
Board of Education Curriculum, Assessment & 
Professional Practices Committee Meeting
Thursday, March 2, 2023 6:00 PM
Board of Education Conference Room E, 1 School Street, PO Box 253, Bethel, CT 
06801

1. BMS STEAM Curriculum

2. BHS French Curriculum

3. The Right to Read Act Update

4. New Business

5. Public Comment
(Please note: The Board welcomes Public Comment and asks that 
speakers please limit their comments to 2 minutes. Speakers may 
offer objective comments of school operations and programs that 
concern them. The Board will not permit any expression of personal 
complaints or defamatory comments about Board of Education 
personnel and students, nor against any person connected with the 
Bethel Public School System.)

6. Adjourn



Steam Curriculum



The STEAM Unified Arts course provides a project-based learning 
experience for students. Students demonstrate understanding of science 
and math practices through a blend of multimedia and hand-on 
application.The course focuses on the development of students’ global 
competencies by engaging in real-world problem solving, empowering 
learners to be agents of change in their communities. Inquiry is a critical 
component of the course as students engage in the design cycle, 
demonstrating elements of innovation, entrepreneurship, marketing, 
promotion, and strategic planning.  Students use reflection and feedback 
to extend their thinking throughout the engineering design process. 

Course Description



● BMS essentials course - 45 day rotation

● Also offering  a full year  elective course

● 6, 7 & 8th grade

● 1:28 ratio

● Interdisciplinary

● Connection to BHS Pathways

Course Details



STEAM Curriculum
GRADE 6

● CS -G6-STEAM-Curriculum Map
● CS-G6-STEAM-Unit

GRADE 7

● CS -G7-STEAM-Curriculum Map
● CS-G7-STEAM-Unit

GRADE 8

● CS -G8-STEAM-Curriculum Map
● CS-G8-STEAM-Unit

https://docs.google.com/document/d/1IgcQdL14m0PNyCgIjUGw2dPX-CNuRakwKqfzxcbHMW0/edit?usp=share_link
https://docs.google.com/document/d/10vPQXL9uHy90qJ6kCAckdxjJsUYfCWgcuu2-eNmgIPU/edit?usp=share_link
https://docs.google.com/document/d/1_AtVfLGUi-XlMoQY5U8pzQCAhp7eOEUr08Aywi0jxqc/edit?usp=share_link
https://docs.google.com/document/d/1bXFbdN3K-GNoCNtKdWyT4HEoj2ko6r9imqYQRgbUzMA/edit?usp=share_link
https://docs.google.com/document/d/1DpBcWCPe-zyFp0vzWeE0jelU3qdoKw_reQG9YeeiLv8/edit?usp=share_link
https://docs.google.com/document/d/1PzvV6iVzAK8soMaPpyRYWnKDaU6BvrKpQXLamBOZWJo/edit?usp=share_link


Global Competencies

Long-Term Outcomes: 

● Global Competency 
Transfer Goal 4 - 
Exhibit curiosity, 
imagination, flexibility, 
and perseverance in 
order to innovate and 
make valuable 
contributions to the 
community.

● Transfer Goal 1 - 
Actively seek and 
analyze new 
information and 
perspectives to define 
problems and develop 
solutions. Assessment Rubrics

Project Map

https://docs.google.com/document/d/1sG7aQOSdiw8HnuS3EzvcWQKHJdgPmIZCM7l2C_Ly7y8/edit?usp=sharing
https://docs.google.com/document/d/1sG7aQOSdiw8HnuS3EzvcWQKHJdgPmIZCM7l2C_Ly7y8/edit?usp=sharing
https://drive.google.com/drive/folders/10xUO4yT5QjX6fNHz68fq7XMir7ti88UT?usp=share_link


https://docs.google.com/file/d/1ahBl_acoTggD1A5-roswC46asvZ1EUcP/preview
https://docs.google.com/file/d/1ahBl_acoTggD1A5-roswC46asvZ1EUcP/preview
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World Language Department 

French Arabic Spanish 

We are here today to present to you the 
curriculum for French, levels 2, 3 and 4



Our department believes
An education in world languages fosters a population that: 

● Comprehends and interprets authentic materials at their 
appropriate levels of proficiency.

● Presents relevant written and oral material at appropriate 
proficiency levels using multiple media.

● Communicates effectively with diverse audiences in 
various real-world situations in diverse environments.

