuring my analysis is specific and reasoned.
26 Summative Writing | can add a brief introduction and conclusion to the draft of my
essay.
27 Unit Assessment
28 Flex
29 Flex
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30 Flex

31 Flex
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Unit 4: A Raisin in the Sun

Overview

7.RL.2 Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text.
7.RL.6 Analyze how an author develops and contrasts the points of view of different characters or narrators in a text.
7.RL.5 Analyze how a drama’s or poem’s form or structure (e.g., soliloquy, sonnet) contributes to its meaning.
7W.1 Write arguments to support claims with clear reasons and relevant evidence.
b. Support claim(s) with logical reasoning/relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic..
c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), reasons, and evidence.
e 7W.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and
analysis of relevant content.
b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.
c. Use appropriate transitions to create cohesion and clarify the relationships among ideas and concepts.
e 7W.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
e 7.L.5Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
e 7.L.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or expression.

After reading House on Mango Street, students read A Raisin in the Sun, by Lorainne Hansberry, tells the story of the Youngers, an African American family
living on the South Side of Chicago in the 1950’s. The play opens with the Youngers awaiting the arrival of a $10,000 life-insurance payment, due to them
after the death of the family patriarch Walter Younger. Tensions in the home rise as Walter Jr. and his mother conflict over how to best spend the money. In
reading this classic play, students will continue to explore the importance of housing and homeownership to American identity, while also being
introduced to the study of drama for the first time and also considering the role of generational conflict in the pursuit of the American Dream. Teachers
may, with consultation of their supervisors, elect to substitute another similar text of their choosing to anchor this unit. Writing instruction in this unit
continues to focus on expressing a depth of analysis through the repetition of key words/phrases.

e What happens to a dream deferred?
e What does the American Dream mean to different people?
e What role does race, class, and gender play in a person’s ability to achieve their dreams?
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Despite emancipation from slavery, black Americans faced decades of legal discrimination and oppression both in the Jim Crow South and the North
Lorraine Hansberry’s play was semi-autobiographical, influenced by Langston Hughes, and shaped perceptions of the Black experience in postwar

America; it was both highly successful and controversial at the time of its debut.
Generational ideals, experiences, and values often shape one’s dreams and aspirations.
A person’s environment can have a powerful impact on their identity and also their opportunities in life.

Summative Writing Prompts

Props Analysis: Consider the different props (symbols) that are used in Hansberry’s play: eggs, Mama’s plant, the insurance check, Beneatha’s robe
and head wrap, Mr. Linder’s business card, Mama’s new gardening tools, or others. Choose 2-3 of these props and explain why their choices are
significant or symbolic and how she develops their significance throughout the play.

Analysis of Generational Conflict: What differentiates the beliefs and attitudes of the younger characters from the older characters in the play?

Explain how these ideals create conflict between the characters.

Influence of Langston Hughes: Hansberry was undoubtedly influenced by the poetry of Langston Hughes. Describe how the messages of Langston

Hughes might have influenced the themes explored in her play.

Like The House on Mango Street (7th), A Raisin in the Sunis also set in
the South Side of Chicago.

Students will have studied the concept of white flight and
neighborhood segregation during The House on Mango Street, leading
into the discussion of red lining in this unit

The title of A Raisin in the Sun is an allusion to the poem “A Dream
Deferred,” by Langston Hughes, which students read at the start of this
unit. Students will have previously read poetry by Langston Hughes in
the opening unit of this course, specifically “Let America Be America
Again,” which gives voice to a number of people for whom the
American Dream has been deferred.

Students will read the Narrative of the Life of Frederick Douglass in the
next unit, which allows for students to draw the through lines between
enslavement and red lining

This is the first play students study in their English classes in Bristol.
Students will go on to read Romeo and Juliet (9th), The Crucible (10th),
Fences (11th), and Macbeth (12th) in high school.

Students will further explore generational conflicts when studying
Romeo and Juliet in 9th grade and Kindred in 10th.

Students will consider how a person’s environment shapes them when
studying Kindred, Of Mice and Men, and Fahrenheit 451 in 10th grade.

31lessons, 6 weeks
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Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

UDL Indicator

CHECKPOINT 8.4 Increase mastery-oriented feedback

Related CELP standards:

6-8.4 An EL can construct grade appropriate oral and written claims
and support them with reasoning and evidence.

e Reading Reconsidered Lessons

Teacher Actions:

e Provide feedback on writing lessons/CFAs that encourages
perseverance, focuses on development of efficacy and
self-awareness, and encourages the use of specific supports and
strategies in the face of challenge

e Provide feedback on writing lessons/CFAs that emphasizes
improvement and achieving a standard rather than on relative
performance

e Use Show Call to provide feedback that is frequent, timely, and specific

Use Show Call and/or Whole Class feedback to identify patterns of
errors and wrong answers, and generate positive strategies for future
success

Learning Targets:

e Levell:lcan verbally or nonverbally express an opinion about a familiar
topic (my home or my family) using a limited number of acquired
words and phrases.

e Level 2:1 can construct a claim about a familiar topic (my home or
family) and give a reason to support it.

e Level 3:1can construct a claim about the Youngers or their decision to
move and provide several supporting reasons.

e Level 4:1can construct claims about the Youngers and their decision
to move, provide several supporting reasons, and acknowledge
opposing ideas

e Level 5: 1 can construct claims about the Youngers and their decision
to move, provide several supporting reasons, and address the
counterargument.
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Unit 4: A Raisin in the Sun

Lesson Map
Lesson | Text Learning Target Vocabulary Knowledge
1 A Raisin in the Sun Describe how the Younger’s apartment reflects the state of Weary Setting
pp.23-30 & their lives and aspirations. Uniformity Symbolism
Pretense
“A Dream Deferred,” by
Langston Hughes
2 A Raisin in the Sun Consider how Walter’s view of his wife and sister are Domestic Stage Directions
pp.30-39 influenced by postwar gender roles. Conformity Props
Female Gender Roles in
the 1950s
3 A Raisin in the Sun Explain how Mama is a figure of the strength and suffering of
pp. 41-46 black Americans in post-war America.
4 A Raisin in the Sun Explain how the Mama, Ruth, and Beneatha’s relationship Generation Gaps
pp. 46-53 depicts generational conflict.
5 Writing Mini Lesson: | can add relevant analysis to my paragraph by repeating key Synonym
Relevant Analysis words and/or synonyms from my claim
6 Film Version of A Raisin Evaluate the impact of changes made in the film adaptation of
inthe Sun A Raisin in the Sun.
7 A Raisin in the Sun Examine how cockroaches might be symbolic in Hansberry’s Heathen
pp. 54-60 play. Ignorant
Exotic
8 A Raisin in the Sun Analyze how Asagai influences Beneatha’s sense of identity. Assimilation
pp. 60-66 Ghetto
Mutilate
9 A Raisin in the Sun Explain why Mama is conflicted over the arrival of the Blocking
pp.66-75 insurance check. Symbolism
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10 A Raisin in the Sun Compare Beneatha and George’s conflicting perspective of Allusion
pp.76-81 their African heritage. Uncle Tom’s Cabin
11 Writing Mini Lesson: | can add relevant analysis to my paragraph by repeating key
Relevant analysis words and/or synonyms from my claim
12 A Raisin in the Sun Analyze George’s effect on Walter. Allusion
pp. 82-89 Prometheus
13 A Raisin in the Sun Evaluate the impact of Mama’s revelation. Revelation
Jubilant
pp. 90-95
14 The Souls of Black Folk, Analyze W.E.B. Dubois’ arguments about the divisions W.E.B Dubois
by W.E.B. DuBois between the experiences of black Americans at the time he The Souls of Black Folk
wrote.
15 A Raisin in the Sun Explain how George and Mrs. Johnson represent common Booker T. Washington
pp.96-109 social views of the time. vs. W.E.B. DuBois
16 Brief Write CFA Given a weak body paragraph, students revise for deeper
analysis, context, punctuation
17 A Raisin in the Sun Explain how Hansberry’s play might have been influenced by Langston Hughes
Langston Hughes Close Langston’s Hughes’ poetry
Reading
18 A Raisin in the Sun Explain what Mr. Linder reveals about historical perspective of | Strident
pp.110-124 racial segregation Deplore
Gall
19 A Raisin in the Sun Describe the meaning of Walter’s response to Bobo's news.
pp.125-130
20 A Raisin in the Sun Examine Hansberry’s purpose for Asagai’s visit to the Allusion
pp.131-143 apartment. Thirty pieces of silver
21 A Raisin in the Sun Evaluate multiple interpretations of the ending of Hansberry’s
pp.143-151 play.
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22 Seminar | can engage in a Socratic Seminar with my peers to explore
essential questions and make connections between texts.

23 Assessment

24 Summative Writing | can plan my essay by organizing my ideas and choosing the
most relevant evidence to support them.

25 Summative Writing | can draft complete body paragraphs for my summative
essay.

26 Summative Writing | can revise body paragraphs of my summative essay by
ensuring my analysis is clearly tied to my claims.

27 Summative Writing | can add a brief introduction and conclusion to the draft of my
essay.

28 Flex

29 Flex

30 Flex

31 Flex
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Unit 5: Narrative of the Life of Frederick Douglass

Overview

e 7.Rl.2 Determine two or more central ideas in a text and analyze their development over the course of the text; provide an objective summary of the
text.
e 7.RL.3 Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or events, or how individuals
influence ideas or events).
e 7W.1 Write arguments to support claims with clear reasons and relevant evidence.
b. Support claim(s) with logical reasoning/relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic.
c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), reasons, and evidence.
e 7W.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and
analysis of relevant content.
b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.
c. Use appropriate transitions to create cohesion and clarify the relationships among ideas and concepts.
e 7W.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
e 7.L.5Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
e 7.L.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or expression.

