Area Schools School Board Meeting

m ROBBINSDALE Robbinsdale Area Schools

Individual focus. Infinite potential. Monday, May 9, 2022 - 7:00 PM
Education Service Center Boardroom

4148 Winnetka Ave N

New Hope, MN 55427

Work session will begin 10 minutes after the adjournment of the Business meeting.

1. Strategic Plan Update (Superintendent Engstrom and Greenway Strategy Group)
20 minute presentation, 10 minutes for questions
2. Finance Update: FY23 Preliminary Budget Assumptions (Ukee Dozier, Executive
Director of Finance) 15 minute presentation, 15 minutes for questions
3. Social Emotional Learning and Staff Mental Health (John Groenke, Executive
Director of Student Services; Anne Grui, Assistant Director of Student Services;
Melodie Hanson, Robbinsdale Redesign Family Service Collaborative Director,
LCTS, Contracted School Based Mental Health and Helping Us Grow (HUG); Amy
O'Hern, Executive Director of Human Resources; Jay Hancock, Principal of
Sandburg MS; Michael Rieckenberg, Principal of Noble Elementary) 40 minute
presentation, 20 minutes for questions
4. District Update: Informing the Change of 613 Administrative Procedure:
Graduation Requirements (David Engstrom, Superintendent and Marti Voight,
Assistant Superintendent) 10 minute presentation, 5 minutes for questions
5. Board Discussion (Helen Bassett, School Board Chair)
A. Recommendation - Policy Committee 200 and 300 Series (John Vento,
Director) 10 minute presentation, 5 minutes for questions
B. NSBA Conference Report (Directors David Boone, Sharon Brooks, Greta
Evans-Becker and JohnVento) 30 minutes
C. Board Evaluation Process and Content (Helen Bassett, School Board Chair)
10 minute presentation, 10 minutes for questions
D. Board Professional Development Discussion (Helen Bassett, School Board
Chair) 30 minutes
6. Other
A. Superintendent Evaluation Process Discussion (Helen Bassett, School Board
Chair and David Engstrom, Superintendent) 10 minute presentation, 10
minutes for questions
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Strategic Planning Board Update
May 9, 2022
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Project Overview

* Environmental Scan
* Organizational Assessment

* Analyze Implications

» Define Desired Future: Vision, Mission,
Priority Student Outcomes

* Develop Strategic Themes, Objectives
and Measures

* Define Strategic Initiatives

*Create Action Plans

Phase 1: Analysis
March-April

Phase 2:
Strategy Development
May-July

* Develop Monitoring and Review Process

Phase 3: Action
Planning
August-October
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Robbinsdale Area Schools
Strategic Planning Process

Phase 1: Analysis
March - April

Phase 2:
Strategy Development

P Board and Leadership May - July
Overview
_ Define Priority Student Outcomes Phase 3:
p Data Gathering and Strategic Themes and Action Planning
?:Suitakehmder Objectives August - October
P Stakeholder _ o
P Revi Input > Determine Staging,
Review . Identify Initiative
Environmental, P> Refine for Board Sponsors and Owners
Organizational Approval
Trends and Issues P> Train and DCreate Action Plans for
Support Develop Stage 1 Initiatives
Identify Strate Objectives
SWOT and Teamsgy Measures, > II\)/Ieve_Itop.
Prioritize Initiatives o onitoring
rocess
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Student enroliment has declined consistently since
2018

Robbinsdale Area Schools Total Enroliment by Year
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Students of color make up almost 65% of
enrolliment

Robbinsdale Area Schools 2021-22 District Enrollment

Multi-
Racial, 10 A$iap6.4
9% %

White,35
1%

Hispanic,
16.9%

Black,30.
GOL
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Student proficiency on state tests has been relatively flat
in Reading, has declined in Math especially for middie
school students, and has declined in Science at
elementary and middle school

Robbinsdale Area Schools Students Robbinsdale Area Schools Students
Proficient in MCA/MTAS Reading Proficient in MCA/MTAS Math
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Higher percentages of White students are
proficient than other student groups

2021 Robbinsdale Area Schools All Students Proficient in MCA/MTAS Subject by Subgroup
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In Reading, lower income students perform at lower
proficiency rates; White students perform at higher rates
regardless of income

2021 Robbinsdale Area Schools All Students Proficient in MCA Reading
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The same pattern is frue in Math

2021 Robbinsdale Area Schools All Students Proficient in MCA Math
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In Science, Asian and White students who are not
lower-income perform at higher rates than others, while

White students who are lower income perform at higher
raftes 2021 Robbinsdale Area Schools All Students Proficient in MCA Science
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Robbinsdale proficiency is below the state and
comparable districts in Reading at all grade levels
except 8th

20202-21 Students Proficient in MCA Reading
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Robbinsdale proficiency is below the state and
ctgmparable districts in Math at all grade levels except
5

2020-21 Students Proficient in MCA Math
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Robbinsdale proficiency is below the state and
several comparable districts in Science

Minnesota
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Bloomington
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Maplewood Oakdale
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ACT Scores have been relatively flat until a drop in
English and Math in 2022, and are below the state
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The graduation rate was below the state average until
2021, however there have been steady increases and a
significant increase in 2021 to meet the state average

Graduation Rate by Year
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The graduation rate is above comparable school
districts
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The graduation rate is highest for Asian, White and
Multi-racial students

2021 Robbinsdale Area Schools Graduation Rate by Subgroup
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Graduate enrollment in 2- and 4-year colleges is
similar to the state

% enrolled in any institution of higher education within
16 months of graduation
2019 High School Graduates
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Black students are disproportionately suspended

Robbinsdale Area Schools
2021-22

District Enrollment
Multi-
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Student race/ethnicity is considerably different

than that of teachers

2021-22 Student Enrollment
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2021 Strategic Plan Community Survey

Respondents by Role

Respondents

Classroom Teacher 20.97%

School Staff _ 18.55%

Non-School Staff . 4.30%

Community Partner
) Y /l 3.16%
Business Partner

Student I 1.68%
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Respondents by Race/Ethnicity

Respondent:Rpge/Ethnigityin
Black or Hispanic American Indian or
African or / Pacific Alaska

American Bi/Multirac Latino,2 . 6lslander,1.Native,0.6
3.97% ial,3. 40% 9% 7% | 4%

Prefer not
to
answer,17
01%

23

White, 70.
92%
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Strengths and improvement opportunities selected
by more than 50% of any respondent group

Potential Strengths of Robbinsdale Area Schools

Diversity of our student population
Teachers committed to success for all students
Access to technology in schools
trong relationships between school staff and students

Magnet programs

24
Opportunities to Enhance the Work of Robbinsdale Area Schools

Improving school environments for learning and emotional wellness
Increasing resources for student mental health and wellness —

Increasing diversity of teaching staff #—
Providing instruction that meets the needs of all students i

0% 10% 20% 30% 40% 50% o60% 70% ©80% 90%

®Student

®Community Partner/Business Partner

®Non-School Staff G ;
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New Approaches

New Approaches at Robbinsdale Area Schools that should be
Continued into the Future

Student mental health and wellness curricula [Second Step;
Building Assets, Reducing Risks)

Additional enrichment opportunities within the classroom
Increased emphasis on diversity, equity and inclusion

Multicultural books in school libraries

25
Virtual learning
mStudent 0% 10% 20% 30% 40% S0% 60% 70% 80% 90%
® Community Partner/Business Partner
®Non-School Staff
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2021 SP Survey Responses: What are the three most
important characteristics or skills that our
graduates need to be prepared for the future?

Staff

Rank Overall Parents / Guardians Students

Communication,
Collaboration, and
Teamwork (402)

Communication,
Collaboration, and
Teamwork

Postgraduation Readiness
& Support

Communication,
Collaboration, and
Teamwork

Well-rounded Academic
Foundation
(376)

Critical Thinking / Problem
Solving Proficiency

Well-rounded Academic
Foundation

Well-rounded Academic
Foundation

Critical Thinking / Problem
Solving Proficiency

Social and Emotional

Social and Emotional

Self-responsibility 26

(321) Regulation Regulation
Social & Emotional Well-rounded Academic Communlc.atlon, Critical Thinking / Problem
Regulation Foundation Collaboration, and Solving Proficienc
(306) Teamwork & E
Postgraduate Readiness & Postgraduation Readiness . " Postgraduation Readiness
Support Developing Positive Values

& Support & Support
(300)
Self-responsibility Financial Literac Critical Thinking / Problem | Social and Emotional
(291) Y Solving Proficiency Regulation
I(E;r;z;r)\aal Literacy Self-responsibility Self-responsibility Developing Positive Values

Developing Positive Values
(212)

Developing Positive Values

Financial Literacy

Financial Literacy

UL (&Lb&y
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Middle and High School Student Input:
Characteristics or skills that you need to be
prepared for the future after graduation?

Topic Mentions

Financial Literacy 177
PostGradGuidance [ 1 |

Life Skills 91

Social/lCommunication Skills 40 27

Self-Regulation 37

Specific academic content 33

Additional relevant knowledge 13

Driving 13

Personal Wellbeing 13

G ;
Strrsteé]gv;aym 26

Group



Stakeholder Input Sessions

Stakeholder Focus Groups

Achievement and Intervention Staff
Adult Academic Program Participants
American Indian Parent Advisory Committee

Curriculum, Early Childhood, and Communication
Staff

District Leadership

Government Advisory Council

Inter-school Council

Latino Parents Affinity Group

Legislative Action Council

Parents of Pan-African students

Redesign Community and Parent Committee

Somali Parents Affinity Group

Student Input Sessions

« Armstrong High

Cooper High

Fair Crystal
Highview

Plymouth Middle
Robbinsdale Middle
Sandburg Middle

28
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Student Input: During your time in Robbinsdale
Area schools, what has supported your success?

Area Student

Mentions
Support System Outside of School 55
Staff 40
Self-Regulation 27
Specific programming 18

29
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Key Strengths and Assets of the District

Most Frequently Mentioned Areas in Stakeholder

Focus Groups

» Vast range of offerings for students

 Diverse district

« Committed staff (teachers, support staff,
administration)

« Parent/community involvement, support and sense
of pride in district and schools

30

» Access to services, resources, and programs
* Size and span of district

e Students

Greenway
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Student Input: What has gotten in the way of your

success?

Student Mentions

Peer Negative Behavior 47
Student Wellbeing Concerns 33
Staff 24

Lack of Self-Regulation 19
Classroom Environment 13
Situations Outside of School 12
Extracurriculars 11
Curriculum 10

31
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Opportunities for Enhancement

Most Frequently Mentioned Areas in Stakeholder

Focus Groups

 Building equity and accountability for success of all students
across the district

« Hiring and retention practices: staff diversity; addressing human
resource issues

« Lack of communication

« Building community/school partnerships

« Better support for students, including listening to student voices
« Parent involvement- building relationships with families

« Transportation

* Professional development and support for teachers

« Improve level of education offered

Greenway
Strategy
Group



MISSION

Our mission is to inspire and educate all learners to
develop their unique potential and positively contribute
roseinspaLe L0 their community.

Area Schools

Unified District Vision

Robbinsdale Area Schools is committed to ensuring every student graduates career,
articulated skilled trades and college ready. We believe each student has limitless
possibilities and we strive to ignite the potential in every student. We expect high
intellectual performance from all our students. We are committed to ensuring ans
equitable and respectful educational experience for every student, family and staff
member, focusing on strengths related to:

*Race *Gender

*Culture *Sexual Orientation
Ethnicity *Age

Home or First Language *Ability

*National Origin *Religion
*Socioeconomic Status *Physical Appearance

Greenway
Strategy

Group



Framework
DRAFT ,
5722 1.  Enhance curriculum relevance
o 2. Enhance learning systems and structures from earl
R Strategic Theme 1 2 v

childhood through grade 12
Increase responsiveness to individual student needs
4. Expand preparation for life, college and career

Academic Excellence

o

Priority Outcomes

Reading proficienc
P Y 1. Improve student-staff connection

by 3rd grade

. Strategic Theme 2 2. Increase student access to school opportunities,
!ncre.ase proficiency Student Engagement and programs, and activities
MmetleHzess Wellness 3. Increase support for student social, emotional, and
Math competency mental wellness 34
Reduction in
achievement gaps for
students of color and 1. Strengthen mutual communication and responsiveness
lower-income Strategic Theme 3 with all stakeholders
students Collaboration and

2. Expand inclusion and influence of student, family, staff,
and community voice

Engagement in Partnerships

school and learning

Clear path and

readiness for career, Strategic Th a 1. Enhance hiring and retention to support student success
i rategic Theme _ _ _ ort
S ELLe 8 Ensure an inclusive and welcoming district culture
Staff Investment and _ .
Impact 3. Increase consistency and accountability for common
district practices

Greenway
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ROBBINSDALE

Area Schools

Community Input Sessions

Families, staff and community members are invited to participate in one of the
upcoming strategic plan community input sessions

6 to 7:30 p.m. May 10 at Zachary Lane Elementary School

6 to 7:30 p.m. May 11 at FAIR School Crystal

6 to 7:30 p.m. May 16 at FAIR School Crystal

6 to 7:30 p.m. May 18 at Robbinsdale Spanish Immersion School

Staff-only Input Sessions

Two staff-only input sessions will take place from 4:15 to 5:30 p.m. on Wednesday, May 11, and
Monday, May 16. Both will be at FAIR Crystal, and no registration is required.




Discussion Questions

. What works well about this strategic plan framework?

2. What, if anything, do you disagree?

. Other than strategic initiatives and performance metrics
which will be designed in the next phase, is anything
missing? 3

. What specific ideas do you have for how the school
district can best prepare our students for the future within
each of these strategic themes?

Greenway
Strategy
Group 35



Robbinsdale Area Schools
Strategic Planning Process

Phase 1: Analysis
March - April

Phase 2:
Strategy Development

P Board and Leadership May - July
Overview
_ Define Priority Student Outcomes Phase 3:
p Data Gathering and Strategic Themes and Action Planning
?:Suitakeholder Objectives August - October
P Stakeholder _ o
_ Input [> Determine Staging,
> Review _ Identify Initiative
Environmental, P> Refine for Board Sponsors and Owners
Organizational Approval
Trends and Issues P> Train and DCreate Ac'gic_)n.PIans for
Support Develop Stage 1 Initiatives
|dentify Strate Objectives
SWoT e ! | Messures, | | PrDevelop
Prioritize Initiatives Process

Communication

Greenway
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FY23 Preliminary
Budget Assumptions

School Board Work Session

Ukee Dozier
May 9, 2022




»

ROBBINSDALE
Area Schools

/. /

OUR UNIFIED
DISTRICT VISION

Our mission is to inspire and educate all learners to develop their
unique potential and positively contribute to their community

-\
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Presentation Purpose

The purpose of tonight's presentation is to:

Q Provide an update on the FY23 budget planning process
O  Assumptions and Estimation for all funds
O  Funding strategies outside of Gen Ed
O  Fiscal recommendations to consider in future planning

3

ROBBINSDALE
Area Schools
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General Fund Assumptions

Area Schools

A FY 23 General Fund Revenue Assumptions

Q

General Education Funding Formula - A 2%, or $135 increase in per pupil funding from

$6,728 to $6,863.

Enrollment - Projecting a decrease in enrollment of -318 or -2.87% from current end of year 41
projections

Projected decline Gen Ed revenue of $2.1 million based on enroliment decrease.