● Makes connections between their world and other 
cultures and civilizations. -- Becomes aware of self and 
others.

●  Takes a place in the global community and the global 
marketplace. 

● Attains sufficient skills to use the world language as an 
effective research/career tool for their future.



French … Where is it spoken? Why is it important? 

Africa 

Learning French is important 
because…

● French is the language of the future.
● French is the second most useful language in the world 

for business.
● Studying French makes you smarter.
● French is one of the top ten majors most likely to lead 

to less unemployment and higher earnings.
● Studying in a French-speaking region makes you more 

creative

Benin, Burkina Faso, Burundi, Cameroon, the 
Central African Republic, Chad, Comoros, the 
Democratic Republic of Congo, Congo, the Côte 
d'Ivoire, Djibouti, Gabon, Guinea, Madagascar, Mali, 
Niger, Rwanda, Senegal, the Seychelles, and Togo

Europe Haiti and Canada

France, Belgium, Switzerland, 
Luxembourg, and Monaco

Americas 

UVA

https://french.as.virginia.edu/why-study-french


Important terms in WL
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Important terms to know about World Language learning

Interpersonal
The process that we use to 

communicate our ideas, thoughts and 
feelings to another person. It involves 

negotiating meaning through the 
exchange of ideas and thoughts. 

Presentational
The presentation of information 

through rehearsed written, spoken 
or visual means; an essential 

function is the ability to create with 
language.

Interpretive
Listening, reading and 

viewing; a key function is to 
comprehend main ideas and 

identify some supporting 
details

Authentic Materials 
Authentic materials are those 

created for some real- world purpose 
other than language learning, and 
often, but not always, provided by 

native speakers for native speakers.

Fluency 
Fluency The flow in spoken or 
written language as perceived 

by the listener or reader. 

Proficiency 
The ability to use language in real world 

situations in a spontaneous interaction and 
non-rehearsed context and in a manner 

acceptable and appropriate to native 
speakers of the language. (ACTFL, 2012)



ACTFL - Levels of Proficiency 

What students can do throughout the proficiency 
levels… for some students going from one level to 
the other takes months or even years… 
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Timeline of courses 

French 
21H/22

French 
41H/42

French 1
Taken in Middle 

School 

French 
31H/32

01 02 03 04

Goal:
AP &  

Meet the Requirements 
to Receive the Seal of 

Biliteracy
Requirement: Achieve 

Intermediate Mid 



What are the differences between Academic and Honors classes?

Foreign Language Honors Courses have distinctive features that set them apart from College Prep Foreign Language 
courses. In addition to being engineered to meet the objectives established for regular courses, honors courses are 
deliberately more challenging and academically enriched. The courses are designed with self-motivated individuals in 
mind as greater independence and responsibility are expected from the students; the material is covered at a faster 
pace, more in depth, and with higher academic rigor. The level of proficiency and fluency in the language is much 
dominant in an Honors Course. 

The differences between Academic and Honors are as follows: 

o There is an expectation to communicate the target language in both courses. 

o The grammar in Honors is more detailed than in Academic. 

o There is twice the amount of vocabulary in Honors than in Academic. 

o The Honors program uses some different resources than the Academic program, proficiency based. 

o Teacher recommendation is required to take the Honor’s track. 



Increasing Proficiency through the different levels 

Level 

* Vocabulary recognition 
* Simple present tense  
* Short guided 
speakings/writings
* Sentence starters
* Short listenings with 
exact vocabulary used 

* Build Vocabulary 
* Build on present tense 
and learn past tenses, 
and future tense
* Build on 4 skills with 
vocabulary and grammar 
in context
* Introduce in 
moderation authentic 
materials 

* Build Vocabulary 
* Learn compound 
tenses and more 
advantages grammatical 
structures 
* Build on 4 skills with 
vocabulary and grammar 
in context and start 
introducing non 
contextual strategies
* Use authentic 
materials 

* Build Vocabulary 
* Grammatically fluent 
(review tenses learned in 
the past)
* Critical thinking skills:
     * analysis and 
interpretation of text 
    * reasoning 
* Mostly authentic 
materials used 