The final shared text of the year is Narrative of the Life of Frederick Douglass, the most famous and highly regarded example of a slave narrative and is
widely considered to be a canonical work of American literature. As Douglass shares the details of his early life as an enslaved person in Maryland, he
sheds light on the dehumanizing atrocities of slavery through the truth of his own experiences. With wit and precision, Douglass uses a variety of
rhetorical strategies to dismantle and refute common antebellum arguments in support of slavery, crafting not only a compelling autobiographical
account, but also a blistering and persuasive abolitionist text. This challenging text, published in 1845, introduces students to the most distant historical
context they will study this year, while also introducing them to the challenges of archaic language and the study of rhetorical analysis. Writing instruction
in this unit is focused on reinforcing previous lessons and skills introduced over the course of the year.

e What does it mean to be free?
e Does knowledge equal power, and what are its limits?
e How have Americans pursued national ideals of freedom, equality, and justice?

Course Name (BOE Approved Date)



Summative Writing Prompts

The practice of enslavement is incompatible with humanity. Douglass highlights the ways slavery dehumanizes both the enslaved and the enslaver as
arhetorical tool to argue against the institution of slavery.

Legal freedom and personal freedom are connected but separate; legal freedom can be given and taken away by the government, but personal
freedom comes from within. Both, Douglass argues, are human rights.

The prohibition of education is one of the worst aspects of enslavement. Education, specifically literacy, is a powerful tool of freedom.

Douglass saw “Christian” slaveholding societies as the ultimate hypocrisy. He believed that it was impossible to be truly Christian while also tolerating
slavery.

Describe Douglass’s experience with and perspective on education. How is literacy used as a tool of both oppression and freedom? How does
learning to read and write impact Douglass’s life?

Douglass argues throughout the Narrative that slavery dehumanizes both the enslaved and the enslaver. Choose at least two people from the
Narrative—one enslaved person and one slaveholder—who lose their humanity and analyze their significance to the Narrative. How are they
dehumanized and why?

Throughout the Narrative, Douglass refutes common antebellum arguments in support of slavery. Choose at least three of these moments and
explain: What is the argument Douglass is refuting? How does he refute it? What rhetorical devices does he use to construct his argument?
Douglass experiences many moments of freedom throughout the Narrative. Choose at least three moments in which Douglass becomes more free,
either literally or metaphorically, and analyze their significance.

Students have read about characters who face, and fight against, e Students will encounter increasingly archaic language in future grades,
racial discrimination in Raisin in the Sun (7th) and brown girl dreaming including an adaptation of Frankenstein in 8th, Romeo and Juliet in
(6th). 9th, and Macbeth in 12th.

While this is the first full-length non-fiction piece students read, in unit e Students will read Kindred in 10th grade, a neo-slave narrative

one, students read many first hand accounts surrounding immigration published in 1979 that draws on conventions of traditional slave

narratives, while also incorporating elements of science fiction,
fantasy, and horror.

e Students will again study rhetorical appeals, along with other
techniques of propaganda used to control and manipulate public
perception in Animal Farm (8th).

e 33lessons, 7 weeks
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e Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

UDL Indicator
e CHECKPOINT 6.4 Enhance capacity for monitoring progress

e Reading Reconsidered Lessons

Teacher Actions:
e Ask questions to guide self-monitoring and reflection relative to
writing focus areas over the course of the year
e Show representations of progress, such as early written work
compared to written work demonstrating growth in focus areas
e Promptlearners to identify the type of feedback or advice that they
are seeking
Use templates that guide self-reflection on quality and completeness
e Use of assessment checklists, scoring rubrics, and multiple examples
of annotated student work/performance examples

Related CELP standards:
e 6-8.10 An EL can make accurate use of standard English to
communicate in grade appropriate speech and writing.

Learning Targets:

e Levell:l canrecognize and use a small number of frequently occurring
nouns, noun phrases, and verbs.
Level 2: 1 can produce simple and compound sentences.
e Level 3:1can produce and expand simple, compound, and a few
complex sentences.
Level 4:1 can produce and expand simple, compound, and complex
sentences.
e Level 5:1can place phrases and clauses within a sentence.
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Unit 5: Narrative of the Life of Frederick Douglass

Lesson Map
Lesson | Text Learning Target Vocabulary Knowledge
1 Narrative Prefaces | can explain the purpose of the two texts that introduce credible
Douglass’s narrative. atrocity
candor
2 Narrative, pp.19-22 | can analyze the types of arguments (of ethos, logos, and inevitable rhetoric
pathos) that Douglass makes against slavery. deprive ethos/pathos/logos
ignorant
3 Narrative, pp.22-24 | can analyze Douglass’s description of a violent whipping humane rhetorical questions
spectacle imagery
noble
4 Narrative, pp. 25-31 | can examine Douglass’s descriptions of life for enslaved verbal irony
people on the Lloyd plantation. rhetoric
5 Narrative, p. 32-36 | can explain the rhetorical strategies Douglass uses to refute juxtaposition
the myth of the happy slave. maxim
rhetoric
6 Writing Mini Lessons - | can analyze evidence by examining the nuance and
Depth of Analysis importance of each quote
7 Narrative, pp. 37-41 | can explore ways in which Mr. Gore might be an archetype. deficient character archetype
ambitious irony
subversive
8 Narrative, pp. 42-46 | can explain the significance of Douglass’s move to Baltimore.
9 Narrative, pp. 47-50 | can compare and contrast two perspectives of literacy tranquil foreshadowing
among enslaved people. forbid allusion
revelation juxtaposition
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10 Narrative, pp. 51-53 | can identify key Christian imagery and explain how and why pious irony
Douglass uses it. testimony archetype
console allusion
imagery
11 Narrative, pp. 53-57 | can explain what The Columbian Orator is and how reading it metaphor
impacts Douglass’s thinking. personification
12 Narrative, pp. 58-65 | can examine Douglass’s descriptions of the ways in which anxiety rhetoric
slaveholders dehumanize and isolate enslaved people. desolate juxtaposition
resolution
13 Writing Mini Lesson - | can analyze evidence by examining the nuance and
Depth of Analysis importance of each quote
14 Narrative, pp. 65-69 | can explain Douglass’s opinions of Captain Auld and of Auld’s | rigid archetype
religious conversion. fraud rhetoric
reverence irony
15 Narrative, pp. 70-75 | can describe Mr. Covey’s impact on Douglass and compare endurance symbol
Covey to other slaveholders in the Narrative deception allusion
languish characterization
16 Narrative, pp. 75-76 | can explain the significance of Douglass’s apostrophe to the apostrophe
ships. juxtaposition
17 Narrative, pp. 76-83 | can analyze Douglass’s fight with Covey as a moment of juxtaposition
resurrection. allusion
imagery
18 Narrative, pp. 83-90 | can explain Douglass’s opinions of the holidays and religious | abandon
slaveholders. wallow
abundance
19 Brief Write CFA
20 Narrative, pp. 90-100 | can analyze Douglass’s debate and decision about whether feasible ethos/pathos/logos
to attempt escape. contend personification
pursue allusion
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Narrative, pp.100-105

| can describe Douglass’s experience working as a shipbuilder
in Baltimore.

22 Narrative, pp.106-116 | can examine Douglass’s description of his escape from vigilance ethos/pathos/logos
enslavement. galling
contemplate
23 Narrative, pp. 116-121 | can analyze Douglass’s description of his life in New Bedford allusion
at the conclusion of the Narrative. rhetoric
24 Narrative, pp.122-128 | can analyze the purpose and impact of Douglass’s appendix. | caricature juxtaposition
ally parody
allusion
25 Seminar | can engage in a Socratic Seminar with my peers to explore
essential questions and make connections between texts.
26 Summative Writing | can plan my essay by organizing my ideas and choosing the
most relevant evidence to support them.
27 Summative Writing | can draft complete body paragraphs for my summative
essay.
28 Summative Writing | can revise body paragraphs of my summative essay by
ensuring | my evidence is introduced, specifically analyzed,
and clearly tied to my claims
29 Summative Writing | can add a brief introduction and conclusion to the draft of my
essay.
30 Flex
31 Flex
32 Flex
33 Flex
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Capstone

Overview

e 7.RL.10 By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band
proficiently, with scaffolding as needed at the high end of the range.

e 7.RI.10 By the end of the year, read and comprehend literary nonfiction in the grades 6-8 text complexity band proficiently, with scaffolding as
needed at the high end of the range.

e 7W.7 Conduct short research projects to answer a question, drawing on several sources and generating additional related, focused questions for
further research and investigation.

e 7W.9 Draw evidence from literary or informational texts to support analysis, reflection, and research.

e 7.SL.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 7 topics,
texts, and issues, building on others’ ideas and expressing their own clearly.

In this culminating unit, teachers are encouraged to design units and lessons that conclude students' yearlong examination of human nature. These
lessons should draw upon the knowledge and skills students have gained over the course of the year and push them to apply their learning to new content,
historical contexts, and texts. Activities may include research projects, books circles, or additional whole class texts of the teachers choosing that are
thematically or contextually related to others studied over the course of the year.

e What does it mean to be American?
e How does a person’s experiences shape their view of America?
e How have Americans pursued national ideals of freedom, equality, and justice?

e The American experience is incredibly diverse. Authors throughout American history have used a diverse range of literary texts to give voice to this
range of experiences, many of which focus on the pursuit of the American dream despite significant barriers and injustices. Although each of these
stories is unique, many of these characters demonstrate a deep commitment to freedom, equality, and justice, demonstrating incredible resilience in
the pursuit of these ideals.
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To be designed by teachers, based on the content of their capstone.

Texts and lessons should focus on drawing connections to prior units
throughout the unit.

Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

UDL Indicator

CHECKPOINT 7.1 Optimize individual choice and autonomy

Students return to the study of American literature in 11th grade.

