Southington Board of Education Meeting

Thursday, October 24, 2024 6:30 PM

John Weichsel Municipal Center Public Assembly Room
200 North Main Street

Southington, CT 06489

COMMITTEE OF THE WHOLE - INSTRUCTION
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CALL TO ORDER

Executive Session

a. Student Matters

Reconvene Meeting - Regular Session 7:00 p.m.

Pledge of Allegiance

Approval of Minutes - October 10, 2024

Public Communications

a. Communications from Student Board Representatives

b. Communications from Board of Education

c. Communications from Administration

d. Communications from Public - Agenda Items Only

Committee Reports

a. Curriculum & Instruction Meeting - October 11, 2024

Old Business

a. Town Government Communications

b. Policy 5150 - Non-Discrimination - Students - Revised - Second Reading

c. Policy 6112.1 - Pledge of Allegiance - Revised - Second Reading

New Business

a. SHS - School of Rock - New Curriculum - First Reading

b. Grade 8 Science - Unit 1: Genetics - New Unit - First Reading

c. SHS - World Language Year 1, Unit 2: Families & Communities - First Reading
(French, Italian, Latin, Mandarin, Spanish)

d. SHS - World Language Year 2, Unit 2: Global Communities - First Reading
(French, Italian, Latin, Mandarin, Spanish)

e. SHS - World Language Year 3, Unit 2: Global Communities - First Reading
(French, Italian, Latin, Mandarin, Spanish)

f.  SHS - World Language Year 4, Unit 2: Global Communities - First Reading
(French, Italian, Latin, Mandarin, Spanish)

g. SHS - World Language Year 5, Unit 2: Global Communities - First Reading
(French, Latin American Studies, Spanish)

h. Superintendents Proposed Goals 2024-2025

10. Public Communications

a. Public

11. Adjournment



The minutes presented within the document provide a summary of the discussion the took
place at the Board of Education meeting. For the complete discussion of the agenda items,
please view the video of the Board meeting on our website at
https://www.southingtonschools.org. These minutes are considered a draft until approved at
the following regular Board of Education Meeting.

SOUTHINGTON BOARD OF EDUCATION, SOUTHINGTON, CT
Regular Meeting
Committee of the Whole — Operations
October 10, 2024, at 7:00 PM
John Weichsel Municipal Center Public Assembly Room
200 North Main Street Southington, CT 06489

1. CALL TO ORDER
Board Members Present. Mr. Joseph Baczewski, Mr. Robert Brown, Mrs. Terry
Carmody, Mr. Sean Carson, Mrs. Colleen Clark, Mr. David Derynoski, Mr. Zaya
Oshana, Mr. Cecil Whitehead, Mr. Jasper Williams.
Cabinet Members Present: Mr. Steven Madancy, Superintendent of Schools; Mr. Frank
Pepe, Assistant Superintendent; Mrs. Jennifer Mellitt, Director of Business & Finance;
Mrs. Rebecca Cavallaro, Director of Pupil Personnel Services.
Student Board Representatives Present: Mr. Ethan Hoffman, Ms. Lauren Mellitt,
Ms. Akary Win

2. Regular Session 7:00 p.m.
Mrs. Clark, Board Chairperson, called the meeting to order at 7:01 p.m.

3. Pledge of Allegiance

4. Approval of Minutes - September 26, 2024
MOTION made by Mr. Brown, seconded by Mr. Derynoski ""Move to approve the
regular BOE Meeting minutes of September 26, 2024."" Motion carried 8-0, 1
abstention.
Attachments: (1)

5. Public Communications
a. Communications from Student Board Representatives:
Ms. Win presented the School Report.



https://www.southingtonschools.org/

October 11, 2024, the High School held its Activity and Club Fair which was
moved to the fall this year to give students an earlier opportunity to explore
extra-curricular options. The event was very successful.

The introduction of the Smart Pass system has brought positive changes to
help students manage movement during the school day. It has improved
hallway traffic making transitions between classes smoother and more
organized, while helping to maintain accountability.

October 17, 2024, the PSAT will take place offering students a chance to
practice for the SAT. Some students will try to qualify for the National
Merrit Scholarship. This test will help students prepare for college admission
and identifies areas that need improvement.

October 10, 2024, the 9™ grade students attended an assembly focusing on
healthy decision making and goal setting. This session was designed to guide
students on making positive life choices while helping them set meaningful
and achievable goals for both their academic and personal lives.

The new security measure at the main entrance of the High School has been
working affectively assuring a safe environment for everyone on campus.
The system is designed to maintain a secure, welcoming atmosphere for
students and staff.

Ms. Mellitt presented the District Report.

Derynoski Elementary School’s PTO Book Fair was a huge success. Over
270 students and families attended the Family Pasta Night and Book Fair.
The school’s Drama Club has completed auditions for the spring production
of The Wizard of Oz; the cast will be announced soon.

The Band and Color Guard recently performed at the Apple Harvest Parade
marking the first of many performances for this school year. Their next
appearance will be at Music of the Knight.

At Kennedy Middle School, the Eagle Excellence Award Program is in full
swing. The first round of recipients will be awarded next week at a breakfast
celebration for themselves and their parents. Kennedy Middle School’s
students and family have been donating pet supplies to the Animal Hospital
of Berlin, after a recent fire. The Student Counsel is getting organized, and
Homeroom Representatives are being selected. Students will soon be running
for Elected Office within Counsel. October is National Bullying Prevention
Month. Students will celebrate Unity Day on October 16, 2024; students and
staff are encouraged to wear orange as a sign of kindness, acceptance and
inclusion.

DePaolo Middle Schools students started volunteering at the Calendar
House. 7" and 8" grade students had an assembly on October 10, 2024. The
goal was to help students make educated, healthy decisions, and ward off
dangers and substance abuse. All 6™ grade students will have a field trip to
LEAF where they will learn about the importance of farming, hear about the



history in Southington, and make connections to their science curriculum.
Students will also be back at the Apple Harvest Festival selling lemonade for
pediatric cancer research.

Mr. Hoffman delivered the Sports Report.

e The High School Track has been finished after months of work.

e The SHS Girls Volleyball Team is undefeated. They will have a match
against Hall High School on October 10, 2024, and a match against
Farmington High School on October 11, 2024.

e The Girls Swim and Dive Team won their first five meets but had their first
loss to Conard High School on October 9, 2024. Their next meet will be at
Plainville High School on October 11, 2024.

e The Boys and Girls Cross Country Teams won their Senior Day Meet on
October 9, 2024, against Northwest Catholic High School. The teams will
compete in the CCC Conference Championship on October 15, 2024.

e The Golf Team competes their final season, regular match at Northwest
Catholic High School on October 10, 2024. They will compete in the CCC
Conference Championship on October 17, 2024.

e The Boys Soccer Team will need to win 2 of its final 5 matches to qualify for
the State Tournament for the fourth consecutive season. The team had their
Senior Night Game on October 12, 2024.

e The Field Hockey Team recognized its 11 senior athletes on
October 8, 2024. It was the first Senior Night of the fall season.

The Girls Soccer Team will have their Senior Night on October 15, 2024.

e The Football Team will host Glastonbury on October 18, 2024.

e On October 9, 2024, DePaolo and Kennedy Middle Schools faced off in
Girls and Boys Cross Country, Girls and Boys Soccer and Girls Volleyball.

b. Communications from Board of Education:
Mr. Brown attended a meeting with Interact at the High School as well as got to
volunteer with the Interact students at the Apple Harvest. It is great to see students
interested in volunteering and doing things for the community. They raise money to
donate locally but also nationally as well. Mr. Brown mentioned the new advisor is
very enthusiastic and wonderful.

Mr. Derynoski recognized the schools, students, parents, principals, and other
volunteers that participated in the Apple Harvest Parade for all their phenomenal
work.

Mr. Whitehead noted it was a pleasure to be able to volunteer alongside Mr.
Madancy at the Apple Harvest Festival. He thanked Mr. Madancy and other
members of the Board of Education for volunteering their time in addition to what
they already normally do; it is wonderful to see.



Mr. Williams had the opportunity to travel to North Carolina to help a Veteran
whose family was impacted by the hurricane and tornados that destroyed his
property. Mr. Williams was asked to make a small donation but by reaching out to
his friends and family, he was able to provide much more than just a small donation.
He was able to acquire, with the help of many donations, a vehicle to help deliver
supplies to families in need: fuel, water, chainsaws, use of a helicopter. Through his
experience, he wanted to highlight on three things:

1. If you see a need and you take an intentional action, you can accomplish

what seemingly is impossible.

2. Small acts enable exponentially greater results.

3. When you inspire others it impowers them to take action.
This experience changed Mr. Williams life, and he knows it also changed the lives
of a lot of other people. Thank you to everyone who helped and was involved.

Mr. Baczewski commented on inspiring others. After seeing Mr. Williams’
Facebook post, Mr. Baczewski had a friend who reached out with a similar situation
doing wellness checks/a recovery mission. Mr. Baczewski and his wife were
fortunate enough to be able to help with fuel for a plane and much more. He is so
proud of all the volunteering and loves that the members of the Board emulate what
they look for in their students as far as being civic minded and rising to call when
they are needed. He thanked the members of the Board for what they do in the
community and all their volunteer work.

Mrs. Clark attended a STEPS meeting on October 14, 2024. STEPS wanted to share
some important dates:
1. October 16, 2024 — Unity Day
2. October 21, 2024 — The Red Ribbon Rally on the Town Green
3. October 27, 2024 — Video “What I Wish My Parent Would Know,” stories
about mental health, will be shown at the Congregational Church at 1:00 p.m.
4. November 5, 2024 — STEPS will be delivering Professional Development.

