
Bethel Board of Education Regular Meeting
Thursday, May 19, 2022 7:00 PM
Board of Education Conference Room E, 1 School Street, PO Box 253, Bethel, CT 
06801

1. Call to Order Speaker(s): Policy 
9326

1.A. Roll Call for Quorum

1.B. Pledge of Allegiance

2. Board Recognition/A Salute to Excellence

2.A. CABE Student Leadership Awards

2.B. Gifts, Grants, & Bequests

3. BOARD REPORTS - PROGRESS TOWARDS DISTRICT 
INITIATIVES

3.A. District Baseline Data Report Speaker(s): Dr. 
Carver

4. Consent Calendar Speaker(s): Policy 
9326

4.A. Approval of Minutes

4.A.1. April 21, 2022

4.A.2. April 25, 2022 - Special Meeting

5. Correspondence Speaker(s): Policy 
9326

6. Public Comment
(Please note:  The Board welcomes Public Comment and asks that 
speakers please limit their comments to 2 minutes.  Speakers may 
offer objective comments of school operations and programs that 
concern them.  The Board will not permit any expression of 
personal complaints or defamatory comments about Board of 
Education personnel and students, nor against any person connected 
with the Bethel Public School System.)

Speaker(s): Policy 
9326

7. Administrative/Board Member Update Speaker(s): Policy 
9326

7.A. Board Chairperson Update

7.B. Administrative Update

7.B.1. 2021-2022 BOE District Data Sheet

8. Reports to the Board

8.A. Curriculum, Assessment, & Professional 
Practices

8.A.1. Applied Studies Curricula- Child 
Development I and Graphics II
 

8.A.2. Science Curricula- K-2, Biology, and 
Chemistry

8.B. Policy Speaker(s): Policy 
9310,9311,9313



8.B.1. First Reading

8.B.1.a. Policy 6162.52 - Student Privacy (PPRA)

8.B.1.b. Policy 6162.51 - Student Surveys

8.B.1.c. Policy 6141.51 - Enrollment in an 
Advanced Course or Program and Challenging 
Curriculum

8.B.2. Second Reading/Approval

8.B.2.a. Policy 2130 - Job Descriptions Speaker(s): Christine 
Carver

8.B.2.b. Policy & Regulation 2131 - Superintendent 
of Schools 

Speaker(s): Christine 
Carver

8.B.2.c. Policy 2141 - Recruitment and Retention 
of the Superintendent of Schools

Speaker(s): Christine 
Carver

8.B.2.d. Policy 2142 - Evaluation of the 
Superintendent 

Speaker(s): Christine 
Carver

8.C. Resource Management & Business Operations

8.C.1. Personnel Speaker(s): Policy 
9326

8.C.1.a. Teachers Being Granted Tenure

8.C.1.b. JOB DESCRIPTION 6.17 Accounting 
Supervisor

8.C.2. Finance

8.C.2.a. Tuition Rates for Non-Residents 2022-2023

8.C.3. Facilities Speaker(s): Policy 
3132

8.C.3.a. ROCKWELL/JOHNSON SCHOOL RENOVATION 
PROJECTS INFORMATION/UPDATE

9. Adjourn



Minutes of the Board of Education Policy Committee Meeting held on Thursday, May 5, 2022, 
in Board of Education Conference Room E, 1 School Street, Bethel, CT. 
 
Attendance: None. 
 
Administrative Attendance:  
 
S. Clayton, Chairman, called the meeting to order at 6:00 PM. 
 
Board Members Attendance: 
Mr. Scott Clayton:    Present    
Kara DiBartolo:    Present    
Mr. Bill Foster:    Present    
Mrs. Jen Larsen, Alternate:    Absent    
Mr. Daniel Nostin:    Absent    
Ms. Melanie O'Brien, Ex Officio:    Absent    
  
1. First Reading 

 
1.A. Policy 6162.52 - Student Privacy (PPRA) 

  

Move Policy 6162.52 - Student Privacy (PPRA) to the Board for a first reading. Passed with a 
motion by Mr. Scott Clayton and a second by Mr. Bill Foster. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    

  
1.B. Policy 6162.51 - Student Surveys 

  

Move Policy 6162.51 - Student Surveys to the Board for first reading and recommendation for 
deletion. Passed with a motion by Mr. Scott Clayton and a second by Kara DiBartolo. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    

  
1.C. Policy 6141.51 - Enrollment in an Advanced Course or Program and Challenging 

Curriculum 
  

Move Policy 6164.51 - Enrollment in Advanced Courses or Programs and Challenging 
Curriculum to the Board of Education for a first reading. Passed with a motion by Mr. Scott 
Clayton and a second by Kara DiBartolo. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    



Mr. Bill Foster:    Yea    

  
2. Second Reading 

2.A. Policy 2130 - Job Descriptions  
  

Move to the Board for approval Policy 2130 - Job Descriptions. Passed with a motion by Mr. 
Scott Clayton and a second by Mr. Bill Foster. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    

  
2.B. Policy & Regulation 2131 - Superintendent of Schools  

  

Move to the Board for approval Policy & Regulation 2131 - Superintendent of Schools. Passed 
with a motion by Mr. Scott Clayton and a second by Mr. Bill Foster. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    

  
2.C. Policy 2141 - Recruitment and Retention of the Superintendent of Schools 

  

Move to the Board for approval Policy 2141 - Recruitment and Retention of the Superintendent 
of Schools. Passed with a motion by Mr. Scott Clayton and a second by Kara DiBartolo. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    

  
2.D. Policy 2142 - Evaluation of the Superintendent  

  

Move to the Board for approval Policy 2142 - Evaluation of the Superintendent. Passed with a 
motion by Mr. Scott Clayton and a second by Kara DiBartolo. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    

  
3. New Business 
 
Dr. Carver informed the committee they will need to pause the policy series review next year due 
to the number of laws that have come out of the last legislative session. Therefore, going into the 
next school year there will be a lot of policy work based on the new legislation. 

  
4. Public Comment 



 
None. 
  
5. Adjourn 
  

Move to adjourn at 6:59 PM. Passed with a motion by Mr. Scott Clayton and a second by Mr. 
Bill Foster. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    

 
 
Respectfully submitted, 
Susan Pare 
Board Recorder 



Minutes of the Board of Education Curriculum, Assessment & Professional Practices 
Committee Meeting held on Thursday, May 5, 2022, in Board of Education Conference Room 
E, 1 School Street, Bethel, CT. 
 
Attendance: None. 
 
Administrative Attendance:  C. Carver, K. Brooks, T. Yonsky, M. Rutledge 
 
J. Ackerman, Chairman, called the meeting to order at 7:00 PM. 
 
Board Members Attendance: 
Mrs. Jennifer Ackerman:      Present    
Mrs. Jen Larsen:      Absent    
Mrs. Courtney Martin:      Present    
Ms. Melanie O'Brien, Ex. Officio:    Absent    
Mrs. Cathy Schaefer:      Present    
   
1. Applied Studies Curricula- Child Development I and Graphics II 
 

Motion to bring the Child Development I curriculum and the Graphics II curriculum to the full 
Board for approval. Passed with a motion by Mrs. Jennifer Ackerman and a second by Mrs. 
Courtney Martin. 
Mrs. Jennifer Ackerman:    Yea    
Mrs. Courtney Martin:    Yea    
Mrs. Cathy Schaefer:    Yea    

 
2. Science Curricula- K-2, Biology, and Chemistry 
 

Motion to bring the K-2 science curricula, Biology curriculum, and Chemistry curriculum to the 
full Board for approval. Passed with a motion by Mrs. Jennifer Ackerman and a second by 
Mrs. Courtney Martin. 
Mrs. Jennifer Ackerman:    Yea    
Mrs. Courtney Martin:    Yea    
Mrs. Cathy Schaefer:    Yea    

 
3. New Business 
 

None. 

 
4. Public Comment 
 
None. 



   
5. Adjourn 
 

Move to adjourn at 8:00 PM. Passed with a motion by Mrs. Jennifer Ackerman and a second 
by Mrs. Courtney Martin. 
Mrs. Jennifer Ackerman:    Yea    
Mrs. Courtney Martin:    Yea    
Mrs. Cathy Schaefer:    Yea    

 
 
Respectfully submitted, 
Susan Pare 
Board Recorder 



Minutes of the Bethel Board of Education Regular Meeting held on Thursday, April 21, 2022, in 
Board of Education Conference Room E, 1 School Street, Bethel, CT. 
 
Attendance:  Jorge Llivichuzhca 
 
Administrative Attendance: C. Carver, K. Brooks, T. Yonsky, D. Burns, D. Arre 
 
M. O’Brien, Chairman, called the meeting to order at 7:00 PM. 
 
Board Members Attendance: 
Mrs. Jennifer Ackerman:    Absent    
Mr. Scott Clayton:    Present    
Kara DiBartolo:    Present    
Mr. Bill Foster:    Present    
Mrs. Jen Larsen:    Absent    
Mrs. Courtney Martin:    Present    
Mr. Daniel Nostin:    Present    
Ms. Melanie O'Brien:    Present    
Mrs. Cathy Schaefer:    Absent    
  
1. Call to Order 

1.A. Roll Call for Quorum 
1.B. Pledge of Allegiance 

  
2. Board Recognition/A Salute to Excellence 

• Bethel Public Schools was once again named 2022 Best Communities for Music 
Education.   

• Winter Guard program competed at the international level after winning regional 
competitions.  Bethel placed tenth place in the world for their program, "Off the Rails". 

  
2.A. Board Member Appreciation Month 
The Month of March was Connecticut Board of Education Appreciation Month.  Dr. Carver 
thanked our hardworking and dedicated board members for the time and effort they devote to 
board business. 

  
2.B. Gifts, Grants, & Bequests 

Gifts to School System 

Bethel High School 
$22,000 for BHS EMT Program, Arnhold Foundation, NY 



$500 to Unified Sports Program, Betty Callahan, Brookfield, CT 
 
Rockwell & Johnson School 
$259 Materials & supplies for library use - Rockwell, Donors Choose Classroom Rewards 
$373 Materials & supplies for library use - Johnson, Donors Choose Classroom Rewards 
 
Grants 
 
Title I 
The Bethel Public Schools received $407,467. Funds are used to support our Intervention 
programming in the district. 
 
Title II 
The Bethel Public Schools received $70,086.  Funds will be used to provide professional learning 
to our teachers and administrators in the areas of curriculum development, assessment, and 
instructional practices. 
 
Consolidated-Title III EL 
The Bethel Public Schools received $26,689. Funds will be used to help support salaries of our 
ESL staff.  
 
Title IV 
The Bethel Public Schools received $25,840. A portion of these funds will be used to provide the 
Anti-Defamation League (ADL) program, Names Can Really Hurt Us, to all Gr. 10 students. The 
remainder of the funds will be transferred into Title II. 
 
State Bilingual Grant 
The Bethel Public Schools received $3,413. Funds will be used to help support part of the salary 
of an ESL staff member. 
 
Perkins Grant 
Bethel High School received $36,568. Bethel High School will continue to use the Perkins V funds 
to update, improve, and advance its CTE programs to meet the needs of its diverse student body. 
For all of the programs, teachers' funding will be used for professional development for the 
continued improvement of instructional practices and curriculum. Funding will be used in the 
family and consumer science programs to purchase instructional materials that will assist in 
supporting learning outcomes.  
  
3. BOARD REPORTS - PROGRESS TOWARDS DISTRICT INITIATIVES 

4. Consent Calendar 
  

4.A. Approval of Minutes 

   4.A.1. February 15, 2022 



  

Move to approve the minutes of February 15, 2022. Passed with a motion by Ms. Melanie 
O'Brien and a second by Mr. Scott Clayton. 
Mr. Daniel Nostin:    Abstain  
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Ms. Melanie O'Brien:    Yea    

  
4.A.2. March 24, 2022 - Special Meeting 

  

Move to approve the minutes of March 24, 2022 - Special Meeting Passed with a motion by 
Ms. Melanie O'Brien and a second by Mr. Scott Clayton. 
Kara DiBartolo:    Abstain  
Mr. Scott Clayton:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    
Ms. Melanie O'Brien:    Yea    

  
5. Correspondence 

• Bethel CT Public Schools Mail - Urgent request - B. Koltz 

• Bethel CT Public Schools Mail - An open letter to the BOE.. - B. Koltz 

6. Public Comment 
 

• George Go, 7 Green Pasture Road, spoke in favor of observing the National Day of Prayer. 

• Margret Gillen, 3 Westview Drive, spoke in favor of observing the National Day of Prayer. 

7. Administrative/Board Member Update 

7.A. Board Chairperson Update 
 
Ms. O'Brien visited all the schools except Rockwell as of today.  She has written a letter to 
parents/community and is working on the others regarding her observations. Ms. O'Brien 
thanked everyone who participated in the budget process and thanked them for their efforts. 
  

7.B. Administrative Update 
 
Dr. Carver informed the Board the return from the break had gone smoothly.  The BHS Mock Car 
Crash went very well and had deep meaning for students.  She thanked all the first responders, 
Bethel PD, Bethel FD & Stony Hill FD, and thanked BHS senior, Matteo Shaboo, who ran the entire 



show along with a team of students.  The STEAM Expo was a success.  500-600 people attended 
and there were 140 projects.  It was a great demonstration of learning based on student 
interest.   
 
Dr. Carver informed the Board that negotiations are starting with custodians and 
nurses.  Requested 1-2 Board members to participate. 
 

7.B.1. 2021-2022 BOE District Data Sheet 

Dr. Carver reviewed the district data with the Board. 

  
8. Reports to the Board 

8.A. Curriculum, Assessment, & Professional Practices 

8.A.1. STEAM Course - Bethel Middle School 
  

Move to approve the new Bethel Middle School STEAM course. Passed with a motion by Ms. 
Melanie O'Brien and a second by Mrs. Courtney Martin. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    
Ms. Melanie O'Brien:    Yea    

  
8.B. Policy 

8.B.1. Regulation 5111 - Admission/Placement 
 
Dr. Carver informed the Board some revisions were recently made to the regulations to provide 
clarity about the expectations when proving residency according to Connecticut State statute.    
  

8.B.2. First Reading 

8.B.2.a. Regulation 2120 Organizational Chart  
 
No motion was necessary. This regulation is for informational purposes only. 
  

