
Regular Meeting
Wednesday, March 8, 2023 5:00 PM
Board Room of the Beaumont ISD Administration Building, 3395 Harrison Ave, 
Beaumont, TX 77706-5009

I. INTRODUCTION

I.A. ROLL CALL

I.A.1. CLOSED SESSION (CLOSED TO 
PUBLIC) - BOARD WILL CONVENE IN 
CLOSED SESSION UNDER CHAPTER 551 
OF THE TEXAS GOVERNMENT CODE, 
SECTIONS 551.071, 551.072, 
551.073, 551.074, 551.076, 
551.083, 551.084 AND/OR 551.087, 
TO DELIBERATE ON THE FOLLOWING:
I.A.1.a. LEGAL

I.A.1.a.1. Pending or 
contemplated litigation 
matters and status report

I.A.1.a.2. Matters on which 
the school district legal 
counsel's duties to the 
school district under the 
Texas Disciplinary Rules of 
Professional Conduct or the 
State Bar of Texas Clearly 
conflicts with the Texas Open 
Meetings Act
I.A.1.a.2.1. 1882 

Partnership Agreements
I.A.1.b. PERSONNEL

I.A.1.b.1. Deliberation 
regarding the appointment, 
employment, evaluation, 
reassignment, duties, proposed 
terminations, terminations and 
suspensions, proposed 
nonrenewals, renewals, and 
resignation/retirements, 
discipline, and/or dismissal of 
a public officer or employee, 
including the superintendent, 
and/or hear complaints and 
grievances against public 
officers or employees

I.A.1.c. REAL ESTATE

I.A.1.c.1. Deliberation 
regarding the purchase, 
exchange, lease or value of real 
property



I.A.1.c.1.1. Facility Review

I.A.1.d. ECONOMIC DEVELOPMENT

I.A.1.d.1. Deliberation 
regarding an offer of a 
financial or other incentive to 
a business prospect related to 
economic development 
negotiations

II. 6:00 P.M. - BUDGET MEETING

III. REGULAR BOARD MEETING

III.A. INTRODUCTION OF REGULAR MEETING

III.A.1. United States and Texas Flags 
Pledges of Allegiance

III.A.2. Recognitions

III.B. STUDENT OUTCOMES

III.B.1. Superintendent’s Report

III.B.2. Cabinet Report

III.B.2.a. School Safety & 
Discipline Update





School Safety and 
Discipline Update



Parent And Community Volunteer Update

As of February 27, 2023 162 approved volunteers 
have signed up for the PACS program

The Volunteers have collectively logged 2507.75 
hours.



Pathways Update
The district has updated 12 classrooms, each classroom has:

● New sheetrock
● Lighting
● Ceiling tiles
● Shatterproof, tinted window film

After the HVAC units are installed in May, each classroom will will be painted and new 
flooring added.

This will result in essentially 12  brand new educational spaces.  



School Security Entrances Update

We have started on the concrete work needed to install the new Security Entrance 
Systems at our Six Middle Schools, all three High Schools & Paul Brown.  

As soon as the Ballistic, bullet proof glass arrives, we will complete the security 
entrances.



Fencing Update
We have walked every campus checking the fence lines at each.  We used google maps to note 
the height of any current fencing and if there were any problems with the fence line.  

Originally TEA was saying that all campus perimeters had to have fencing.  They have since 
changed that directive and fencing only has to be erected if we have any campus where students 
transition from one building to the next.  The transitional area will need to be fenced.

We are currently working with Principals to determine where transition is occurring and where 
fencing will have to be erected.



Questions



III.C. PUBLIC COMMENTS

III.D. INFORMATION ITEMS

III.D.1. Update on Personnel 
Activities











III.D.2. Report for Tax Collections







III.D.3. Report for General Fund 
Revenue and Expenditures







III.D.4. Report for Campus Activities 
Funds and Donations













III.D.5. Security Audit

III.D.6. Update from Facilities 
Subcommittees

III.E. CONSENT AGENDA

III.E.1. Minutes of February 16, 2023 
with Exhibit A.

III.E.2. Approve Hiring Chapter 21 
and Director Employees

III.E.3. Approve the Disposal of Out 
of Adoption Instructional 
Materials
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III.F. ACTION ITEMS

III.F.1. Action, if any, on items 
discussed in closed session.

III.F.2. Approve Budget Amendments











III.F.3. Approve Purchases of $50K or 
More



























III.F.4. Approve Annual Investment Report











III.F.5. Approve Amendment to the 
Salvation Army MOU



Board Exhibit Cover Sheet

Meeting Date: March 8, 2023

Agenda Item/Exhibit Number:

Agenda Item Title: Approve amendments to MOU between Beaumont Independent School District and
Salvation Army Boys & Girls Club.

Cabinet Level Presenter(s): Anetra Cheatham

Additional Presenter(s):

Executive Summary: The BISD and the Boys and Girls Club propose to enter into an interlocal
agreement pursuant to Texas Government Code 791 to provide a high-quality after-school program for
the students at Homer Elementary and Martin Elementary Schools. The program will provide access to
targeted tutoring services, interventions, as well as enrichment programs that will engage students in
high-interest activities. The program will foster improved student attendance, academic growth, and
parent engagement. The amendments presented today address the new timeline for program launch.

Recommendation:   Approve the amendments to the agreement with Boys and Girls Club.

Budget Impact* (if applicable): ~$100,000 per campus for student participation fees and
transportation annually.

Funding Source (if applicable): School Action Fund

Compliance with Purchasing Guidelines (list applicable guidelines, including grant requirements):

Policy Reference (if applicable, list policy/regulation): N/A

Legal Review (if necessary, list attorney and firm):

_____________________________________ __ March 2, 2023_______________
Cabinet Level Presenter's Signature                                       Date

_____________________________________ _____________________________
*CFO Signature (required if there is a budget impact) Date

___/s/Sierra Fisher_____________________ __ March 2, 2023_______________
General Counsel’s Signature                                       Date      

Updated May 2017
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III.F.6. Approve National Incident 
Management System (NIMS)



 

Updated May 2017 

Board Exhibit Cover Sheet 
 
 
Meeting Date:    March 8, 2023  
 

Agenda Item/Exhibit Number:        III.F.6. 

 
Agenda Item Title: Adopt and approve the use of the National Incident Management System (NIMS)   
 
Cabinet Level Presenter(s): Joseph Malbrough, Chief of Police     
 
Additional Presenter(s): N/A     
 
Executive Summary:   Adopt and approve the National Incident Management System (NIMS);  Which 
is a set of principles used by agencies across the Nation to coordinate and work effectively during all 
phases of emergency management in order to reduce the loss of life or property. 
  
 
Recommendation:  N/A   
 
Budget Impact* (if applicable):  N/A 
 
Funding Source (if applicable):  N/A 
 
Compliance with Purchasing Guidelines (list applicable guidelines, including grant 
requirements): N/A 
 
Policy Reference (if applicable, list policy/regulation): N/A   
 
Legal Review (if necessary, list attorney and firm): N/A 
 
 
_____________________________________  __ March 1, 2023______________ 
Cabinet Level Presenter's Signature                                            Date 
 
_____________________________________  _____________________________ 
*CFO Signature (required if there is a budget impact)           Date 
 
_____________________________________  _____________________________ 
General Counsel’s Signature                                             Date       



III.F.7. Approve Addenda to 
Agreements Between Beaumont 
Independent School District and 
Phalen Leadership Academies 
regarding operation of Jones-Clark 
Elementary School and Smith Middle 
School



Board Exhibit Cover Sheet

Meeting Date: March 8, 2023

Agenda Item/Exhibit Number:

Agenda Item Title: Approve Addenda to Agreements Between Beaumont Independent School District
and Phalen Leadership Academies regarding operation of Jones-Clark Elementary School and Smith
Middle School.

Cabinet Level Presenter(s): Anetra Cheatham

Additional Presenter(s):

Executive Summary: Amend the PLA Partnership Agreements to operate Jones Clark and Smith
Middle School to end June 1, 2023.

Recommendation:    Approve the addenda to amend the term of the partnership agreement between
Beaumont ISD and Phalen Leadership Academies to conclude effective for Jones-ClarkJun 1, 2023
Elementary and Smith Middle School.

Budget Impact* (if applicable):

Funding Source (if applicable):

Compliance with Purchasing Guidelines (list applicable guidelines, including grant requirements):

Policy Reference (if applicable, list policy/regulation): N/A

Legal Review (if necessary, list attorney and firm):

_____________________________________ __ March 2, 2023_______________
Cabinet Level Presenter's Signature                                       Date

_____________________________________ _____________________________
*CFO Signature (required if there is a budget impact) Date

___/s/Sierra Fisher_____________________ __ March 2, 2023_______________
General Counsel’s Signature                                       Date      

Updated May 2017
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III.F.8. Approve 1882 Partnership 
Agreements
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2022-2023 Local Application for Charter
Operators
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I. Overview of the Call for Quality Schools
Beaumont ISD’s vision is to, in collaboration with the entire community, create an inclusive
environment of academic excellence that supports the diverse needs of all learners. To realize this
vision, Beaumont ISD (BISD) is committed to establishing and nurturing new in-district partnerships
to cultivate, augment, and recruit the best leadership and talent to serve Beaumont’s kids.
Through the Call for Quality Schools, BISD is seeking partners inside the district as well as outside
to design new and reimagine existing in-district schools to support our most at-need students.
Several guiding principles are core to BISD’s vision and expectations for future partnerships. The
ideal partner will be aligned with BISD on its commitment to quality, equity, and collaboration, as
outlined below.