Approximately 30 lessons, 6 weeks

Teacher Actions:

Provide learners with as much discretion and autonomy as possible
during the capstone unit by possible by providing choices in such
things as:
o Thelevel of perceived challenge
o The type of rewards or recognition available
o The content or texts used to apply knowledge gained over the
course of the year
o The tools used for information gathering or production
o The sequence or timing for completion of subcomponents of
tasks
Allow learners to participate in the design of classroom activities and
academic tasks by potentially choosing texts to explore.
Involve learners, where and whenever possible, in setting their own
personal academic and behavioral goals.
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UDL Indicator Teacher Actions:
e CHECKPOINT 3.4 Maximize transfer and generalization e Provide scaffolds that connect new information/texts to prior
knowledge and anchor texts studied over the course of the year
e Embed new ideas/texts in familiar ideas and contexts studied
throughout the year.
e Provide explicit, supported opportunities to generalize learning to new
situations by reflecting on essential questions over the duration of the

course.
e Offer opportunities over time to revisit key ideas and linkages between
texts.
Related Learning Targets:
e 6-8.6 An EL can analyze and critique the arguments of others orally e Levell:l canidentify a point an author or a classmate makes.
and in writing. e Level 2:1 can identify the main argument an author or a classmate

makes, as well as a reason they give to support their argument.

e Level 3:1can explain the argument an author or a classmate makes,
and identify claims that are supported by evidence and those that are
not.

e Level 4: | can determine whether the evidence is sufficient to support
the claims an author or classmate is making.

e Level 5:1can determine whether the reasoning is sound and the
evidence is relevant and sufficient to support the claims.
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Course Title: Content Area:

English 8 ELA

Course Description:

grades through embedded writing lessons tied to their reading.
Aligned Core Resources:
Night, by Eli Weisel

Animal Farm, by George Orwell
Frankenstein, by Gris Grimly

Knowledge/Skill Dependent courses/Prerequisites:

None

Unit 1: Bad Behavior
Unit 2: Night

Unit 3: Animal Farm
Unit 4: Science Fiction
Unit 5: Frankenstein
Capstone

Grade Level: Credit (if applicable)

In 8th Grade ELA, students explore human nature through literature by studying characters who find themselves in challenging, oftentimes oppressive,
situations. Through a diverse range of genres, ranging from science fiction to memoirs and graphic novels, students learn about literary conventions,
techniques, and rhetorical devices. By studying a range of historical contexts, such as the Holocaust and the Russian Revolution, students build
knowledge about the world while making personal connections to a wide range of characters. Students build on the writing skills introduced in earlier

Connection to the BPS Vision of the Graduate

COMMUNICATION

e Articulates thoughts and ideas effectively using oral, written and
nonverbal communication skills in a variety of forms and contexts.

e Listen effectively to decipher meaning, including knowledge, values,
attitudes and intentions. Use communication for a range of
purposes (e.g. to inform, instruct, motivate and persuade).

EMPATHY

e Demonstrating understanding of others perspectives and needs

Listen with an open mind to understand others’ situations.

Link to Completed Equity Audit

e 8FLA Equity Curriculum Review

Unit Links
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Standard Matrix

Unit1

Unit 2

Unit 3

Unit 4

Unit 5

8.RL1

Cite the textual evidence that most strongly supports an
analysis of what the text says explicitly as well as
inferences drawn from the text.

S

S

S

S

S

8.RL.2

Determine a theme or central idea of a text and analyze
its development over the course of the text, including its
relationship to the characters, setting, and plot; provide
an objective summary of the text.

8.RL.3

Analyze how particular lines of dialogue or incidentsina
story or drama propel the action, reveal aspects of a
character, or provoke a decision.

8.RL.4

Determine the meaning of words and phrases as they are
used in a text, including figurative and connotative
meanings; analyze the impact of specific word choices on
meaning and tone, including analogies or allusions to
other texts.

8.RL5

Compare and contrast the structure of two or more texts
and analyze how the differing structure of each text
contributes to its meaning and style.

8.RL.6

Analyze how differences in the points of view of the
characters and the audience or reader (e.g., created
through the use of dramatic irony) create such effects as
suspense or humor.

8.RL.7

Analyze the extent to which a filmed or live production of
a story or drama stays faithful to or departs from the text
or script, evaluating the choices made by the director or
actors.

8.RL.8

(Not applicable to literature)

8.RL.S

Analyze how a modern work of fiction draws on themes,
patterns of events, or character types from myths,
traditional stories, or religious works such as the Bible,
including describing how the material is rendered new.

8.RL.10

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, at the high end of
grades 6-8 text complexity band independently and
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proficiently.

Cite the textual evidence that most strongly supports an
analysis of what the text says explicitly as well as

8.RI.1 inferences drawn from the text.
Determine a central idea of a text and analyze its
development over the course of the text, including its
8RI2 relationship to supporting ideas; provide an objective
T summary of the text.
Analyze how a text makes connections among and
distinctions between individuals, ideas, or events (e.g.,
8.RI.3 through comparisons, analogies, or categories).
Determine the meaning of words and phrases as they are
used in a text, including figurative, connotative, and
technical meanings; analyze the impact of specific word
8.RI4 choices on meaning and tone, including analogies or
T allusions to other texts.
Analyze in detail the structure of a specific paragraphina
text, including the role of particular sentences in
8.RI.5 developing and refining a key concept.
Determine an author’s point of view or purpose in a text
8RI6 and analyze how the author acknowledges and responds
T to conflicting evidence or viewpoints.
Evaluate the advantages and disadvantages of using
different mediums (e.g., print or digital text, video,
8.Rl.7 multimedia) to present a particular topic or idea.
Delineate and evaluate the argument and specific claims
in a text, assessing whether the reasoning is sound and
the evidence is relevant and sufficient; recognize when
8.RI1.8 irrelevant evidence is introduced.
Analyze a case in which two or more texts provide
conflicting information on the same topic and identify
8RI9 where the texts disagree on matters of fact or
T interpretation.
By the end of the year, read and comprehend literary
nonfiction at the high end of the grades 6-8 text
8.R110 complexity band independently and proficiently.
8W1 Write arguments to support claims with clear reasons
T and relevant evidence.
SW.2 Write informative/explanatory texts to examine a topic

and convey ideas, concepts, and information through the
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selection, organization, and analysis of relevant content.

8W.3

Write narratives to develop real or imagined experiences
or events using effective technique, relevant descriptive
details, and well-structured event sequences.

8W.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.

8W.5

With some guidance and support from peers and adults,
develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach,
focusing on how well purpose and audience have been
addressed.

8W.6

Use technology, including the Internet, to produce and
publish writing and present the relationships between
information and ideas efficiently as well as to interact and
collaborate with others.

8W.7

Conduct short research projects to answer a question
(including a self-generated question), drawing on several
sources and generating additional related, focused
questions that allow for multiple avenues of exploration.

8W.8

Gather relevant information from multiple print and
digital sources, using search terms effectively; assess the
credibility and accuracy of each source; and quote or
paraphrase the data and conclusions of others while
avoiding plagiarism and following a standard format for
citation.

8W59

Draw evidence from literary or informational texts to
support analysis, reflection, and research.

8W10

Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of
discipline-specific tasks, purposes, and audiences.

8SL1

Engage effectively in a range of collaborative discussions
(one-on-one, in groups, and teacher-led) with diverse
partners on grade 8 topics, texts, and issues, building on
others’ ideas and expressing their own clearly.

8.SL.2

Analyze the purpose of information presented in diverse
media and formats (e.g., visually, quantitatively, orally) and
evaluate the motives (e.g., social, commercial, political)
behind its presentation.
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8SL.3

Delineate a speaker’s argument and specific claims,
evaluating the soundness of the reasoning and relevance
and sufficiency of the evidence and identifying when
irrelevant evidence is introduced.

8.SL4

Present claims and findings, emphasizing salient points in
a focused, coherent manner with relevant evidence,
sound valid reasoning, and well-chosen details; use
appropriate eye contact, adequate volume, and clear
pronunciation.

8SL5

Integrate multimedia and visual displays into
presentations to clarify information, strengthen claims
and evidence, and add interest.

8SL.6

Adapt speech to a variety of contexts and tasks,
demonstrating command of formal English when
indicated or appropriate.

8.L1

Demonstrate command of the conventions of standard
English grammar and usage when writing or speaking.

8.L.2

Demonstrate command of the conventions of standard
English capitalization, punctuation, and spelling when
writing.

8.L3

Use knowledge of language and its conventions when
writing, speaking, reading, or listening.

8.L4

Determine or clarify the meaning of unknown and
multiple-meaning words or phrases based on grade 8
reading and content, choosing flexibly from a range of
strategies.

8.L5

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

8.L.6

Acquire and use accurately grade-appropriate general
academic and domain-specific words and phrases;
gather vocabulary knowledge when considering a word
or phrase important to comprehension or expression.
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Unit 1: Bad Behavior

Overview

e 8.RL.2 Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters,
setting, and plot; provide an objective summary of the text.
e 8.RL.6 Analyze how differences in the points of view of the characters and the audience or reader (e.g., created through the use of dramatic irony)
create such effects as suspense or humor.
e 8.Rl.4 Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the
impact of specific word choices on meaning and tone, including analogies or allusions to other texts.
e 8W.1 Write arguments to support claims with clear reasons and relevant evidence.
a. Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, and organize the reasons and evidence
logically.
c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), counterclaims, reasons, and evidence.
e 8W.J4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
e 8.L.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
e 8.L.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or expression.