8.B.2.b. Policy 2130 - Job Descriptions  
8.B.2.c. Policy & Regulation 2131 Superintendent of Schools  
8.B.2.d. Policy 2141 Recruitment and Retention of the Superintendent of Schools 
8.B.2.e. Policy 2142 Evaluation of the Superintendent  

  

Move to accept for first reading: Policy 2130 - Job Descriptions Policy & Regulation 2131 



Superintendent of Schools Policy 2141 Recruitment and Retention of the Superintendent of 
Schools Policy 2142 Evaluation of the Superintendent Passed with a motion by Ms. Melanie 
O'Brien and a second by Mr. Scott Clayton. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    
Ms. Melanie O'Brien:    Yea    

  
8.B.3. Second Reading/Approval 

  
8.B.3.a. Policy 1416 - Fiscal Authorities  

  

Move to approve Policy 1416 - Fiscal Authorities. Passed with a motion by Mr. Scott Clayton 
and a second by Mr. Daniel Nostin. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    
Ms. Melanie O'Brien:    Yea    

  
8.B.3.b. Policy 1700 - Otherwise Lawful Possession of Firearms on School Property 

  

Move to approve Policy 1700 - Otherwise Lawful Possession of Firearms on School Property. 
Passed with a motion by Mr. Scott Clayton and a second by Kara DiBartolo. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    
Ms. Melanie O'Brien:    Yea    

  
8.B.3.c. Policy 2000 - Concept and Roles in Administration 

  

Move to approve Policy 2000 - Concept and Roles in Administration. Passed with a motion by 
Mr. Scott Clayton and a second by Ms. Melanie O'Brien. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    



Ms. Melanie O'Brien:    Yea    

  
8.B.3.d. Policy 2111 - Equal Employment Opportunity 

  

Move to approve Policy 2111 - Equal Employment Opportunity. Passed with a motion by Mr. 
Scott Clayton and a second by Ms. Melanie O'Brien. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    
Ms. Melanie O'Brien:    Yea    

  
8.B.3.e. Policy 2112 - Professional Learning 

  

Move to approve Policy 2112 - Professional Learning. Passed with a motion by Mr. Scott 
Clayton and a second by Ms. Melanie O'Brien. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    
Ms. Melanie O'Brien:    Yea    

  
8.B.3.f. Policy 2113 - Grievance Procedures - Title IX 

  

Move to delete Policy 2113 - Grievance Procedures - Title IX. Passed with a motion by Mr. Scott 
Clayton and a second by Mr. Bill Foster. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    
Ms. Melanie O'Brien:    Yea    

  
8.C. Resource Management & Business Operations 

8.C.1. Finance 

8.C.1.a. Budget Transfers 
  

Move to approve the budget transfers as presented. Passed with a motion by Mr. Scott Clayton 
and a second by Ms. Melanie O'Brien. 
Mr. Scott Clayton:    Yea    



Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    
Ms. Melanie O'Brien:    Yea    

 

8.C.1.b. Food Services 

8.C.1.b.i. Meal Prices 
  

Move to approve the following motions as presented by Mrs. Yonsky:  
1) Motion to set the student school lunch prices for the 2022-2023 school year as follows: 
Elementary $3.10 and High School/Middle School $3.45. The BOE sets the school breakfast 
prices at all schools at $2.40 for the 2022-2023 school year.  
 
2) Motion to set the reduced priced breakfast to $0.00 rather than $0.30 for the 2022-2023 
school year to continue to promote participation in the breakfast program. 3) Motion to set 
the Adult lunch price at $4.50 and the Adult breakfast price at $3.00 for the 2022-2023 school 
year in order to comply with CSDE pricing guidelines. Passed with a motion by Mr. Daniel Nostin 
and a second by Mrs. Courtney Martin. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    
Ms. Melanie O'Brien:    Yea    

  
8.C.1.b.ii. Healthy, Hunger-Free Kids Act 

  

Move to approve the following motions:  
1) Pursuant to C.G.S. Section 10-215f, the Bethel Board of Education hereby certifies that all 
food items offered for sale to students in the schools under our jurisdiction, and not exempted 
from the Connecticut Nutrition Standards (CNS) published by the Connecticut State 
Department of Education, will comply with the CNS during the period of July 1, 2022 to June 
30, 2023. This certification shall include all food offered for sale to students separately from 
reimbursable meals at all times and from all sources, including but not limited to school stores, 
vending machines, school cafeterias, culinary programs, and any fundraising activities on 
school premises sponsored by the school or non-school organizations and groups.  
 
2) The Bethel Board of Education will allow the sale to students of food items that do not meet 
the Connecticut Nutrition Standards provided that the following conditions are met: ( 1) the 
sale is in connection with an event occurring after the end of the regular school day or on the 
weekend; (2) the sale is at the location of the event; and (3) the food items are not sold from a 



vending machine or school store. An "event" is an occurrence that involves more than just a 
regularly scheduled practice, meeting, or extracurricular activity. For example, soccer games, 
school plays, and interscholastic debates are events but soccer practices, play rehearsals, and 
debate team meetings are not. The "regular school day" is the period from midnight before to 
30 minutes after the end of the official school day. "Location" means where the event is being 
held.  
 
3) The Bethel Board of Education will allow the sale to students of beverages not listed in 
Section 10-221 q of the Connecticut General Statutes provided that the following conditions 
are met: (1) the sale is in connection with an event occurring after the end of the regular school 
day or on the weekend; (2) the sale is at the location of the event; and (3) the beverages are 
not sold from a vending machine or school store. An "event" is an occurrence that involves 
more than just a regularly scheduled practice, meeting, or extracurricular activity. The "regular 
school day" is the period from midnight before to 30 minutes after the end of the official school 
day. "Location" means where the event is being held, and must be the same place as the 
beverage sales. Passed with a motion by Mrs. Courtney Martin and a second by Mr. Scott 
Clayton. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    
Ms. Melanie O'Brien:    Yea    

  
8.C.2. Facilities 

8.C.2.a. ROCKWELL/JOHNSON SCHOOL RENOVATION PROJECTS INFORMATION/UPDATE 
 

Dr. Carver informed the Board the Owner's Rep. is preparing the final filing to close out.  This will 
trigger the audit.  Outstanding site work will be done at the Johnson School soccer field to 
remediate the soil that is compacted too firmly. 

  
9. Recommended Executive Session 
  

Move to enter into Executive Session at 8:12 PM. Passed with a motion by Ms. Melanie O'Brien 
and a second by Mr. Scott Clayton. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    
Ms. Melanie O'Brien:    Yea    

  



9.A. CT General Statues 1-210(b)(2) Personnel 

9.A.1. Non-Renewals 

  
9.B. CT General Statutes 1-200(6)(b) Matters concerning security strategy or the deployment 
of security personnel, or devices affecting public security 
  

Move to come out of Executive Session at 9:00 PM. Passed with a motion by Ms. Melanie 
O'Brien and a second by Mr. Daniel Nostin. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    
Ms. Melanie O'Brien:    Yea    

 

Move to accept list of non-renewals. Passed with a motion by Mr. Scott Clayton and a second 
by Ms. Melanie O'Brien. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    
Ms. Melanie O'Brien:    Yea    

 
10. Adjourn 
  

Move to adjourn at 9:04 PM. Passed with a motion by Mr. Daniel Nostin and a second by Mr. 
Scott Clayton. 
Mr. Scott Clayton:    Yea    
Kara DiBartolo:    Yea    
Mr. Bill Foster:    Yea    
Mrs. Courtney Martin:    Yea    
Mr. Daniel Nostin:    Yea    
Ms. Melanie O'Brien:    Yea    

 
Respectfully submitted, 
Susan Pare 
Board Recorder 



Minutes of the Bethel Board of Education Special Meeting held on Monday, April 25, 2022, in 
Board of Education Conference Room E, 1 School Street, Bethel, CT. 
 
Attendance: None. 
 
Administrative Attendance:  C. Carver, K. Brooks, T. Yonsky, M. Rutledge 
 
M. O’Brien, Chair, called the meeting to order at 6:00 PM. 
 
Board Members Attendance: 
Mrs. Jennifer Ackerman:    Present    
Mr. Scott Clayton:    Absent    
Kara DiBartolo:    Present    
Mr. Bill Foster:    Absent    
Mrs. Jen Larsen:    Present    
Mrs. Courtney Martin:    Present    
Mr. Daniel Nostin:    Absent    
Ms. Melanie O'Brien:    Present    
Mrs. Cathy Schaefer:    Present    
  
1. Call to Order 

1.A. Roll Call for Quorum 
1.B. Pledge of Allegiance 

  
2. PERSONNEL 

2.A. Appointment of Director of Finance and Business Operations 
  
Dr. Carver informed the Board about the process of hiring the Director of Finance and Business 
Operations.   State-wide, this is an extremely difficult position to fill.  The process included two 
rounds.  After completion of both rounds, the Committee unanimously recommended the 
candidate to move forward in the process.   After the formal committee recommendation, 
additional interviews were held with district administration and the Board Chair. 

Move to appoint Ms. Jen Varile as the Director of Finance & Business Operations. Passed with 
a motion by Ms. Melanie O'Brien and a second by Mrs. Courtney Martin. 
Mrs. Jennifer Ackerman:    Yea    
Kara DiBartolo:    Yea    
Mrs. Jen Larsen:    Yea    
Mrs. Courtney Martin:    Yea    
Ms. Melanie O'Brien:    Yea    
Mrs. Cathy Schaefer:    Yea    

 

3. Adjourn 
  



Move to adjourn at 6:15 PM. Passed with a motion by Mrs. Courtney Martin and a second by 
Kara DiBartolo. 
Mrs. Jennifer Ackerman:    Yea    
Kara DiBartolo:    Yea    
Mrs. Jen Larsen:    Yea    
Mrs. Courtney Martin:    Yea    
Ms. Melanie O'Brien:    Yea    
Mrs. Cathy Schaefer:    Yea    

 
Respectfully submitted, 
Susan Pare 
Board Recorder 
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Connecticut State Board of Education  
 

Hartford 
 
 
TO:  State Board of Education 
 
FROM:   Charlene M. Russell-Tucker, Commissioner of Education 
 
DATE:    April 6, 2022 
 
SUBJECT:    2020-21 Report on Student Discipline in Connecticut Public Schools 
 
 

Executive Summary 

 

Please find attached the 2020-21 Report on Student Discipline in Connecticut Public Schools. 

This report presents analyses of trends in student disciplinary behaviors in Connecticut public 

schools. It fulfills the requirements in Connecticut General Statutes (C.G.S.) Section 10-233n.  

 

In the 2019-20 school year, due to the COVID-19 pandemic, in-person classes were cancelled in 

mid-March and all districts switched to fully remote instruction for the remainder of the school 

year. In 2020-21, districts implemented different learning models (i.e., in-person, hybrid, or 

remote) and those models often changed during the year due to changing local health metrics. 

Moreover, parents could choose for their child to learn remotely.  

 

In consideration of these untraditional school years, any inferences relative to changes in rates 

over years are based on 2018-19 data; the 2019-20 and 2020-21 data are presented for 

informational purposes. Disproportionality analyses that evaluate differences in rates between 

groups within a single year have been excluded for the 2020-2021 school year due to the wide 

variations of in-person participation between student groups; for example, students not eligible 

for free or reduced-price meals were twice as likely to be in-person than those eligible for free 

meals. 

 

In the past several years, Connecticut has made major strides in reducing exclusionary discipline. 

 

• From 2014-15 to 2018-19, the total number of in-school and out-of-school suspensions 

declined by 17.4 and 13.3 percent respectively. Incidents coded as school policy 

violations declined 28.5 percent and accounted for 46 percent of all incidents in 2018-19 

– down from 59 percent in 2014-15. 

 

• Disparities remain in suspension rates between Black/African American and 

Hispanic/Latino students and their white counterparts. While one out of 34 white students 

received at least one suspension, one out of 10 Black/African American students and one 

out of 14 Hispanic/Latino students experienced the same sanction. 

 

• The Connecticut State Department of Education (CSDE) is grouping districts into four 

tiers based on suspension/expulsion data in order to provide a system of supports and 

https://www.cga.ct.gov/current/pub/chap_170.htm#sec_10-233n
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targeted action planning. In light of the COVID-19 pandemic, the 2018-19 district tiers 

are being used to identify those districts needing support. 

 

• From 2014-15 to 2018-19 among young children in Grades Pre-K through two, in-school 

suspensions declined by over 45 percent while out-of-school suspensions declined by 

over 72 percent, especially with the passage of C.G.S. 10-233(f) which prohibited the 

suspension or expulsion of students in Grades Pre-K through two unless the incident was 

“of a violent or sexual nature that endangers persons.” 

 

 

As traditional trends and comparisons were not possible using either the 2019-20 or 2020-21 

data, the CSDE decided to conduct a specialized in-depth longitudinal analysis to explore the 

impact of exclusionary discipline on future school engagement and outcomes. 

 

The results of this cohort study point to a link between exclusionary discipline and ninth grade 

outcomes including attendance, academic scores, and future disciplinary behavior. However, the 

students who receive exclusionary discipline in middle school are more likely to have histories of 

exclusionary discipline, potentially forming cycles of poor behavior, academic performance, and 

engagement in school that only worsen in the later grades. Students with any reported behavior 

incidents are at increased risk of negative outcomes in Grades 8 and 9, though the difference 

between students with In-School Suspension (ISS) and no exclusionary discipline is small. 

Students who receive Out-of-School Suspension (OSS) and Expulsion have more than double the 

rates of chronic absence, and 9th grade retention over peers with ISS or no exclusionary 

discipline. This may be correlated with the seriousness of the behavior that resulted in 

disciplinary sanctions. 

 

The CSDE continues to engage the Connecticut School Discipline Collaborative and use data to 

drive the implementation of a statewide, systems approach to address disproportionality in 

school discipline. This includes universal and targeted interventions in a tiered system approach 

that is evidence-based.  
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Introduction 
This report presents analyses of trends in student disciplinary behaviors in Connecticut public schools. It fulfills 

the requirements in Connecticut General Statutes (C.G.S) Section 10-233n.  

 

Improving student academic and behavior outcomes requires ensuring that all students have access to the most 

effective and accurately implemented instructional and behavioral practices and interventions. Schools must 

strive to create environments where all students feel emotionally and physically safe. Students lose important 

instructional time when they receive exclusionary discipline.  

 

The use of disciplinary sanctions such as in-school and out-of-school suspensions, expulsions, or referrals to law 

enforcement authorities creates the potential for significant, negative educational and long-term outcomes, and 

can contribute to what has been termed as the “school to prison pipeline.” Studies suggest a correlation 

between exclusionary discipline policies and practices and an array of serious educational, economic, and social 

problems, including school avoidance and diminished educational engagement; decreased academic 

achievement; increased behavior problems; increased likelihood of dropping out; substance abuse; and 

involvement with juvenile justice systems1. 

 

C.G.S. 10-233a defines removal, in-school suspension, out-of-school suspension and expulsion as follows: 

o Removal - an exclusion from a classroom for all or part of a single class period, provided such exclusion 

shall not extend beyond ninety minutes. 

o In-School suspension (ISS) - an exclusion from regular classroom activity for no more than ten 

consecutive school days, but not exclusion from school. 

o Out-of-School suspension (OSS) - an exclusion from school privileges or from transportation services 

only for no more than ten consecutive school days. 

o Expulsion - an exclusion from school privileges for more than ten consecutive school days. 