QUALITY
● All partners must be committed to serving students and families through a shared definition

of student success.
● All partners commit to and will describe how they will contribute to BISD’s goal of all

district schools delivering a high-quality education for our students and how their partnership
aligns with BISD’s core beliefs.

EQUITY
● Partners must focus on meeting the needs of all students, particularly Beaumont’s most

vulnerable populations.
● All partners must receive the same access to funding and resources to ensure that all schools

have the opportunity to achieve success for their students.
COLLABORATION

● All partners commit to and will collaborate with BISD to provide high-quality options for all
of Beaumont’s children and share effective practices.

● BISD is committed to supporting partners in developing great schools.
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II. Opportunities for Partnership with BISD

BISD is seeking partners to operate innovative school models within the district to help us ensure we
provide all of Beaumont’s children with a high-quality education. To that end, BISD is looking to
collaborate on multiple partnerships to build more great schools in Beaumont, especially for its most
at-need students.
While partnership models of all types will be considered, special consideration will be given to
applications that focus on the following:

● F Rated/Turnaround Campuses
● Middle school
● Dual Language

III. BISD Support for Partnerships

BISD will provide partners access to a variety of supports and ensure a central point of contact to
engage with the district. Details for supports will be negotiated via a Memorandum of Understanding
(MOU) but could include:

● Funding
● Facilities
● Human capital
● Academic program
● Operational supports such as transportation, food, and maintenance

Additionally, select partners may be eligible for additional funding with regards to planning and
implementation from the Texas Education Agency (TEA). See TEA resources available on the Texas
Partnerships website. BISD will be following up with these select partners during the Shared Due
Diligence phase to discuss potential grant opportunities and a timeline of when these opportunities
will be made available.
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IV. Partnership Application and Shared Due Diligence Process

Applications will be accepted electronically to innovate@bmtisd.com between January 1, 2023
and March 1, 2023.
The full application process consists of three main phases outlined below, beginning with the
submission of this written application.

Timeframe Description Important Dates

Phase One Written Application
Submit proposal to BISD

1/18 – Application goes live
3/1 – Application due

Phase Two Interviews & Shared Due Diligence
Hold in-person interviews with BISD
and activate shared due diligence by
BISD and partners

2/1 – Interviews and shared due
diligence begin with BISD

Phase Three Selection and Board Vote
Complete diligence, final MOU, and
Board vote

2/16 – Begin MOU negotiations
(prior to vote)
3/23 – Board vote
3/24 – Partners notified
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Application Form

1. Applicant Information

Name of Applicant Organization Third Future Schools

Primary Contact Person Michele Moore

Mailing Address 431 Sable Blvd. Aurora, CO 80011

Phone Number 512-560-2564

Email Michele.Moore@thirdfuture.org

2. School Information

NOTE: Complete this part for each school/campus included in this proposal. Duplicate as needed.

Proposed School / Campus Name: Smith Middle School and Dr. Mae Jones Clark Elementary School

Model / Specialty (Mark all that apply)

☐ Alternative High School ☐ Pre-K XMiddle School ☐ Dual
Language

☐ STEM ☐ Career / Technical Ed. ☐Military ☐
Montessori

☐ Arts ☐ College Prep ☐ Blended Learning

X Other (list): Personalized
learning model and Dyad
program at the elementary
and middle school levels

☐ Disability (list):
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Applicant Description - Please describe your organization and the team envisioned to lead the
partnership work.
Third Future Organization. Third Future Schools is a high-performing charter school network serving
students in Colorado and Texas with a proven track record of successful school turnaround. Third Future
Schools utilizes a personalized, differentiated instructional model with a laser focus on high quality
instruction. Third Future is structured around the eight design principles of a new school system
(Attachment 1) with a funding model that allows for 90% of budget allocations going directly to the
classroom and <10% to central office. Our students on average attain 1.6 years of academic growth on an
annual basis as evidenced by NWEA results. Our schools are fully staffed with the unique staffing model
described in more detail later in the application.

Our vision for our 1882 partnership plan with Beaumont ISD is similar to that of our Network’s vision for
all of our schools.  We plan to close the achievement gap and prepare students for a Year 2035 workplace
and world.  Specifically, our goal is to work in partnership with the District to get both Smith Middle
School and Jones-Clark Elementary School out of “F” status in one year (by July 2024) and to exceed the
District overall average by the end of the fourth year (by July 2027).  By the end of our fourth year, 70%
of Smith MS and Jones-Clark ES students will also meet or exceed expectations on the Art of Thinking
assessment, which includes information literacy, critical thinking, problem-solving, and communications.

Team to Lead the Partnership Work. Third Future Schools has an experienced leadership team and
highly efficient network operation.  The CEO is Mike Miles, the former Superintendent of Dallas ISD,
who is credited with significantly raising student achievement in Dallas and implementing several
innovative reforms that altered the trajectory of the District.  Two of those reforms, the Teacher
Excellence Initiative and the ACE program, were the inspiration behind two current statewide initiatives
known as the Teacher Incentive Allotment and the state ACE program, which helps districts move their
highest performing students to the lowest performing campuses.

Chief of Schools, Zach Craddock, has opened six schools in six years. Mr.Craddock brings more than two
decades of educational leadership experience as Director of Special Education and principal in Colorado
districts and Executive Director of Instruction at Third Future. Zach will also provide a consistent
executive presence at all turnaround schools.

Deputy Chief of Instruction and Operations, Sandi Massey brings a wealth of knowledge and experience
in turnaround having successfully turned around Thomas Jefferson High School in Dallas ISD and Ector
College Prep MS in Ector County ISD. Deputy Chief Massey will lead five campuses providing direct
oversight to Directors of Instruction and Operations, Principals and Assistant Principals to ensure
performance metrics are met and exceeded and also ensuring a consistent executive presence at all
turnaround schools.

Other members of the Network (central office) team are experienced at working with both traditional
public and charter schools in addition to policy at the federal and state levels.  Chief of Strategy and
Innovation Michele Moore, who was an Associate Commissioner of Educator Leadership at the Texas
Education Agency and has led multiple large scale statewide implementations in Texas including the
redesign of PDAS including the development and implementation of T-TESS and T-PESS.

Chief of Staff and Operations, Jessica Lopez has opened six schools in six years and will support the
Network including the Deputy Chief of Instruction and Operations in operational transitions at both Smith
Middle School and Jones-Clark Elementary School. Mrs. Lopez will also provide onsite support during
the first eight weeks of school and throughout the year.
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Section 1 - School Overview

A. Mission and Vision. State the mission and vision of the proposed school. The mission is
a statement of the fundamental purpose of the school, describing why it exists. The vision
statement describes how the school will operate and what success looks like for students.

Vision, Mission & Core Values. The vision of Third Future is founded on recognizing that the Year 2035
workplace will require proficiency in the areas of critical thinking, information literacy, computer
programming, communication skills , statistics, and learning how to learn – subjects focused on how to
think rather than what to think.

“Third Future prepares students for college and the modern workplace. Through personalized learning
and a focus on critical thinking skills, our school closes achievement gaps and allows every student to
reach his/her potential.”

Our Third Future mission and culture are focused on building a high-performance and caring culture that
has high expectations and where the main instructional delivery model is personalized learning.

“A team of dedicated teachers and leaders, working in a high-performance and caring culture, maintains
an intense focus on academic achievement and performance outcomes. Students find success and are
engaged through personalized learning, which allows students to work at their own pace and learn in a
way more suited to their strengths. Third Future holds high expectations for students and staff and
believes that everyone can create their future.”

Third Future, Smith MS, Jones-Clark ES, and Beaumont ISD’s combined vision, mission, and core values
are driven by their shared responsibility to operate using data driven performance metrics; proven ability
to close achievement gaps; actively engage students to contribute; and, partner with their communities, to
positively impact student learning outcomes – all serve as the foundation of our partnership proposal.

B. Educational Need and Anticipated Student Population. Describe the anticipated
student population, students anticipated educational needs, and non-academic challenges
the school is likely to encounter. Describe the rationale for selecting the location and
targeting this student population.
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Third Future Schools has extensive experience in successful turnaround of chronically low
performing schools in Texas and Colorado. Third Future defines success by closing the achievement
gap, financial viability and sustainability of the campus operating the model, community engagement
and strong partnerships with the District in which we are serving. Using data obtained from the Texas
Education Agency and in our own due diligence and discovery, we know students at Smith Middle
School and Jones-Clark Elementary School are well behind academically and we are prepared to
address those challenges and hold ourselves accountable.

The anticipated student population at both campuses includes approximately 500 students at each
school. Student demographics at both schools report more than 90% economically disadvantaged and
majority Black and Hispanic students. The Third Future instructional model will be described in
detail later in the application but we anticipate our students will need high quality instruction and a
caring, effective learning environment. Students also need experiences taught by community
members in the areas of: photography, fitness/spin, piano, martial arts and others through the Dyad
program. These engaging course offerings provide students opportunities to proactively participate in
activities that require collaboration, communication, problem solving, and critical thinking preparing
them for the Year 2035 workplace and world while simultaneously raising student achievement in a
high performance and caring culture.

While the LSAE model is student-centered, an important aspect for the model is how the instruction is
delivered. Thus, Smith MS and Jones-Clark ES will have the highest quality instruction.  No other
network that we know of matches our rigor, engagement, and use of instructional time.  We support and
develop our staff to become great teachers.  At the same time, we maintain high expectations and hold
ourselves accountable.

C. Education Plan / School Design. Provide an overview of the education program of the
proposed school, including major instructional methods, assessment strategies, and
non-negotiables of the school model. Describe the evidence that demonstrates the school
model will be successful in improving academic achievement for the targeted student
population.