Students begin a yearlong examination of human nature by considering whether humans are good at heart, as well as different perspectives on what
motivates us to do bad things. Throughout this short story unit, students will study how authors create suspense, how characters are influenced by their
relationships and experiences. In doing so, students will begin to understand some of the reasons people can make questionable moral decisions, which
they will continue to explore throughout the year. They will also learn about a prominent theory of moral development, and consider moral dilemmas
posed by famous thought experiments to set the stage for other choices characters face in the literature over the course of the year. Writing instruction
during this unit is focused reviewing lessons and skills from the prior years, such as organizing ideas in response to a prompt, as well as introducing
quoted evidence.

e Are human beings really good at heart?
e How do we know what is right?
e Why do people choose to do wrong?
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e People are not simply good or bad, but often made up of different characteristics, conflicting motivations, and potentially different stages of moral
development. People may be motivated to do bad things for a variety of reasons, and often seek to justify their actions to both themselves and
others.

Summative Writing Prompts
e What motivates people to do bad things? Use at least two of the following texts to support your answer:
o “Ruthless”
o “Button, Button”
o “Lamb to the Slaughter”

e Students will have opened each year of middle school ELA with a e Students will continue to consider questions of human motivation, and
similar introductory unit featuring shorter, thematically related fiction examples of questionable moral decisions, in the literature they read
and nonfictional texts. throughout the course of the year.

e Students will again study the effects of different points of view when
studying Frankenstein later in 8th grade.

e 21days, 6 weeks

e Use of google docs is recommended throughout the writing processto | ¢ Commonlit
facilitate drafting, feedback, collaboration, and revision
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UDL Indicator
e CHECKPOINT 7.2 Optimize relevance, value, and authenticity

Teacher Actions:
e Include supplemental texts so that the thematic focus of the year can
be:
o Personalized and contextualized to learners’ lives
o Culturally relevant and responsive
e Provide tasks that allow for active participation, exploration and
experimentation
e |nvite personal response, evaluation and self-reflection focused the
themes that will be explored throughout the year

UDL Indicator
e CHECKPOINT 3.3 Guide information processing and visualization

Related
e 6-8.3 An EL can speak and write about grade-appropriate complex
literary and informational texts and topics.

Teacher Actions

e Give explicit prompts for each step in a sequential process, such as the
read, write, discuss cycle, or a writing lesson

e Introduce graduated scaffolds that support information processing,
such as questions to establish meaning and questions to analyze
meaning

e Provide multiple entry points to a lesson by tailoring Do Now activities
to the students and target

e Adjusting pathways through content by adjusting questions and
reading cycles

e “Chunk” information or text into smaller elements by asking questions
to establish meaning throughout a reading cycle

e Remove unnecessary distractions, activities, or questions that are not
essential to the learning target for that lesson

Learning Targets:

e Levell:l can name actions | consider to be right or wrong.

e Level 2:1 can write a narrative of a time someone | know did
something wrong that includes an action and a reason.

e Level 3:1can write a narrative that describes a specific event where
someone | know did something wrong.

e Level 4:1can write an essay comparing how a time someone did
something wrong to a character who did something wrong.

e Level 5:1can write an essay explaining why characters in literature do
bad things.
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Unit 1: Bad Behavior

Lesson Map
Lesson | Text Learning Target Vocabulary Knowledge
1 Unit Introduction | can analyze the essential questions of our unit and take a
stand on key topics in the unit.
2 “Ruthless” by William | can understand how DeMille uses situational irony to affect Ruthless Situational irony
DeMille readers. Vindictive
3 Writing Mini Lesson: | can review how to respond to a prompt, select relevant Argument
Reviewing Structure evidence, and structure an evidence-based response. Evidence
Explanations
4 “How Do We Tell Right | can understand the stages of moral development to build an Heinz's dilemma
From Wrong?” by understanding of how people decide what is right and wrong. Pre-conventional stage
Anne-Marie Reidy Conventional stage
Post-conventional stage
5 “Button, Button” by | can understand how Matheson builds suspense through Immoral The Twilight Zone
Richard Matheson different characters’ points of view. Intrigue Suspense
Offensive Point of view
6 Writing Mini Lesson: | can review how to provide context when introducing Context
Reviewing Introducing evidence in a constructed response.
Evidence
7 “Lamb to the Slaughter” | | can analyze how Dahl builds suspense through the use of Suspense
by Roald Dahl dramatic irony and different points of view. Dramatic irony
Point of view
8 Lamb to the Slaughter: | can craft an alternate ending to “Lamb to the Slaughter.” Narrative
Narrative Writing Third person POV
9 “Lather and Nothing | can analyze how Téllez uses internal conflict to develop a Internal conflict

Else” by Hernando Téllez

theme.

Theme

Course Name (BOE Approved Date)



https://docs.google.com/document/d/13JRM4ng0dItj4UoEu3Nk_P0KOc6YCf8LkoDuFIcmdMg/edit?usp=sharing
https://docs.google.com/document/d/1ndu9RYiSlHQgX1By9w0qoeXzuUE6JfBcFhIZ2zd6C7M/edit?usp=sharing

10

Unit 1 Brief Write CFA

Given a prompt, break it down and write a complete paragraph
with evidence.

11 Related Media | can analyze different moral dilemmas and how characters The Trolley problem
Exploration from our unit may respond in each scenario.
12 “The Tell-Tale Heart” by | can analyze how Poe uses mood and tone in the “Tell Tale Vehemently Mood
Edgar Allen Poe Heart” to create suspense within the reader. Audacity Tone
Supposition Suspense
13 Seminar | can take a clear position on a question and share evidence to Socratic
support that point of view in a Socratic dialogue. Seminar/Dialogue
14 Summative Writing | can plan my essay by organizing my ideas and choosing the
most relevant evidence to support them.
15 Summative Writing | can draft complete body paragraphs for my summative
essay.
16 Summative Writing | can revise body paragraphs of my summative essay by
ensuring | introduce evidence with context.
17 Summative Writing | can add a brief introduction and conclusion to the draft of my
essay.
18 Flex
19 Flex
20 Flex
21 Flex
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Unit 2: Night

Overview

e 8.RL.2 Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters,
setting, and plot; provide an objective summary of the text.
e 8.RL.3 Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.
e 8.RI.6 Determine an author’s point of view or purpose in a text and analyze how the author acknowledges and responds to conflicting evidence or
viewpoints.
e 8W.1 Write arguments to support claims with clear reasons and relevant evidence.
b. Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, and organize the reasons and
evidence logically.
e 8W.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and
analysis of relevant content.
b. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information into broader categories; include formatting
(e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.
e 8W.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
e 8.L.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
e 8.L.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or expression.

After studying fictional characters who make questionable moral choices, students read Night, the memoir of a young man who survives the moral
catastrophe of the holocaust. Elie Wiesel (el-ee vee-ZEL) was a devout Jewish fifteen-year-old teenager living in Sighet, Hungary in 1944 when he and his
family were deported to Auschwitz as part of the Nazi Party’s “Final Solution.” His memoir recounts the eleven months Weisel spent in a series of camps,
accompanied by his father, and how those experiences changed him and his worldview. This text also serves as a call to action for future generations to
take responsibility for human suffering and promote justice. Rather than a complete grounding in the history of the Holocaust, this unit is meant to lead
students to appreciate Night's “literary qualities, its moral and ethical complexity, its heartbreak, and its humanity.” Writing instruction in this unit builds on
students' prior learning and is focused on improving the quality and complexity of thesis statements and introductions.

e Are human beings really good at heart?
e How do human beings respond when subjected to unthinkable horror?
e Whyisitimportant to tell and listen to stories about the Holocaust?
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Summative Writing Prompts

Understanding Elie Wiesel's purpose in writing this memoir helps us to understand his choices throughout the text. As he explains in the Preface,
Wiesel writes about his experiences in Auschwitz in order to ensure those murdered by the Nazis are remembered by future generations, to warn
readers about the dangers of indifference, and to help the world understand the atrocities he and many others experienced in the concentration
camps.

Wiesel's understanding of faith, family, and humanity is profoundly shaped by the brutality and deprivation of the concentration camp. His
experiences force him to make impossible choices in order to survive.

By immersing ourselves in Wiesel's experience and perspective, we are able to more deeply empathize with him and see his memoir as an individual,
human story within the devastating scope of the Holocaust.

The Holocaust is one of the darkest chapters in human history. Fully understanding what happened during that time—through testimonies of those
who lived through it—is a powerful way to prevent such tragedies from occurring again.

Identify Wiesel’s purpose in writing Night, and explain how he achieves that purpose through his choices as an author. Include evidence from the
preface and/or ““The Perils of Indifference,” as well as his memoir, in your response.

Analyze Wiesel’s attitude toward God and his Jewish faith throughout the memoir. Use specific examples to explain what causes the changes and
when the changes occur.

Analyze the relationships between fathers and sons in the book, including the relationship Elie has with his father. Make an argument as to why
Wiesel returns to the motif of fathers and sons so often throughout his memoir.

Consider a significant symbol from the text. Look carefully at all the ways/places in the text that the symbol appears and how it is described. Write an
essay explaining how Wiesel uses this symbol.

Students will have been briefly introduced to the Holocaust in 6th e Students will continue their exploration of human nature through
grade during their study of Europe, situating this historical eventin a increasingly distant and/or abstract texts over the course of the year,
larger pattern of European conflict and cooperation. including allegory in Animal Farm (8th) and the concept of nature vs
Students will have previously read Refugee in 6th grade, a work of nurture in Frankenstein (8th).

historical fiction in which one protagonist and his family flee Nazi e Students will again encounter an author who creates a narrative
Germany on the St. Louis, but are ultimately refused entry to the persona in order to communicate an inexpressibly traumatic reality as
United States. they read The Things They Carried (12th).