  

 
1 From “Dear Colleague” Letter: https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201401-title-vi.html  

https://www.cga.ct.gov/current/pub/chap_170.htm#sec_10-233n
https://www.cga.ct.gov/current/pub/chap_170.htm#sec_10-233a
https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201401-title-vi.html
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Data Collection and Reporting 
Local Educational Agencies are required to report to the Connecticut State Department of Education (CSDE) all 

disciplinary incidents that result in any of the following: 

o In-School Suspension (ISS) 

o Out-of-School Suspension (OSS) 

o Bus Suspension  

o Expulsion (EXP) 

 

In addition, all "serious" offenses and all incidents involving alcohol, drugs, or weapons must be reported, 

regardless of the type of sanction imposed. All bullying incidents must also be reported regardless of sanction. 

Data collected regarding disciplinary incidents are released publicly on CSDE’s data portal, EdSight. A detailed 

explanation of the data collection and reporting processes are included in Appendix B. Comprehensive 

information about the disciplinary offense data collection (also known as the ED166) is available on the 

documentation page of the ED166 Help Site.  

 

Special Note about 2019-2020 and 2020-2021 Data 
In the 2019-20 school year, due to the COVID-19 pandemic, in-person classes were cancelled in mid-March and 

all districts switched to fully remote instruction for the remainder of the school year. In 2020-21, districts 

implemented different learning models (i.e., in-person, hybrid, or remote) and those models often changed 

during the year due to changing local health metrics. Moreover, parents could choose for their child to learn 

remotely. Consequently, nearly half of all students attended school in a hybrid format while over 26 percent of 

students (i.e., over 134,000 students) received less than one quarter of their school days in-person. 

Consequently, the extent of student/staff in-person interaction was vastly different from that in any other 

school year. 

 

In consideration of these untraditional school years, any inferences relative to changes in rates over years are 

based on 2018-19 data; the 2019-20 and 2020-21 data are presented for informational purposes. 

Disproportionality analyses that evaluate differences in rates between groups within a single year have been 

excluded for the 2020-2021 school year due to the wide variations in in-person participation between student 

groups; for example, students not eligible for free or reduced-price meals were twice as likely to be in-person 

than those eligible for free meals.  

 

As traditional trends and comparisons were not possible using either the 2019-20 or 2020-21 data, the CSDE 

decided to conduct a specialized in-depth longitudinal analysis to explore the impact of exclusionary discipline 

on future school engagement and outcomes. 

  

https://portal.ct.gov/-/media/SDE/Performance/Data-Collection/Help-Sites/ED166/SeriousIncidents.xlsx?la=en
http://edsight.ct.gov/
https://portal.ct.gov/SDE/Performance/Data-Collection-Help-Sites/ED166-Help-Site
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Longitudinal Analysis of the Impact of Exclusionary Discipline 

Relation of Disciplinary Action in Middle School to Grade 8/9 Outcomes 
Prior studies have demonstrated that disciplinary action can result in school disengagement and poor academic 

outcomes for students. To explore how disciplinary sanctions impact student outcomes in Connecticut, this 

analysis uses a longitudinal cohort design, following students who have reported negative behaviors in Grades 6-

8 and examining differences on outcomes at the end of Grade 8 and Grade 9. This study is descriptive, not causal 

in nature; there are unexplained differences between groups in Grades 4 and 5 before the study begins.  

 

68,835 students were enrolled in grades six through nine between 2015 and 2019 and had complete Smarter 

Balanced assessment data at the end of Grade 8. Of those, 13,801 (20.0%) had reported disciplinary behaviors in 

Grades 6 through 8. Of the students with disciplinary behaviors, less than half had more than two events 

reported to the state over the course of three years. Table 1 shows the gender and racial breakdown of students 

by their most serious disciplinary sanction. Students were grouped into five buckets: No discipline reported, No 

exclusionary discipline, ISS only, OSS, and Expulsion in Grades 6 through 8. Males are overrepresented in each 

disciplinary category, representing 65 percent or more of students receiving each kind of disciplinary sanction. 

The rate of Black and Hispanic students with serious disciplinary sanctions was disproportionate to that of white 

students, representing 30 percent and 40 percent of middle school OSS respectively.  

 

Table 1: Student Gender and Race breakdown for Grade 6-8 Discipline Groups 

Grade 6-8 

Discipline  

Group 

Male % Female % White % Black/African 

American % 

Hispanic/Latino % Other Racial 

/ Ethnic 

Category % 

No Discipline 

reported  
46.8 53.2 61.5 8.8 21.1 8.7 

No Exclusionary 

discipline  
69.7 30.2  31.7  20.4  40.2  7.6  

ISS Only  69.5 30.4  47.0  17.7  28.6  6.6  

OSS  65.0 35.0  24.5  31.1  39.7  4.7  

Expulsion  77.4 22.6 29.8  21.4  44.0  4.8  

*Note: Exclusionary discipline is ISS, OSS, or EXP. Each category represents the most serious sanction received by the child; a child in the 

OSS row may also have ISS or non-exclusionary discipline.  

 

The students who receive different levels of disciplinary sanctions come to middle school with different 

elementary school histories, shown in table 2. Students who were expelled or had OSS during middle school had 

higher rates of chronic absence in Grades 4 and 5 (20.6% and 13.1% respectively), compared to their peers with 

ISS only (5.9%), no exclusionary discipline (7.5%) or no disciplinary infractions (3.6%). Students who had EXP or 

OSS were more likely to have a history of disciplinary sanctions, especially those that resulted in exclusion. 

Students who were expelled in middle school came to middle school with an average of 2.4 disciplinary 

sanctions in Grades 4-5. Over 40 percent of students who were expelled in middle school had prior exclusionary 

discipline in Grades 4-5. This compares to only two percent of students who did not have any disciplinary 

behaviors reported in middle school. Students also differed on academic measures (5th grade Smarter Balanced) 

prior to entering middle school; those that had no discipline reported had higher Grade 5 Smarter Balanced 
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assessment scores than their peers with serious disciplinary sanctions. Students who had no discipline reported 

averaged a level 2 on the Smarter Balanced math, and a level 3 on Smarter Balanced ELA. Students with EXP or 

OSS in middle school averaged a level 1 on both tests.   

 

Table 2: Differences Between Grade 6-8 Discipline Groups in Grades 4-5 

Grade 6-8 

Discipline  

Group 

N Chronically 

Absent % 

Number of 

disciplinary 

reports in 

grades 4-5 

ISS/OSS/Exp in 

grades 4-5 % 

Grade 5 ELA 

Mean (SD) 

Grade 5 

Math  

Mean 

(SD) 

No Discipline 

reported 
55,034 3.6 0.05 2.2 2,529 (90) 2,510 (84) 

No 

Exclusionary 

discipline* 

838 7.5 0.43 16.2 2,456 (94) 2,445 (85) 

ISS Only 5,984 5.9 0.35 14.1 2,473 (88) 2,465 (81) 

OSS 6,811 13.1 1.32 32.5 2,435 (86) 2,428 (77) 

Expulsion 168 20.6 2.37 43.5 2,423 (88) 2,420 (73) 

*Note: Exclusionary discipline is ISS, OSS, or EXP. Each category represents the most serious sanction received by the child; a child in the 

OSS row may also have ISS or non-exclusionary discipline.  

 

We examined four outcomes for each group: 8th grade Smarter Balanced scores, 9th grade attendance, 9th 

grade disciplinary records, and retention in the 9th grade. Outcome measures are shown in table 3. Students 

with no disciplinary behaviors had the most positive 8th and 9th grade outcomes on average. There were small 

differences between students who had no exclusionary discipline and ISS without OSS or EXP. Students who 

experienced OSS and EXP were at higher risk for negative 8th and 9th grade outcomes than their peers.  

 

Students who experienced expulsion or OSS were at risk for high levels of chronic absence (47.9% and 31.8% 

respectively), compared to their peers who had ISS only or no exclusionary discipline (15.5 and 18.3% 

respectively). Students who had no middle school disciplinary record had the lowest chronic absence rate in 9th 

grade (6.4%). Similarly, students who had OSS or EXP in middle school were more likely to be reported for 

disciplinary infractions, and experience exclusionary discipline in Grade 9. They were also more likely to be 

retained in Grade 9, with a quarter of expelled students repeating 9th grade and 1 in 6 students who had OSS 

repeating 9th grade. Smarter Balanced scores decreased with more serious disciplinary sanctions, though the 

differences are small. Students who had no discipline behaviors reported in middle school averaged a Smarter 

Balanced Math score at level 2 and ELA score at level 3 in Grade 8.  Students who had OSS or EXP during middle 

school averaged Smarter Balanced Math and ELA scores at level 1.  
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Table 3: Grade 8/9 Outcomes 

Grade 6-8 

Discipline 

N Chronically 

Absent % 

Number of 

disciplinary 

reports in 

grade 9 

ISS/OSS/Exp in 

grade 9 % 

Grade 8 

ELA (SD) 

Grade 8 

Math (SD) 

Repeating 

Grade 9 % 

No Discipline 

reported 
55,034 6.4 0.07 4.4 

2,595 

(95) 

2,581 

(114) 
1.7 

No exclusionary 

discipline 
838 18.3 0.47 19.7 

2,514 

(99) 

2,484 

(112) 
6.6 

ISS Only 5,984 15.5 0.51 23.4 
2,530 

(94) 

2,503 

(109) 
6.3 

OSS 6,811 31.8 1.38 42.7 
2,485 

(90) 

2,448 

(101) 
16.1 

Expulsion 168 47.9 1.38 48.2 
2,473 

(92) 

2,436 

(99) 
24.4 

*Note: Exclusionary discipline is ISS, OSS, or EXP. Each category represents the most serious sanction received by the child; a child in the 

OSS row may also have ISS or non-exclusionary discipline.  

 

The results of this cohort study point to a link between exclusionary discipline and ninth grade outcomes 

including attendance, academic scores, and future disciplinary behavior. However, the students who receive 

exclusionary discipline in middle school are more likely to have histories of exclusionary discipline, potentially 

forming cycles of poor behavior, academic performance, and engagement in school that only worsen in the later 

grades. Students with any reported behavior incidents are at increased risk of negative outcomes in Grades 8 

and 9, though the difference between students with ISS and no exclusionary discipline is small. Students who 

receive OSS and Expulsion have more than double the rates of chronic absence, and 9th grade retention over 

peers with ISS or no exclusionary discipline. This may be correlated with the seriousness of the behavior that 

resulted in disciplinary sanctions.  
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2020-2021 Results 
This section presents the trend data that is typically presented in prior reports. As stated previously, given the 

untraditional nature of schooling in 2019-20 and 2020-21, any inferences relative to changes in rates over years 

are based on 2018-19 data; the 2019-20 and 2020-21 data are presented for informational purposes.  

Sanctions and Incidents 
The total number of sanctions is a count of all sanctions (ISS, OSS, and Expulsions) given to all students. It is not a 

count of students, therefore if one student received more than one sanction, then all the sanctions are included 

below.  

Table 4: Total Number of Sanctions 

Sanction Type 2014-15 2015-16 2016-17 2017-18 2018-19 

Percent 

(%) 

Change 

from 

2014-15 

2019-20 2020-21 

In-School Suspension 58,638 56,866 53,057 49,667 48,431 -17.4 30,526 5,974 

Out-of-School Suspension 37,701 34,415 32,982 31,834 32,681 -13.3 21,634 4,640 

Expulsion 849 848 750 797 745 -12.3 472 138 

 

The behaviors that are associated with the sanctions received by students are grouped into 10 categories (Table 

5). In 2018-19, school policy violations accounted for approximately 46 percent of all incidents, down from 59 

percent in 2014-15 and down from 48 percent in 2017-18. 

 

While many incident categories showed substantial declines from 2014-15 (i.e., school policy violations declined 

28.5 percent, theft related behaviors declined 30.8 percent, weapons declined 21.7 percent, and violent crimes 

declined 16.7 percent), other categories showed substantial increases (i.e., drugs/alcohol/tobacco increased 

97.6 percent, property damage increased 17.7 percent, physical/verbal confrontation increased by 15.6 percent, 

and fighting and battery increased by 24.5 percent).  

 

In most cases the change from the prior year is consistent with the long-term trend (either up or down); 

however, while Personally Threatening Behavior shows an increase over the five-year period, it did decrease 5.8 

percent in 2018-19. Data from 2019-20 and 2020-21 are listed below for informational purposes. 
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Table 5: Incidents by Category 

Incident Type 2014-15 2015-16 2016-17 2017-18 2018-19 

Percent 

(%) 

Change 

from 

2014-15 

2019-20 2020-21 

Violent Crimes Against Persons 478 440 392 483 398 -16.7 314 82 

Sexually Related Behavior 1,367 1,134 1,286 1,329 1,254 -8.3 857 227 

Personally Threatening Behavior 6,592 6,622 6,870 7,208 6,787 3.0 5,623 1,677 

Theft Related Behaviors 1,758 1,669 1,686 1,312 1,217 -30.8 995 155 

Physical and Verbal Confrontation 12,955 13,862 14,985 14,811 14,976 15.6 12,117 2,520 

Fighting and Battery 14,486 15,744 16,744 16,952 18,036 24.5 14,831 2,698 

Property Damage 1,236 1,234 1,529 1,431 1,455 17.7 1,325 335 

Weapons 1,023 920 936 917 801 -21.7 596 298 

Drugs, Alcohol, Tobacco 3,003 2,551 3,098 4,964 5,933 97.6 3,510 1,253 

School Policy Violations 61,315 56,281 51,879 45,769 43,869 -28.5 29,414 5,042 

 

In 2018-19 the Drugs, Alcohol, and Tobacco category continued to see an increase in incidents. The use of 

Electronic Nicotine Delivery Systems (ENDS) – otherwise known as E-Cigarettes, “pens,” or “vapes” – was first 

reported in the 2015-16 school year. From 2015-16 to 2016-17 the use of ENDS doubled, while tobacco use 

decreased. In 2017-18, the use of ENDS more than tripled from 2016-17. Tobacco use also increased. While 

tobacco use dipped slightly when ENDS were beginning to increase in popularity, tobacco reached the same 

level in 2017-18 as in 2014-15. In 2018-19 tobacco use dipped 18.2 percent from the prior year while ENDS use 

dipped 5.2 percent. 

Figure 1: ENDS and Tobacco Use 
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In 2018-2019 several new codes pertaining to ENDS were introduced:  

• ENDS Possession 

• ENDS Distribution 

• ENDS Suspicion of sale/use.  

These codes were in addition to the existing ENDS Use code. The new codes were introduced to make the coding 

structure consistent with other substances (e.g., alcohol, tobacco). While ENDS Use was slightly lower in 2018-

2019 from the prior year, the new ENDS codes accounted for 752 additional incidents. 

The 2019-20 and 2020-21 counts have been included to illustrate the variance in data during the pandemic, 

especially when data are examined in a more granular way such as for specific incidents or student groups. 