Level 1 Level 2 Level 3 Level 4



     Increasing Proficiency through the different levels - 
Sample work  

Level 

* Task / Rubrics 

* Student sample work

* Task / Rubrics 

* Student sample work

* Task / Rubrics

* Student sample work

Level 2 Level 3 Level 4

https://docs.google.com/document/d/1W2DyJ2Blu4bHMuQsJ7dYTVt6K4k9fQ2FRRUyiGYDON8/edit
https://docs.google.com/presentation/d/1M3FAiTXMSlZC1bzwhS1gvzRiMFeZqlQvb31qavNd0js/edit#slide=id.p
https://docs.google.com/document/d/1FQLTZ-S0rXYEXwPq1clBd-KJdPbiP3nww1JtgQJWA7Q/edit
https://docs.google.com/presentation/d/1zigKLh23U5l2ExOPkumU5BggYDf9iaobTK_V8ufOdOw/edit#slide=id.p
https://docs.google.com/document/d/1bAa9vr_QBFwssNBi-6iXkt9zbHGUhJNH4BvvKRfjpJo/edit
https://docs.google.com/document/d/1rDWl_ARExgC5rYFg1QeU3Jn8i5d3Zcc6pBLoYiH_j74/edit
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Maps

French 1
Middle School                        

(not linked) 

French 3
Map

French 2
Map

French 4
Map 

https://drive.google.com/drive/folders/1uxfTNioTF71dNNpR6p2oOKcSaawEB-24?usp=share_link
https://drive.google.com/drive/folders/1vAtth_kS31FdT5UhnyICIjssEPXAirn0?usp=share_link
https://drive.google.com/drive/folders/1s59dUJutFoU_ZJqkKtXgTzdX0bgYqaeC?usp=share_link




CREDITS: This presentation template was created by Slidesgo, 
including icon by Flaticon, and infographics & images from Freepik

ThanK you!

https://slidesgo.com/
https://www.flaticon.com/
https://www.freepik.com/


...and our sets of editable icons
You can resize these icons, keeping the quality.

You can change the stroke and fill color; just select the icon and click on the paint bucket/pen.
In Google Slides, you can also use Flaticon’s extension, allowing you to customize and add even more icons.

https://chrome.google.com/webstore/detail/flaticon-for-gsuit-gslide/haekgjfnhhdkgfgmldhfokhmfkgmciba
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http://bit.ly/2PfT4lq


GOAL AREAS STANDARDS

COMMUNICATION
Communicate effectively in 
more than one language in 
order to function in a variety 
of situations and for multiple 
purposes

Interpersonal 
Communication:
Learners interact and 
negotiate meaning in 
spoken, signed, or written 
conversations to share 
information, reactions, 
feelings, and opinions.

Interpretive 
Communication:
Learners understand, 
interpret, and analyze what 
is heard, read, or viewed on a 
variety of  topics.

Presentational 
Communication:
Learners present information, 
concepts, and ideas to inform, 
explain, persuade, and narrate 
on a variety of  topics using 
appropriate media and adapt-
ing to various audiences of  
listeners, readers, or viewers.

CULTURES
Interact with cultural 
competence and 
understanding 

Relating Cultural  
Practices to Perspectives:
Learners use the language to investigate, 
explain, and reflect on the relationship between 
the practices and perspectives of  the cultures 
studied.

Relating Cultural 
Products to Perspectives:
Learners use the language to investigate, 
explain, and reflect on the relationship between 
the products and perspectives of  the cultures 
studied.

CONNECTIONS
Connect with other 
disciplines and acquire 
information and diverse 
perspectives in order to use 
the language to function 
in academic and career-
related situations

Making Connections:
Learners build, reinforce, and expand their 
knowledge of  other disciplines while using the 
language to develop critical thinking and to 
solve problems creatively.

Acquiring Information  
and Diverse Perspectives:
Learners access and evaluate information and 
diverse perspectives that are available through 
the language and its cultures.

COMPARISONS
Develop insight into the 
nature of language and 
culture in order to interact 
with cultural competence

Language Comparisons:
Learners use the language to investigate, 
explain, and reflect on the nature of  language 
through comparisons of  the language studied 
and their own.

Cultural Comparisons:
Learners use the language to investigate, 
explain, and reflect on the concept of  culture 
through comparisons of  the cultures studied 
and their own.

COMMUNITIES
Communicate and interact 
with cultural competence 
in order to participate in 
multilingual communities at 
home and around the world

School and Global Communities:
Learners use the language both within 
and beyond the classroom to interact and 
collaborate in their community and the 
globalized world.