Education Plan / School Design
Curriculum and delivery methods for core instruction. As with most struggling campuses, the
students at both Jones-Clark ES and Smith MS are challenged by poverty and some with language
barriers.  The students are extremely behind academically. Our instructional model is designed to
accelerate academic growth (1.6 times the growth of the average student in the U.S. each year) and thus

significantly narrow the achievement gap over time.

Our model (called “LSAE”) provides students who are behind more time and guided
assignments; students who are at grade level are challenged.  LSAE combines direct
instruction with highly differentiated and more personalized learning.

All students receive grade-level, direct instruction for the first 40 to 45 minutes of a
90-minute class.  This is important because many students in struggling schools across the
nation never receive grade-level activities or assignments.  After direct instruction, students
take a “demonstration of learning” (DOL) and are then divided into four groups.  The
“learners (L),” who need more time with the specific objective for that class that day, stay
with the teacher and receive more guided instruction and practice.  The students who are
“securing (S1)” their learning and who need more practice at a slightly higher-level work on
a different activity in the classroom.  Students who have “secured (S2)” their learning work
on an activity or assignment that is yet more rigorous.  The “accelerated (A)” student
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receives an even more rigorous assignment.  The “secured” and “accelerated” students work in a “team
center” outside of the classroom where learning coaches assist them during the remainder of that class
period.

A small percentage of students will be placed in a fifth group: Enriching (E). The students in this
category know the objective so well that they are allowed to use the rest of the class period to work on
their enrichment topics that will be outlined in their Student Learning Plan.

The demonstrations of learning (DOL) ensure that student knowledge is assessed every period every day.
Teachers analyze these data every Thursday during PLC and determine the student’s academic level and
progress for the week.  “Extended LSAE” on Fridays further helps remediate students or extend their
learning.  Progress is also monitored using DIBELS for literacy and the NWEA MAPs assessments.

Our program also focuses on the quality of instruction, which we believe is the number one variable in
raising student academic achievement.  We do not leave proven, effective instructional practices to chance
and insist on the continuous improvement of key characteristics of good instruction.  Lesson objectives
and demonstrations of learning are closely aligned with the Texas Essential Knowledge and Skills
(TEKS).  All teachers have an instructional calendar that breaks out the TEKS by month, providing for a
tight scope and sequence for the teachers’ lessons.  The instructional calendars are further delineated by
“readiness standards” and “supporting standards” as detailed by TEA and also our lesson objectives that
are aligned directly to the TEKS.  We use these instructional calendars every day to ensure the curriculum
remains aligned to the state standards and is guaranteed.

Teachers are coached daily on engagement strategies, use of visuals, maximizing instructional time,
timing and pacing, and how to better differentiate the LSAE lessons.  Teachers in ELA, Science, Art of
Thinking, and Social Studies, provide a minimum of 500 words of text every period for every LSAE
assignment every day.  Students are trained to annotate text in class and while they are in the team centers.
LSAE math assignments always include “story problems” not just computation.  Because we coach and
monitor these practices multiple times a day, our teachers are effective at raising student achievement and
have the highest quality of instruction.

Students take 90 minutes of ELA and 90 minutes of Math each day.  They take Science and Art of
Thinking for 90 minutes three times a week and Social Studies for 90 minutes twice a week.
Teachers use curricular materials that will best support the teaching of the aligned objectives and that are
known to be rigorous and aligned.  Because our model requires highly differentiated activities and lessons
for each class period, teachers use multiple resources to create lessons.  Our main literacy resource is
StudySync by McGraw Hill.  We will supplement the StudySync materials with the Texas Home Learning
literacy material developed by the Texas Education Agency and which are tightly aligned with the TEKS.
We also support our students with on-line resources – Lexia, Newsela, and IXL provide rich on-line
curricula for language arts.

In Math, our teachers also use multiple resources that help them teach the standards in our instructional
calendars.  Teachers will mainly use TEA-supported “Carnegie Learning Texas Math Solutions” and
Zearn on-line math resources.  Teachers of the other subjects use IXL as their main resources, but teachers
are not limited to it and may use the resources currently utilized at Smith MS and Jones-Clark ES.

D. Community Engagement. Describe how you will establish a relationship to generate
community engagement in and support for the proposed school. Briefly describe these activities
and summarize how you will monitor and assess their results.
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The model that we will bring to Smith MS and Jones-Clark
ES goes far beyond closing the achievement gap.  We believe
students need to be proficient in Year 2035 competencies to
better prepare them for a fundamentally different workplace
and world.  We call the acquisition of knowledge,
perspective, and experiences the Dyad Concept shared
through community members.

As a result of this systemic change, all students take an Art
of Thinking course, and we collaborate with the community
to provide students with key, relevant experiences that add to

their understanding of their interests, varying perspectives, and the world.  Community members provide
instruction in piano, photography, filmmaking, cycling, health and fitness, yoga, Karate (similar to
Kickstart Kids), and many others.  Students have an elective every day for an hour, and then they also
choose an additional “Dyad elective,” which they engage twice a week for 90 minutes each time.   In
addition, students complete a list of requirements that include participation in a team sport, engaging the
performance arts, community service, and travel out of state or out of country. We monitor results by
tracking students’ Dyad requirements (Attachment 2) that are monitored alongside academic
achievement.

We believe our instructional model, Dyad concept, and core values align well with Beaumont ISD’s
mission.  This alignment is ideal for a great partnership, and will afford us both an opportunity to make a
real difference for the children of Smith MS and Jones-Clark ES. We will work closely with the
leadership team in Beaumont to ensure we are following through on our action plan and providing the
best education possible.  Beaumont’s team will have full access to all data and information regarding both
schools. Smith MS and Jones-Clark ES  will also welcome Beaumont’s team to visit at any time and
often.

In addition to Dyad, Third Future is committed to community engagement through regular Town Hall
meetings for staff and the community. Community events including bar-b-ques and activities for family
appreciation and showcasing student achievement with celebration events scheduled twice a year.
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Section 2 - Educational Program
A strong Educational Program is coherent overall and aligned internally with the school’s
mission and vision, Operations Plan, and Financial Plan.

Curriculum and Instructional Design

Provide evidence of the following:

a. A framework for a rigorous, quality instructional design that reflects the needs of
the school’s target population and will ensure all students meet or exceed the
expectations of Texas state standards;

Framework for rigorous, quality instructional design meeting the needs of all students.But the
design model – LSAE – would not work as well if we also did not follow the principle of “first, good
instruction.”  First, good instruction is the philosophy that teachers need to teach students well first before
relying on interventions or remediation.  All students, including special education students and English
language learners, receive grade-level and first, good instruction.  We train our teachers to scaffold their
content, provide visuals, use manipulatives and graphic organizers, use paragraph prompts and response
templates, and many other strategies, but to do so with grade level content.  These techniques combined
with high expectations and encouragement has allowed us to accelerate growth and raise achievement for
all students.

b. Sound instructional strategies that incorporate rigorous, high-quality experiences
that promote critical-thinking skills and an explanation of why they are well-suited
for the targeted student population;

Sound instructional strategies for all students preparing them with Year 2035 competencies
including critical thinking. The unique LSAE design is also supported by other, tried and true practices
such as:

● Teacher effectiveness being monitored and coached daily
● More relevant time on task – 185 student-teacher contact days; 90-minute classes in math and

reading; a longer school day
● Requirements for a minimum 500 words of text in each LSAE assignment or story problems in

math; students annotating while they read; and the
use of multiple response strategies

The other half of our design model centers on the Dyad
Concept.  The Dyad Concept is the acquisition of
knowledge, perspective, and experiences.  It is premised
on the notion that a well-rounded education includes
knowledge and skills gained from disciplines other than
the traditional core subjects and that a person’s
experiences provide context for perspective and critical
thinking.  The Dyad Concept further presages that a Year
2035 workplace and world will require different and
additional knowledge and skills such as information
literacy, problem solving, critical thinking,
communications, computer application literacy, and learning how to learn.  Thus, we invest heavily in our
Art of Thinking course and require students to complete a set of experiences and activities over the course
of two years (hence the word Dyad for every two years).

12



Performance assessments and school-wide data and performance monitoring tied to Texas
standards. We analyze student achievement data on a regular and continuous basis.  Teachers are
required to administer a demonstration of learning (DOL) every class period every day.  The DOLs assess
a student’s proficiency level on a given lesson objective (which is tied to the TEKS), providing the
student and teacher real-time information about the student’s academic progress.   Teachers then assemble
in professional learning communities (PLCs) every Thursday after school to review the DOL data and
assess each student’s proficiency and progress for that week.  Students are then placed in differentiated
proficiency groups (LSAE groups) every Friday for remediation or enrichment.

In this way, we are able to assess student progress continually.  Since teachers are observed and coached
continuously, school leaders are also able to analyze the connection between instructional practice and the
progress of the students.  Deficient instruction is remediated, and good instruction is honed.  Students
who are not making sufficient progress after good first instruction are provided more support such as time
with a reading interventionist or small group math tutoring.

Smith MS and Jones-Clark ES students will take the BOY, MOY, and EOY NWEA MAP assessments in
reading, math, and science.  We take the beginning-of-year test in August; the middle of year test in
December; and the end of year test in May.  These are nationally normed tests and will help us monitor

our progress during the year and help compare our
academic growth to students across the nation.  We analyze
academic growth relative to the average growth a student in
the United States demonstrates by mid-year and
end-of-year.  We also analyze percentile increase, which is
a measure of a student’s relative increase in proficiency.
The MOY and EOY growth metrics are part of our teacher
evaluation system.