Table 6: ENDS and Tobacco Use 

Incident Type 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 

ENDS Use 0 349 697 2,160 2,048 772 32 

Tobacco Use 335 229 172 335 274 85 282 

ENDS Possession N/A N/A N/A N/A 675 716 238 

ENDS Distribution N/A N/A N/A N/A 27 33 11 

ENDS Suspicion of sale/use N/A N/A N/A N/A 50 45 20 

 

Suspension Rates 
The suspension rate equals the number of students reported with at least one suspension (in-school or out-of-

school) or expulsion divided by the unduplicated student enrollment count for the school or district for the given 

school year.  

 

Just under five percent of all students received at least one suspension or expulsion during the 2019-2020 school 

year. This rate has declined over the past five years for all students, and for most student race/ethnic groups 

(Table 7). In the 2020-21 school year, students attended school in-person to varying degrees; some learned 

fully/mostly remotely for the entire school year. The suspension rate in 2020-21 was 1.4 percent. 

 

In each of the past five years, the suspension rate of Black/African American and Hispanic/Latino students has 

significantly exceeded those of white students. This includes the shortened 2019-2020 school year. While one 

out of 34 white students received at least one suspension/expulsion in 2019-20, one out of 10 Black/African 

American students and one out of 14 Hispanic/Latino students received the same sanction.  
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`Table 7: Suspension Rates by Race/Ethnicity 

 2016-17 2017-18 2018-19 2019-20 2020-21 

Race/Ethnicity Count % Count (%) Count (%) Count (%) Count (%) 

American Indian or Alaska Native 121 8.4 117 8.4 119 8.3 93 6.6 25 1.8 

Asian 442 1.6 501 1.8 530 1.9 309 1.1 97 0.4 

Black or African American 10,745 15.2 9,884 14.3 9,897 14 7,157 10.3 1,394 2.1 

Hispanic/Latino of any race 12,710 9.7 12,819 9.4 13,214 9.2 10,269 6.9 2,224 1.5 

Native Hawaiian or Other Pacific 

Islander 
36 6.8 32 5.8 34 5.7 29 5.3 7 1.4 

Two or More Races 1,080 6.7 1,248 7 1,368 7 1,031 4.9 411 1.9 

White 11,448 3.9 12,167 4.2 11,696 4.1 7,863 2.9 3,364 1.3 

Total 36,582 6.7 36,768 6.8 36,858 6.7 26,751 4.9 7,522 1.4 

 

Though the suspension rates are higher for students of color, those rates are declining.  

 

Males continue to be suspended at substantially higher rates than females (Table 8). Suspension rates for both 

genders have declined slightly over the past few years.  

Table 8: Suspension Rates by Gender 
 

2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 

Gender Count Percent 

(%) 

Count Percent 

(%) 

Count Percent 

(%) 

Count Percent 

(%) 

Count Percent 

(%) 

Count Percent 

(%) 

Female 11,886 4.5 11,373 4.3 11,356 4.4 11,638 4.4 8,587 3.3 * * 

Male 26,214 9.3 25,209 9 25,410 9.1 25,215 8.9 18,158 6.5 5,500 2.0 

Note: Female suspension data are suppressed complementarily to protect those who identify with a gender code of “non-binary.”  

 

Suspension rates for students eligible for free or reduced-price meals, students with disabilities, and English 

Learners are higher than the state average, but the trend shows that their suspension rates are declining (Table 

9 and Figure 2). Note that 2019-20 and 2020-21 data has been omitted from Figure 2.   
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Table 6: Suspension Rate by Program Status 
  2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 

  Count % Count % Count % Count % Count % Count % 

Eligible for Free or 

Reduced-Price 

Meals 

26,735 12.4 25,863 11.7 25,585 11.0 26,223 10.7 19,603 7.9 4,649 2.0 

English Learners 3,148 8.5 2,990 7.6 3,154 7.6 3,070 6.8 2,510 5.3 470 1.0 

Students with 

Disabilities 
10,199 12.1 10,127 11.7 10,442 11.7 10,551 11.1 8,296 8.9 2,633 2.8 

 

Figure 2: Suspension Rate by Program Status 

 
 

Analyses by grade (Table 10 and Figure 3) reveal that suspension rates increase gradually in the elementary 

grades and spike in Grade 6. The highest suspension rates occur in Grades 9 and 10. The five-year trend show 

that the suspension rate of 12th graders is steadily decreasing. The 2019-20 and 2020-21 school years reflect the 

same pattern as in prior years. 
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Table 10: Suspension Rates by Grade 
 

2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 

Grade Count Percent 

(%) 
Count Percent 

(%) 
Count Percent 

(%) 
Count Percent 

(%) 
Count Percent 

(%) 
Count Percent 

(%) 

K 314 0.8 220 0.6 203 0.6 198 0.5 * * 40 0.1 

1 543 1.4 413 1.1 351 0.9 337 0.9 212 0.6 42 0.1 

2 789 2 649 1.7 501 1.4 504 1.3 314 0.8 86 0.2 

3 1,237 3.1 1,144 2.9 1,022 2.7 986 2.6 647 1.7 161 0.4 

4 1,503 3.8 1,593 4 1,305 3.3 1,374 3.5 895 2.3 247 0.7 

5 1,874 4.7 1,929 4.9 1,948 4.8 1,861 4.6 1,276 3.2 410 1.1 

6 3,187 7.9 3,195 7.9 3,327 8.3 3,387 8.2 2,272 5.6 928 2.4 

7 4,341 10.5 4,354 10.7 4,371 10.8 4,494 11 3,285 7.9 1,024 2.5 

8 4,373 10.7 4,484 10.8 4,589 11.2 4,598 11.1 3,400 8.2 1,137 2.7 

9 6,202 13.9 5,735 13.2 6,023 13.8 6,245 14.1 4,474 10.1 1,205 2.7 

10 4,810 11.5 4,679 11.2 4,856 11.8 4,950 11.6 4,022 9.6 902 2.1 

11 4,619 11.3 4,195 10.3 4,330 10.7 4,170 10.2 3,044 7.5 759 1.9 

12 4,299 10.3 3,987 9.5 3,916 9.4 3,746 8.8 2,762 6.5 581 1.4 

 

Figure 3: Suspension Rates by Grade 

 

 

District Tiers Based on Suspension/Expulsion Data 
As part of the settlement in Alicia B. vs. Malloy, the CSDE is grouping districts into four tiers based on 

racial/ethnic disparities in suspension/expulsion data to provide targeted interventions and supports. The 

primary metric used for placing districts into tiers is the “Suspension/Expulsion Rate”. This is the percentage of 
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students receiving at least one in-school suspension, out-of-school suspension, or expulsion during the school 

year. Using this metric allows for the broadest inclusion of students who may experience any exclusionary 

discipline during the school year.  

 

The Suspension/Expulsion rate is reported publicly for all students and student groups on EdSight and included 

in the Profile and Performance Report for every district/school. Districts are placed into tiers according to the 

following criteria: 

• Tier 4 - Consistently High Suspension Rates (may also have high disproportionality): Overall, black, or 

Hispanic suspension rate >=15% in 2 recent years.  

• Tier 3 - Consistently High Disproportionality: Not in Tier 4 AND either black or Hispanic Relative Risk 

Index (RRI) >=3 in 2 recent years.  

• Tier 2 - Consistently Medium Disproportionality: Not in Tiers 4 or 3 AND either black or Hispanic RRI >=2 

in 2 recent years.  

• Tier 1 - Low Suspension Rate/Disproportionality: All other districts 

See Appendix A for a list of districts by tier and an explanation of the RRI. In light of the COVID-19 pandemic, the 

2018-19 districts tiers are being used to identify districts needing support. Complete data regarding the tiers is 

available on EdSight. 

Suspensions of Young Students, Pre-K through Grade 2 
The number of out-of-school suspensions for students in Grades Pre-K through two has evidenced a steep 

decline over the past few years (Tables 11 and 12), especially with the passage of Public Act No. 15-96, The 

limitations surrounding Out-Of-School Suspensions and Expulsions for Students in Preschool and Grades 

Kindergarten to Two. This law limited out-of-school suspensions in grades 3-12 and prohibited the suspension or 

expulsion of students in Grades Pre-K through Two unless the incident is violent, endangers others, or is of a 

sexual nature.2  

 

The total number of suspensions and expulsions declined from over 5,000 in 2014-15 to 1,926 in 2018-19 (Table 

11). Among these young children, in-school suspensions declined by over 45 percent while out-of-school 

suspensions declined by over 72 percent. Data from 2019-20 and 2020-21 are listed for informational purposes. 

Table 11: Total Number of Sanctions (Pre-K-2) – not a student count 

Year 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 

ISS 1,911 1,477 1,152 1,032 661 78 

OSS 1,327 983 791 894 577 111 

EXP * 0 0 0 0 0 

 

Correspondingly, the total number of students (unduplicated count) in grades kindergarten through two who 

receive at least one suspension or expulsion has also declined significantly from 2,363 in 2014-15 to 1,047 in 

2018-19 – a decline of over 50 percent (Table 12). 2019-20 and 2020-21 data is listed for informational purposes. 

 
2 While the general suspensions statute, Section 10-233c of the General Statutes, continues to include preschool in the grade range for which out-of-school 

suspensions are permissible, this reference was most likely inadvertent in view of the explicit prohibition, in Section 10-233l, of out-of-school suspensions for 

students in preschool programs operated by boards of education, charter schools or interdistrict magnet schools. 

http://edsight.ct.gov/SASStoredProcess/guest?_program=%2FCTDOE%2FEdSight%2FRelease%2FReporting%2FPublic%2FReports%2FStoredProcesses%2FSuspensionRateReport&_district=State%20of%20Connecticut&_select=Submit&_year=Trend&_school=&_subgroup=
http://edsight.ct.gov/SASStoredProcess/guest?_program=%2FCTDOE%2FEdSight%2FRelease%2FReporting%2FPublic%2FReports%2FStoredProcesses%2FProfilePerformanceReport&_district=State%20of%20Connecticut&_select=Submit&_parampass=Yes&_year=Trend
http://edsight.ct.gov/SASPortal/main.do
https://www.cga.ct.gov/2015/act/pa/pdf/2015PA-00096-R00SB-01053-PA.pdf


2020-21 Report on Student Discipline in Connecticut Public Schools, April 2022 

Page 14 of 32 

 Table 12: Number of Students Suspended/Expelled (Pre-K-2) by Grade 
 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 

Pre-K 12 9 * 7 7 * 0 

K 527 314 220 203 196 145 40 

Grade 1 785 543 413 351 341 211 42 

Grade 2 1,039 789 649 501 504 314 86 

 

When disaggregated by race/ethnicity, the number of students in Grades Pre-K through two receiving at least 

one suspension or expulsion has declined within all student race/ethnic groups since 2014-15 (Table 13). 

Table 13 Number of Students Suspended/Expelled (Pre-K-2) by Race/Ethnicity 

  2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 

American Indian or Alaska Native * * * * * * * 

Asian 24 15 10 12 10 * * 

Black or African American 907 622 481 354 345 228 22 

Hispanic/Latino of any race 863 576 446 349 330 221 61 

Native Hawaiian or Other Pacific 

Islander 
* * * * * 0 0 

Two or More Races 100 73 64 48 57 37 17 

White 465 373 292 291 302 182 65 

 

School-Based Arrests 
Effective July 1, 2015 Public Act No. 15-168, “An Act Concerning Collaboration Between Boards Of Education And 
School Resource Officers And The Collection And Reporting Of Data On School-Based Arrests,” redefined a 
School-Based Arrest as “an arrest of a student for conduct of such student on school property or at a school-
sponsored event.” The trend in the total number of school-based arrests reported to the CSDE is presented 
below (Figure 4). 
 

Figure 4: Total Number of School-Based Arrests 
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From 2018-18 through 2019-20 incidents involving Fighting and Battery are the most common reason for a 

school-based arrest in (Table 14). Data from 2020-21 were excluded from this table due to very small sample 

sizes; in total 142 school-based arrests were reported for a total of 137 students. 

Table 14: Incident Categories for School-Based Arrests 

Incident Categories for School-Based 

Arrests 

17-18 

Count 

18-19 

Count 

19-20 

Count 

Fighting and Battery 598 515 321 

Drugs, Alcohol, Tobacco 319 403 247 

Physical and Verbal Confrontation 240 215 121 

Personally Threatening Behavior 204 134 72 

School Policy Violations 151 84 50 

Weapons 99 71 56 

Violent Crimes Against Persons 65 48 16 

Theft Related Behaviors 60 49 26 

Property Damage 32 14 9 

Sexually Related Behavior 29 27 15 

  1,797 1,560 933 

 

The majority of students arrested were male. Black/African American and Hispanic/Latino students were 

disproportionately represented among those arrested (Table 15). 

 

Table 15: Student Demographics for School-Based Arrests 

Race/Ethnicity 

17-18 Student 
Count of 

School-Based 
Arrests 

18-19 Student 
Count of 

School-Based 
Arrests 

19-20 Student 
Count of 

School-Based 
Arrests 

Black or African American 419 390 216 

Hispanic/Latino of any race 577 601 371 

White 554 468 255 

Male 1,133 1,067 610 

Female 522 493 284 

TOTAL 1,655 1,560 894 
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A Statewide Systems Approach to Turning the Curve  

Overview 
When removed from school and left unsupervised, students lose valuable instructional time, resulting in lower 

academic achievement, grade-level retention, an increased risk of dropping out, and possible involvement with 

the juvenile justice system. Therefore, the CSDE continues to review patterns in disciplinary infractions to 

promote positive, preventive, and restorative school discipline philosophies and practices, specifically regarding 

disproportionality. An effective approach to school discipline involves a proactive and comprehensive system of 

supports designed to provide opportunities for all students to achieve social, behavioral, and learning success. 

Districts can meet this need by examining the factors that impact behavior and the relationship between 

environment and behavior. This includes constructive strategies to teach and support students and respond to 

behavioral concerns similar to academic concerns (i.e., increasing instruction and support when the issues 

occur). Exclusionary practices may sometimes be necessary for protecting students against imminent safety risks 

or when such action is required by state or federal law, but these practices should not be employed when other 

logical and proportionate consequences would better serve the social/emotional development of students. The 

CSDE continues to set trajectories and targets to reduce statewide suspension rates and provide guidance, 

professional learning, and technical assistance to public schools grounded in equity and educational access. The 

CSDE has established a methodology for identifying districts with high suspension rates and disproportionality, 

including analysis of disaggregated discipline data, root cause analysis, school-based diversion models, effective 

and equitable disciplinary policies, restorative practices, and alternative discipline practices. Below are actions 

within the CSDE system of supports for districts to further reduce the use of exclusionary discipline and increase 

the utilization of evidence-based practices and wraparound supports.   