Lifelong Learning:
Learners set goals and reflect on their progress 
in using languages for enjoyment, enrichment, 
and advancement. 

WORLD-READINESS STANDARDS 
FOR LEARNING LANGUAGES



The five “C” goal areas (Communication, Cultures, Connections, Comparisons, and Communities) 

stress the application of learning a language beyond the instructional setting. The goal is to 

prepare learners to apply the skills and understandings measured by the Standards, to bring a 

global competence to their future careers and experiences.

The National Standards for Learning Languages have been 
revised based on what language educators have learned 
from more than 15 years of  implementing the Standards. 
The guiding principle was to clarify what language learners 
would do to demonstrate progress on each Standard. 

These revised Standards include language to reflect the cur-
rent educational landscape, including:
• Common Core State Standards
• College and Career Readiness
• 21st century skills

These Standards are equally applicable to:
• learners at all levels, from pre-kindergarten through post-

secondary levels
• native speakers and heritage speakers, including ESL

students
• American Sign Language
• Classical Languages (Latin and Greek)

The 2011 report, A Decade of  Foreign Language Standards: Im-
pact, Influence, and Future Directions, provided evidence of  and 
support for the following concepts which influenced these 
revisions:
• The National Standards are influencing language learning

from elementary, through secondary, to postsecondary
levels.

• The integrated nature of  the five “C” goal areas has been
accepted by the profession.

• Educators asked for more description of  what language
learners should know and be able to do in the goal areas
of  Connections and Communities.

• Over 40 states have used the five “C” goal areas to create
state standards for learning languages (identifiable even if
configured in slightly different ways).

• Some state documents are beginning to describe cultural
outcomes in terms of  processes of  observation and
experience.

• Many local curricula are also aligned with the five “C”
goal areas and the details of  the 11 standards.

Based on this consensus from all levels of  language 
educators, the five goal areas and the 11 standards 
have been maintained. The World-Readiness Standards 
for Learning Languages clarify and better illustrate each 
goal area and standard in order to guide implementation 
and influence assessment, curriculum, and instruction. 

Responses to the online feedback survey gave overwhelming 
support to the proposed revisions:
• 93.4% of  respondents said the “refreshed” Standards

describe appropriate (39.1%) or very appropriate
expectations (54.3%) for language learners.

• 94.9% of  respondents said the “refreshed” Standards
provide equally clear (10.9%), somewhat clearer
(26.8%), or much clearer direction (57.2%) for
language educators and learners.

In response to additional suggestions from the feedback and 
comments received, specific descriptions of  performance at 
each level (Novice, Intermediate, Advanced, and Superior), 
sample indicators of  progress, and sample learning scenarios 
will be the next areas addressed in this revision process. 

WORLD-READINESS STANDARDS 
FOR LEARNING LANGUAGES

All documents may be accessed at: www.actfl.org.
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 CONNECTICUT STATE BOARD OF EDUCATION  

Hartford  

 

 

 

 

TO BE PROPOSED:  

September 6, 2017 

 

 

RESOLVED, That the State Board of Education, in support of Public Act 17-29 adopts the 

Connecticut State Seal of Biliteracy Guidelines, to provide districts with guidance for implementing 

the Connecticut State Seal of Biliteracy and directs the Commissioner to take the necessary action.  

 

 

Approved by a vote of _________, this sixth day of September, Two Thousand Seventeen.  

 

 

 

 

Signed: ________________________________ 

Dr. Dianna R. Wentzell, Secretary  
State Board of Education 



 
 

1 

CONNECTICUT STATE BOARD OF EDUCATION 

Hartford 

 

 

 

TO:  State Board of Education 

 

FROM:  Dr. Dianna R. Wentzell 

Commissioner of Education 

 

DATE:  September 6, 2017 

 

SUBJECT: Seal of Biliteracy Guidelines 

 

Executive Summary 

 

Introduction 

The Connecticut State Seal of Biliteracy (Seal of Biliteracy) was established to recognize public high 

school graduates who have attained a high level of proficiency in English and one or more languages. On 

June 6, 2017, the Governor signed the bill into law as Public Act 17-29. Section 1(f) of Public Act 17-29 

states that “the State Board of Education shall establish criteria by which a local or regional board of 

education may affix the Connecticut State Seal of Biliteracy on a diploma awarded to a student who has 

achieved a high level of proficiency in English and one or more foreign languages. For purposes of this 

subsection, ‘foreign language’ means a world language other than English and includes American Sign 

Language and any other language spoken by a federally recognized Native American tribe.” Students will 

be eligible to earn the Seal of Biliteracy beginning in the 2017-2018 school year.  

