
 
 
 
 
 
 

Thursday, November 5, 2026 
Teaching and Learning Committee 

 
Middleton-Cross Plains Area School District 
District Services Center (DSC A and B) 
7106 South Ave. 
Middleton, WI 53562 
4:15 PM 
 
 

1. Call Teaching and Learning Committee Meeting to Order 
2. Approval of Minutes 
A. Approve the Teaching and Learning Committee Meeting Minutes 

Teaching and Learning Committee Meeting Minutes from September 24, 2026 
3. Items for Discussion and Information 
A. Update: New Educator Induction Processes 26-27 
B. Discussion: Summer School 2027 
C. Discussion: At Risk at the High School Level 
D. Discussion: Future Agenda Topics 
4. Adjournment 
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Introduction
In the Middleton-Cross Plains Area School District, ensuring that new hires and

beginning educators are supported from day one is a top priority.  

The New Educator Induction Program serves two primary purposes: 1) induction to

the district, its priorities, and beliefs; and 2) promoting educator success to maximize

student learning.  
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Research by Richard Ingersoll (2012)

showed that high-quality teacher

induction programs advanced

teaching practice and teacher

retention.  A strong induction

program fosters a collaborative

culture. The following key

understandings provide the

foundational bedrock for our

induction program:

the first 2-3 years of an

educator’s career (induction) is

an important and unique phase

of teacher development;

well-qualified, carefully selected, extensively trained, instructional coach mentors

with continuing access to ongoing professional learning are as important to a

new teacher’s success as similarly supported classroom teachers are to the

success of their students;

effective induction programs are focused on teaching practice and student

learning;

processes of formative assessment guide the work of the mentor along with the

development of the new teacher;

intentional, strategic alignment builds capacity and strengthen program

implementation; and

a focus on equity and universal access to a quality education characterized by

high expectations and meaningful, challenging content are non-negotiable.



Program
Overview
Program Mission

The mission of the Middleton-Cross Plains Area School District New Educator

Induction Program is to create the conditions that promote educator success to

maximize student learning.

Program Objectives

The MCPASD New Educator Induction

focuses on the following:

A sense of belonging for new hires in

community with other committed

educators

Fostering a culture where

collaboration, thoughtful examination

of educator practice, and honest

reflection on student learning are the

norm

Supporting all educators to be

autonomous and self-reflective to

improve educator practice

Ensuring increased student

engagement and academic

achievement by supporting educators

in the development of the Cardinal’s

Journey for all students

What is Educator Induction?

A stage of educator development

An intentional layer of support provided to beginning educators

A part of a larger district-wide system of development and support 

A time for new educators to consider their contributions and commitments

to creating an equitable educational system 
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Program Design
Components
Effective Building Leaders

The principal’s influence on a beginning educator cannot be overestimated.

Research conducted by the Wisconsin Department of Public Instruction indicates

that the principal's feedback to new educators, and the accuracy of that feedback,

significantly affect teachers’ likelihood of viewing their principal as an effective

leader. That had a direct impact on educators’ trust in their principal and resulted in

more committed educators and greater job satisfaction. New teachers who were

more satisfied with their jobs and more committed to their schools were more likely

to remain at their schools. Thus, comprehensive induction efforts also focus on

building the capacity of principals and other site leaders to create environments

where new educators thrive. Supporting principals in utilizing standards-based

supervision and evaluation practices and in providing meaningful feedback

strengthens the entire system of human capital development.  Schools that

increased educators’ use of feedback realized improvements in both student ELA

and math achievement.  
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Principals will provide feedback to new

educators through the Educator

Effectiveness model.  We strongly

encourage a mini-observation model for

new educators (more frequent feedback)

and that the first observation occur within

the first quarter of the school year.

Principals will meet with new hires in their

building in August as part of the New

Educator Induction program, and

throughout the year. 



Program Design
Components
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We strongly encourage the use of triad

conversations as a tool to support new

teachers and their mentors. Triad

conversations may take place following a

supervisor's observation in the new teacher’s

classroom. Mentors provide another listening

ear during this post-observation conference

for more specific feedback and continued

learning.

Trained Instructional Coaches and Mentors

Mentoring new teachers is complex and demanding work and requires a specific set

of knowledge, skills, and dispositions. To become effective mentors of peers,

teachers need focused preparation, ongoing professional development, a community

of practice focused on the complexities of accelerating new teacher practice, and

opportunities to engage in formative assessment to advance their own effectiveness. 

Characteristics of effective instructional coaches and

mentors of beginning educators:

Hold a vision of outstanding teaching

Can articulate knowledge of best practice (both

content and pedagogy)

Help new teachers balance immediate concerns with

long-term development

Approach teaching as inquiry

Committed to collaborative partnerships

Focus on student learning outcomes



Program Design
Components

Mentoring Beginning Educators Collaborative Responsibilities

Mentoring roles and responsibilities may include, but are not limited to

the following:
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Develop a trusting and reflective professional

partnership.

Maintain confidentiality.

Engage in conversations about the strengths

and/or needs of specific students in the

classroom. (Validate - Clarify - Extend)

Meet face-to-face, for a minimum of 180

minutes per month. Mentoring cycles require

at least two classroom observations

conducted per month to provide targeted

feedback. 

Document the conversation using the New Teacher Center (NTC) high-

leverage tools and online platform at least 2x/month. 

Utilize high-leverage tools (in bold above) to assist beginning teachers with

curriculum development, classroom management, instructional strategies,

lesson planning, assessment of student performance, and other aspects of

their professional development.

Examine classroom level data and strategies for addressing disparities related

to race, socio-economic class, language learning, and other demographic

groups.

Participate in professional development activities, including August New

Educator Induction Days and other district training.

Confer with other beginning educators, coach-mentors, specialists, and school

leaders as appropriate to offer layers of support.

Provide feedback on program effectiveness to principals and program leaders.



Multiple Support
Structures for
Beginning Educators

Year 1  Year 2 Year 3

Mentoring (weekly) with an

Instructional Coach or a

Specialized Mentor

Mentoring (weekly or biweekly)

with an Instructional Coach or a

Specialized Mentor

Mentoring or Coaching Cycle

Learning Lab

Facilitated by: Instructional

Coaches

Participants: All New Educators

When: Two times per year,

during the school day (½ day

session)

Classroom Visits

Collaborative Visit: Coach and

Mentee visit classroom(s) and

reflect

When: Two times per year,

during the school day

Flexibility based on interest and

need. 

Year 1  Year 2 Year 3

Circle Consult Sessions

Facilitated by: Instructional Coaches

Participants: All New Educators

When: Two times per year, after school (paid at meeting rate)

Flexibility based on interest and

need. 

New teachers also need specialized support beyond the principal and

mentor. Comprehensive programs include systematic protocols that

help mentors and beginning teachers collect and analyze data of

instructional practices and student learning, use those data as

formative assessments, and identify and make adjustments to help

students learn more effectively. Other important structures include a

community of practice for beginning teachers facilitated by

instructional coaches.
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Ongoing Year-Long Supports for New Educators

Additional Optional Offerings
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