Dr. Matthew Prophet Education Center - Board
Auditorium

Agenda 501 N. Dixon St
TueSday, October 28, 2025 6:00 PM Portland. OR 97227

Work Session with Vote on Consent

Agenda

Call to Order / Opening

Consent Agenda: Resolutions 7203 through 7205 vote- Public Comment Accepted
2.(a) Resolution 7203 - Expenditure Contracts

2.(b) Resolution 7204 - Revenue Contracts

2.(c) Resolution 7205 - Authorizing Off-Campus Activities

Draft 2026-2027 Budget Planning Calendar

Budget Update

Oregon Statewide Assessment System (OSAS) Data

First Reading of Policy Revisions

6.(a) Field Trips, Foreign Travel, and Other Off-Campus Activities 6.50.010-P
6.(b) Liability of Employees of the District Policy 5.50.020-P

7. District Continuous Improvement Plan (DCIP)

8. Adjourn
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RESOLUTION No. 7203

Expenditure Contracts that Exceed $150,000 for Delegation of Authority

RECITAL

Portland Public Schools (“District”) Public Contracting Rules PPS-45-0200 (“Authority to Approve District
Contracts; Delegation of Authority to Superintendent”) requires the Board of Education (“Board”) enter
into contracts and approve payment for products, materials, supplies, capital outlay, equipment, and
services whenever the total amount exceeds $150,000 per contract, excepting settlement or real property
agreements. Contracts meeting this criterion are listed below.

The Superintendent recommends that the Board approve these contracts. The Board accepts this

RESOLUTION

recommendation and by this resolution authorizes the Deputy Clerk to enter into the following

agreements.
NEW CONTRACTS
No New Contracts
Contractor | Contract Contract Type Description of Services Contract Responsible Certified
Term Amount | Admin, Funding |Business
Source
Shred 11/1/25 Services Secure shredding service for all Original T. Odgers No
Northwest through S 97136 District sites. Term: Fund 101
10/31/26 Request for Proposals 2025-020 $75,000 Dept. 5472
Option to Total
renew for through all
up to five renewals:
additional $450,000
one-year
terms
through
10/31/31
Ainsworth Inc. | 11/1/25 Services HVAC service and controls $5,000,00 T. Odgers No
through S 97120 software/hardware support. 0 Fund 101
1171730 Sole Source Dept. 5592
PPS-47-0275

*A Certified Business is a for-profit business certified as a Minority-Owned Businesses (MBE), Women-Owned
Businesses (WBE), Emerging Small Businesses (ESB), and/or Service-Disabled Veteran Businesses (SDV) by the
State of Oregon Certification Office for Business Inclusion and Diversity.

NEW INTERGOVERNMENTAL AGREEMENTS (“IGAs”)

NEW COOPERATIVE PURCHASING AGREEMENTS

No New Cooperative Purchasing Agreements

No New IGAs

AMENDMENTS TO EXISTING CONTRACTS

Contractor |Amendmen| Contract Type Description of Services Amendmen| Responsible Certified
tTerm t Amount; | Administrator, |Business
New Funding Source
Contract
Amount
Multnomah 10/29/25 | Intergovernmental |Access to school based mental $531,000 J. Buno N/A
County through Agreement health services. $708,000 Fund 251
6/30/28 IGA 94976  [This amendment extends the Dept. 5424
Amendment 1  |@greement through 2028 and adds Grant W0305
funds.




RESOLUTION No. 7204

Revenue Contracts that Exceed $150,000 for Delegation of Authority

RECITAL

Portland Public Schools (“District”) Public Contracting Rules PPS-45-0200 (“Authority to Approve District
Contracts; Delegation of Authority to Superintendent”) requires the Board of Education (“Board”) enter
into contracts, except as otherwise expressly authorized. Contracts exceeding $150,000 per contractor

are listed below.

RESOLUTION

The Superintendent recommends that the Board approve these contracts. The Board accepts this
recommendation and by this resolution authorizes the Deputy Clerk to enter into the following

agreements.
NEW REVENUE CONTRACTS
No new Revenue Contracts
NEW INTERGOVERNMENTAL AGREEMENTS (“IGAs”)
Contractor Contract Contract Type Description of Services Contract Responsible
Term Amount Admin, Funding
Source

Metro 10/1/25 Intergovernmental  |Funding for Llewellyn Climate Resilient $579,486 J. Franco

through Agreement / Revenue |Schoolyard Project.

12/31/28 IGAR 97126
Reynolds 8/20/25 Intergovernmental  [Funding for Deaf/Hard of Hearing regionally| $703,988 J. Buno
School through Agreement / Revenue [eligible services.
District 6/30/26 IGA/R 97150

AMENDMENTS TO EXISTING CONTRACTS

No New Amendments to Existing Revenue Contracts




Portland Public Schools (“District”) Policy 6.50.010-P (“Off-Campus Activities”) requires the Board of
Education (“Board”) consent to student out-of-state travel.

RESOLUTION No. 7205

Authorization for Off-Campus Activities

RECITAL

RESOLUTION

The Board has reviewed the request for out-of-state travel. All required documents have been submitted

to the Risk Management Department. The Superintendent recommends that the Board consent to the

student out-of-state travel for the below request:

AUTHORIZATION FOR OFF-CAMPUS ACTIVITIES

Country, 50

Date(s) School, Purpose of Travel Travel Destination Estimated Equitable
Course, & Cost Field Trip
Number of Fund; %
Students
11/14-11/15/25 Grant HS X Cross Country meet Spokane, WA $200 N/A




501 Morth Dixon Street = Portland, OR 97227

= Michelle Morrison Phone: (503) 916-2000
Chief Financial Officer Wwi.pps.net
Staff Report
DATE October 17, 2025
TO Portland Public Schools Board of Education
FROM Michelle Morrison, Chief Financial Officer
CC Superintendent Kimberlee Armstrong

SUBJECT Adoption of the 2026-27 Budget Calendar

BACKGROUND

Staff is requesting that the Board resolve to adopt the 2026-27 budget calendar at the Board’s November
4, 2025 meeting. Staff are sharing the draft budget calendar at the October 28, 2025 meeting.

RELATED POLICIES/BEST PRACTICES
Action is being taken to:

e allow sufficient time to adopt the budget by June 30, as required by ORS 294.408,
comply with Oregon Local Budget Law,
leverage Government Finance Officers Association (GFOA) best budgeting practices,
ensure the budget incorporates accurate data inputs, and
meet Meritorious Budget Award (MBA) requirements.

ANALYSIS OF SITUATION

The Board may choose to adopt the budget calendar as presented, adopt it with revisions, or not adopt
it. It includes steps of budget preparation and is built around mandated requirements to allow sufficient
time to adopt the budget by June 30, as required by ORS 294.408.

FISCAL IMPACT

No further impacts beyond those identified in the Analysis of Situation section above.

COMMUNITY ENGAGEMENT (IF APPLICABLE)

The leadership of the CBRC have received the budget calendar. Community engagement will continue
with the budget process.

TIMELINE FOR IMPLEMENTATION / EVALUATION
If approved, staff will work on developing the budget for 2026-27 as scheduled.

BOARD OPTIONS WITH ANALYSIS

See Analysis of Situation section above.



CONNECTION TO BOARD GOALS

This budget calendar has been developed to ensure the alighnment of resources to the Board Goals and
the District Continuous Improvement Plan.

STAFF RECOMMENDATION
Staff recommends the passage of the board resolution to adopt the 2026-27 Budget Calendar.

As a member of the Superintendent’s Cabinet, | have reviewed this staff report.
MM (Initials)

ATTACHMENT
Resolution to adopt the 2026-27 Budget Calendar



Resolution No.

Resolution to adopt the Budget Calendar for 2026-27

The Portland Public Schools Board of Education adopts the following Budget Calendar for 2026-27 budget development:

Portland Public Schools

Calendar to Adopt the 2026-27 Budget

Drafted for review on October 28 and adoption on November 4, 2025

Board Board
Inform / Action
Review
October 28, 2025 School Board Meeting PEC
Board reviews draft 2026-27 Budget Calendar v
October - December | Community Engagement TBD
2025
November 4, 2025 School Board Meeting PEC
BUDGET Board adopts 2026-27 Budget Calendar v
PLANNING Board appoints Community Budget Review Committee (CBRC) members (%4
December 16,2025 | School Board Budget Work Session PEC
Establish priorities, budget principles, and policies v
January - March School Board Budget Work Sessions PEC
2026 Inclusive of budget trainings, CBRC work session, and school staffing (4
April 2026 Publish 1* Notice of Budget Committee Meeting The Oregonian
(5 to 30 days before the meeting) Web Site
April 2026 Publish 2™ Notice of Budget Committee Meeting The Oregonian
(5 to 30 days before the meeting) Web Site
April 28, 2026 Budget Committee Meeting (School Board Work Session) PEC
CBRC in attendance
Proposed Budget: Superintendent delivers 2026-27 Proposed Budget v
message and presentation
DATEPENDING School Board Meeting
May 12, 2026 CBRC presents 2026-27 Proposed Budget Report to the Board (4 PEC
Board discussion and feedback focused on the budget
BUDGET Budget Committee Meeting and Budget Work Session
BUILDING May $2; 19, 2026 Board conducts a public hearing and work session on the Proposed Budget v TBD
May 26, 2026 Budget Committee Meeting
Approved Budget: Board as Budget Committee approves 2026-27 v PEC
Proposed Budget
June 2026 Publish Notice of Budget Hearing and Budget Summary The Oregonian
(5 to 30 days before the meeting) Web Site
june-9;-2026 TSCC Hearing (prierto-ScheolBoard-feetingpending TSCC
June 23, 2026 confirmation)
TSCC certifies 2026-27 Approved Budget (4 PEC
Budget Committee Meeting (School Board Meeting)
Adopted Budget: Board conducts a public hearing, adopts budget, makes v

appropriations, and imposes taxes

July 15, 2026

Submit Tax Certification documentations

File budget information with County Recorder and Designated Agencies




PPS Budget Brief
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DISTRICT INFORMATION

STUDENT ENROLLMENT

LARGEST DISTRICT IN BOARD MEMBERS ,
—l
Zone 1 Zone 5 <
Christy Splitt Virginia La =
Forte O
Zone 2 ' -
Michelle Zone 6
DePass Stephanie P
(Vice-Chair) Engelsman 7 94 356
STUDENTS IN STUDENTS
w : Zone 3 Zone 7 COMUNITY IN SPECIAL
0O Patte Sullivan  Edward (Eddie) BASED SERVICES
wn H Wang (Chair PROGRAMS PROGRAMS
e 2 eLementary  EEHETEIEH Zone 4 :
Hd @) Rashelle Student
= @) Chase-Miller Representative RECEIVE ESL
= 5 1 1 1 4 1 lan Ritorto STUDENT SERVICES
Zwn K8 Pl Nl INFORMATION
ELIGIBLE FOR
MULTI-RACIAL ARSI vl
LATINO direct certification
31.3%
| 2023-24
AFRICAN AMERICAN ‘ school year

8.3%

ASIAN
NATIVE AMERICAN

RECEIVE SPED
0.5% SERVICES

PACIFIC ISLANDER 0.7%

9th Grade WHITE
SUCCESS

17%

ATTENDANCE  LITERACY MATH

*Numbers are approximate



WE RISE

WITH EXCELLENCE. WITH PURPOSE.




Budget Brief

Iltems
e Closing 2024-25
2025-26 Budget Update

2026-27 Preliminary
Outlook

Budget Development
Looking Ahead



Closing the 2024-25 Fiscal Year

e The independent auditing team from Talbot,
Korvola, and Warwick, LLP, has completed 3
weeks of field work and testing

e The general fund balance of 5% will be met

e As shared with the Audit Committee, there :i‘ﬁ::"'e“d
may be a delay or shift in presentation of the | completonctany
FY25 Annual Comprehensive Financial Sipaot s
Report due to the delay in release of federal [

uidance
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2025-26 Budget Update

e Currently analyzing September data

e Although enrollment is slightly higher than
projected, still declining

e Spending controls still in place
o Restricted hiring for vacant positions

o Spending restrictions on goods and services



2025-26 Projected General Fund (In Millions)

e 2

e 2

e Expenditures e Revenue e Contingency
$1,250
$980
If No Action
$1,000 5827 $887 $932 s
$787 $814 —— % -
T s §67  S824  ss14  $833 848
$500
$250
SO
s0 —S$86 —
11% of $41 541 $9 SO
Revenue 5% of 5% of 1% of
-§250 Revenue Revenue Revenue
2023-24 2024-25 2025-26 2026-27 2027-28 2028-29
Actuals Budget Budget Forecast Forecast Forecast

DRAFT: Estimates are preliminary.

Expenses are
increasing while
revenue declines.
If no action Is
taken, reserves are
depleted and the
budget deficit will
compound every
year.

PORTLAND PUBLIC SCHOOLY



2026-27 Preliminary Outlook

e Early estimates indicate that there is a $50 million
projected budget shortfall for 2026-27

e This is reduced from the gap projected during budget
development Rz

"-.-.‘_. Budget Deficit
e Early budget development: T maes
. : of:mexn;:dm
o Central Operations S
o Core staffing of schools review |




Assumptions and Variables

Assumptions
. : are made and
e No remaining reserves are available most
. assumplions
e Students will attend a full school year are wrong.

- AU T EindToin

e State and federal funds will remain stable

e Student enrollment will stay on the current
trend

e No consolidations or school closures will

occur in 2026-27



Roles in Budget Development

Board of Education

Set direction; serve as Budget Committee;
approve levies and appropriations;
receive public comment

Superintendent

Define vision and priorities;

set and staff organizational structure;
propose budget

Cabinet Leaders
Inform and enable vision and
priorities; lead coordinated initiatives

Community Budget

Review Committee

Review budget and local option levy;
make recommendations to the Board

Cross-Functional Teams
Coordinate process and produce
deliverables

Tax Supervising and

Conservation Commission
Certify approved budget and tax levies

Principals
Inform priorities; implement staffing and
budget

Students, PPS Teams, Community

Members, Partners
Inform priorities, elevate insights and
impacts



Looking Ahead

e 2024-25 Fourth Quarter Report

e 2025 Multnomah County Tax
Rolls

e 2025-26 Updated Projections

e State Revenue Forecast
(November)

e PERS 2027-29 Individual
Employer Rates (December)




Questions?

Michelle Morrison
Chief Financial Officer
Mimorrison@pps.net



mailto:mimorrison@pps.net

2015-16 to 2025-26 General Fund Revenue (In Thousands)

400,000 == 1000- PROPERTY TAXES
== 1000- LOCAL OPTION LEVY
1000- OTHER LOCAL REVENUE
== 2000 - INTERMEDIATE SOURCES
== 3000 - STATE SOURCES

300,000 == 4000 - NON-RESTRICTED FEDERAL
SOURCES

== 5200- INTERFUND TRANSFERS
== 5400- BEGINNING FUND BALANCE

200,000
100,000 SE—
T \ Use of one time
funds for
: - = operations is not
207596 201697 201748 201649 201620 205021 205132 209233 209334 200405 209896 sustainable.

Resources



2015-16 to 2025-26 General Fund Revenue (In Thousands)

2025-26 transfer of full reserves as fund
General Fubd Compasition balance reached the minimum.

1,000,000

750,000

500,000

250,000

Actual 2015-16  Actual 2016-17  Actual 2017-18  Actual 2018-19  Actual 2019-20  Actual 2020-21 Actual 2021-22  Actual 2022-23  Actual 2023-24 Budgeted 2024-25

© 5400- BEGINNING FUND BALANCE  5200- INTERFUND TRANSFERS 4000 - NON-RESTRICTED FEDERAL SOURCES 3000 - STATE SOURCES
' 2000 - INTERMEDIATE SOURCES 1000- OTHER LOCAL REVENUE ¢ 1000- LOCAL OPTION LEVY ¢ 1000- PROPERTY TAXES

PORTLAND PUBLIC SCHOO14



2015-16 to 2025-26 General Fund Expenses (In Thousands)

500,000

400,000

300,000

200,000

P

o \/_/\—

/

—

—

—

\/

—

e

— Salary
— Payroll Costs >

— Supplies
— Equipment
— Other

— Contingency =>

2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26

Expenses for
staffing have
been rising, even
with reductions
to FTE
Contingency has
been reduced to
the minimum
target of 5%
Contingency
funds are
one-time and
should not be
used for regular
staffing or

operations
15



2015-16 General Fund Spending Stacked (In Millions)

General Fund Composition

1,000,000 800- Continency/Reserve
700- Transfers
600- Other

« 500- Equip

( 400- Supplies
300- Services

750,000
 200- Payroll Costs

© 100- Salary

500,000

250,000

Actual Actual Actual Actual Actual Actual Actual Actual Actual Budgeted Adopted
2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26

DRAFT: Estimates are preliminary.

Expenses for staffing
have been rising, even
with reductions to FTE
Note: contingency has
been reduced to the
minimum target of 5%
Contingency funds are
one-time and should
not be used for
regular staffing or
operations

PORTLAND PUBLIC SCHOO16



Data Dive Fall 2025

OSAS Performance
and Board Goals Progress
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Board of Education Work Session: October 28, 2025
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Student Achieven_\ent;VOSAS




Oregon Statewide
Assessment System

e Required by the Every Student
Succeeds Act

e Assesses proficiency in English
Language Arts and
Mathematics annually

e Given in Grades 3-8 and 11

e Answers the question:
o Did students reach the

standard for grade level

performance during the
current school year?



Student Growth vs. Student Proficiency

Grade Level

Grade Level

Grade Level

Growth Over Time

Grade Level *
[ J




PPS OSAS Trends

PPS OSAS ELA and Math Achievement for grades 3-8, 3 Years
100.0%
90.0%
80.0%
50.0%
40.0%
30.0%
20.0%

10.0%

55.9%

0.0%
ELA Grades 3-8 Math Grades 3-8

2023 m 2024 m2025




PPS OSAS Trends

PPS OSAS ELA and Math Achievement by Grade Band, 3 Years
100.0%
90.0%
80.0%

70.0%
0, 0,
0-8 /o 2-3 A) 0.8%
3.4%

ELA Grades 3-5 ELA Grades 6-8 Math Grades 3-5 Math Grades 6-8

60.0%
50.0%
40.0%
30.0%
20.0%
10.0%

57.7%
53.7%

0.0%

2023 m 2024 m2025



PPS Compared to Oregon

2025 OSAS ELA Achievement Grades 3-8 2025 OSAS Math Achievement Grades 3-8
PPS Compared to Statewide PPS Compared to Statewide

100.0% 100.0%
90.0% 90.0%
80.0% 80.0%
70.0% 70.0%

o0, 15.1% 16.7% 12.8% 13.5% 14.4% 15.7% " 15.7% 18.9% 17.4% 17.1% 18.6% 16.9%
50.0% 50.0%
40.0% 40.0%
30.0% 30.0%

=l 1§ || S R EEEE
10.0% 10.0%
0.0% 0.0%

Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8

EPPS ®State EPPS = State
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60.0%
50.0%
40.0%
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20.0%
10.0%

0.0%

PPS/Oregon Current and Pre-pandemic
Achievement

PPS ELA vs Oregon ELA pre-pandemic to now

100.0%
90.0%
80.0%
70.0%
-0.1% -8.8%
60.0%
50.0%
40.0%
30.0%
20.0%
3 R R =
Vo) n O el 10.0%
~ ~ — o~
wn n n ol
0.0%
PPS (3-8) Oregon (3-8)

18-19 m24-25

47.2%

3.3%

EPS

50.5%

18-19

24-25

40.4%

PPS Math vs. Oregon Math pre-pandemic to now

-7.4%

33.0%

Oregon



PPS OSAS Trends by Grade

PPS OSAS ELA Achievement by Grade, 3 Years PPS OSAS Math Achievement by Grade, 3 Years
100.0% 100.0%
90.0% 90.0%
80.0% 80.0%
70.0% 70.0%
-0.9% 3.4% -0.1 0.9% 1.9% 4.1% -1.2% 1.6% 1.9% 2.0% 3.2% 5.2%
60.0% 60.0%
50.0% 50.0%
40.0% 40.0%
30.0% 30.0% - o
20.0% 20.0%
X X x X = =
10.0% = e @ ® o = 10.0%
n n n n n n
0.0% 0.0%
Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8
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100.0%
90.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%

0.0%

PPS OSAS ELA Achievement by Race, 3 Years - Grades 3-5

0.5%

47.9%
50.3%

Asian

Black

PPS ELA Trends by Race

-2.4%

34.2%
35.7%

Latinx

2023

1.3%

58.8%
57.1%
13.0%
12.5%

Native Pacific Islander

American

Multi-racial

2024 w2025
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71.7%
70.5%

White
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PPS OSAS ELA Achievement by Race, 3 Years - Grades 6-8

1.7%

55.0%
52.8%
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3.5%
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Latinx

2023

0.2%

0
1.4% 6.7%

55.5%
57.4%
23.7%
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15.9%
15.6%

Native Pacific Islander

American

Multi-racial
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PPS Mathematics Trends by Race

PPS OSAS Math Achievement by Race, 3 Years - Grades 3-5 PPS OSAS Math Achievement by Race, 3 Years - Grades 6-8
100.0% 100.0%
90.0% 90.0%
80.0% 1.7% 80.0%
70.0% 1.9% 70.0%
9% 0
60.0% 2.8% 60.0% 4:4%
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50.0% 50.0%
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40.0% 40.0%
30.0% 0 12.5% 30.0% 0
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PPS Special Education Trends

PPS OSAS ELA Achievement for Special Education Students, PPS OSAS Math Achievement for Special Education Students,
3 Years 3 Years
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PPS English Language Learner Trends

PPS OSAS ELA Achievement for English Language Learner Students, PPS OSAS Math Achievement for English Language Learner Students,
3:¥rs 3 ¥rs
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Progress on Board Goals




Board Goals for
Our Students

e 3rd Grade Reading
e 5Hth Grade Mathematics

e 3th Grade Readiness




3rd Grade Reading

PPS OSAS 3rd Grade ELA Achievement by Race, 3 Years
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90.0%
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70.0%
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3rd Grade Reading

A from
Student Group 2024 to 2025 Board Target 2024-25 Status

-2.00%

2.60% Not Met
1.50% 5.50% Not Met
-5.40% 3.90% Not Met

Multi-racial 0.90% N/A N/A

Asian
Black

Latinx

Native American 20.10% Met

Pacific Islander -2.40% 5.00% Not Met
White 1.70% N/A N/A

17



5th Grade Mathematics

PPS OSAS 5th Grade Math Achievement by Race, 3 Years
100.0%
90.0%
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5th Grade Mathematics

Student Group

A from

2024 to 2025

Board Target

2024-25 Status

Asian

5.50%

1.20%

Met

Black

-1.00%

4.40%

Not Met

Latinx

1.40%

3.20%

Not Met

Multi-racial

-2.00%

N/A

N/A

Native American

2.10%

3.50%

Not Met

Pacific Islander

6.60%

4.10%

Met

White

4.50%

N/A

N/A




8th Grade Readiness

PPS OSAS 8th Grade ELA and Math Achievement by Race, 3
Years
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8th Grade Readiness

Asian N/A
Black Met

Latinx Not Met
Multi-racial N/A

Native American Met

Pacific Islander Not Met

White N/A




25-26 Academic Shifts and Responses

Continued emphasis on Grade Level and Standards-Aligned
Instruction

Introduction of R.I.S.E. across all schools

Greater Alignment: District Continuous Improvement Plan
— School Continuous Improvement Plan

Emphasis on Teacher Clarity

Introduction of our Ideal Student Learning Actions

Principal Professional Learning Communities

Continued Instructional Walks with Central Office Leaders

22
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WITH EXCELLENCE. WITH PURPOSE.