Mrs. Clark attended a CABE Webinar: School threats and best practices for
responses. The theme was that threatening a school is a serious crime. 700 students
nationwide were arrested from September 4, 2024, through September 30, 2024, due
to swatting and other threats. The webinar will be on the CABE website effective
October 11, 2024. Be aware it is at a very rapid pace and there are a lot of acronyms.
Southington Public Schools is doing a good job of notifying parents when there is an
issue.



c. Communications from Administration:
Mr. Madancy shared they are working with the Early Childhood Collaborative and
the Library Director to introduce in January 2025 the One Book, One Community
Series, titled “The Anxious Generation.” This is a good opportunity to showcase the
new library and come together as a community. This book touches on recent trends
we are seeing on youth. It identifies shifts in parenting from the 90s on as well as
talks about technology, particularly social media.

Mr. Madancy noted Public ACT 2493 passed — any time there is a serious disruption
in the classroom involving a student, the parent of that student is to be notified
within 24 hours and then there will be a follow-up in writing with them. A staff
member has a right to call a crisis intervention meeting if it becomes a disruption in
their classroom. A serious disruption qualifies as one of 3 things:

1. Substantial interruption to learning.

2. Harm to the individual himself/herself

3. Harm to other students or staff.

Mr. Madancy reminded the SEF Trivia BEE will be held October 23, 2024, 5:30
p.m. at the Cadillac Ranch. Also, Convocation will be held November 5, 2024,
8:00 a.m. at Southington High School.

Mr. Pepe followed up about Mandarin. Mrs. Riccio wanted to remind everyone that
all languages are difficult and what makes a language accessible is the teacher and
the strategies the teacher employs. When Mrs. Zappone pulled the last 5 years of
enrollment for Mandarin, it only waivers about 5 students from year to year. Right
now, the enrollment is consistent with last year. As mentioned at the last meeting,
each year the High School administration assesses each course and its enroliment.

Attachments: (1)

d. Communications from Public - Agenda Items Only:
No public comment.

6. Committee Reports
a. Policy & Personnel Meeting - October 1, 2024:

Mr. Baczewski reported on the meeting held October 1, 2024.

1. Policy 5150, Non-Discrimination. Revisions were reviewed. Mr. Pepe is now in
charge of all Title IV complaints the district receives. Mr. Pepe indicated an
initial oral report is now just as substantial as an initial written report. He also
indicated the definition of “hostile environment” has been expanded.

2. Policy 6112, The School Day. Policies were reviewed reflecting current
practice.
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Policy 6172, Gifted and Talented. Reviewed, no changes were recommended.

Job description for the Assistant Network Manager was approved.

5. Job description for FFA Career Development Event Coach for the Ag-Sci
Program was presented as a new position.

6. Job description for the Speech/Language Pathologist Assistant was presented as
a new position.

7. The new meeting dates were approved through 2025.

&

Mr. Carson asked about the oral report for the Title IV reporting.

Mr. Pepe clarified the oral report would be included in a documented written report as the
investigation proceeded.

Attachments: (1)

7. Superintendent's Report
a. Personnel Report:
MOTION made by Mr. Derynoski, seconded by Mr. Baczewski ""Move to
approve the Personnel Report as submitted.” Motion carried 9-0.
Attachments: (1)

8. Old Business
a. Town Government Communications:
Mr. Madancy indicated a meeting would be held on October 11, 2024, with the
Town Finance Director and the Town Manger to do a review of the Dept Service.
Mr. Bowes recently has new information and more accurate information relative to
the Debt Service. Mr. Madancy will give updates as they happen and as the
committees convene.

b. SHS - Criminal Justice Course - New Curriculum - Second Reading:
MOTION made by Mr. Williams, seconded by Mr. Brown ""Move that the
Board approves SHS — Criminal Justice Course as presented by the
committee.” Motion carried 9-0.

Attachments: (1)

c. SHS - Color Guard Course - New Curriculum - Second Reading:
MOTION made by Mr. Williams, seconded by Mr. Brown **Move that the
Board approves SHS — Color Guard Course as presented by the committee.”
Motion carried 9-0.
Attachments: (1)




SHS World Language Year 1, Unit 1: Science & Technology (French, Italian, Latin,
Mandarin, Spanish) - Revised - Second Reading:

MOTION made by Mr. Williams, seconded by Mr. Brown ""Move that the
Board approves SHS World Language Year 1, Unit 1: Science & Technology as
presented by the committee.” Motion carried 9-0.

Attachments: (1)

SHS World Language Year 2, Unit 1: Personal and Public Identities (French, Italian,

Latin, Mandarin, Spanish) - Revised - Second Reading:

MOTION made by Mr. Williams, seconded by Mr. Brown ""Move that the
Board approves SHS World Language Year 2, Unit 1: Personal and Public
Identities presented by the committee.” Motion carried 9-0.

Attachments: (1)

SHS World Language Year 3, Unit 1: Beauty and Aesthetics (French, Italian, Latin,
Mandarin, Spanish) - Revised - Second Reading:

MOTION made by Mr. Williams, seconded by Mr. Brown ""Move that the
Board approves SHS World Language Year 3, Unit 1: Beauty and Aesthetics as
presented by the committee.” Motion carried 9-0.

Attachments: (1)

SHS World Language Year 4, Unit 1: Contemporary Life (French, Italian, Latin,
Mandarin, Spanish) - Revised - Second Reading:

MOTION made by Mr. Williams, seconded by Mr. Brown ""Move that the
Board approves SHS World language Year 4, Unit 1: Contemporary Life as
presented by the committee.” Motion carried 9-0.

Attachments: (1)

SHS World Language Year 5, Unit 1: Personal and Public Identities (French, Latin
American Studies, Spanish) - Revised - Second Reading:

Mr. Derynoski asked how you would get to “Year 5.”

Mr. Madancy explained some students take a World Language in Middle School;
when they arrive as a freshman in High School they would be starting in “Year 2.”

Mrs. Carmody inquired about the program size specifically for the Criminal Justice
Course. Mr. Madancy assured her it was a popular course, but exact enrollment
wouldn’t be known until about March 2025. Mrs. Zappone confirmed, as of right
now, there are nine sections offered with over 200 students. It is a very popular
course.

MOTION made by Mr. Williams, seconded by Mr. Brown ""Move that the
Board approves SHS World Language Year 5, Unit 1: Personal and Public
Identities as presented by the committee.” Motion carried 9-0.



Attachments: (1)

9. New Business

a.

Approval of Southington Education Association (SEA) Contract:

Mrs. Clark wanted to thank you for all the hard work to the members of the
committee.

MOTION made by Mr. Brown, seconded by Mr. Derynoski ""Recommend
approving the agreement by the Southington Board of Education and the
Southington Education Association.” Motion carried 9-0.

Attachments: (1)

Approval of Job Descriptions:

1. FFA Career Development Event Coach — NEW:
MOTION made by Mr. Baczewski, seconded by Mr. Brown "*Move that the
Board of Education approve the job description presented by the
administration for the FFA Career Development Event Coach.” Motion
carried 9-0.
Attachments: (1)

2. Speech/Language Pathologist Assistant (SLPA) — NEW:

MOTION made by Mr. Baczewski, seconded by Mr. Brown "*Move that
the Board of Education approve the job description presented by the
administration for the Speech/Language Pathologist Assistant (SLPA).”
Motion carried 9-0.

Attachments: (1)

Policy 5150 - Non-Discrimination -Students - Revised - First Reading:
Attachments: (1)

Policy 6112.1 - Pledge of Allegiance - Revised - First Reading:
Attachments: (1)

Approval of Educational Specifications for SHS Roof-Mounted Solar Photovoltaic
Array Project:

MOTION: Made at 7:38 p.m. by Mr. Derynoski and seconded by Mr. Williams,
""Move that the Board of Education approve the Educational Specifications for
SHS Roof-Mounted Solar Photovoltaic Array Project as presented by the
administration." Motion carried unanimously by vote 9-0.

Attachments: (1)




10. Public Communications
a. Public:
No public comment.

11. Adjournment
MOTION: Made at 7:38 p.m. by Mr. Derynoski and seconded by Mr. Williams,
""Move to Adjourn." Motion carried unanimously by vote 9-0.

Respectfully submitted,
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Recording Secretary



Board of Education
Administrative Report

October 24, 2024

1. Tools for Schools

2. Budget Season

3. District Threat Assessment Tool

4. Digital Threat Assessment Training attending on 10/16
5. Attending Advanced DTA coming on November 7t

6. Partnerships for Health and Healing Grant

7. Columbia Training



Steven G. Madancy
S o U T H I N GTO N Superintendent of Schools

Q Public Schools Frank M. Pepe

Assistant Superintendent of Schools

200 North Main Street, Southington, CT 06489 <* www.southingtonschools.org < Phone: 860-628-3202 +* Fax: 860-628-3205

Board of Education Southington, Connecticut
Curriculum & Instruction Committee Meeting
Southington High School (Room E280)
720 Pleasant Street, Southington, CT 06489
Friday, October 11, 2024 — 9:30 a.m.

Members Present: Committee Chair Jasper Williams, Bob Brown, Terri Carmody

Member Absent: N/A

Administration Present: Director of Teaching and Learning Amy Zappone

School Staff Present: SHS Assistant Director of Bands Harrison Stuppler, JAD Middle
School Science Curriculum Specialist Lindsay Davenport, SHS World Language Department
Leader Tina Riccio

Meeting called to order at 9:36 a.m. by Committee Chair Mr. Williams.