 

In order to develop the Seal of Biliteracy Guidelines, the Connecticut State Department of Education 

(CSDE) convened a work group that included a wide range of stakeholders. This stakeholder group was 

comprised of members representing rural, suburban and urban districts, World Languages, TESOL and 

Bilingual, Regional Educational Service Centers, Connecticut Council of Language Teachers (CT COLT), 

Connecticut Administrators of Programs for English Language Learners (CAPELL), American School for 

the Deaf, the Connecticut Parent Teacher Association (CT PTA), and the CSDE.  In addition to 

participating on the stakeholder group, members shared updates with their colleagues about the Seal of 

Biliteracy legislation and the development of the draft Seal of Biliteracy Guidelines. 

 

The Purpose of the Seal of Biliteracy 

Affixed on the high school diploma and transcript, the Seal of Biliteracy provides immediate recognition of 

a critical twenty-first century language and communication skill. This award is given by a school district in 

recognition of students who have studied and attained proficiency in English and one or more other 

languages by high school graduation. The Seal of Biliteracy recognizes the value of students’ academic 

efforts, the tangible benefits of being bilingual and biliterate and prepares students to be 21st century global 

citizens in a multicultural, multilingual world. The Seal of Biliteracy acknowledges that mastery of two or 

more languages is a valuable asset for both individuals and their communities. Also, the Seal of Biliteracy 

provides recognition to English learners (ELs) for the great value of developing English and maintaining 

their primary language.  

Paths to Proficiency for Awarding the Seal of Biliteracy 

All students should receive information on the Seal of Biliteracy upon first entering middle and again at the 

entry to high school. Districts who have dual language and/or foreign language in elementary schools 
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(FLES) programs are encouraged to share information with students and families at the time of enrollment. 

Districts are encouraged to provide other forms of recognition prior to high school reflecting progress along 

the pathway toward achieving the specified level of biliteracy, which may occur earlier in a student’s 

educational program. 

 

Students may acquire proficiency in multiple languages through various pathways. Some examples include 

traditional high school world language programs, traditional ESL programs, bilingual education and dual 

language programs, heritage language knowledge, and other pathways. 

 

All students are eligible to receive the Seal of Biliteracy based on evidence of achieving the designated 

level of language proficiency in two or more languages by high school graduation. Students may 

demonstrate the state-determined level of proficiency in English, as well as one or more additional 

languages in grade 10, 11, or 12.  

 

Earning the Seal of Biliteracy and Eligibility Criteria 

To attain the Seal of Biliteracy, students’ use of the language must be demonstrated, rather than their 

knowledge about the language. Therefore, a student must demonstrate proficiency in English and another 

language by meeting the criteria described below. 

Both native and non-native speakers of English must provide comparable evidence of English language 

proficiency. The language performance should be demonstrated in both social and academic use of the 

language, in all modes of communication.  

 

To be eligible to receive the Seal of Biliteracy, the two academic requirements below must be met: 

 

1. Student must complete all English language arts requirements for graduation. 

2. Student must demonstrate proficiency in a language other than English in grades 10, 11, or 12 at a 

level comparable to “Intermediate Mid” on the ACTFL Proficiency Guidelines as demonstrated 

through one of the following methods listed in the Assessment of Evidence Table. 

Assessment or Evidence  
Comparable to ACTFL 

“Intermediate Mid” 

Assessment of Performance toward Proficiency in Languages (AAPPL) 

Measure 
I-3 in all 4 domains 

Oral Proficiency Interview (OPI) or OPIc and Writing Proficiency Test 

(WPT) 
Intermediate Mid 

International Baccalaureate (IB) World Language Exam 4 or higher 

Advanced Placement (AP) World Language Exam 3 

ASL Proficiency Interview 3 

Sign Language Proficiency Intermediate 

Avant STAMP (STAndards-based Measurement of Proficiency) Intermediate Mid 

ALIRA Latin Interpretive Reading Assessment I-3 

DELE (Diplomas of Spanish as a Foreign Language) B1 

DELF (Diplomas of French as a Foreign Language) B1 

For a student whose primary language is not English and proficiency cannot be established by any of the 

assessments listed in the Assessment of Evidence Table, the following steps must be taken: 