We will also take the STAAR interim assessments in
October and February.  These tests are directly aligned with
the actual STAAR exams and will help us monitor our
progress throughout the school year.  We will take the
available STAAR exams for middle school students:
Reading 7-8; Math 7-8; Science 8; and Social Studies 8.

Because of the direct correlation between the quality of
instruction and student achievement scores, we monitor the
quality of instruction daily.  Each principal and assistant
principal “coaches” instruction and provides effective
feedback daily for at least a total of two hours each day.

They each complete two “spot observations” (10-to-15-minute observations) and provide written
feedback on our spot observation form.  In this way, the leadership team and the Network leaders are able
to monitor the improvement of instruction and assist teachers or groups of teachers with specific skills or
practices.

To ensure strong calibration and objectivity, a School Review Team (SRT), comprised of independent
instructional leaders, conducts their own spot observations quarterly and compares them to the
observations conducted by the school.  The Network leadership also monitors the School’s Action Plan,
which outlines clear performance metrics related to school-wide improvement (apart from achievement)
that will be specific to Smith MS and separately to Jones-Clark ES.  The implementation of the Action
Plan is the responsibility of the Principal and is monitored by the Director of Instruction.
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c. Effective methods and systems for providing differentiated instruction to meet
the needs of all students and plans to utilize an RTI model to identify and serve
students with learning gaps;

The key to any effective “intervention” system is to have good, first instruction including scaffolded,
grade-level instruction. While there are several innovative aspects to our school, the foundation for us is
the quality of instruction.  In particular, our model addresses perhaps the most problematic aspect of
instruction in public schools: the absence of grade level instruction for all students.  Our model is unique
in its ability to teach students at grade level and then provide daily, targeted support and extension through
differentiated instruction.

We call our model “LSAE” and it is specifically designed to significantly narrow achievement gaps.  It is
designed to provide students who are behind (and who would typically qualify for intervention) more time
and guided assignments; students who are at grade level are challenged.   Our instructional model
combines direct instruction with highly differentiated and more personalized learning.  It is essentially a
model that differentiates instruction for a given objective and that provides different strategies and
supports for students who are still learning the objective, securing their knowledge and understanding,
accelerated, or at a point where they can move to a topic that more closely aligns with their interests.

All students receive grade-level, direct instruction for the first 40 to 45 minutes of a 90-minute class.  This
is important because many students in struggling school districts never receive grade-level activities or
assignments – we provide grade level instruction first to ensure remediation is not just assumed.
Students take math, ELA, science, and the Art of Thinking for 90 minutes every day.

After direct instruction, students take a “demonstration of learning” (DOL) and are then divided into four
groups.  The “learners (L),” who need more time with the specific objective for that class that day, stay
with the teacher and receive more guided instruction and practice.  The students who are “securing (S1)”
their learning and who need more practice at a slightly higher-level work on a different activity in the
classroom.  Students who have “secured (S2)” their learning work on an activity or assignment that is yet
more rigorous.  The “accelerated (A)” student receives an even more rigorous assignment.  The “secured”
and “accelerated” students work in a “team center” outside of the classroom where learning coaches assist
them during the remainder of that class period.

A small percentage of students will be placed in a fourth group:  Enriching (E). The students in this
category know the objective so well that they are allowed to use the rest of the class period to work on
their enrichment topics that will be outlined in their Student Learning Plan.

The demonstrations of learning (DOL) ensure that student knowledge is assessed every period every day.
Teachers analyze these data every Thursday during PLC and determine the student’s academic level and
progress for the week.  “Extended LSAE” on Fridays further helps remediate students or extend their
learning.  Progress is also monitored using DIBELS for literacy and the NWEA MAPs assessments.

In this way, teachers respond to student academic needs very specifically every period.  The
instructional model requires differentiation, and students who need an intervention on a specific
topic and subject receive guided support and scaffolded assignments in real time every day.

Our model has proven to significantly narrow achievement gaps for all students who are behind
academically, including students challenged by language barriers.  This is so because the lessons are
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highly differentiated and students who are struggling with an objective get more small group time with
the teacher.

The model also strengthens the traditional RTI approach.  Student academic deficiencies or “learning
gaps” are identified immediately in every core class because of the daily demonstration of learning and
analyzed again in the weekly PLC.  At the same time, all students are provided strong, effective teaching
at grade level through direct instruction in the first 40 minutes of class.

We also have reading interventionist and ELD teachers who supplement (not replace) the classroom
instruction. Depending upon the academic need and a student’s scores on the demonstrations of learning
or assessments such as DIBELS, that student may be provided reading interventionist support or sessions
with an ELD teacher.  These sessions are pull-out and take place during the second half of Art of
Thinking or ELA class (that way the student still gets grade-level instruction during the first half of class).

Special Education students and those qualifying for 504s have a much more tailored experience based on
the IEPs and 504s.  All special education students spend time in the general education classroom and are
given access to grade-level instruction.  They then receive additional services based on their IEPs and
504s.

d. A plan to maximize instructional time through consistent, efficient, and visible
structures; and

Third Future maximizes the use of instructional time.

Practices we want to see to be Third Future Ready:

◼ You use a lot of visuals.

◼ You use a timer.

◼ You know where your students are academically and social-emotionally.

◼ You collaborate with your colleagues.

◼ You think about what it means to be in a high-performance culture and act in ways to strengthen it.

◼ You are prepared and have your lesson objective and DOL up before the start of each class.

◼ Your objectives and DOLs are aligned with the curriculum calendars and they meet the criteria of
effective objectives and DOLs.

◼ You differentiate activities into four levels every class period, every day!

◼ You administer your DOL and get students into their LSAE groups within 10 minutes – start to
finish.

◼ You push out in time (between 40 and 50 minutes after the start of class).

◼ Your students are reading, writing, computing, or thinking 95% of the time.
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◼ You don’t waste time – transitions are smooth; you have breakout rooms ready to go, etc.

◼ You teach bell to bell.

◼ E-Learning (student is sick or absent)

◼ Students conduct a “table talk” or breakout room at least twice during a 45-minute period.

◼ Students are allowed to see and speak with one another in the breakout rooms.

◼ Breakout room time for table talk is between 2 and 5 minutes long.

◼ Students complete a quick response card at least three times in a 45-minute period.
◼ Students mute themselves when the teacher is presenting.

◼ Remote learners keep their video turned on.

◼ A student who is answering a question or making a solicited comment turns on her mic.

Practices we generally avoid:

◼ Dark rooms

◼ Films (as opposed to movie clips)

◼ Poor readers reading to the class

◼ Round-robin reading and crayola curriculum

◼ Excessive copying and handing out worksheets

◼ Worksheets that are not aligned or purposeful

◼ Word searches

◼ Repeated single responses

◼ Doing homework in class

◼ Excessive review of homework in class

◼ Earning “free time”
◼ Copying definitions or defining words with little context

◼ Practicing listening to reading (when the purpose/objective is not related to reading)

◼ Presentations that are not tied to a rigorous rubric; numerous presentations

◼ Random spelling and vocabulary
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e. A sound base for the proposed educational program in research, theory, and/or
experience, including that it is likely to be rigorous, engaging, and effective for
the anticipated student population.

Evidence of Research-Based Design

Design model. The main design model, which we call LSAE, and which is explained above, combines
direct instruction and differentiated instruction.  It essentially allows students who need more time with an
objective to receive that additional support from the teacher, who is the expert, instead of from an aide or
paraprofessional.  At the same time, it allows students who demonstrate proficiency on an objective to be
challenged and learn to master.

The LSAE model addresses the fundamental challenge teachers in struggling schools face:  how to raise
proficiency of students who have gaps in their comprehension and are below grade level and when
students are at different levels of proficiency (even if most of them are below grade level).  The average
teacher chooses to teach at the partially proficient level in order to help as many students as possible
access the material.  This methodology, while sensible, penalizes the students who are in the bottom
quartile and in the top quartile.  But it also lowers expectations for the other students: since students are
taught at the partially proficient level, they end the year at the partially proficient level.

In most struggling schools, assignments
are dumbed down, and expectations are
lowered. The Opportunity Myth published
by The New Teacher Project (TNTP) in
September 2018 revealed that “4 out of 10
classrooms with a majority of students of
color never received a single grade-level
assignment.”  That is why we start with 40
to 45 minutes of grade-level instruction for
all students for every class, every day.
Teachers use appropriate scaffolding, but
the main content is at grade level.

Our model recognizes the challenges of classes that are academically behind by starting with grade-level
instruction and then differentiating for four levels of proficiency (five if you count the “Enriched” level).
The students who are still learning the objective get even more direct instruction and guided practice.

Research supporting education plan. While our LSAE model is innovative, the research base for it
is longstanding.  First, direct instruction is an instructional approach that is fairly structured and guided by
the teacher.   There is a rich research base on direct instruction, and for a good summary, see A Brief
Summary of Research on Direct Instruction (Jean Stockard, PhD, January 18, 2015).  With direct
instruction teachers use different and engaging strategies to guide students through the learning of specific
objectives.  The proper and effective use of direct instruction can help students who might “get stuck” or
frustrated when trying to learn content without a significant amount of assistance or guidance.  Students
who are behind academically sometimes need considerable guidance when learning difficult concepts or
highly complicated skills such as reading or writing.  Students will not be left on their own to flounder.
We have found that direct instruction is one of the most effective strategies for students who are behind
academically.  We suspect that most Smith MS and Jones-Clark ES partnership school students will
benefit from this instructional approach.
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The other core strategy in our education program is differentiation.  The research base for this strategy is
also well-developed.  Research on differentiation shows that this method benefits students with varying
degrees of academic abilities from those with learning disabilities to those who are advanced.  Carol Ann
Tomlinson is known for her work in differentiation and provides strong evidence of its effectiveness in
How to Differentiate Instruction in Academically Diverse Classrooms (Tomlinson, ASCD, 2017).
Tomlinson and David Sousa also showed how neuroscience supports this educational program in
Differentiation and the Brain (Sousa and Tomlinson, Solution Tree Progress, 2011).  Our program thus
will support students at Smith MS and Jones-Clark ES partnership schools who are in classrooms where
the range of academic abilities vary.