State Board of Education Position Statement on Reducing Disproportionality in 

Suspensions and Expulsions 
With input from the Alternative Schools Committee, Connecticut School Discipline Collaborative, and the 

Commissioner’s Roundtable for Family and Community Engagement in Education, the CSDE developed a 

position statement for adoption by the State Board of Education (SBE). The Position Statement on Reducing 

Disproportionality in Suspensions and Expulsions addresses the components for reducing suspensions and 

expulsions in Connecticut public schools. 

Focus on Preschool and Kindergarten to Grade Two 
A review of the data in 2017 revealed that suspension and expulsion of students in preschool and Kindergarten 

to Grade Two occurred in violation of the Connecticut General Statutes. Consequently, the CSDE issued a 

Commissioner’s memorandum to superintendents of schools that clarified state statutes on suspension and 

expulsion of students in Preschool and Kindergarten to Grade Two. In addition, the memorandum provided 

resources that required the 15 districts with high numbers of suspensions and expulsions to participate in a 

mandatory webinar titled: Ensuring Equity and Excellence: Positive and Effective School Discipline for Preschool 

and Kindergarten to Grade Two. The primary goals were to allow for an interactive discussion with other districts 

and answer essential questions about the use of disciplinary sanctions. The webinar reviewed: early brain 

development, relevant laws, policy development, information on compliance reporting and coding, and the 

importance of developing a comprehensive systems approach to address exclusionary discipline for this 

population. Finally, to generate consistency, the CSDE collaborated with the Connecticut Office of Early 

https://portal.ct.gov/-/media/SDE/Board/Position_Statement_Reducing_Disproportionality_in_Suspensions_and_Expulsions.pdf


2020-21 Report on Student Discipline in Connecticut Public Schools, April 2022 

Page 17 of 32 

Childhood (OEC) to provide two follow-up sessions with districts and community providers regarding the 

alignment of practices.  

 

The OEC piloted a new policy to address exclusionary practices for young children in state-funded early 

childhood programs. In partnership with the OEC, we provided a statewide workshop called Enhancing Equity in 

School Discipline: Practical Strategies and Tools, presented by Dr. Kent McIntosh, professor, and expert in 

positive behavior support and equity in school discipline, University of Oregon. The workshop provided 

evidence-based approaches to address racial and ethnic disproportionality in school discipline. 

 

Additionally, on the CSDE continues to work collaboratively with the Juvenile Justice Policy and Oversight (JJPOC) 

sub-committee on school discipline. The committee members agree that excluding students from school, 

especially students in grade two and below, is contrary to supporting students social, emotional and academic 

development. However, there are times when students exhibit challenging behavior and need to be removed 

from the classroom for their own safety and the safety of the school community. Therefore, below are the 

recommendations as part of the CSDE implementation plan for Pre-K through Grade Two. 

 

Completed and Ongoing Actions: 

• Policy Guidance and Professional Learning 

• Provide a decision-tree guide for supporting behavioral challenges. 

• Assist districts in understanding the cycle of behavior and having strategies in place that can de-

escalate the situation. 

• Assisting districts with evaluating the effectiveness of school discipline policies and practices 

• Continue to design, execute, and assess multiple professional learning and technical assistance 

opportunities based on need, demographics, capacity, and resources. (See the multi-tiered series of 

supports section for these professional learning offerings). 

• Continue to analyze district data and engage school districts regarding data of concern in Preschool and 

Kindergarten to Grade 2 for out-of-school suspensions and expulsions. Support included: 

• Closer examination of individual student’s issues; 

• Reviewing the data team process to analyze suspension data; 

• Recommending professional learning for district staff on how to routinely monitor progress; 

• Understanding patterns and trends; 

• Building and sustaining capacity; and 

• Ensuring readiness within the context of a comprehensive systems approach. 

Focus on Alternative Education Programs 
Public Act 17-220 required the SBE to adopt standards for the provision of an adequate alternative educational 

opportunity for students who have been expelled.  

 

Completed and Ongoing Actions: 

• Developed standards in collaboration with the Connecticut Alternative Schools Committee. 

• Disseminated the SBE adopted standards to school districts and multiple stakeholders. 

• Developed, in collaboration with the Alternative Schools Committee, and disseminated a companion 

document to the standards, Alternative Educational Opportunities for Students Who Have Been Expelled: 

https://portal.ct.gov/-/media/SDE/Digest/2017-18/Standards-for-Expelled-Students.pdf
https://portal.ct.gov/-/media/SDE/Discipline/Best_Practice_Guidelines_Students_Expelled.pdf
https://portal.ct.gov/-/media/SDE/Discipline/Best_Practice_Guidelines_Students_Expelled.pdf
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Best Practice Guidelines for Program Implementation. The guidelines and standards are designed to 

ensure that students who are expelled continue to have access to high-quality education that will 

position them for future success. 

• Developed and disseminated a comprehensive document, Guidance Regarding Student Expulsions. This 

guidance outlines the process and procedures required for expulsions and provides an overview of key 

legal considerations relevant to expulsions in Connecticut. 

Focus on Charter Schools 
Approximately 11.4 percent of all school districts are public charter schools (i.e., 23 out of 202 districts). 

However, among the 25 districts with at least three grades with a high outlier suspension rate, six of them (24 

percent) are public charter schools.  

Completed and Ongoing Actions: 

• Continue to evaluate progress of discipline metrics through the charter renewal process, including 

Discipline Tiers to identify disproportionality in exclusionary discipline.  

• Continue to require corrective action plans of charters identified as in need of improvement, including the 

identification of root causes and strategies to address them with support from CSDE. This process 

includes progress monitoring during plan implementation supported by regular data submission and 

progress monitoring sessions with CSDE and SBE Accountability and Support Committee, as applicable.  

• Continue to provide professional learning for charter schools with high rates of suspensions. Charter 

school teams were paired with a technical assistance partner and worked on student-level disciplinary 

data analysis and the development of plans to address the use of exclusionary discipline practices.  

• Continue to implement CSDE protocol for addressing philosophy, policy systems, structures, practices, 

and data in school. This has expanded into the Multi-Tiered Systems of Support (MTSS) work.  

• Continue to annually highlight promising practices of charter schools in the Best Practice Report, which 

includes schools creating positive culture and climates, one of the four performance standards of the 

Charter Renewal Toolkit. 

Focus on Social-Emotional Learning (SEL) and Behavioral Health 
Ensuring the social and emotional well-being of students is always critical to their ability to be healthy, happy, 

and ready to learn. The need for these supports is even more important during this unprecedented time, when 

determining and effectively addressing the psychological and physical impact of the pandemic on students is 

significantly challenging. Additionally, the impact of traumatic experiences and the associated needs are 

especially prevalent in underserved communities.  

 

Completed and Ongoing Actions:  

• In Summer 2021, a Statewide Behavioral Health Landscape Scan was conducted to provide CSDE with 

information regarding emerging trends, concerns, and work taking place in schools regarding mental 

and behavioral health services. Afterwards, select districts representing various demographics joined a 

focus group discussion, where CSDE discussed and documented collective challenges regarding building 

or scaling up integrated support system, long-term financial backing support; technical assistance and 

coaching on evidence-based practices for behavioral health; and coordinated referral systems.  

• Currently underway in 6 districts, the CSDE is conducting a Behavioral Health Pilot program which aims 

to create a scalable and sustainable system of coordinated care for all K-12 schools to provide 

https://portal.ct.gov/-/media/SDE/Discipline/Best_Practice_Guidelines_Students_Expelled.pdf
https://portal.ct.gov/-/media/SDE/Digest/2018-19/Expulsions-Guidance-August-2018.pdf
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comprehensive behavioral and mental health supports and services to students and staff. CSDE identified 

districts of various demographics to participate in the pilot program to implement targeted supports 

based on identified needs from the survey and focus group.  

• Conducted a Statewide Social-Emotional Learning (SEL) Landscape Scan in September 2020 which 

provided insight into the work already taking place in districts, including emerging concerns and trends 

related to SEL for K-12 schools across Connecticut. This was the first step in providing a systematic 

collection of data to supplement existing efforts.   

• Provided Social, Emotional and Intellectual Habits (SEIH) K-3 that represents the knowledge, skills, and 

dispositions that form an essential blueprint for college and career readiness and equip every student 

with the knowledge and skills necessary to succeed in college, careers, and civic life. While attention to 

core academic subjects remains important, social, emotional, and intellectual habits set the stage for all 

future learning, promoting intrapersonal, interpersonal, and cognitive competence. CSDE is also 

developing the SEIH for Grades 4-12, which will be made available in the fall of 2022.   

• Procured, in 2020, the Devereux Student Strengths Assessment (DESSA) System, a strength-based 

assessment of behaviors related to social-emotional well-being, to identify interventions and supports. 

Funded by the CSDE, the DESSA is available to all districts at no cost. The DESSA is commonly used to 

inform the delivery of SEL at Tier 1 or Tier 2. The assessment is used to measure students' prosocial 

factors and social-emotional skills as an early indicator tool to screen for potential behavioral concerns. 

By identifying and addressing these needs early, this leads to positive behavioral and mental health 

outcomes as well as improved academic performance. In addition, the supplemental assessment is a 

comprehensive follow-up with at-risk students (targeted) to identify specific areas of need as well as to 

measure the results of that delivery. Currently, CSDE is rolling out Phase 3 and approximately 66 districts 

are using the DESSA and over 60,000 students have been assessed though Phases 1 and 2. 

• Continue the School-Based Diversion Initiative (SBDI) to help keep students in school, improve student 

outcomes, and ensure that students receive fair and equitable in-school discipline regardless of mental 

health, special education needs, or demographic characteristics such as race or ethnicity. SBDI is proven 

to reduce rate of in-school arrests, expulsions, and out-of-school suspensions.   

• Introduced the new Comprehensive School Counseling Framework that is systemic and delivers a range 

of evidence-based supports, programs, and practices to address student needs. The framework provides 

a proactive, preventative, and early intervention model for school counselors to support all students in 

reaching their full potential and acquire critical skills in the areas of academic, career, and SEL.  

• Launched the 2021 Healthy and Balanced Living Curriculum Framework, which provides districts with 
standards to implement a planned, ongoing, and sequential Pre-K-12 health education and physical 
education curriculum that addresses the physical, mental, social, and emotional dimensions of health 
through acquiring and effectively applying the knowledge, attitudes, and skills necessary to understand 
and manage emotions, set and achieve positive goals, feel and show empathy for others, establish and 
maintain positive relationships, and make responsible decisions. 

• Introduced the Learner Engagement and Attendance Program (LEAP) that is providing targeted support 

to 15 districts through home visits in order to improve attendance and engagement and address chronic 

absenteeism. This program has provided students and families with resources, such as backpacks and 

technology, as well as referrals to health and social services.   

• Developed the CSDE reopening guidance: Adapt, Advance and Achieve: Connecticut's Plan to Learn and 

Grow Together. Prioritizing supports for students' social-emotional, behavioral, and mental health needs 

is vital for the return to school amidst COVID-19. Some students will have experienced grief and loss, 
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sickness, traumatic experiences in the home, inequities with access to learning and resources, food and 

housing insecurity, and the uncertainty of these times. Schools were encouraged to emphasize the need 

for positivity, empathy, reassurance, routines, flexibility, supports, and the implementation of a referral 

process to support students' return to school. 

• Developed Addendum 10 of the : Adapt, Advance and Achieve: Connecticut's Plan to Learn and Grow 

Together: Reframing and Reopening: School Discipline Amidst COVID-19 Guidance.  Addendum 10 

outlines additional guidance that school districts may rely on regarding discipline during the pandemic. 

Some students experienced grief and loss, sickness, amplified challenging or traumatic experiences in the 

home, inequities with access to learning and resources, and the uncertainty of these times. The 

Addendum outlined best practices, strategies to promote a positive school climate, address misconduct, 

and foster student safety in lieu of ineffective and potentially retraumatizing exclusionary practices. 

 

 

Focus on Positive School Climate 
A healthy learning community that is physically, emotionally and intellectually safe is the foundation for a 

comprehensive high-quality education. When students feel welcome, accepted, valued and safe, they will 

challenge themselves academically and their readiness for learning is significantly enhanced. Reductions in 

exclusionary discipline also can be expected when schools achieve and maintain welcoming, supportive and 

positive school climates. 

 

Completed and Ongoing Actions:  

• Provided targeted supports and resources for identified districts on school climate data collection and 

assessments; aligning and integrating school climate initiatives such as restorative practices and trauma‐

informed practices into action; and evaluating the impact of implementation.   

• Provided professional development to districts on building community and promoting relationships 

virtually and in‐person to help school leaders understand the importance of relationships especially 

during this challenging time, and to identify strategies to promote collaboration and relationships with 

and among staff, students, and families.  

• Provided training on supporting student well‐being using a multidisciplinary approach, including 

strategies and resources to support students, whether in‐person and virtually to ensure that learning 

environments are physically, emotionally, and intellectually safe.  

• Collaborated internally within CSDE and with other state agency partners to align and integrate school 

climate and culture efforts to promote a comprehensive wellness approach to learning environments. 

• Internal Partnerships with Civil Rights/Title IX coordinator, Attendance and Engagement 

Workgroup, Turnaround Cross Divisional Teams, SEL Assessment Implementation Team, Project 

Aware Advisory Team, School Discipline Collaborative, the Bureau of Special Education, and 

Talent Office. 

• External Partnerships with Connecticut Association of Schools (CAS) – State Student Advisory 

Council on Education (SSACE), the CAS Student Equity Board (SEB), and the Equity Committee, CT 

Parent Advocacy Center (CPAC), the Child Health and Development Institute (CHDI), Connecticut 

Children’s Medical Center (CCMC), Connecticut Center for Children’s Advocacy (CCAR), the Social 

and Emotional Learning and School Climate Advisory Collaborative (SCAC). 
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Connecticut School Discipline Collaborative 
The CSDE recognized the need for cross-sector collaboration to address significant challenges and achieve 

sustainable change in school discipline. In response, the CSDE launched the Connecticut School Discipline 

Collaborative in October 2018 to advise the Commissioner of Education and SBE on strategies for transforming 

school discipline to reduce the overall and disproportionate use of exclusionary practices. The membership 

reflects a diverse range of expertise in education, education law, public policy, youth development, and family 

and community leadership. The Collaborative engages experts from across Connecticut and nationally to 

network, exchange ideas and share best practices regarding the reduction of disproportionate practices in 

school discipline. Time is dedicated during and in between meetings to gain insight into the current landscape of 

school discipline in Connecticut.  

Completed and Ongoing Actions: 

• Facilitated a panel discussion with superintendents and principals to share their expertise on school 
discipline, behavioral health, and building systems coherence during this extraordinary time. Panelists 
described how to amplify the attention to school discipline work for students and adults while fostering a 
positive school ethos to support students in reaching their fullest potential to flourish and thrive.  

• Completing Family Guides on Suspension and Expulsions. The Guides are meant to be used by families as 
well as schools to ensure a shared understanding of school discipline statutes, requirements, rights and 
responsibilities of all parties, and best practices.  