 

https://aappl.actfl.org/
https://aappl.actfl.org/
http://www.languagetesting.com/oral-proficiency-interview-opi-2
http://www.languagetesting.com/oral-proficiency-interview-by-computer-opic
http://www.languagetesting.com/writing-proficiency-test
http://apcentral.collegeboard.com/apc/public/ap_coordinators/exams_special_preparation/232034.html
http://www.gallaudet.edu/asldes/aslpi.html
https://www.rit.edu/ntid/slpi/
https://avantassessment.com/stamp4s.html
http://www.languagetesting.com/alira-the-actfl-latin-interpretive-reading-assessment
http://www.dele.org/
http://www.ciep.fr/en/delf-dalf
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1. District determines a plan for measuring a student’s level of proficiency. This plan, to the extent 

practicable, includes assessment of interpersonal face-to-face communication as well as interpretive 

listening, presentational speaking, and reading and writing where a written code exists (see Unique 

Requirements for Low Incidence or Classical Languages, Connecticut Seal of Biliteracy 

Guidelines, page 6). 

2. The principal, or designee, certifies that a low incidence language plan was completed. 

 

Equitable Access and District Investment 

All students, including those with an exceptionality or disability, should have the opportunity to 

demonstrate their biliteracy. Accommodations should be provided to students per their Individualized 

Education Plan (IEP) or Section 504 Plan for all assessments. 

 

Districts are encouraged to use a range of funding sources to support the costs of language testing. It is 

critical for districts to consider equity and access when determining how assessments will be made 

available to all eligible students. Possible funding sources may include, but are not limited to, grants such 

as Title I, Title I Section 1003 School Improvement funds, Title II, Title III, Alliance District, 

Commissioner’s Network, State Bilingual, and district funds.  

 

Follow-up Activities 

The CSDE will continue to maximize available communication channels to share the Seal of Biliteracy 

Guidelines through the Seal of Biliteracy stakeholder group, CSDE Newsletters, distribution list 

communications, and presentations at professional meetings. 

 

To provide districts with additional guidance for implementing the Seal of Biliteracy, the CSDE 

recommends the creation of supplemental documents to be posted to the CSDE Web site in the fall of 2017 

(e.g., Seal of Biliteracy Student Application Template, Frequently Asked Questions document, Seal of 

Biliteracy Checklist). 

 

The State Board of Education’s support for Public Act 17-29 and adoption of the Seal of Biliteracy 

Guidelines illustrate Connecticut’s commitment to developing bilingualism and biliteracy among all of 

Connecticut’s students. It acknowledges the value that Connecticut places on these vital skills and 

underscores Connecticut’s ongoing efforts to ensure that all students are well-prepared for college, career, 

and civic life in an increasingly multicultural, multilingual world. 

 

   

Prepared by: Megan Alubicki Flick  

English Learner Consultant, Academic Office 

 

 

Approved by: Melissa K. Wlodarczyk Hickey 

Reading/Literacy Director 
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The Connecticut State Department of Education is committed to a policy of equal opportunity/ affirmative action for all 

qualified persons.  The Connecticut State Department of Education does not discriminate in any employment practice, 

education program, or educational activity on the basis of race, color, religious creed, sex, age, national origin, ancestry, marital 

status, sexual orientation, gender identity or expression, disability (including, but not limited to, intellectual disability, past or 

present history of mental disorder, physical disability or learning disability), genetic information, or any other basis prohibited 

by Connecticut state and/or federal nondiscrimination laws.  The Connecticut State Department of Education does not 
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President, Connecticut Administrators of Programs for English Language Learners (CAPELL) 

Lea Graner-Kennedy, Spanish and French Teacher, Stonington Public Schools; President-Elect, 
Connecticut Council of Language Teachers 

Helen Koulidobrova, Assistant Professor, Linguistics/TESOL, Central Connecticut State University 

Elizabeth Lapman, Director of English Learners/World Language, Hamden Public Schools 

Lisa Peterson, Secondary Instructional Leader for World Language, Monroe Public Schools 

Isabelina Rodriguez, Former Interim Chief Academic Officer, Connecticut State Department of 
Education 