PORTLAND PUBLIC SCHOOLS

Office of General Counsel

501 North Dixon Street / Portland, OR 97227
Telephone: (503) 916-2000
Mailing Address: P. O. Box 3107 / 97208-3107

STAFF REPORT

Date: October 23, 2025

To: Board of Education

From: Kristen Weiler, Risk Management

CC: Liz Large, Contracted Senior Legal Advisor
Subject: Field Trip Policy

Policy Summary

The Policy Committee has moved the attached proposed amended Field Trip Policy for
consideration by the full Board. Here is a summary of the substantive issues addressed in the
policy, which, other than Board approval, are substantially similar to the current policy:

o Centralized field trip approval will be managed by the Senior Director of Schools and
Risk Management.

e Trip leaders will foster welcoming and inclusive experiences for all students who would
like to participate.

o Clear safety and behavioral expectations of adults and students.

o |If atrip is not sponsored by PPS, sponsors, including staff, cannot use PPS funds,
resources, or their roles as employees to support or promote the trip.

o Travel study programs are not sponsored or endorsed by PPS. These external trips
must include a disclaimer, cannot use PPS names or resources, and must follow specific
guidelines for sharing information and hosting meetings.

The attached chart compares the current policy to the current revision.
Significant updates include:

e Removal of Board approval on out-of-state field trips that are more than 150 miles from
the Prophet Center and international trips (Risk Management'’s review and vetting of
those and other field trips is still required).

o Reiterating an expectation of a substance-free environment on trips, noting particularly
for adults which is not contained in other PPS policies.

e Updated structure and language to make it more streamlined and easier to read.



ANALYSIS OF SITUATION

Before coming to the Board, extensive review and approval of overnight policies by the Senior
Director of Schools and Risk Management must be completed.” The additional layer of
approval for Board review, adds time pressure on schools, especially for field trips that need to
be planned months in advance (e.qg., international trips) or those that require quick approval
(e.g., out of town playoff games). Some trips have needed special, single-purpose Board
meetings for approval to meet the deadline of booking affordable airline tickets or meeting other
time constraints.

Board approval does not add a substantive layer of risk mitigation. It does provide visibility to
what trips are being taken, the cost of trips, and whether trips are being taken equitably across
the District. Staff has offered to develop other means of providing that visibility.

In 2024, the Board considered additional amendments to the Policy, which were never
adopted. See attached August 6, 2024, First Reading packet.

Fiscal Impact

In some circumstances, plane fares and other prepaid expenses may vary depending on timing
of final approval.

Staff Recommendation

Staff recommends adoption of the proposed amended policy.

' Senior Director of Schools has to approve the field trip proposals prior to planning the trip,
including reviewing plans for equity, inclusion, and financial expectations.



October 2025 DRAFT Field Trip Policy

Field Trips, Foreign Travel, and Other Off-Campus Activities
6.50.010-P

Our Commitment to Off-Campus Learning

At Portland Public Schools, we believe deeply in the power of learning beyond our campuses.
These experiences enrich education and create lasting memories for our students. We are
committed to making these valuable opportunities accessible and inclusive for all children in our
school community. When planning off-campus activities, we prioritize educational value, student
safety, appropriate supervision, and inclusive practices that welcome all students.

District-Sponsored Activities

Learning activities outside the classroom can be a vital part of a well-rounded education. Off-
campus experiences should be carefully designed, curriculum-supported experiences that
extend beyond the regular school day or campus and support meaningful educational
objectives. At the same time, students remaining on campus must continue to receive quality,
curriculum-based instruction.

Approval Process

e Single-Day Trips: School principals can approve field trips that take place during one
school day other than wilderness day trips, which require approval by Risk Management.

e Multi-Day Trips: For experiences lasting more than one day, both Risk Management
and the Senior Director of Schools must approve the activity.

¢ Overnight and International Trips: These trips require advance, initial approval from
the Senior Director of Schools before completing the detailed trip forms for approval by
Risk Management.

e Planning Resources: For timelines, procedures, and requirements, staff should visit the
Risk Management website: https://staff.pps.net/departments/district-field-trips/district-

field-trips.

Creating Inclusive Experiences

When planning off-campus activities, staff should consider the following to ensure that all
students can safely and meaningfully participate:

e Financial accessibility for all families

e Potential barriers or risks based on race, religion, culture, gender, sexual identity, or
immigration status

e Accommodations for students with special needs, including those with IEPs or Section
504 plans


https://staff.pps.net/departments/district-field-trips/district-field-trips
https://staff.pps.net/departments/district-field-trips/district-field-trips

Safety and Conduct Expectations

Substance-Free Environment: To ensure safety, adults participating in any District field
trip may not consume alcohol or recreational drugs.

Behavior Guidelines: Students, staff, and volunteers are expected to follow District
policies, including the Professional Conduct Policy-5.10.064-P and the Student
Responsibilities, Rights, and Discipline Handbook, while representing our schools.
These expectations should be reviewed before all extended off-campus activities.

Safety First: All field trips requiring Risk Management approval must have approval
before departure. If a trip takes place without Risk Management approval, the Senior
Director of Schools and principal will be notified.

Non-School Sponsored Activities

Sometimes it can be difficult to tell the difference between school-sponsored and non-school-
sponsored activities.

If a trip is not sponsored by PPS, then:

No PPS funds may be used
No PPS staff may support the activity in their capacity as PPS employees

No PPS resources (emails, logos, buses, etc.) may be used to communicate about the
trip.

Anyone leading non-PPS-sponsored trips must clearly inform parents/guardians that the trip is
not affiliated with PPS and that parents/guardians assume all liability with the decision to have
their child(ren) participate.

Travel Study Programs

Travel study programs are a kind of non-PPS-sponsored trip organized by outside companies.
We do not fund, sponsor, or endorse these external programs.

When sharing information about these programs:

All materials must include this disclaimer: "Portland Public Schools does not fund,
sponsor, or endorse this travel study program. The District is not responsible for
conducting or supervising this trip. Portland Public School employees who participate in
travel study programs are not acting in their capacity as District employees and do so at
their own risk. Students participating in travel study programs do so at their own risk."

Materials cannot use the name of Portland Public Schools or any PPS school

Information cannot be distributed through PPS email without school administrator
approval and proper disclaimers



e Organizations must follow Civic Use of Buildings procedures (see 3.30.010-P, 3.10.011-
AD, and 3.30.013-AD) for guidance on holding informational meetings after school
hours.



Field Trip Policies Comparison

Policy Provisions

Current Version (2019)

Staff Version Oct 19 2025

District recognizes value of special activities to the total school program. Yes Yes

The stated priorities are educational value, student safety and well-being, Yes Yes
appropriate behavior by all participants, and selecting suitable adult supervision

from school staff or community volunteers

Staff organizing extended trips must inform building administrators ahead of time Yes Requires students remaining on
to ensure continuity of instruction for students staying on campus. These plans campus receive quality,
must be shared with the school community and followed to prevent any curriculum-based instruction.
disruption.

Adults prohibited from using alcohol or recreational drugs on the field trip. No Ne Yes

All out-of-state travel requires prior Board approval. Yes No
Non-sponsored field trips distinguished from District sponsored. Yes Yes

The district prohibits staff involvement in developing, planning and supervising Yes Yes

trips represented as "school, class, club or other," other than what is allowed

under this policy and the implementing administrative directives.

Travel Study Programs: involves student travel that are planned, marketed, & Yes Yes
conducted by organizations other than PPS. These are not considered

PPS-sponsored.

Schools and staff to submit field trip requests for review, and approval or denial, Yes Yes

prior to any planned activities.

When planning a trip, avoid factors that will prohibit student participation, Yes Yes

including financial burden, hazards or barriers for students arising from

discriminatory policies/practices based on race, religion, culture, gender

orientation, sexual identity, or immigration status.

Students & supervisors need to be acquainted & comply with relevant District Yes Yes

policies, ADs, & other guidance including the student handbook.
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PORTLAND PUBLIC SCHOOLS

Office of School Performance

501 North Dixon Street / Portland, OR 97227
Telephone: (503) 916-2000
Mailing Address: P. O. Box 3107 / 97208-3107

STAFF REPORT

Date: July 21, 2024
To: Portland Public Schools Board of Directors
CC: Kimberlee Armstrong, Superintendent

Liz Large, Contracted General Counsel

From: Jon Franco, Chief of Schools
Christyn McCloskey, Senior Director of Schools
Margaret Calvert, Assistant Superintendent

Subject: Proposed revision to Field Trips, Foreign Travel, and Other Off-Campus Activities
6.50-010-P
BACKGROUND

Board Policy 6.50.010-P (Field Trips, Foreign Travel, and Other Off-Campus Activities) was last
updated in 2019 to mitigate the adverse academic impacts on students traveling as well as
students who remain on campus. Since the update, we have reviewed and approved planning
for international off-campus learning activities that meet the five-day threshold contained in the
Administrative Directive that implements the policy, including trips to Taiwan and Japan. The
schools were able to meet their learning objectives and stay within guidelines by scheduling
trips in coordination with non-instruction days, including breaks, weekends, and holidays. Two
DLI programs in particular have struggled to meet this requirement, thus prompting an exception
in 2023 for two trips and then again in 2024 for just one trip. As a result, the Policy Committee
has proposed to amend Board Policy 6.50.010-P to extend the time students can be away from
campus up to 10 days, so long as certain criteria are met. Staff has expressed and continues to
have concerns about the academic impacts on traveling students and students remaining at the
school when students are gone for ten consecutive days for international trips.

RELATED POLICIES/BEST PRACTICES

6.50.011-AD Field Trips
6.50.012-AD Travel Study Programs
6.50.021-AD Foreign Travel- Study Programs

ANALYSIS OF SITUATION

The District recognizes the value in off-campus learning experiences for students while also
acknowledging that these experiences provide learning opportunities for a portion of the
participant's classes. In the past year, we reviewed over 200 requests from schools to travel for
student learning experiences that were either overnight or wilderness. In addition, the Office of


https://www.pps.net/cms/lib/OR01913224/Centricity/Domain/4814/6.50.011-AD.pdf
https://www.pps.net/cms/lib/OR01913224/Centricity/Domain/4814/6.50.012-AD.pdf
https://www.pps.net/cms/lib/OR01913224/Centricity/Domain/4814/6.50.021-AD.pdf

Teaching and Learning has been developing a Middle Grades Redesign to include a capstone
project tied to a field trip for all middle schoolers. It is the intention of the District for all Middle
Grade students to have place-based learning experiences that are connected to a capstone
project.

In looking at how to provide these off-campus learning experiences, we must balance the
undeniable educational value of the trip (language and cultural immersion, especially) against
potential educational losses that come from students being absent from ongoing classroom
work (math and language arts, especially) that is not connected to the trip, as well as disruptions
in the continuity of the curriculum in the other classes for both traveling and non-traveling (6th
through 8th grade) students.

School Environment/Nontraveling Students: In assessing the proposed policy amendment, we
also need to look at the impact of the teachers’ and administrators' absence in the building
when they supervise a student trip and are off-campus for two weeks. Administrator presence
at school sites support student learning and a healthy school climate by providing consistency
and guidance to staff, students and community members. This can be particularly important
when they are addressing staff and student concerns or when incidents arise in the building or
when managing relationships with families and communities at large. When teachers
chaperone off-campus learning with some of their students, students who remain on-site (in the
classes that are traveling and in courses not included in the trip) are provided substitute
teachers, which interrupts the learning experience for the students who remain on campus. For
some of the immersion classes, a substitute teacher brought in to cover classes may not be
bilingual, causing even greater disruption to their learning. These are examples of the impacts
we consider when balancing the positive experiences of extended travel/experiences.

Traveling Students: In addition, there are collateral academic impacts on traveling students, as
well. For example, traveling for ten school days off campus could consume up to half of a math
unit. Depending on the grade level, this could hold true for not only math, but the other courses
that are not in the integrated unit of study, which could be up to five subject areas. Schools
outline support for students traveling, some of which ask students to complete units of study
prior to departure, which include having materials ready for them during school break (e.g.,
having a language arts unit posted on Canvas during spring break). This becomes more
challenging for students with special educational and language learning needs, particularly for
extended trips. Another strategy to support student learning described by one school was for the
teachers of non-DLI courses to make themselves available to students upon their return during
academic support time, if it exists at the site, to answer questions or review material. The longer
the trips, the more complex the plans have to be to help all students maintain academic
monmenum in all of their courses.

With respect to changes to the policy, much of the discussion on traveling for off-campus
learning has centered on a few of the twelve DLI programs (Japanese, Mandarin and
Vietnamese at the middle school level); it did not address other grade levels or Russian or
Spanish programs. The policy applies to all off-campus learning and other international travel
and field trips.

Many international trips have been able to meet the five-day threshold, as well as their learning
objectives, while staying within policy guidelines. The trip leaders used natural breaks in the
school calendar (planning days, spring break, etc.) to extend the trip thereby minimizing the
adverse impact on the students’ education across the span of their enrolled courses. Both the
MDLI and VDLI programs were also able to meet the policy guidelines this year:
o Viethamese DLI trip: May 17-27, 2024 (8 students), 5 school days and using
Memorial Day weekend
o Mandarin DLI trip: March 24 - April 8, 2024 (29 students), Spring Break, 5 school
days and the grading day on April 5



o Only the JDLI trip operated outside of policy expectations and the 5-day
threshold.
Additional information on these trips can be found here.

FISCAL IMPACT

International trips require a building administrator and one or more teachers to attend. This
requies airfare, lodging, meals, etc., and also securing an administrator and teacher substitutes
to cover the building while the principal or assistant/vice principal and the teacher are on the
trip. Doubling the number of school days missed with this policy change also doubles the cost of
admin/teacher subs. During the Policy Committee meeting on June 10, it was suggested that
perhaps administrator attendance is unnecessary on international trips. After gathering input
from four school leaders whose programs embarked on international trips this spring, all were in
agreement that an administrator presence is necessary for the safety of students and adults on
the trip. Some of their reasons include:

e Providing student management and chaperone support

e Serving as ambassadors while attending school visits and meeting with local school

boards and mayors
e Navigating emergencies (big or small) as they arise

Schools also need to hire substitute teachers to cover the 6th and 7th grade classes for the
teacher(s) chaperoning the trip, which carries a fiscal impact on the school building. Substitute
teachers receive $247.58 per day. $276 per day if they go over 10 days. Substitute
administrators receive $75/hour.

The cost of the trip and how it is funded varies by school and program. The overall cost to the
District inevitably increases as the trip length extends. The most recent JDLI trip, for instance,
cost over $300,000 dollars.

COMMUNITY ENGAGEMENT

Community members and staff who lead the JDLI, MDLI, and VMLI trips presented their
positions at a variety of Board Committee meetings, as well as before the full Board and in
written comments.

CONNECTION TO BOARD GOALS

Board goals are incrementally implicated if students are traveling for ten school days,
specifically as it relates to eighth-grade math and reading goals. A number of courses are not
explicitly incorporated into the interdisciplinary DLI off-campus learning unit, which may mean
students miss explicit math and reading instruction and compromise the continuity curriculum for
up to two weeks (10 school days, as proposed).

STAFF RECOMMENDATION

Ten-day absences are not recoverable by all traveling students in all classes. In addition, the
impact on the school environment of absent students, absent teachers, and absent
administrators is also too significant for 10 consecutive days. As an alternative to the proposed
amendment, staff recommends Board Policy 6.50.010-P keep the 5-school day threshold intact,
with an allowance for 2 additional days for trips that require over 10 hours of travel.


https://docs.google.com/document/d/1JkFzAp9Il71o2g-UKrqf2EpPa-J_sRkw3-3ThaUr4Kk/edit

Board Policy 6.50.010-P

Field Trips, Foreign Travel, and
Other Off-Campus Activities

The District believes in the value of experiences outside the classroom and endeavors to make
these opportunities available to all. As in all other aspects of school life, PPS is committed to
both the access to and the inclusivity of off-campus activities. In planning and authorizing off-
campus activities, primary consideration shall be given to the educational outcomes derived, the
safety and welfare of students involved, District expectations of conduct and behavior on the
part of all participants, and the selection of appropriate adult supervision in accordance with
Board Policy 5.10.064-P Professional Conduct between Adults and Students.

. District-Sponsored Activities

Special activities outside the classroom are an important part of an educational
experience. Students shall be allowed to participate in carefully planned learning
experiences or co-curricular activities, which fall outside the normal school program,
school day, and/or are off-campus when they serve a legitimate educational purpose.
Off-campus activities should promote and not compromise the integrity and purpose of
the District’'s educational programs. Plans for continuity of curriculum must be made for
the off-campus activity and likewise for students remaining on campus. This policy
applies to all off-campus activities, unless otherwise noted.

1) As authorized through this policy and Administrative Directives, the
Superintendent’s designees may authorize field trips and other extra-curricular
activities involving travel off-campus when such activities contribute to
educational goals.

2) District staff responsible for overseeing extended travel must notify building
administrators in advance of the trip so that plans for continuity of curriculum and
instruction can be assured for students remaining on campus. Those plans will
be communicated to the school community and observed so that no disruption in
curriculum or programming will occur for students remaining on campus.


https://www.pps.net/cms/lib/OR01913224/Centricity/Domain/4814/5.10.064-P.pdf

Board Policy 6.50.010-P

Field Trips, Foreign Travel, and
Other Off-Campus Activities

3) Certain trips may be authorized for an extended time when the distance
traveled requires additional time, such as international travel, and when the
trip involves a rigorous academic experience, as long as the following
conditions are met:

a. Reasonable accommodations have been made to minimize the
impact on students remaining on campus

b. Use of staff not usually assigned to the students traveling should
take into consideration the needs of the students who remain at the school
and the operations of the school, generally.

c. The plans made to minimize impacts have been approved by the
school principal and the principal’s supervisor.

d. If these conditions are met, the standard allowable travel time shall

be 10 school days, although the Superintendent may approve longer
durations when necessary to fulfill the educational purposes of an overseas
trip.

3) Schools and staff to submit field trip requests for review, and approval or denial,
prior to any planned activities.

a. Principals shall have the authority to approve regular off-campus field
trips, subject to Risk Management approval, occurring during the course
of one school day.

b. All off-campus trips comprising more than one school day will be
reviewed by Risk Management and approved by the supervising

Area Assistant Superintendent.

C. Specific timelines, procedures, and requirements of this field trip
approval process will be outlined in a related Administrative Directive.