Special Ed Revenue - anticipated to remain neutral due to projected current year

expenditure levels



»

Preliminary Enrollment Projections

. |FY22eE0Y |FY23 Pro; Net Change

Early Childhood (EC)

Voluntary Pre-K 175 175 0

Handicap (K) 93 92 -1 .
Grades K-5 4458 4,407 -51

Grades 6-8 2402 2,207 -195

Grades 9-12 3807 3,761 -46

Total Projected Enroliment 11,081 10,763 -318

\\  \N S L S



General Fund Assumptions

ROBBINSDALE

Area Schools

A FY23 General Fund Expenditure Assumptions
d Staffing ratios to remain the same for FY23 as FY22

d -318 projected decline in enrollment results in a reduction of 19.6 staff, with a $1.27 mil
estimated reduction in labor costs for FY23
d Contract Settlements and Steps/Lanes:

Q Contract negotiations: 43

a Settled — Teachers, AFSCME, Program Directors, Program Assistants, Cabinet,
Child Nutrition

a Tentative Agreement — Educational Assistants
o In progress — Principals
o Beginning FY23 - SEIU

d Estimated Average Salary Schedule increase for FY23 - 1.96%

d Estimated Average Roll up increase —1.22%

Q Estimated Cost increase - $4.7 Million



General Fund Assumptions

Area Schools

A Inflationary cost of service, Transportation fuel cost, and Utilities

Q@ Assuming a 18% increase across all categories

Q Fuel — 41.5%

O Heating/Piped Gas - 42.2%

d Electricity - 6.9%

Q  Services/Materials - 8.2% 44

A Special Education
d Expenses are anticipated to be relatively neutral to current year in compliance with MOE
a Staffing costs are anticipated to operate under capacity due to filling positions, particularly

EA staff.

d Conversely, SPED transportation costs are anticipated to operate above traditional

expenditure levels due to Tier Ill transportation.
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General Fund Assumptions

ROBBINSDALE

Area Schools

Estimated Budgetary Net Effect

Category Estimated Cost

Enroliment Decline Revenue Loss $(2,182,000)
Staff Decline - Ratio $(1,274,000) 4
GF Labor Cost Inc (Settlements/Rollup) $4,699,000
Net of Labor Cost $3,425,000

Inflationary Cost (Uncontrolled) — Utilities/Fuel $715,000
Inflationary Cost (Controlled) — Service/Supplies $331,000
UA Budget Surplus Target Addition $400,000

Total Budget Shortfall w/out Target $(6,653,000)

Total Budget Shortfall with Target $(7,053,000)



General Fund Shortfall Funding Strategies

Area Schools

Unbudgeted Funds

$20,000,000

$18,000,000

$16,000,000

+14 000,000

$12,000,000

$10,000,000

+8,000,000

$6,000,000

$4,000,000

$2,000,000

0




General Fund Recommendations

Area Schools

Q Hold Harmless programming/staffing approach
| Utilize alternative funding sources to offset the cost of maintaining current program/staff levels.
Q Fund Balance Growth Target (Budget Surplus)

a Create an expenditure budget that’s within revenue constraints. Target a $1.5 million increase to Unassigned
Fund Balance (Inclusive of all funding strategies)

d Manage expense increases
47
a Focus on minimizing expenses that affect the General Fund Balance
a Includes staff steps and lanes increases as well as staffing costs that truly correspond with enrollment

a General Fund Set Aside

a Maintain level of contingency funds to address inflationary costs
a Investing in Resident Enroliment
a Place a significant emphasis on recruiting and retaining resident students

a Investing into Pathways to help make RAS a destination district




Child Nutrition Fund

Area Schools

O Revenue projections of $7.76 million

d Revenues are anticipated to decrease from current year projections due discontinuation of
the USDA federal meal program, in return to the traditional school breakfast and lunch

program funding model.

d Expense projections of $7.98 million
48

d Labor costs are anticipated to remain relatively neutral in comparison to current year
d Food and supply costs are significantly higher than traditional levels
d Inflationary supply chain trends are projected to continue playing a factor in the rise

of food and supply costs.

Current fund balance is healthy enough to sustain cost impact for FY23

D

Q Alternative funding considerations




Community Education Fund

Area Schools

d Revenue projections of $10.5 million
d Increase from previous year due to increased program participation and other local sources
d Similar to revenue levels of operations pre covid
d Expense projections of $10.2 million
Q Increase from previous year due to increase in staffing levels in correlation with increased
program participation

d Similar to expense levels of operations pre covid

A Healthy fund balance - Projected YE22 increase

49



Building Construction and Debt Service Funds

ROBBINSDALE

Area Schools

Building Construction Fund (06)

4
4

Revenue projection of $19.5 from bond issuance, levy and aid

Expenditure projection of $19.5 based on LTFM FY23 maintenance plan

Debt Service Fund (07)

4
4

Revenue projections of $18.9 from levy and aid

Expenditure projections of $19.2 million based on principal and interest debt service schedule

50



Self Insured Medical and Dental

Dental Fund (20)

d
d
d

Revenue projections of $1.45 million from employee and employer paid premiums
Expenditure projections of $1.4 million due to claims and fixed costs

Projected ending FY22 reserves $ -120k

Medical Fund (22)

a

a

Revenue projections of $20.2 million from employee and employer paid premiums
Q  15% increase beginning in calendar year 2022

Expenditure projections of $19.1 due to claims and fixed costs
Q  Assuming 2.5% increase due to pandemic driven claims

Projected ending FY22 reserves $ -1.5 million

ROBBINSDALE

Area Schools
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OPEB Trust Fund and Debt Service

Area Schools

OPEB Trust

| Revenue projections of $700k from investment earnings
| Expenditure projections of $900k to pay severance claims for retirees

| Trust fund remains at a substantial surplus with assets exceeding the expected future severance
obligations. 52
4 Plan assets/liabilities as June 30, 2021

Q  Assets - $16,897,305
a Liabilities - $7,253,944

OPEB Debt Service

| Revenue projections of $2.69 from levy and aid

| Expenditure projections of $2.60 million based on principal and interest debt service schedule




»

Future Budgetary Considerations
Q Future impact of declining enrollment with strategies to mitigate

Q District financial operations beyond ESSER funding sunset

Od Standard of Service/Staffing Ratio .
Q Future funding predictions in the new biennium

Q School Lunch Debt

Q Long- Term Self Insured Medical Cost as impacted by COVID 19 pandemic



Next Steps

a Finalize FY23 Original Budget

0 June 7*" Work Session - Review Final FY23 Budget for all funds

0 June 20 Regular Meeting - Approve Final FY23 Budget

»
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Questions
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ROBBINSDALE AREA
SCHOOLS
COMPREHENSIVE,
SCHOOL-BASED, STUDENT
AND STAFF
MENTAL HEALTH SYSTEM

Monday, May 9th
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How is Mental Health Defined:

Mental health includes our emotional, psychological, and
social well-being. It affects how we think, feel, and act. It also
helps determine how we handle stress, relate to others, and make
choices. Mental health is important at every stage of life, from

childhood and adolescence through adulthood.
--Mentalhealth.gov
57
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Comprehensive School Mental Health
Systems:

Comprehensive School Mental Health Systems provide a full array of
tiered supports and services that promote positive school climate, social
and emotional learning and mental health and well-being, while reducing
the prevalence and severity of mental illness and substance use.

---National Institutes of Health

--Adopted by MN Department of Education and MN Department of Health
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Alignment with Unified District Vision

Goal #1: Implement policies and practices that open pathways to
academic excellence for all students.

Goal #3: Engage Family and Community Members as Partners

Goal #4. Engage and Empower students by amplifying student voice.
59

Aligns with equity policy.

Believe. Belong. Become.
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Continuum of Student School Mental Health Services

AN

60




Beyond Students

School Staff Mental Health Services
Exploring 2022

--Community partnerships for staff
mental health care coordination

--Mental Health Hotline/Potential for
Expanded Affinity Circles/Trauma
Supports/Ancillary Supports

Affinity Circles/Trauma Supports---

61

--Calming Rooms and
Activities/Meditation
Supports/Referrals/

EAP/Education— ncillary Supports



Robbinsdale Related Initiatives

Safe & Civil Schools

Social
Emotional
Learning

Individual
social skills
instruction

Targeted
social skills
instruction

FRROBBINSDALE
Area Schools

SEL
curriculum
School
climate
assessment

Mental Health

* Mental Health Crisis

Intervention

Individual and/or
Family Skills
Training

Psychiatric
Consultation &
Services

Group
Psychotherapy

Diagnostic
Assessments

Ancillary Services
as identified by
building (e.g.
professional
development,
classroom
observation, staff
consultation

Safe and Civil Restorative
Schools Practices
FBA/BIP Repairing
Individual Harm/
planning Conflict
Circles

Check-in/out

Problem-solv

Social skills ing circles
groups

School-wide Community
behavior building
expectation circles
Acknowledge

positive Restorative
behaviors Languages &
Data-based Chats
planning

62
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Creating a
Comprehensive
School Mental
Health System




wi L

ROBBINSDALE
Area Schools

Robbinsdale Area Schools Awarded
Two-Year Comprehensive Innovation and
Improvement (ColIN) grant

« Partnership between Minnesota Department of Education — School Climate
Division, in partnership with Minnesota Department of Health — Suicide
Prevention Unit and the Midwest Center for School Mental Health.

« Two-year support grant to school districts committed to data-driven, evidence
based comprehensive school mental health

Robbinsdale Area Schools one of 16 Minnesota school districts awarded
ColIN support over the next two years
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Goals of ColIN

)

Benefits of
Participation

Leverage the collective knowledge
and innovation of districts and
their teams

Ramp up the application of
comprehensive school mental

health services around
evidence-based practices

Test, implement, scale-up and
sustain improvements in
comprehensive school mental
health systems practices and
delivery systems

Ongoing training/professional
development for ColIN team
members — focused on
comprehensive school mental
health systems.

Data-driven decision making
Improved school climate
Improved access to services

Reduced prevalence and
severity of mental iliness and
chemical use
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Identified Goals for Robbinsdale Area Schools

O 21 buildings and programs conducted a needs assessment and reviewed
resources.
A  Agap analysis was conducted to determine building priorities




\
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ColIN Needs Assessments and Resource
Mapping

Common identified needs:

« Training and support to all staff around what trauma-informed,
restorative schools are

* Provide education and deepen restorative practices at both
elementary and secondary grade levels, especially at elementary
grade levels, where there has been less education
Expansion of school based mental health and implementation of
restorative practices for virtual academy students




5}5@3@& National Center for Safe & Supportive Schools (NCS3)
University of Maryland

Northport and Neill Elementary Schools

One of 15 school districts across U.S. to participate in this first learning collaborative to
promote safe supportive schools.

Goal: Improve the integration of trauma-informed schools (TIS) and Cultural Responsiveness,
Anti-Racism & Equity (CARE) efforts into comprehensive school mental health systems
through this NCS3 partnership. .

Outcome: Improved equity and well-being for all students and staff

Participating districts and schools receive:

Monthly virtual learning sessions for district teams

Quarterly training and facilitated discussion for school staff

Ongoing technical assistance and training from national experts

Participation in a national community of school districts engaged in continuous quality
improvement
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Investing in
Student
Support
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Identifying Needs

e Screening students for internalizing and externalizing needs with SAEBERS and
mySAEBERS
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Investing in Student Support
Personnel

Nurses, School Counselors, School Social Workers, & School Psychologists at every
building.
Districtwide substance use specialist

Additional staff added to support student wellness upon return to school in 21-22

Role 20-21 FTE 21-22 FTE 22-23 FTE
Nurse 12 15 15
School Counselor 19 23 33
School Social Worker 22.9 244 25.7
School Psychologist 17.6 17.6 18.8
Substance Use Specialist 1 1 1
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Second Step Alignment with Safe & Civil Schools

This document shows the

alignment between Second
Step and Safe & Civil Schools.

Click to access the link to the

document.

Committee
for Children |

Second Step Alignment with Safe & Civil Schools

dadh 0 55

STOIC Framework Second Step

Structure and Organize your e Have materials ready for each lesson and preview the content
room for Success Set-up the classroom fo support siudent engagement

Use structure in your lesson. Each lesson contains 3
Warm-Up, Story and Discussion, Activity, and Wrap-Up.

Teach Expectations and
Rules

Use an attention signal
Teach the CHAMPS expectations for your classroom
Use nonverbal response techniques

Pariner students quickly and effectively

Use low-key responses to deal with off-task behavior
Bresk down directions for optimal understanding

Observe and Monitor

Physically circulate whenever possible and visually scan all
parts of the classroom frequently

Check for comprehension

Use meaningful data to observe and monitor student behavior
and SEL skills over time including mySAEBRS, student
referrals. and lesson formative assessments

e Use the lesson reinforcement activities to further enhance
student learning

Interact Positively Use think-time
Call on students at random

Uses nonjudgmental responses

Model skills

Tailors examples/scenarios to students’ context
Relates concepts to students’ experiences
Strive for at least 4:1 positve to negative ratios

Should be quick and discrete

Pre-correct when possible

Use low level interventions first

The Second Steo posters provide helpful visual cues for
teachers to address misbehavior

Correct Misbehavior Fluently

Adapted from “Aligning Safe & Civil Schools and the Secand Step Program”
https:/iapp.secondstep.org/Portals/0/PTK/sspiresearch-alignments/SS S

72
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Linked
Mental
Health
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Contracted School Based Mental Health Providers:

13
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e 21 individual therapist positions within RAS.

e During 2021-2022 school year, three schools had open positions (shortage in field).

e In March/April 2022, expanded to at least one contracted school based mental
health provider in each RAS site, and added a district floater therapist, RTC and
Adult Academics(children of AA). Services also available to virtual students.

e |Intentional focus on recruiting Black, Indigenous and Providers of Color

Contracted Providers:
e St. David’s — Preschool (.5 FTE)
e People Incorporated (13 FTEs K-12 — Armstrong, Cooper, Forest-.5 FTE, Meadow Lake,

Lakeview, Northport, PMS, RMS-1.5 FTE, RSI, Sandburg, SEA, Sonnesyn, and new in 2022 4
RTC/AA)

e VONA — Volunteers of America-MN (2.0 FTEs K-12 - Neill, FAIR-Crystal - .5 FTE, FAIR-
Pilgrim Lane -.5 FTE)

e Newin 2022: Veemah Integrated Wellness (4.0 FTEs — District Floater, Highview, Noble
Elementary, Zachary Lane)

-\
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Main Primary Intake Diagnosis

Anxiety Disorder
Depressive Disorder
Trauma Disorder
Adjustment Disorder
Impulse Control Disorder
ADHD

Mood Disorder

Autism Disorder
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K-12 Intensive School Linked Mental
Health Students Served

Students Served Calendar Year
2018: 193 students

2019: 531 students
2020: 464 students
2021: 436 students

13
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76

Preschool averages about 11 families each
calendar year

-\
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Students Served in School Linked
Mental Health

Demographic Information (calendar year)

13
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2020: 2021:

Male: 49% Male: 49.9%

Female: 50.3% Female: 50%

Transgender: 0.7% Transgender: .01%

First Time MH: 51% First Time MH: ~ 43% .
BIPOC: 49% BIPOC: 53%

-\
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Robbinsdale Area Schools
School Linked Mental Health
Family Insurance
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2020: 2021:

|MA-fee for service 6.9% |MA-fee for service 6.4%
MA-PMAP 59% MA-PMAP 59.2%
Private/Commercial 28.1% Private/Commercial 29%
Uninsured/Hennepin County is Uninsured/Hennepin County is

payer 4% payer 3.6%| /8
Uninsured/No 3rd party payer 2% Uninsured/No 3rd party payer 1.8%
Grand Total 100% Grand Total 100%

A\
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How is Therapy Funded?

Mix of integrated funding:
Third-party revenue (insurance—parents’ insurance will be billed)
DHS state contract to mental health providers (grant)
Redesign revenue to support ancillary services provided at
schools
District ARP revenue (FY 21 and FY 22)
In 2022: Hennepin County School Mental Health expansion (ARP
funding) 79

13
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No one will be turned away. Sliding Scale-fee based schedule.

-\
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School Linked Mental Health - Ancillary Services

Parent Consultation

ROBBINSDALE
Area Schools

Support staff Consultation/Teacher Consultation

Individual Services

Consultation Child-Specific

Consultation Non-Child Specific

Care Coordination

Professional Development

Observation / Classroom or Student

School Meeting/Conferences

Program Development / Building Support

In-service Training

\
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Restorative
Practices
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RESTORATIVE PRACTICES IN RAS:

Focused on improving school climate through
increased social-emotional growth, and
moving toward fully trauma-informed schools.

* Restorative Practices is embedding into the
Robbinsdale Area Schools Discipline
Handbook

» Provides high accountability and high
supports for students (and staff)

* RP may include: Restorative languages and
chats, affinity circles, classroom circles,
diversion and grade-level restorative arts
classes.