Don Romoser, Past President, Connecticut PTA 

Chalise Ross, K-12 ESOL Curriculum Specialist, West Hartford Public Schools; CAPELL Bilingual 
Committee 

Laura Stefon, Chief of Staff, Connecticut State Department of Education 

James Wildman, Spanish Teacher, Glastonbury Public Schools; President, Connecticut Council of 
Language Teachers  
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1BOverview 
The Connecticut State Seal of Biliteracy was established to recognize public high school 
graduates who have attained a level of proficiency in English and one or more languages. On 
June 6, 2017, the Governor signed the bill into law as Public Act 17-29. Section 1(f) of Public Act 
17-29 states, “Not later than September 1, 2017, the State Board of Education shall establish 
criteria by which a local or regional board of education may affix the Connecticut State Seal of 
Biliteracy on a diploma awarded to a student who has achieved a high level of proficiency in 
English and one or more foreign languages. For purposes of this subsection, ‘foreign language’ 
means a world language other than English and includes American Sign Language and any other 
language spoken by a federally recognized Native American tribe.” The Connecticut State 
Department of Education (CSDE) encourages district participation in this initiative.  

2BPurpose  
Affixed on the high school diploma and transcript, the Seal of Biliteracy provides immediate 
recognition of a critical 21st-century language and communication skill. This award is given by a 
school district in recognition of students who have studied and attained proficiency in English 
and one or more other languages by high school graduation. The Seal of Biliteracy recognizes 
the value of students’ academic efforts, the tangible benefits of being bilingual and biliterate 
and prepares students to be 21st-century global citizens in a multicultural, multilingual world. 
The Seal of Biliteracy acknowledges that mastery of two or more languages is a valuable asset 
for both individuals and their communities. Also, the Seal of Biliteracy provides recognition to 
English learners (ELs) for the great value of developing English and maintaining their primary 
language.  

The Seal of Biliteracy initiative: 

 encourages students to study languages; 

 certifies attainment of biliteracy skills; 

 recognizes the value of language diversity; 

 provides employers with a method of identifying Connecticut high school graduates 
with biliteracy skills; 

 assists universities in recognizing applicants with language skills; 

 equips students with the 21st-century skills that will allow them to succeed in college 
and careers in a global society; 

 strengthens relationships and honors the multiple cultures and languages represented 
in Connecticut communities; 

 encourages students to develop communicative proficiency in multiple languages; 

 values the knowledge and skills of both English speakers learning world languages and 
English learners studying English or other world languages; and 

 recognizes and rewards students’ linguistic and cultural knowledge. 
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Four organizations collaborated to draft national recommendations for the implementation of 
the Seal of Biliteracy: the American Council on the Teaching of Foreign Languages (ACTFL), the 
National Association of Bilingual Education (NABE), the National Council of State Supervisors for 
Languages (NCSSFL), and Teachers of English to Speakers of Other Languages (TESOL) 
International Association. To ensure consistency in the meaning of this recognition, the CSDE 
has created these guidelines for school districts. 

3BWho Qualifies for the Seal of Biliteracy? 
All students are eligible to receive the Seal of Biliteracy based on evidence of achieving the 
designated level of language proficiency in two or more languages by high school graduation. 
Students must demonstrate the state-determined level of proficiency in English, as well as one 
or more additional languages in grade 10, 11, or 12.  

Districts are encouraged to provide other forms of recognition prior to high school reflecting 
progress along the pathway toward achieving the specified level of biliteracy, which may occur 
earlier in a student’s educational program.  

4BPaths to Proficiency for Awarding the Seal of Biliteracy 
All students should receive information on the Seal of Biliteracy upon entering middle and high 
school settings so that they are able to organize their schedules and meet the requirements to 
receive the seal. Districts that have dual language and/or foreign language in elementary 
schools (FLES) programs are encouraged to share information with students and families at the 
time of enrollment.  

Students may acquire proficiency in multiple languages through various pathways. Some 
examples include, but are not limited to: 

 Traditional middle school or high school world language programs 

 Traditional ESL programs 

 Bilingual education programs 

 Dual language/FLES programs 

 K-12 world language immersion programs 

 Time spent immersed in the target culture 

 Saturday language schools 

 Heritage language knowledge 

5BEarning the Seal of Biliteracy 
To attain the Seal of Biliteracy, students’ use of the language must be demonstrated, rather 
than their knowledge about the language. Therefore, a student must demonstrate proficiency 
in English AND another language by meeting the criteria described below. 
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6BEligibility Criteria  
Both native and non-native speakers of English must provide comparable evidence of English 
language proficiency. The language performance should be demonstrated in both social and 
academic use of the language, in all modes of communication. 