• Revisited a prior discussion and gallery walk of the Historical Timeline of Public Education Policy in the 

United States and the impact on the educational system. Underpinning this work is contextualizing 

policies so Connecticut can ensure fair, just, and equitable practices in our schools. Information regarding 

the Collaborative can be obtained at SDE/Discipline-in-Schools. For the Historical Timeline display, e-mail: 

library@ctserc.org. 

Tiered Systems of Supports 
One strategy in implementing Goal 1 of the SBE Comprehensive Plan: Ensuring that students’ non-academic 

needs are met so that they are healthy, happy, and ready to learn, is the implementation of a tiered system of 

supports, guidance, and professional learning in areas of SEL, attendance, school discipline, restorative practices, 

and trauma-informed practices that remove barriers and maximize students’ potential. 

 

Completed and Ongoing Actions: 

• Training for districts on 10 evidence-based strategies building relationships in the classroom, embedding 
the language of expectations into praise and correction, escalation and de-escalation, and classroom 
implementation of behavior support plans. Additionally, high-leverage instructional practices to support 

academic progress, along with specific literacy strategies.  

• Training on the Pyramid Model Practices is a conceptual framework of evidence-based practices to  

promote young children's social and emotional development.  

• Updated the data-informed tiered professional learning framework grounded in equity, access, and 
evidence to identify and concentrate resources, expertise, and efforts where they are needed most. The 
framework provides prevention and early intervention strategies to promote a safe and positive school 
culture and identify vulnerable students.  

• Redesigned tier one to support capacity-building to develop, enhance, and expand Connecticut’s 
Statewide Systems of Support to LEAs and schools using the MTSS. MTSS provides guidance for the 

https://portal.ct.gov/SDE/Discipline-in-Schools
https://portal.ct.gov/SDE/Discipline-in-Schools
https://portal.ct.gov/SDE/Discipline-in-Schools
mailto:library@ctserc.org
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selection, integration, and implementation of the best evidence-based behavioral practices for improving 
behavioral outcomes for all students.  

• Continue a two-day professional learning opportunity: “Using Restorative Practices within a Multi-tiered 
System of Supports” (MTSS), including technical support. School teams were provided with an overview 
of restorative practices and implementation within an MTSS. 

 

Data and Turning the Curve 
Over the past five years, Connecticut has made major strides in reducing exclusionary discipline. 

• The total number of in-school and out-of-school suspensions has declined over the five years from 2014-

15 to 2018-19 by 17.4 and 13.3 percent respectively. Incidents coded as school policy violations declined 

28.5 percent over the past five years and now account for 46 percent of all incidents – down from 59 

percent five years ago.  

• Among young children in Grades Pre-K through Two, in-school suspensions declined by over 45 percent 

while out-of-school suspensions declined by over 72 percent. This is also largely due to the passage of 

C.G.S. 10-233(f), which prohibited the suspension or expulsion of students in Grades Pre- K through Two 

unless the incident was violent or is of a sexual nature that endangers others.
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Appendix A – District Tiers on 2018-19 Suspension/Expulsion 

Data 
As part of the settlement in Alicia B. vs. Malloy, the CSDE is grouping districts into four tiers based on 

racial/ethnic disparities in suspension/expulsion data to provide targeted interventions and supports. 

The primary metric used for placing districts into tiers is the “Suspension/Expulsion Rate.” This is the 

percentage of students receiving at least one in-school suspension, out-of-school suspension, or 

expulsion during the school year. Using this metric allows for the broadest inclusion of students who 

may experience any exclusionary discipline during the school year.  

 

The Suspension/Expulsion rate is reported publicly for all students and student groups on EdSight and 

included in the Profile and Performance report for every district/school. Districts are placed into tiers 

according to the following criteria: 

• Tier 4 - Consistently High Suspension Rates (may also have high disproportionality): Overall, 

black, or Hispanic suspension rate >=15% in 2 recent years.  

• Tier 3 - Consistently High Disproportionality: Not in Tier 4 AND either black or Hispanic Relative 

Risk Index (RRI) >=3 in 2 recent years.  

• Tier 2 - Consistently Medium Disproportionality: Not in Tiers 4 or 3 AND either black or Hispanic 

RRI >=2 in 2 recent years.  

• Tier 1 - Low Suspension Rate/Disproportionality: All other districts 

In light of the COVID-19 pandemic, the 2018-19 district tiers are being used to identify districts needing 

support. Complete data regarding the tiers is available on EdSight. This model was designed to provide 

integrated tiered supports to districts to organize initiatives and related resources to maximize 

effectiveness and impact students’ outcomes. Delivery of services are comprehensive to address 

student’s academic, behavioral and social-emotional success. 

• Developed professional learning equity series to address disproportionality in suspensions and 
expulsions.  

• Identified districts (2 years) and in tier 3 and 4 to participate in Community of Practice (CoP).  
• Developed CSDE’s System of Support Model for Disproportionate School Discipline by district. 

This model provides supports and tools to assess and systematically address disparities in school 

discipline. This structure is designed to address district-based factors that contribute to 

disparities outlined in the Alicia B. vs. Malloy lawsuit and to review the systemic causes of school 

discipline disparities and why they occur. More importantly, the CSDE will assist districts on how 

to reduce and eliminate disparities in school discipline. 

• Methodology for Identifying District Tiers Based on Suspension/Expulsion Data- The primary 

metric used for placing districts into tiers with meaningful disparities in rates of 

suspensions/expulsions and racial disparities in such punishments is the “Suspension/Expulsion 

Rate.” This is the percentage of students receiving at least one in-school suspension, out-of-

school suspension, or expulsion during the school year. In addition to looking at the absolute 

suspension rate of all students and the primary race/ethnic groups (i.e., black, Hispanic, and 

white students), a relative risk index (RRI) is also calculated for black and Hispanic students 

relative to white students. The RRI is a measure of disproportionality that indicates how many 

http://edsight.ct.gov/SASStoredProcess/guest?_program=%2FCTDOE%2FEdSight%2FRelease%2FReporting%2FPublic%2FReports%2FStoredProcesses%2FSuspensionRateReport&_district=State%20of%20Connecticut&_select=Submit&_year=Trend&_school=&_subgroup=
http://edsight.ct.gov/SASStoredProcess/guest?_program=%2FCTDOE%2FEdSight%2FRelease%2FReporting%2FPublic%2FReports%2FStoredProcesses%2FProfilePerformanceReport&_district=State%20of%20Connecticut&_select=Submit&_parampass=Yes&_year=Trend
http://edsight.ct.gov/SASPortal/main.do
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times more likely black or Hispanic students are to be suspended/expelled relative to white 

students.  

Relative Risk Index (RRI) 
RRI is a measure of disproportionality. For each district, an RRI is calculated for black and Hispanic 

students relative to white students. The RRI tells us how many times more likely black or Hispanic 

students are to be suspended/expelled relative to white students. For example, an RRI of 3.0 for black 

students in a district means that black students are 3 times as likely to be suspended/expelled as white 

students in that district. 

Tier 4 
Consistently High Suspension Rates (may also have high disproportionality): Overall, black, or Hispanic 

suspension rate >=15% in 2 recent years. 

District Code District Name 

0020011 Ansonia School District 

0070011 Berlin School District 

0150011 Bridgeport School District 

0370011 Derby School District 

0400011 East Granby School District 

0430011 East Hartford School District 

0470011 East Windsor School District 

0490011 Enfield School District 

0620011 Hamden School District 

0640011 Hartford School District 

1130011 Portland School District 

1290011 Somers School District 

1510011 Waterbury School District 

1630011 Windham School District 

2440014 Area Cooperative Educational Services 

2650013 Interdistrict School for Arts and Comm District 

2790013 Amistad Academy District 

2850013 Achievement First Bridgeport Academy District 

2890013 Elm City College Preparatory School District 

2940013 Great Oaks Charter School District 

9000016 Connecticut Technical Education and Career System 

9010022 Norwich Free Academy District 

9020022 The Gilbert School District 
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Tier 3 
Consistently High Disproportionality: Not in Tier 4 AND either black or Hispanic RRI >=3 in 2 recent years. 

District Code District Name 

0040011 Avon School District 

0230011 Canton School District 

0510011 Fairfield School District 

0520011 Farmington School District 

0560011 Granby School District 

0570011 Greenwich School District 

0950011 New London School District 

1030011 Norwalk School District 

1280011 Simsbury School District 

1310011 Southington School District 

1320011 South Windsor School District 

1350011 Stamford School District 

1550011 West Hartford School District 

1580011 Westport School District 

2150012 Regional School District 15 

2410014 Capitol Region Education Council 

2860013 Highville Charter School District 
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Tier 2 
Consistently Medium Disproportionality: Not in Tiers 4 or 3 AND either black or Hispanic RRI >=2 in 2 

recent years. 

District Code District Name 

0110011 Bloomfield School District 

0140011 Branford School District 

0170011 Bristol School District 

0330011 Cromwell School District 

0480011 Ellington School District 

0540011 Glastonbury School District 

0590011 Groton School District 

0770011 Manchester School District 

0800011 Meriden School District 

0830011 Middletown School District 

0930011 New Haven School District 

0990011 North Branford School District 

1010011 North Haven School District 

1190011 Rocky Hill School District 

1370011 Stonington School District 

1380011 Stratford School District 

1430011 Torrington School District 

1530011 Watertown School District 

1560011 West Haven School District 

1590011 Wethersfield School District 

1640011 Windsor School District 

1650011 Windsor Locks School District 

2050012 Regional School District 05 

2080012 Regional School District 08 

2450014 Learn 

2610013 Jumoke Academy District 

2680013 Common Ground High School District 

2690013 The Bridge Academy District 

2780013 Trailblazers Academy District 

2830013 Park City Prep Charter School District 

2880013 Achievement First Hartford Academy District 

2970013 Capital Preparatory Harbor School District 
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Tier 1 
Low Suspension Rate/Disproportionality: All other districts 

District Code District Name 

0010011 Andover School District 

0030011 Ashford School District 

0050011 Barkhamsted School District 

0080011 Bethany School District 

0090011 Bethel School District 

0120011 Bolton School District 

0130011 Bozrah School District 

0180011 Brookfield School District 

0190011 Brooklyn School District 

0210011 Canaan School District 

0220011 Canterbury School District 

0240011 Chaplin School District 

0250011 Cheshire School District 

0260011 Chester School District 

0270011 Clinton School District 

0280011 Colchester School District 

0290011 Colebrook School District 

0300011 Columbia School District 

0310011 Cornwall School District 

0320011 Coventry School District 

0340011 Danbury School District 

0350011 Darien School District 

0360011 Deep River School District 

0390011 Eastford School District 

0410011 East Haddam School District 

0420011 East Hampton School District 

0440011 East Haven School District 

0450011 East Lyme School District 

0460011 Easton School District 

0500011 Essex School District 

0530011 Franklin School District 

0580011 Griswold School District 

0600011 Guilford School District 

0630011 Hampton School District 

0650011 Hartland School District 

0670011 Hebron School District 
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District Code District Name 

0680011 Kent School District 

0690011 Killingly School District 

0710011 Lebanon School District 

0720011 Ledyard School District 

0730011 Lisbon School District 

0740011 Litchfield School District 

0760011 Madison School District 

0780011 Mansfield School District 

0790011 Marlborough School District 

0840011 Milford School District 

0850011 Monroe School District 

0860011 Montville School District 

0880011 Naugatuck School District 

0890011 New Britain School District 

0900011 New Canaan School District 

0910011 New Fairfield School District 

0920011 New Hartford School District 

0940011 Newington School District 

0960011 New Milford School District 

0970011 Newtown School District 

0980011 Norfolk School District 

1000011 North Canaan School District 

1020011 North Stonington School District 

1040011 Norwich School District 

1060011 Old Saybrook School District 

1070011 Orange School District 

1080011 Oxford School District 

1090011 Plainfield School District 

1100011 Plainville School District 

1110011 Plymouth School District 

1120011 Pomfret School District 

1140011 Preston School District 

1160011 Putnam School District 

1170011 Redding School District 

1180011 Ridgefield School District 

1210011 Salem School District 

1220011 Salisbury School District 

1230011 Scotland School District 
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District Code District Name 

1240011 Seymour School District 

1250011 Sharon School District 

1260011 Shelton School District 

1270011 Sherman School District 

1330011 Sprague School District 

1340011 Stafford School District 

1360011 Sterling School District 

1390011 Suffield School District 

1400011 Thomaston School District 

1410011 Thompson School District 

1420011 Tolland School District 

1440011 Trumbull School District 

1450011 Union School District 

1460011 Vernon School District 

1470011 Voluntown School District 

1480011 Wallingford School District 

1520011 Waterford School District 

1540011 Westbrook School District 

1570011 Weston School District 

1600011 Willington School District 

1610011 Wilton School District 

1620011 Winchester School District 

1660011 Wolcott School District 

1670011 Woodbridge School District 

1690011 Woodstock School District 

2010012 Regional School District 01 

2040012 Regional School District 04 

2060012 Regional School District 06 

2070012 Regional School District 07 

2090012 Regional School District 09 

2100012 Regional School District 10 

2110012 Regional School District 11 

2120012 Regional School District 12 

2130012 Regional School District 13 

2140012 Regional School District 14 

2160012 Regional School District 16 

2170012 Regional School District 17 

2180012 Regional School District 18 
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District Code District Name 

2190012 Regional School District 19 

2420014 EdAdvance 

2430014 Cooperative Educational Services 

2530014 Eastern Connecticut Regional Educational Service Center (EASTCONN) 

2630013 Odyssey Community School District 

2640013 Integrated Day Charter School District 

2700013 Side By Side Charter School District 

2720013 Explorations District 

2800013 New Beginnings Inc Family Academy District 

2820013 Stamford Academy District 

2900013 Brass City Charter School District 

2910013 Elm City Montessori School District 

2950013 Booker T. Washington Academy District 

2960013 Stamford Charter School for Excellence District 

3360015 Unified School District #1 

3370015 Department of Mental Health and Addiction Services 

3470015 Unified School District #2 

9030022 The Woodstock Academy District 
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APPENDIX B – The Data Collection and Reporting Processes 

ED166 Data Collection 
Local Education Agencies (LEAs) submit data to the Connecticut State Department of Education (CSDE) 

on an annual basis via an online data collection application known as the ED166 Student Disciplinary 

Offense Collection. After initial data submission, the CSDE conducts numerous validations to identify 

potential irregularities in the data. LEAs are expected to review and resolve all anomalies; then, a district 

administrator certifies electronically that the data are complete and accurate.  

Public School Information System (PSIS) 
Student demographic data are collected in an application known as the Public School Information 

System or PSIS. PSIS contains student enrollment and demographic information (e.g., race/ethnicity, 

gender). Enrollment data, which are used for calculations such as suspension rates, are based on PSIS 

enrollment.  