BELIEVE. BELONG. BECLOME
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Current Contracted Restorative Practices:

Each secondary school has some contracted restorative practices:

CHS & AHS: Diversion and community building

RMS: Community Building

PMS: Diversion and community building
SMS: Restorative Arts Class

FAIR: Community building

RVA: Community Building

NOTE: Sandburg Restorative Arts students reported a 20% increase in student
engagement pre/post scores.

Elementary:
Conference to repair harm, when requested and this quarter, more regular
community building at one elementary.
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New Restorative Practices for 2022-2023:

Expanding restorative practices support to elementary schools.

* PrairieCare Foundation grant and Redesign funding to provide training and 2 day a
week restorative practices support/reflection to each of the elementary schools
(response to CoINN needs assessment)

» Builds continuum of support from primary grade levels up

Developing RAS Student Ambassadors to be peer RP specialists

» Working with Health Mentors at both Cooper and Armstrong

» Training in ACEs, Suicide Prevention, Restorative Practices and Teen Mental Health
First Aid

» Beyond peer-to-peer restorative ambassadors, also opportunities for mentoring middle
schoolers

Applied for MDE grant to further support education and training within all RAS
buildings.

84
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Noble Elementary School - Principal Rieckenberg

Sandburg Middle School - Principal Hancock




Social Emotional
Support for Staff




W dale Health Clinic

Susan Shaw

Licensed Independent
Clinical Social Worker

Susan received her Bachelor of Science degree from
Michigan State and Master of Social Work degree from
the University of Central Florida. She has previously
worked at The Happy Mind Company, an outpatient
private practice; the Pasadena Residential in Orlando for
persistent and severe mental health issues; and La
Amistad Behavioral Health Services and Halifax Medical
Health Centers. In addition to her clinical social

88

Rdale Health Clinic
Mon. 9:30 am - 6 pm
Wed. 9:30 am - 6 pm
Thu. 9:30 am - 6 pm

worker’s license, she holds certifications from the
Academy of Certified Social Workers (ACSW) and the
National Association of Social Workers (NASW).

New Hope Learning Center Outside of work, Susan enjoys hiking, gardening, crafts,

8301 47th Ave. North and spending time with her cat, Beatrix.
New Hope, MN 55421

763-504-4934



Employee Assistance Program !I-Z
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Provides supportive solutions to assist on multiple

levels:

e Free and confidential for employees and their
families

e In-the-moment behavioral health support, available
24[7

e 5 Face-to-face and virtual counseling sessions 89
available, per incident

e Master’'s and PhD counselors, licensed edu
and coaches

VITALLX



m SEEKING PASSIONATE
ROBBINSDALE CONTRIEBEUTORS!

T ROBBINSDALE EMPLOYEE
MENTAL WELL-BEING
PLANNING GROUP

O
S

e Looking for
representation from a
variety of positions and
roles

e Do not need prior
experience with mental
health or wellness to
get involved

e Your input on
opportunities for future
mental well-being
supports for staff is
valued!




Join us

for an optional

session O to learn

more Sept. 29

415-4:45

ROBBINSDALE AREA SCHOOLS

FUELA4LIFE

~ NUTRITION PROGRAM

oooooooooo
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Wellbeats

Wellbeats Classes for Reducing
Stress

Stress ManagementVideos

i

R
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PMS Virtual Calming Room

CHS Virtual
Calming Room

Sounds & Music
Guided Meditations
Visual Relaxation
Mindfulness

Live Animal Cameras
Virtual Tours

Puzzles and Games
Coloring & Creativity
Excercise

Yoga

Healthy Cooking
Smartphone Apps

Hotlines & Textlines

] [ Coloring, Puzzles and More
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To: Cabinet

From: Marti Voight, Assistant Superintendent and John Groenke, Executive
Director of Student Services, Matt Pletcher, Director of Secondary Curriculum
Date: 5.9.22

Re: Administrative Procedure 613: Graduation Credits

Robbinsdale Area Schools (RAS) is aligning its’ graduation credit requirements to the 95
Minnesota Department of Education, shifting from 46 semester-credits to 43 semester-credits.
This alignment allows students to pursue additional educational opportunities, including
participation in post-secondary options, work-based learning, and Career and Technical
Education pathways.

Beginning in the 2022-2023 school year, Armstrong High School and Cooper High School will
offer a Certified Nursing Assistant, Emergency Medical Technician and Health Unit
Coordinator certification courses. Additionally, RAS staff is in the process of developing
alternative health, physical education and social studies courses to provide options for
students.



MEMO

To: Members of the School Board, Superintendent Engstrom
n From: Directors Boone, Brooks and Vento

Date: May 9, 2022

Re: School Board Governance Policy Review

The Policy Committee has met twice (March 28" and April 25'") to discuss possible changes,
updates and revisions to the Robbinsdale Area Schools School Board Governance Policy.
Currently our district has our School Board Governance Policy, School Board By-Laws, six (6) 200
Series School Board Policies and Administrative Procedures along with our School Board Normes.
We recommend the streamlining of our Governance Model and ensuring they are aligned to
current statute, our equity policy and strategic vision. There are two options for our Governance
Model:

1. Continue with the current Governance Policy and incorporate the existing 200 Series
Policies and Procedures and School Board Norms, review and site state and federal statute
and reference MSBA 200 and 300 series policies and procedures as needed.

2. Move away from the Governance Policy and revise them under the 200 series and 300
series Policies and Procedures. The committee would review each section of the existing
Governance Policy and identify the correct 200 or 300 or other series policy and review and
update each section. We would also cross reference our School Board By-Laws and Board
norms to the 200 series.

The committee is recommending that we move to the new governance model, incorporating the
current School Board Governance Policy into the 200, 300 or other series policies and procedures.
This would align the School Boards Governance Model, Policies and Procedures with the districts
100 through 900 series policies.
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SAN DIEGO

The Conference for Public Education Leaders

NSBA 2022

Annual Conference and Exposition
David Boone



Saturday Keynote: Daymond John
b Shark Points for Success

From FUBU to Shark Tank Daymond John broke down the core tenets of his success into his 5
SHARK points for success and making positive changes in your life.

Set a Goal
Homework
Amor

Remember - you are the brand
Keep Swimming

apbhwp-=
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Saturday Workshops attended

Building Leadership Capacity
to Ensure Equity “Sticks”

Pendergast, AZ School District
75% LatinX, 10% White, 8% AA

“We have a responsibility to
create equitable environments
at all levels of educational
organizations so that adults and
kids alike can grow and thrive.”

Has your system had
intentional conversations?

e What does it mean to be
inclusive?

e What do we talk about?

e What do we celebrate? What
do we ignore?

e Where are our blind spots
that may be holding students
back from extraordinary
success?

How do we chip away at systemic
racism from a governance level?

e Long term planning

® Investigating opportunities other
systems provide their students

e Adjusting / changing policy as
needed

® Requiring the work
® Bracing for discomfort 99

® Board adjustments to public
comments admonition

e Intentional monitoring &
reflection



Saturday Workshops attended

Ready Set Govern: Board
Policy & Leadership

“Real school board leadership
rests on its ability to establish a
clear vision of what is to be
accomplished and an intentional
accountability system to ensure
that work is being done.”

Common elements of effective
governance

1. Clarity about the district’s
vision

2. Clarity about operational
expectations and parameters for
staff

3. Clarity about expectations for
the work of the Board

4. Demand for accountability

5. Commitment to “sitting in
trust” for the entire community

Self Assessment:

How well does your district’s policy
manual provide clear direction to
your superintendent and staff by
clearly stating your district’s
purpose and operational
parameters?

How does your board monitor its
policy for progress and complia%g?

How does your board consistently
implement good board process
policies?

How does your board approach its
policy work?



Saturday Workshops attended

Using School Climate Data to
Improve Schools

“No matter where learning
takes place, students, staff, and
families feeling safe, engaged,
and connected at school is
essential for students to learn
and for staff to create positive
conditions for learning.”

Student Achievement
Graduation Rates
Social & Emotional
Outcomes

Job Satisfaction
Staff Retention

Student
Risk Behaviors
School Absences
School Violence

Online Interactive Survey Platform
(Panorama Education)

1.What data does your district
collect and make available to
district and school leaders to help
them understand school climate?

2.How do your district policies
promote the importance of a
positive school climate, includin
high expectations and strong
relationships?

3.What is or can your district do to
support staff, students and families
to feel safe and connected?



Sunday Keynote: Gregg Behr & Ryan Rydzewski
When You Wonder, You're Learning

The tools of curiosity, creativity, and communication are up to ten times more predictive of
long-term-success than test scores, and they hinge on the very things that make life worth
living: self-acceptance; close, loving relationships; and deep regard for one’s neighbor.

»\; f \ Five Ways to Wonder
e

When You
Wonder,@p .
You’re -

 Learning

Trust kids to be curious.

Create safe, warm, nurturing spaces.
Start with what’s familiar.
Model curiosity.

nhRWNR

Show kids that their questions matter.

102




Sunday Workshops attended

. . https://Iwww.frontlineeducation.com
Strategically using Data to

Elevate District Leadership

frontline Solutions v Resources v About v Q. contactUs signin
education.. >

Frontline Analytics, powered by Forecast5

“Knowing where students are
and where they need to be is
often a time-consuming task.
Analytics serve to tell the story
of student performance and
support leadership teams in
driving purposeful
decision-making at all levels of
the organization.”




Sunday Workshops attended

Build a Blueprint for Linking
2 Student Voice to Policy and Recommendations:

Practice

Student Representatives to the Board

o Make sure your district has them!

o Ask them for more than just school updates

o Ensure superintendent, staff, and school board are available to them
Talk to your HS Gov’t classes and student clubs

o Listening sessions and focus groups

o Create opportunities to engage with students who don’t self-select 104
to serve in leadership positions

Survey students on priorities

o ldentify themes across district

Appoint a committee to work on one of the themes

Through case studies we were
shown how to build student
voice structures and systems,
leverage storytelling with
community and media partners,
and bridge student input to
policy change.



Sunday Workshops attended

Building Systems Our
3 Students Deserve: The
Future of Assessment

National Education Association

“We know that students learn
best in caring, challenging, and
inclusive environments that
engage each learner and have
high expectations for every
student.”

Principles for the Future of
Assessment

1. Create community-based
and student-centered processes
for assessing student growth,
learning and development.

2. Prioritize assuring all
educators are trains in
assessment literacy and are able
to ensure racially and culturally
relevant and responsive
assessment that meet the needs
of all students and centers their
full identities.

3. Design assessment that
inspires learning. Assess what is
meaningful to student
well-being, learning, and
individually.

4, Utilize multiple sources
and kinds of evidence of student
learning to contribute to
decisions on student promotion,
retention, course grades and
enrollment, and graduation.

5. Provide students, 105
educators, and schools with the
resources needed to put the
Principles into action, with
opportunities for all students to
demonstrate their knowledge,
creativity, and skills.






NSBA 2022

Conference
Summary Report

Greta Evans-Becker, Robbinsdale Area Schools




10 Sessions Attended

Elevating Student Voice in K-12 Educational Governance
Finding Mental Health Resources to Support our School Systems

General Session with Daymon John

Community Wellness: Successfully Eliminating the Barriers to Learning

7 Habits of Peak Performing School Boards

General Session with Ryan Rydzewski and Gregg Behr

The Importance of LGBTQ+ Consciousness in Schools

Federal School Law update-The first amendment in the “New” Supreme Court
Making Board Communication Effective and Efficient

Creating Future Ready Schools

108




Elevating Student Voice

There needs to be formalized structures to develop and ensure student voice

Student School Board members (non voting)
Student advisory councils (preferably elected)
Authentic student voice is a powerful tool in leading educational change

Students deserve a meaningful role in providing input and guidance in the direction and 109
decisions

Student presenter:

“Let the students speak and listen to them-we are kind of important-We are the future.”




The Importance of LGBTQ+ Consciousness in
Schools

Students in these groups feel less safe, often have poor mental health, a higher rate of
suicide, are more likely to miss school and have a disproportionate risk of homelessness.

Schools must maintain a safe and inclusive environment and have a duty to investigate and
address sex discrimation claims.

s I ”

Eliminate pronouns —use the name or “the student” “the individua

Allow the student to use their preferred name, wear apparel that coincides with gender
identity, participate in extra-curriculars with their gender identity, bring a date regardless of
gender to school events.

Create gender neutral restrooms.

Title IX-students Title Vll-employees
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Making Board Communication Effective and
Efficient

Districts need to be constantly speaking to the community—updating and sharing successes,

address challenges, budget, strategic plan, events, crisis situations, etc.
Board message to superintendent is —BE VISIBLE in the community.

Some boards do hybrid meetings with some in person and some virtual at the same
meetings with protocols for citizens—at one meeting they had thousands of participants.

Look at how you are communicating and how you want to expand—How timely can you do
it? The time and the who it goes to are really important

You can never communicate too much or in too many ways or with enough people
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Community Wellness Centers-Successfully
Eliminating the Barriers to Learning

Barriers-Chronic absenteeism, suspension, graduation rate, mental health issues, family issues
trauma, etc.

We need school based programs to promote health, safety, school engagement with resources
through community partnerships.

Provide direct and indirect services to families.
Parent ambassadors

It comes down to relationships with the families and the families talk to other families.
Students talk to other students.

112




Creating Future Ready Schools

ASK-What do we intentionally do to build culture in our community?

Every interaction we have is either a culture builder or a culture killer.
Every interaction really does matter--Culture is built 30 seconds at a time
Learning can’t be personalized if the person doesn’t feel that they belong.

We will have a fiscal cliff in schools in three years—after 3 years of increased
funding—in 3 years we can’t afford the new positions that were created with the 113
increased federal funds.

Every time we fail it is an opportunity to model how to get up and keep trying.




It was a lot more than just attending 10
Sessions-

Connecting with board members from across the country provided
insight and affirmation.

Fun facts-Alaska transportation and wind chill

Boards across the country have families, staff and students with
mental health issues, they have similar budget issues and are greatly
impacted by Covid. Many have seen enrollment decline

Every Child deserves to fly first class through school.
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Sharon Brooks
School Board Director
2021-2022

Review of NSBA 2022

Con

San

ference

Diego, CA April 2022




As a 1% time attendee, I was moved by the ease and
welcoming at the NSBA Conference. It was held at the
San Diego Convention Center and was very
accommodating for the thousands of attendees. Thanks
to our own support staff Molly, logistics and registration
was seamless. I began sessions right away.



Session:

National Black Council of School
Board Members Elections & General

Business Meeting

Due to airline delays (as experienced by some of our RAS Directors), a
quorum was not formed, and this meeting was delayed.



Session-

Ready Set Govern: Roles &
Responsibilities

This session presented a clear definition of a Board's expectation

of the Superintendent and the Superintendent’s expectation of the Board. It reiterated much of
what I've learned in training received by Deborah Keys and from my mentor, that the Board is the
‘What' and the Superintendent is the ‘How".

Make decisions that prioritizes students.

Transparency & open communication is vital!

Stay up to date with all new state statutes, policies and budgets regarding education.
Listen and act on constituents and stakeholders ideas and suggestions.

Make decisions that allow you to sleep at night.



This is an 11-page guidebook that was distributed at this session. It is from the Alaska School
Board Association and is an excellent resource! It includes information on policy,
budget/finance, curriculum & instruction, personnel, collective bargaining, students and
other topics. | have a copy available for our Superintendent and for each member of our

School Board.
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NSBA speaker - Dr. Viola Garcia said “THANK YOU your attendance is important to us!”
NSBA President-Elect Frank Henderson said “Nobody gets everything right all the
time. We apologize for our mistake. Give us another chance, we’ve corrected it and
are ready to move on in excellence”.

Pictured: The Aldine Dance Company of Houston, TX (other youth led performances not pictured)
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General Session - Keynote Speaker

Daym on d J O h N, Founder/CEO of FUBU, Presidential Abassador for
Global Entrepreneurship, Star of ABC’s “Shark Tank” and CEO of The Shark Group
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Yes, ok, I'm a fan!

The Conference for Public Fducation Leaders

General Session

Saturday, April 2

Dir. Brooks Review: Daymond John was dynamic!
He used hip-hop music and its trajectory to
convey messages of steps to his successful
career. It was parallel on steps to success |
believe we are already using in our overall
Robbinsdale Area School organization. Great job
team!