Beyond the academic research, we have three years of experience that demonstrate conclusively that the
model works for all students.  We do not have “remedial” courses or “honors” courses, and we do not
“track” students.  Instead, we provide effective direct instruction at grade level every day and then provide
highly differentiated instruction and activities for all students.  This has had the effect of “catching up” the
lower performing students while simultaneously enabling the more advanced students to grow even more.

With regard to the Dyad Concept, there is a growing number of businesses and educational organizations
making the case for teaching different skills that will figure prominently in the future workplace (in
addition to and not a replacement for reading and math skills).  In a McKinsey and Company report from
December 2017 entitled Jobs Lost, Jobs Gained: Workforce Transitions in a Time of Automation, the
renowned economic analysis firm noted that

“workers of the future will spend more time on activities that machines are less capable of, such
as managing people, applying expertise, and communicating with others. They will spend less
time on predictable physical activities, and on collecting and processing data, where machines
already exceed human performance.”

They added that “the skills and capabilities required will also shift, requiring more social and emotional
skills, and more advanced cognitive capabilities, such as logical reasoning and creativity.”

More recently, in October 2021, an American Succeeds report, The High Demand for Durable Skills,
reinforced the belief that students need additional skills:

“In an era when technical skills are evolving at an unprecedented pace, there is an important set
of durable soft skills that last a lifetime and power entire careers.  Durable skills are a
combination of how you use what you know – skills like critical thinking, communication,
collaboration, and creativity – as well as character skills like fortitude, growth mindset, and
leadership. Regardless of an individual’s pathway, educational attainment level, or geography,
Durable Skills are in high demand by employers.”

Our Dyad Concept, including the Art of Thinking classes, is designed to prepare students for a
fundamentally different world and workplace – the one being described by McKinsey, America Succeeds,
and others.  Even if we significantly narrow the achievement gap for our students, they may be facing yet
another gap: the Year 2035 competencies gap.  We plan to help both Smith MS and Jones-Clark ES
partnership school students with both gaps.

Theoretical framework of plan. The theoretical framework of the school operations and design is
tied to systems thinking.  Having studied the work of Edward Deming, Peter Senge, Ted Kolderie, and
others, Third Future Schools CEO began studying school systems and using his knowledge and
experience to improve schools at a systems level.  He has contributed to the field of education, writing
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about and presenting on systems thinking at conferences and to his colleagues. [See, for example, Miles’
latest white paper entitled Only Systemic Change Will Do, January 2022.]

Third Future Schools was started with Deming’s principle that “every system is designed to get the
outcomes it is getting” and was founded on the logical corollary that if an organization were trying to
achieve significantly different outcomes it would need a different system – one with fundamentally
different underlying principles of operating.

What is not immediately apparent when visiting a Third
Future School are how different the underlying principles
are.  In brief, those principles are:

● Learning should be increasingly focused on how to
think and how to learn (versus what to think).

● The school, community, and family provide students
with required experiences, not just specific courses.

● Learning happens everywhere and anytime (and not
by completing Carnegie units).

● Employee compensation should be tied to what the
system values most.

● Schools should be outcomes focused and there should be clear accountability at all levels for
achieving those outcomes.

Third Future Schools is getting remarkable academic growth and improved performance because it
employs a unique instructional model, provides numerous experiences and activities for students, and
creates a high-performance culture.  But all of these overt actions rests on a theoretical framework that
suggests fundamental systemic transformation is necessary to not only close the achievement gap, but to
also prepare students for a Year 2035 workplace and world.

High School Graduation Requirements (High Schools Only)
Provide evidence of the following:

a. As Attachment 1, exit standards for graduating students. These should clearly
set forth what students in the last grade served will know and be able to do and
ensure student readiness for college or other post-secondary opportunities (e.g.,
trade school, military service, or entering the workforce); and

b. Systems and structures the school will implement for students at risk of dropping
out or not meeting exit standards.

High School Graduation Requirements are not applicable.
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Special Populations and At-Risk Students
Provide evidence of the following:

a. A comprehensive and compelling plan for appropriate identification of students
with special needs and to ensure they are served in the least-restrictive
environment possible, have appropriate access to the general education
curriculum and schoolwide educational, extra-curricular, and culture-building
activities in ways that support their development, receive required and
appropriate support services as outlined in their IEPs and 504 plans, and
participate in standardized testing;

Special populations.  According to TEA data, more than one-third of Smith MS and Jone-Clark ES
students are English Language Learners and approximately ten percent of the students at both schools
receive special education services.  Our first task will be to ensure that we do not buy into the “soft
bigotry of low expectations.”  We will reinforce our Core Belief that all students can learn and reach his
or her potential.  And our instructional model is designed to accelerate growth, especially for students
who are behind academically.  Thus, we will integrate our special populations into the rigorous
instructional model and the school’s personalized learning model.  We believe that with meaningful
inclusion in high-quality programs where students are provided with individualized and appropriate
support, holding high expectations, and using evidence-based services (Multi-Tiered System of Supports),
children with disabilities and those challenged by language barriers can reach their full potential.

Methods for identifying at-risk students through academic and behavioral processes. TFS uses a
thorough MTSS to identify at-risk students that present academic and behavioral difficulties and
challenges.  We use our Demonstration of Learning as formative assessment data that provides evidence
of academic issues and our Habits of Success Program that tracks behavior and discipline challenges.
Both of these programs together provide us with the data needed to ensure a robust program that possibly
leads to needed evaluations to ensure we are meeting the needs of all students.

Third Future plans to address the learning needs of at-risk students and monitor their progress. Specify the
programs, strategies, and supports that will be provided. Third Future Schools' LSAE model meets the
needs of all students and tracks progress daily through our built in formative assessment program.  All
students receive a Demonstration of Learning (DOL) daily in all core content classes.  This data is used to
immediately identify students that need remediation and/or enrichment.  This daily achievement is
recorded by classroom teachers for grading purposes, MTSS documentation, and parent conversations.
Not only does thi info help all students, but it especially targets and supports our special education, ELL,
504, and most at-risk students.

b. A comprehensive and compelling plan for providing services to ELLs, including
methods for appropriate identification of ELLs, specific instructional programs,
practices, and strategies the school will employ to ensure academic success and
equitable access to the general education curriculum and core academic
program for these students, plans for monitoring and evaluating student
progress and success of ELLs and for exiting them from services, and plan for
including ELLs in standardized testing and schoolwide educational,
extra-curricular, and culture-building activities;
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TFS Learning/Home Language Survey

Identification and Standard Operating Procedures

1. Out of District/State Students
a. Must complete paper registration/enrollment packet
b. Must complete the Home Language Survey
c. If check “yes” language other than English is spoken

i. Test with the WIDA screener within 7 school days-CLDE Staff
ii.If They qualify, offerservices

1. If they accept, flag in IC and schedule
2. If they waive services, documenting the folder

2. In District Transfers
a. Check/verify that they are, or are not, flagged in IC as an ELL
student
b. If they are, notify Dorian Leiva and schedule into appropriate class
c. Begin services

3. Accountability and Monitoring
a. Brenda to check for HLS status and completion
b. CLDE staff to assess with WIDA Screener
c. Dorian to schedule into CLDE class
d. Brenda to send weekly list of new students with HLS status to Dr. Miles and

Craddock By 4:00 pm each Friday, copy Dorian
e. Dorian to inform Dr. Miles and Craddock status of WIDA screener the following
week. Dorian to set up a Google Sheet that will track this with student name, HLS
status, testing date,testing results, nextsteps(service or not)

Once identified, students receive support services that are monitored to ensure our students are
receiving all services and educational opportunities for their success.

c. Demonstrated understanding of – and capacity to fulfill – state and federal
obligations and requirements pertaining to students with disabilities, ELLs, and
students identified as intellectually gifted.

At the same time, we will comply with all regulations of the IDEA and Texas law, specifically the Texas
Administrative Code (TAC), Title 19, Chapter 89.  We would like to work in close partnership with the
District on all special education areas.  The TFS Network will support the school leadership to ensure we
comply with District policy and State regulations.  Additionally, our Chief of Schools Zach Craddock,
who has served as a Director of Special Services and who has expertly supported our other schools in
Texas, will provide additional expertise with regard to meeting the needs of Special Education, ELL, and
gifted students.
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We will hire licensed special education teachers who can provide the services outlined in the students’
IEPs and 504s.  Smith MS and Jones-Clark ES will be staffed to appropriately meet all direct services
minutes.  All special education teachers will be licensed by Texas and hold the special education
generalist certification. We will ensure we identify a strong and effective admission, review, and dismissal
(ARD) committee to make decisions regarding a student's initial eligibility determination and, if
appropriate, individualized education program (IEP) and placement.  Full individual and initial
evaluations will be conducted pursuant to the TAC, and the school will follow Beaumont’s general
education referral and screening system.  ELD and Reading Interventionists also will be hired to
strengthen our multi-tiered system of support for students who need even more support in reading and/or
language acquisition.

d. A comprehensive and compelling plan for providing services to students
identified as intellectually gifted, including methods for appropriate identification
of students, specific instructional programs, practices, and strategies the school
will employ; and

With regard to our students identified as gifted, the LSAE model will challenge them.  Once they have
demonstrated proficiency on the daily objective, they will be given accelerated assignments and work
independently or in pairs in the team center for the remainder of the period (approximately 40 minutes).
This will happen every period every day.  For students who demonstrate mastery of the subject, they will
be given an “enrichment” project or assignment that is tied to their interests.