Harrison Stuppler presented a new curriculum, School of Rock, which builds upon the Intro to
Piano, Ukulele and Guitar courses currently offered. The School of Rock curriculum consists of
four major units: Unit 1: Essentials of Piano, Ukulele and Guitar, Unit 2: Introduction to
Percussion, Unit 3: Introduction to Vocals, and Unit 4: Creating the Band and Performance.
The curriculum builds upon skills and concepts related to music theory, technique and
performance elements, ultimately leading students to perform as a mini band. Mr. Stuppler
wowed the committee with a short performance where he demonstrated the use of vocals
combined with playing the ukulele to present an introduction to the curriculum.

Lindsay Davenport presented the new Grade 8 Science Unit 1: Genetics. This unit is
centered around the anchoring phenomena that some bulls have extremely large muscles.
Students will compare and contrast images of bulls; one with extremely large muscles and one
with average muscles. From there, the unit evolves into investigations around trait variations,
environmental factors that influence muscle growth, and studies of genetic factors. Students
explore the probability of offspring genotypes from various parental indicators. Unit
assessments include application of learning to investigate genetic factors in fish and Redwood
trees.

Tina Riccio presented the SHS World Language Units - Revised Curriculum, which
included a revised Unit 2 for French, Italian, Latin, Mandarin and Spanish courses for years 1-
5. Within the curriculum, six overarching themes repeat each year for all levels of language:

Board of Education
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Personal and Public Identities, Beauty and Aesthetics, Global Challenges, Science and
Technology, Families and Communities, and Contemporary life. All units within the curriculum
are culture focused, with grammar and vocabulary serving as necessary tools to complete real
world tasks in the target language.

Committee members unanimously agreed to forward the above items to the full Board for
review.

Meeting adjourned at 11:18 a.m.
Respectfully Submitted,

(g o

Amy Zappone
Director Of Teaching and Learning

Board of Education

Colleen W. Clark, Board Chairperson - Jasper P. Williams, Vice Chairperson - Joseph Baczewski, Secretary
Robert S. Brown - Terri C. Carmody - Sean M. Carson - David J. Derynoski - Zaya G. Oshana - Cecil Whitehead


http://www.southingtonschools.org/

BOARD OF EDUCATION
SOUTHINGTON, CONNECTICUT

Informational Only Board Meeting Date _October 24, 2024

Decision Requested X Agenda Code 8Db.

AGENDA REPORTING FORM

Agenda Topic: Policy 5150 — Non-Discrimination - Revised — Second Reading.

Summary of Issue: The Policy & Personnel Committee has reviewed Policy 5150 — Non-
Discrimination.

Background: The Policy and Personnel Committee reviews policies with the

administration to ensure they are current and appropriate.

Alternative Strategies: N/A

Cost (if applicable): N/A Funding Source: N/A

Beginning Date of Program or Project: N/A

Ending Date of Program or Project: N/A

Recommendation or Comment: Move that the Board of Education approve Policy 5150 as

presented by the Policy & Personnel Committee.

Titles of Attachments: j f é 2‘

1. DRAFT Policy 5150 Signature of Staff Member Submitting Report

e 77744&_,,4,7
Signature of Superintendeﬁt’éf Schools




Policy 5150

Non-Discrimination-Students — Revised Policy

Draft



Series 5000 Concept and Roles in Student Policies
NON-DISCRIMINATION - STUDENTS

The Board of Education complies with all applicable federal, state and local laws prohibiting the
exclusion of any person from any of its educational programs or activities, or the denial to any
person of the benefrts of any of its educatronal programs or actrvrtres on the basrs of raee,—rehgma

Iey—law.—any protected characteristic (or protected class) including race, color, religion, age, sex,
sexual orientation, marital status, national origin, alienage, ancestry, disability, pregnancy, gender
identity or expression, veteran status, status as a victim of domestic violence or any other basis
prohibited by state or federal law (“Protected Class”), subject to the conditions and limitations
established by law.

It is the policy of the Board that any form of discrimination or harassment on the basis of an

1nd1v1dual s actual or percelved membershlp ina Protected Class raee—rehgren—eeler—natlenal

whether by students, Board employees, Board members or third partres subject to the control of
the Board, is prohibited in the Southington Public Schools (the “District”). The Board’s prohibition
of discrimination or harassment in its educational programs or activities expressly extends to
academic, nonacademic and extracurrrcular activities, mcludmg athletrcs ttersﬁatse%he_peheyeef

Retaliation Prohibited:

5150

The Board further prohibits reprisal or retaliation against any individual who reports incidents in good

faith that may be a violation of this policy, or who participates in the investigation of such reports.

Discrimination on the Basis of Protected Class Association Prohibited:

Discrimination and/or harassment against any individual on the basis of that individual’s association

with someone in a Protected Class may also be considered a form of Protected Class discrimination
and/or harassment, and is therefore prohibited by this policy.

Scope and Applicability:

Students, Board employees, Board members and community members (e.g., other individuals affiliated
with the District, accessing or seeking access to District facilities) are expected to adhere to a standard of

conduct that is respectful of the rights of all members of the school community.

l|Page



5150
Series 5000 Concept and Roles in Student Policies

NON-DISCRIMINATION - STUDENTS

Definitions:

The following definitions apply for purposes of this policy:

A. Discrimination:
With respect to students, unlawful discrimination occurs when a student is denied participation in, or the
benefits of, a program or activity of the Board because of such student’s actual or perceived membership
in a Protected Class.

B. Harassment:
Harassment is a form of Protected Class discrimination that is prohibited by law and by this policy.
Harassment constitutes unlawful discrimination when it creates a hostile environment, which occurs
when the harassment is sufficiently severe, pervasive, or persistent so as to interfere with or limit a

student’s ability to participate in or benefit from the services, activities, or opportunities offered by the
District.

The following non-exhaustive list provides examples of the types of prohibited conduct that may be
considered Protected Class harassment that can lead to a hostile environment, and are therefore
prohibited by this policy:
e objectively offensive racial, ethnic, or religious epithets (or epithets commonly associated
with any Protected Class membership);

e other words or phrases commonly considered demeaning or degrading on the basis of
Protected Class membership;

o display of images or symbols commonly associated with discrimination against
individuals on the basis of their membership in a Protected Class;

e graphic, written or electronic communications that are harmful, or humiliating based on
Protected Class membership;

e Dbigoted conduct or communications; or
e physical, written, electronic or verbal threats based on Protected Class membership.

Harassment does not have to include intent to harm, be directed at a specific target, or involve repeated
incidents.

Sexual harassment is a form of harassment that is prohibited by law and Board Policy 5145.3, Policy
Regarding Title IX of the Education Amendments of 1972 — Prohibition of Sex Discrimination and Sexual
Harassment (Students). For more information regarding harassment based on sex, sexual orientation,
pregnancy, or gender identity or expression, contact the District’s Title IX Coordinator at:

Frank Pepe, Assistant Superintendent
200 North Main Street, Southington, CT 06489, (860)628-3204

C. Veteran:

2|Page



5150
Series 5000 Concept and Roles in Student Policies
NON-DISCRIMINATION - STUDENTS

A veteran is any person honorably discharged from, released under honorable conditions from or
released with an other than honorable discharge based on a qualifying condition from, active service in,
the United States Army, Navy, Marine Corps, Coast Guard and Air Force and any reserve component
thereof, including the Connecticut National Guard. “Qualifying condition” means (i) a diagnosis of
post-traumatic stress disorder or traumatic brain injury made by an individual licensed to provide health
care services at a United States Department of Veterans Affairs facility, (ii) an experience of military
sexual trauma disclosed to an individual licensed to provide health care services at a United States
Department of Veterans Affairs facility, or (iii) a determination that sexual orientation, gender identity
or gender expression was more likely than not the primary reason for an other than honorable discharge,
as determined in accordance with Conn. Gen. Stat. 88 27-103(c), (d).

D. Gender identity or expression:

Gender identity or expression refers to a person’s gender-related identity, appearance or behavior,
whether or not that gender-related identity, appearance or behavior is different from that traditionally
associated with the person’s physiology or assigned sex at birth, which gender-related identity can be
shown by providing evidence including, but not limited to, medical history, care or treatment of the
gender-related identity, consistent and uniform assertion of the gender-related identity or any other
evidence that the gender-related identity is sincerely held, part of a person's core identity or not being
asserted for an improper purpose.

E. Sexual Orientation:

Sexual orientation refers to a person’s identity in relation to the gender or genders to which they are
romantically, emotionally or sexually attracted, inclusive of any identity that a person (i) may have
previously expressed, or (ii) is perceived by another person to hold.

F. Race:

The term race is inclusive of ethnic traits historically associated with race, including but not limited to,
hair texture and protective hairstyles. ‘“Protective hairstyles” includes, but is not limited to, wigs,
headwraps and hairstyles such as individual braids, cornrows, locs, twists, Bantu knots, afros and afro
puffs.

G. Domestic Violence:

The term domestic violence means (1) a continuous threat of present physical pain or physical injury
against a family or household member, as defined in Conn. Gen. Stat. § 46b-38a; (2) stalking, including
but not limited to, stalking as described in Conn. Gen. Stat. § 53a-181d, of such family or household
member; (3) a pattern of threatening, including but not limited to, a pattern of threatening as described in
Conn. Gen. Stat. § 53a-62, of such family or household member or a third party that intimidates such
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5150
Series 5000 Concept and Roles in Student Policies
NON-DISCRIMINATION - STUDENTS

family or household member; or (4) coercive control of such family or household member, which is a
pattern of behavior that in purpose or effect unreasonably interferes with a person's free will and
personal liberty. “Coercive control” includes, but is not limited to, unreasonably engaging in any of the
following: (a) isolating the family or household member from friends, relatives or other sources of
support; (b) depriving the family or household member of basic necessities; (c) controlling, regulating or
monitoring the family or household member's movements, communications, daily behavior, finances,
economic resources or access to services; (d) compelling the family or household member by force,
threat or intimidation, including, but not limited to, threats based on actual or suspected immigration
status, to (i) engage in conduct from which such family or household member has a right to abstain, or
(ii) abstain from conduct that such family or household member has a right to pursue; (e) committing or
threatening to commit cruelty to animals that intimidates the family or household member; or (f) forced
sex acts, or threats of a sexual nature, including, but not limited to, threatened acts of sexual conduct,
threats based on a person's sexuality or threats to release sexual images.