4) All out-of-state and foreign travel shall require prior Board approval with
the exception of travel up to 150 miles from the PPS headquarters.

5) In planning for off-campus activities, staff members must avoid factors that might



Board Policy 6.50.010-P

Field Trips, Foreign Travel, and
Other Off-Campus Activities

prohibit student participation, including financial burden, as well as any hazards
or barriers for students arising from discriminatory policies or practices in the
destination or during transit based on race, religion, culture, gender orientation,
sexual identity, or immigration status. Trips should be designed to promote
healthy, safe, and inclusive experiences for all students, and consider the
identified special needs and required accommodations of students with an
Individualized Education Plan (IEP) and/or plans under Section 504 of the
Rehabilitation Act of 1973. .

Both students and adult supervisors should be acquainted with and comply with
relevant District policies, administrative directives, and other guidance,
including the PPS Student Responsibilities, Rights, and Discipline Handbook,
while representing the District. These expectations should be reviewed again
by all students and staff prior to any extended off-campus activity.



Board Policy 6.50.010-P

Field Trips, Foreign Travel, and
Other Off-Campus Activities

ll. Non-School Sponsored Off-Campus Activities
Must Clearly Indicate They Are Not Affiliated
with the District

The unique professional status of District staff members may at times make it difficult for
students and families to distinguish between school-sponsored off-campus activities
from non-school privately sponsored off-campus activities. While working as PPS staff
and/or representing PPS, District staff may not develop, plan, and/or supervise off-
campus activities represented as "school, class, club, etc." other than what has been
approved under this policy and the implementing administrative directives. In addition,
District staff or other persons may not use District email, social media, hardcopy
distribution to students, or other methods of District-controlled distribution that are not
open to the general public to communicate to District students or families about private,
non-school sponsored off-campus activities, without the pre-approval of the school
building administrator and in adherence with PPS Disclaimer Requirement (11.1.a)

1) Travel Study Programs

Travel Study Programs are activities involving student travel that are planned, marketed,
and conducted by organizations other than Portland Public Schools. Portland Public
Schools does not fund, sponsor, or endorse any such programs.

a) Disclaimer Requirements: Any information about travel study programs must
include the following disclaimer: “Portland Public Schools does not fund, sponsor,
or endorse this travel study program. The District is not responsible for
conducting or supervising this trip. Portland Public School employees who
participate in travel study programs are not acting in their capacity as District
employees and do so at their own risk. Students participating in travel study
programs do so at their own risk.”

b) Any information distributed about travel study programs cannot contain the name
of the District or any Portland Public school.

c) Distribution of information by travel study organizations must follow distribution
guidelines in Board Policy 3.30.035-P Distribution of Materials and Information to
Students and Administrative Directive 3.30.038-AD. Information distributed
about



Board Policy 6.50.010-P

Field Trips, Foreign Travel, and
Other Off-Campus Activities

travel study programs shall not be made through PPS email, without the pre-
approval of the school-building administrator and in adherence with PPS
Disclaimer Requirement (see 11.1.a).

d) Travel study organizations must use the Civic Use of Buildings (CUB)
procedures for informational/planning meetings after the school day. See
Policy 3.30.010-P Community Use of School Buildings and Facilities and
3.30.011-AD Community Use of School Buildings and Facilities: Short-Term
Use.

Legal References: ORS 332.107; ORS 336.183; ORS 339.155

Amended 9/2002, Amended 3/2019



Board Policy 6.50.010-P

. Field Trips, Foreign Travel, and
~ w5 Other Off-Campus Activities

The District believes in the value of experiences outside the classroom and endeavors to make
these opportunities available to all. As in all other aspects of school life, PPS is committed to
both the access to and the inclusivity of off-campus activities. In planning and authorizing off-
campus activities, primary consideration shall be given to the educational outcomes derived, the
safety and welfare of students involved, District expectations of conduct and behavior on the
part of all participants, and the selection of appropriate adult supervision in accordance with
Board Policy 5.10.064-P Professional Conduct between Adults and Students.

. District-Sponsored Activities

Special activities outside the classroom are an important part of an educational
experience. Students shall be allowed to participate in carefully planned learning
experiences or co-curricular activities, which fall outside the normal school program,
school day, and/or are off-campus when they serve a legitimate educational purpose.
Off-campus activities should promote and not compromise the integrity and purpose of
the District’'s educational programs. Plans for continuity of curriculum must be made for
the off-campus activity and likewise for students remaining on campus. This policy
applies to all off-campus activities, unless otherwise noted.

1) As authorized through this policy and Administrative Directives, the
Superintendent’s designees may authorize field trips and other extra-curricular
activities involving travel off-campus when such activities contribute to
educational goals.

2) District staff responsible for overseeing extended travel must notify building
administrators in advance of the trip so that plans for continuity of curriculum and
instruction can be assured for students remaining on campus. Those plans will
be communicated to the school community and observed so that no disruption in
curriculum or programming will occur for students remaining on campus.
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Board Policy 6.50.010-P

Field Trips, Foreign Travel, and
Other Off-Campus Activities

Schools and staff to submit field trip requests for review, and approval or denial,
prior to any planned activities.

a. Principals shall have the authority to approve regular off-campus field
trips, subject to Risk Management approval, occurring during the course
of one school day.

b. All off-campus trips comprising more than one school day will be
reviewed by Risk Management and approved by the supervising
Area Assistant Superintendent.

C. Specific timelines, procedures, and requirements of this field trip approval
process will be outlined in a related Administrative Directive.

All out-of-state and foreign travel shall require prior Board approval with the
exception of travel up to 150 miles from the PPS headquarters.

In planning for off-campus activities, staff members must avoid factors that might
prohibit student participation, including financial burden, as well as any hazards
or barriers for students arising from discriminatory policies or practices in the
destination or during transit based on race, religion, culture, gender orientation,
sexual identity, or immigration status. Trips should be designed to promote
healthy, safe, and inclusive experiences for all students, and consider the
identified special needs and required accommodations of students with an
Individualized Education Plan (IEP) and/or plans under Section 504 of the
Rehabilitation Act of 1973. .

Both students and adult supervisors should be acquainted with and comply with
relevant District policies, administrative directives, and other guidance, including
the PPS Student Responsibilities, Rights, and Discipline Handbook, while
representing the District. These expectations should be reviewed again by all
students and staff prior to any extended off-campus activity.
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Board Policy 6.50.010-P

Field Trips, Foreign Travel, and
Other Off-Campus Activities

Il. Non-School Sponsored Off-Campus Activities
Must Clearly Indicate They Are Not Affiliated with
the District

The unique professional status of District staff members may at times make it difficult for
students and families to distinguish between school-sponsored off-campus activities
from non-school privately sponsored off-campus activities. While working as PPS staff
and/or representing PPS, District staff may not develop, plan, and/or supervise off-
campus activities represented as "school, class, club, etc." other than what has been
approved under this policy and the implementing administrative directives. In addition,
District staff or other persons may not use District email, social media, hardcopy
distribution to students, or other methods of District-controlled distribution that are not
open to the general public to communicate to District students or families about private,
non-school sponsored off-campus activities, without the pre-approval of the school
building administrator and in adherence with PPS Disclaimer Requirement (11.1.a)

1) Travel Study Programs

Travel Study Programs are activities involving student travel that are planned, marketed,
and conducted by organizations other than Portland Public Schools. Portland Public
Schools does not fund, sponsor, or endorse any such programs.

a) Disclaimer Requirements: Any information about travel study programs must
include the following disclaimer: “Portland Public Schools does not fund, sponsor,
or endorse this travel study program. The District is not responsible for
conducting or supervising this trip. Portland Public School employees who
participate in travel study programs are not acting in their capacity as District
employees and do so at their own risk. Students participating in travel study
programs do so at their own risk.”

b) Any information distributed about travel study programs cannot contain the name
of the District or any Portland Public school.

c) Distribution of information by travel study organizations must follow distribution

guidelines in Board Policy 3.30.035-P Distribution of Materials and Information to
Students and Administrative Directive 3.30.038-AD. Information distributed about

Page 3 of 4



Board Policy 6.50.010-P

Field Trips, Foreign Travel, and
Other Off-Campus Activities

travel study programs shall not be made through PPS email, without the pre-
approval of the school-building administrator and in adherence with PPS
Disclaimer Requirement (see 11.1.a).

d) Travel study organizations must use the Civic Use of Buildings (CUB)
procedures for informational/planning meetings after the school day. See Policy
3.30.010-P Community Use of School Buildings and Facilities and 3.30.011-AD
Community Use of School Buildings and Facilities: Short-Term Use.

Legal References: ORS 332.107; ORS 336.183; ORS 339.155

Amended 9/2002, Amended 3/2019

Page 4 of 4
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Board Policy 5.50.020-P: Defense and Indemnification
of District Employees and Board Members

1. Purpose and Scope

The District recognizes that employees and Board members may face legal claims arising from
their official duties. This policy establishes the District's commitment to defend and indemnify
employees and Board members against qualifying claims and legal actions.

2. Covered Persons

This policy applies to current and former employees of the District, and current and former
Board members.

3. Covered Actions

Subiject to the limitations in this policy or applicable law, the District will provide defense and
indemnification for:

a. any tort claim or demand, whether groundless or otherwise, arising out of an alleged
act or omission occurring in the performance of official duties, to the fullest extent
provided by the Oregon Tort Claims Act, ORS 30.260 to 30.300.

b. Federal enforcement actions, including but not limited to federal agency or
Department of Justice investigations and proceedings, arising out of an alleged act
or omission occurring in the performance of official duties.

4. Notice Requirements

Any covered person seeking assistance under this policy must promptly notify both the Office of
the Superintendent and the Office of General Counsel when:

a. A covered action may be or has been commenced against them;
b. They receive notice of any investigation or inquiry; or
c. They become aware of circumstances that may reasonably lead to a covered action.

Failure to provide timely notice may result in denial of defense and/or indemnification.

5. Defense and Indemnification

The District may provide liability insurance in amounts it determines to be appropriate for
covered actions.

The District or its insurer will retain qualified counsel, in its sole discretion, to defend covered
actions and may advance reasonable attorney fees and costs at a maximum rate determined by
the District.

Defense and indemnification under this policy is conditioned on the covered person’s full
cooperation with the defense of the covered action. Non-cooperation may result in termination
of defense and/or indemnification.

The District has authority to settle claims against covered persons for whom it is providing
indemnification. A covered person may reject the settlement of a claim that would be approved

1
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by the District and for which the District would pay any settlement amounts, but such rejection
shall terminate the District's defense and indemnification obligations under this policy.

6. District In-House Attorneys

a.

For claims brought by governmental entities or professional licensing authorities
against District in-house attorneys, expenses may be advanced or reimbursed if the
District determines the claim arose from official duties. Any advancement or
reimbursement constitutes part of the in-house attorney’s official compensation
package for purposes of ORS chapter 244.

Board Approval: Expenses exceeding $25,000 per claim require Board approval.
Advance Payment Conditions: Expenses may be paid in advance if:

i. The District determines the attorney acted in good faith and reasonably
believed the conduct was in the District's best interests; and

ii. The attorney enters a written agreement to repay advances if ultimately not
entitled to indemnification.

Counsel Selection: When the District pays defense expenses, the District has
exclusive authority to select counsel but will consult with the in-house attorney
regarding settlement terms affecting the in-house attorney’s legal rights or licensing
status.

Cooperation Requirement: In-house attorneys must cooperate fully with the District.
Non-cooperation may result in termination of defense and/or indemnification.

7. Limitations and Exclusions

The District, in its reasonable determination, will not provide defense or indemnification for:

@0 oo0ToD

Gross negligence

Malfeasance in office

Willful or wanton neglect of duty

Criminal conduct

Actions initiated by the District against, or actions brought by, a Covered Person
Personal matters or claims unrelated to official duties

Actions where defense or indemnification is prohibited by law

8. Definitions

"Claim" means any threatened, pending, or completed investigation, action, suit, or proceeding,
except one brought by the District.

"Official duties" means actions taken within the scope of employment or Board service, in good
faith, and for a District purpose.

9. Reservation of Rights and Non-Exclusivity

a.

The District may provide defense and/or indemnification under a reservation of rights
and may terminate coverage if circumstances warrant.

This policy does not limit other defense or indemnification rights available under
statute, agreement, insurance, or District action.

2
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Legal Reference: ORS 30.260 — 30.300
History: Adopted 6/1971; Amended 6/14/1984; 11/2021; [Current Amendment Date]



PORTLAND PUBLIC SCHOOLS
Office of the Chief of Staff

501 North Dixon Street / Portland, OR 97227
Telephone: (503) 916-3570
Mailing Address: P. 0. Box 3107 / 97208-3107

Date: October 29, 2025

To: Board of Education

From: Deborah Kafoury, Chief of Staff

CC: Superintendent Dr. Kimberlee Armstrong

Subject: Proposed Indemnification Policy

BACKGROUND

On October 20, 2025, the Policy Committee moved the Defense and Indemnification of District
Employees and Board Members to the full Board for consideration. The revised policy was
posted with other Board materials.

SUMMARY OF CHANGES

® The policy was revised to streamline the structure and clarify the language.
® Substantive changes to this policy are:
o Incorporation of Board Resolution 7184, which expanded the indemnification
and defense of employees acting in the course and scope of their employment;
o Extension of policy coverage to Board members (previously Board members had
only statutory tort claim coverage);
o Addition of more detailed notice requirements and potential denial of coverage
for failure to provide prompt notice to the District;
o More explicit procedural requirements, including cooperation and settlement
authority; and
o More detailed exclusions from defense and/or indemnification.

RECOMMENDATION

Staff recommends the revisions to the full indemnification policy after completion of the
21-day public comment period.



WE RISE

WITH EXCELLENCE. WITH PURPOSE.

PPS District Continuous Improvement Plan 2025-2028




Learning Targets and Success Criteria

| am learning how each District Continuous Improvement Plan goal connects to the

Board goals and translates into real actions, experiences, and outcomes in
schools—with a focus on Literacy, Math, Attendance, and 9th Grade Success.

| can explain how District Continuous Improvement Plan goals align with Board goals and the
district’s vision for student success.

| can describe what high-quality instruction looks like in classrooms across content areas using
real-life examples (photos, videos, student work).

| can recognize how family and community engagement strengthens progress toward each goal.
| can identify how progress is monitored both at the school and district levels.




Agenda

Time

15 minutes

45 minutes
(10 minutes at
each station with
1 minute
transition)

15 minutes

Agenda Item

Overview of Continuous Improvement Approach and
District Continuous Improvement Plan

Learn More About Strategies within Each Goal,
What it Looks Like in Practice, and Data

Full Group Questions & Closing



Our Continuous
Improvement Journey -
Laying the Foundation




Where have we been and where are we going?

@ 2025-28

TOGETHER, Implement Three Year District
\WE RISE Continuous Improvement Plan

Spring 2025
Develop New District Continuous

Improvement Plan
@ G’ 2022-2025

Implement Three Year Plan for
Instructional Priorities

: Spring 2022
@ RIWARE |
" TOGETHER Develop PPS Instructional
Framework

Together Strategic Plan

i ' 2021
i Launch 2021-25 PPS Forward
¢
2019

Develop PPS Relmagined Vision
and Graduate Portrait




What's continuing and what's new?

2021-2025 2025-2028
PPS Board Goals /
PPS Graduate Portrait /
PPS Instructional Framework /

. ‘ Bridge District Continuous
Forward Together Strategic Plan Improvement Plan

School Continuous Improvement Plans ‘ Aligned to District Plan




Our Continuous
Improvement Journey -
PPS Continuous

Improvement Plan 2025-28



https://drive.google.com/file/d/1ZM7Mz_d-njtQq8ZCbA5Xg-tI0HhAl29q/view
https://drive.google.com/file/d/1ZM7Mz_d-njtQq8ZCbA5Xg-tI0HhAl29q/view

Setting the Direction and Vision
for Continuous Improvement - Spring 2024-Present

SET THE

DIRECTION/
VISION

MONITOR,
WORK,
ADJUST, &

School & District
FEEDBACK CONTINUOUS

LOOPS IMPROVEMENT
PROCESS

IMPLEMENT CREATE

STRATEGIC STRATEGIC
PLAN PLAN
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Coherence
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Classroom Goals

4 PRINCIPAL School Continuous Improvement Plan

g Strategic Plan
g‘q, District Continuous Improvement Plan
o‘b\ heory of Change and Theory of Action
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2025-26 Ideal Student Learning Actions

Consensus Based Upon Engagements

Ideal Student |deal Student Ideal Student
Learning Action 1 Learning Action 2 Learning Action 3
Students know and | ermStgdSriﬁS Srgggj:\i?gd Students self-assess their

understand the learning  § stgn%ardsgali ed tasks learning and explain and
target, success criteria, i ersistengce S justify their thinking
and why the learning PS _ : connected to the learning
questions to clarify their target and success criteria
matters (IF 1.7, 4.6) .
understanding (IF 1.6, 1.8, (IF4.7,4.9)

1.9,3.7,38 3.10)

Note: Other themes included a strong sense of belonging, making cultural connections, engaging in healthy
relationships (IF 2.6-2.9, 3.9) - these were incorporated into strategies and actions to create the conditions for
this to be true (Culture in the Classroom initiative integration).



https://docs.google.com/document/d/1bBFxX6Y3p88gTOfmyaFoOC1vWjb6AuaWxCxy9qqPxOE/edit?tab=t.gqtrn0q6as5r

District Continuous Improvement Plan:

Strategies
&€
eI o

9TH GRADE
SUCCESS

ATTENDANCE LITERACY MATH




Continuous Improvement and Family and
Community Engagement (FACE)

PORTLAND | Public Schools

VILLAGE TABLE

rrrrr ly Family Advisory Council on Educatio

Family and Community Engagement Opportunities

TOGETHER Include:
e Village Table
FAM I I_Y e School Based Site Councils
e Student Voice Advisory Council, District Student
Council
ENGAGEMENT ® Engagement Events

PLANNING GUIDE e School & Family Partnerships

Portland Public Schools
The Office of Family & Community Engagement



Our Continuous

Improvement Journey -
Implementation, and
Monitoring




Activity for Today - Goal Stations

Spend 10 minutes at each goal ;2
station to learn more about: ©

e Strategies
9TH GRADE
e What this looks like in practice ATTENDANCE SUCCESS
at schools and in classrooms?
® Progress monitoring

LITERACY MATH



Full Group Questions




Optimistic Close & Reflections

e \What did you see, hear, or learn today that helps you connect
DCIP to what’s happening in schools?

e What is one insight or question to inform next steps?



Thank youl!

J ’




Resources

® PPS District Continuous

Improvement Plan 2025-28

® District Continuous Improvement
Plan Goals and Strategies



https://drive.google.com/file/d/1ZM7Mz_d-njtQq8ZCbA5Xg-tI0HhAl29q/view
https://drive.google.com/file/d/1ZM7Mz_d-njtQq8ZCbA5Xg-tI0HhAl29q/view
https://drive.google.com/file/d/1fkyQgCK_HCrtnXiiDNPjHFPpcim_iaEP/view?usp=sharing
https://drive.google.com/file/d/1fkyQgCK_HCrtnXiiDNPjHFPpcim_iaEP/view?usp=sharing

£

TOGETHER,

\VE RISE

Portland Public Schools
District Continuous Improvement Plan
2025-2028
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District Information
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Vision
A graduate of Portland Public Schools will be a compassionate critical thinker, able to collaborate and solve problems, and be
prepared to lead a more socially just world.

Mission Statement

We provide rigorous, high-quality academic learning experiences that are inclusive and joyful. We disrupt racial inequities to create
vibrant environments for every student to demonstrate excellence.

Board Goals

Portland Public Schools Goals for Our Students
2022-2027
June 28, 2022

Introduction

It remains the core mission and responsibility of our school system to ensure that every student has opportunities to thrive and
experience success. Unfortunately, too many students have been and continue to be historically underserved, and there has not
been evidence of racial equity in PPS as revealed by persistent gaps in student outcomes along the lines of race. We are dedicated
to the continuous improvements necessary to drive the system shifts that will better support our students, educators, and leaders and
result in improved student performance. This will include a focus on building our individual and organizational capacity through
ongoing professional learning and differentiated support for teachers, leaders, and central office staff. We understand that this work
will require focus and intentionality to interrogate how we serve the unique needs of our students, especially for students of color and
other students who need us to accelerate their growth so that they are able to demonstrate both grade-level proficiency and the skills
and dispositions described in our Graduate Portrait. Included here are a set of academic milestones along the pre-K to 12 continuum
that we intend to progress monitor and hold ourselves accountable to achieving. Since students of color currently demonstrate the
greatest gaps in achievement and performance, our goals reinforce an explicit expectation of accelerated growth and gap closure for
students of color. To be clear, the gaps in student performance along the lines of race are persistent, generational, unacceptable, and
at odds with our belief that all students can learn. Here at PPS, we intend to eliminate gaps in opportunity and outcomes completely.



We will begin this work with a focused effort on narrowing the persistent gaps in student outcomes in order to eventually eliminate
these gaps completely.