School Culture and Discipline
Provide evidence of the following:

● A vision for school culture or ethos that will promote high expectations, a positive
academic environment, and shared ownership of intellectual and social
development for all students, including those with special needs, ELLs, and
students at risk of academic failure;

● A coherent plan for establishing and maintaining the intended culture for
students, teachers, administrators, and parents from the first day of school and
throughout the school year and proposed mechanisms for monitoring campus
climate;

Vision for school culture and coherent
plan for establishing and maintaining
culture and climate. The culture and
climate center on our Core Beliefs, the first
two of which are that all students can learn
and reach his or her potential and effective
teachers make the most difference in student
academic performance.  How these Core
Beliefs manifests themselves day-to-day
behaviors of staff and students starts the
agenda of every professional development.
They are also integrated in our action plans
and climate surveys.
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As we do throughout our Network, we will build a high-performance culture at Smith Middle School
and Jones-Clark Elementary School. Teachers also participate in a culture survey twice a year and results
are incorporated into principal evaluations.

The development of our high-performance culture starts with the recruitment process and the employee
contract that outlines the school’s beliefs, values, priorities, and expectations. All school leaders are
trained on and implement the following components of building a high-performance culture:

● Reinforce core beliefs and what the organization values most.  These beliefs and values guide
Third Future Schools’ actions and behaviors. We will be purposeful about developing staff
understanding of the beliefs and ensure staff members recognize how the core beliefs manifest
themselves in practice, in the classroom and in the school.

● Create a shared and inspiring vision that drives priorities. We will hire staff members who share
the vision we have for Smith Middle School and Jones-Clark Elementary school and for serving the
underserved. We will ensure that our vision drives priorities and organizational behavior.

● Set high expectations.  A sense of high expectations will be reflected in all aspects of the school
from parent-teacher conferences to student habits of success, from teacher evaluations to the efficacy
of the professional development.  We recognize that there is not one program or initiative that can
establish a culture of high expectations.  Rather, such a culture is purposefully built through a
thousand acts by students, teachers, and administrators.

● Focus on outcomes.  We believe that great schools get results.  Our teachers and leaders understand
that success or goal attainment has to be demonstrated. Smith Middle School and Jones-Clark
Elementary School will have a culture that establishes measurable outcomes, especially around
student proficiency and staff performance.  We will use data and monitor progress toward key
benchmarks and objectives.

● Hold people accountable for outcomes and provide a high level of support.  High performance
cultures value and reward people who “get the job done” and get it done right.  Third Future Schools
values effectiveness and the ability to achieve defined outcomes.  At the same time, the students who
attend Smith Middle School and Jones-Clark Elementary School cannot afford to learn from an
ineffective teacher.  We will take purposeful steps to help ineffective teachers improve or, if
necessary, remove them from the system.  High levels of support will match the level of
accountability, as accountability without support only breeds a culture of fear.

● Support continuous improvement.  Leaders of high-performance cultures use continuous
improvement models.  We know that transformation takes time, and one cannot reach challenging
objectives without numerous smaller steps.  At the same time, we will maintain a sense of urgency
and expect progress.

● A clear plan to create an inclusive and welcoming environment that will engage
families in positive, constructive, and personalized ways that meaningfully
contribute to the school culture;

In our model, all electives and most Dyad courses (such as piano, karate, cycling, photography, etc.) are
taught by community members. This has worked well in our other 1882 partnerships as a way to grow
community involvement and engagement with the school.  These community members provide great
feedback and input into managerial decisions related to the Dyad program and general operations.
Additionally, Smith Middle School and Jones-Clark Elementary School will have a parent advisory
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committee that will meet monthly to discuss and provide input on key operational issues and parent
concerns.

Third Future Schools is currently beta testing a community engagement application that allows parents,
staff, and community members to provide real-time input on key issues.  The product is being developed
by Ourco. We will use this communitions tool for Smith Middle School and Jones-Clark Elementary
School to get even more community involvement.

In addition, a Parent Advisory Committee will be formed and meet monthly at each campus. Third Future
also has multiple parent and family engagement opportunities to volunteer at campuses. Also, our doors
open at 6:30 AM - 5:00 PM and parents are always welcome to attend study hall with students.

● Legally sound policies for student discipline, suspension, and expulsion that do
not indicate students will be removed in an inappropriate manner, as well as
appeals, including proper processes for students with disabilities; and

Please see Attachment 3 - TFS Discipline Policy.

● Systems and processes for tracking discipline referrals and interventions to
identify trends and adapt activities accordingly.

Third Future Chief of Schools, Deputy Chief of Schools, Chief of Operations monitor discipline
tracking referrals and interventions submitted weekly by Directors and Principals to identify
trends and adapt activities accordingly. This occurs each week.

● A system of proactive and responsive student support services (e.g., counseling,
mentoring, external service referrals) to meet student needs;

Third Future utilizes counselors and contracted service providers to serve within our ecosystem
providing proactive, timely, and responsive services for students. These services are tracked and
monitored throughout the school year.

● As Attachment 3, a student discipline policy that provides for appropriate and
effective strategies to support a safe, orderly school climate and fulfillment of
educational goals, promoting a strong school culture while respecting student
rights;

Please see Attachment 3 - TFS Discipline Policy.

● As Attachment 8, the board and/or network’s (if applicable) preparation and plan to recruit
and retain a leader with the ability to lead a school that effectively serves the target
population (If School Leader candidate(s) is not yet identified); and

Please see Attachment 8.
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Staffing Plans, Hiring, Management, and Evaluation

Provide evidence of the following:

a. A recruitment and hiring strategy, including selection criteria, protocol, and timeline,
that are likely to result in a strong staff that is well-suited to the school;

Third Future hires early and maintains a robust pipeline of candidates and teacher apprentices to
ensure all campuses are 100% fully staffed prior to school starting and throughout the year. We
will begin hiring as soon as Beaumont ISD gives us the green light.

The degree to which the pandemic has negatively impacted teacher recruitment and retention is
still unclear.   However, we already know that the workforce is changing significantly, and that
the traditional employee value proposition is being challenged in ways that will impact teacher
tenure and compensation.

As schools and districts think about staffing issues that were made more acute this last year, they
should do so with those workforce changes in mind.  More to the point, they should invest in
recruitment and retention strategies based not on the workforce of the last 30 years, but on the
characteristics of the workforce that is likely to exist in the next twenty years.

The effectiveness or return on investment of the strategies a district uses is dependent upon local
variables and, more importantly, on the changing nature of the workforce.  Take for example
strategies to retain “veteran teachers.”   The typical salary schedule provides greater rewards for
teachers who stay in the profession longer
and who have chosen to make a career of
teaching.  But what if the average tenure of
a teacher declines, driven by the penchant
of millennials to change jobs (and careers)
more frequently?  If that trend holds, then it
makes more sense to shift the system’s
emphasis from years of experience to one
that rewards teacher effectiveness.

And if teacher tenure is decreasing
significantly, then investments in
strengthening the traditional career ladder
may be misplaced.

Of course, it is difficult to definitively describe trends as they are happening.  One has to put
some stakes in the ground as to what the future holds even though that picture may not be fully
developed.  Alternatively, traditional schools could (and most likely will) rely on past practices
and strategies, forever struggling to hire the workforce needed to get improved academic and
performance outcomes.
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One likely picture of the changing teacher workforce

The education workforce is changing quickly.  It is likely that teacher tenure (and thus
experience) will decrease, and schools will struggle with filling all their positions and retaining
teachers.  Substitute teachers will be in high demand, but the quality of their instructional ability
will continue to be low.  There is also likely to be an increase in the number of teachers leaving a
school or the profession mid-year, especially if wages remain low relative to other careers or
financially equivalent employment opportunities.

These challenges may be made more acute because the traditional employee value proposition in
education is impacted by larger workforce trends, including the penchant for today’s workers to
shift jobs and careers often and to place a premium on work-life balance.  As with many other
employees in middle-income careers, teachers will demand higher wages and will not be
satisfied with the modest salary increases provided by the traditional “step and lane”
compensation plan.  More and more teachers will dismiss a “career ladder” that takes 15 to 20
years to earn a modest, professional wage.  Many will enter the profession not with a career in
mind, but for some experience and an adequate salary while they wait to find their “real” job or
career.

We suspect, too, that financial
compensation and benefits will far
outweigh the “ability to make a
difference” when it comes to the
employee value proposition.  A
smaller proportion of the teaching
workforce will be willing to work in
a low income or a demanding school
without relatively higher
compensation.

Finally, (and this is just a reasonable
hypothesis), the “one’s work is your family” culture seems to be on the decline.  The rise of
social media and other cultural shifts have enabled employees to have strong connections and
relationships outside of work, degrading ties and the centrality of the workplace to a teacher’s
life.

All of the above is not to say that the changes are not justified or that there will not be a large
percentage of dedicated individuals working in schools.  Rather it means leaders have to adjust
their thinking and strategies for staffing schools well.

These staffing challenges are all coming to a head when the profession is at a loss to narrow
enduring achievement gaps and is finally realizing that the system is immovable and unable to
change.