Reporting to District Officials:

It is the policy of the Board to provide for the prompt and equitable resolution of complaints alleging
Protected Class discrimination or harassment.

Any student, staff member and/or parent/guardian who believes a student has experienced Protected
Class discrimination or harassment or an act of retaliation or reprisal in violation of this policy should
report such concern in writing to

Frank Pepe, Assistant Superintendent

200 North Main Street, Southington, CT 06489, (860) 628-3204

in accordance with the Board’s complaint procedures included in the Board’s Administrative
Regulations Regarding Non-Discrimination/Students, which accompany this policy and are available
online at https://www.southingtonschools.orag/board-of-education/boe-policies or upon request from
the main office of any District school. Students are encouraged to immediately report concerns about
Protected Class discrimination, harassment, or retaliation.

Students may make verbal or written reports about Protected Class discrimination, harassment, or
retaliation to any school employee.

If a complaint involves allegations of discrimination or harassment of a student based on sex, sexual
orientation, pregnancy, or gender identity or expression, such complaints will be handled in accordance
with the procedures set forth in Board Policy #4118.112, Policy Regarding Title I)X of the Educational
Amendments of 1972 — Prohibition of Sex Discrimination and Sexual Harassment (Students).
Complaints involving allegations of discrimination or harassment of a student based on disability will be
addressed in accordance with the procedures set forth in Board Policy #6159, Section 504/ADA
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(Students). In the event reported conducted allegedly violates more than one policy, the Board will
coordinate any investigation in compliance with the applicable policies.

Mandatory Staff Reporting for Student Incidents:

District employees are required to report incidents of alleged student-to-student and employee-to-student
discrimination, harassment or retaliation that may be based on a Protected Class when District
employees witness such incidents or when District employees receive reports or information about such
incidents, whether such incidents are verbal or physical or amount to discrimination, harassment or
retaliation in other forms. Reports should be made to any District administrator or to:

Frank Pepe, Assistant Superintendent
200 North Main Street, Southington, CT 06489, (860)628-3204

Remedial Action:

If the District makes a finding of discrimination, harassment or retaliation of a student, the District will
take remedial action designed to:

A. eliminate the discriminatory/harassing/retaliatory conduct,
B. prevent its recurrence, and
C. address its effects on the complainant and any other affected individuals.

Examples of appropriate action may include, but are not limited to:

A. In the case of a student respondent, interventions for the individual who engaged in the
discrimination/harassment may include, but are not limited to, discipline (including but not
limited to suspension and/or expulsion), educational interventions, exclusion from extra-
curricular activities and/or sports programs, and/or referral to appropriate state or local agencies;

B. In the case of an employee respondent, interventions for the individual who engaged in the
discrimination/harassment may include, but are not limited to, supervisor notification, discipline
(including possible termination of employment), training, and/or referral to appropriate state or
local agencies;

C. Inthe case of respondent who is otherwise associated with the school community, interventions
for the individual who engaged in the discrimination/harassment may include, but are not limited
to, exclusion from school property and/or activities and/or referral to appropriate state or local
agencies;

D. Follow-up inquiries with the complainant and witnesses to ensure that the

discriminatory/harassing conduct has stopped and that they have not experienced any retaliation;

Supports for the complainant; and

Training or other interventions for the larger school community designed to ensure that students,

staff, parents, Board members and other individuals within the school community understand the

-l
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types of behavior that constitute discrimination/harassment, that the District does not tolerate it,
and how to report it.

District staff members and administrators will work with students and parents/guardians to take steps
designed to prevent acts of discrimination, harassment and retaliation.

NON-DISCRIMINATION - STUDENTS

If a complaint involves allegations of discrimination or harassment based on reasons such as
gender/sex or disability, such complaints will be handled in accordance with other appropriate
policies Non-Discrimination (Staff) 4118.11 and Sexual Harassment (Staff) 4118.112, Sexual
Harassment of Students 5145.3, Objectives of the Instructional Program,
Nondiscrimination (Students) 6121, Section 504/ADA Policy 6171.

Any student and/or parent/guardian also may file a complaint with the Office for Civil
Rights, U.S. Department of Education (“OCR”):

Office for Civil Rights, Boston Office

U.S. Department of Education

8th Floor

5 Post Office Square

Boston, MA 02109- 3921

(617) 289-0111
http://www2.ed.gov/about/offices/list/ocr/docs/howto.html
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Any student and/or parent/guardian may also file a complaint with the Connecticut
Commission on Human Rights and Opportunities:

Connecticut Commission on Human Rights and Opportunities
450 Columbus Blvd.

Hartford, CT 06103-1835

(800-477-5737)

Questions/Requests for Accommodation:

Anyone who:

1. has questions or concerns about this policy or its accompanying regulations;
2. or wishes to request or discuss accommaodations for a student based on religion; may contact:
Frank Pepe, Assistant Superintendent

200 North Main Street, Southington, CT 06489, (860)628-3204

Anyone who:

has questions or concerns about this policy,
or would like a copy of the Board’s complaint procedures or complaint forms related
to claims of discrimination, may contact:

N =

Frank Pepe, Assistant Superintendent
200 North Main Street, Southington, CT 06489, (860) 628-3204

Anyone who has questions or concerns about the Board’s policies regarding
discrimination on the basis of gender/sex, gender identity, pregnancy or sexual
orientation may contact:

Frank Pepe, Assistant Superintendent
200rth Main Street, Southington, CT 06489, (860) 628-3204

Anyone who has questions or concerns about the Board’s policies regarding discrimination on
the basis of disability or wishes to request an accommodation for a student based on disability
may contact the Board’s Section 504/ADA Coordinator:

Dr. Rebecca Cavallaro, Director of Pupil Services
200 North Main Street

Southington, CT 06489

(860) 628-3210
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Legal References:

Title IX of the Education Amendments of 1972, 20 U.S.C. § 1681, et

seq. Title VI of the Civil Rights Act of 1964, 42 U.S.C. § 2000d, et seq.

Americans with Disabilities Act, 42 U.S.C. § 12101, et seq.

Section 504 of the Rehabilitation Act of 1973, 29 U.S.C. 8 794, et seq.

Connecticut General Statutes § 10-15c, 8§ 46a-58, and § 46a-81a, et seq.

Connecticut General Statutes § 1-1n, “Gender Identity or Expression” defined

Public Act 17-127, An Act Concerning Discriminatory Practices Against Veterans,

Leaves of Absence for National Guard Members, Application for Certain

Medicaid Programs, and Disclosure of Certain Records to Federal Military Law

Enforcement.

Connecticut General Statutes § 10-15c

Connecticut General Statutes § 27-103

Connecticut General Statutes § 46a-51, Definitions

Connecticut General Statutes § 46a-58, Deprivation of rights

Connecticut General Statutes § 46b-1, Family relations matters and domestic violence
defined

Public Act No. 23-145, “An Act Revising the State’s Antidiscrimination Statutes”

REVISED: November, 2020
Revised October 2024
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Agenda Topic: Policy 6112.1 — Pledge of Allegiance - Revised — Second Reading.

Summary of Issue: The Policy & Personnel Committee has reviewed Policy 6112.1— Pledge of
Allegiance.

Background: The Policy and Personnel Committee reviews policies with the

administration to ensure they are current and appropriate.

Alternative Strategies: N/A

Cost (if applicable): N/A Funding Source: N/A

Beginning Date of Program or Project: N/A

Ending Date of Program or Project: N/A

Recommendation or Comment: Move that the Board of Education approve Policy 6112.1

as presented by the Policy & Personnel Committee.
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Pledge of Allegiance — Revised Policy
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6112.1

Series 6000: Instruction

Schedules

School Day

Pledge of Allegiance

Students will be offered the opportunity to recite the Pledge of Allegiance to the United
States flag at least once during each school day. Participation in reciting the Pledge of
Allegiance will be voluntary. Students may refuse to participate in reciting the Pledge of
Allegiance for any reason including, religious, political, philosophical, or personal
reasons. If a student chooses not to participate, he/she may stand or sit in silence. The
Superintendent of Schools is delegated the responsibility for ensuring the
implementation of this policy.

Legal Reference:

Connecticut General Statue

P.A. 02-119: An Act Concerning Bullying Behavior In Schools And Concerning The
Pledge of Allegiance.

Policy adopted: October 2002

Policy Revised: October 2024
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Unit Overview

Unit 1: Essentials of PUG 1
Unit Title: (Theory, Piano, Guitar, and Ukulele)

Harrison Stuppler

Teacher:

Grade 9-12
Level/Course: School of Rock: Piano, Ukulele and Guitar Il

Length/Dates: 5-6 classes

The students will spend time refreshing their proficiencies on piano, guitar, and ukulele.
Unit Summary: They will focus on techniques and fundamentals to bring them back up to a basic level
of performing. Music Theory will be refreshed (note reading and rhythm reading) to
prepare them for more advanced learning.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
MU:Pr4.1.H.lla Develop and apply criteria for selecting a varied repertoire of music for individual and small
group performances that include melodies, repertoire pieces, improvisations, and chordal accompaniments
in a variety of styles.