Students will have read The Narrative of the Life of Frederick Douglass
in 7th grade, another personal memoir of an individual who lives
through a deeply oppressive historical context and also uses the
written word as a form of witness and resistance.
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e Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

UDL Indicator
e CHECKPOINT 8.1 Heighten salience of goals and objectives

Teacher Actions:

30 lesson, 6 weeks

Reading Reconsidered Lessons

Prompt or require learners to explicitly formulate or restate goals for
reading or writing lessons

Display the learning target in multiple ways

Encourage division of long-term goals into short-term objectives by
drawing connections between summative prompts, daily targets, and
writing lessons

Engage learners in discussions of what constitutes excellence and
generate relevant examples that connect to their cultural background
and interests

Related CELP standards:
e 6-8.1AnEL can construct meaning from oral presentations and literary
and informational text through grade appropriate listening, reading,
and viewing.

Learning Targets:

| can identify Eli’'s friends and family members in the text.

| can identify main events in a chapter or scene in Night.

| can determine what Freak the Mighty says about faith.

| can identify events/details in Freak the Mighty that develop the
author's claim about faith.

| can explain how key events/details in Freak the Mighty develop the
author's claim about faith.
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Unit 2: Night

Lesson Map
Lesson | Text Learning Target Vocabulary Knowledge
1 Night, pp. vii-x; xiv-xv | can describe Elie Wiesel and his multiple purposes for rhetorical question
writing Night. motif
Excerpt from All Rivers memoir
Run to the Sea
2 Night, pp. 3-8 | can analyze Wiesel's choice to begin his memoir with the Indifference Faith and Family in Night
story of Moishe the Beadle. Devout Destruction of the
Temple
3 Writing Mini Lesson: | can acknowledge opposing arguments by incorporating
Adding counterclaims to [ them into a complex thesis statement.
thesis
4 Night, pp. 8-16 | can analyze the escalating persecution of Wiesel's Abstract symbolism
community and how they respond. Anguish tone
metaphor
5 Night, pp. 16-22 | can analyze the language Wiesel uses to illustrate his family’s | Surreptitious Shabbat
Excerpts from All Rivers | deportation. Surreal
Run to the Sea
6 Night, pp. 23-28 | can consider the impact of transport on the Jews of Sighet. symbol
motif
theme
memoir
foreshadowing
7 Night, pp. 29-37 | can describe the process of selection and its impact on Tumult Dehumanization
Wiesel. Imperative Selection
ellipses

rhetorical questions
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8 Night, pp. 37-46 | can analyze the contrast between moments of Remorse Forced Labor
dehumanization and humanity. Humane Serial Numbers
irony
memoir
juxtaposition
9 Night, pp. 47-56 | can consider how morality and choice are impacted by lifein | Untenable Choiceless Choices
the concentration camp. Elude Kapos
symbolism
juxtaposition
irony
10 Night, pp. 56-65 | can consider the purpose and impact of four scenes of public Resistance to Nazi
punishment. Persecution
irony
parentheticals
juxtaposition
memoir
11 Writing Mini Lesson: | can review how to write and expand an introduction
Review/expand paragraph.
introductions
12 “The Perils of | can discuss the meaning and purpose of Wiesel's “The Perils
Indifference” (and video) | of Indifference.”
13 Night, pp. 66-73 | can consider the impact of Auschwitz on Wiesel's faith. Rosh Hashanah
Yom Kippur
Excerpt from All Rivers Tone
Run to the Sea
14 Night, pp. 72-84 | can describe the impact of relationships and faith on survival. | Emaciated tone
Liberate rhetorical question
Excerpt from All Rivers memoir
Run to the Sea foreshadowing
15 Brief Write CFA Connect to prompt 2 about faith -
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Given 2-3 paragraphs, one of which is focused on a
counterclaim, write an introduction that
incorporates/addresses counterclaims

ensuring | introduce evidence with context.

16 Night, pp. 85-95 | can consider the struggle between death and life during the Transcend Forced Marches
forced march. Poignant personification
theme
juxtaposition
17 Night, pp. 95-103 | can analyze motifs developing in the memoir. motif
theme
juxtaposition
18 Night, pp.104-112 | can examine the relationship between Wiesel and his father. Pre-war Sighet (images)
Dysentery
foreshadowing
19 Night, pp. 113-115 | can analyze how Wiesel describes his liberation from Tone
Buchenwald.
20 Night, pp. 117-120 | can analyze Wiesel's message and purpose in his Nobel Prize The Nobel Peace Prize
acceptance speech. paradox
“First, they came for the
Socialists...” (Martin
Niemoller)
21 Seminar | can engage in a Socratic Seminar with my peers to explore
essential questions and make connections between texts.
22 Unit Assessment
23 Summative Writing | can plan my essay by organizing my ideas, choosing the most
relevant evidence to support them, and identifying opposing
claims.
24 Summative Writing | can draft complete body paragraphs for my summative
essay.
25 Summative Writing | can revise body paragraphs of my summative essay by
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26

Summative Writing

| can add an expanded introduction and conclusion to the
draft of my essay.

27 Flex
28 Flex
29 Flex
30 Flex
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Unit 3: Animal Farm

Overview

e 8.RL.2 Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters,
setting, and plot; provide an objective summary of the text.
e 8.RL.3 Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.
e 8.RI.6 Determine an author’s point of view or purpose in a text and analyze how the author acknowledges and responds to conflicting evidence or
viewpoints.
e 8W.1 Write arguments to support claims with clear reasons and relevant evidence.
b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the
topic or text.
e 8W.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and
analysis of relevant content.
b. Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other information and examples.
e 8W.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
e 8.L.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
e 8.L.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or expression.

After reading a work of nonfiction, students turn their attention to an allegorical novel the author describes as a fairy tale. Animal Farm, on the surface, is
exactly what its title suggests: a group of farm animals take collective ownership of a farm after running its owner, Mr. Jones, and all human workers off of
the property. The animals create a set of Commandments to live by, share the work of the farm, and share the fruits of their labor. Over time, however, the
pigs eventually emerge as a clearly dominant class, while the other animals work under increasingly oppressive conditions. What emerges, in the end, is
not a story about farms or animals at all, but rather a powerful fable about how power corrupts and greed inhibits equality, a political allegory about the
failed promise of communism in the Soviet Union, and a powerful work of satire that criticizes hypocrisy and ignorance at all levels.Writing instruction in
this unit builds on students' prior learning and is focused on improving the quality and complexity of students analysis of quoted evidence.

e Does power inherently corrupt humans' best intentions?
e How canlanguage be used to oppress, and to resist?
e How does literature reflect, and influence, history?
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Communism was born out of the shortcomings of capitalism and monarchy, and it promised its participants equality. However, due to hypocrisies
among communist leadership, people living and working in communist countries did not receive the equality they were promised.

George Orwell was a disillusioned socialist and journalist who was deeply disappointed by the failures of communism in eastern Europe and the
West’s unwillingness to see these failures for the threats they were. As such, he adopted a cynical view of government and politics that he
communicates, in Animal Farm, through allegory rather than direct attack.

Language is inherently political and can be weaponized. While language can be used to motivate and inspire, it can also be used to manipulate and

oppress.

Fable, allegory, and satire are genres that permit writers to indirectly share a political or moral message or to criticize hypocrisies and injustices.

Summative Writing Prompts
Explain the political allegory present in Chapter 10 of Animal Farm. What people, events, or ideas is Orwell critiquing? How has he used the genres of

allegory and political satire to convey that message?

Read Orwell’'s Essay “The Atom Bomb and You.” Explain what Orwell is critiquing about society and the government in that essay, and compare and

contrast its criticism to the critiques Orwell leverages in Animal Farm.

How might Animal Farm have gone differently if a character who chose to remain silent had found his or her voice? Select a scene of oppression in
Animal Farm that you believe became a critical turning point. Imagine one character decides to speak out against the injustice. Write a 1-2 paragraph
speech that this character delivers, employing rhetorical strategies and, if desired, propaganda techniques.

Recall that Orwell subtitled Animal Farm “A Fairy Story.” Select a well-known fairy tale and adapt the plot events to create a modern-day political or

social allegory critiquing an injustice you see in the world today.

The first anchor text of 8th grade, Night, focuses on how individuals
respond when subjected to inhumane and dangerous situations during
the Holocaust. This unit builds on a closely related historical context,
but examines how populations can be manipulated into following
despotic leaders in the first place.

In their study of The Giver (6th), students will have examined a dystopia
which seeks to control society through careful manipulation of
language and memory.

Students will have previously studied rhetorical appeals in Narrative of
the Life of Frederick Douglass (7th), examining the ways in which
Douglass appeals to ethos, pathos, and logos to argue against the
institution of slavery.

Students will have studied the Russian Revolution and the collapse of
the USSR in 6th grade Social Studies.

In 9th grade, students will study the Truijillo dictatorship when reading
In the Time of the Butterflies, another oppressive regime that uses
fear and propaganda to maintain power in the Dominican Republic, but
is eventually overthrown due in part to the courage of the Mirabal
sisters.

Students will read Fahrenheit 451 in 10th grade, another dystopia in
which social control is maintained through the use of fear and
manipulation of information.
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Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

UDL Indicator

CHECKPOINT 3.2 Highlight patterns, critical features, big ideas, and
relationships

Related CELFP standards:

6-8.2 An EL can participate in grade appropriate oral and written
exchanges of information, ideas, and analyses, responding to peer,
audience, or reader comments and questions.

34 |lessons, 7 weeks

Reading Reconsidered Lessons

Teacher Actions:

Highlight or emphasize key elements in the text.

Use outlines and/or graphic organizers to emphasize key ideas and
relationships between student’s responses to exit tickets, writing
lessons, and summative essays

Use multiple examples and non-examples to emphasize critical
features of writing focus areas

Highlight previously learned writing skills that can be used to solve
unfamiliar summative prompts

Learning Targets:

Level 1: | can participate in short conversational exchanges about rules.
Level 2: | can participate in short conversational exchanges about
Animal Farm by answering wh questions about the text.