Goal Language

Third Grade Reading
We must accelerate achievement for students of color in order to eliminate persistent gaps. Our goal is to close the opportunity and

outcome gaps in third grade reading between students of color and their white peers by the metrics set forth, as measured by the
Oregon State Assessment System (OSAS)

e African - American Students by 5.5 percentage points per year

e Pacific Islanders by 5.0 percentage points per year

e Native - American Students by 6.1 percentage points per year

e Latino Students by 3.9 percentage points per year

e Asian Students by 2.6 percentage points per year
Reading is arguably the most important and critical skill we teach in school. Therefore, a first and critical step along the Graduate
Portrait continuum is preparing all students to read to learn by the end of Grade 3. During the early elementary years, students
transition from learning to read to reading to learn. They move from learning alphabetic principles and decoding site words to making
deep meaning of text to which they are exposed. Foundational reading skills unlock the pathways for all the learning in which
students will engage for the rest of their lives. Disciplinary literacy—the ability to read, write and reason across a variety of content
areas such as science and social studies—begins with the ability to independently and fluently read for information with great
understanding. Reading is a civil right and it is our responsibility to ensure that all students can read. The data on reading are clear:
students who do not read proficiently by 3rd grade are four times more likely to leave high school without a diploma than are
proficient readers. We must ensure that all students are reading on grade level by the end of their 3rd grade year.

Fifth Grade Mathematics
We must accelerate achievement for students of color in order to eliminate persistent gaps. Our goal is to close the opportunity and
outcome gaps in fifth grade mathematics between students of color and their white peers by the metrics set forth, as measured by
the Oregon State Assessment System (OSAS)

e African - American Students by 4.4 percentage points per year

e Pacific Islanders by 4.1 percentage points per year



e Native American Students by 3.5 percentage points per year

e Latino Students by 3.2 percentage points per year

e Asian Students by 1.2 percentage points per year
Fifth grade mathematics is a critical touch point for a number of reasons. It is important for students to have a solid grasp on the
foundations of mathematics established in elementary school in order to be effectively prepared for the rigor of middle school
mathematics. As students enter middle school, the connections between mathematical areas of conceptual understanding becomes
more complex, indicating a necessity for procedural fluency. Procedural fluency builds from an initial exploration and discussion of
number concepts to using informal
reasoning strategies and the properties of operations to develop general methods for solving problems.
Without a solid foundation in mathematics, students are at risk of falling into a mathematics gap of conceptual understanding as they
may experience greater challenges as they grapple to understand concepts through middle school mathematics and beyond.
Successful completion of advanced high school coursework in mathematics is predicated on having a solid foundation established in
elementary school. It is imperative that students receive grade-level high quality instruction every year in mathematics in order to
realize the characteristics of the Graduate portrait, specifically as critically thinking problem solvers.

Eighth Grade Readiness
We must accelerate achievement for students of color in order to eliminate persistent gaps. Our goal is to close the opportunity and

outcome gaps in eighth grade readiness between students of color and their white peers by the metrics set forth, as measured by the
Oregon State Assessment System (OSAS)

e African - American Students by 3.2 percentage points per year

e Pacific Islanders by 2.7 percentage points per year

e Native - American Students by 1.1 percentage points per year

e Latino Students by 2.6 percentage points per year

e Asian Students by - percentage points per year. Asian students are already on track for this goal.
When students exit Grade 8 ready for the complexities and rigor of high school, a world of possibilities and coursework opens for
them. Eighth grade students should be prepared to navigate and adapt to high school’s complex challenges and reading, writing and
performing mathematics on grade level is one of the key ways by which we can ensure that they are adequately prepared.
Entering high school with grade level proficiency in English language arts and mathematics positions students for more advanced
coursework. That advanced coursework, in turn, creates and strengthens college and career readiness of students. Grade 8
readiness can be considered a gateway to postsecondary success. Conversely, students who enter high school without mastery of



core academic knowledge face barriers to a successful high school experience and experience lower-level coursework. If we want
every student to have the opportunity to experience the full range of high school coursework — CTE, arts, AP, IB and more—we must
commit to adequately preparing them for such by ensuring that students are proficient in English Language arts and mathematics by
the end of Grade 8.

High School Graduation
We must accelerate achievement for students of color by eliminating the graduation gaps. Our goal is to eliminate the opportunity

and outcome gaps in graduation rates for our students of color while setting higher graduation requirements for all our students, by
the metrics set forth, measured by the four-year cohort graduation rate.

e African - American Students by 2.4 percentage points per year

e Pacific Islanders by 3.0 percentage points per year

e Native - American Students by 7.6 percentage points per year

e Latino Students by 2.6 percentage points per year

e Asian Students by - percentage points per year. Asian students are already on track for this goal.
There are persistent and predictable gaps in graduation rates among groups of students and while our graduation data certainly
looks a fair bit better than our assessment data, there are still achievement gaps that demand our attention. Therefore, instead of
halving the graduation gaps here in PPS, we are proposing that we eliminate them completely. Successful completion of high school
leaves students prepared for wherever their future might take them— college, military or career. We want our students to have infinite
possibilities for their future based on following whatever dreams they might have. This often cannot happen without successfully
completing high school with a diploma. Failure to complete high school creates a future earnings gap that cannot be bridged later in
life. What's more, with the opportunity to earn a higher income, high school graduates gain access to better living conditions,
healthier foods, and better health care services. High school graduation unlocks endless possibilities for students. We must ensure
that all students graduate from high school.

Reporting

Post-secondary Readiness

We must accelerate achievement for students of color in order to eliminate persistent gaps in post-secondary readiness. Every
student needs to have the core academic knowledge and opportunity of experience that will prepare them for post-secondary
success that are reflective of the diverse skills and interest that our students have pursued through their high school career, including




but not limited to, successful completion or achievement of: (a) Career Technical Education, (b) Visual & Performing Arts pathways,
(c) Dual-Credit coursework, (d) Advanced Placement , (e) Seal of Biliteracy, (f) International Baccalaureate or (g) college readiness.
We will annually report — in a disaggregated form — the high school students who are
successfully completing one or more of the following post-secondary indicators.
1. Successful completion of Career and Technology Pathway (2 or more courses in the
same path).
2. Successful completion of Visual & Performing Arts pathways (2 or more courses in the
same path).
3. Successful completion (C or Better) of 3 or more Dual Credit courses.
4. Successful completion (C or better) of 3 or more International Baccalaureate courses.
5. Successful completion (C or better) of 3 or more Advanced Placement courses.
6. Successful achievement of the seal of biliteracy
a. AP foreign language: 3 or above
b. IB foreign language: 4 or above
c. SLIP: 6 or above in both Writing and Speaking
d. STAMP: 6 or above in all of Reading, Writing, Listening, Speaking

Summary

The proposed Board Goals represent a rigorous set of benchmarks along the Pre-K to 12 academic continuum that will allow us to
gauge student progress towards realizing the promise of the Graduate Portrait. These goals and targets strongly and transparently
signal our need to double down on our equity work on behalf of our students to realize the promise of eliminating persistent,
generational and unacceptable outcome gaps along the lines of students’ race and ethnicity. The time is now. Our students deserve
no less. We have an urgent need to accelerate achievement and performance for students of color here in PPS as we have a series
of critically important instructional benchmarks and indicators such as reading, mathematics, high school readiness and graduation,
among others, that demonstrate chronic underperformance of students of color. In order to eliminate these gaps, we will leverage
systemic investments and supports through high quality, standards-aligned curriculum materials, a unified vision of teaching and
learning via our instructional framework, and ongoing, job-embedded professional learning for all educators in order to improve
systemic instructional practices.



Call to Action

Call to Action

Literacy is a Civil Right. Every student has access to
high quality standards aligned literacy instruction
and is demonstrating mastery every day.

Relationships matter, and are built through stellar
service to schools.

We must create safe, supportive classrooms where
every student feels seen, valued, and empowered to thrive.;




Theory of Change and Theory of Action

Theory of Change & Theory of Action

Theory of Chang Theory of Action

@ Explains why the . Defines specific

change is needed actions that need to
be taken

@ Long-term vision

Conditions that
@ need to change

How will we deliver?
Who will deliver?
What will they need
to deliver?




Theory of Change

In order to actualize our theory of action, we believe in the following theory of change. We believe the school is the unit of change.
The Principal (Leaders) are the lever for this change. Within this theory of action, the Principal’s Supervisors are the facilitator of the
systems level change. This change management approach is deeply grounded in the Effective Schools Framework from the New

Teacher Center, 2020.

Theory of Change

Operationalize the following:

THE FACILITATOR OF
S

The school is the unit of change

Principal Supervisors are the

)

NV

(/) Principals are the lever for change
W) p |4
(N

Y/ facilitator of systems level change

Source: Effective Schools Framework (New Teacher Center, 2020)

A Theory of Change for School Leadership

4

Student
Success
Outcomes

Effective Schools School Continuous
Framework Improvement Plan
And... Then...

Leaders receive | Schools will

And...

Students will
achieve
success in

their schools @


https://drive.google.com/file/d/1Vb1erkcZ8leq8xlxGHZyQSJUrBjF-QV3/view

Theory of Action

Our Theory of Action centers ideal student learning actions that we will see in the classroom if we actualize our District Continuous

Improvement Plan Goals. We then work backwards to Educator Practices, School Leader Practices, Principal Supervisor Practices,
and aligned Central Office Practices.

Theory of Action: District Alignment to Support Principals

Current State

Principals

Ideal State

Principal Supervisor

Ho ~

At ainm

$
27l
0 n“

Central Office Leaders

8
Q-
l’“

Principals

Service

We exist only because
schools exist and need
us. We have a service
orientation when it
comes to building
leaders and staff.

\
st

We are here to help you
deepen and sustain
positive and effective
practices. We will do it
with you, not for you.

| do. We do. You do.

Service and Support Through Expertise

Expertise

We have specialized

knowledge and
experience and are
willing to share that with
others to help them
better serve students.



https://drive.google.com/file/d/1-YjZIEYVebThRxQS0zoLCkaRwi7Pikl5/view?usp=sharing

Ideal Student Learning Actions
In April and May 2025, Central Office leaders held engagement sessions with various shareholder groups to answer the question:
What ideal student learning actions do we want to see in every classroom?

Small groups grounded in the student indicators within the PPS Instructional Framework to identify which actions are the highest
leverage that would boost achievement for every student. Groups used Hattie’s research to help determine the highest leverage
actions. The shareholder groups that participated are Principals, Assistant Principals and Vice Principals, Teachers and Instructional
Coaches, Teacher Mentors, Central Office Senior Leaders, Central Office Administrators, and family members.

The consensus ideal student learning actions are being integrated into our literacy and math goals to inform our strategies and
actions that will drive the work towards the actions and outcomes that we want to see for our students. The synthesized inputs from
each engagement are captured on this document, which resulted in our three ideal student learning actions for 2025-26 (as
referenced on the Theory of Change, Theory of Action tab).

Engagements to Define Our Ideal
Student Learning Actions

150 1 85 PE 20

Teachers, | Central Family
Coaches, | Office Advisory
Mentors | Leaders Members

Principals,
APs, VPs



https://drive.google.com/file/d/1moyAGU_LM4oOXhx8RrALjCB6Vwa5aHjM/view
https://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/
https://docs.google.com/document/d/1nIB2t6-C_aGNRjEIn-KtBWdjm9aJWlflZAtnT6JbATw/edit?tab=t.0

2025-26 Ideal Student Learning Actions

Consensus Based Upon Engagements

Ideal Student : Ideal Student

VT i ; Ideal Student
Learning Action 1 . Learning Action 2 e

Learning Action 3

Students successfully
engage in grade-level and
standards-aligned tasks
with persistence and ask
questions to clarify their

Students know and Students self-assess their

understand the learning

target, success criteria,
and why the learning
matters (IF 1.7, 4.6)

learning and explain and
justify their thinking
connected to the learning

understanding (”_— 1.6 1.8, target and success criteria

(IF 4.7, 4.9)

A

1.9,3.7,3.8,3.10)

Note: Other themes included a strong sense of belonging, making cultural connections, engaging in healthy
relationships (IF 2.6-2.9, 3.9) - these were incorporated into strategies and actions to create the conditions
for this to be true (Culture in the Classroom initiative integration).



Continuous Improvement Approach

Our district is embarking on a united and continuous improvement process. We are centering our Theory of Change through our
District and School Continuous Improvement Plans, which are grounded in our aligned approach to continuous improvement. The
below visual displays the Continuous Improvement Process that aligns with the Oregon Department of Education’s continuous
improvement cycle and connects to the PDSA cycle that PPS has grounded in for years. It's also important to mention House Bill 209
currently moving forward outlines increased accountability for the public education system and state. Our steps forward together
today will position us well to adjust as needed once the rules are written.

Setting the Direction and Vision
for Continuous Improvement

SET THE
DIRECTION/

VISION

MONITOR,
WORK,

ADJUST, & School & District

FEEDBACK CONTINUOUS
LOOPS IMPROVEMENT
PROCESS

IMPLEMENT CREATE

STRATEGIC STRATEGIC
PLAN PLAN




Continuous Improvement Vision Statement

Our vision is for every student to be a confident and persistent learner who deeply understands their academic journey and actively
contributes to a thriving, culturally responsive classroom community. We envision classrooms where:

e Learning is Transparent and Meaningful: Students consistently understand what they are learning, how to demonstrate
success, and why their learning matters, fostering a sense of purpose and direction.

e Engagement is Deep and Purposeful: Students are persistently engaged in rigorous, standards-aligned tasks, empowered
to ask clarifying questions, and encouraged to embrace productive struggle as a pathway to deeper understanding and
growth.

e Self-Reflection Fuels Growth: Students regularly self-assess their learning, articulate their thinking, and justify their
understanding in connection to clear learning targets and success criteria.

e Relationships are the Foundation of Learning: Students engage with peers and adults in healthy, supportive relationships,
celebrating diverse perspectives and making meaningful connections across differences. They leverage their cultural assets
to enrich the learning environment, challenge dominant narratives, and foster a sense of belonging for all.

This vision will be realized through continuous improvement efforts focused on cultivating classroom conditions that empower
students to persist through challenges, believe in their ability to learn, and thrive within a culturally rich and affirming educational
experience.

District Continuous Improvement Plan Overview

Effective Fall 2025, the District Continuous Improvement Plan will serve as a strategic bridge, connecting site-level School
Continuous Improvement Plans to the realization of the district's Theory of Action and Theory of Change. This three-year plan
prioritizes four District Continuous Improvement Plan Goal areas—Attendance, Literacy, Mathematics, and 9th Grade
Success—which are directly aligned with and designed to support the Board Goals (2022-2027). As mandated by the Oregon
Department of Education’s (ODE) Renewed Vision for Accountability Systems, the plan incorporates both Longitudinal Performance
Growth Targets (LPGTs) and Local Option Metrics (LOMs). Specifically, ODE requires districts with an Average Daily Membership
Reported (ADMr) of 80 or more to establish targets for the following five common metrics: Four-Year Graduation Rate, Five-Year
Completion Rate, 9th Grade On-Track to Graduate Rate, Regular Attendance Rate, and 3rd Grade English Language Arts
Proficiency Rate.


https://www.oregon.gov/ode/accountability/Documents/Oregon%20Reimagined%20Accountability%20Framework.pdf
https://www.oregon.gov/ode/accountability/Documents/Oregon%20Reimagined%20Accountability%20Framework.pdf

Overview of Goals

District Continuous Improvement Plan
2025-2028

GOALS

By June 2028, and in addition to the targeted focus on Literacy and Math Continuous Improvement
at the site level in 2025-26, all students in all PK-12+ classrooms will: Know and understand the
learning target and success criteria, successfully engage in grade-level and standards-aligned tasks
from district-approved, high-quality instructional materials and structures, self-assess their
learning and explain and justify their thinking connected to the learning target and success criteria.
This will have a particular focus on our district's focal students.

TOGETHER,
WE RISE

ATTENDANCE

o9TH GRADE SUCCESS

By June 2028, the overall percentage of
students with good or acceptable
attendance rates will increase by 15%, from
67% to 82%. In order to reduce the
disproportionate gap, the percentage of
students with good or acceptable
attendance for all focal groups (Black &
Native students, multilingual learners,
students receiving special education
services, and students experiencing
poverty) will increase by 24%.

LITERACY

By June 2028, all students in 100% of PK-
12+ Language Arts classrooms - with a
particular focus on our district’s most

impacted focal students based upon our
data (Native students, Black students,

multilingual learners, students receiving
special education services, and students
experiencing poverty) - will (1) know and
understand the learning target and success
criteria and (2) successfully engage in
grade-level and standards-aligned tasks
from district-approved high-quality
instructional materials and structures.

We will accelerate achievement and
eliminate early high school opportunity
gaps by ensuring all students finish 9th
grade On Track. Our goal is to increase
the percentage of all students finishing

9th grade On Track from 75% (June
2024) to 95% by June 2028, while
closing the opportunity and outcome
gap for focal students by increasing

their On-Track rate from 53% to 95%

over the same time period.

MATHEMATICS

By June 2028, all students in 100% of
PK-12+ Mathematics classrooms -with a
particular focus on district focal
students (Native students, Black
students, multilingual learners, students
receiving special education services,
and students experiencing poverty) -
will (1) know and understand the
learning target and success criteria and
(2) successfully engage in grade-level
and standards-aligned tasks from
district approved high-quality
instructional materials and structures.



Overview of Strategies

@ District Continuous Improvement Plan
TOGETHER, 2025-2028

STRATEGIES

ATTENDANCE 9TH GRADE SUCCESS

Tier 1 Integrated Climate & Data Access & Literacy
Culture Practices
Team Structures & Processes
Data-based Attendance

. Intervention Strategies
Review and Response &

Transition Support
School & Community-wide

Attendance Initiative Instructional Practices

LITERACY MATHEMATICS
High-Quality, Inclusive High-Quality, Inclusive
Core Instruction Core Instruction
Assessment, Data, & Assessment, Data, &
Intervention: Intervention:
Formative Analysis and Formative Analysis and
Differentiated Support Differentiated Support
Family and Community Family and Community

Engagement Engagement



Attendance

Three Year Goal

By June 2028, the overall percentage of students with good or acceptable attendance rates will increase by 15%, from 67% to 82%.
In order to reduce the disproportionate gap, the percentage of students with good or acceptable attendance for all focal groups (Black & Native
students, multilingual learners, students receiving special education services, and students experiencing poverty) will increase by 24%.

Year One Goal

By June 2026, the overall percentage of students with good or acceptable attendance rates will increase by 5%, from 67% to 72%. In order to
reduce the disproportionate gap, the percentage of students with good or acceptable attendance will increase for all focal groups by 8%.

Strategies and Actions

Strategies

2025-26 Actions

Tier 1 Integrated Climate & Culture Practices

If the central office team provides school leaders and climate teams
with expectations, professional learning, coaching and implementation
tools centered on strengthening Tier | integrated Climate and Culture
practices (TSEL, PBIS, RJ, RESJ) both schoolwide and in every
learning space, with a focus on Black and Native students, Multilingual
Learners and students receiving special education supports,

Then school leaders and climate teams will provide professional
learning and support to all educators, who will become increasingly
knowledgeable, skillful and aligned in implementing Tier | integrated
climate strategies that support focal students,

And all students will experience increased school safety, and
strengthened school climate and culture, teacher-student relationships,
student engagement and sense of belonging as measured by the
Successful School Survey.

Create Climate & Culture Modules: By June 2026, create a
menu of Climate and Culture modules with a strand for each
Successful School Survey topic shown to be high impact
indicators for student attendance:

o Sense of Belonging
School Climate

o School Safety

o Teacher-student relationships

o Engagement
Provide Professional Learning & Tools for Transformative
Social Emotional Learning and Restorative Justice
Implementation: By June 2026, provide professional learning
and implementation tools for building leaders and school staff to
implement Tier One RJ/TSEL
Develop & Provide Professional Learning & Tools for
Climate Teams: By March 2026, develop and provide
professional learning for building leaders and school climate
teams/facilitators providing implementation tools and guidance
for supporting and coaching schoolwide and classroom Tier |
strategies that impact attendance, including inclusionary
practices and explicit and integrated SEL.
Provide Inclusive Schools Professional Learning: Provide

o




guidance, implementation tools and coaching for the
implementation of inclusive schools.
Develop PPS Tier | Classroom Climate & Culture Rubric: By
August 2026, develop PPS Tier | classroom climate and culture
protocol/rubric that supports school team and individual
educator reflection and growth, and that represents aligned
practices across various program needs and resources
including
Inclusive Schools Professional Learning

o PBIS Routines and Procedures

o Community in Schools

o TSEL implementation

o Culture in the Classroom Look Fors
Monitor Monthly Professional Learning: By October 2026,
monitor implementation plans for school-based Climate and
Culture monthly professional learning through school Arcs of
Learning and Climate Plans uploaded to Mosaic or other central
location.
Monitor & Adjust Support: By June 2026, leverage
instructional and leader walkthrough data to monitor and adjust
support for progress toward Goal #1 implementation.

o

Data-based Attendance Review and Response

If the central office team provides school leaders and Attendance
Support and Student Engagement Teams (ASERT) with expectations,
guidance, and implementation tools to strengthen tiered systems of
support for chronic, severe and acute chronic absenteeism, with a focus
on Black and Native students,

Then school leaders and Attendance and Student Engagement
Response Teams will implement and strengthen consistent, tiered,
data-based attendance review and response,

And students with Tier Il and Il chronic absenteeism will receive timely,
responsive, systematic support and interventions.