MU:Pr4.3.H.lla Explain in interpretations the context (social, cultural, and historical) and expressive intent in
a varied repertoire of music selected for performance that includes melodies, repertoire pieces,
improvisations, and chordal accompaniments in a variety of styles.

MU:Cr2.1.H.1la Select, develop, and use standard notation and audio/video recording to document melodic,
rhythmic, and harmonic ideas for drafts of compositions (forms such as rounded binary or rondo),
improvisations, accompaniment patterns in a variety of styles, and harmonizations for given melodies.

MU:Pr5.1.H.lla Develop and apply criteria to critique individual and small group performances of a varied
repertoire of music that includes melodies, repertoire pieces, improvisations, and chordal accompaniments
in a variety of styles, and create rehearsal strategies to address performance challenges and refine the
performances.

MU:Pr6.1.H.lla Perform with expression and technical accuracy, in individual and small group performances,
a varied repertoire of music that includes melodies, repertoire pieces, improvisations, and chordal
accompaniments in a variety of styles, demonstrating sensitivity to the audience and an understanding of the
context (social, cultural, and historical).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address
These will be the “practices” that guide your discipline (ie: Mathematical Practice Standards, Science and
Engineering Practices, etc).

2014 Music Standards - Guitar/Keyboard/Harmonizing Instruments

September, 2024



Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

exploring possibilities.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.

Enduring
Understanding(s):
What are the big picture
understandings that are
transferable across
contexts, places, and
times?

Essential Question(s):
These questions are
related to the enduring
understandings and

provide relevance for the

learning in the unit.

What will students know...

Factual information, vocabulary and basic concepts
related to each indicator

-To express their musical ideas, musicians analyze, evaluate, and refine their
performance over time through openness to new ideas, persistence, and the
application of appropriate criteria.

-All students will perform alone (solo) and together (ensemble)

-All students will gain a basic skill set on each instrument covered in this course

-All students will strive to attain a higher level of musicianship through group
lessons and self-practice

-All students have individual and group responsibilities

-What makes a great performance?

-What makes an audience want to listen to a performance?
-What role does music play in today’s society?

-What defines an excellent musician/ensemble?

What will students be able to do...
Skills, processes and/or knowledge that are related to
each indicator and which students will be able to use

September, 2024
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K1: Proper performing technique S1: Identify and analyze music notation, both pitches
K2: Hand positions for basic to intermediate chords | and rhythms.

K3: Proper Tone production

K4: Strumming patterns (strings only)
K5: Finger placement

S2: Perform intermediate/advanced level songs on
piano, guitar, and ukulele

Foundational Theory for music reading
K6: Basic musical notation reading skills
K7: Basic chord structure analysis
K8: Basic rhythm reading skills
K9: Music terminology

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

e Goal: Students will apply knowledge of pitch and rhythm to create and perform musical compositions

e Role: Performing musician

e Audience: Paying concert audience members

e Situation: A musician will be performing a concert on the piano, guitar, and the ukulele for an
audience.

e Product/Performance/Purpose: Musical Performance of varied repertoire

e Standards and Criteria for Success: B Pug Performance Rubric
Tools: Method Books, Repertoire

Stage 3: Instructional Design

How | will get there (learning targets & lessons):

What will | learn? Why will | learn this? How will | know when | have
learned it?

Lesson 1: Theory Review - Pitch

| will learn this because having a I will know | have learned this
| will be able to identify pitch working knowledge of pitch when | can correctly identify
names on both the treble and bass | identification is key to music pitches with a passing score (90%
clef performance or higher) on musictheory.net

Lesson 1:
e Pitch worksheet (Treble + Bass Clef)
e Pitch Dictation
e hitps://www.musictheory.net/exercises/note

Lesson 2: Theory Review -
Rhythm

| will learn this because having a | will know | have learned this
| will be able to identify rhythms working knowledge of rhythm when | can correctly identify
including whole, half, quarter, identification is key to music rhythms with high accuracy.
eighth, and 16th notes performance
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https://docs.google.com/document/d/1K2CuFTZpv6zkh9JSylvo7YJKALmhF9KNzCMEtgbCwYc/edit
https://www.musictheory.net/exercises/note

Lesson 2:

Rhythm Worksheets
Rhythm Dictation
https://www.sightreadingfactory.com/sight-reading

Lesson 3: Piano

| will be able to perform
medium/advanced level piano
music

| will learn this because having a
working knowledge of piano
playing and performance
techniques is useful for a
performing musician

| will know | have learned this
when | can perform
medium/advanced piano
repertoire with high levels of
accuracy and success.

Lesson 3:

e Piano Recital
° Piano Performance Rubric

e Piano method book performance checks

Lesson 4: Guitar

| will be able to perform
medium/advanced level guitar
music

| will learn this because having a
working knowledge of guitar
playing and performance
techniques is useful for a
performing musician

| will know | have learned this
when | can perform
medium/advanced guitar
repertoire with high levels of
accuracy and success.

Lesson 4:

e Guitar method book performance checks

Guitar Recital
Guitar Performance Rubric

Lesson 5: Ukulele
| will learn this because having a
working knowledge of ukulele
playing and performance
techniques is useful for a
performing musician

| will be able to perform
medium/advanced level ukulele
music

| will know | have learned this
when | can perform
medium/advanced ukulele
repertoire with high levels of
accuracy and success.

Lesson 5:
e Ukulele method book performance checks
e Ukulele Recital

° Guitar Performance Rubric

Resources

Any materials and resources related to Stage 3 learning activities.
Note naming worksheets, Rhythm reading worksheets, staff paper
Piano, Guitar, and Ukulele Method Books
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https://docs.google.com/spreadsheets/d/1Qv9iR-m_BuurKl_BnMvWkT3HHGShjII12URxILh7RqI/edit#gid=0
https://docs.google.com/spreadsheets/d/1atuv0d9BcFNN0OnX1X30PM14QZE7CcR2nmTq4o4cWpk/edit#gid=0
https://docs.google.com/spreadsheets/d/1atuv0d9BcFNN0OnX1X30PM14QZE7CcR2nmTq4o4cWpk/edit#gid=0
https://www.sightreadingfactory.com/sight-reading

Unit Overview

Unit 2: Introduction to Percussion

Unit Title:

Teacher: Harrison Stuppler

Grade 9-12
Level/Course: School of Rock: Piano, Ukulele and Guitar Il
Length/Dates: 5-6 classes/ 2 Weeks

Unit Summary: The students will learn basic drum set grooves (Rock, Swing, and Funk), and be able
2-4 sentences to perform them in the context of a song. Students will learn about different styles and
describing the the characteristics of each. The students will have to learn the new notation unique to
main ideas, the drum set and be able to maintain a steady beat throughout the various styles.
content and skills

of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
MU:Pr4.1.H.lla Develop and apply criteria for selecting a varied repertoire of music for individual and small
group performances that include melodies, repertoire pieces, improvisations, and chordal accompaniments
in a variety of styles.

MU:Pr4.3.H.lla Explain in interpretations the context (social, cultural, and historical) and expressive intent in
a varied repertoire of music selected for performance that includes melodies, repertoire pieces,
improvisations, and chordal accompaniments in a variety of styles.

MU:Cr2.1.H.lla Select, develop, and use standard notation and audio/video recording to document melodic,
rhythmic, and harmonic ideas for drafts of compositions (forms such as rounded binary or rondo),
improvisations, accompaniment patterns in a variety of styles, and harmonizations for given melodies.

MU:Pr5.1.H.1la Develop and apply criteria to critique individual and small group performances of a varied
repertoire of music that includes melodies, repertoire pieces, improvisations, and chordal accompaniments
in a variety of styles, and create rehearsal strategies to address performance challenges and refine the
performances.

MU:Pr6.1.H.lla Perform with expression and technical accuracy, in individual and small group performances,
a varied repertoire of music that includes melodies, repertoire pieces, improvisations, and chordal
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accompaniments in a variety of styles, demonstrating sensitivity to the audience and an understanding of the
context (social, cultural, and historical).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address
2014 Music Standards - Ensemble

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and exploring
possibilities.

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume shared
responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.

Enduring Understanding(s): To express their musical ideas, musicians analyze, evaluate, and refine their
What are the big picture performance over time through openness to new ideas, persistence, and the

understandings that are application of appropriate criteria.

transferable across contexts,

places, and times? -All students will perform alone (solo) and together (ensemble)

-All students will gain a basic skill set on each instrument covered in this course
-All students will strive to attain a higher level of musicianship through group
lessons and self-practice

-All students have individual and group responsibilities

-Using appropriate instrumental technique results in a more effective
performance.

Essential Question(s): -What are the characteristics of a great percussionist?
These questions are related to the -How does percussion performance impact ensemble playing?
enduring understandings and -What can percussion instruments bring to a performance?

. . - ic di ' ?
provide relevance for the learning How are styles of music differentiated/created

in the unit.

What will students be able to do...
What will students know... Skills, processes and/or knowledge that

Factual information, vocabulary and basic concepts related to are related to each indicator and which
each indicator students will be able to use in new
contexts/with new material
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K1: Proper performing technique

K2: Rhythm Reading- Rhythm is the foundation of music, and it's
important for sight-reading because it helps you recognize patterns,
look ahead, count in your head, and keep accurate time

K3: Differences in styles (Jazz, Rock, Funk)/ Characteristics

Jazz Often features a swing beat, and drums keep the beat with
cymbals. Jazz is more technically difficult than other genres and allows
for more freedom of expression. Jazz is often performed, and core
instruments include the saxophone, piano, trumpet, and bass. Funk A
dance music genre that originated in the 1970s and is a mix of jazz,
blues, R&B, soul jazz, gospel, and rock.