Key take-aways:

S - SetGoals

H - Homework must be done

A - Amour/work with a heart of love
R - Remember you are the brand

K - Keep swimming!



While I met many new people, educators, school board members, superintendents and
support staff from all across the nation, it was equally fulfilling to meet
professionally /socially with my own Minnesotans in a new setting.




Session - Turning High-Poverty Schools into High

Performing Schools

Dir. Brooks review: This hush-hush topic was address head-on with a deliberacy our nation could benefit
from. It spoke of using ‘'uncommon sense’ and resulting in ‘'uncommon successes’. Key Take-Aways:

Collective FocUs School
Action Culture

Direct Cmpathy,
Assessment | | Sympathy




session - Artificial Intelligence. Your Schools Must
Embrace the Inevitable: Teach it.

It was eye-opening and somewhat shocking to be made aware of
how advanced technology is today. Systems are able to perform tasks with ease that
normally require human intelligence.

Key take-aways:
The future of technology is now.
Students are already learning this technology on their own.
Job will be taken over by Al, leaving many who are unprepared unemployed.
Preparing our school district for Al's inevitable progression is a smart move.

Google, Amazon, Discovery (and others) all teach Artificial Intelligence.



Exhibit Hall

Dir. Brooks review: Hundreds of vendors with extremely useful products. One
innovative company, “Proximity Learning” is featured here. 1 will bring this
information and more for our team to see.

OUR WHY

ABOUT US

WHAT WE DO

LIVE VIRTUAL TEACHERS

Synchronous Virtual Education, Perfected

3 o ST 4 Live Instructor
We pride ourselves on prioritizing live, Z

synchronous instruction instead of less
engaging, less effective, and less
impactful asynchronous instruction.

Facilitator

Student
€) 1:1 teacher-student interaction Laptops

~ Helps form strong student-
teacher connections
Live-View
© Al Proximity Cameras
Learning teachers
are trained to
utilize ELIM

“Connecting All Learners
with the Expert Teachers
They Deserve”

Vva

ies are an increasingly common problem
imity Learning’s HR

Teacher vacanc
across the United States. Use Pro>
Backup Plan to ensure that when you can t find a teacher

in a subject you need, we have your back.

When can our HR Backup Plan help you?

(6] Your teacher resigns during the school year and a
certified educator cannot be located for replacement

Your district instructor goes on maternity leave

You're unable to locate a certified instructor to
o teach a course subject

The Proximity Learning HR Backup Plan includes certified,
live streamed teachers trained to teach Ithr ugh our ?VLIJ‘tjtlng—
edge Enriched Live Instruction Modlateiss
customizable - we alicg
and can everg

Mike Koblan

Director of School Partnerships

(732) 684 - 9093
mkoblan@proxlearn.com

1800 E 4th St. Suite 131, Austin, TX, 78702

Connecting all Learners with the Expert Teachers They Deserve




Additional Keynotes included: Liz Murray, Co-Founder & Exec. Dir. Of the Arthur Project and
a poignant and ‘teachable moment’ tribute to Mr. Rodgers by Gregg Behr of the Grable
Foundation and Ryan Rydzewski, Reporter and Speechwriter




Session - Being 4 Today! It’s
not like YOUR school
Experience!

. There were
many, many sessions to choose
from everyday at the NSBA
Conference, however, this title
caught my eye as | thought of
my 4yr old granddaughter
Marniyeah. She is razor sharp,
smart, curious, highly creative
and intelligent. That is what this
session suggested we create for
our youngest learners of today.

Create Themed

Learning Rooms

(change scenario
every 3 weeks or so)

Allow student to
display what they
already know (IPads,
Tablets, etc.)

Use community
Partners as part of
learning team (farms,
musuems, etc.)

Research new
material for 4 year
old learners




Session - The School Social Work Role: A Holistic Approach to
Supportng Student Success

An intense session filled with an array of oscilliating, yet understandable, even
palpable emotions. The session spoke of ACE which was said to consists of primarily Black
people (and other people of color) and THE PAIR OF ACE’s (a new term for me) which was said to
consists of primarily White people. This session deserves an encore in our own district for
benefits to our social workers and our student and their families.



session - Family and Community Engagement: A Foundation
for Districtwide Relationship Building

This session dove into the importance of community engagement with a bright light
shining into all facets of what community is: families, businesses, teachers, students, staff, neighbors, board,
everyone! The facilitator made the statement that “Family engagement is not the icing on the cake, it IS the
cake!!” Something to be considered.

Utilize video resources (Zoom, Instagram, Chat rooms, Facebook Live, etc.)
Reconsider terms for better outcomes: From clients to partners!

TRUST

Create a broadened curriculum for community engagement, e.g., Social emotional learning,
classroom management, math, language arts, etc.

Meet & Greet and follow-up



Thank you for participating in my snapshot review of the NSBA 2022 Conference!
| hope | was able to convey the many benefits of the conference, as we work together and utilize the tools we’ve learned that

will address issues within, and solutions towards, celebrating our successes for our children in the
Robbinsdale Area School District!
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NSBA 2022

San Diego

Presented by: John Vento
Date: 5/9/2022
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ROBBINSDALE

Area Schools

OUR UNIFIED
DISTRICT VISION

Our mission is to inspire and educate all learners to develop their
unique potential and positively contribute to their community.




NSBA Overview

e Friday April 1st through Monday April 4th
e Missed Early Bird Session (Redefining Student

Success) on the 1st due to flight being delayed
16hrs (District was reimbursed)
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ROBBINSDALE
Area Schools

Saturday, April 2nd

Opening the Doors of Opportunity for McKinney-Vento Families
(Steger School District, IL) e
Opening General Session (NSBA Leadership, District
Performances and Daymond John’s Keynote)

Classism 101: Understanding Socioeconomic Status in our | i
Schools and Classrooms (Springfield District MA) “
Career Immersion and Mentoring by Incubating Innovation
(Pewaukee Schools)




13

Highlights
e Opening the Doors of Opportunity for McKinney-Vento Families
o District has an innovative employment program to work with
homeless families
o The program helps stabilize the family and addresses
major factors the many homeless families are faced with
o Well thought out process to engage, not all families
participated or will show up, but the effort is to try and end
the cycle of generational poverty
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ROBBINSDALE
Area Schools

Highlights con’t

e Classism 101: Understanding Socioeconomic Status in our
Schools and Classrooms (Springfield District MA)
o Interesting look at how economic background affects
student achievement
Reviewed how race, gender and class intersect
Same, difficult conversations
Data was shared to discuss wealth consolidation over the
past 40 years
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Sunday, April 3rd

13

ROBBINSDALE
Area Schools

e Modeling Civility in your School District (Connecticut
Association of Boards of Education)

e General Session (MGDA Awards, When you Wonder Keynote)

e Build a Blueprint for Linking Student Voice to Policy and
Practice (Tigard-Tualatin School District, OR)

e How to Deal with Negative People (Michael Weber) 138
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SSSSSSSSSS Highlights

e Modeling Civility in your School District (Connecticut
Association of Boards of Education)
o Great discussion about the challenges School Boards
across the country are facing coming out of the pandemic
o Board meetings are meetings of the board held in
public, not meetings of the public

139
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ROBBINSDALE
Area Schools

Highlights (con’t)

e Build a Blueprint for Linking Student Voice to Policy and
Practice (Tigard-Tualatin School District, OR)
Similar sized District to Robbinsdale, along with similar
outlook
Presented four case studies, interesting to see how student
voice evolved over the period of time (process)
SABE? Or other mechanism (proactive vs reactive)
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ROBBINSDALE
Area Schools

Monday, April 4th

Student Safety Model (287)

Career Pathways, Working in Partnership with your Community
College (Lenoir County Public Schools, NC)

General Session (Liz Murray)
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Highlights
e Career Pathways, Working in Partnership with your Community
College (Lenoir County Public Schools, NC)

o Getting rid of Silos and moving towards Pathways
o Used New CTE Tool to move to the Holland Career Code

o Alignment with CTE Path and Community College
(identified gaps)
Community College relationship lead to direct business
partnership




MEMO

To: Members of the School Board, Superintendent Engstrom
n From: Helen Bassett, School Board Chair

Date: May 9, 2022

Re: School Board Evaluation - Process and Content

The Board will enter a discussion regarding the process and content for doing a school board
self-evaluation.

In 2017, the Board used the Minnesota School Boards Association (MSBA) online survey tool, with facilitation
by Gail Gilman from the MSBA. The following is a current description from Ms. Gilman regarding the options
and costs of these items provided by the MSBA:

The School Board Self-Evaluation is an electronic tool. The individual responses are identified with only a
self-identifier. No personal information is requested.

There are two options from which the board can choose :

The first option is to receive a one-page summary of the Board-Superintendent Team responses that will
provide an Overview Report (aggregated data) for each of the five school board standards, upon which the
questions are based. The standards are 1) Conduct & Ethics, 2) Vision, 3) Structure, 4) Accountability, and 5)
Advocacy & Communication. This one-page report is available at no-cost to our members. Please note that
it does not include any guided discussion or goal identifying with MSBA staff.

The second option will provide the board with a more comprehensive report (27 pages in length). The Full
Report is only available at a Board-Superintendent Team in-service, which would be facilitated by me.

The in-service will last anywhere between 2-3 hours (longer, if needed) and allows the board to see the
disaggregated data for each one of the 72 questions of the evaluation. Part of the in-service would be
spent identifying possible Board-Superintendent Team goals that align with the district's goals as outlined
in your Strategic Plan. This option also includes a written summary of the in-service which can be used as
the team continues their own discussion to identify Board-Superintendent Team goals. The cost for the Full
Report, which includes the facilitated in-service, is $1095.00.

Currently, MSBA is conducting this service remotely, so if your board chooses to do the Full Report, the
in-service will be delivered via virtual platform. | have successfully conducted many of these remotely with
other districts and it covers all the same content that we would discuss if we were in person.

Please let me know what other questions | can answer. If your board decides to do the Full Report with
in-service, please let me know and we can communicate the next steps in the process.

I look forward to hearing from you.

Gail Gilman

M.Ed., CFCS and Professor Emeritus, University of Minnesota
Director of Strategic Planning and Board Leadership
Minnesota School Boards Association

The Board could also look into possible other resources for self-evaluation, which will require further

research.
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Standards for School Board Leadership

in high student achievement.

The Role of the School Board

As the entity legally charged with governing a school district, each school board is responsible to its
community for governing efficiently and leading effectively to provide for equitable education, resulting

The following five standards are essential to being
an effective, high-performing school board team.

Standard 1: Conduct and Ethics
The school board, as a whole, provides
leadership to the community on behalf of the
school district by conducting its business in a
fair, respectful, legal, and responsible manner.

An effective, high-performing school board
strives to meet the following benchmarks:

A. Recognize the school board team
consists of school board members and the
superintendent and evaluates its
performance at least annually.

B. Take full responsibility for its activity
and behavior at and away from the school
board table.

C. Encourage its members to express their
individual opinions, respect others’
opinions, and vote according to their
convictions.

D. Speak with one voice after reaching a
decision.

E. Spend time on board governance work
rather than staft work - focuses on the
ends not the means.

E Provide for orientation and ongoing
training for all school board members.

G. Follow established policies, including the
chain-of-command, by directing people
with concerns to the appropriate staff.

H. Set an example of respectful and civil
leadership.

144

Standard 2: Vision

The school board, with community input,
envisions the educational future of the
community and then formulates the goals,
defines the outcomes, and sets the course for
the school district.

An effective, high-performing school board strives
to meet the following benchmarks:

A. Use clear, focused, attainable, and
measurable goals and outcomes to support
gains in student achievement.

B. Develop a strategic plan which includes
well crafted school district belief statements,
mission statement, vision statement, goals,
and objectives that enable the school board
to evaluate school district performance.

C. Regularly monitor the strategic plan to
evaluate progress toward goal achievement
and school district success.

D. Ensure that the school district belief
statements, mission statement, vision
statement, goals, and objectives are reflected
in school board policies, mirrored in the
budget planning and implementation
efforts, and is supported district-wide.

E. Communicate the strategic plan and the
progress to the community.



Standard 3: Structure
The school board, to achieve its vision, establishes organizational and physical structures for student and
staff success.

An effective, high-performing school board strives to meet the following benchmarks:

A. Create organizational and physical D. Hold the superintendent accountable for
structures based on equity in which all school district performance and compliance
students and staft have the resources and with written school board policy.
supports to maximize achievement. E. Delegate the authority to the superintendent

B. Advocate and provide for learning through to recommend and evaluate all school district
rigorous curriculum, effective technology, staff within the standards established through
and a safe and secure environment. written school board policies.

C. Select and employ one person - the E Accept ultimate responsibility for the care,
superintendent - as the school district’s management, fiscal oversight, and control of
chief executive officer to lead and the school district while understanding that the
manage the school district. day-to-day operations will be conducted by the

staff.

Standard 4: Accountability Standard 5: Advocacy and

The school board is accountable to the Communication

community for constantly monitoring the The school board advances its vision at the local,

conditions affecting the school district as a regional, state, and national levels.

whole.

An effective, high-performing school board strives

An effective, high-performing school board strives to meet the following benchmarks:

to meet the following benchmarks:

A. Focus on community-wide concerns and

A. Recognize the duty to itself and the values that best support equity and student
community to determine whether the achievement rather than being influenced by
authority delegated to the superintendent is special interests.
being used as intended. B. Develop communication strategies to build

B. Evaluate the superintendent’s performance trust between the school board and the
at least annually. superintendent, staff, students, and

C. Use student achievement data and other community.
indicators when available as the basis C. Utilize a public relations strategy that
for assessing progress toward school district supports the flow of information into and out
goals and compliance with school of the school district.
board policies and state and federal laws. D. Engage and build relationships with both

D. Recognize the distinction between public and private stakeholders.

“monitoring data” (data used by the school E. Advocate on local, state, and national
board to address accountability) and levels.
“management data” (data used by the staft for
operations).
145
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MEMO

To: Members of the School Board, Superintendent Engstrom
n From: Helen Bassett, School Board Chair

Date: May 9, 2022

Re: School Board Professional Development

The Board will enter a discussion regarding professional development, in an effort to determine when, with
whom and/or what resource(s), and specific topic(s) of focus.

The last few years the Board has worked with Deborah Keys Write, with the main area of learning being
Board Governance. Should the Board wish to continue working with Ms. Keys, she has the following dates
available for sessions this summer:

Confirmed dates available:
July 15-16, 2022 or August 12-13, 2022

Dates potentially available (availability of these dates will be confirmed this week by Ms. Keys):
July 22-23, 2022 or August 18-19, 2022

The Board would need to enter into a new contract with Ms. Keys, as well.

The Board could also explore professional development opportunities from other resources.
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Minnesota School Board Association
Standards-Based Superintendent Evaluation

Standard Elements

Governance Team Roles and Responsibilities

Goals and/or Strategic Plan
Policy Implementation
Information for Decision-Making

School Board Questions and Development

School District Finances Budget Development and Maintenance
Financial Statements

Financial Controls

Bond and Levy

Asset Protection

Relationship with the Community
Engagement

Informs the Community as a Whole
Advocacy

Media

Visibility and Approachability

Communication and Community
Relationships

Facilities
Transportation
Food Service
Technology
Maintenance
Personnel
Comments

School District Operations

Internal Commmunications

Personnel Concerns

Delegation of Duties

Visibility and Approachability

Hiring and Staff Development

Collective Bargaining and Union Relations
Evaluation

Comments

Human Resources

Teaching and Learning Staff Development

School Improvement

Curriculum and Instruction

Professional Knowledge of Teaching and Learning

Culture of Cooperation

Student Support Student Engagement and Feedback
Student Attendance

Support for Students

Student Discipline

Culture of Cooperation

School Safety and Security
Emotional Health and Social Needs
Comments

Ethics and Professional Behavior

Interactions with Staff, Students, and Community
Professional Practice

Diverse Communities

Cultural Competency

Equity Plan Implementation

Comments

Ethical and Inclusive Leadership
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A Goals- and
Standards-Based
Superintendent Evaluation

A Resource for School Board Members
and Superintendents
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| @
MINNESOTA
SCHOOL BOARDS
ASSOCIATION

Where School Boards Learn to Lead

MASA
Minnesota Association of School Administrators

Revised ity 2020
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Goals- and Standards-Based
Superintendent Evaluation

A Resource for School Board Members and Superintendents

Minnesota School Boards Association
Minnesota Association of School Administrators

INTRODUCTION

This guide, along with the supporting resources, is designed to help school board members
and superintendents implement an effective, meaningful superintendent evaluation process
that is focused on improving student achievement.