Race/Ethnicity Information 
In PSIS all students must be assigned to a racial/ethnic subgroup for analysis purposes. If a parent or 

student will not select a category from the five race codes provided, appropriate school personnel are 

advised select the category for the child. In accordance with the final guidance and regulations issued by 

the United States Department of Education (USED), race and ethnicity are collected using the following 

two-part question:  

1. Is the respondent Hispanic/Latino? – Yes/No  

Hispanic or Latino is defined as a person of Cuban, Mexican, Puerto Rican, South or Central 

American, or other Spanish culture or origin, regardless of race. 

2. Is the respondent from one or more races using the following (choose all that apply):  

• American Indian or Alaskan Native - A person having origins in any of the 

original peoples of North and South America (including Central America), and 

who maintains tribal affiliation or community attachment. 

• Asian - A person having origins in any of the original peoples of the Far East, 

Southeast Asia, or the Indian subcontinent including, for example, Cambodia, 

China, India, Japan, Korea, Malaysia, Pakistan, the Philippine Islands, Thailand 

and Vietnam. 

• Black or African American - A person having origins in any of the black racial 

groups of Africa. 

• Native Hawaiian or Other Pacific Islander - A person having origins in any of the 

original peoples of Hawaii, Guam, Samoa, or other Pacific Islands. 

• White - A person having origins in any of the original peoples of Europe, the 

Middle East, or North Africa. 

CSDE then reports this racial/ethnic data to the USED and the public using the following 

categories:  

• Hispanic/Latino of any race;  
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• American Indian or Alaska Native;  

• Black or African American;  

• Asian;  

• Native Hawaiian or Other Pacific Islander;  

• White; and 

• Two or more races 

Race/Ethnicity information can be updated at any time during the school year and be changed as many 

times as a student or his or her parents or guardian wish. 

EdSight 
Data collected through the ED166 are released publicly on CSDE’s data portal, EdSight, sometime in 

October. EdSight is available at http://edsight.ct.gov. EdSight provides detailed information about 

schools/districts and offers information on key performance measures that make up Connecticut’s Next 

Generation Accountability System. A variety of reports are available on EdSight. They include: 

• The Profile and Performance Reports (also referred to as school/district report cards); 

• Numerous interactive reports on topics like enrollment, chronic absenteeism, discipline, 

educator demographics, graduation rates, and test results; 

• The special education Annual Performance Reports; and 

• Data and research bulletins on critical topics of interest. 

EdSight Data Suppression Guidelines 
Data on both EdSight and within this report are suppressed following CSDE’s Data Suppression 

Guidelines. In general, counts less than 5 are suppressed; however, there are some instances where 

other numbers may be suppressed as well. The complete data suppression policy is available online at 

http://edsight.ct.gov/relatedreports/BDCRE%20Data%20Suppression%20Rules.pdf.  

http://edsight.ct.gov/
http://edsight.ct.gov/relatedreports/BDCRE%20Data%20Suppression%20Rules.pdf


Career Technical 
Education 



Career Technical Education 

College and career readiness 

● Experiential learning  

● Micro credentials

● Transference of core academic skills and knowledge into applied 
career content 

● Learning platform 



Miss Pierpaoli
Bethel High School

Child 
Development 1

#


● Child Development 1 
● Child Development 2 
● Cadet Teaching
● 30 hours of Community Service in an education 

setting
● Course work in conjunction with Western 

Connecticut State University

Education Pathway 



Unit Overview
Family and Consumer Science Transfer Goal : Health and safety 

Unit 1: Working with Young Children
Transfer Goal : Analyze careers within the Early Childhood Education industry
Overview: Analyze the role and responsibilities of the teacher in an early childhood program and compare and contrast different types of early 
childhood programs.

Unit 2: Observing Children
Transfer Goal : Evaluate and demonstrate professional practice of early childhood teachers
Overview: Students will be given the opportunity to observe and interact with an early childhood education teacher.  They will document quality 
teaching methods that evaluate both diverse learners and children with disabilities.

Unit 3: Understanding School Age Children
Transfer Goal : Analyze and demonstrate pedagogical approaches used in preschool and kindergarten classrooms
Overview: Focuses on pedagogy as a means for improving every child’s ability to learn, and takes into consideration the policies put in place to 
accommodate and evaluate both diverse learners, and children with disabilities.

Unit 4: Creating a Safe and Healthful Environment
Transfer Goal : Evaluate a safe and healthy learning environment for preschool and kindergarten
Overview: Preparation and arrangement of a preschool and kindergarten learning environment

Unit 5: Learning Experiences for Children
Transfer Goal : Write and implement lesson plans to meet the developmental needs and interests of school aged children
Overview: Create lessons and assess content areas of school aged children



Performance Task
Unit 5: Learning Experiences for Children

Overview:
● Create lessons and assess content areas of school aged children

○ Lesson Web

○ Lesson Plan Template

○ Domains of Learning and Development

Students will create a lesson plan for various subject areas such as: Social Studies, Science, Music or 
Math. The lesson plan template is  from the state of Connecticut so students are creating authentic 
lessons. They will also include a learning standard using the Connecticut domains of learning and 
development standards.  Students will then present their lesson to their classmates during class time. 

Sample lesson plan (hard copy)

https://docs.google.com/document/d/1kKbPmHQcp8YG4fYCfyBZJxy-JpHsEAzoQJvjHkiIID4/edit?usp=sharing
https://docs.google.com/document/d/1nbJyapL9XXjWcTMo_7Lk3mdplQugkCkCKWI_VzdcbjE/edit?usp=sharing
https://www.ctoec.org/supporting-child-development/ct-elds/domains-of-learning-and-development/


● Course serves grades 9-12
● 1 semester in length
● Curriculum Map 

○ Unit 1
○ Unit 2
○ Unit 3
○ Unit 4
○ Unit 5

Child Development 1 Course Information

https://docs.google.com/document/d/1HOnIlhFW6XVEyAodje9Cr9ObDytPP8cCYNyUe7zkJ5k/edit?usp=sharing
https://docs.google.com/document/d/1lQ1T3rwt0YNNcnUEoVZI-NDFnB00TCwM/edit
https://docs.google.com/document/d/11ykog0hiyRM729nSmVmv0hR1i46YlDXCBDR1Q9bVl0c/edit
https://docs.google.com/document/d/1jFt0eUcMcqMv5uk7nNk5kkWPoNu1hy2D8Xf6aPks7eE/edit
https://docs.google.com/document/d/19MqF8Y3sWli9wvQHEXRRHRTOcUV0HqWaowewxesOetA/edit
https://docs.google.com/document/d/1KdaLr4pvIcKdsXHODCcvSaOXc2UigFmtc9ChUoWKWt4/edit


Graphic 
Design II



Career Technical Readiness 
Pathway

Students may choose to pursue careers in the graphic industry through the Career 
Technical Readiness Pathways.Students are required to take Graphics 1 prior to 
taking Graphics 2.  

Graphic Design 2  is a class that can be taken through the pathway, then students may 
choose to complete an internship, CWE, or immersion hours with local graphic design 
businesses. 



Units of Study
Technology Education Transfer Goal: Analyze and apply concepts of the design process  

Unit 1: Careers & Ethics in Graphic Design

●  Identify and evaluate careers within the graphics industry. 
●  Independently investigate global competencies within the career field. 

Unit 2: Design Process

●  Apply graphic design techniques to produce outcomes to customer specifications. 

Unit 3: Designing for Digital Media

● Design and develop digital media artifacts. 

Unit 4: Designing for Physical Media

● Design and develop physical media artifacts. 

Unit 5:Designing for Marketing

● Plan and create digital and physical media artifacts to meet customer specifications.





Student Work - Business Card
Unit 2: The Design Process

Overview:
● Create business card in order to market yourself as a professional graphic designer

○ Assignment Sheet

Students will create a business card to use as a marketing tool for themselves as a 
professional graphic designer. Multiple resources will be provided to the students to support 
the relevancy of this task as well as provide skills and knowledge to complete this design 
successfully. Students will create both a digital and physical product in this lesson. 

Physical copies of student work will be provided.  

https://docs.google.com/document/d/1576ZfaCpcBIF_c1qD4vCpvOG-6CN6mZmXhvzKed6g-I/edit


Student Work - Flyer
Unit 3: Designing for Digital Media

Overview:
● Create a flyer  in order to market yourself as a professional graphic designer

○ Assignment Sheet

Students will create a flyer to use as a marketing tool for themselves as a professional graphic 
designer. Multiple resources will be provided to the students to support the relevancy of this 
task as well as provide skills and knowledge to complete this design successfully. 

Physical copies of student work will be provided.  

https://docs.google.com/document/d/1s9xZWsbH_syg4_rZBOZBCdOI6YaOgmsVh6bZ4LcIePw/edit


Problem Based Assessment - Coaster 
Problem

Unit 4: Designing for Physical Media
Overview:
● Given a problem, create digital and physical artifacts that meet the tasks being 

asked
○ Assignment Sheet

Students will solve a given problem by cycling through a customer driven process. At the end 
of this problem based lesson, students will deliver an industry level design brief, 4 inscribed 
coasters, and a promotional sign.

Physical copies of student work will be provided.  

https://docs.google.com/document/d/1WcwB_5NgPYdHE_u0bDQ3XW1IVBb_J5UfdOkD8sD9i6s/edit


Curriculum Map

Unit 1 

Unit 2 

Unit 3 

Unit 4 

Unit 5 

https://docs.google.com/document/d/1xS04F_B4efnVaDy_SvpF9a0sauIG9PxGUQSDnARELfw/edit
https://docs.google.com/document/d/1mMPOsTlYai31pNLBuHa2U9CpCONBmpB2mvBSCbAZIhM/edit
https://docs.google.com/document/d/1KNwTKq3djYXqZLTIinlg2OxoD59-OlwUCtkNv9Ft6tc/edit#
https://docs.google.com/document/d/1JpvlqOyHdvsCk-CChCFAywVmxr-kkMZ6_XHgE2MCas8/edit#
https://docs.google.com/document/d/1IfnQ4f05Vi1QMNJH53MkNqKVmRy-zg7eRZAF-Yyd3Wo/edit#
https://docs.google.com/document/d/1ojpZ9tZssFnGnfPKGhOX1sz4x32DPwG_h1fnEXeo8Sw/edit#


Science 
Curriculum 

Updates to the BPS Science Curriculum 
Presented to the BOE, May 5th 2022 

Presented by: 

Tom Fox:  STEM Instructional Coach, 9-12 & Science Teacher
Kit Nielsen:  STEM INstructional Coach, K-8
Ray Turek:  Science Department Chair, BHS



Presentation Overview 
1. The Next Generation Science Standards (Tom, Kit, and Ray)

a. Shifts in Teaching and Learning; Global Competencies 

2. Coherence in Curriculum 

3. Secondary Updates:  Grades 9-10  (Tom and Ray)

a. Curriculum Reference, Highlights, & Key Updates 

4. Elementary Updates Grades K-2  (Kit) 

a. Curriculum Reference, Highlights, & Key Updates 

5. STEAM NIGHT 2022! (Tom, Kit, and Ray)

6. Looking Ahead: Self-Regulation & Reflection  (Tom, Kit, and 

Ray)



What are the NGSS?

● The NGSS represent a fundamental shift in science education and require 
a different approach to teaching science than has been done in the past. 
Looking ahead, teachers can use a range of strategies to engage 
students and create opportunities to demonstrate their thinking and 
learning

● A major difference between the NGSS and previous science standards is 
“three-dimensional” learning.

● Through 3-D learning, the NGSS emphasize that science is not just a 
series of isolated facts. This awareness enables students to view science 
more as an interrelated world of inquiry and phenomena rather than a 
static set of science disciplines.

~https://ngss.nsta.org/Documents/NGSS%20Overview%20for%20Principals.pdf



How has science education changed with the NGSS? 



Science & Engineering Practice Cross-Cutting Concepts

Asking Questions & Defining Problems Patterns 

Developing & Using Models Cause & Effect

Planning and Carrying Out Investigation Scale, Proportion, and Quantity 

Analyzing and Interpreting Systems and Systems Models 

Using Mathematical and 
Computational-Thinking

Stability and Change

Constructing Explanation and Designing 
Explanation 

Energy and Matter

Engaging in Argument from Evidence Structure and Function 

Obtaining, Evaluating, and Communicating 
Information 



LOOKING FOR COHERENCE
Instructional Rounds 2021-22

NGSS

Curriculum 
Understanding by Design (UbD)
Science Transfer Goals  

Vision For A 
Graduate 

Global Competencies 
● Critical Thinking
● Collaboration
● Creativity and Innovation 

Disciplinary Core Ideas
Cross Cutting Concepts
Science and Engineering Practices 



Reference Slide:  Curriculum 9-10

Biology (Grade 9) Curriculum Links Chemistry (Grade 10) Curriculum Links

Curriculum Map Curriculum Map 

Unit One:  Structure & Function Unit One: Introduction to Chemistry

Unit Two:  Matter & Energy in Organisms & Ecosystem Unit Two: Stars to Atoms

Unit Three:  Inheritance and Variation in Traits Unit Three:  Materials Science

Unit Four:  Natural Selection & Evolution Unit Four:  Chemical Reactions

Unit Five:  Interdependent Relationships in Ecosystem Unit Five:  Earth’s Systems & Climate

Unit Six:  Human Impacts Unit Six: Earth’s Energy

Unit Seven: Carbon Chemistry 

Unit Eight: Ocean & Solution Chemistry 

https://docs.google.com/document/d/1fKsBjyxCjeYvv469B3H1taBCVebWq3MDFWCHaSxBO9E/edit?usp=sharing
https://docs.google.com/document/d/1Gg4yiXl85yz1clA2cRMs0E7uce6_tiriWyppHW3Kxs8/edit?usp=sharing
https://docs.google.com/document/d/1nzQLOjnx0hM-dvs7zXrb3AfAvtCHDp27gzC1Jb5cxgI/edit?usp=sharing
https://docs.google.com/document/d/1O5FNoTXvQBtlpU-ySJaqES6Zobt6zPEFgBoJA07laj0/edit?usp=sharing
https://docs.google.com/document/d/1fEKvlOWsYrvKRaadmFjR6WGyssMRY27Qz4kKZvd72QU/edit?usp=sharing
https://docs.google.com/document/d/1vAGOnYQyGt8WoZEPI_s8IshK33D3ttPcK89p3kqpC7c/edit?usp=sharing
https://docs.google.com/document/d/1Gie9ud1UiIn-0zlGCnBNcBmoGiFIQWNhjCPvYUNP2DU/edit?usp=sharing
https://docs.google.com/document/d/1WEoDEuOV_mehq0n9SdW34PbE-dQasXvCBdvTvLv_qjo/edit?usp=sharing
https://docs.google.com/document/d/115uM_A6HpAaumU5rD7Z-R12D29m_aHhuvAaKt7ifPgY/edit?usp=sharing
https://docs.google.com/document/d/1FC4cHm1cfr0d6hZocb1RdArdH43wn1QysTAzwq7-qTg/edit?usp=sharing
https://docs.google.com/document/d/1btnoqPMBOqzs220yYeWeeXU0REZw4ZXNgCC2kMhLjJw/edit?usp=sharing
https://docs.google.com/document/d/1NxLPsJDk0lSuFh4iVat6fs3zSKq2ryelgLmOMaT7Rsk/edit?usp=sharing
https://docs.google.com/document/d/1UvctlVBFqos_TgS3C_nt40Ml6fBP04TCO2BcieyscPc/edit?usp=sharing
https://docs.google.com/document/d/1rF3M6vVTS5S-kk18QFY9SQ_0I8pazQH9AjZrCSb5d8A/edit?usp=sharing
https://docs.google.com/document/d/1tMcEXkSjw8HoP52LxkCmSgeL7lb5s45CXR2Pz_Mhx8Q/edit?usp=sharing
https://docs.google.com/document/d/1uc5t1orLyotJQA7GAW-yOq07uuFr_mWdZM_bPSigOj0/edit?usp=sharing


Grade 9 Curriculum  
Biology Curriculum Map

Biology Curriculum Highlights

Integration of 2-D Learning Outcomes
Example: I can provide explanations and cite relevant evidence on how the amount of carbon 
dioxide/sunlight will affect the amount of photosynthesis occurring. 