Funk is based on one or two riffs, and rhythm is more important than
melody and harmony. Funk is characterized by a groove rhythm, where
the band plays a simple rhythm on repeat. The downbeat is usually
emphasized to keep the groove danceable. Rock Known for its strong
backbeat, usually in 4/4 rhythm, and tight pattern between the drums
and bass.

Rock is more likely to use electric guitars and drums, and vocals are
higher and louder than jazz. Guitars are typically the main voice in rock
K4: Famous artists/Bands in each style

S1: Identify and analyze percussion notation
and rhythms.

S2: Perform intermediate/advanced level
songs in three different styles (Jazz, Rock,
Funk) using backing tracks

S3: Identify the style of various music (Jazz,
Rock, Funk) through listening or viewing
written music notation.

Stage 2: Evidence of Student Learning

Performance Tasks
Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

selections.
e Role: Performing Musician
e Audience: Paying concert audience members

e Goal: Students will apply knowledge of percussion performance and notation to perform musical

e Situation: Musician is performing a concert as a fill-in percussionist because the original one fell ill and
could not make the show. The musician will have to look at a piece of music identify the style and then
proceed to perform the song with the band at the concert (3 songs each different style)

e Product/Performance/Purpose: Musical performance demonstrating the understanding of percussion
notation, characteristics of the style, and ability to perform on the instrument

e Standards and Criteria for Success: B Pug Performance Rubric & Drum Set Performance Rubric

Resources

Any materials and resources related to the performance task that the teacher or student would need to be

successful.

Drum set, backing tracks, auxiliary percussion instruments
Groove Essentials method book

DRUMEDQO: https://www.youtube.com/playlist?list=PL45A6530592779AD4

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?

Students will be evaluated through formative assessment of their daily practice and instruction. Unit
assessments will help evaluate their understanding of the instructional blocks goal and if they have achieved
it. They will be provided verbal instruction and demonstration to assist them in reaching mastery, as well as
one on one instruction to help correct deficiencies.
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https://docs.google.com/document/d/1K2CuFTZpv6zkh9JSylvo7YJKALmhF9KNzCMEtgbCwYc/edit
https://docs.google.com/spreadsheets/d/18Jp3445cHCkCY1Hh-kNI40J-Ab_sHI2c5_x9j2cjeDc/edit#gid=0

Stage 3: Instructional Design

How | will get there (learning targets & lessons):

What will I learn? Why will | learn this? How will | know when | have
learned it?

Lesson 1: Drumming Technique

| will learn this because | will know | have learned this
I will be able to hold the sticks developing proper technique will when | can correctly play basic
correctly and play basic sticking lead to higher success in rhythms with the drumsticks on a
patterns performance. drum

Lesson 1:
e Drum technique video
e Basic sticking/rhythm worksheet
e Drum Lessons

Lesson 2: Intro to Drumset

| will learn the parts and setup of | will learn this because I will know | have learned this

the drumset (Snare, Bass, Toms, understanding the setup of the when | can correctly set up the

Cymbals) and the basic notation drumset and how to read the drumset and demonstrate

how it appears on sheet music. notation will allow for playing understanding of the notation
songs in the course through formative assessments.

Lesson 2:

e Drumset parts worksheet
e Drumset notation

e Drum Lessons
[ ]

https://www.drumeo.com/getting-started/lessons?utm_campaign=GSTOD_Email-1a&utm_medium=e

mail&utm source=customer.io

How | will get there (learning targets & lessons):

What will | learn? Why will | learn this? How will | know when | have
learned it?

Lesson 3: Rock Groove

| will learn this because it is an I will know | have learned this
| will be able to play a basic rock essential groove for a drum set! when | can correctly perform a
groove rock groove!

Lesson 3: Rock Groove
e Rock Band examples (AC/DC,KISS, The Who, Aerosmith, The Rolling Stones)
e Practicing the rock groove
e Perform with backing tracks
° Drum Set Performance Rubric

Lesson 3: Funk Groove

I will learn this because it is an | will know | have learned this
| will be able to play a basic funk essential groove for a drum set! when | can correctly perform a
groove funk groove!
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https://docs.google.com/spreadsheets/d/18Jp3445cHCkCY1Hh-kNI40J-Ab_sHI2c5_x9j2cjeDc/edit#gid=0
https://www.youtube.com/playlist?list=PL45A6530592779AD4
https://www.youtube.com/playlist?list=PL45A6530592779AD4
https://drive.google.com/file/d/1XtkG7J0gM0bxISAiLlItrTN788uOw-5f/view?usp=sharing
https://drive.google.com/file/d/1hxA9rMUdLONa8sngl8qZIfYRrZqOx1fD/view?usp=sharing
https://www.youtube.com/playlist?list=PL45A6530592779AD4
https://www.drumeo.com/getting-started/lessons?utm_campaign=GSTOD_Email-1a&utm_medium=email&utm_source=customer.io
https://www.drumeo.com/getting-started/lessons?utm_campaign=GSTOD_Email-1a&utm_medium=email&utm_source=customer.io

Lesson 4: Funk Groove

e Funk Band examples (EWF, James Brown, Tower of Power, Sly and the Family Stone, )
e Practicing the Funk groove
e Perform with backing tracks
° Drum Set Performance Rubric
What will | learn? Why will | learn this? How will | know when | have
learned it?
Lesson 5: Jazz Groove | will learn this because it is an I will know | have learned this
essential groove for a drum set! when | can correctly perform a
| will be able to play a basic jazz Swing groove!
swing groove

Lesson 5: Jazz Groove
e Jazz Band examples (Art Blakey, Duke Ellington, Miles Davis, Dave Brubek, Gordon Goodwin)
e Practicing the Jazz groove
e Perform with backing tracks
° Drum Set Performance Rubric

Unit Overview

Unit Title: Unit 3: Introduction to Vocals

Teacher: Harrison Stuppler

Grade 9-12
Level/Course: School of Rock: Piano, Ukulele and Guitar Il

Length/Dates: 5-6 classes

Unit Summary: The students will learn the basics of singing in a performing ensemble. Students will
2-4 sentences develop vocal techniques through learning warm ups, and learn how to safely and
describing the properly sing. Students will learn about different singing styles and the characteristics
main ideas, of each.

content and skills

of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
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https://docs.google.com/spreadsheets/d/18Jp3445cHCkCY1Hh-kNI40J-Ab_sHI2c5_x9j2cjeDc/edit#gid=0
https://docs.google.com/spreadsheets/d/18Jp3445cHCkCY1Hh-kNI40J-Ab_sHI2c5_x9j2cjeDc/edit#gid=0

MU:Pr4.1.H.lla Develop and apply criteria for selecting a varied repertoire of music for individual and small group
performances that include melodies, repertoire pieces, improvisations, and chordal accompaniments in a variety of
styles.

MU:Pr4.3.H.lla Explain in interpretations the context (social, cultural, and historical) and expressive intent in a varied
repertoire of music selected for performance that includes melodies, repertoire pieces, improvisations, and chordal
accompaniments in a variety of styles.

MU:Cr2.1.H.lla Select, develop, and use standard notation and audio/video recording to document melodic, rhythmic,
and harmonic ideas for drafts of compositions (forms such as rounded binary or rondo), improvisations,
accompaniment patterns in a variety of styles, and harmonizations for given melodies.

MU:Pr5.1.H.lla Develop and apply criteria to critique individual and small group performances of a varied repertoire of
music that includes melodies, repertoire pieces, improvisations, and chordal accompaniments in a variety of styles, and
create rehearsal strategies to address performance challenges and refine the performances.

MU:Pr6.1.H.lla Perform with expression and technical accuracy, in individual and small group performances, a varied
repertoire of music that includes melodies, repertoire pieces, improvisations, and chordal accompaniments in a variety
of styles, demonstrating sensitivity to the audience and an understanding of the context (social, cultural, and historical).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address
2014 Music Standards - Ensembles

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

Critical Thinking Transdisciplinary Goal: - Music

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the challenges
and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal: - Music

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and exploring
possibilities.

Collaboration Transdisciplinary Goal: - Ensemble

Students flexibly and cooperatively work with others in physical and virtual environments and assume shared
responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal: - Ensemble

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
Citizenship Transdisciplinary Goal - Lyrics

Students demonstrate an empathetic understanding of social issues and value different perspectives so that they can
contribute to local and global communities.

Enduring To express their musical ideas, musicians analyze, evaluate, and refine their performance
Understanding(s): over time through openness to new ideas, persistence, and the application of appropriate
What are the big picture criteria.

understandings that are -All students will perform alone (solo) and together (ensemble)

transferable across -All students will gain a basic skill set of vocal performance covered in this unit
contexts, places, and -All students will strive to attain a higher level of musicianship through group lessons
times? and self-practice

-All students have individual and group responsibilities

Singing is a means of expressive communication that transcends the limitations of spoken
language and is present in every culture.
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Using appropriate vocal technique results in a more effective performance.

Solféege is a system that uses syllables to assign notes to a scale, allowing musicians to
audibly hear the pitches of a piece of music and then sing them

The main idea of most musical compositions is expressed through the melody.
Layering two or more simultaneous sounds creates harmony.

Essential Question(s):

These questions are - What are the characteristics and qualities of a great singing voice?
related to the enduring - How will learning to sing well enhance my life and well-being?
understandings and - What do effective vocals bring to a performance?

provide relevance for the - How has singing been used throughout the world

learning in the unit. - How is Melody created? Harmony?