Level 3: | can participate in discussions about Animal Farm by asking
and answering relevant questions.

Level 4: | can participate in discussions about Animal Farm by asking
and answering relevant questions and rephrasing key ideas expressed
by others.

Level 5: 1 can participate in discussions about the topic of propaganda
and manipulation by adding relevant evidence from Animal Farm.
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Unit 3: Animal Farm

Lesson Map

pp.15-22

connections to the Russian February Revolution.

Lesson | Text Learning Target Vocabulary Knowledge
1 Animal Farm | can describe how the word “comrade” is used among the benevolent Fable
Chapter 1, pp. 3-7 anthropomorphized animals in the Animal Farm fable. cynical “Comrade”
laborious Anthropomorphism
Irony
2 Animal Farm, Chapter 1, | can examine Old Major’s speech rhetorically. tyranny Rhetorical triangle
pp.7-11 dissent Logos
resolution Ethos
pathos
3 Excerpts from “Ukrainian | | can examine parallels between Old Major’s speech and The complicit Capitalism
Preface” Communist Manifesto. commodity Communism
oppress Socialism
Excerpts from The Bourgeoisie/Proletariat
Communist Manifesto Rhetorical triangle
Allusion
4 Writing Mini Lesson: | can review how to write reasoned and relevant analysis in a
Review reasoned and constructed response.
relevant analysis
5 Animal Farm, Chapter 1, | can examine the role of anthems in society. Parallelism
pp.12-13, “Beasts of Irony
England”
“The Internationale”
6 Animal Farm, Chapter 2, | can analyze the animals’ Rebellion and its allegorical Allusion vs. Allegory

Czar Nicholas Il
February Revolution
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Allegory

pp.37-44

to Animal Farm’s allegory of the Russian Revolution.

Allusion
7 Animal Farm, Chapter 2, | can examine how the animals conform to Animal Farm’s reproach Exodus 20
pp. 22-26 Seven Commandments. unanimous Passive Voice
Allusion
Irony
8 Animal Farm, Chapter 3, | can analyze Orwell’'s creation of dramatic irony through use Trotsky and Stalin
pp.27-32 of the village voice and allegorical representations. village voice
dramatic irony
passive voice
allusion
allegory
9 Animal Farm, Chapter 3, | can analyze how the pigs use rhetoric and propaganda to maxim Herd Behavior
pp. 32-36 manipulate the other animals. manipulation Propaganda
conform Logical Fallacies
e equivocation
e slippery slope
Rhetorical triangle
10 Writing Mini Lesson: | can analyze and address competing interpretations of the
Adding competing text.
interpretations to
analysis
11 Animal Farm, Chapter 4, | can examine how historical allusions in Chapter 4 contribute The October Revolution

Vladimir Lenin
Allusion
allegory

iron
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pp. 66-71

propaganda.

12 Animal Farm, Chapter 5, | | can contrast how Napoleon and Snowball persuade their manifest Napoleon
pp.45-51 comrades to follow their plans. unintelligible Julius Caesar
indifferent Irony
Passive voice
Logos
13 Animal Farm, Chapter 5, | | can analyze how Napoleon uses force and propaganda to NKVD and the Soviet
pp. 51-58 consolidate power. Press
The Windmill and the
Trotsky-Stalin Conflict
Allegory
Ethos
Pathos
Slippery slope
14 Animal Farm, Chapter 6, | | can analyze how Napoleon and Squealer use propaganda to vain Propaganda and “Smite
pp. 59-66 convince the animals to accept new resolutions. shrewd the Lazy Worker”
reconcile
How Propaganda Calls
“Truth” into Question
Literary Terms:
e village voice
e equivocation
e allegory
e euphemism
e pathos
e dramaticirony
15 Unit 3 Brief Write CFA Given intro and 1-2 paragraphs, with possible facts/quotes,
write a paragraph that includes multiple specific
interpretations of those facts/quotes.
16 Animal Farm, Chapter 6, | can explain how Orwell satirizes human conformity to Strawman Fallacy

Scapegoating
Satire
Euphemism
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Village voice
Passive voice
Dramatic irony

17 Animal Farm, Chapter 7, | can analyze how dissent is handled on Animal Farm. ambition Collectivization and
pp.73-79 pretext Famine
menacing Village voice
Dramatic irony
Allegory
Parallelism
18 Animal Farm, Chapter 7, | | can examine how false memories and false confessions False Memory
pp. 79-87; HW: 87-89 create terror on Animal Farm. Stalin’s Great Purges
Carpenters
Excerpt from “Kolyma village voice
Tales,” fiction set in the
Gulags
19 Animal Farm, Chapter 8, | | can describe the parallels between Napoleon’s actions and Mr. Frederick as Hitler
pp.87-100 the historical actions of Joseph Stalin. The Non-Aggression
Pact
“Stalin’s Epigram”
Allusion
20 Animal Farm, Chapter 8, | | can analyze the irony of the animals’ “victory” in the Battle of | ignorant Hitler Breaks the
pp.100-109 the Windmill. lamentation Non-Aggression Pact
e irony
“Stalin’s Address to the e dramaticirony
People” e cethos
e passive voice
e allegory
e allusion
21 Animal Farm, Chapter 9, | can analyze how and why Orwell establishes the hypocrisy of Stalin’s Election in 1937
pp.111-118 Napoleon’s regime. Moses and The Russian
Orthodox Church
22 Animal Farm, Chapter 9, | | can examine Boxer’s “retirement” through literal, allegorical, | suppress Benjamin as Orwell
pp.118-126 and analytical lenses. subversive Allegory
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Dramatic irony

my essay.

Pathos
23 Animal Farm, Chapter 10, | | can analyze the ironies of life on Animal Farm after the Euphemism
pp.127-135 Rebellion and consider allegorical implications. Irony
Satire
Village voice
Anthropomorphism
Allegory
24 Animal Farm, Chapter 10, | | can analyze the conclusion of Animal Farm. The Tehran Conference
pp.135-141 The Cold War
Fable
Allegory
Satire
Ethos
Euphemism
Equivocation
Passive voice
25 Seminar | can engage in a Socratic Seminar with my peers to explore Socratic
essential questions and make connections between texts. Seminar/Dialogue
26 Unit Assessment
27 Summative Writing | can plan my essay by organizing my ideas and choosing the
most relevant evidence to support them..
28 Summative Writing | can draft complete body paragraphs for my summative
essay.
29 Summative Writing | can revise body paragraphs of my summative essay by
adding multiple or competing interpretations of my quoted
evidence.
30 Summative Writing | can write an introduction and brief conclusion to the draft of
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31 Flex

32 Flex
33 Flex
34 Flex
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Unit 4: Science Fiction

Overview

e 8.RL.2 Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters,
setting, and plot; provide an objective summary of the text.
e 8.RL.3 Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.
e 8.RL.6 Analyze how differences in the points of view of the characters and the audience or reader (e.g., created through the use of dramatic irony)
create such effects as suspense or humor.
e 8W.1 Write arguments to support claims with clear reasons and relevant evidence.
e. Provide a concluding statement or section that follows from and supports the argument presented.
e 8W.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and
analysis of relevant content.
e. Provide a concluding statement or section that follows from and supports the information or explanation presented.
e 8W.J4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
e 8.L.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
e 8.L.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or expression.

After considering human nature through the lens of a satirical fairy tale, students read stories of friendly robots, post-apocalyptic mechanical houses,
civilization on Venus, and experimental surgeries. Despite differences in plot and style, however, these stories share common themes and reflect the
concerns of their authors and time periods. Throughout this unit, students consider different representations of the relationship between people and
technology, the impact of nature on humanity, and the role of an individual within society. By studying the historical context surrounding each story,
students reflect on the way science fiction as a genre functions as social commentary, using tales of futuristic, dystopian, or fantastical worlds to teach us
more about our own. Teachers may, with consultation of their supervisors, elect to substitute another similar text of their choosing to anchor this unit.
Writing instruction in this unit builds on students' prior learning and is focused on improving the quality and complexity of conclusions.

e Istechnology a blessing or a curse?
e Why write stories about worlds that don’t exist?
e How do personal experiences shape the stories we tell?
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and communities.

fiction.

Summative Writing Prompts

writing.

e Students will have previously been introduced to characteristics of
science fiction when reading The Giver in 6th grade.

e Multiple stories in this unit are responding to the historical contexts of
World War Il and the Cold War. Students will have previously studied
both of these historical periods briefly in 6th and 7th grade social
studies, as well as in earlier units focused on Night and Animal Farm.

e Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

e Authors may write science fiction to critique or comment on the world in which they live; by creating speculative worlds, authors can experiment with
themes, connections, and possibilities that allow readers to reflect on their own world in a new way.
e Examining the interaction between people, technology, and nature in fiction may help readers consider implications of scientific innovation on people

e Readers of science fiction can use historical context and an author’s biography to better understand the themes and critiques of a piece of science

e Choose one story from the unit and explain how it can be read as social commentary.
e Compare and contrast the role of technology as it is developed in at least 2 stories from the unit.
e Research the biography of one of the authors studied in this unit and write an essay explaining how the author’s experiences may have shaped their

e Inthe next 8th grade unit, students will read a foundational early work
of science fiction in Mary Shelley’s Frankenstein, as well as a longer
work of Science fiction by Ray Bradbury when reading Fahrenheit 451
in 10th grade.

e Students will again encounter epistolary stories when reading
Frankenstein (8th) and In the Time of the Butterflies (10th).

e 33 days, 7 weeks

e Reading Reconsidered Lessons
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Universal Design for Learning

UDL Indicator

CHECKPOINT 8.4 Increase mastery-oriented feedback

6-8.4 An EL can construct grade appropriate oral and written claims
and support them with reasoning and evidence.