Use of Science Phenomenon to Guide Units: 
Example: Albinism, Genetics, and Culture 

A Focus on the Global Competencies & Rigorous and Relevant 
Performance Tasks:

Example:  Marathon Runner: Glucose Regulation Models
-Student work example

Example: Biodiversity and Interdependent Relationships

https://docs.google.com/document/d/1fKsBjyxCjeYvv469B3H1taBCVebWq3MDFWCHaSxBO9E/edit?usp=sharing
https://docs.google.com/document/d/1sUQ0wxEWeIA5UdiyODzvbhslBx8cf1OeDfgNcqEGXlw/edit?usp=sharing
https://docs.google.com/document/d/1b9KUguYf2tCHveQTMETxW5XqTtJF2K50Umf-Pra2iwA/edit?usp=sharing
https://docs.google.com/document/d/1R6Y8KHjuT1p_f77bUI4WqnIywOKwADWWV_3aoj4bC5A/edit?usp=sharing
https://docs.google.com/document/d/19I7hSaR2g1DdfX9VrYO-X5XxhjQ9U7aYZiymAIFV0Ys/edit?usp=sharing


Grade 10 Curriculum  
Chemistry Curriculum Map 

Chemistry Curriculum Highlights 

Integration of 2-D Learning Outcomes 
Example:  Students will present a well-crafted product in which they synthesize and display 

their understanding of atomic structure, nuclear chemistry, periodic trends, and the varying uses of 
elements in society.

Use of Science Phenomenon to Guide Units 
Example:  The Flame Test

A Focus on the Global Competencies
Reasoning in Science  

Rigorous and Relevant Performance Tasks
Example:  The Density Column  

https://docs.google.com/document/d/1Gg4yiXl85yz1clA2cRMs0E7uce6_tiriWyppHW3Kxs8/edit?usp=sharing
https://jamboard.google.com/d/1QDdqwI85f-169G5z10iUnfw7O9vkAQoySWMeHxLPw5Q/edit?usp=sharing
https://docs.google.com/document/d/197TdMddi2UX_CrQAJqnps9CEJfh672r4-R5GStNiea0/edit?usp=sharing
https://docs.google.com/document/d/1XYiwq0KsM9HZmoSa6-sScVaCXEEDiGHOGsTp6Tg_p6E/edit?usp=sharing


Science Levels (Honors & Academic)
The science department believes that there should be some flexibility with regards to 
allowing students to move between honors and academic courses.  

The decision to move between courses should be a collaborative agreement between 
parents, students, educators (past and present), school counselors, and administrators.  

For this reason, the unit sequence is the same for both honors biology and academic 
biology as well as honors chemistry and academic chemistry.  This allows for ease of 
movement for students and educators alike. 

Honors science courses go into more depth and include 
additional mathematical applications.  

For example,  all biology students learn about genetic 
crossing, but honors biology students are expected to 
be able to complete dihybrid crosses. 

In honors chemistry, students are expected to calculate 
both atomic mass as well as the relative abundances of 
all isotopes if given atomic mass. 



Biology 12
Course Description: This college preparatory course is a survey of all the basic 
areas of biology required by the Next Generation Science Standards. Students will 
be expected to utilize the Science and Engineering Practices to learn the topics of 
cellular structure and function, matter and energy, inheritance and variation of 
traits, evolution and natural selection, and biodiversity and human impacts.  
Students will use labs along with hands-on activities to generate new learning.  This 
course meets NCAA initial-eligibility certification.

Biology 11H
Course Description: This honors level course is a survey of all the basic areas of 
biology required by the Next Generation Science Standards.  Students will be 
expected to utilize the Science and Engineering Practices to learn the topics of 
cellular structure and function, matter and energy, inheritance and variation of 
traits, evolution and natural selection, and biodiversity and human impacts. Students 
will use labs along with hands-on activities to generate new learning. This class is 
faster paced and will cover additional material beyond what is covered in Biology 
12.  This course meets NCAA initial-eligibility certification.

From the BHS Program of Studies, 2022



Grade K-2 Science Curriculum 

Developing Conceptual Understanding and 
Scientific Practices 

Through 
Student Centered Learning 

Anchored In the Global Competencies 



Developing Conceptual Understanding Through 
Student Centered Learning Anchored In the Global 

Competencies 

Grade K Curriculum Map  
Key Themes: Cause and Effect, Systems, Patterns
Key Practices: Developing & Using Models, out Investigations

Typical K Experiences 
Reducing Human Impact 

Cruising Discs

Cruising Discs

https://docs.google.com/document/d/14umwhYhnBszxsOUjYWJsKG1FAvpwvZSqU99ykrbSmRA/edit?usp=sharing
https://docs.google.com/presentation/d/16S1SzcyvcrIFIZmb4NZVUEoxKI8_bLuHJlVzkTfxfjw/edit?usp=sharing
https://drive.google.com/file/d/1uCDBf1pU8steQ-j0RWy_xC6t3NokTmy1/view?usp=sharing
https://drive.google.com/file/d/1uCDBf1pU8steQ-j0RWy_xC6t3NokTmy1/view?usp=sharing


Developing Conceptual Understanding Through 
Student Centered Learning Anchored In the Global 

Competencies 
Grade 1 Curriculum Map 
Key Themes: Cause and Effect, Structure and Function
Key Practices: Constructing Scientific Explanations, Carrying out Investigations

Typical Grade 1  Experiences 
Helpful Parts 

Behavior Of Light 

What Happens When Light 
Hits an Object?

Helpful Parts 

https://docs.google.com/document/d/1ao17evl8d4dWzMxgkrWH4PKLgx3XR2F1FZNF56jmPkI/edit?usp=sharing
https://docs.google.com/presentation/d/1p3Trl5IbtBRhSCeMKsDAwYzbhlnVdTooIiGQF377lW8/edit?usp=sharing
https://drive.google.com/file/d/13zbe7UfGSYgpvXIssNjN2tr_eEXep6zA/view?usp=sharing


Developing Conceptual Understanding Through 
Student Centered Learning Anchored In the Global 

Competencies 
Grade 2 Curriculum Map  
Key Themes: Cause and Effect, Structure and Function, Patterns
Key Practices: Developing & Using Models, Carrying out Investigations

Typical Grade 2  Experiences 
Save the Beach House 

Properties of Matter 

SAVE THE BEACH HOUSE

PROPERTIES OF MATTER

https://docs.google.com/document/d/102gyuFyfX_UL_gk6D9BkjpNVqqMNtx604lAcuLnXssE/edit?usp=sharing
https://docs.google.com/presentation/d/19glzsAnXimGl_Kb1u1dfrJ_WUm3Pc91WzuC-bKf4b7A/edit?usp=sharing
https://drive.google.com/file/d/1aTO2iftNG_9KufJSse6m9YT5M10KeDks/view?usp=sharing


Reference Slide:  Curriculum K-2
Kindergarten First Grade Second Grade 

Curriculum Map Curriculum Map Curriculum Map

Unit One
 Humans and the Needs of Organisms

Unit One
Design from Nature

Unit One:
Organisms — Needs and Interactions

Unit Two
 Living Things and Their Habitats

Unit Two
Parents and Their Offspring

Unit Two
 Mapping Land and Water

Unit Three
  Using Force to Change Motion

Unit Three
 Patterns in the Sky

Unit Three
 Dealing with Changes to Earth

Unit Four
Dealing with Weather

Unit Four
Communicating with Light and Sound

Unit Four
Matter and Its Interactions 

https://docs.google.com/document/d/14umwhYhnBszxsOUjYWJsKG1FAvpwvZSqU99ykrbSmRA/edit?usp=sharing
https://docs.google.com/document/d/1ao17evl8d4dWzMxgkrWH4PKLgx3XR2F1FZNF56jmPkI/edit?usp=sharing
https://docs.google.com/document/d/102gyuFyfX_UL_gk6D9BkjpNVqqMNtx604lAcuLnXssE/edit?usp=sharinghttps://docs.google.com/document/d/102gyuFyfX_UL_gk6D9BkjpNVqqMNtx604lAcuLnXssE/edit?usp=sharing
https://docs.google.com/document/u/0/d/1WuBOiGw8e7ZNTHKJufZnL6y7llXXfuOeZpkvTVQ3ZBo/edit
https://docs.google.com/document/u/0/d/1CJYCJZ7SffTRlIu3lLvUv0kS6n_TswehKvsHqrPP8p8/edit
https://docs.google.com/document/u/0/d/1me1tNpTYwtQHV5jg6Aw1QHiMaWQIBH9ZxmUJWmwcHqY/edit
https://docs.google.com/document/u/0/d/10uztjMO0d6QgsduO2S6WM33CrP_8UHL3649zJiMmzn0/edit
https://docs.google.com/document/u/0/d/1C5wzN4UURLx4a855MMQ5rmW7aV1Iz1RdXp1aO3P5I1o/edit
https://docs.google.com/document/u/0/d/1czfd1Adaz3hrAbztbQGdgc6s6iRUZn4S7TD3lk8l0L0/edit
https://docs.google.com/document/u/0/d/1Utp4BfSWCWphjWx5TSPsbwA9hst83yjgWDaAWCrWgSI/edit
https://docs.google.com/document/u/0/d/1sXHlOxBbqEtq79TNumU5vgF2V9SafAJzOmlmvrNZQGI/edit
https://docs.google.com/document/u/0/d/1AHw5IFdSkSXZ0evnJSVvGEAVDG_ILJ3piE6h_EMGTeg/edit
https://docs.google.com/document/u/0/d/1pwmL7Fb9SB5Za8tBnTiy-hXaKte_HVxMS3NIM0hZvCU/edit
https://docs.google.com/document/u/0/d/1fQ9xc-y0UUnc81O4aHjS415NqYGDmFl2-WTfvdLpQK0/edit
https://docs.google.com/document/u/0/d/1KVK8Dt3vG8lTV7YA9_oHs5iqv0V9QtRuf9YW2wutXjc/edit
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Thank You!
Questions? 
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Bethel Public Schools     MEMORANDUM 
Bethel, CT 

            

  

 

TO:  Bethel Board of Education 

 

FROM: Christine Carver, Ed.D. 

  Superintendent of Schools 

 

DATE:  May 19, 2022 

 

RE:  TEACHERS BEING GRANTED “TENURE” 

 

Under Connecticut General Statute 1-210(b) (2), any teacher who has completed forty  

(40) school months of continuous full-time employment in Bethel (or after 20 months of 

continuous employment in Bethel, if that teacher achieved “tenure” in another 

Connecticut district) is considered “tenured” in Bethel in terms of the law. 

 

For the Board’s information, the administration is renewing the contracts for a fourth year 

(or after 20 months of continuous full-time employment in Bethel, if that teacher 

achieved “tenure” in another Connecticut district) for the following staff members: 

 

HIGH SCHOOL 

Julia Taborsak   English Teacher 

Nathan Wilda   Technology Education Teacher 

Karla Mendoza  Spanish Teacher 

Joseph Grand   Science Teacher 

Marsha Turek   Culinary Arts Teacher (11/11/22) 

 

 

MIDDLE SCHOOL 

Emily DeFazio  Math Teacher 

William Hagan  Social Studies Teacher 

Alaina Chapman  School Psychologist 

Barbara Sheehan  Computer Teacher 

Kristina Correard  English Teacher (11/26/22) 

Christopher Grandieri  Science Teacher 

 

JOHNSON SCHOOL 

Justin Mack   Grade 3 Teacher 

Kelly Muckell   Grade 5 Teacher (11/16/22) 

 

ROCKWELL SCHOOL 

Carolyn Keller   School Social Worker 

Kristine Komorowski  Kindergarten Teacher 
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BERRY SCHOOL 

Christine Pertesis  Kindergarten Teacher 

Mandy Esposito  Grade 2 Teacher 

Danielle Troiano  Grade 2 Teacher 

  



Bethel Public Schools
1 School Street, P.O. Box 253, Bethel, CT 06801

Fax:  (203) 794-8723 – website: www.bethel.k12.ct.us

Kristen Brooks, Ed. D. Christine L. Carver, Ed. D. Theresa D. Yonsky
Assistant Superintendent of Schools Superintendent of Schools Director of Fiscal Services
(203) 794-8613 (203) 794-8601 (203) 794-8603

Christine E. Sipala, Ph.D. Michelle D. Rutledge Donna Burns Robert Germinaro
Director Director Director Supervisor
Special Education & Pupil Services Teaching & Learning Instructional Technology Facility & Security Operations
(203) 794-8616 (203) 794-8755 (203) 794-8071 (203) 794-8609

TO: Board of Education
FROM: Theresa D. Yonsky, Bethel BOE Director of Fiscal Services
RE: Tuition Rates for Non-Resident 2022-2023
DATE: May 19, 2022

Pursuant to Board of Education Policy, the following tuition rates for non-resident students
attending Bethel Public Schools are recommended:

2020/2021 2021/2022 2022/2023 % Increase

Elem/Middle $13,595 $13,900 $14,499 4.31%

High School $15,685 $16,038 $16,729 4.31%

These tuition rates do not include transportation.  Additionally, Special Education rates will be
calculated as needed based on the costs of a specific program with related services.  The
Special Education costs are not discounted.

MOTION:
The Bethel Board of Education sets the tuition rates for non-resident students attending Bethel
Public Schools for the 2022/2023 school year as stated in this memo.

cc:   Dr. Christine Carver
Dr. Kristen Brooks

“Our Primary Purpose is to Improve Student Achievement.”
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