The resources referenced in this document were developed jointly by staff of the Minnesota
School Boards Association (MSBA) and staff and officers of the Minnesota Association of School
Administrators (MASA).

The basis for all resources are the Program Requirements for All Administrative Licenses,
Subparts “1” and “2” (Minnesota Rules 3512.0510).

FOR MORE INFORMATION

MSBA

Kirk Schneidawind, Executive Director

Phone: 800-324-4459 or
507-934-2450

Email: kschneidawind@mnmsba.org

MASA

Deb Henton, Ed.D., Executive Director

Phone: 651-645-6272 or
651-439-7719 (cell)

Email: deb.henton@mnasa.org
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PREFACE

Effective school boards recognize that hiring the right superintendents to lead and manage the
school districts they serve is one of their most important duties. Delegating authority and holding
the superintendent accountable are vital. Effective school boards also know that they have a duty
to themselves and their communities to determine whether the authority delegated to the
superintendents is being used as intended. As a result, evaluating the superintendent’s
performance should be a major focus of the school board and, by extension, the superintendent.

The Superintendent Evaluation: A Resource for School Board Members and Superintendents
(Resource) is divided into three parts as outlined in the Table of Contents. Part 1 provides basic
information to help school board-superintendent teams gain knowledge of evaluation principles
and holding a closed meeting for superintendent evaluation. Part 2 provides a three-step process
for establishing an evaluation that includes both performance goals and standards of
performance and information about holding the mid-year and end-of-year evaluations. Part 3
includes examples of evidence of superintendent performance (such as documents,
communications, etc.), sample evaluation forms, and a copy of Minnesota Rules 3512.0510.

The information in this Resource provides a framework for effective superintendent evaluations.
School board and superintendent teams may choose to focus on establishing a goals-based
evaluation; others may choose to develop a hybrid that includes a limited number of
performance goals and standards of performance; others may choose a different model or opt
to continue using the tool(s) and processes they are currently using. Whichever option the school
board-superintendent team selects, the most important consideration is to commit to holding at
least an annual evaluation of the superintendent’s performance.

Before beginning to read the content of this Resource, two terms used throughout this document
should be explained. From this point, the phrase, “performance standard,” is a written criteria
against which a superintendent’s work is assessed to determine growth and/or functioning.
While the superintendent’s job description lays out what must be done, performance standards
provide the superintendent with specific expectations for each job duty. The phrase,
“performance goal,” is a statement that describes the desired outcome(s) of the
superintendent’s work. Performance goals are job specific, measurable, and should support the
school district’s mission, vision, and beliefs.

Finally, training for both the school board and superintendent is suggested prior to implementing
the tool.
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OVERVIEW OF PART 1
Part 1: Evaluation Overview

1. Evaluation Overview
e Reasons to Evaluate the Superintendent
e Components of a Comprehensive Superintendent Evaluation
e How to Evaluate Objectively and Fairly

2. Timeline for Superintendent Evaluation

3. Closed Meeting for Superintendent Evaluation

4. Superintendent Job Description
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PART 1: EVALUATION OVERVIEW

1. Reasons to Evaluate the Superintendent

Evaluation of a superintendent’s performance is one of a school board’s most important
responsibilities. A school board’s evaluation of its superintendent is an inherent managerial
right unless negotiated away.

Wise school boards avoid limiting the school board’s inherent managerial rights in the
superintendent’s employment contract. Each school board member should review the
superintendent’s employment contract to determine the evaluation-related provisions, if
any, that may be included.

Done correctly, an evaluation is a useful governance tool that helps drive school
improvement. In fact, a high-quality evaluation process enhances positive school board-
superintendent relationships, improves communication, clarifies leadership roles, creates
common understandings, and provides a mechanism for satisfying the public’s desire for
accountability.

DO DON’T
Collaborate with the superintendent on DON'T expect either the school board or
expectations, process, and timeline the superintendent to manage the
evaluation alone
Develop an effective process for the entire DON’T appoint a school board committee
school board to engage in the evaluation or a single school board member to
conduct the evaluation
Develop agreed-upon ratings along with DON'T provide only the agreed-upon
written commentary, feedback, and ratings
recommendations to the superintendent
Compile one final evaluation summary so DON'T prepare separate, individual
that the school board speaks with one evaluations from each school board
voice member
Allow time for the school board to discuss DON’'T conduct the evaluation as a one-way
the results and for the superintendent to communication from the school board to
give input and respond to the evaluation the superintendent
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2. Elements of a Comprehensive Superintendent Evaluation

Principle

Rationale

Provide opportunities for personal and
professional development

Successful evaluation processes must address
the whole person and be oriented toward
continuous improvement

Focus on improving performance (not
proving incompetence)

An effective evaluation process is based on
providing feedback for growth, not on finding
shortcomings. A school board may use
evaluation for the purpose of termination, but
doing so should not be the focus or priority

Provide legal, realistic, accurate, useful, and
measurable criteria that reflect the
competencies in Minnesota Rules 3512.0510

Evaluation criteria should incorporate these
qualities

Create an ongoing process connected to
school district and school improvement
goals and/or performance standards

Evaluation is a process, not a once-a-year
conversation; it must be embedded in the
school district’s goals and plans

Connect the school district’s goals with the
community’s vision for its schools

Goals must reflect the community’s hopes for
its public schools and students

Link evaluation to academic, social, and
emotional growth of all school district
students

Accountability should include multiple
measures of student learning

Recognize the importance of superintendent
leadership to facilitate a better quality of life
for all inside the school community and in
the community at large

The superintendent’s work must be concerned
with shaping the community’s future and
having a positive effect upon people’s lives
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3. How to Evaluate Objectively and Fairly

While every evaluation process includes some subjectivity, effective tools and procedures will make
the process more objective. The components below will help create a quality evaluation process.

Documentation

An evaluation is more than a checklist: deciding whether expectations are met requires careful
consideration of documented evidence. School board members and the superintendent should work
together to reach consensus on the evidence to be used, keeping in mind that school districts already
produce a variety of annual reports, curriculum studies, budget printouts, contracts, meeting minutes,
and more—all of which may be used to document a superintendent’s progress and accomplishments
related to established goals and/or performance standards.

Criteria and Ratings

An effective evaluation requires that school board members rate performance by using criteria that
are mutually agreed upon, understandable, realistic, and measurable.

Written Comments

Written comments offer school board members the opportunity to provide specific constructive
praise and criticism. They provide the superintendent with useful information that can be used for
continuous improvement.

Evaluation Conferences

Face-to-face meetings between a school board and its superintendent are useful to (a) discuss
evaluation criteria; (b) establish goals and select performance standards; (c) determine the evaluation
instrument, rating scale, and process; and (d) present supporting evidence and discuss the results of
the school board’s mid-year formative and year-end summative evaluations.

School boards must comply with Minnesota’s Open Meeting Law (Minnesota Statutes Chapter 13D),
the Minnesota Government Data Practices Act (MGDPA) (Minnesota Statutes Chapter 13), and other
privacy laws. MSBA/MASA Model Policies 205 and 206, MSBA Service Manual Chapter 13 and Law
Bulletins Cand I, and the Minnesota Office of the Revisor of Statutes offer additional guidance. Please

also see Closed Meeting for Superintendent Evaluation on page 7.
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4. Timeline for Superintendent Evaluation

Summer/Early Fall Winter Spring

Superintendent Self

Review Process Evaluation End-of-Year Summative

Review Performance Mid-year Progress Reports Evaluation

Create Goals and Standards Formative Evaluation Summary at Board Meeting

Summary at Board Meeting

Summer/Early Fall

e School board and superintendent review job description, the evaluation process, form(s), and
timelines.

o Identify acceptable supporting documents, information, evidence, and data to be used to measure
performance.

e School board and superintendent create goals and/or identify standards based on school district
priorities and that are measurable and achievable in twelve months. If no agreement can be reached,
the school board’s determination prevails as it is the superintendent’s employer.

Winter

e During a school board meeting, the school board chair and superintendent review evaluation process
and forms with new school board members. Private data may not be shared with new school board
members until after they officially take office.

e Superintendent may complete a self-evaluation, with supporting documents, to be provided to the
school board. The data used to create a self-evaluation is the superintendent’s sole property and is
shared with the school board only if the superintendent chooses to do so.

e Superintendent makes mid-year progress reports to the school board related to the goals and
standards.

e Priortothe superintendent’s mid-year formative evaluation, each school board member receives the
mid-year evaluation form, including the evaluation criteria (goals and standards).

A formative evaluation may include informal or formal assessment of current practice and should
offer feedback suited to improve future performance.

e School board members prepare to discuss the superintendent’s performance for each goal and/or
standard. The school board may request an opportunity to prepare without the superintendent’s
presence, but the school board cannot exclude the superintendent.
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At the formative evaluation meeting, the school board chair leads the school board’s review of the
superintendent’s performance. The school board may close the meeting unless the superintendent
requests that the meeting be open. The school board should require that this request be in writing.

0 The school board members share assessments of the superintendent’s formative evaluation
performance.

O The superintendent may offer clarification and/or progress reports on goals and/or standards.

0 The school board seeks to reach consensus on the evaluation. The school board chair completes
the evaluation form during the evaluation meeting.

At the next open meeting, the school board summarizes its conclusions regarding the formative
evaluation, in compliance with Minnesota’s Open Meeting Law.

The formative evaluation is attached to the summative evaluation when it is completed. Both
documents are placed in the superintendent’s personnel file.

Spring
Each school board member receives the end-of-year summative evaluation form and the evaluation
criteria.

The school board members prepare to discuss the superintendent’s performance on each goal
and/or standard. The school board may request an opportunity to prepare for the summative
evaluation without the superintendent’s presence, but the school board cannot exclude the
superintendent.

At the evaluation meeting, the school board chair leads the school board’s review of the
superintendent’s performance. The school board may close the meeting unless the superintendent
requests that the meeting be open. The school board should require that this request be in writing.

0 The school board members share their assessments of the superintendent’s summative
evaluation performance.

A summative evaluation is a formal evaluation that is based on all evidence collected throughout
the evaluation process. The superintendent receives an overall performance rating and the

evaluation is placed in the superintendent’s personnel file.

O The superintendent may provide clarification and/or progress reports on the goals and/or
standards.

0 The school board seeks to reach consensus on the evaluation. The school board chair completes
the evaluation form during the evaluation meeting.
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5.

At the next open meeting, the school board summarizes its conclusions regarding the summative
evaluation, in compliance with Minnesota’s Open Meeting Law.

The final written summative evaluation form is placed in the superintendent’s personnel file.

Closed Meeting for Superintendent Evaluation

A school board may evaluate the superintendent’s performance in a closed meeting. The following steps

must be taken:

a)

b)

d)

e)

f)

g)

The school board provides proper notice to hold a meeting to evaluate the superintendent
The school board meets in open session pursuant to the notice.

A school board member moves to close the meeting for the purpose of evaluating the
superintendent. This motion must be seconded and a majority vote of the school board members
present must support the motion before the school board moves into closed session.

o NOTE: If the superintendent requests that the evaluation meeting be open, the school board
cannot meet in closed session. The evaluation must then be conducted in open session.
o NOTE: the superintendent has the right to attend the closed meeting.

The school board proceeds to the closed meeting to evaluate the superintendent.

After the school board completes its closed meeting, it must return to open session. The school board
can proceed with the open meeting or it can move to adjourn.

The school board chair prepares a summary of the school board’s conclusions regarding the
superintendent’s evaluation. The summary must summarize each specific, salient point of the
evaluation and be more detailed than a statement that strengths and weaknesses or areas of growth
were identified. The summary must give enough information so that a reasonable person would know
what occurred without disclosure of private data.

The summary should include:

o The closed meeting date;

e The names of attendees;

e The performance areas that were reviewed, including
0 Whether expectations were met
0 Areas of strength
0 A summary statement of each goal
0 Areas of concern, if any (do not include specific personnel data that led to the concern)

At its next open meeting, the school board provides the summary of its conclusions regarding the
superintendent’s evaluation. The ‘next open meeting’ applies regardless of the type of meeting (such
as a regular meeting, special meeting, work session, work study, etc.). If the next meeting is a special
meeting, the school board should ensure that the special meeting notice includes the superintendent
evaluation summary in the purpose of the speciaiISrgeeting notice and on the special meeting agenda.
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The written summary should be read aloud at the meeting. Copies of the written summary should be
given to the school board members at the meeting. A copy must be available at the open meeting for
the public to review. The summary should be reflected in the meeting minutes.

6. Superintendent Job Description

To be effective, a superintendent must focus on meeting the regular, ongoing responsibilities that make
the school district function effectively and efficiently. The superintendent must have a clearly defined job
description to ensure that the school board and superintendent share a common understanding of roles
and ongoing responsibilities.

The job description should be grounded in the competencies identified in Minnesota Rules 3512.0510,

address the school district’s specific needs, and be revisited regularly to ensure that the description
accurately describes the full scope of the superintendent’s roles and responsibilities. The job description
must be consistent with the school board’s vision, mission, and goals.

Sample Superintendent Job Description

General Position Description

The superintendent is the chief executive officer of the school district, an advisor to the school board and
is directly accountable to the school board.

The superintendent is responsible for guiding and directing all school district operations and activities and
for informing the school board of all needs related to the school district’s current and future operations.
The superintendent shall recommend policies to the school board and shall be responsible for
implementing, interpreting, and executing polices that the school board has adopted.

Specific Duties

The superintendent shall

e Provide leadership for educational programs, staff development programs, and curriculum
development to provide all the school district’s students the best possible learning opportunity
and environment;

e Inform and advise the school board about programs, practices, and problems and keep the school
board informed of the activities operating under the school board’s authority;

e Explain the school district’s educational needs to the school board, recommend necessary new
and/or revised policies and staffing changes for school board action;

e Serve as a liaison between the school district and the community; respond to concerns of parents,
students, residents, and staff to increase understanding of policies and practices and to keep them
informed of and involved in school district activities;

e Oversee school district financial operations and prepare, present, and recommend a budget;

e Communicate employee proposals to the school board, recommend adjustments to employee
policies and salary structures as appropriate, and manage all employee contracts and policies;

e Develop and maintain a comprehensive strategic planning process, which includes short- and
long-term planning and development of school district and instructional goals;
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Establish and maintain working relationships with agencies and organizations outside the school
district to promote the school district’s best interests through contact with legislators, local
government leaders, other superintendents, businesses, and others.

Maintain and improve effective school board-superintendent relationships by participating in
joint seminars and training sessions;

Delegate responsibility and authority to school district employees as appropriate and define the
authority and responsibilities of and effectively evaluate middle managers;

Complete all required state and federal reports in a timely manner; and

Assume ultimate responsibility for all aspects of the school district’s operation.
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OVERVIEW OF PART 2
Part 2: Developing a Goals- and Standards-based Evaluation and Process
1. Establish goals and selecting standards

e Standard 1: Governance Team

e Standard 2: School District Finances

e Standard 3: Communication and Community Relations
e Standard 4: School District Operations

e Standard 5: Human Resources

e Standard 6: Teaching and Learning

e Standard 7: Student Support

e Standard 8: Ethical and Inclusive Leadership

2. Schedule and hold a mid-year evaluation
e Preparing for the mid-year and end-of-year evaluation meetings
3. Schedule and hold an end-of-year summative evaluation meeting

e Tips for Conducting a Fair and Objective Evaluation Meeting
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PART 2: DEVELOPING A GOALS- AND STANDARDS-BASED EVALUATION

Planning is essential to developing an effective goals- and standards-based evaluation. A goal establishes
shared expectations for the superintendent’s individual job performance. Standards focus on objectives
the school district is directed toward. Goals- and standards-based evaluations are important because they
help communicate expectations to the superintendent regarding individual improvement and district-
level aspirations.