Teacher Actions:

Provide feedback on writing lessons/CFAs that encourages
perseverance, focuses on development of efficacy and
self-awareness, and encourages the use of specific supports and
strategies in the face of challenge

Provide feedback on writing lessons/CFAs that emphasizes
improvement and achieving a standard rather than on relative
performance

Use Show Call to provide feedback that is frequent, timely, specific
Use Show Call and/or Whole Class feedback to identify patterns of
errors and wrong answers, and generate positive strategies for future
success

Related

Learning Targets:

Level 1: | can verbally or nonverbally express an opinion about a familiar
topic (technology) using a limited number of acquired words and
phrases.

Level 2: 1 can construct a claim about a familiar topic (technology) and
give a reason to support it.

Level 3:1 can construct a claim about technology in the text and
provide several supporting reasons.

Level 4: | can construct claims about technology in the text, provide
several supporting reasons, and acknowledge opposing ideas

Level 5: 1 can construct claims about technology in the text, provide
several supporting reasons, and address the counterargument.
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Unit 4: Science Fiction

Lesson Map
Lesson | Text Learning Target Vocabulary Knowledge
1 “Robbie” pp.1-4 | can analyze Asimov’s depiction of relationships between theorize setting
technology and humanity. disconsolate genre
narrative distance
stock plot
2 “Robbie” pp. 5-11 | can examine different characters’ perspectives on whether precipitously irony
machines can be human. prosaic
3 “Robbie” pp.19-23 | can consider how Asimov’s views on science fiction influence | dislocation Isaac Asimov
his narrative choices. Labor unions
“A Conversation with twist ending
Isaac Asimov” juxtaposition
4 “There Will Come Soft | can analyze Bradbury’s depiction of relationships between manifest The Cold War and
Rains” technology and humanity. sublime Nuclear Anxiety
Nuclear Shadows
Personification
Anthropomorphism
Irony
5 “There Will Com ft | can analyze the poem “There Will Come Soft Rains” and Sara Teasdale
Rains” consider the relationship between nature and humanity. Teasdale and Bradbury
mood
personification
alliteration
symbolism
juxtaposition
imagery
irony
6 “There Will Come Soft | can examine Bradbury’s use of figurative language in Pablo Picasso

Rains”

representing nature and technology.

Henri Matisse
irony
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extended metaphor
personification

symbolism
motif
theme
7 Writing Mini Lesson: | can review how to write and expand a conclusion paragraph.
Reviewing/expanding
Conclusions
8 “All Summer in a Day” | can describe the setting of the story and consider its impact | vital setting
on characters. tumultuously attribution
symbolism
motif
9 “All Summer in a Day” | can analyze Bradbury’s use of color to develop theme. civilization imagery
savagely theme
Summative Writing motif
10 “Flowers for Algernon” | can describe the story’s narrator and the way in which the Personality Testing
(March 5-March 29) story is told. Epistolary stories
irony
reliability
11 “Flowers for Algernon” | can analyze changes in Charlie and his relationships. conscious Measuring Intelligence
(April 3-April 25) subconscious Robinson Crusoe
irony
reliability
parallel episode
12 “Flowers for Algernon” | can consider multiple perspectives on knowledge and naivete The Fall of Man
(April 30-May 31) analyze how knowledge affects Charlie. regression Allegory of the Cave
allusion
Summative Writing epistolary
epigraph
theme
foreshadowing
13 “Flowers for Algernon” | can analyze Keyes'’s use of parallel episodes in the closing of | sensational Paradise Lost
(June 4-July 28) the story. practical foreshadowing
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tone
parallel episode

Away from Omelas”

reader.

magnanimous

allusion
symbolism
irony
14 Unit 4 Brief Write CFA Use science fiction summative writing: Given a essay, write an
expanded conclusion - social commentary
15 “Harrison Bergeron” | can analyze the setting of the story and consider how the Declaration of
setting impacts characters. Independence
Utopias and Dystopias
Handicapping
tone
setting
absurdity
irony
16 “Harrison Bergeron” | can analyze Vonnegut’s use of humor and its effect on the narration
reader. tone
Excerpt from A Man absurdity
Without a Country irony
satire
idiom
17 “Harrison Bergeron” | can analyze satire and explore multiple interpretations of McCarthyism
“Harrison Bergeron.” The Sirens of Titan
“A Consistent Pessimist” allusion
satire
irony
incongruity
18 “The Ones Who Walk | can analyze the city of Omelas and the choices of its citizens. | banal Utopias in Literature
Away from Omelas” idyllic paradox
setting
narrator
19 “The Ones Who Walk | can analyze the role of the relationship between narrator and | credible inverted syntax

ambiguity
narration
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20 “The Ones Who Walk | can understand the history of the story’s moral questions. Utilitarianism
Away from Omelas” Variation on a Theme by
William James
motif
21 “Mazes” | can analyze this story’s narrator and conflict. aesthetic Aliens in Science Fiction
disoriented Research into Animal
Learning
anthropomorphism
22 “Mazes” | can consider the relationship between the alien and the transcend Animals in Science
narrator. ascribe Fiction
ambiguity
anthropomorphism
irony
motif
23 “The Great Silence” | can analyze the story’s narrator and message to readers. The Arecibo
Observatory
paradox
24 Seminar | can engage in a Socratic Seminar with my peers to explore Socratic
essential questions and make connections between texts. Seminar/Dialogue
25 Unit Assessment
26 Summative Writing | can plan my essay by organizing my ideas and choosing the
most relevant evidence to support them.
27 Summative Writing | can draft complete body paragraphs for my summative
essay.
28 Summative Writing | can revise body paragraphs of my summative essay by
adding multiple or competing interpretations of my quoted
evidence.
29 Summative Writing | can add a brief introduction and expanded conclusion to the
draft of my essay.
30 Flex
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31 Flex

32 Flex

33 Flex
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Unit 5: Frankenstein

Overview

e RI.8.2 Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas;
provide an objective summary of the text.

e RL.8.6 Analyze how differences in the points of view of the characters and the audience or reader (e.g., created through the use of dramatic irony)
create such effects as suspense or humor.

e RL.8.5 Compare and contrast the structure of two or more texts and analyze how the differing structure of each text contributes to its meaning and
style.

e RL.8.9 Analyze how a modern work of fiction draws on themes, patterns of events, or character types from myths, traditional stories, or religious
works such as the Bible, including describing how the material is rendered new.

e 8W.1 Write arguments to support claims with clear reasons and relevant evidence.

b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the
topic or text.

e 8W.J4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

e 8.L.5Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

e 8.L.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or expression.

After reading a range of science fiction in the previous unit, students read Gris Grimly’s graphic novel adaptation of Mary Shelley's Frankenstein, arguably
the first work of science fiction in Western literature. Students conclude their yearlong examination of human nature by reading about Victor Frankenstein
and his “inhuman” creation. Students will explore each character’s need to belong, how each is impacted by their isolation from others, and the ways in
which both Shelley and Grimly emphasize characters' perspectives through narrative choices. Throughout the unit, students will also study how authors
draw upon and transform and reinterpret source material, specifically how Grimly interprets Shelley’s text through his artistic and editorial choices, as well
as how others have reinterpreted Shelley’s work in film.

e What makes us human?
e What makes us inhuman?
e Why are some stories told, and retold, over time?
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e Because humans are naturally social beings who crave a sense of belonging, isolation can be destructive and dangerous. Although they are alone in
different ways, and for different reasons, physical and emotional isolation draws out the worst in both Victor and his creation, transforming them both
into something monstrous or inhuman.

e By using framed, retrospective narration throughout the novel, Mary Shelley emphasizes the emotional state of each narrator, humanizes
Frankenstein's creation, and extends a cautionary tale beyond these individual characters.

e Mary Shelley draws on classical and biblical allusions to tell her story, which has itself been transformed into multiple editions, graphic novels, and
cultural references. Each act of these transformative acts both preserves and reinterprets the source material to varying degrees; each author or
artist makes choices that emphasize some aspects of the original while cutting others and adding ideas of their own.

Summative Writing Prompts
e What claims does Mary Shelley make about human nature? Belonging? How does she use characters, setting, or plot to develop that theme?
e Over the course of the novel, Mary Shelley uses three different narrators: Walton, Victor Frankenstein, and the monster. Choose one (or more) of
these narrators, and explain how including their narrative perspective contributes to our understanding of character and theme.
e Analyze an example of literary adaptation/transformation we have studied in this unit, which could include any of those listed below. Regardless of
which example you choose, be sure to explain what changes, what remains the same, and why those changes/similarities matter.
b. Shelley’s adaptation of the Prometheus myth
c. Grimly’s adaptation of Mary Shelley’s novel (choose a scene to focus on)
d. Other artists interpretations of Shelly’s novel compared to Grimly’s.

e Students will have studied retrospective and unreliable narration in
Freak the Mighty (6th).

e Students will have previously encountered archaic, mid 19th century
language in their study of the Narrative of the Life of Frederick
Douglass (7th).

e Students will have encountered symbolic use of light, fire, and
darkness in their study of Night (8th).

Students will analyze more challenging, 16th century language when
studying Romeo and Juliet (9th) and Macbeth (12th).

Students will again consider how authors draw upon/transform prior
literary works when studying how Octavia Butler draws upon the
conventions of slave narratives in Kindred (10th)

Students will again encounter multiple (sometimes retrospective)
narrative perspectives when studying In the Time of the Butterflies
(9th).

Students will again consider retrospective, unreliable narration in their
study of The Great Gatsby (11th).