Provide Attendance Support and Engagement Response
Team Guidance, Professional Learning, Tools: By June
2026, provide guidance, professional learning, and
implementation tools for building admin/ASERT facilitators to
include:

o Roles, responsibilities, and function of an effective
ASERT including ways to schedule and implement
ASERT.

o As appropriate for small schools, guidelines for
combining ASERT with other teaming structures (e.g.
climate, ILT).

o Taking attendance with fidelity

o Data review protocols to inform tiered support

o Process and guidance for students with chronic
absenteeism who have disabilities (with and without
IEPs)

o Strengthening school-caregiver relationships through
positive, culturally responsive and systematic two-way




communication on multiple platforms throughout the
attendance process, tiers I, Il and Ill. (e.g. nudge letters,
phone calls, visits, texts).
o Engage the remaining 7 comprehensive high schools in
the schoolwide SEL curriculum selection process for
them to implement fall 2026.
Update Existing PPS Attendance Website: By October 2026,
update existing PPS Attendance website with guidance and
implementation tools for support and interventions for Tiers I, I
and Il
Develop Rubric: By August 2026, develop rubric for ASERT
aligned with other teaming structure implementation tools (e.g.
ILT continuum).
Establish Network of Attendance Support and Engagement
Response Team Facilitators From All Schools: By October
2026, establish network of ASERT facilitators from all schools to
continually collaborate on and communicate PPS Attendance
website three key areas:
o ASERT guidance
o Culturally affirming and inclusive caregiver and family
communication implementation tools that strengthen
school-caregiver relationships
o Culturally affirming and inclusive attendance support and
intervention implementation tools that are responsive to
focal students
Provide On-Site Coaching: By June 2026, provide on-site
coaching and support for schools identified as Tier 3 who are
experiencing higher rates of severe & acute attendance
o Protocols for Identifying root cause of absenteeism
o Implementation of schoolwide and classroom Tier |
Climate & Culture practices
o Implementation of ASERT
o Communication & messaging plan for students &
caregivers
Provide Accurate Data Platform & Reports: By October 2026,
strengthen and provide a clear and accurate data platform and
reports for all school teams to access timely and accurate data,
disaggregated by all focal student groups and align the
dashboard with other platforms).
Create Monitoring Structures: By June 2026, create




monitoring structures to ensure all schools have actively
engaged ASERT teams with both a focus on school-wide goals
and student-specific goals/plans, that monitor progress at least
quarterly.

School & Community-wide Attendance Initiative

If the central office team provides messaging implementation tools to
launch a classroom, school, district and community-wide attendance
initiative promoting regular attendance and sharing the impact of
chronic absenteeism,

Then educators, students, caregivers and community members
knowledge of the impact of chronic absenteeism will increase,
community and school implementation tools can be aligned, a culture of

Develop & Implement Attendance Matters Initiative: By June
2026, develop and implement an attendance initiative campaign
highlighting Attendance Matters to be centrally delivered three
times during the school year (Fall, Winter, Spring) including
o Impact of consistent attendance v. chronic absenteeism
academic and social/behavioral outcomes
(research/data)
o Technical information for caregivers to report absences
o Implementation tools & support addressing root causes

consistent attendance will be strengthened,

And student attendance rates will increase.

o

O
O
O

of chronic absenteeism (e.g. mental health, housing
insecurity, implementation tools for students receiving

special education support)

Mini-lessons for students

e Develop & Communicate Implementation Tools &
Expectations: By June 2026, develop and communicate
implementation tools and expectations for school based
Attendance Matters campaign:

Parent and caregiver presentations for school events
Staff presentation samples to align with SCIP goals

School newsletter scripts

Measures of Evidence for Adult Actions

Strategy

Q1 (Fall)

Q2 (Winter)

Q3 (Spring)

Q4 (Summer)

Tier 1 Integrated Climate &
Culture Practices

Using school leaders and
leadership/climate teams

Feedback Survey:
e 100% of schools
report C&C

professional
learning embedded
in arc of learning for
August, September
and October staff

Successful School Survey
response rate will increase
to:

e Students: 85% in
grades 3-12. (2024
baseline: 65%)

e School Staff: 75%
(2024 baseline:
55.6%)

e Family: Increase of
25% (2024

Using school leaders and
leadership/climate teams

Feedback Survey:
e 100% of schools
report C&C

professional
learning embedded
in arc of learning for
February, March,
April and May staff
meetings.

Using school leaders and
leadership/climate teams

Feedback Survey:
e 100% of schools
report C&C

professional
learning embedded
in arc of learning for
February, March,
April and May staff
meetings.




meetings.

e 100% of schools
report facilitating
August pre-service
C&C professional
learning

o At least 65% of
educators report
feeling prepared to
implement and
intend to implement
specific Tier |
integrated climate
strategies in their
learning spaces as
a direct result of the
professional
learning

SEL Curriculum
Implementation Check
(SCIC) - SCIC will be
completed by TSEL Leads.

o At least 40% of the
TSEL Leads will
respond.

e They will report at
least 50% of
educators are
regularly delivering

baseline-4684
responses)
Using school leaders and
leadership/climate teams
Feedback Survey:

e 100% of schools
report C&C
professional
learning &
Successful Survey
completion
embedded in arc of
learning for
November,
December January
staff meetings

o At least 68% of
educators report
feeling prepared to
implement and
intend to implement
specific Tier |
integrated climate
strategies in their
learning spaces as
a direct result of the
professional
learning

SEL Curriculum
Implementation Check
(SCIC) - SCIC will be
completed by TSEL Leads.

e Atleast 45% of the
TSEL Leads will
respond.

e They will report at
least 55% of
educators are
regularly delivering
the adopted SEL

e Atleast 71% of
educators report
feeling prepared to
implement and
intend to implement
specific Tier |
integrated climate
strategies in their
learning spaces as
a direct result of the
professional
learning

SEL Curriculum
Implementation Check
(SCIC) - SCIC will be
completed by TSEL Leads.

e Atleast 50% of the
TSEL Leads will
respond.

e They will report at
least 60% of
educators are
regularly delivering
the adopted SEL

o Atleast 75% of
educators report
feeling prepared to
implement and
intend to implement
specific Tier |
integrated climate
strategies in their
learning spaces as
a direct result of the
professional
learning

SEL Curriculum
Implementation Check
(SCIC) - SCIC will be
completed by TSEL Leads.

e Atleast 55% of the
TSEL Leads will
respond.

e They will report at
least 65% of
educators are
regularly delivering
the adopted SEL




the adopted SEL
curriculum.

e TSEL Partner
Schools will report
at least 50% of
educators are
regularly delivering
the adopted SEL
curriculum.

Climate team agendas
indicate:

e 65% of school
teams include
monthly review and
use of data
(attendance,
behavior, survey) to
monitor and adjust
schoolwide Tier |
practices

curriculum.

e TSEL Partner
Schools will report
at least 58% of
educators are
regularly delivering
the adopted SEL
curriculum.

Climate team agendas
indicate:

e 75% of school
teams include
monthly review and
use of data
(attendance,
behavior, survey) to
monitor and adjust
schoolwide Tier |
practices

curriculum.

e TSEL Partner
Schools will report
at least 63% of
educators are
regularly delivering
the adopted SEL
curriculum.

Climate team agendas
indicate:

e 80% of school
teams include
monthly review and
use of data
(attendance,
behavior, survey) to
monitor and adjust
schoolwide Tier |
practices

curriculum.

e TSEL Partner
Schools will report
at least 68% of
educators are
regularly delivering
the adopted SEL
curriculum.

Climate team agendas
indicate:

e 85% of school
teams include
monthly review and
use of data
(attendance,
behavior, survey) to
monitor and adjust
schoolwide Tier |
practices

e 100 % of School
climate teams
indicate use of data
to inform updated
climate plans for

2026-27.
) : Using school leaders and Using school leaders and Using school leaders and
Data-based Attendance | Using school leaders and | -0 i ASERT leadership/ASERT leadership/ASERT

Review and Response

leadership/ASERT
feedback survey:

e Atleast 75% of
schools report
implementation of
data-based
attendance teams.

e Atleast 50% of
schools report
sharing clear,

feedback survey:

e Atleast 80% of
schools report
implementation of
data-based
attendance teams.

e Atleast 80% of
schools report
sharing clear,
written attendance

feedback survey:

e 90% of schools
report
implementation of
data-based
attendance teams.

e 90% of schools
report sharing clear,
written attendance
expectations, roles

feedback survey:

e 100% of schools
report
implementation of
data-based
attendance teams.

e 100% of schools
report sharing clear,
written attendance
expectations, roles




written attendance
expectations, roles
and responsibilities
to all staff,
community
partners, caregivers
and students.

ASERT agenda and
minutes indicate:

o Atleast 75% of
schools hold at
least bi-weekly
meetings including
review of
disaggregated
attendance data,
intervention and
progress
monitoring.

expectations, roles
and responsibilities
to all staff,
community
partners, caregivers
and students.

ASERT agenda and
minutes indicate:

e Atleast 80% of
schools hold at
least bi-weekly
meetings including
review of
disaggregated
attendance data,
intervention and
progress
monitoring.

and responsibilities
to all staff,
community
partners, caregivers
and students.

ASERT agenda and
minutes indicate:

e 90% of schools
hold at least
bi-weekly meetings
including review of
disaggregated
attendance data,
intervention and
progress
monitoring.

and responsibilities
to all staff,
community
partners, caregivers
and students.

ASERT agenda and
minutes indicate:

e 100% of schools
hold at least
bi-weekly meetings
including review of
disaggregated
attendance data,
intervention and
progress
monitoring.

e FIT score for items
4.7 and 4.8 will
have increased
from the previous
year

School & Community-wide
Attendance Initiative

e Calendar of district
messaging completed.

e Fall district-level
communication
completed.

e School-level
messaging
implementation tools
and guidance
delivered.

Fall school leaders and
leadership teams
Feedback Survey
indicates:

Winter district messaging
completed.

Winter school leaders and
leadership team Feedback
Survey indicates:
e 75% of schools
included
attendance

Spring district messaging
completed

Spring school leaders and
leadership team Feedback
Survey indicates:
e 85% of schools
included
attendance

End of year district
messaging completed

End of year school leaders
and leadership team
Feedback Survey
indicates:
e 100% of schools
included




e 75% of schools
implemented
mini-lessons for all
students

e 75% of schools
shared Parent
presentations at
Fall events and
conferences.

campaign
messaging in
newsletters and
other school to
home
communications.

campaign
messaging in
newsletters and
other school to
home
communications.

attendance
campaign
messaging in
newsletters and
other school to
home
communications.

Measures of Evidence for Students

Strategy

Q1 (Fall)

Q2 (Winter)

Q3 (Spring)

Q4 (Summer)

Tier 1 Integrated Climate &
Culture Practices

Data-based Attendance
Review and Response

School & Community-wide
Attendance Initiative

The overall percentage of
students with good or
acceptable attendance
rates will increase by 1.3%
to 68.3%. In order to
reduce the
disproportionate gap, the
percentage of students
with good or acceptable
attendance will increase for
all focal groups by 2% from
EOQY 24-25.

Successful School
Survey results for
students will
indicate increases
in sense of
belonging,
teacher-student
relationships,
climate, school
safety, and
engagement.

The overall
percentage of
students with good
or acceptable
attendance rates
will increase by
1.3% 10 69.6%. In
order to reduce the
disproportionate
gap, the
percentage of
students with good
or acceptable
attendance will
increase for all

The overall percentage of
students with good or
acceptable attendance
rates will increase by 1.3%
to 70.9%. In order to
reduce the
disproportionate gap, the
percentage of students
with good or acceptable
attendance will increase for
all focal groups by 2% from
Winter 2025.

The overall percentage of
students with good or
acceptable attendance
rates will increase by 1.1%
to 72%. In order to reduce
the disproportionate gap,
the percentage of students
with good or acceptable
attendance will increase for
all focal groups by 2% from
Spring 2026.




focal groups by 2%
from Fall 2025.




Literacy

Overarching Three Year Goal

By June 2028, and in addition to the targeted focus on Literacy and Math Continuous Improvement at the site level in 2025-26, all students in all
PK-12+ classrooms will: Know and understand the learning target and success criteria, successfully engage in grade-level and standards-aligned
tasks from district-approved, high-quality instructional materials and structures, self-assess their learning and explain and justify their thinking
connected to the learning target and success criteria. This will have a particular focus on our district's focal students.

Literacy Three Year Goal

By June 2028, all students in 100% of PK-12+ Language Arts classrooms—with a particular focus on our district’'s most impacted focal students
based upon our data (Native students, Black students, multilingual learners, students receiving special education services, and students
experiencing poverty)--will (1) know and understand the learning target and success criteria and (2) successfully engage in grade-level and
standards-aligned tasks from district-approved high-quality instructional materials and structures.

Literacy Year One Goal

By June 2026, all students in 60% of PK-12+ Language Arts classrooms—with a particular focus on our district’'s most impacted focal students based
upon our data (Native students, Black students, multilingual learners, students receiving special education services, and students experiencing
poverty)--will (1) know and understand the learning target and success criteria and (2) successfully engage in grade-level and standards-aligned
tasks from district-approved high-quality instructional materials and structures.

Strategies and Actions

Strategies 2025-26 Actions

High-Quality, Inclusive Core Instruction e Collect & Analyze Data & Adjust Support: By June 2026,

If the central office team provides school leaders and leadership teams collect baseline data and then analyze and triangulate data

with clear expectations, modeling, professional learning, coaching, and (student data, assessment data, walkthrough data) throughout

feedback focused on instruction grounded in learning targets, success the year to monitor and adjust support based on progress, and

criteria and engagement strategies aligned to our Language share out data and celebrate progress and wins.

Arts/English high-quality instructional materials (HQIM), e Develop & Update Curriculum Implementation Tools: By
June 2026, develop and update curriculum implementation tools

Then school leaders and leadership teams will effectively support to improve (1) intentional use of adopted curricular resources;

Language Arts/English educators in developing the knowledge and (2) planning around, and communication of, clear learning

skills to plan, teach, and articulate lessons with clear, standards-aligned targets and success criteria; and (3) instructional strategies and

learning targets and success criteria, appropriate scaffolds to cognitively engage all learners in
grade-level standards-aligned tasks to ensure meaningful




And all students will be able to clearly explain what Language
Arts/English skill or concept they are learning, why it matters, and how
they will know when they have mastered it. Students will be able to
successfully engage in grade-level standards aligned literacy tasks
every day.

access for all learners.

Develop & Provide Instructional Guidance for Focal
Students: By June 2026, develop and provide guidance for
teachers, instructional coaches, and building leaders to center
equity and access for all focal students, and review priority
standards and grade level work along with students' present
levels and language proficiency levels to plan instruction with
scaffolds and differentiation to ensure inclusive language in all
learning spaces.

Develop & Deliver Professional Learning: By June 2026,
develop and deliver professional learning for central office,
building leaders, instructional coaches, teacher mentors and
ILTs aligned to the Menu of Professional Learning offerings and
on the effective development and application of learning targets,
success criteria, and student self-assessment.

Assessment, Data, & Intervention: Formative Analysis and
Differentiated Support

If the central office team works with school leaders and leadership
teams to develop systems and competencies within our schools that
allow staff to identify and support students in need of Tier Il and I
literacy supports (in addition to strong, research-based, engaging,
differentiated core literacy instruction),

Then school leaders and leadership teams will ensure that supports
within and beyond the school day will align in service of learning
acceleration for students with lagging literacy skills,

And all students (with a particular focus on Native students, Black
students, Multilingual Learners, students who receive Special
Education services, and students experiencing poverty) will meet
literacy benchmarks as measured by curriculum-embedded measures
and district-adopted assessments.

Develop Menu of Student Services & Intervention Tools: By
June 2026, develop a core-aligned menu of student services for
students who are below benchmark that includes all
PPS-sponsored Tier Il and Il programs, community-based
partners, and aligned intervention tools.

Develop & Provide Professional Learning to Support
Intervention: By June 2026, develop and provide building
leaders, instructional coaches, and teachers with professional
learning, coaching and support to analyze instructional data and
determine next best action step.

Family and Community Engagement

If the central office engages in an equity-centered Design Team
Process — including literacy content experts, school leaders, and family
engagement practitioners — that will collaboratively develop a
districtwide Family Literacy Framework inclusive of (1) regular
home-school communication about literacy curriculum and instruction,

Develop & Distribute Family Literacy Framework: By June
2026, develop, adopt, and communicate a new PPS Family
Literacy Framework.

Develop & Distribute Literacy Implementation Tools: By
August 2026, develop, adopt, and communicate a set of initial
literacy implementation tools for schools.




engagement plans,

proficiency.

(2) regular home-school communication about individual student
progress toward grade-level reading benchmarks, and (3) school-based
family literacy events designed to educate and empower families as
partners in their children’s literacy learning journeys with an aligned
implementation toolkit that supports culturally responsive, academically
focused home—school partnerships,

With a cohort of Title | schools participating in a pilot by June 2026,
then all school leadership teams will be equipped to integrate the
Family Literacy Framework and Toolkit into their site-based family

And all students—particularly focal students—will experience
consistent, aligned, and supportive literacy connections between home
and school, accelerating their progress toward grade-level reading

Measures of Evidence for Adult Actions

Strategy

Q1 (Fall)

Q2 (Winter)

Q3 (Spring)

Q4 (Summer)

High-Quality, Inclusive
Core Instruction

Using the Instructional
Walk Tool, 60% of English
Language Arts classroom
observations will be
“mostly evident” or “fully
evident” in the following
indicators:

(1) The task is grade-level
standards aligned and from
the district-adopted
high-quality instructional
materials (where
applicable) and aligned to
the learning target and
success criteria.;

(2) Students know and
understand the learning

Using the Instructional
Walk Tool, 65% of English
Language Arts classroom
observations will be
“‘mostly evident” or “fully
evident” in the following
indicators:

(1) The task is grade-level
standards aligned and from
the district-adopted
high-quality instructional
materials (where
applicable) and aligned to
the learning target and
success criteria.;

(2) Students know and
understand the learning

Using the Instructional
Walk Tool, 70% of English
Language Arts classroom
observations will be
“‘mostly evident” or “fully
evident” in the following
indicators:

(1) The task is grade-level
standards aligned and from
the district-adopted
high-quality instructional
materials (where
applicable) and aligned to
the learning target and
success criteria.;

(2) Students know and
understand the learning

Using the Instructional
Walk Tool, 75% of English
Language Arts classroom
observations will be
“‘mostly evident” or “fully
evident” in the following
indicators:

(1) The task is grade-level
standards aligned and from
the district-adopted
high-quality instructional
materials (where
applicable) and aligned to
the learning target and
success criteria.;

(2) Students know and
understand the learning




target, success criteria,
and why the learning
matters, and these are
visible and referenced
throughout the lesson; and
(3) Instruction is accessible
to all learners, particularly
MLs and students with
IEPs.

target, success criteria,
and why the learning
matters, and these are
visible and referenced
throughout the lesson; and
(3) Instruction is accessible
to all learners, particularly
MLs and students with
IEPs

target, success criteria,
and why the learning
matters, and these are
visible and referenced
throughout the lesson; and
(3) Instruction is accessible
to all learners, particularly
MLs and students with
IEPs

target, success criteria,
and why the learning
matters, and these are
visible and referenced
throughout the lesson; and
(3) Instruction is accessible
to all learners, particularly
MLs and students with
IEPs

Assessment, Data, &
Intervention: Formative
Analysis and Differentiated
Support

Evidenced by PLC
Agendas in Mosaic SCIP
Module, 75% of school
PLC teams will:

1) Engage in Student
Learning Analysis
to identify and
implement Tier Il
and Il supports
based on:

a) Fall interim
(MAP
Growth
literacy
assessment
s)

b) Formative &
end of unit
district
common
assessment
data (K-12)

Evidenced by Synergy
scheduling, MTSS module
and other systems, ensure
that 90% of K-5 students,
85% of 6-8 students and

Evidenced by PLC
Agendas in Mosaic SCIP
Module, 80% of school
PLC teams will:

1) Engage in Student
Learning Analysis
to adjust Tier Il and
Il supports based
on:

c) Winter
interim
(MAP
Growth
literacy
assessment
s)

d) Formative &
end of unit
district
common
assessment
data (K-12)

Evidenced by Synergy
scheduling, MTSS module
and other systems, ensure
that 95% of K-5 students,
90% of 6-8 students and

Evidenced by PLC
Agendas in Mosaic SCIP
Module, 85% of school
PLC teams will:

1) Engage in Student
Learning Analysis
to review Fall to
Spring progress
and identify Fall
2026 Tier Il and IlI
supports based on:

e) Formative &
end of unit
district
common
assessment
data (K-12)

Evidenced by Synergy
scheduling, MTSS module
and other systems, ensure
that 95% of K-5 students,
90% of 6-8 students and

Evidenced by PLC
Agendas in Mosaic SCIP
Module, 90% of school
PLC teams will:

2) Engage in Student
Learning Analysis
to review Fall to
Spring progress
and identify Fall
2026 Tier Il and IlI
supports based on:

f) Spring
interim
(MAP
Growth
literacy
assessment
s)

g) Formative &
end of unit
district
common
assessment
data (K-12)

Evidenced by Synergy
scheduling, MTSS module
and other systems, ensure
that 95% of K-5 students,
90% of 6-8 students and




50% of 9-12 students are
receiving the proper
support (Tier 2 and 3) by
following guidance
provided by MTSS for Tier
2 and 3 Literacy Supports.
These include:

1) SPED Supports

2) MLL Supports

3) Intervention & HIT

Supports

60% of K-12 educators will
administer the first unit
assessment by grade level.