The problem we are trying to solve is not just convincing more people to join the teacher
workforce or increasing the retention rate.  The real question is how to change the employee
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value proposition in order to employ teachers who are willing and able to get the achievement
and performance outcomes students need.  In order to take into account the changing nature of
the teaching workforce and to ensure adequate staffing to continue to perform at high levels,
schools and districts should consider shifting the traditional staffing paradigms.

1. Differentiate compensation.

Staffing is inextricably linked to compensation.  If we are going to adequately staff schools
and get achievement and performance outcomes, then we have to raise salaries significantly.
But just raising salaries indiscriminately, without taking into account workforce changes or
the need to raise student achievement, is unwise and ineffective.

Additionally, no organization can maximize its effectiveness if what it values is disconnected
from how it compensates its employees.  Consider, then, differentiating salaries and
incentives based on the employee’s skills, ability to achieve outcomes, and the quality of
their instruction.  At Third Future Schools we use a combination of the “hospital model” for
base salaries and incentives for annual outcomes.  That means our base salaries are
differentiated by position.  So, for example, our third- and sixth-grade reading positions have
the highest salary range and begin at $7,000 higher than social studies.  Fourth grade Art of
Thinking teachers make at least $4,000 more than our fourth-grade math teachers.  Teachers
also receive different incentives based on achievement outcomes and a rigorous assessment
of their quality of instruction.

Our average teacher salary is at least $10,000 above the average teacher salary in the
surrounding districts, allowing us to attract and retain teachers. These teachers may not be
“veteran,” but they are getting achievement outcomes.  [For more information about our
compensation plan, see the Third Future Schools Evaluation and Compensation System.]

And for those already concluding that this is impossible to do in a District with a strong
union or teacher association, I invite you to look at Dallas ISD’s pay-for-performance plan or
Washington, D.C.’s incentive-based plan.

2. Hire specialists in lesson planning.

While this is not a new idea in the profession, it is time to be purposeful about finding ways
to help teachers with work-life balance, narrow the set of skills that are required for a teacher
to achieve, and to capitalize on teachers who are great at planning, but not as much on
implementation.
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Here’s how we’re doing this.  Third Future Schools, a network of five schools in Colorado
and Texas, employs approximately 325 teachers. Our teachers work hard, and our
instructional model (called LSAE) requires even more time to develop daily lessons.  This
generation’s penchant for finding a better work-life balance will make it harder for Third
Future Schools to retain high-quality teachers if we do not relieve teachers of some of the
work that occurs after school hours.  Thus, the Network will hire twelve curriculum
developers (LCDs) to create LSAE lesson plans and assignments in ELA and Math that can
be used by teachers throughout the Network.

LCDs will be paid approximately $50,000 annually and can work from home.  In some cases,
if they develop the lessons for two grade levels, they may receive $75,000.  LCDs must be
experienced in the TFS LSAE model and have demonstrated strong achievement results.
They are required to spend at least four hours a week in a TFS school. This is a two-year
position and can be done from home.  Each school will share in the expense on a per-pupil
basis.

In some cases, LCDs may teach class for two periods (90 minutes each) and still develop the
LSAE lessons for a grade level course.  In these cases, the LCD will earn approximately
$75,000 annually.

3. Replace elective teachers with community consultants.

At Third Future Schools, students attend a one-hour elective class every day, and twice a
week for 90-minutes each time they also attend classes to broaden their experience such as
karate, piano, photography, filmmaking, graphic design, dance, cycling, fitness, and others.
We call these courses “Dyad classes.”  In order to afford this, we hire consultants from the
community to teach the Dyad classes.  We pay them $28 an hour as a consultant (on a 1099).
We have had great results using these members of the community – students have fun and are
taught by experts in the specific field or
course, and we forge closer relationships with
the community.  These Dyad classes have
been so successful, we are slowly replacing
the traditional elective teachers with Dyad
consultants as the elective teachers retire or
are not invited back.

Equally important, we achieve the same (or
better) outcomes and experiences for students
at a much-reduced cost.  Then we put the
savings into higher teacher salaries.

4. Expand the reach of the best and brightest.

We now have the technology to expand the reach of the most effective teachers (and not
necessarily the most experienced teachers).  At Third Future Schools we are expanding the
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number of “one-classroom-two-locations” (1C2L) teachers, who teach two classrooms at one
time (one group physically with the teacher and at the same time another group via Zoom).
The two classrooms can be in the same school or at different schools.  These teachers will
receive a $12,000 stipend for this.  They will be assisted by a Teacher Apprentice who will
be with the class learning synchronously via Zoom.  The Teacher Apprentice salary starts at
$60,000.   The average of the two salaries approximates our average salary overall, so having
an Apprentice Teacher does not significantly add to our salary line item.

Where the situation allows and there is a large enough
classroom, the 1C2L teacher may actually have two groups of
students in the same classroom.  Approximately half the Art of
Thinking and Science positions should be 1C2L teachers.

5. Hire additional Apprentice Teachers.

We anticipate a few mid-year resignations as a “normal” phenomenon going forward.
Schools should consider hiring more “Apprentice Teachers” who can support the IC2L
teachers or simply work with another core content teacher to grow as an effective teacher.

At TFS, apprentice teachers are hired to become teachers in Math, ELA, Science, or Art of
Thinking.  Their salary starts at approximately $60,000.  They should not have more than
three years of experience.  They are guaranteed at least one quarter of apprenticeship.  After
that, and once a relevant full-time position opens, they are expected to assume the main
teacher role.  Their salary will be adjusted at that time to that of a regular teacher according
to the TFS compensation plan.  However, TFS may determine that the Apprentice Teacher is
not ready and keep them in their apprenticeship.  Of course, any teacher, including an
Apprentice Teacher, may be removed from their position if they are not meeting
expectations.

6. Create the Learning Coach position.

We believe it will continue to be very
difficult to find substitutes who can
deliver effective instruction.  Indeed,
TFS stopped trying to find
high-quality substitutes years ago.  We
also stopped hiring “paraeducators”
who are generally low-skilled and are
unable to help raise student
achievement.  Instead, we hire
“learning coaches” who have
Bachelor’s degrees and have to be
proficient at working with small
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groups of students and monitoring study centers (in line with our instructional model), and
who can actively substitute for an absent teacher.  As a result, we have never had to take a
teacher’s planning period away or combine classes because of a vacancy or teacher absence.
Learning coaches earn an average of $52,000.

Learning Coaches also support the teacher and assume some traditional teacher tasks such as
making copies and grading papers.  The number of learning coaches varies depending on the
size of the school.  At our largest school, with 1400 students, we have 18 learning coaches; at
our school with 420 students, we have six learning coaches.

As a final note: most leaders will no doubt wonder how they would be able to afford higher
salaries and additional positions such as learning coaches and apprentice teachers.  Keep in mind
too that higher salaries and additional positions are not the ultimate goal; the ultimate goal is
improved student academic outcomes.

Tweaking the existing system or making changes to the traditional salary schedule, but
preserving its underlying principles such as rewarding longevity and providing incentives or
salary increases indiscriminately, will not solve the staffing problem over the next several years.
The key will be to work systemically, starting with identifying the characteristics of the modern
teacher workforce and investing in those initiatives that will recruit and retain the teachers that
can best get the outcomes your system values.

b. A plan for providing targeted and personalized support and development to retain a
high-performing staff;

Professional Development. A high-performance culture requires continuous support and
professional development.  Thus, our approach to professional development is based on a “coaching”
model whereby staff members receive real-time and on-the-job feedback daily.  We focus on “Third
Future Ready Characteristics” that are specific instructional practices and strategies that define high
quality teaching.  They are also tied to the teachers’ evaluation.  Administrators provide differentiated
support for teachers in order to help
each one improve.

Apart from on-the-job coaching, all
teachers and learning coaches attend
seventeen (17) professional
development days.  Nine of those days
take place before the start of school
during orientation and the remaining
eight days take place during the
school year (students do not attend on
those days).  The CEO, the Chief of
Schools, and the Principal will
conduct the training during the nine
PD days prior to the start of school.
The chart below details some of the
topics that will be covered during
orientation.
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Professional development is made more effective because most of the topics are tied to the spot
observations and the teacher evaluation system, 40 percent of which is connected to the quality of
instruction.  All of the training is relevant, and teachers are held accountable for purposeful
implementation.

Administrators are similarly coached.  A member of the Network leadership team – Chief of Schools,
Deputy Chief of Instruction and Operations, Executive Director of Instruction, Director of Schools, or the
CEO (and all of whom are experts at instruction and the TFS model) – will be in Smith MS and
Jones-Clark ES almost daily.  They will provide on-the-job coaching to the Principal and Assistant
Principals.  The CEO, Chief of Schools, or Deputy Chief of Instruction and Operations will provide
scheduled, four-hour professional development to administrators every month.  Similar to the teachers,
administrators have a rigorous evaluation system that is also tied to compensation.

Section 3 - Applicant Experience and Demonstration of Results
Please describe any relevant experience (and, if applicable, provide a list of districts or cities) with
designing and implementing your proposed model. Please also include specific results (e.g. school or
student outcomes or other changes observed).
Our team has successfully started six schools in the last six years.  Three of those schools have been
successful 1882 partnerships: we partnered with Midland ISD to begin operations at Sam Houston ES in
the 2020-2021 school year, and we partnered with Ector County ISD to replace a charter operator at Ector
College Prep Middle Schools this school year (2021-2022).  Ector College Prep has 1,431 students, and
Mendez Middle School in Austin ISD is in their first year of operation (2022-23).

Our team has been successful in working well with each of our authorizers. We have five different
authorizers in five different cities in two different states. We have built a strong team that is nimble and
efficient that places an emphasis on the value of the partnerships for students.