What will students know...

Factual information, vocabulary and basic concepts
related to each indicator

What will students be able to do...
Skills, processes and/or knowledge that are related to each
indicator and which students will be able to use in new

K1: Using appropriate vocal technique results in a
more effective performance

K2: Vocal Warm-ups

K3: Solfege Syllables - Do, Re, Mi, Fa, Sol, La, Ti, Do
K4: Melody v. Harmony - Melody is designed to stand
out to the listener and drive the emotion of a song. It's
usually the chorus melody that someone will hum or
sing. That's why it's always best to have a melody that
stands out whether it's catchy or grabs your attention
in some way.

Harmony can transform a piece of music. For example,
composers, from Mozart to Bruno Mars, use harmony
to elicit very specific feelings.

contexts/with new material
S1:Warmup their vocal cords

S2:Sing basic solfege songs

S3: Sing song with melodies and harmonies

Stage 2: Evidence of Student Learning

Performance Tasks
Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Role: Performing Musician
Audience: Paying concert audience members

characteristics of the style, and ability to perform

Tools: Sheet Music, Backing Tracks, Singeo

Goal: Students will apply knowledge of vocal performance to perform musical selections.

Situation: Musician is performing a concert as a fill-in vocalist because the original one fell ill and could not make
the show. The musician will have to look at a piece of music identify the style and then proceed to perform the
song with the band at the concert (3 songs each different style)

e Product/Performance/Purpose: Musical performance demonstrating the understanding of vocal techniques,

Standards and Criteria for Success: B Pug Performance Rubric Vocal Performance Rubric

Resources

Any materials and resources related to the performance task that the teacher or student would need to be

successful.
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https://docs.google.com/document/d/1K2CuFTZpv6zkh9JSylvo7YJKALmhF9KNzCMEtgbCwYc/edit
https://docs.google.com/spreadsheets/u/1/d/1IkQmAAZkU1jeZZQTXRTRNirH-k2pBZMmM8pHFCY7qCg/edit
https://www.youtube.com/@SingeoOfficial

Sheet Music, Backing Tracks, Microphones, Speakers, Singeo

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?

Students will be evaluated through formative assessment of their daily practice and instruction. Unit assessments will
help evaluate their understanding of the instructional blocks goal and if they have achieved it. They will be provided
verbal instruction and demonstration to assist them in reaching mastery, as well as one on one instruction to help
correct deficiencies.

Stage 3: Instructional Design

How I will get there (learning targets & lessons):

What will | learn?

Why will | learn this?

How will | know when | have
learned it?

Lesson 1: Vocal Production

| will learn how to develop proper
vocal production in all registers.
I will learn the foundations of
singing.

Using appropriate vocal technique
results in a more effective
performance. Knowing my tendencies
and the proper way to produce sound
will lead to healthier singing
technique.

| will be able to apply the vocal
production techniques learned to all
facets of my singing and the music
studied in class.

Lesson 1:

e Are you hurting your voice?

e 8 Vocal Techniques every singer must know
e @@ What Kind Of Singer Am 1? ( 4 Vocal Types )

Lesson 2: Vocal Warm ups
| will learn basic vocal warm ups to
properly warm up my voice

Vocal cords are like muscles, and
warming up can help prevent strain,
fatigue, or damage.

| will be able to do warm ups on my
own and the scales, glides, and
arpeggios feel effortless

Lesson 2:
e Vocal cords information
e Musician as athlete

e @ The BEST Vocal Warm-Up For Singers - Better Singing in 10 Minutes

Lesson 3: Solfege

| will learn the solfege syllables and
be able to sing simple melodies on
them.

Understanding Solfege helps singers
understand intervals of pitches which
will lead to higher likelihood of singing
in tune

| will be able to sing simple melodies
with a passing score on sight reading
assignments and assessments.

Lesson 3:

e Sight Reading Assessment

e Assigned assignments using the technology software Sight Reading Factory
e @ Singing - Hit The Right Pitch!

Lesson 4: Melody/Harmony

I will learn the characteristics of
melody and harmony within
singing and understand how to
properly use them

Melody and Harmony are vital parts of
a musical creation. Being able to sing
a melodic line as well as the
harmonies demonstrate strong
musical understanding and ability.

| will be able to sing the melody of
selected songs with a high success of
note and rhythmic accuracy based on
the vocal rubric. | will be able to sing
harmonies on the melody utilizing my
knowledge of intervals.

Lesson 4:

e https://www.youtube.com/@singkingkaraoke/videos
e @ The EASIEST Harmony In The World - Harmonies For Beginners
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https://www.youtube.com/watch?v=eD1QyqPPHp4
https://www.youtube.com/watch?v=Plm0T4xQWFw
https://www.youtube.com/watch?v=lX_PDhCTJao
https://www.youtube.com/watch?v=F_8kT4WJAbE
https://www.youtube.com/@SingeoOfficial
https://www.youtube.com/watch?v=esywqd_rHWM
https://my.clevelandclinic.org/health/body/24456-vocal-cords
https://www.sightreadingfactory.com/
https://docs.google.com/document/d/16CPq6stM_ilFzwATCF_Qp61CVw7c22QfCM32kNEOshw/edit
https://www.youtube.com/@singkingkaraoke/videos

e © How to Sing Harmonies for Beginners
e Vocal Performance Rubric

Lesson 5: Performance Musical performance is an important | will be able to successfully sing

I will work on songs of my part of music training, as it helps selected songs with a high level of
choosing and prepare them for students develop skills that extend accuracy according to the rubric
performance in front of an beyond the music world. Performing

audience helps develop confidence, poise, and

public speaking skills. It also allows
musicians to share their passion for
music with others, and can be a great
source of inspiration.

Lesson 5:

e Vocal Performance Rubric

Unit Overview

Unit 4: Creating the Band & Performance

Unit Title:

Teacher: Stuppler

Grade 9-12

Level/Course: School of Rock: Piano, Ukulele and Guitar Il

Length/Dates: 10-12 classes

In this unit the students will take the skills and abilities they have developed on the
Unit Summary: instruments across the two courses and work together to form a band. The band will be
composed of varying instruments (ideally at least one of each), and put a performance
set together. The creation of

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
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https://www.youtube.com/watch?v=-xBjXfquTUA
https://docs.google.com/spreadsheets/u/1/d/1IkQmAAZkU1jeZZQTXRTRNirH-k2pBZMmM8pHFCY7qCg/edit
https://docs.google.com/spreadsheets/u/1/d/1IkQmAAZkU1jeZZQTXRTRNirH-k2pBZMmM8pHFCY7qCg/edit

e MU:Pr4.1.H.lla Develop and apply criteria for selecting a varied repertoire of music for individual and small
group performances that include melodies, repertoire pieces, improvisations, and chordal accompaniments in a
variety of styles.

e MU:Pr4.3.H.Ila Explain in interpretations the context (social, cultural, and historical) and expressive intent in a
varied repertoire of music selected for performance that includes melodies, repertoire pieces, improvisations,
and chordal accompaniments in a variety of styles.

e MU:Cr2.1.H.lla Select, develop, and use standard notation and audio/video recording to document melodic,
rhythmic, and harmonic ideas for drafts of compositions (forms such as rounded binary or rondo),
improvisations, accompaniment patterns in a variety of styles, and harmonizations for given melodies.

e MU:Pr5.1.H.Ila Develop and apply criteria to critique individual and small group performances of a varied
repertoire of music that includes melodies, repertoire pieces, improvisations, and chordal accompaniments in a
variety of styles, and create rehearsal strategies to address performance challenges and refine the
performances.

e MU:Pr6.1.H.lla Perform with expression and technical accuracy, in individual and small group performances, a
varied repertoire of music that includes melodies, repertoire pieces, improvisations, and chordal
accompaniments in a variety of styles, demonstrating sensitivity to the audience and an understanding of the
context (social, cultural, and historical).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address
2014 Music Standards - Guitar/Keyboard/Harmonizing Instruments

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the challenges
and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and exploring
possibilities.

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume shared
responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
Citizenship Transdisciplinary Goal

Students demonstrate an empathetic understanding of social issues and value different perspectives so that they can
contribute to local and global communities.

Enduring To express their musical ideas, musicians analyze, evaluate, and refine their
Understanding(s): performance over time through openness to new ideas, persistence, and the
What are the big picture application of appropriate criteria.

understandings that are -All students will perform together (ensemble)

HERRICIE I CRElol (e Mol la i V(M -All students will gain a basic skill set of putting a band performance together
places, and times? -All students will strive to attain a higher level of musicianship through group
lessons and self/ensemble practice

-All students have individual and group responsibilities

Essential Question(s): -What are the characteristics of a great band?
-How does show set up impact the effectiveness of the performance?
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QLCECKESIOEEICECIEICOM -\What does song selection bring to a performance? Sequence of songs
to the enduring -How are styles of music differentiated/created?

understandings and provide
relevance for the learning in
the unit.

What will students know...

Factual information, vocabulary and basic concepts related to
each indicator

What will students be able to do...