55% of 9-12 students are
receiving the proper
support (Tier 2 and 3) by
following guidance
provided by MTSS for Tier
2 and 3 Literacy Supports.
These include:

1) SPED Supports

2) MLL Supports

3) Intervention & HIT

Supports

65% of K-12 educators will
administer the second unit
assessment by grade level.

55% of 9-12 students are
receiving the proper
support (Tier 2 and 3) by
following guidance
provided by MTSS for Tier
2 and 3 Literacy Supports.
These include:

1) SPED Supports

2) MLL Supports

3) Intervention & HIT

Supports

70% of K-12 educators will
administer the third unit
assessment by grade level.

55% of 9-12 students are
receiving the proper
support (Tier 2 and 3) by
following guidance
provided by MTSS for Tier
2 and 3 Literacy Supports.
These include:

1) SPED Supports

2) MLL Supports

3) Intervention & HIT

Supports

75% of K-12 educators will
administer the fourth unit
assessment by grade level.

Family and Community
Engagement

e Review/disaggregat
e data compiled
during the internal
audit to develop a
process to create a
cohesive design
team.

e |dentify sample set
of pilot schools with
Title | designation
and share Family
Engagement Plan
Literacy
Commitments

e Equity-centered
Design Team is
convened and
meets regularly:

o Setup
monthly
meeting
cadence
with Design
Team

e Review Family
Engagement Plans
with a key focus on
Literacy
Engagement

e Pilot Title | schools
begin
implementing:

o Regular
home-to-sch
ool
communicat
ion about
literacy
curriculum

o Student
progress
updates
sent to
families at
least once
per quarter
(aligned to

e Pilot Title | schools
implement:
o Regular
home-to-sch
ool
communicat
ion about
literacy
curriculum
o Student
progress
updates
sent to
families at
least once
per quarter
(aligned to
benchmark
windows)

e Pilot Title | schools
submit end-of-year
pilot reflection (e.g.,
implementation
highlights, artifacts,
attendance data,
successes/challeng
es)

e Spring family
survey/focus
groups show:

o Increase in
reported
understandi
ng of
literacy
curriculum

o Increased
awareness
of child’s
reading
progress

o Greater
confidence




o Sending out benchmark in
districtwide windows) supporting
reminder to o Hosts at literacy at
all schools least one home
to submit family e Toolkit is revised
Family literacy based on input from
Engagemen event, with pilot sites and
t Plans by attendance families
10/3/25 and e Planning for
deadline feedback districtwide

tracked implementation
e Mid-year survey or begins (PD
focus group calendar, budget,
conducted with: FACE alignment)
o Families
(relevance,
clarity,
frequency)
o Educators
(ease of
toolkit use,
barriers,
impact)
Measures of Evidence for Students
Strategy Q1 (Fall) Q2 (Winter) Q3 (Spring) Q4 (Summer)

High-Quality, Inclusive
Core Instruction

Using the Classroom
Observation Tool, 75% or
more of Language Arts
classroom observations
will indicate that 80% or
more of students are
actively engaged in the
grade level-aligned task.

Using the Classroom
Observation Tool, 80% or
more of Language Arts
classroom observations
will indicate that 80% or
more of students are
actively engaged in the
grade level-aligned task.

Using the Classroom
Observation Tool, 85% or
more of Language Arts
classroom observations
will indicate that 90% or
more of students are
actively engaged in the
grade level-aligned task.

Using the Classroom
Observation Tool, 90% or
more of Language Arts
classroom observations
will indicate that 90% or
more of students are
actively engaged in the
grade level-aligned task.

Assessment, Data, &
Intervention: Formative
Analysis and Differentiated

MAP Growth:
25% or fewer of students
identified for Tier 2

MAP _Growth: 55% of
students meet or exceed
their growth goal from Fall

MAP Growth (where
applicable): 60% of

students meet or exceed




Support

supports and 15% or fewer
of students identified for
Tier 3 supports.

Formative and/or
end-of-unit:

60% of students
demonstrate proficiency by
each end of unit
assessment

to Winter and 60% of
students meet or exceed
their growth goal from
Winter to Winter.

Formative to end-of-unit:

65% of students
demonstrate proficiency by
each end of unit
assessment

Formative to end-of-unit:

70% of students
demonstrate proficiency by
each end of unit
assessment

their growth goal from
Winter to Spring and 60%
of students meet or exceed
their growth goal from
Spring to Spring.

Formative to end-of-unit:
75% of students
demonstrate proficiency by
each end of unit
assessment

OSAS: 61% of all students
will demonstrate
proficiency at Level 3 or
Level 4, and a 5% increase
for all focal student groups
(which either meets or
exceeds Board goals).

Family and Community
Engagement

For pilot schools, baseline
reading proficiency data
collected, disaggregated
by school, student group,
and participation level.

For pilot schools, growth in
reading benchmark data
from Fall to Winter,
disaggregated by school,
student group, and
participation level.

For pilot schools, growth in
reading benchmark data
from Winter to Spring,
disaggregated by school,
student group, and
participation level.

For pilot schools,
end-of-year reading
benchmark data shows
growth, disaggregated by
school, student group, and
participation level.




Mathematics

Overarching Three Year Goal

By June 2028, and in addition to the targeted focus on Literacy and Math Continuous Improvement at the site level in 2025-26, all students in all
PK-12+ classrooms will: Know and understand the learning target and success criteria, successfully engage in grade-level and standards-aligned
tasks from district-approved, high-quality instructional materials and structures, self-assess their learning and explain and justify their thinking
connected to the learning target and success criteria. This will have a particular focus on our district's focal students.

Mathematics Three Year Goal

By June 2028, all students in 100% of PK-12+ Mathematics classrooms—with a particular focus on district focal students (Native students, Black
students, multilingual learners, students receiving special education services, and students experiencing poverty)--will (1) know and understand the
learning target and success criteria and (2) successfully engage in grade-level and standards-aligned tasks from district approved high-quality
instructional materials and structures.

Mathematics Year One Goal

By June 2026, all students in 75% of PK-12 Mathematics classrooms—with a particular focus on district focal students (Black & Native students,
multilingual learners, and students receiving special education supports, and students experiencing poverty)--will (1) know and understand the
learning target and success criteria and (2) successfully engage in grade-level and standards-aligned tasks from district-adopted high-quality
instructional materials and structures.

Strategies and Actions

Strategies 2025-26 Actions

High-Quality, Inclusive Core Instruction e Collect & Analyze Data & Adjust Support: By June 2026,

If the central office team provides school leaders and leadership teams collect baseline data, then analyze and triangulate data (student

with clear expectations, models, professional learning, coaching, and data, assessment data, walkthrough data) throughout the year

feedback on (1) intentional use of adopted curricular resources; (2) to monitor and adjust support based on progress; Share out

planning around, and communication of, clear learning targets and data and celebrate progress and wins.

success criteria; and (3) instructional strategies and appropriate e Develop & Update Curriculum Implementation Tools: By

scaffolds to cognitively engage all learners in grade-level June 2026, develop and update curriculum implementation tools

standards-aligned tasks to ensure meaningful access for all learners, to improve (1) intentional use of adopted curricular resources;
(2) planning around, and communication of, clear learning

Then school leaders and leadership teams will support mathematics targets and success criteria; and (3) instructional strategies and

educators to become increasingly knowledgeable and skillful in (1) appropriate scaffolds to cognitively engage all learners in

intentional use of adopted curricular resources; (2) planning around, grade-level standards-aligned tasks to ensure meaningful




and communication of, clear learning targets and success criteria; and
(3) instructional strategies and appropriate scaffolds to cognitively
engage all learners in grade-level standards-aligned tasks to ensure
meaningful access for all learners,

And all students will be able to articulate what grade-level mathematics
skill or concept they are learning, why they are learning it, and how they
will know if they’ve mastered the intended learning targets. All students
will be able to successfully engage in grade-level standards aligned
mathematics tasks every day.

access for all learners.

Develop & Provide Instructional Guidance for Focal
Students: By June 2026, develop and provide guidance for
teachers, instructional coaches, and building leaders to center
equity and access for all focal students, and review priority
standards and grade level work along with students' present
levels and language proficiency levels to plan instruction with
scaffolds and differentiation to ensure inclusive language in all
learning spaces.

Develop & Deliver Professional Learning: By June 2026,
develop and deliver professional learning for central office,
building leaders, instructional coaches, teacher mentors and
ILTs aligned to the Menu of Professional Learning offerings and
on the effective development and application of learning targets,
success criteria, and student self-assessment.

Assessment, Data, & Intervention: Formative Analysis and
Differentiated Support

If the central office team works with school leaders and leadership
teams to develop systems and competencies within our schools that
allow staff to identify and support K-12th grade students in need of Tier
2 and 3 mathematics supports (in addition to strong, research-based,
engaging, differentiated core Mathematics instruction),

Then school leaders and leadership teams will ensure that supports
within and beyond the school day will align in service of learning
acceleration for students with lagging mathematics skills,

And all students (with a particular focus on Black & Native students,
multilingual learners, and students receiving special education
supports, and students experiencing poverty) will meet mathematics
benchmarks by the end of 5th and 8th grades as well as complete three
years of high school math including and above Algebra.

Develop Menu of Student Services & Intervention Tools: By
June 2026, develop a core-aligned menu of student services for
students who are below benchmark that includes all
PPS-sponsored Tier Il and Il programs, community-based
partners, and aligned intervention tools.

Develop & Provide Professional Learning to Support
Intervention: By June 2026, develop and provide building
leaders, instructional coaches, and teachers with professional
learning, coaching and support to analyze instructional data and
determine next best action step.

Family and Community Engagement

If the central office engages in an equity-centered Design Team
Process — including mathematics content experts, school leaders, and
family engagement practitioners — that will collaboratively develop a
districtwide Family Mathematics Framework inclusive of (1) regular
home-school communication about mathematics curriculum and

Develop & Distribute Family Mathematics Framework: By
June 2026, develop, adopt, and communicate a new PPS
Family Mathematics Framework.

Develop & Distribute Mathematics Implementation Tools: By
August 2026, develop, adopt, and communicate a set of initial
mathematics implementation tools for schools.




engagement plans,

instruction, (2) regular home-school communication about individual
student progress toward grade-level mathematics benchmarks, and (3)
school-based family mathematics events designed to educate and
empower families as partners in their children’s mathematics learning
journeys with an aligned implementation toolkit that supports culturally
responsive, academically focused home—school partnership,

With a cohort of Title | schools participating in a pilot by June 2026,
then all school leadership teams will be equipped to integrate the
Family Mathematics Framework and Toolkit into their site-based family

So that all students—particularly focal students—uwill experience
consistent, aligned, and supportive mathematics connections between
home and school, accelerating their progress toward grade-level
mathematics proficiency.

Measures of Evidence for Adult Actions

Strategy

Q1 (Fall)

Q2 (Winter)

Q3 (Spring)

Q4 (Summer)

High-Quality, Inclusive
Core Instruction

Using the Instructional
Walk Tool, 60% of
mathematics classroom
observations will be
“‘mostly evident” or “fully
evident” in the following
indicators:

(1) The task is grade-level
standards aligned and from
the district-adopted
high-quality instructional
materials (where
applicable) and aligned to
the learning target and
success criteria.;

(2) Students know and
understand the learning
target, success criteria,

Using the Instructional
Walk Tool, 65% of
mathematics classroom
observations will be
“‘mostly evident” or “fully
evident” in the following
indicators:

(1) The task is grade-level
standards aligned and from
the district-adopted
high-quality instructional
materials (where
applicable) and aligned to
the learning target and
success criteria.;

(2) Students know and
understand the learning
target, success criteria,

Using the Instructional
Walk Tool, 70% of
mathematics classroom
observations will be
“‘mostly evident” or “fully
evident” in the following
indicators:

(1) The task is grade-level
standards aligned and from
the district-adopted
high-quality instructional
materials (where
applicable) and aligned to
the learning target and
success criteria.;

(2) Students know and
understand the learning
target, success criteria,

Using the Instructional
Walk Tool, 75% of
mathematics classroom
observations will be
“‘mostly evident” or “fully
evident” in the following
indicators:

(1) The task is grade-level
standards aligned and from
the district-adopted
high-quality instructional
materials (where
applicable) and aligned to
the learning target and
success criteria.;

(2) Students know and
understand the learning
target, success criteria,




and why the learning
matters, and these are
visible and referenced
throughout the lesson; and
(3) Instruction is accessible
to all learners, particularly
MLs and students with
IEPs.

and why the learning
matters, and these are
visible and referenced
throughout the lesson; and
(3) Instruction is accessible
to all learners, particularly
MLs and students with
IEPs

and why the learning
matters, and these are
visible and referenced
throughout the lesson; and
(3) Instruction is accessible
to all learners, particularly
MLs and students with
IEPs

and why the learning
matters, and these are
visible and referenced
throughout the lesson; and
(3) Instruction is accessible
to all learners, particularly
MLs and students with
IEPs

Assessment, Data, &
Intervention: Formative
Analysis and Differentiated
Support

Leveraging the PLC
structure, 75% of school
PLC teams will:

1) Use grade level
data to identify
students with Tier 2
or Tier 3 learning
needs

h) Using Fall
interim
(i-Ready
diagnostic
or MAP
Growth
mathematic
S
assessment
s)

i) Formative &
end of unit
district
common
assessment
data (K-12)

2) Use progress
monitoring tools
with integrity to
make informed
instructional
decisions

Leveraging the PLC
structure, 80% of school
PLC teams will:

1) Use grade level
data to identify
students with Tier 2
or Tier 3 learning
needs

a) Using
Winter
interim
(i-Ready
diagnostic
or MAP
Growth
mathematic
s
assessment
s)

b) Formative &
end of unit
district
common
assessment
data (K-12)

2) Use progress
monitoring tools
with integrity to
make informed
instructional
decisions

Leveraging the PLC
structure, 85% of school
PLC teams will:

1) Use grade level
data to identify
students with Tier 2
or Tier 3 learning
needs

a) Formative &
end of unit
district
common
assessment
data (K- 12)

2) Use progress
monitoring tools
with integrity to
make informed
instructional
decisions

3) ldentify ‘exit’
strategies for
students to move
out of Tier 2 or Tier
3 groups once
benchmark has
been met.

Leveraging the PLC
structure, 90% of school
PLC teams will:

4) Use grade level
data to identify
students with Tier 2
or Tier 3 learning
needs

b) Using
Spring
interim
(i-Ready
diagnostic,
K-38)

c) Formative &
end of unit
district
common
assessment
data (K- 12)

5) Use progress
monitoring tools
with integrity to
make informed
instructional
decisions

6) ldentify ‘exit’
strategies for
students to move
out of Tier 2 or Tier
3 groups once




3) ldentify ‘exit’
strategies for
students to move
out of Tier 2 or Tier
3 groups once
benchmark has
been met
(reference the
MTSS Tiered
Assessment and
Instruction Matrix).

60% of K-12 educators will
administer the first unit
assessment by grade level.

3) ldentify ‘exit’
strategies for
students to move
out of Tier 2 or Tier
3 groups once
benchmark has
been met.

65% of K-12 educators will
administer the first unit
assessment by grade level.

70% of K-12 educators will
administer the first unit
assessment by grade level.

benchmark has
been met.

75% of K-12 educators will
administer the first unit
assessment by grade level.

Family and Community
Engagement

e Review/disaggregat
e data compiled
during the internal
audit to develop a
process to create a
cohesive design
team.

e |dentify sample set
of pilot schools with
Title | designation
and share Family
Engagement Plan
Mathematics
Commitments

e Equity-centered
Design Team is
convened and
meets regularly:

o Setup
monthly
meeting
cadence
with Design
Team

e Review Family
Engagement Plans
with a key focus on
Mathematics
Engagement

e Pilot Title | schools
begin
implementing:

o Regular
home-to-sch
ool
communicat
ion about
mathematic
s curriculum

o Student
progress
updates
sent to
families at
least once
per quarter
(aligned to

e Pilot Title | schools
implement:
o Regular
home-to-sch
ool
communicat
ion about
mathematic
s curriculum
o Student
progress
updates
sent to
families at
least once
per quarter
(aligned to
benchmark
windows)

e Pilot Title | schools
submit end-of-year
pilot reflection (e.g.,
implementation
highlights, artifacts,
attendance data,
successes/challeng
es)

e Spring family
survey/focus
groups show:

o Increase in
reported
understandi
ng of
mathematic
s curriculum

o Increased
awareness
of child’s
mathematic
S progress

o Greater
confidence




o Sending out

benchmark

in

districtwide windows) supporting
reminder to o Hosts at mathematic
all schools least one s at home
to submit family e Toolkit is revised
Family mathematic based on input from
Engagemen s event, with pilot sites and
t Plans by attendance families
10/3/25 and e Planning for
deadline feedback districtwide
tracked implementation
begins (PD
e Mid-year survey or calendar, budget,
focus group FACE alignment)
conducted with:
o Families
(relevance,
clarity,
frequency)
o Educators
(ease of
toolkit use,
barriers,
impact)
Measures of Evidence for Students
Strategy Q1 (Fall) Q2 (Winter) Q3 (Spring) Q4 (Summer)

High-Quality, Inclusive
Core Instruction

Using the Classroom
Observation Tool, 75% or
more of mathematics
classroom observations
will indicate that 80% or
more of students are
actively engaged in the
grade level-aligned task.

Using the Classroom
Observation Tool, 80% or
more of mathematics
classroom observations
will indicate that 80% or
more of students are
actively engaged in the
grade level-aligned task.

Using the Classroom
Observation Tool, 85% or
more of mathematics
classroom observations
will indicate that 90% or
more of students are
actively engaged in the
grade level-aligned task.

Using the Classroom
Observation Tool, 90% or
more of mathematics
classroom observations
will indicate that 90% or
more of students are
actively engaged in the
grade level-aligned task.




Assessment, Data, &
Intervention: Formative
Analysis and Differentiated
Support

i-Ready: 50% of students
will demonstrate readiness
proficiency for grade level
instruction.

MAP Growth:

25% or fewer of students
identified for Tier 2
supports and 15% or fewer
of students identified for
Tier 3 supports.

Formative and/or
end-of-unit:

60% of students
demonstrate proficiency by
each end of unit
assessment

i-Ready: 60% of students
will demonstrate readiness
proficiency for grade level
instruction.

MAP Growth: 55% of
students meet or exceed
their growth goal from Fall
to Winter and 60% of
students meet or exceed
their growth goal from
Winter to Winter.

Formative to end-of-unit:
65% of students
demonstrate proficiency by
each end of unit
assessment

i-Ready: 70% of students
will demonstrate readiness
proficiency for grade level
instruction.

Formative to end-of-unit:
70% of students
demonstrate proficiency by
each end of unit
assessment

i-Ready: 80% of students
will demonstrate readiness
proficiency for grade level
instruction.

MAP Growth (where
applicable): 60% of

students meet or exceed
their growth goal from
Winter to Spring and 60%
of students meet or exceed
their growth goal from
Spring to Spring.

Formative to end-of-unit:
75% of students
demonstrate proficiency by
each end of unit
assessment

OSAS: 52% of all students
will demonstrate
proficiency at Level 3 or
Level 4, and a 5% increase
for all focal student groups
(which either meets or
exceeds Board goals).

Family and Community
Engagement

For pilot schools, baseline
mathematics proficiency
data collected,
disaggregated by school,
student group, and
participation level.

For pilot schools, growth in
mathematics benchmark
data from Fall to Winter,
disaggregated by school,
student group, and
participation level.

For pilot schools, growth in
mathematics benchmark
data from Winter to Spring,
disaggregated by school,
student group, and
participation level.

For pilot schools,
end-of-year mathematics
benchmark data shows
growth, disaggregated by
school, student group, and
participation level.




9th Grade Success

Three Year Goal

We will accelerate achievement and eliminate early high school opportunity gaps by ensuring all students finish 9th grade On Track. Our goal is to
increase the percentage of all students finishing 9th grade On Track from 75% (June 2024) to 95% by June 2028, while closing the opportunity and
outcome gap for focal students by increasing their On-Track rate from 53% to 95% over the same time period.