The two academic requirements below must be met. 

1. Students must complete all English language arts requirements for graduation. 

2. Students must demonstrate proficiency in a language other than English at a level 

comparable to Intermediate Mid on the ACTFL Proficiency Guidelines as demonstrated 

through one of the following methods in grade 10 or later: 

Assessment Minimum Score 

Assessment of Performance toward Proficiency in 
Languages (AAPPL) Measure 

I-3 in all four domains 

Oral Proficiency Interview (OPI) or OPIc and Writing 
Proficiency Test (WPT) 

Intermediate Mid 

International Baccalaureate (IB) World Language Exam 
(available only to students currently enrolled in IB 
programs) 

4 or higher 

Advanced Placement (AP) World Language Exam 3 

ASL Proficiency Interview 3 

Sign Language Proficiency Intermediate 

Avant STAMP (STAndards-based Measurement of 
Proficiency) 

Intermediate Mid 

ALIRA Latin Interpretive Reading Assessment I-3 

DELE (Diplomas of Spanish as a Foreign Language) B1 

DELF (Diplomas of French as a Foreign Language) B1 

For a student whose non-English language is low incidence and proficiency cannot be 
established by any of the assessments in the table above, the following steps must be 
taken:  

a. District determines a plan for measuring a student’s level of proficiency. This 
plan, to the extent practicable, includes assessment of interpersonal face-to-
face communication as well as interpretive listening, presentational 
speaking, and reading and writing where a written code exists (see Unique 
Requirements for Low Incidence or Classical Languages on page 6). AND 

b. Certification by the principal, or designee, that a low-incidence language plan 
was completed. 

https://aappl.actfl.org/
https://aappl.actfl.org/
http://www.languagetesting.com/oral-proficiency-interview-opi-2
http://www.languagetesting.com/oral-proficiency-interview-by-computer-opic
http://www.languagetesting.com/writing-proficiency-test
http://apcentral.collegeboard.com/apc/public/ap_coordinators/exams_special_preparation/232034.html
http://www.gallaudet.edu/asldes/aslpi.html
https://www.rit.edu/ntid/slpi/
https://avantassessment.com/stamp4s.html
http://www.languagetesting.com/alira-the-actfl-latin-interpretive-reading-assessment
http://www.dele.org/
http://www.ciep.fr/en/delf-dalf
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7BDistrict Investment 
Districts are encouraged to use a range of funding sources to support the costs of language 
testing. It is critical for districts to consider equity and access when determining how 
assessments will be made available to all eligible students. Possible funding sources may 
include, but are not limited to, grants such as Title I, Title I Section 1003 School Improvement 
funds, Title II, Title III, Alliance District, Commissioner’s Network, State Bilingual, and district 
funds. 

8BUnique Requirements for Low Incidence or Classical Languages 
Due to unique characteristics of certain languages, special allowances may need to be made. In 
cases where language assessments across all four domains of communication may not be 
appropriate or available, districts may substitute a different assessment to meet the 
requirements of the Seal of Biliteracy. Students seeking the Seal of Biliteracy through languages 
not characterized by the use of listening, speaking, reading, or for which there is not a writing 
system, will demonstrate the expected level of proficiency on an assessment of the modalities 
that characterize communication in that language. 

9BEquitable Access 
All students, including those with an exceptionality or disability, should have the opportunity to 
demonstrate their biliteracy. Accommodations should be provided to students per their 
Individualized Education Program (IEP) or Section 504 Plan for all assessments. 

10BDistrict Process to Award the Seal of Biliteracy and Transcripts 
The Seal of Biliteracy will be added to the student’s transcript and diploma for the specific 
language(s). School districts are responsible for documenting on the high school transcript that 
a student has earned the seal. 

The Seal of Biliteracy should be awarded by high school graduation. School districts should 
determine methods for recording the name and identification of students who have earned the 
Seal of Biliteracy. 

11BMore Information 
www.ct.gov/sde 

www.sealofbiliteracy.org 

http://www.ct.gov/sde
http://www.sealofbiliteracy.org/
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