State Authorizer
Campus and
# of Students

Location and
Grades
Served Start Date Type of School and Rating

CO
Aurora Public

Schools

Academy of
Advanced

Learning (844
students)

Aurora, CO;
K-8 August 2017

Innovation. “Performance” for
2021-22 school year by CDE.

CO CSI

Coperni 2
(227

students)

Colorado
Springs, CO;

K-8 August 2018

Turnaround school. Not rated
due to lack of CO data. On
track for “Performance” for
2022-23 school year.

CO CSI

Coperni 3
(357

students)

Colorado
Springs, CO;

K-8 August 2019
Innovation school. 2021-22
rating “Performance” by CDE.
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TX Midland ISD

Sam Houston
Elementary
School (461

students)
Midland, TX;

K-6 March 2020

Sam Houston ES increased
from 53/F to 68/D in year one
and in year two increased
from 68/D to 89/B (even
during two COVID years!).
Currently rated 89/B by TEA.
Enrollment has increased
from 350 to 461.

TX
Ector County

ISD

Ector College
Prep MS

(1431
students)

Odessa, TX;
6-8 March 2021

ECP increased from 58/F to
86/B in one year after more
than seven years chronically
failing. Currently rated 86/B
by TEA. Enrollment has
increased from 1361 to 1440.

TX Austin ISD

Mendez MS
(261

students)
Austin, TX;

7 and 8 March 2022

Third Future is in year one of
the partnership with students
already showing .7 years of
growth as evidenced by
NWEA mid-year data.
Mendez is on track for almost
two years of academic growth
in 2022-23.

Our success with achievement is evidenced by the STAAR assessments providing summative data, but we
also have goals for the NWEA MAP assessments, which are nationally normed.  At Smith MS and
Jones-Clark ES, as with our other schools, the average students will demonstrate at least 1.6 times the
growth of the average U.S. student in reading, math, and science.  The students will also gain at least
seven percentile points a year, meaning that they will improve their overall proficiency by that amount
compared with all the other students in the nation.

These are challenging, but doable goals for
us.  For example, in July 2021, we entered
into an 1882 Partnership with Ector County
ISD, assuming leadership of Ector College
Prep Middle School from the former
District partner who was unable to make
any headway.  In just one semester, the
students at Ector College Prep Middle
School have demonstrated over a year’s growth and close to a four percentile increase in proficiency.
Similarly, Sam Houston Elementary School in Midland, an 1882 Partnership we started in the 2020-2021
school year, moved its State accountability score from 53 to 68 in just one year (and during COVID).  It
ranked 24 out of 25 elementary schools in Midland in 2019.  Now it ranks number 4.

The schools of Third Future Schools are located in communities challenged by poverty and language
barriers.  We purposefully are designed to help underserved communities.  We also target students who
struggle academically or have been in failing schools.  Our three schools in Texas, Sam Houston
Elementary School in Midland and Ector College Prep Middle School in Odessa, and Mendez Middle
School in Austin are all three “F-rated” schools.  We have an 1882 partnership with three districts to turn
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around the schools. All three districts have communicated interest in expanding to other schools in need
of turnaround as well.

Third Future Schools’ first school is the Academy of Advanced Learning in Colorado.  Over the last four
years, TFS has been successful at launching and operating four additional schools with growing
enrollment and achievement at all schools.  Most recently, in August of this year, TFS launched its
education program in Austin by entering an 1882 partnership with Austin ISD to operate Mendez Middle
School.

Smith MS and Jones-Clark ES partnership schools will use the same educational program and
instructional model as the other schools in the Network. The Academy of Advanced Learning, which
started its sixth year in August, is the best example of how the model will work well for students
challenged by poverty or language barriers, or for students who are behind academically.

As a result of the high-quality instruction and the LSAE model, we have been raising student achievement
at a rate that is much higher than our peer schools.  We achieved high “performance”
scores on our state accountability measurements in 2018 and 2019 (there was no accountability score in
2020).  We received the Colorado Succeeds Prize in 2019 for student academic growth and innovation.
This is Colorado’s most prestigious education award.  In 2020 and again in 2021, the Academy of
Advanced Learning received Aurora’s Best Charter School Award from the City Council.

Even during the COVID-19 pandemic (in the 2020-2021 school year), our schools raised student
achievement and narrowed the achievement gap.  A very small percentage of schools across the nation
can make that claim.  The charts below show that the average student in our Colorado schools
demonstrated over one and a half times the academic growth of the average student in the United States
on the NWEA MAP tests in reading, math, and science.

Perhaps more impressive is the data from Sam Houston Elementary School in Midland, Texas. Third
Future Schools began operating Sam Houston ES in August of 2020 at the height of the pandemic.  The
school implemented our model and started to build a high-performance culture.  The goal was to keep
students and staff safe AND raise student achievement.  We are proud to report that the school did both
extremely well.

Sam Houston is 80% minority, and the majority of its students struggle to read or do math at grade level.
When we started in the 2020-21 school year, Sam Houston ES was ranked 26th among the 27 elementary
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schools in Midland for academic success.  Its state accountability rating was 53 (a low F). In the 2021-22
school year, Sam Houston ES was rated 89/B thus moving Sam Houston ES out of F status in the first
year and one point from A status in year 2.

The STAAR results in the chart below show the incredible success of the staff and students.  Students
made significant gains except in 5th grade science, where they still beat the average student in Midland by
13 percentage points.  These results would be good even in a non-COVID year; to achieve that level of
growth during the pandemic is truly amazing.  We know of no other school in Texas that achieved such
growth.  More importantly, the students at this school, which ranked 26th out of 27 when the last school
year started, now Sam Houston is ranked number 4 with students starting in the 2021-22 and 2022-23
school years at a higher proficiency level than the average student in Midland.

We have also been successful in managing the non-academic areas of school operations.  We have always
opened our doors at 6:30 a.m. without fail.  We have never closed any of our schools on a
regularly-scheduled school day.  We never closed our schools last year during the pandemic, and we kept
our students and staff safe.  We also do not close for snow or winter freeze.  [We were the only school in
the state of Texas to remain open during the winter freeze in 2021]

Our students have always received an elective or specials every day and will continue to do so.  We have
also added “Dyad courses” that allow students to take classes such as piano, karate, yoga, photography,
film-making, bicycling (with stationary bikes), and others twice a week in addition to the electives.  Our
schools in Texas stay open until 5:00 p.m. and our schools in Colorado stay open until 6:00 p.m.  We have
been able to manage to provide before- and after-school care for free and also provide free after-school
activities at all of our schools.

Our buildings are managed well and are safe and clean.  We also have a positive fund balance at all of our
schools.

In partnership with Beaumont ISD, we know we can turn around Smith MS and Jones-Clark ES.  We will
build a high-performance and caring culture, and maintain focus on closing the achievement gap and
preparing students for a Year 2035 world and workplace.
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Section 4 -Operational Model and Cost Summary
(1 page maximum):
Briefly describe your operating model, including a short narrative summary of budget requirements
in addition to any relevant financial models to provide a clear view of cost and operations.

Finances

Proposed per pupil expenditures.  Finance is perhaps the most important area that demonstrates the true
nature of an 1882 partnership.  We know the District wants the Smith MS and Jones-Clark ES partnership
students to be successful and will work with us to ensure that those students receive the per pupil funding
that other students in the District receive.  The result of the negotiations with the District will be codified
in the 1882 partnership contract.

The key difference will be in how the overall funds are used.  In our model, for example, professional
development is the responsibility of the instructional leaders, Smith MS and Jones-Clark ES will spend no
additional money on outside consultants or any company that provides such services.  Smith MS and
Jones-Clark ES will also have a different staffing model and provide its own back office support.  Thus,
on the revenue side, Smith Middle School and Jones-Clark Elementary School should receive the funding
according to the student allotment estimated calculations in the State Aid template for District General
Fund allotments adjusted for weighted student attendance. Both schools should also receive the
appropriate per pupil amount for all the state and federal grants by category of student, such as Title
funding, ESSER funding, Instructional Materials Allotment, IDEA, 1882 Partnership monies, and any
other funding that would normally be received by Smith MS and Jones-Clark ES students.  As with our
other partnerships, we plan to negotiate fees for specific services such as transportation, nutrition, and
custodial.  Additionally, we understand that there will be some required district costs and fees for services
that make more sense to be consolidated at the district level.  For example, both schools should be
charged for their share of internet services and utilities costs.

Most of the Third Future Schools leadership team have experience in large, urban districts and understand
both the complexity and nuance of district budgets.  This experience makes our team collaborative and
balanced.  Beaumont ISD will find us to be willing teammates when it comes to making these early
decisions that impact per pupil funding.

Notwithstanding the need for collaboration, we have drafted a preliminary budget that shows the
expenditures we plan for both campuses.  Keep in mind that the revenue chart on this page does not
include other Title dollars and shows a broad estimate of other revenue items.  The per pupil revenue is
also a rough estimate and represents the low end of what we believe is the likely amount.

The general budget expenditures are outlined and included in the attachments. We have reasonable place
holders for the District required fees and the District’s optional services.  We will adjust our expenditures
based on the actual per pupil revenue.

Section 5 -Relevant Appendices
(no more than 5 pages):
Please attach any relevant resumes, budgets, and demonstration of results that would inform BISD’s
review of the application.
Attachments include: 1) Eight Principles of a New Education System 2) Budgets for Smith MS and
Jones-Clark ES 3) Class Schedules for Smith MS and Jones-Clark ES 3) Academic Calendar 4)
Attachment 3 - Discipline Policy 5) Attachment 8 - Campus Admin and Instructional Staffing Plan
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