Year One Goal

By June 2026, at least 85% of all students and 73.4% of focal students will finish 9th grade On Track.
Black students: 71.5%

Native students: 64%

Latino students: 75%

Pacific Islander students: 68.5%

Multiple HU: 82%

Multilingual Learners: 68.5%

Students with disabilities: 71.5%

Strategies and Actions

Strategies 2025-26 Actions

Overarching Strategy: Implement 9th Grade Success Roadmap
If district leaders ensure effective implementation of the 9th Grade Success Road Map,

Then building leaders will establish systems to support high-functioning teams, data-driven decision making, transition systems, and effective
instruction and interventions,

And students will see an increase in their 9th grade success and long-term graduation outcomes.

Data Access & Literacy e 1. Provide Data Access: By June 2026, build and maintain a reliable 9th Grade On-Track data
ecosystem by ensuring real-time, valid, disaggregated dashboards are available; partnering with
schools to guarantee access and trust in the data; equipping Data Champions to translate information
into actionable insights; and coordinating a districtwide reporting calendar so teams can use data
predictably in their improvement cycles.

e 2. Develop Data Literacy: By June 2026, build the data literacy of SST Leads, administrators, and
teachers to analyze quantitative and qualitative evidence for goal-setting and intervention design. Grow
the capacity of educators and leaders to use data not just for reporting but for decision-making, by



https://drive.google.com/file/d/1HvR3tZo5HQ4QNzbAe6R-b5Rbke5n8fm4/view?usp=sharing

providing ongoing coaching, tools, and professional learning that help teams analyze trends, identify
focal groups, and align actions to equity-centered goals.

Team Structures & Processes

3. Establish Foundational Structures & Conditions: By September 2025, ensure every high school
has a functioning 9th Grade Success Team with protected meeting time, clear roles, trained leadership,
and administrator engagement, making team structures a guaranteed condition rather than an optional
practice.

4. Establish Systems & Processes for Teaming: By June 2026, strengthen the quality and
consistency of SST meetings by providing protocols, templates, and coaching that ensure teams are
action-oriented, benchmark progress, and tie their work directly to On-Track indicators.

5. Systematize by Engaging All Stakeholders: By June 2026, connect 9th Grade Success Teams to
other school improvement systems (SCIP, SIT, MTSS, ASERT, ML and partnerships) by building
coherence across central office departments that support this work and by equipping vice principals to
lead alignment locally, ensuring that school-level systems are integrated rather than siloed.

Intervention Strategies

6. Cultivate a Growth Mindset in Adults: By June 2026, provide professional learning and coaching
that build educator trust, equity-centered discourse, and reflective practice, ensuring that adults
approach students with high expectations and belief in their capacity to succeed.

7. Establish Data-Driven Intervention & Referral Systems: By June 2026, support implementation
and monitor schoolwide tiered systems by partnering with internal departments and tools that support
intervention (such as IXL, HMH Growth, REWARDS, MTSS, and Student Services) to ensure referral
processes, thresholds, and reviews of student movement across tiers are clear, consistent, and
actionable for schools.

8. Implement Proactive & High-Leverage Interventions: By June 2026, guarantee access to a core
set of effective interventions — including competency-based credit recovery, tutoring, SEL supports,
and restorative practices — and ensure they are prioritized for historically underserved students.

Transition Support

9. Create a Personalized & Supportive 9th Grade Environment: By June 2026, promote structures
that increase belonging and reduce early course failures — such as 9th grade academies, cohort
scheduling, student-adult conferencing, and community-building practices — so that every student
experiences high school as a supportive entry point.

10. Provide Early Preparation for High School Entry: By October 2025, coordinate and monitor
summer bridge programs, orientations, and family engagement strategies to ensure all rising 9th
graders and their families are prepared for the transition to high school.

11. Provide Proactive Supports: By June 2026, support the use of incoming 8th grade data to trigger
early identification and supports (counseling, academic planning, proactive outreach) so that students
at risk of falling off track are engaged before problems compound.

Instructional Practices

12. Implement Fair Grading Practices: By June 2026, support adoption of equitable,
standards-based grading and monitor failure-rate gaps. Advance equitable grading policies and




learning.

practices by supporting schools in shifting to standards-based grading and by monitoring reductions in
course failure rates and subgroup gaps.
e 13. Develop Learning-Centered Professional Communities: By June 2026, coordinate across
departments to strengthen collaborative teacher teams (PLCs) that use high-quality instructional
materials, embed literacy practices, and engage in continuous improvement cycles focused on student
work and equitable outcomes.
e 14. Develop Student-Centered Learning Communities: By June 2026, foster student-centered
classrooms where SEL, culturally responsive pedagogy, and opportunities for agency are integrated
into instruction, ensuring that 9th graders feel a sense of belonging, relevance, and ownership in their

Measures of Evidence for Adult Actions

Strategy

Q1 (Fall)

Q2 (Winter)

Q3 (Spring)

Q4 (Summer)

Team Structures &
Processes

SST Leads Monthly
feedback form:

e Over 80% of SST
Leads report they
have information to
proceed with
diagnostic
assessment at their
school.

e Over 80% of SST
Leads report they
have access to
resources such as
the kid-talk tracker,
skills wheel, and
strategy and
intervention guides.

SST Leads Monthly
feedback form:

e 100% of SST
Leads report they
have supported
diagnostic
assessment at their
school.

e Over 90% of
Comprehensive
School SST Leads
report they are
regularly using
resources such as
the kid-talk tracker,
skills wheel, and
strategy and
intervention guides.

SST Leads Monthly
feedback form:

e Over 80% of SST
Leads report they
have utilized
diagnostic
assessment and
growth data to
create (Tier 2), or
advocate for (Tier
3) appropriate
supports for
students at their
school.

e Over 90% of
Comprehensive
School SST Leads
report they are
regqularly using
resources such as
the kid-talk tracker,
skills wheel, and
strategy and
intervention guides.

SST Leads Monthly
feedback form:

e Over 80% of SST
Leads report they
have reviewed
diagnostic growth
data for their focal
students.

e 100% of
Comprehensive
School SST Leads
report they are
regularly using
resources such as
the kid-talk tracker,
skills wheel, and
strategy and
intervention guides.




SST agendas:

100% of SST team
running
agendas/notes
indicate the use of
8th grade data and
9th grade marking
period data reviews
to identify students
needing supports,
with an emphasis
on focal student
populations

100% of SST team
running
agendas/notes
indicate the use of
data protocols, kid
talk protocols, and
intervention design
work

80% of SST team
running
agendas/notes
indicate efforts fo
determine root
cause through the
use of qualitative
data: surveys,
empathy interviews,
family meetings,
etc.

100% of SST team
running
agendas/notes
indicate efforts to
foster a sense of
belonging,
connection,
relevance, and

SST agendas:

100% of SST team
running
agendas/notes
indicate the use 9th
grade marking
period data reviews
to identify students
needing supports,
with an emphasis
on focal student
populations

90% of SST team
running
agendas/notes
indicate the use of
data protocols, kid
talk protocols, and
intervention design
work, as well as
engagement in
intervention
tracking,
intervention
efficacy, and
ongoing
intervention
improvement
efforts.

100% of SST team
running
agendas/notes
indicate efforts to
determine root
cause through the
use of qualitative
data: surveys,
empathy interviews,
family meetings,
etc.

SST agendas:

100% of SST team
running
agendas/notes
indicate the use of
9th grade marking
period data reviews
to identify students
needing supports,
with an emphasis
on focal student
populations

100% of SST team
running
agendas/notes
indicate the use of
data protocols, kid
talk protocols, and
intervention design
work, as well as
engagement in
intervention
tracking,
intervention
efficacy, and
ongoing
intervention
improvement
efforts.

100% of SST team
running
agendas/notes
indicate efforts to
determine and
address root cause
through the use of
qualitative data:
surveys, empathy
interviews, family
meetings, etc.

SST agendas:
e 100% of SST team
running
agendas/notes

indicate the use of
8th grade data and
9th grade marking
period data reviews
to identify students
needing supports,
with an emphasis
on focal student
populations

e 100% of SST team
running
agendas/notes
indicate the use of
data protocols, kid
talk protocols, and
intervention design
work, as well as
engagement in
intervention
tracking,
intervention
efficacy, and
ongoing
intervention
improvement
efforts.

e 100% of SST team
running
agendas/notes
indicate efforts to
determine and
address root cause
through the use of
qualitative data:
surveys, empathy
interviews, family




ownership for 9th
grade students.

SST Lead Coaching &
Team Observations:

100% of
comprehensive
school SST Leads
indicate they have
calendared regular
check ins with
TOSA around
setting and
monitoring goals,
engaging in data
protocols,
designing
interventions, and
strengthening
teaming elements.
100% of Leads
participate in
monthly coaching
to acquire new
tools, share
practices, and
engage in
collaboration
around problems of
practice.

80% of

100% of SST team
running
agendas/notes
indicate efforts to
foster a sense of
belonging,
connection,
relevance, and
ownership for 9th
grade students.

SST Lead Coaching &
Team Observations:

100% of
comprehensive
school SST Leads
indicate they have
calendared regular
check ins with
TOSA around
setting and
monitoring goals,
engaging in data
protocols,
designing
interventions, and
strengthening
teaming elements.
100% of Leads
participate in
monthly coaching
to acquire new
tools, share
practices, and
engage in
collaboration
around problems of
practice.

90% of

100% of SST team
running
agendas/notes
indicate efforts to
foster a sense of
belonging,
connection,
relevance, and
ownership for 9th
grade students.

SST Lead Coaching &
Team Observations:

100% of
comprehensive
school SST Leads
indicate they have
calendared regular
check ins with
TOSA around
setting and
monitoring goals,
engaging in data
protocols,
designing
interventions, and
strengthening
teaming elements.
100% of Leads
participate in
monthly coaching
to acquire new
tools, share
practices, and
engage in
collaboration
around problems of
practice.

100% of

meetings, etc.
100% of SST team
running
agendas/notes
indicate efforts to
foster a sense of
belonging,
connection,
relevance, and
ownership for 9th
grade students.

SST Lead Coaching &
Team Observations:

100% of
comprehensive
school SST Leads
indicate they have
calendared regular
check ins with
TOSA around
setting and
monitoring goals,
engaging in data
protocols,
designing
interventions, and
strengthening
teaming elements.
100% of Leads
participate in
monthly coaching
to acquire new
tools, share
practices, and
engage in
collaboration
around problems of
practice.

100% of




comprehensive
school SST
observations
indicate that

high-leverage

meeting strategies
are in place.

VP PD participation:
Over 80% of Freshman
Success VPs participate in
PPS and CHSS
co-facilitated PD that
includes approaches such
as Double Loop Learning.

Systems Observation:
Over 80% of Freshman
Success VPs identify can
name data-informed
barriers and opportunities
related to our 9SG goal
and begin to investigate
the root cause of major
barriers.

comprehensive
school SST
observations
indicate that

high-leverage

meeting strategies
are in place.

VP PD participation:
Over 80% of VPs reviewed
their student data and have
an intervention plan
utilizing their funding
allocations.

Systems Observation:
Over 80% of Freshman
Success VPs identify
high-leverage system-level
shift(s) to improve 9th
grade on-track outcomes
Over 80% of VPs report
implementation of SST
data based implementation
cycles.

comprehensive
school SST
observations
indicate that

high-leverage

meeting strategies
are in place.

VP PD participation:
Over 80% of VPs identify
root cause(s) of major
barriers and can identify
stakeholders and supports.

Systems Observation:
At least 70% of Freshman
Success VPs report
implementation of a
high-leverage system level
shift(s) to improve 9th
grade on-track outcomes
Over 80% of VPs report
implementation of SST
data based implementation
cycles.

comprehensive
school SST
observations
indicate that

high-leverage

meeting strategies
are in place.

VP PD participation:
Over 80% of VPs report
engaging stakeholders in
system shift and
feedback/monitoring of
efforts.

Systems Observation

At least 70% of Freshman
Success VPs report
monitoring of the
high-leverage system level
shift.

Measures of Evidence for Students

Q1 (Fall)

Q2 (Winter)

Q3 (Spring)

Q4 (Summer)

At least 80% of all students pass
all core classes (ELA, Math,
Science, SS) in the first progress
report or quarter.

80% attendance).

At least 80% of all students are on
track (passing all core classes +

At least 82% of all students finish
9th grade On Track (passing all
core classes + 80% attendance).

At least 85% of all students finish
9th grade On Track.



https://docs.google.com/document/d/1VXdrrbFFckWsHFwsfa3FZrEskLt2FdchC8QXKt9o6TE/edit?usp=sharing
https://docs.google.com/document/d/1VXdrrbFFckWsHFwsfa3FZrEskLt2FdchC8QXKt9o6TE/edit?usp=sharing
https://docs.google.com/document/d/1VXdrrbFFckWsHFwsfa3FZrEskLt2FdchC8QXKt9o6TE/edit?usp=sharing
https://docs.google.com/document/d/1VXdrrbFFckWsHFwsfa3FZrEskLt2FdchC8QXKt9o6TE/edit?usp=sharing
https://docs.google.com/document/d/1VXdrrbFFckWsHFwsfa3FZrEskLt2FdchC8QXKt9o6TE/edit?usp=sharing
https://docs.google.com/document/d/1VXdrrbFFckWsHFwsfa3FZrEskLt2FdchC8QXKt9o6TE/edit?usp=sharing
https://docs.google.com/document/d/1VXdrrbFFckWsHFwsfa3FZrEskLt2FdchC8QXKt9o6TE/edit?usp=sharing
https://docs.google.com/document/d/1VXdrrbFFckWsHFwsfa3FZrEskLt2FdchC8QXKt9o6TE/edit?usp=sharing

At least 64.7% of focal students
are passing all core classes.

Black: 63%

Native: 55%

Latino: 66%

Pacific Islander: 60%
Multiple HU: 73%
MLL: 60%

SWD: 63%

At least 66.7-68.7% of focal
students are on track.

Black: 65-67%

Native: 55-58%

Latino: 68—70%

Pacific Islander: 62—64%
Multiple HU: 75-77%
MLL: 62—-64%

SWD: 65-67%

At least 69.8-71.7% of focal
students finish 9th grade On

Track.

Black: 68—70%

Native: 59-62%

Latino: 71-73%

Pacific Islander: 65-67%
Multiple HU: 78-80%
MLL: 66—67%

SWD: 68-70%

At least 73.4% of focal students
finish 9th grade On Track.

Black: 71.5%

Native: 64%

Latino: 75%

Pacific Islander: 68.5%
Multiple HU: 82%
MLL: 68.5%

SWD: 71.5%




Additional Background

2019-2025 PPS Relmagined Vision & Forward Together Strategic Plan

The 2025-28 District Continuous Improvement Plan builds off of and extends the PPS District-wide work of the past six years, beginning with the
PPS Relmagined Vision and Graduate Portrait development in partnership with the community in 2019 and the launch of the Forward Together
Strategic Plan in 2021. A primary component of the strategic plan was the development of a unified Instructional Framework that provides a
consistent, district-wide vision for teaching and learning and Developmental Continuum, a roadmap that guides students in their journey through
PPS towards achieving the Graduate Portrait.

The Instructional Framework was developed in 2022 and included an initial three-year implementation plan, focusing first on Grade Level and
Standards Aligned Instruction and then building out the Culturally Affirming, Deeply Engaging, and Data Driven domains through an innovation
equity design process called Culture in the Classroom. The below visuals show how the work has evolved to this point. Strategies and actions that
have emerged from Culture in the Classroom are being embedded within the District Continuous Improvement Plan and ongoing professional
learning to improve outcomes for Black and Native students, and in turn all students.You can find more context about the Culture in the Classroom
initiative in the final deliverables that are being integrated for 2025-28.



https://drive.google.com/file/d/1moyAGU_LM4oOXhx8RrALjCB6Vwa5aHjM/view
https://drive.google.com/file/d/1ad6Zy-0RT1aSN_8UVPYTGna1KJdp3wiq/view
https://docs.google.com/document/d/1bBFxX6Y3p88gTOfmyaFoOC1vWjb6AuaWxCxy9qqPxOE/edit?tab=t.x1ni8ot6xpe6

HISTORY OF THE PPS INSTRUCTIONAL FRAMEWORK

2019
In partnership with
community,
Superintendent
Guerrero develops
the PPS relmagined

Vision and Graduate
Portrait.

2021
PPS Forward
Together Strategic
Plan launched for
2020-2025, which

prioritizes creation of

a new Instructional
Framework to
provide a consistent,
district-wide vision
For high-quality
teaching and
learning.

IEQRVARD)
TOGETHER

Feb-June 2022
First version of the
PPS Instructional
Framework is
developed by a
Design Team of
central office
instructional leaders
with feedback from
building leaders,
teachers, and
community.

Summer 2022
Three year
implementation plan
(2022-2025) is
developed, focusing
first on Grade Level
Standards Aligned
then expanding to
Culturally Affirming,
Deeply Engaging, and
Data Driven.




CULTURE IN THE CLASSROOM IS PART OF IMPLEMENTATION OF THE

2022-23 & 2023-24:
Focused on
implementation of
Grade Level &
Standards Aligned, as
the foundation for
Educational Equity, in
tandem with
implementation of
high-quality
instructional
resources for Math &
English Language
Arts and building out
the Developmental
Continuum for the 9
Graduate Portrait
elements.

PPS INSTRUCTIONAL FRAMEWORK

Grade Level &

Standards Aligned

All students actively engaged
with instruction and tasks that
are grade-appropriate and
aligned to PPS Adopted

Standards.

Educational
Equity

Data

Driven
Quantitative and Qualitative
data from multiple sources is

systematically collected,
analyzed, and disaggregated by
race to improve teaching and

Instruction affirms and honors

student outcomes.

2024-25:

Culture in the
Classroom was
launched to calibrate
around, design, and
bring to life the
Culturally Affirming,
Deeply Engaging, and
Data Driven
indicators of the
Instructional
Framework through
the innovation equity
design process, which
centers authentic
partnership with
Native & Black
communities.

Learn more about the Graduate Portrait and Developmental Continuum on this website. Below is how the Graduate Portrait elements can map to
the four goals of the District Continuous Improvement Plan, knowing that some elements can definitely be connected to multiple goals.


https://www.pps.net/futurenow

Attendance

Literacy

Math

9th Grade Success

-Resilient and Adaptable Lifelong
Learners
-Positive, Confident, and

-Transformative Racial Equity
Leaders
-Powerful and Effective

-Inclusive and Collaborative
Problem Solvers
-Inquisitive Critical Thinkers with

-Reflective, Empathetic, and
Empowering Graduates
-Optimistic, Future-Oriented

Communicators Graduates
-Influential and Informed Global

Stewards

Connected Sense of Self Deep Core Knowledge

Building on initial support from the 2020 Portland Public School (PPS) Bond, PPS engaged in Instructional Resource Adoptions from 2021
through 2025 across a range of subjects: Mathematics, Science, Health, Physical Education, Visual and Performing Arts, Social Sciences,
Language Arts, English Language Learners, Dual Language Immersion, World Languages, and Social Emotional Learning. This ongoing,
systematic process guides the review, revision, development, and adoption of instructional resources, moving through four phases: Define,
Select, Implement, and Evaluate. Aligned with the Oregon Department of Education's curriculum adoption cycles, PPS is currently positioned
to continue prioritizing high-quality instructional materials.

Simultaneously, PPS has continued to build out systems, structures, and best practices for critical levers for change, such as professional learning
for Building Leaders, Instructional Coaches, and Teachers, building Instructional Leadership Teams, and engaging in Professional Learning
Communities. PPS has also participated in a five year grant from the Wallace Foundation that began in 2021 to build an equity-centered pipeline for
hiring and training Principals. The program continues to support the district in further accelerating progress on its racial equity and social justice
commitments to students and the larger PPS community.