To set goals and standards, the school board must decide how the superintendent should spend the bulk
of his or her time to help the school district meet its strategic priorities and goals. The school board and
superintendent team must decide the areas that are most in need of the superintendent’s attention.

The school board and superintendent are encouraged to develop the evaluation criteria and processes
that meet their school district’s needs. A hybrid approach that includes a limited number of performance
goals and standards may be most helpful to the school board and superintendent. The process of setting
performance goals, selecting the standards, and conducting the evaluation can be divided into three steps:

Step 1: Establish goals and standards
Step 2: Schedule and hold a mid-year formative evaluation meeting
Step 3: Schedule and hold an end-of-year summative evaluation meeting

Each step of the process is outlined below.

Step 1: Establish Goals and Select Standards

The school board and superintendent establish two or three district-focused goals and one or two
professional development goals for the superintendent. The goals should be clearly aimed at improving
student learning, the climate for student learning, and other specific areas of operational oversight. The
goals detail expectations for the superintendent to accomplish during the next twelve months,
understanding that circumstances may necessitate modifications during the year. Minnesota Rules

3512.0510, which can be helpful in setting superintendent goals, can be found beginning on page A-10.

When possible, measurable progress indicators (the evidence the school board expects to receive from
the superintendent for use in determining whether the goals have been accomplished) should be mutually
agreed upon by the school board and superintendent. Each measurable progress indicator should be clear,
understood by both the school board and superintendent, and recorded under the goal. The sample
document found on page A-1 details two possible superintendent goals and evidence associated with each
goal.

Once the goals have been selected and the relevant evidence is identified, the school board and
superintendent work together to identify standards to be assessed based on the school district’s strategic
goals and priorities. Each standard includes specific elements that further define the superintendent’s
responsibilities within the standard. The level of performance is progressive in nature and moves from
ineffective to highly effective.
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Each standard will not be assessed annually. Each year, the parties will select two or three standard(s) and
all or some of the elements within the selected standard(s). Lastly, a standard may support (an)
established superintendent goal(s), school district goal(s), or a clearly defined operational or
organizational area of focus. A list of eight possible standards and associated elements is provided below.
A sample completed evaluation form that includes both goals- and standards-based criteria can be found
beginning on page A-4.

Evidence of performance for each goal (measures and/or progress indicators for each goal) that the
superintendent must provide should also be identified.

Standard Elements
Governance Team e Roles and Responsibilities
e Goals and/or Strategic Plan
e Policy Implementation
e Information for Decision-Making
e School Board Questions and Development
School District Finances e Budget Development and Maintenance
e Financial Statements
e Financial Controls
e Bond and Levy
e Asset Protection
Communication and Community e Relationship with the Community
Relationships e Engagement
e Informs the Community as a Whole
e Advocacy

e Media
e Visibility and Approachability
School District Operations e Facilities

e Transportation

e Food Service

e Technology

e Maintenance

e Personnel

Human Resources e Internal Communications

e Personnel Concerns

e Delegation of Duties

e Visibility and Approachability

e Hiring and Staff Development

e  Collective Bargaining and Union Relations
e  Evaluation

Teaching and Learning e Staff Development

e School Improvement

e  Curriculum and Instruction

e Professional Knowledge of Teaching and Learning
e  Culture of Cooperation

Student Support e Student Engagement and Feedback
e Student Attendance

e Support for Students

e Student Discipline

e  Culture of Cooperation

e School Safety and Security

e Emotided Health and Social Needs
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Ethical and Inclusive Leadership

Ethics and Professional Behavior

Interactions with Staff, Students, and Community
Professional Practice

Diverse Communities

Cultural Competency

Equity Plan Implementation
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Standard 1. Governance Team

Element 1.a. Roles and Responsibilities

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Models adherence to school Works with the school Articulates and adheres Does not articulate or

board and superintendent roles | board to review and refine to the roles and adhere to the roles and

and responsibilities that have guidelines for effective responsibilities of the responsibilities of the

been established and school board and school board and school board and

articulated. Facilitates candid superintendent roles and superintendent superintendent

and respectful discussion of any | responsibilities

issues that are unclear

Element 1.b. Goals and/or Strategic Plan

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Facilitates development of the Facilitates development of Goals have been Goals are not

school district’s short- and the school district’s short- developed but no overall | developed.

long-term measurable goals and long-term goals and plan or alignment of

and aligns available resources recommends necessary resources exists

with school district’s budget to | financial strategies to meet

accomplish goals goals

Element 1.c. Policy Implementation

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Leads in determining school Consults with school board Occasionally acts without | Does not follow or rely

district needs and policy when questions of policy following school board on school board policy.
priorities; facilitates regular interpretation arise; follows | policy Uses personal discretion
review and revision of school school board policy in in decision-making

board policy and policy decision-making

development process

Element 1.d. Information for Decision-Making

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Collaborates with school board | Assists school board in Shares information with Does not provide timely

to review and improve value of | understanding multiple a few school board information needed for
information and guidance perspectives surrounding members for decision- effective school board
provided to the board for issues as well as possible making in a timely decision-making;

effective decision-making; implications of decisions; manner; provides meeting materials are
ensures meeting materials are provides meeting materials | incomplete meeting not readily available;
comprehensive, with adequate | and background and materials that do not members do not receive
background information and historical perspectives; include adequate enough information

possible action; offers includes recommendations background information regarding agenda or
thorough, timely, and prudent or historical perspective background information
recommendations

Element 1.e. School Board Inquiries and Development

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA

Answers school board
questions thoroughly to ensure
understanding; actively and
continuously encourages school
board development by seeking
and communicating school
board development
opportunities; creates, follows
and annual reviews
communication protocols

School board questions are
addressed with follow-up to
members most of the time.
Provides members with
information regarding
school board development
opportunities when they
arise. Communication
protocols exist and are
followed most of the time

School board questions
are answered, but not all
members are apprised of
relevant questions and
answers. When asked,
provides members with
information about school
board development.
Communication protocols
exist, but are rarely
followed

School board questions
are rarely answered.
Does not promote
school board
development. No
communication
protocols exist
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Standard 2. School District Finances

Element 2.a. Budget Developme

nt and Maintenance

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Engages in timely budget Engages in proactive Budget development, Budget knowledge is
planning and actions that budget actions that resource allocations, and | limited. Budget is
consider current and long- consider current management is focused developed and
range information and data; information and data; seeks | on meeting immediate managed without
seeks balance to meet balance to meet the needs and fiscal issues. taking into
students’ current and future students’ needs and be Decisions are primarily consideration current
needs and be fiscally fiscally responsible to reactive to current needs | needs of the school
responsible to community; community; distributes of the school district district. Resources are
distributes resources to meet resources in light of school allocated without
immediate and long-range district goals and consideration of school
objectives immediate objectives district needs
Element 2.b. Financial Statements
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Provides constant flow of Regularly reports to the Reports status of Does not report
budgetary and/or financial school board concerning financial accounts as financial information to
information and discussion of budget and financial status | requested by school school board other than
ramifications of changes board annual audit
Element 2.c. Financial Controls
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Promotes appropriate financial | Is current with general and | Uses annual audit to Annual audit reveals
controls, including third-party state accounting reveal discrepancies; areas in need of
audits and reconciliation of procedures; maintains internal controls are improvement; financial
accounts; implements internal controls inconsistent accounts are not in
preventive measures to protect order
school district finances
Element 2.d. Bond and Levy Campaigns
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Helps school board assure that | Helps school board develop | Helps school board Does not provide school
levy and bond campaigns meet | community engagement assure that levy and board with timely and
immediate fiscal needs and strategies that build bond campaigns are helpful guidance on
advance long-term school support for levies and conducted in legally conducting levy and
district goals and/or priorities bonds correct and fiscally bond campaigns

responsible manner
Element 2.e. Asset Protection
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA

Protects school district's fiscal
health by continually seeking
efficiencies and identifying new
sources of funding, such as
grants and investment
opportunities; follows school
district policies and procedures
to ensure funds and property
are secure; bases
recommendations and
decisions on school district

Provides some oversight of
school district resource
allocations and decisions,
including fiscal investments,
grant funding
opportunities, fixed assets,
and external resources;
usually follows policies;
ensures alignment between
school district assets and
priorities to support

Provides limited
oversight of school
district resources,
including fiscal
investments, grant
funding opportunities,
and fixed assets; does
not consistently follow
policies; some alignment
exists between school
district assets and

Does not provide
oversight of school
district resources,
including fiscal
investments, grant
funding opportunities,
and fixed assets; has
not developed policies
to guide asset-related
decisions; makes fiscal
decisions that do not

approved priorities and needs improved instructions and priorities align with school district
other key goals priorities and/or are
wasteful
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Standard 3. Communication and Community Relationships

Element 3.a. Relationships with the Community

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Builds and sustains productive Creates relationships with Reluctantly seeks some Has no relationships
relationships with public and public and private sectors relationships with public with public and private
private sectors, such as local or private sectors sectors and shows no
law enforcement, MSBA, interest in pursuing
MASA, etc. partnerships
Element 3.b. Engagement
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Seeks out and provides Solicits input from select Very rarely seeks input Demonstrates lack of
opportunities for input from external groups and from external groups and | regard for input and
external groups and individuals individuals influence of external
individuals; uses the input in groups and individuals
decision-making process
Element 3.c. Informs the Community as a Whole
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Actively keeps community Keeps community members | Keeps only some Does not provide
informed with appropriate, informed of school district community members information community
regular communication on issues and/or concerns as informed of school needs to understand
variety of school district topics, | needed so school board district issues and/or school district issues
issues, and/or concerns, may meet its concerns, limiting school | and/or concerns,
allowing school board to meet | responsibilities board’s ability to meet its | hindering school
its responsibilities responsibilities board’s ability to meet

its responsibilities
Element 3.d. Advocacy
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Works with school board and Assumes leadership role Engages with Does not engage with
staff to build relationships with | through numerous contacts | government officials to city, township, county,
government officials to with government officials protect students’ state, and federal
promote students’ interests to protect and promote interests officials (government
and influence appropriate students’ interests officials) to protect
responses to government students’ interests
actions
Element 3.e. Media
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Actively engages media; Is cooperative with media; Passively and reluctantly | Does not communicate
maintains professionalism with | seeks to promote school communicates with with community
media; seeks to promote district in media media
school district in media and
community
Element 3.f. Visibility and Approachability
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA

Is visible and approachable by
members of the community;

attends many and varied
events

Is visible and approachable
by community; attends
some events.

Attends few events and
is seldom approachable
by community

Is neither visible nor
approachable by
community
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Standard 4. School District Operations

Element 4.a. Facilities

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Ensures facilities management | Ensures facilities Discusses facilities needs | Facilities management
plan is in place and includes management plan is in internally, but no planis | plan is not created;
current status of buildings and | place and includes current created; addresses issues | maintenance is
need to improve facilities in status of buildings and on an as-needed basis performed only when
the future, with projected plan | need to improve facilities in absolutely needed
to secure funding the future
Element 4.b. Transportation*
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Ensures transportation Ensures transportation Transportation Transportation
department operates department operates department operates on | department operates
efficiently and effectively; has efficiently and effectively day-to-day basis without | haphazardly without
long-range plan for replacing most of the time; has long- | long-range plan for long-range plan for
school district vehicles as range plan for replacing replacing school district replacing school district
needed school district vehicles as vehicles as needed vehicles as needed
needed
Element 4.c. Food Service**
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Ensures food service operates Ensures food service Food service operates Food service operates
efficiently and effectively and operates efficiently and with a deficit; meals with a deficit; meals do
offers nutritious and appealing | effectively most of the time | meet government not meet government
meals that meet or exceed and that meals meet standards standards and are
government standards government standards neither nutritious nor
appealing
Element 4.d. Technology
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Is open to future needs and Ensures technology plan in Technology plan in place, | No technology plan in
trends in technology; ensures place with long-range plan | but no replacement plan | place; no replacement
technology plan is in place and | to replace and upgrade for hardware, software, plan for hardware,
includes long-range plan to hardware, software, and and infrastructure software, and
replace and upgrade infrastructure infrastructure
hardware, software, and
infrastructure
Element 4.e. Maintenance***
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Ensures maintenance Ensures maintenance Maintenance Maintenance
department operates department operates department operates on | department operates
efficiently and effectively and efficiently and effectively day-to-day basis, with no | haphazardly with no
has a system for reporting most of the time; most system for reporting system for reporting
and/or handling work orders in | work orders are completed | and/or handling work and/or handling work
timely manner; schedule for in timely manner orders orders
maintenance is in place and is
followed
Element 4.f. Personnel
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA

Ensures sites are staffed
appropriately; staff receive on-
going professional
development

Most sites are staffed
appropriately; staff receive
on-going professional
development

Multiple sites lack
appropriate number of
staff; professional
development is offered,
but not consistently used

Staff level is inadequate
across school district
with no professional
development offered,
or, if offered, not
utilized
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* Note 4.b.: Safety is a concern regardless of whether the school district operates its own transportation services or contracts

with an outside vendor.

**Note 4.c.: Providing nutritious meals is important regardless of whether the school district operates its own food service or

contracts with an outside vendor.

***Note 4.e.: School district facilities and grounds management is important regardless of whether the school district operates

its own maintenance programming or contracts with an outside vendor.
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Standard 5. Human Resources

Element 5.a. Internal Communica

tions

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Establishes system for keeping Keeps staff informed of Inconsistently keeps Lacks specific system to
staff continually informed of most important matters staff informed of inform staff of
important matters and allowing | and seeks input annually important matters important matters or
opportunities for regular input fails to seek input
Element 5.b. Personnel Concerns
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Follows established Uses policies and Establishes policies and | Policies and procedures
comprehensive, proactive procedures to address procedures, but does for handling personnel
system with personnel matters; | personnel matters with not implement them concerns in consistent
routinely discusses personnel consistency, fairness, consistently manner are not in
policies discretion and impartiality place; some situations

may be handled with

bias or inconsistency
Element 5.c. Delegation of Duties *
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Delegates responsibility to staff | Delegates responsibility to | Is reluctant to place Tightly controls
that will foster professional appropriate staff much authority or decisions made within
growth, leadership, and decision-making with administrative team
decision-making skills key staff
Element 5.d. Visibility and Approachability
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Is visible at variety of school Is visible and Seldom visits buildings; Is neither visible nor
events and approachable by approachable by staff; attends few building approachable by staff;
staff; prioritizes regular visits to | visits buildings and/or events and activities; is is isolated from staff
buildings and classrooms; classrooms not approachable
consistently follows open door
policies
Element 5.e. Hiring and Staff Development
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Follows established plan for Follows established plan Plan exists for No plan exists for
recruiting, hiring, supporting, for recruiting, hiring, recruiting, hiring, recruiting, hiring,
inducting, developing, and supporting, inducting, supporting, inducting, supporting, inducting,
retaining staff while keeping developing, and retaining | developing, and developing, and
students’ interests in mind staff retaining staff, but is retaining staff

not used consistently
Element 5.f. Collective Bargaining**
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Assists school board in Is proactive in preparing Accepts that collective Does not seek to
preparing for and conducting for collective bargaining bargaining is necessary | understand and/or
negotiations by sharing appropriate and may be challenging | improve collective
information bargaining

Element 5.g. Evaluation
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Puts in place appropriate Assures most staff are Assures evaluations are | No performance
performance evaluation evaluated annually and completed, but are evaluation system in
systems; assures school district that evaluations are consistent or not in place; evaluations not
staff are evaluated at least completed in a timely compliance with state completed as required
annually; completes required manner; some needed law by state law
evaluations; ensures necessary individualized staff
development plans are in place improvement plans not
and that evaluations are developed
consistent across school district

*Note 5.c.: School district finances and structures impact staffing levels and administrative oversight and responsibilities.