° e 32 days, 6 weeks
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e Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

UDL Indicator
e CHECKPOINT 6.4 Enhance capacity for monitoring progress

Teacher Actions:
e Ask questions to guide self-monitoring and reflection relative to
writing focus areas over the course of the year
e Show representations of progress, such as early written work
compared to written work demonstrating growth in focus areas
e Promptlearners to identify the type of feedback or advice that they
are seeking
Use templates that guide self-reflection on quality and completeness
e Use of assessment checklists, scoring rubrics, and multiple examples
of annotated student work/performance examples

Related CELP standards:
e 6-8.10 An EL can make accurate use of standard English to
communicate in grade appropriate speech and writing.

Learning Targets:

e Levell:l can recognize and use a small number of frequently occurring
nouns, noun phrases, and verbs.
Level 2: 1 can produce simple and compound sentences.
e Level 3:1can produce and expand simple, compound, and a few
complex sentences.
Level 4:1 can produce and expand simple, compound, and complex
sentences.
e Level 5:1can place phrases and clauses within a sentence.

Course Name (BOE Approved Date)


https://udlguidelines.cast.org/
https://portal.ct.gov/-/media/SDE/English-Learners/celp_standards_prof_descriptors.pdf

Unit 5: Frankenstein

Lesson Map
Lesson | Text Learning Target Vocabulary Knowledge

1 What is a Graphic Novel | can Explain the basic features of a graphic novel, approaches Panel
How to R mi to reading a graphic novel, and how structure contributes to Frame
Book meaning. Speech bubble

Gutter

2 Dedication/Epigraph | can make informed predictions about how Gris Grimly will tell | Adapt Tone
Forward, by his adaptation of Mary Shelley’s Frankenstein. Abandon Epigraph

3 Grimly’s Frankenstein, | can evaluate differences between Waltons perspective and
pp.1-7 the readers.

4 Writing Mini lesson: | can address varying perspectives about Walton'’s
Continue adding motivations - connects to prompt 2.
counterclaims to
thesis/intro

5 Grimly's Frankenstein, | can analyze how the relationship between Walton and Victor Foreshadowing
pp. 8-13 conveys aspects of human nature. Suspense

6 Grimly's Frankenstein, | can describe how Victor is shaped by his childhood and his Deficiency
pp.14-24 family. Distinguished

7 Grimly's Frankenstein, | can analyze how Victor is impacted by his mothers death and | Solitude Foreshadowing
pp. 25-32 his pursuit of knowledge. Conducted

8 Grimly's Frankenstein, | can evaluate how Grimly’s adaptations impact our Degraded Tone
pp. 33-40 understanding of Victor’s character. Recourse

9 Writing Mini Lesson: Interpret different quotations from Victor about his

Continue adding
interpretations to
analysis

motivations for his work - connects to prompt 2.
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https://drive.google.com/file/d/1svHv-XbufdOTlYl_Rf4Yjl3SgjEvxYAU/view?usp=share_link
https://www.vox.com/2015/2/25/8101837/ody-c-comic-book-panels
https://www.vox.com/2015/2/25/8101837/ody-c-comic-book-panels

10

Grimly's Frankenstein,
pp. 41-54
1931 Film Adaptation

| can compare/contrast various interpretations of the moment
when Victor’s creation comes to life. (CCSS)

Wretch
Wretched

Tone
Mood
Imagery

agrees - connects to prompt 2.

Givenintro and 1-2 paragraphs with a collection of notes,
expand the intro and write the next paragraph

11 Grimly's Frankenstein, | can evaluate Victor’s response to William’s death.
pp. 55-62 (Optional)
12 Grimly's Frankenstein, | can compare/contrast Victor’s perspective with that of his Friendships: Enrich your
pp.72-85 creation when they first meet. life and improve your
health
13 Grimly's Frankenstein, | can evaluate the artistic choices Grimly makes when Disconsolate Concrete
pp. 86-94 adapting the monster's story. Allure Abstract
Inclement
! ine Comi
h.2
Shelley’s Frankenstein,
pp.88,90,91
14 Grimly's Frankenstein, | can explain how Victor’s creation is shaped by his Paradise Lost
pp. 95-114 interactions with society. Allusion
Symbolism
15 Grimly's Frankenstein, | can evaluate Victor’s decision to agree to the monster's
pp.115-135 request.
16 Grimly's Frankenstein, | can explain how Grimly’s artistic choices reinforce Victor's The Grim Reaper
pp.136-147 (limited) perspective. Suspense
Dramatic irony
A Different Perspective:
From Grimly’s blog
17 Unit 5 Brief Write CFA Analyze why Victor says he agrees, and why we think he

Course Name (BOE Approved Date)



https://www.youtube.com/watch?v=wL9E2QKP2us
https://drive.google.com/file/d/1cYQ0_uSnqd_Vy7IHuX3O03NcC3kRR_-G/view?usp=share_link
https://drive.google.com/file/d/1cYQ0_uSnqd_Vy7IHuX3O03NcC3kRR_-G/view?usp=share_link
https://docs.google.com/document/d/1NhU4Os7Tgo2iGS0s7ZzuavoixzZHLiIT7_RLTXig0j8/edit
https://docs.google.com/document/d/1NhU4Os7Tgo2iGS0s7ZzuavoixzZHLiIT7_RLTXig0j8/edit

draft of my essay.

18 Grimly's Frankenstein, | can evaluate Victor’s decision to agree to the monster's Countenance Foreshadowing
pp.148-155 request. Agony Dramatic irony
19 Grimly's Frankenstein, | can evaluate Victor’s decision to marry Elizabeth.
pp.156-163 (Optional)
20 Grimly's Frankenstein, | can explain how Grimly’s choices develop a theme in the Suspense
pp.164-168 original text. Irony
21 Grimly's Frankenstein, | can compare the ways Victor and his creation respond to
pp.169-180 their previous losses.
The Writing on the Tree:
From Grimly’s blog
22 Grimly's Frankenstein, | can compare the motivations of Victor, Walton, and the
pp.181-193 monster at the end of Grimly’s adaptation.
| Saw Your Vessel Riding
at Anchor: From Grimly’s
blog
23 Afterward/Seminar | can engage in a Socratic Seminar with my peers to explore
essential questions and make connections between texts.
24 Unit 5 EOU Assessment
25 Summative Writing | can plan my essay by organizing my ideas and choosing the
most relevant evidence to support them.
26 Summative Writing | can draft complete body paragraphs for my summative
essay.
27 Summative Writing | can revise body paragraphs of my summative essay by
adding multiple or competing interpretations of my quoted
evidence.
28 Summative Writing | can add a brief introduction and expanded conclusion to the
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29 Flex

30 Flex
31 Flex
32 Flex
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Capstone

Overview

e 8.RL.10 By the end of the year, read and comprehend literature, including stories, dramas, and poems, at the high end of grades 6-8 text complexity
band independently and proficiently.

e 8.RI.10 By the end of the year, read and comprehend literary nonfiction at the high end of the grades 6-8 text complexity band independently and
proficiently.

e 8W.7 Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating
additional related, focused questions that allow for multiple avenues of exploration.

e 8W.9 Draw evidence from literary or informational texts to support analysis, reflection, and research.

e 8.SL.1Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics,
texts, and issues, building on others’ ideas and expressing their own clearly.

In this culminating unit, teachers are encouraged to design units and lessons that conclude students' yearlong examination of human nature. These
lessons should draw upon the knowledge and skills students have gained over the course of the year and push them to apply their learning to new content,
historical contexts, and texts. Activities may include research projects, books circles, or additional whole class texts of the teachers choosing that are
thematically or contextually related to others studied over the course of the year.

e Are human beings really good at heart?
e How and why do we choose right from wrong?
e Canwriting change the world?

e Authors across time and space have explored various aspects of human nature in a wide range of contexts. In the process, they have revealed
humanity's capacity for both good and evil, compassion and cruelty. Many of these authors used literature as a means of critiquing aspects of human
nature or society in an attempt to improve the world around them.
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e Tobe designed by teachers, based on the content of their capstone.

e Texts and lessons should focus on drawing connections to prior units
throughout the unit.

e Use of google docs is recommended throughout the writing process to
facilitate drafting, feedback, collaboration, and revision

UDL Indicator
e CHECKPOINT 7.1 Optimize individual choice and autonomy

Approximately 30 lessons, 6 weeks

Teacher Actions:

Provide learners with as much discretion and autonomy as possible
during the capstone unit by possible by providing choices in such
things as:
o Thelevel of perceived challenge
o The type of rewards or recognition available
o The content or texts used to apply knowledge gained over the
course of the year
o The tools used for information gathering or production
o The sequence or timing for completion of subcomponents of
tasks
Allow learners to participate in the design of classroom activities and
academic tasks by potentially choosing texts to explore.
Involve learners, where and whenever possible, in setting their own
personal academic and behavioral goals.
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https://udlguidelines.cast.org/

UDL Indicator Teacher Actions:
e CHECKPOINT 3.4 Maximize transfer and generalization e Provide scaffolds that connect new information/texts to prior
knowledge and anchor texts studied over the course of the year
e Embed new ideas/texts in familiar ideas and contexts studied
throughout the year.
e Provide explicit, supported opportunities to generalize learning to new
situations by reflecting on essential questions over the duration of the

course.
e Offer opportunities over time to revisit key ideas and linkages between
texts.
Related Learning Targets:
e 6-8.6 An EL can analyze and critique the arguments of others orally e Levell:l canidentify a point an author or a classmate makes.
and in writing. e Level 2:1 can identify the main argument an author or a classmate

makes, as well as a reason they give to support their argument.

e Level 3:1can explain the argument an author or a classmate makes,
and identify claims that are supported by evidence and those that are
not.

e Level 4: | can determine whether the evidence is sufficient to support
the claims an author or classmate is making.

e Level 5:1can determine whether the reasoning is sound and the
evidence is relevant and sufficient to support the claims.

Course Name (BOE Approved Date)


https://portal.ct.gov/-/media/SDE/English-Learners/celp_standards_prof_descriptors.pdf
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