PPS Frameworks & Resources Supporting the Continuous Improvement Process

PPS relmagined Vision and PPS Graduate Portrait (developed in 2019)

Instructional Framework (developed in 2022)

Roadmap Toward Educational Equity (launched 2022 to define three Instructional Priorities)
Developmental Continuum (developed in 2023-24)

Effective Schools Framework (from the New Teacher Center, 2020)

Instructional Leadership Team Continuum (from the New Teacher Center, 2020)
PPS Equity-Centered Leader Profile (adapted from the Oregon Leader Profile, 2024)
PPS Professional Educator Evaluation Framework and Rubric (Danielson)

Fidelity of Implementation Tool

Essentials for Community School Transformation

PPS District-wide Assessment Calendar



https://www.pps.net/cms/lib/OR01913224/Centricity/Domain/265/PPS_Final%20Report_Update_081821.pdf
https://www.pps.net/domain/8071
https://drive.google.com/file/d/1moyAGU_LM4oOXhx8RrALjCB6Vwa5aHjM/view
https://drive.google.com/file/d/1x6Ca4V6vepMKwyR1Bit0WzahC-pvtETi/view
https://drive.google.com/file/d/1ad6Zy-0RT1aSN_8UVPYTGna1KJdp3wiq/view
https://drive.google.com/file/d/1Vb1erkcZ8leq8xlxGHZyQSJUrBjF-QV3/view
https://drive.google.com/file/d/1cc1sY01IXnnSGt-Nn4UZ0hg7VQY8Cwd1/view?usp=sharing
https://docs.google.com/document/d/1S5AuphHBou6ij0NCpyrqIXpSJkGoBnVakWp74UAuJOE/edit?tab=t.0
https://drive.google.com/file/d/1iOq1f_B87B0NMRhv3HgO0eM2GQ7XUbLB/view
https://docs.google.com/document/d/1Auh_crUKcOejfENhGFaXAECeFmRkarUNDUvyQTixXXo/edit?tab=t.0
https://learningpolicyinstitute.org/sites/default/files/2023-03/CSF_Visual_Framework_Essentials_Community_School_Socmed-1200x800.png
https://www.pps.net/Page/19123

e Unit Planning Cycle Protocols
e PLC Continuum
e |ILT Continuum

Comprehensive Needs Assessment for Equity

The School Improvement Planning process requires school leaders to conduct a thorough assessment, focusing on Focal Student Data. This
analysis will inform the School Continuous Improvement Plan, aligning goals, strategies, and actions to direct resources, professional learning, and
interventions where they are most needed. The equity assessment will integrate ODE’s continuous improvement expectations, TSI/CSI focal
student indicators, and the PPS equity lens, ensuring a cohesive approach to improving outcomes for all students. This Avoiding Racial Equity
Detours article is a valuable resource for teams engaging in this process, as well as the revised PPS Equity Lens.

Here is the Comprehensive Needs Assessment for Equity data review template.

Focal Students

Focal student groups, as defined by the Student Success Act, include students of color, students with disabilities, emerging bilingual students and
students experiencing poverty, homelessness, or foster care. This definition also encompasses other student groups who have historically faced

disparities in schools, as guided by the Oregon Department of Education's (ODE) principles of Targeted Universalism and Focal Student Snapshots.

Building upon ODE’s definition, PPS defines focal student groups for the purposes of the District Continuous Improvement Plan as the
district’s most impacted focal students based upon our data (Native students, Black students, multilingual learners, students receiving
special education services, and students experiencing poverty).

Resources for Supporting our Students in Focal Student Groups

As our plan evolves, we will be compiling additional best practices for centering focal students in PLC discussions and continuous improvement plan
progress monitoring. It is important to consider where the intersections among these focal student groups are and what are best practices for those
populations.

e Guidance for Schools Using a Focal Students Model



https://docs.google.com/document/d/1rspteEfT_DziuPwY8g1GG148NBuAtXe0aI6DYLnCzus/edit?tab=t.0
https://docs.google.com/document/d/1VY9mVWAkQRRYQ1lK6qvnYHopXJeJCnaOIdaWCbjMA70/edit
https://drive.google.com/file/d/1cc1sY01IXnnSGt-Nn4UZ0hg7VQY8Cwd1/view
https://drive.google.com/file/d/1i6D78tuq3EkeaDdCa6dgzHTiZqh3XObm/view?usp=sharing
https://drive.google.com/file/d/1i6D78tuq3EkeaDdCa6dgzHTiZqh3XObm/view?usp=sharing
https://drive.google.com/file/d/1ECBr6OW_SYYPeJnHxzQ1IruIz0EKfpJK/view?usp=sharing
https://docs.google.com/document/d/1zowkef0jS9o7wwAxOB8ynltXVtR-i9XvoqCmiix3X-M/edit?tab=t.0
https://www.oregon.gov/ode/StudentSuccess/Documents/TargetedUniversalism.pdf
https://docs.google.com/document/d/1oGAARmbvYnmGyiqgtXgX32v_4POyZoSPtQNCvC8G0U4/edit?tab=t.0#heading=h.uosfmctronjy

Focal Students in PLCs

Universal Design for Learning (UDL) inclusive practices
Sheltered Instruction Observation Protocol (SIOP) practices
Culture in the Classroom Venn Diagram - Strategies to Support Black and NativeStudents

Culture in the Classroom Deliverables (designed in 2024-25 by a Design Team focused on Black and Native students)
o Includes specific resources to support Native and Black students

Special Education Programming

Special Education Programming Plan

PPS is driven by a set of core beliefs that guide everything we do in special education. These beliefs are not just statements; they are the
foundation of our daily work, the lens through which we make decisions, and the actions that ensure every student has the opportunity to thrive.

Meaningful Access to Core Instruction and Rightful Presence

In Portland Public Schools, we believe that every student—regardless of ability—deserves more than just a seat in the classroom. They deserve
meaningful access to rigorous, engaging core instruction that challenges and inspires them. They deserve a rightful presence in their school
community, where they are not only physically included but are seen, valued, and respected as full members of the classroom. And they deserve
individualized support that removes barriers, builds on their strengths, and promotes independence, confidence, and lifelong success.

True inclusion means every student participates meaningfully in the same learning—with the right supports, high expectations, and the belief that
they belong.

Building Independence: Preparing Students for Life

At Portland Public Schools, we are committed to equipping students with the skills they need to thrive beyond the classroom. While support is
essential, we must ensure that it fosters growth, confidence, and self-reliance rather than dependence on adult assistance.

Our focus is on providing the right strategies—whether through assistive technology, peer collaboration, targeted interventions, or skill-building
opportunities—that empower students to navigate their education and future with greater autonomy. By prioritizing independence, we are preparing
students not just for success in school, but for a lifetime of opportunity and self-advocacy.

Collaborative Partnership: Working Together for Every Student's Success


https://docs.google.com/presentation/d/1B0oOV8_plGk_E5FjFv9bO8WkUekojHvAsh7gt-bZc1k/edit?slide=id.g2f2b1dfc93f_1_19#slide=id.g2f2b1dfc93f_1_19
https://www.novakeducation.com/blog/what-is-udl-infographic
https://drive.google.com/file/d/1tcLGkEAQFArBf3Gi4IQIVUnlltXGj3Eb/view?usp=sharing
https://drive.google.com/file/d/17wnoNXCfaMjLsrhE-S9OxnXDc5XHTXCa/view?usp=sharing
https://docs.google.com/document/d/1bBFxX6Y3p88gTOfmyaFoOC1vWjb6AuaWxCxy9qqPxOE/edit?tab=t.x1ni8ot6xpe6
https://docs.google.com/viewerng/viewer?url=https://www.pps.net//cms/lib/OR01913224/Centricity/Domain/178/Special+Education+Programming.pdf

At Portland Public Schools, we believe that the key to student success lies in the power of collaboration. We are committed to building strong,
lasting partnerships between educators, families, students, and the broader community. Together, we can create an environment where every
student feels supported, valued, and empowered to reach their full potential.

Collaboration means more than just communication—it's about shared responsibility and actively working as a team to ensure that each student’s
unique needs are met. By fostering a culture of trust, respect, and shared vision, we ensure that students are not only receiving the education they
deserve but are also growing within a community that is invested in their success.

In this partnership, every voice matters, and every effort contributes to a brighter future for our students. Together, we can create a foundation for
achievement that extends beyond the classroom and into every aspect of life.

Note: PPS has begun to launch the Community School Model across our system - a model that values a whole-child approach to education as
well as robust family-school partnerships. Essentials for Community School Transformation.

Commitment to Compliance: Upholding Rights, Ensuring Opportunity

At Portland Public Schools, we believe that compliance is a cornerstone of our commitment to student success. It's not just about meeting legal
requirements—it’s about ensuring that every student’s rights are respected and that they have equal access to the services and supports they need
to thrive.

We take seriously our responsibility to adhere to IDEA and all other applicable laws, because we know that compliance is the foundation upon which
we build meaningful, student-centered practices. By upholding these standards, we ensure that students with disabilities are not only supported but
empowered to reach their highest potential in an environment that is fair, just, and fully inclusive.

Our commitment to compliance means we hold ourselves accountable to the highest ethical standards and work tirelessly to ensure that every
student receives the opportunity and support they deserve.

Continuous Improvement: Growing Together for Student Success

At Portland Public Schools, we are committed to continuous improvement because we believe that every day is an opportunity to learn, grow, and
do better for our students. We embrace a mindset of self-reflection, accountability, innovation, and ongoing professional development, always
striving to enhance our practices and make a greater impact.

We understand that progress in special education requires a constant focus on adapting to the needs of our students, evaluating our strategies, and
refining our approaches to ensure every child receives the highest level of support. This commitment to growth ensures that our services evolve with
the changing needs of our students, our community, and the ever-evolving educational landscape.


https://learningpolicyinstitute.org/sites/default/files/2023-03/CSF_Visual_Framework_Essentials_Community_School_Socmed-1200x800.png

Continuous improvement is a shared responsibility—it's about working together, learning from one another, and embracing the challenges and
opportunities that come with making a difference in the lives of our students. Through this commitment, we are not only shaping a brighter future for
our students today but also laying the foundation for long-term success and innovation in the years to come.

Talking Points About Continuous Improvement and Our Change

e As we are well acquainted, we currently have a foundation grounded in our Mission, Vision and Core Values. We also have had Board of
Education Goals, written largely as outcome goals. We are not abandoning these goals, this is important to emphasize. What we are doing is
adding in a District Continuous Improvement Plan grounded in a Theory of Change and Theory of Action—with more to come on this in a
moment.

e As we build alignment in our system there will be some shifts to our School Continuous Improvement Plan process. Within these stairsteps,
having the educator goals and Student Growth and Learning Goals also aligned is a part of a system all rowing in the same direction to
result in increased annual student growth.
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e We have four goal areas of our District Continuous Improvement Plan: Attendance, Literacy, Math, 9th Grade Success



District Continuous Improvement Plan:
Four Goal Areas

9th Grade
SUCCESS

ATTENDANCE LITERACY MATH

e What are the shifts that we’re making for our school continuous improvement plan?
o New Unified District Continuous Improvement Plan - collaborating around a shared set of goals and strategies to align and streamline
our work to better support Principals
New Theory of Change - Principal as the lever for change and Principal Supervisor as the facilitator of systems-level change
Aligned continuous improvement process and routines at district and school levels
Increased accountability for all with systems of monitoring and support

e Additional talking points:

o In our current state, we know and recognize that there is variability. There’s variability in the teams that create SCIPs, the
shareholders the table, and the strategies and actions that they take. Family engagement varies from school to school, as does
monitoring of SCIPs, including celebrating growth and working through areas of need.

o Dr. Tammy Campbell, who works with our district leaders on evidence-based approaches and best practices as part of our work on
the Wallace Grant’s Racial Equity Center Pipeline Initiative, says that “there is no greater friend to the opportunity gap than
variability.”



o We’'re looking at equity and coherence so that we can make it easier on folks to meet federal and state requirements and not have to
duplicate work that we’re already doing, especially with strong practices like those that are neighborhood model schools have already
been working with through the Haring Center and our work with Community Schools.

o We're finding a way so that we have less redundancy and places to go. This new system should allow you to access all of these
things through Mosaic, including district grant, Ttile, and TSI and CSI compliance.

o We're working towards making Classroom Mosaic a one stop shop to access all required resources in one location.

School Continuous Improvement Plan - Shifts

Continuous

“There is no

Variability: Currently
Principals work with
their teams and
stakeholder groups
10 determine
strategies and
actions, This results
in differences in
student experiences

Comprehensive Needs
Assessment for Equity

(A revision of the ODE
needs assessment process)

Currently family
engagement varies
from school to

Aligned to Community
Schools Work with
Universal Design for

Aligned to the new District
Continuous Improvement
Plan and coherence across
School Continuous
Improvermnent Plans.

Aligned to District
Continuous Improvement
Flan

Aligned 1o Integrated Grant
Guidance and Title
Compliance.

school Learning fully integrated
through the Haring Center
Principals.
Monitoring and Broadening for Focal TSI/CSI Requirements

celebrating growth
varies throughout the
district.

Students to continue to
center Native and Black
Students and also align to
federal and state
requirements

integrated universally for all
schools with clear
communication for each
TSI/CSI & Title Identified
school

Key shifts within the School Continuous Improvement Plan

greater friend to
the opportunity gap
than
VARIABILITY.”
- Dr. Tammy
Campbell

Determine high leverage moves that we will monitor in every classroom and we will provide aligned support from the district office.
Evaluate our outcomes for our focal students in every school and program and adapt our supports to ensure their success.
Streamline processes for less data entry requirements for Principals (Mosaic for SCIP reporting, TSI/CSI).

Engage with my Senior Director and fellow principals regularly, in a systematic approach, to support and revise my School’s Continuous
Improvement Plan.

Implement a plan, do, study, act cycle within the framing of continuous improvement with aligned routines and dates throughout the district.

Integrate Leader PLCs into the Leadership Institute to support each other through the phases of the SCIP cycle.



Glossary

Below are terms that are directly related to continuous improvement and this district plan. Please see this more in-depth Culture in the Classroom
Glossary of Terms related to instruction centering Native and Black students that was developed by the Culture in the Classroom Design Team

during the 2024-25 school year.

Term

Definition

Continuous Improvement

A systematic, ongoing effort to improve student outcomes and school systems by using data, shareholder
input, and evidence-based practices. It involves cycles of planning, implementing, studying, and refining
strategies to enhance educational effectiveness.

PDSA Cycle

A four-step iterative process used to test and refine changes in a system:
e Plan: Identify a goal and plan a change.
e Do: Implement the change on a small scale.
e Study: Analyze the results and determine what was learned.
e Act: Adjust based on findings, then implement more broadly or refine further.

District Continuous Improvement
Plan

A strategic plan developed by a school district outlining long-term and short-term goals, strategies, and
actions aimed at improving student achievement and district-wide performance. It aligns with state
expectations and informs school-level planning.

School Continuous Improvement
Plan

A school-level roadmap that sets specific, measurable goals for improving student outcomes. It is informed
by data, shareholder input, and the district plan, and includes strategies, actions, timelines, and progress
monitoring processes.

Focal Student Groups

Focal student groups, as defined by the Student Success Act, include students of color, students with
disabilities, emerging bilingual students and students experiencing poverty, homelessness, or foster care.
This definition also encompasses other student groups who have historically faced disparities in schools,
as guided by the Oregon Department of Education's (ODE) principles of Targeted Universalism and Focal
Student Snapshots.

Building upon ODE’s definition, PPS defines focal student groups for the purposes of the District
Continuous Improvement Plan as the district's most impacted focal students based upon our data (Native



https://docs.google.com/document/d/1bBFxX6Y3p88gTOfmyaFoOC1vWjb6AuaWxCxy9qqPxOE/edit?tab=t.2q6545in2xzu#heading=h.suiggl74j0dd
https://docs.google.com/document/d/1bBFxX6Y3p88gTOfmyaFoOC1vWjb6AuaWxCxy9qqPxOE/edit?tab=t.2q6545in2xzu#heading=h.suiggl74j0dd
https://www.oregon.gov/ode/StudentSuccess/Documents/TargetedUniversalism.pdf
https://www.oregon.gov/ode/StudentSuccess/Documents/TargetedUniversalism.pdf

students, Black students, multilingual learners, students receiving special education services, and
students experiencing poverty).

Goal A desired outcome related to student success. Goals are aligned with district priorities and aim to close
equity gaps.

Metric A quantifiable measure used to assess, monitor, and drive progress toward goals.

Sub-goal A more specific target named as a one year goal that supports the achievement of a larger three year
goal. Sub-goals help break down a broad goal into manageable, measurable components.

Strategy A high-level approach or method used to achieve a goal or sub-goal. Strategies are based on research or
evidence and guide how resources and efforts are directed.

Action A specific step or task taken to implement a strategy. Actions are specific, time-bound, and assignable.

Needs Assessment

A data-informed process used to identify strengths and areas for growth within a school or district. It often
includes analysis of student outcomes, instructional practices, and shareholder feedback to inform
planning.

Comprehensive Needs Assessment
for Equity

The School Improvement Planning process requires school leaders to conduct a thorough equity
assessment, focusing on Focal Student Data. This analysis will inform the School Continuous
Improvement Plan, aligning goals, strategies, and actions to direct resources, professional learning, and
interventions where they are most needed. The assessment will integrate ODE’s continuous improvement
expectations, TSI/CSI focal student indicators, and the PPS equity lens, ensuring a cohesive approach to
improving outcomes for all students.

e Questions

e Data Worksheet

e Avoiding Racial Equity Detours

Theory of Action A clear statement explaining how specific strategies and actions are expected to lead to desired
outcomes. It links cause (what we do) and effect (what we expect to happen), serving as a roadmap for
improvement.

Theory of Change A broader conceptual model that explains how and why a desired change is expected to happen in a

particular context.

Progress Monitoring

Regularly tracking student performance and growth over time to evaluate the effectiveness of instruction
and interventions, and to make necessary adjustments.



https://docs.google.com/document/d/1ce2zzqFcfXq0hXfnnBJ_R_-aY_hGeOM4Ot7UyTRdeZc/edit?tab=t.0
https://docs.google.com/document/d/1zowkef0jS9o7wwAxOB8ynltXVtR-i9XvoqCmiix3X-M/edit?tab=t.0
https://drive.google.com/file/d/1i6D78tuq3EkeaDdCa6dgzHTiZqh3XObm/view?usp=sharing

Vision

A school vision for improvement is the collective dream of what the school can and should be, providing
the foundational direction for all strategic planning, resource allocation, and daily practices aimed at
elevating the educational experience and outcomes. It answers the question: "What kind of school do we
want to build together?".

Mission

If the vision is the destination on the horizon, the mission is the vehicle and the driving force that will get
the school there, detailing its purpose, the people it serves, and the fundamental way it operates. It
provides the "what" and "how" for the school's daily efforts in pursuit of its aspirational future.

Baseline Data

Baseline data is the foundation upon which a school's continuous improvement plan is built. It provides the
necessary context and starting point to effectively plan, implement, monitor, and adjust strategies aimed at
enhancing student outcomes and overall school performance.

Community Schools

In Oregon, a "Community School" refers to a public school that provides a wider range of services and
supports beyond traditional academic instruction to meet the needs of students, families, and the broader
community. Community schools are designed to act as neighborhood hubs, offering resources and
support in response to the needs of the school community. Families, caregivers, and school staff co-create
a culture of learning, trust, and shared ownership in the school community. (Summary of ORS 336.505
and beyond)

Advanced Placement (AP)

A high school course that teaches material ordinarily intended for college students. Also can reference to
the AP tests that high school students take at the end of the AP course to demonstrate their learning and
obtain college credit.

International Baccalaureate (IB)

A high school program that prepares students for college. The International Baccalaureate aims to
develop inquiring, knowledgeable and caring young people who help to create a better and more peaceful
world through intercultural understanding and respect. To this end the organization works with schools,
governments and international organizations to develop challenging programmes of international
education and rigorous assessment. These programmes encourage students across the world to become
active, compassionate and lifelong learners who understand that other people, with their differences, can
also be right.

Second Language Inventory Protocol
test (SLIP)

The SLIP is an option for students to obtain World Language Credit with little or no English proficiency

Standards-Based Measurement of
Proficiency (STAMP)

The STAMP test is a web-based language proficiency assessment used in Oregon to measure a test
taker's language ability in Reading, Writing, Listening, and Speaking. It's aligned with the ACTFL
(American Council on the Teaching of Foreign Languages) proficiency guidelines. STAMP is used to
qualify students for the Oregon Seal of Biliteracy, and it can also be used for college credit in some cases.







	Agenda
	1. Call to Order / Opening
	2.(a) Resolution 7203 - Expenditure Contracts
	Resolution 7203 - Expenditure Contracts

	2.(b) Resolution 7204 - Revenue Contracts
	Resolution 7204 - Revenue Contracts

	2.(c) Resolution 7205 - Authorizing Off-Campus Activities
	Resolution 7205 - to authorize off-campus activities

	3. Draft 2026-2027 Budget Planning Calendar
	2026-27 Budget Calendar Staff Memo
	DRAFT 2026-27 Budget Calendar RED LINE.docx - Google Docs

	4. Budget Update
	Budget Brief Presentation

	5. Oregon Statewide Assessment System (OSAS) Data
	Data Dive Fall 2025_ OSAS Performance and Board Goals Progress_October 2025

	6. First Reading of Policy Revisions
	6.(a) Field Trips, Foreign Travel, and Other Off-Campus Activities 6.50.010-P
	Field Trip Policy Staff Report 2025
	Draft Field Trips Policy 6.50.010-P 10-28-25 First Reading
	Field Trip Policy Comparison Chart 2025 - Corrected Redline
	2024 First Reading Packet - Field Trip 4.20.010-P (includes 2024 Staff Report)


	7. District Continuous Improvement Plan (DCIP)
	October 28th Board Meeting - Update District Continuous Improvement Plan Presentation
	District Continuous Improvement Plan 2025-28 for October 2025

	8. Adjourn
	Revised Indemnification Policy Draft for FIRST READING 10.28.2025
	Memo -Liability of Employees of the District Policy 5.50.020-P