**Note 5.f.: School district-related negotiations processes vary Boged on negotiations philosophy, approach, and models used.
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Standard 6. Teaching and Learning

Element 6.a. Staff Development

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Ensures comprehensive staff Ensures staff development | A staff development plan | No comprehensive
development plan exists and plan exists and is followed in place, but not school district staff

aligns with school district and most of the time; assures consistently followed; development plan; staff
school specific goals and staff development staff development development not

complies with law; assures programs are based upon programs are based consistently provided;

staff development programs available opportunities upon available staff are left

fit school district-specific plan, | targeted toward staff opportunities responsible for their

goals, and priorities and focus growth and increasing improvement

on increasing student student achievement

achievement

Element 6.b. School Improvement

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Ensures school improvement Ensures school School improvement School improvement

plans are in place at all improvement plans are in plans are in place at efforts are limited; no
buildings and align with school | place at all buildings and building level, but lack comprehensive plan in
district-wide goals; assures align with school district- school district-wide place

plans and strategies are in wide goals coordination

place and used for

implementing improvement

efforts and monitoring

progress

Element 6.c. Curriculum and Instruction

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Ensures curriculum is in place, Ensures curriculum meets Allows teachers to define | Curriculum is not a

aligned across grade levels, the state standards; strives | their own curriculum; priority and/or is

and complies with state to accommodate diverse little coordination exists; | inconsistent across
standards; assures learning styles, needs, and encourages teachers to grade levels; little to no
instructional practices are levels of readiness; makes enhance instructional focus on instruction
differentiated and some effort to incorporate | skills and embrace exists; Technology not
personalized to student needs technology into learning technology, but no utilized in classroom

and that technology enhances comprehensive program | instruction

teaching and learning is in place

Element 6.d. Professional Knowledge of Teaching and Learnin

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Demonstrates knowledge and | Demonstrates knowledge Is somewhat Is uninvolved in current
comfort with current of current instructional knowledgeable of instructional programs;
instructional programs; seeks programs and is able to current instructional is unaware of current

to communicate how the discuss them; seeks to programs; relies on instructional issues

school district is implementing | learn and improve upon others for

best practices; participates personal and professional information/data

actively in professional groups | abilities

for the school district’s benefit

Element 6.e. Culture of Cooperation

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA

Develops and supports open,
productive, caring, and
trusting relationships among

staff

Encourages open,
productive, caring, and
trusting environment
among staff

Haphazardly supports
open, productive, caring,
and trusting
environment among

staff

Culture of trust does
not exist
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Standard 7. Student Support

Element 7.a. Student Engagement and Feedback

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Empowers staff to cultivate Asks staff to foster and Ensures staff encourage Staff do not foster or
and reinforce student reinforce student and reinforce student reinforce student
engagement in school; student | engagement in school; engagement in school; engagement; positive
conduct is positive; actively most student conduct is some students engage in student conduct does
seeks student input and positive; readily accepts positive conduct; accepts not exist; does not
creates methods for students student input and engages | student input, but does accept student input
to be actively involved in students in school district- not seek it or feedback
setting school district-wide wide goal setting
goals
Element 7.b. Student Attendance
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Prioritizes student attendance; | Focuses on attendance; Attendance is not an area | Attendance is not
addresses individual student plans and interventions to of focus; no plan exists to | addressed as a policy
attendance problems early address chronic attendance | address attendance; issue; no plan to
and supports are in place; problems exist, but are not | attendance rates address attendance
assures attendance rates are consistently implemented; | fluctuate exists; attendance
maintained at a high level attendance rates are rates are decreasing
improving
Element 7.c. Support for Students
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Provides systems of Provides systems of Academics, supports, Academics, supports,
academics, supports, services, academics, supports, services, extracurricular services,
extracurricular activities, and services, extracurricular activities, and extracurricular
accommodations to meet activities, and accommodations to meet | activities, and
range of students’ learning accommodations to meet some students’ range of accommodations are
needs; ensures coordination most students’ range of learning needs; trusting, not available for
and alignment of supports; learning needs; safe, inclusive, and students; trusting,
maintains safe, caring, coordination and respectful school safe, inclusive, and
healthy, respectful, and alignment could be environment exists and is | respectful school
inclusive learning environment | improved; trusting, safe, sustained for most environment does not
for students inclusive, and respectful students exist for many
school environment exists students
Element 7.d. Student Discipline
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Clearly defines expectations Defines expectations for Defines expectations for Does not clearly define
for student behavior and student behavior and some student behavior expectations for
conduct; policies identify conduct; policies identify and conduct; policies student behavior;
student behaviors subject to most behaviors subject to specify some behaviors policies do not specify
discipline; enforces violations discipline; enforces subject to discipline; does | behaviors subject to
of student discipline policy in violations of student not enforce violations of discipline; does not
even-handed manner; discipline policy; student discipline policy consistently enforce
communicates expectations communicates for most students; violations of student
for student behavior to expectations for student provides some discipline policy;
parents and students on behavior to parents and communication to communication not
regular basis students, but not regularly | parents and students provided to parents
and students
Element 7.e. Culture of Cooperation
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA

Develops and supports open,
productive, caring, and
trusting school culture among
students

Encourages open,
productive, caring, and
trusting school culture
among students

Haphazardly supports
creation of open,
productive, caring, and
trusting school culture
among all students

Trusting school
climate does not exist
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Element 7.f. School Safety and Security

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Ensures system-wide plan is Ensures plan has been Ensures plan has been No plan has been
developed and implemented to | developed and developed to assure developed to assure

assure all school district implemented to assure school district buildings school district

buildings and grounds are safe | school district buildings and | and grounds are safe and | buildings and

and secure; collaborates with grounds are safe and secure, including some of | grounds are safe and

local law enforcement and fire | secure; collaborates with the required safety drills | secure

prevention agencies; ensures local law enforcement and

use of effective crisis practicing safety drills to

management strategies and ensure parties know

techniques; monitors for responsibilities

effectiveness; ensures drills are

conducted to ensure parties

know roles and responsibilities

Element 7.g. Emotional Health and Social Needs

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA

Ensures system-wide plan has
been developed and
implemented to assure a
healthy school and/or work
environment; collaborates with
local mental health and social
services and agencies, if
available, to provide services
for students and/or staff;
implements policies prohibiting

Ensures system-wide plan
has been developed to
assure a healthy school
and/or work environment;
collaborates with local
services and agencies to
provide social and
emotional support options
and services for students
and/or staff; ensures

Plan has been developed
to assure a healthy
school learning and work
environment;
collaborates with local
services to provide social
and emotional support
options and services for
students and/or staff,
but is not followed

No plan developed to
assure a healthy
learning and/or work
environment; no plan
for social and
emotional support
options and services
for students and/or
staff exists; policies
prohibiting bullying

bullying and harassment as policies prohibiting bullying | completely; policies and/or harassment
intended and evaluates on and/or harassment have prohibiting bullying do not exist
ongoing basis been developed and and/or harassment
implemented policies have been
developed
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Standard 8. Ethical and Inclusive

Leadership

Element 8.a. Ethics and Professional Behavior

Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Demonstrates commitment to Consistently models highest | Follows acceptable Does not comply with
highest standards of ethical standards of ethical and standards of ethical and | standards of ethical
and professional behavior, professional behavior, professional behavior; and professional
including courage and including courage and articulates expectations behavior; does not
integrity; creates climate in integrity; guides staff to for ethical and articulate
which employees are highly articulate and reinforce professional behavior by | expectations or
conscious of ethical and high ethical and staff and with monitor compliance
professional expectations and professional expectations stakeholders in for ethical and
holds each other accountable; | for school district staff; professional, respectful, professional behavior
provides exemplary model that | solicits, engages, and and trustworthy manner | in the school district;
influences stakeholders to act interacts with stakeholders does not interact
with high degree of in professional, respectful, with others in
professionalism, respect, and and trustworthy manner professional,
trustworthiness respectful, and

trustworthy manner
Element 8.b. Interactions with Staff, Students, and Community
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Assures that school district Guides staff to examine Frequently examines Does not examine
procedures and practices are school district procedures school district school district
systematically reviewed and and practices for adherence | procedures and practices | procedures and
revised to reflect fairness and to principles of fairness and | for adherence to practices for
respect for human dignity for human dignity; manages principles of fairness and | adherence to
members of school community; | dynamics of union human dignity; works to | principles of fairness
builds relationships with union | relationships make the best of union and human dignity; is
and non-dffiliated employee relationships unable to work with
groups through trust and union leadership;
sharing appropriate does not work to
information improve relationships
Element 8.c. Professional Practice
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Demonstrates high level of self- | Demonstrates self- Has awareness of need Does not
awareness of and commitment | awareness and need for to improve on demonstrate
to improve upon professional improved professional professional practice awareness of need to
practice practice improve professional

practice.
Element 8.d. Diverse Communities
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA
Fosters formal and informal Develops strategies to help | Becomes familiar with Does not recognize or
partnerships with diverse staff and the school board views and characteristics | respond to the
groups to support mutual become familiar with views | of diverse groups within existence of diverse
goals. and characteristics of the community groups in the

diverse groups in the community
community

Element 8.e. Cultural Competency
Highly Effective (4) Effective (3) Developing (2) Ineffective (1) NA

Engages stakeholders to
develop a school district-wide
welcoming culture that honors
the values, beliefs, norms, and
traditions of diverse groups
and integrates diverse
representation into school and
school district decision making

Develops strategies to help
staff capitalize on assets
that students from diverse
cultural, ethnic, racial, and
economic backgrounds
bring to the classroom

Assures that staff has
necessary cultural
competence to respond
to students’ needs

Does not use
strategies that
recognize and
capitalize on
community’s
diversity
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Element 8.f. Equity Plan Implementation

Highly Effective (4)

Effective (3)

Developing (2)

Ineffective (1)

NA

Ensures a coordinated, system-
wide plan to achieve equity for
all students and staff has been
developed and implemented,
including strategies for
meaningful engagement of
students and staff from diverse

Ensures a system-wide plan
to achieve equity has been
developed and
implemented, including
strategies for meaningful
engagement of students
and staff from diverse

A plan to achieve equity
has been developed,
including strategies for
meaningful engagement
of students and staff
from diverse
communities and

No plan to achieve
equity has been
developed

communities and backgrounds, | communities and backgrounds
strategies for recruiting diverse | backgrounds, targeted
staff, closing the achievement efforts to close
gap, and providing staff achievement gap, and
development; monitors plan is | providing professional
on ongoing manner development
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Step 2: Schedule and Hold a Mid-Year Evaluation

The school board determines the superintendent evaluation process and procedures, which must comply
with Minnesota’s Open Meeting Law (Minnesota Statutes Chapter 13D) and the Minnesota Government
Data Practices Act (MGDPA) (Minnesota Statutes Chapter 13).*

Midway through the evaluation cycle, school board members should conduct a formative evaluation of
the superintendent to assess the superintendent’s progress toward the established goals and standards.
The superintendent may choose to complete a self-evaluation. The school board and superintendent
should note that superintendent evaluations may be conducted more often.

The school board’s completed formative evaluation form should be placed in the superintendent’s
personnel file and later attached to the summative evaluation. Please see the sample superintendent
evaluation timeline (page 5), the sample mid-year formative evaluation form (page A-5), and the sample
superintendent self-evaluation form (page A-8).

Preparing for the Mid-Year and End-of-Year Evaluation Meetings
The process and procedures for preparing for and holding the mid-year and end-of-year evaluation
meetings should be developed and documented well in advance to ensure the meetings run as smoothly

as possible. One process a school board might follow is provided below.

e One month prior to the evaluation, the school board schedules a closed meeting in compliance
with M.S. 13D.05, Subd. 3(a) for the purpose of discussing the superintendent’s performance

evaluation;

e One or two weeks prior to the closed evaluation meeting, the school board chair distributes the
evaluation form to the other school board members for review and preparation prior to the
evaluation meeting;

e During the evaluation meeting, the school board chair leads the discussion to help the school
board reach a consensus on the superintendent performance. As they review each goal and
standard, the school board members should note their ratings when appropriate and provide
general comments on the superintendent’s progress and/or growth;

e The school board chair writes the school board members’ comments and ratings on the
appropriate evaluation form. After the evaluation meeting, the form completed by the school
board chair becomes the school board’s overall mid-year or summative evaluation of the
superintendent’s performance. Once signed by the superintendent and school board chair, the
completed form is placed in the superintendent’s personnel file.

e The school board chair ensures that the school board complies with all of the requirements of
M.S. 13D.05, Subd. 3(a).

*Note: When evaluating the superintendent’s performance, school board members should be aware that
any data that the school district collects is government data that may become the subject of a MGDPA
request. 176
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Step 3: Schedule and Hold an End-of-Year Summative Evaluation Meeting

At the end of the evaluation cycle, the school board should conduct a summative evaluation of the
superintendent. The school board assigns ratings, along with supporting evidence, based on the
superintendent’s accomplishment of the school board-approved goals and standards. The
superintendent’s presentations to the school board throughout year, other evidence and data, and an
ongoing discussion of the superintendent’s progress toward the goals and standards will provide school
board members with important information to support their evaluation.

The school board determines the superintendent evaluation process and procedures, which must comply
with Minnesota’s Open Meeting Law (Minnesota Statutes Chapter 13D) and the Minnesota Government

Data Practices Act (Minnesota Statutes Chapter 13).* Please see the sample superintendent evaluation

timeline (page 5) and a sample end-of-year summative evaluation (page A-6).

School board members prepare for the summative evaluation meeting by reviewing the established goals
and standards to determine whether progress was made and/or growth or achievement has
occurred. Each school board member should prepare to share observations and ratings for each goal and
standard assessed. The school board chair facilitates the discussion and invites the superintendent to
provide additional clarification/progress reports, if any, the school district-focused goals and professional
development goals for the superintendent.

When considering the rating to choose, school board members should keep the following brief
descriptions in mind:

e “Highly Effective” — the superintendent’s performance goes above and beyond proficiency to
achieve an exceptionally high level. This rating is relatively rare.

o “Effective” — the superintendent’s performance is fully satisfactory, meeting all expectations at a
high level. The superintendent not only meets goals and carries out plans effectively, but also
shows flexibility and creativity in adjusting to changed circumstances or unexpected roadblocks
and can articulate the progress to date and future plans.

o “Developing” — the superintendent’s performance demonstrates many of the characteristics
associated with effective performance, although a few exceptions and inconsistencies may exist.

e “Ineffective” — the superintendent’s behavior does not demonstrate the characteristics
associated with effective performance. The superintendent may behave contrary to expectations
or may fail to show positive behaviors desired. This rating is relatively rare.

Based on the discussion, the school board completes an overall end-of-year summative evaluation form

and provides a summary of its conclusions at its next open school board meeting. The school board chair
ensures that a copy of the summative evaluation is placed in the superintendent’s personnel file.

177

26 |


https://www.revisor.mn.gov/statutes/cite/13D
https://www.revisor.mn.gov/statutes/cite/13D
https://www.revisor.mn.gov/statutes/cite/13D
https://www.revisor.mn.gov/statutes/cite/13D
https://www.revisor.mn.gov/statutes/cite/13D

Tips for Conducting a Fair and Objective Evaluation Meeting

Holding the evaluation meeting requires prior thought and tact. The school board has a responsibility to
evaluate the superintendent’s performance. Unfortunately, no evaluation process or instrument is
completely objective and some subjectivity is to be expected. However, every evaluation process should
foster a fair analysis of the superintendent’s performance.

Tips for conducting the superintendent’s evaluation include:

e Maintain a respectful, professional process

e Focus on standards and goals, not personality

e Identify strengths in performance on which the superintendent can build
e Address poor results with tact and constructive criticism

e Give recommendations for corrective action where needed

e Go beyond conclusion reporting; use a problem-solving focus

e Encourage a professional development plan

e Conclude the evaluation by outlining priority goals for the coming year
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OVERVIEW OF PART 3
Part 3: Appendices

1. Evidence Examples

2. Goals and Standards Evaluation Forms/Examples
e Sample Form 1 — Establish Goals and Standards
e Sample Form 2 — Mid-Year Formative Evaluation
e Sample Form 3 —School Board’s Final End-of-Year Summative Evaluation
e Sample Form 4 — Final Performance Summary Sheet
e Sample Form 5 — Superintendent Self-Evaluation Form (Optional)
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APPENDICES

A. Evidence Examples

The validity, reliability, and effectiveness of the evaluation instrument chosen will rely upon school board
members’ use of evidence to rate the superintendent’s performance regardless of whether the
performance evaluation is a goal or standard. Evidence helps to demonstrate performance of the
superintendent and removes guess work and subjectivity from the evaluation. Data sources are those
documents, communications, newspaper articles, agendas, etc., that provide evidence of the
superintendent’s performance.

The data sources that serve as evidence of the superintendent’s performance should be selected at the
beginning of the evaluation cycle and be mutually agreed on by the school board and superintendent.
Data sources should be limited to only what is needed to inform rating the superintendent’s performance
for a specific goal or standard. Excessive use of evidence clouds the evaluation process and wastes
precious time and resources. The school board and superintendent should also establish when data
sources are to be provided, i.e., as they originate, at designated checkpoints, during self-evaluation, etc.

The following list provides a sampling of data sources that may be used as evidence of performance. The
list is by no means exhaustive, but it provides an overview of many commonly created and used data
sources. Again, the board and superintendent should work together to select the data sources that best
demonstrate the superintendent’s performance for each goal and/or standard to be assessed.

School District Policies, Plans, and Reports Relevant Goal/Standard Date Submitted
Administrative Calendar

Affirmative Action Plan

Auditor’s Report

Community Education Annual Report
Community Survey

Crisis Management Plan

Diversity Training/Awareness Plan
ESSA Accountability Report
Long-Range Facilities Management Plan
Minnesota Report Card

Minnesota Student Survey Results
NAEP Data

Needs Assessment

Q-Comp Plan

School Improvement Plan

Staff Handbook

Strategic Plan

Student Handbook

Wellness Report

World’s Best Workforce Report
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School District Employees

Background Check Verification

Contract Negotiations Participation

Grievances (number, reason, status)

Hiring Process Documents

Job Descriptions

Instruction, Curriculum, and Assessment

Instruction-focused Professional Development

Presentations to Staff

Professional Learning Communities

Teacher Use of Student Data

Students and Curriculum

Bullying/Harassment Programs

Celebrations of Student Achievement

Character Education Program

Curriculum and Instruction Audit

Curriculum Team Meeting Agendas

Enrollment Projections

Equity Program Results

Graduation Rates

Open Houses

Parent Classes

Parent-Teacher Conferences

Positive Behavior Supports

Program Evaluation

Registration Materials

Student Achievement Data

School District Finances

Bids and Quotes

Fund Management Policies and Procedures

Grants Applied For/Received

School District Budget

Communications and Community

Civic Group and Stakeholder Presentations

Community Meeting Agendas/Minutes

Community Partnerships

Outreach Programs

Parent Communications

Relationship Building Efforts

School District Communication Plan

School District Earned Media

School District Social Media Plan and Presence

Superintendent Participation in Community
Organizations

Superintendent Professional Memberships

Website Development, Maintenance, and Usage
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School Board and Administration

Administrative Team Meeting Agendas/Minutes
New School Board Member Orientation Program
Policies and Administrative Procedures
Recommendations to the School Board

School Board and Administrative Goals

School Board Meeting Agendas

School Improvement Advisory Committee Minutes
Workshops and Training Programs

B. Evaluation-Related Forms
A school board and superintendent should collaborate to develop evaluation forms.

Below, five sample forms are provided. The content in each sample form illustrates the nature and extent
of the content that might be provided. Your school district may choose to adopt one of these options or
create its own evaluation forms.

Form 1: Establish Goals and Standards

The goals for the superintendent are set forth, together with the evidence to be provided to establish the
superintendent’s performance of the goal. The evaluation scale that the Governance Team will use to
evaluate the superintendent’s performance is included.

Form 2: Mid-Year Formative Evaluation Form

The superintendent’s goals and the standards are stated and evidence of progress or growth to date is
described. The school board then provides overall comments.

Form 3: School Board’s Final End-of-Year Summative Evaluation

The superintendent’s goals, which appear on Form 1, are set forth. The school board completes the
evaluation scale for each goal and standard and, in addition, states an overall rating for the combined
goals and standards. Qualitative guidance is included regarding the goals and standards. The
superintendent is provided an opportunity to offer comments.

Form 4: School Board’s Summary of its Conclusions
The school board provides a summary statement on each superintendent goal and standard.
Form 5: Superintendent Self-Evaluation Form (Optional)

The superintendent provides evidence of performance of each goal, together with evidence of
progress/growth related to each goal. The superintendent also provides evidence of progress/growth on
each standard, noting areas of strength and areas needing improvement.
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SAMPLE FORM 1 — ESTABLISH GOALS AND STANDARDS

Goal 1: Provide
leadership to
maximize use of
school district
resources

Evidence of Performance 1: By (month) of 20--, develop and implement a five
(5) year capital improvement plan, identifying general and deferred
maintenance needs for all facilities and an annual allocation of resources for
meeting needs.

Evidence of Performance 2: By the fall of 20__, develop a plan by which the
school district will meet the fund balance reserve goal of __ daysor___ % of
the annual general fund of the school district.

Evidence of Performance 3: Annually prepare and submit a report to the
school board concerning expected and unexpected revenue/expenditure
changes for all funds for the current fiscal year and for the following three (3)
years.

Goal 2: Provide
leadership to
strengthen
school/community
communications
and relationships.

Evidence of Performance 1: Assess existing communication methods and
identify preferred communication methods and content for internal and
external stakeholders concerning volunteer and partnership opportunities.

Evidence of Performance 2: Increase by __ % the number of parents who
“Agree” or “Strongly Agree” that “the school district provides timely and
informative communication about the school district” on the school district’s
climate survey.

Evidence of Performance 3: Conduct a minimum of four school district
surveys and/or community meetings on specific school district programs or
initiatives.

Standard 1. Governance Team: Element 1.b. Goals and/or Strategic Plan

Please select one of the following: highly effective, effective, developing, ineffective, or not applicable.

Highly Effective (4) | Effective (3) Developing (2) Ineffective (1) Not
Applicable
Facilitates Facilitates Goals are defined by | Goals are not
development of development of implementing developed.
short- and long-term | short-term and long- | standards and
measurable school term school district | seeking to maximize
district goals and goals and student
aligns available recommends achievement
resources to financial strategies
accomplish goals to meet goals
Evaluation Period: to
Superintendent’s Signature: Date:
School Board Chair’s Signature: Date:

* No more than three standards should be evaluated at one time.
** Additional goals and/or standards/elements may be inserted above.
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SAMPLE FORM 2 — MID-YEAR FORMATIVE EVALUATION FORM*

Goal 1: Provide leadership to obtain and maximize use of the school district’s resources.

Evidence of Progress and/or Growth to Date: Action plan with status update on plan, including:
documents in progress or completed, minutes of staff/administrative team meetings on plan
development, and specific school board policies and administrative rules/regulations developed or
used to implement measurable indicators

Goal 2: Provide leadership to strengthen school/community communications and relationships.

Evidence of Progress and/or Growth to Date: A list was generated of the existing communication
methods used with the community, volunteers, and partnership organizations; identifying the
preferred modes of communication for each. Action plan outlining a timeline of data and input
gathering surveys to be conducted and community meetings has been provided. One survey has
been done, data analysis has been initiated.

Standard 1. Governance Team: Element 1.b. Goals and/or Strategic Plan

Evidence of Progress and/or Growth to Date: Strategic planning process facilitator has been
selected by the school board. Several planning sessions have been scheduled. The school board has
approved new school district mission, vision, and beliefs statements and is developing the short- and
long-range school district goals with community and staff input.

Overall Comments:

Goal 1: The superintendent developed a detailed and workable action plan. The superintendent has
implemented the action plan and has begun to develop short- and long-term goals for the school
district, with input from our staff and administrative team. The school board encourages the
superintendent to make the goals measurable, as financial strategies will need to be implemented to
meet these goals.

Goal 2: Initially, the school board thought it would review the data analysis of two surveys by this
time. The surveys may be too broad given the results are generating an overwhelming amount of
data. The community input meeting held this fall gleaned supportive and specific information
regarding program input. This goal may be ongoing as the survey process and procedures are fine
tuned.

Mid-Year Evaluation Period: to

Superintendent’s Signature: Date:

School Board Chair’s Signature: Date:

*Additional goals and/or standards/elements may be inserted above

184

A5 ||



SAMPLE FORM 3 — SCHOOL BOARD’S FINAL END-OF-YEAR SUMMATIVE EVALUATION*

Place one check [¢/] in each row for each goal and one check [v/] for overall rating.

4 3 2 1
Highly | Effective | Developing | Ineffective
Effective

Goal 1: Provide leadership to obtain and maximize
utilization of the school district’s resources.

Goal 2: Provide leadership to strengthen school/
community communications and relationships.

Overall Goals Rating:

Standard 1. Governance Team:

Element 1.b. Goals and/or Strategic Plan

Overall Rating Standards Ratings

Overall Rating Goals and Standards (Combined)

A. For the goals and standards, which best illustrates the superintendent’s greatest strength and
why? Our superintendent believes in school district strategic planning. The superintendent is
very organized in his/her efforts to develop short- and long-term goals and to align available
resources to that end. The superintendent is visible at community and school events, always
cultivating open lines of communication with our stakeholders, and continually enhances positive
relationships.

B. For the goals and standards, which presented the superintendent with the greatest challenge
and why? The abundance of data generated by the survey given was overwhelming. As we
move forward with the school district’s new strategic plan, identifying the specific areas that need
to be worked on and then inviting community and staff input, both survey and community
meeting formats generated is important. The input was invaluable to developing the short-term
and long-term goals for our school district and should continue.

C. How might the school board enhance the superintendent’s strengths and assist in overcoming
challenges? Community meeting involvement by individual school board members may support
the superintendent. Using the information that the superintendent gleaned from the community
will be important evidence for the alignment of resources as we build next year’s school district
budget. The expectation of up to four surveys a year needs to be revisited. Equal weight should be
given to committee and group meeting input.

D. Superintendent’s Comments:
We made good progress on the goals this year. We gleaned an abundance of information from our
stakeholders and the community support is overwhelming. | have aligned school district resources
to meet the community supported goals in our upcoming year’s budget. With school board
support, this budget will facilitate the needed changes. The comments above will be the basis of
next year’s goals.

Evaluation Period: to
Superintendent’s Signature: Date:
School Board Chair’s Signature: Date:

* Additional goals and/or standards/elements may be inserted above.
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SAMPLE FORM 4 — SCHOOL BOARD’S SUMMARY OF ITS CONCLUSIONS *

Goal 1: Provide leadership to obtain and maximize utilization of the school district’s resources.
Summary Statement: The superintendent effectively led our school district through a strategic
planning action plan that included the development of short-term and long-term goals. These
measurable goals will be the basis of an alignment of resources to accomplish these goals.

Goal 2: Provide leadership to strengthen school/community communications and relationships.
Summary Statement: The superintendent effectively facilitated open communication with our
community. The superintendent held small and large group meetings and surveyed stakeholders to get
real time data on which to base the short- and long-term goals. This ongoing input is vital to the school
district administration and school board as we set school district goals and meet the needs of all of our
students.

Standard 1: Governance Team

Element 1.b. Goals and/or Strategic Plan

Summary Statement: The superintendent facilitated the development of the school district’s short-
term and long-term goals. The superintendent recommended necessary financial strategies to meet
those goals.

Evaluation Period: to
Superintendent’s Signature: Date:
School Board Chair’s Signature: Date:

*Pursuant to M.S. 13D.05, Subd. 3 (a), the school board may close a meeting to evaluate the performance
of an individual who is subject to its authority. At its next open meeting, the school board shall summarize
its conclusions regarding the evaluation.

Note: The school board’s summary must give enough information so that a reasonable person would know

what occurred without disclosing private personnel data. For more information see page 7 or contact
MSBA or MASA.
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SAMPLE FORM 5 — SUPERINTENDENT SELF-EVALUATION FORM (OPTIONAL)

Superintendent Evidence of Performance 1: By (month) of 20--, develop and implement a five (5)
Goal 1: Provide year capital improvement plan identifying general and deferred maintenance
leadership to needs for all facilities and an annual allocation of resources for meeting those
obtain and needs.

maximize Evidence of Performance 2: By the fall of 20__, the school district will meet the

utilization of the
school district’s
resources.

fund balance reserve goal of ___ days or ___ % of the annual general fund of the
school district.

Evidence of Performance 3: On an annual basis, prepare and submit a report to
the school board concerning expected and unexpected revenue/ expenditure
changes for all funds for the current fiscal year and for the following three (3)
years.

Evidence of Progress and/or Growth Goal 1 to Date: This year, | facilitated the school board’s
strategic planning process. School district staff and community members participated in developing
the strategic plan. We are working to align the school district’s resources and the strategic plan
priorities and to guide school district decision making. We incorporated the school district’s capital
improvement plan into the strategic plan. | am cognizant of the school board’s goal of establishing a
45-day fund balance reserve. | am pleased that we now have set aside an additional five days of fund
balance this year and will continue to work toward the established fund balance goal in subsequent
years. My annual report includes a review of expected and unexpected revenue and expenditures
changes for the current fiscal year and projected scenarios for the next three years

Goal 2: Provide Evidence of Performance 1: Complete an assessment of existing communication
leadership to methods and number of types of school district-related volunteer and
strengthen partnership opportunities that identifies preferred communication methods and

school/community | information wanted and needed about volunteer and partnership opportunities
communications for both internal and external stakeholders.

and relationships. ["Eyidence of Performance 2: Increase by __% the number of parents who “Agree”

or “Strongly Agree” with the statement “The school district provides timely and
informative communication about the school district” on the school district’s
climate survey.

Evidence of Performance 3: Conduct a minimum of four school district surveys or
community meetings related to specific school district programs or initiatives.

Evidence of Progress and/or Growth Goal 2 to Date: Three surveys were conducted this year. The
information from the staff and community was analyzed by the administrative team to determine
trends and needs, presented to the staff and the community, and used to establish the strategic plan
priorities. The strategic planning process resulted in new school district mission, vision, and belief
statements, and measurable short- and long-term goals. The survey information was instrumental in
the planning process.  We will continue to conduct surveys annually, but we will need to be more
specific and mindful in of what we want to know when generating the questions. Parents preferred
the online survey format and suggested no more than two surveys per year. Doing this each year will
get the parents in the routine of sharing their input and help them understand how important their
input is to the school district.
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Standard 1. Governance Team: Element 1.b. Goals and/or Strategic Plan

Believes in and Facilitates the Goals are defined | Goals are not
facilitates the development of short- by implementing | developed
development of short- term and long-term goals | standards and

and long-term for the school district and | seeking to

measurable school recommends necessary maximize

district goals and aligns | financial strategies to student

available resources with | meet those goals achievement

the budget to

accomplish these goals

Evidence of Progress and/or Growth Standard 1 to Date: Working through the strategic planning
process this year has made me a believer in that process. The input from our stakeholders became the
basis and impetus of our school board’s planning. The strategic plan provides a firm foundation on
which to make staff, facility, and resource decisions. We will revisit our strategic plan yearly and will
glean ongoing input from our stakeholders to guide our work.

Areas of Strength: As a result of this year’s successful strategic planning process, | have become a
strong proponent and advocate for the process and its importance in the school board’s goal of
providing a successful learning experience for all students. The strategic plan has focused us all on
what is truly important. With this insight, we can use the school district resources appropriately and
have made substantial progress toward the school board’s fund balance goal.

Areas Needing Improvement/Strategies for Improvement: | will take the advice of our stakeholders
and streamline our online survey techniques. | will facilitate the school board’s annual review and
revision of the school district’s strategic plan. This is a priority that is essential to support the school
board’s work.

Evaluation Period: to

* Recommend no more than three standards be evaluated at one time.
** Additional goals and/or standards/elements may be inserted above.
*** MSBA and MASA do not recommend using 360-degree feedback tools for an evaluation because the
school board directs the superintendent and should not delegate this responsibility to others. If 360-

degree feedback is initiated, it should be used by the superintendent for growth purposes. The decision
whether to share the results should be controlled by the superintendent.
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	Agenda
	1. Strategic Plan Update (Superintendent Engstrom and Greenway Strategy Group) 20 minute presentation, 10 minutes for questions
	Robbinsdale SP Board presentation_5.9.22

	2. Finance Update: FY23 Preliminary Budget Assumptions (Ukee Dozier, Executive Director of Finance) 15 minute presentation, 15 minutes for questions
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	6. Other
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