Skills, processes and/or knowledge that are
related to each indicator and which students
will be able to use in new contexts/with new

K1. The order of songs in a concert is called a setlist. Some
recommend a high-low-high sequence, starting with a
well-known song and ending with a higher-quality song.
Others recommend starting and ending with something
upbeat and punchy, and mixing in songs with contrasting
changes of vibe. Here are some tips for writing a setlist:

e Start strong: The first song is the most important and
should set the mood.

e End strong: The last song should leave the audience
wanting more.

e Avoid back-to-back guitar changes

e Avoid ending on a cover song

e Avoid playing songs with similar structures or keys back to
back

e Vary the tempo

e Combine songs with alternate tunings

K2. How to set up a basic lighting scheme -

e Lighting is an important part of a performance because it
can:

e Set the mood- Lighting can create an emotionally
responsive space and help match the emotions of the
performers. For example, bright lighting can create a
high-energy scene, while a blue tint can create a sad or
lonely tone.

e Direct attention- Lighting can draw the audience's
attention to specific areas or actions, such as important
plot twists or acting features.

e Create architecture- Lighting can manipulate the
audience's sense of space and create architecture.

e Enhance the experience- Lighting can simulate different
times of day, suggest intensity, and enhance the
audience's experience in other ways.

e llluminate the stage- Lighting ensures that the audience
can clearly see the performers, sets, and props.

K3. Techniques for a stage performance-

material
S1. Create a setlist given a list of songs the
band has in their repertoire

S2:Set up a basic lighting scheme using the
school lighting system

S3: Use stage performance techniques to
put on a successful show.

September, 2024




e Practice: Practice as much as possible, including singing
lyrics a cappella. You can also try mock performances
alone or with your group.

e Know your audience: Understand your audience and the
environment to adjust your performance to their
expectations.

e Interact with the audience: Acknowledge audience
members to create rapport and make them feel connected
to your performance.

e Use your body: Express your emotions physically, use the
whole space, and get close to the audience.

e Control your breathing: Breathing techniques can improve
your singing range, volume, and focus.

e Dress well: Dress professionally to impress the audience.

e Use body language: Pay attention to the body language of
other actors to better understand the characters and story.

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.
e Goal: Students will apply knowledge of band performance to perform musical selections.
e Role: Performing Musicians in a Band
e Audience: Paying concert audience members
e Situation: Musicians are performing their first concert as a band at their local concert venue. The
musicians will have designed and created their show including the songs they are performing and
lighting scheme
e Product/Performance/Purpose: Musical performance demonstrating the understanding of group
performance, song selection, staging/lighting
e Standards and Criteria for Success: H Pug Performance Rubric
Rock Band Performance Rubric

Resources

Any materials and resources related to the performance task that the teacher or student would need to be
successful.

Guitars, Pianos, Ukuleles, Drum set, backing tracks, auxiliary percussion instruments, Microphones,
Speakers, Lighting system, Karaoke Tracks

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?

Students will be evaluated through formative assessment of their daily practice and instruction. Unit
assessments will help evaluate their understanding of the instructional blocks goal and if they have achieved
it. They will be provided verbal instruction and demonstration to assist them in reaching mastery, as well as
one on one instruction to help correct deficiencies.

Other Evidence
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https://docs.google.com/document/d/1K2CuFTZpv6zkh9JSylvo7YJKALmhF9KNzCMEtgbCwYc/edit
https://docs.google.com/spreadsheets/d/15YdMwOprEx04u8_tiIkY0EFTwvsuunslqDV5YweTZ5A/edit#gid=0
https://www.youtube.com/@singkingkaraoke

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may

use as information-recall.
These will be embedded below in the daily learning plan.

Stage 3: Instructional Design

What will | learn?

Why will | learn this?

How | will get there (learning targets & lessons):

How will | know when | have
learned it?

Lesson 1: Instrumentation

| will be able to discuss the
instruments that normally fill out
different types of bands (Rock, Funk,
Jazz). | will also learn the difference
between the different styles.

| will learn this so | can accurately
create bands based on the musicians
| have available to me

| will know | have learned this when |
can discuss the different styles and
characteristics of each.

Lesson 1:
e Roles of Instruments

e © The most Commonly Used Jazz Instruments

Lesson 2: Set Lists

| will be able to create a set list with
the songs available to me that will
lead to an exciting set and strong
performance

| will learn this because the order of
songs in a concert or performance set
impacts the energy of both the band
and crowd.

I will know | have learned this when |
can create an exciting show for an
audience through a well created set
list.

Lesson 2:
e How to Write a set list

e Song selection

Lesson 3: Stage Set up

| will be able to design a lighting
scheme and stage set up for a band
performance

| will learn this because the
environment of the performance
impacts the way the audience
perceives the music and the
entertainment aspect of the show

| will know | have learned this when |
can successfully create a lighting
design on the lighting board that can
be saved as a submaster and create
a band layout that allows the band to
communicate while performing on
stage.

Lesson 3:

e © DMKX Lighting | A Musician's Guide to Stage Lighting
e @ Rock Concert Lighting Design

Lesson 4: Stage Presence

| will be able to create an exciting
stage and performance atmosphere
through how the band maneuvers the
show

| will learn this because the vibe and
engagement factor of the band will
directly impact the audience
enjoyment and reaction to the show

| will know | have learned this when |
can use the tools provided to create
an interactive and entertaining show.

Lesson 4:

e © How To Improve Your Stage Presence

e Stage Performance Techniques
o Rubric: &8 Rock Band Performance
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https://www.youtube.com/watch?v=m581KzEB0V4
https://www.youtube.com/watch?v=9wO8rP5PcUE
https://www.youtube.com/watch?v=ebhRj-dxnWE
https://www.youtube.com/watch?v=B2M346F53-g
https://docs.google.com/spreadsheets/d/15YdMwOprEx04u8_tiIkY0EFTwvsuunslqDV5YweTZ5A/edit#gid=0
https://www.youtube.com/watch?v=yQ52bk1c__c
https://www.dk-mba.com/blog/how-to-write-a-set-list
https://www.youtube.com/watch?v=XGirACdmiLM

Lesson 5: Live Performance

| will be able to perform
medium/advanced level ukulele music

| will learn this because having a
working knowledge of ukulele playing
and performance techniques is useful
for a performing musician

| will know | have learned this when |
can perform medium/advanced
ukulele repertoire with high levels of
accuracy and success.

Lesson 5:

o Rubric: {8 Rock Band Performance

September, 2024



https://docs.google.com/spreadsheets/d/15YdMwOprEx04u8_tiIkY0EFTwvsuunslqDV5YweTZ5A/edit#gid=0

SCHOOL OF ROCK!

Piano, Ukulele, and Guitar Il

Curriculum Overview
Spring 2024
Harrison Stuppler



\ Unit 1: Basic Music Theory Essentials

o 1Week
o Pitch Identification
m Ireble and Bass Clef Notation
o Rhythm ldentification
m Whole, Half, Quarter, Eighth, Sixteenth notes




Unit 1: Piano, Ukulele, and Guitar Essentials

o 3-4Weeks (~1 Week/Instrument)

o Technique refresher on each instrument
m Playing posture, position

o Review Basic Songs and Exercises

o Performance on each instrument




Unit 2: Introduction to Drum Set

o 2-3Weeks

O Drum Technique
m Holding Drumsticks
m Basic Sticking Patterns
o Drum Set Basics
m Partsof Drum Set
m Notation
o Basic Grooves
m Rock Groove
m Jazz/Swing Groove
m Funk Groove
o Auxiliary Percussion Instruments
m Congas
m Shakers
m Tambourine




\ Unit 3: Introduction to Vocals

o 2-3Weeks

o Vocal Production
m Anatomy

o Vocal Techniques
m \Warm-ups

o Melody and Harmony
m Solfege

o Performance




Unit 4: Creating and Performing as a Band!

o 4-5Weeks

o Components of a Band
m Instrumentation
m Set-up
o Musical Design
m Setlists
m Repertoire
o Performance Skills
m Stage Presence
m Stage Set-up
m Lighting
o Live Performance
m Performing for an Audience
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Grade 8 Unit 1: Genetics 1

Unit Overview

Unit Title: Genetics

Author(s): Lindsay Davenport

Grade Grade 8/Science
Level/Course:

8-10 weeks, approximately timeline is for September - November

Length/Dates:

LTI ETRAl This unit on genetics starts out with students noticing and wondering about photos of two cattle, one of whom has
2-4 sentences significantly more muscle than the other. In the first lesson set, students use videos, photos, data sets, and
describing the readings to investigate what causes an animal to get extra-big muscles. In the second lesson set, students use
main ideas, what they’ve learned from explaining cattle musculature to help them explain other trait variations they’ve seen.
NI CHIERESINIEM By the end of the unit, students figure out that environmental and genetic factors together play a role in the

of the unit. differences we see among living things.

Performance Expectations

MS-LS1-2: Develop and use a model to describe the function of a cell as a whole and ways parts of cells contribute to the function.

MS-LS1-4: Use argument based on empirical evidence and scientific reasoning to support an explanation for how characteristic animal behaviors and
specialized plant structures affect the probability of successful reproduction of animals and plants respectively.

MS-LS1-5: Construct a scientific explanation based on evidence for how environmental and genetic factors influence the growth of organisms.

MS-LS3-1: Develop and use a model to describe why structural changes to genes (mutations) located on chromosomes may affect proteins and may
result in harmful, beneficial, or neutral effects to the structure and function of the organism.

MS-LS3-2: Develop and use a model to describe why asexual reproduction results in offspring with identical genetic information and sexual reproduction
results in offspring with genetic variation.

MS-LS4-5: Gather and synthesize information about the technologies that have changed the way humans influence the inheritance of desired traits in
organisms.
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Grade 8 Unit 1: Genetics

SEP Implications

(Science and Engineering Practices)

DCI Implications
(Disciplinary Core Ideas)

CCC Implications
(Cross Cutting Concepts)

Obtaining, Evaluating, and Communicating
Information:

This unit intentionally develops this
practice. Students work with a new
element (evaluating competing
accounts in Lesson 9) and gradually
become more independent in their
use of all the other elements of this
practice. Throughout the unit students
obtain and evaluate information from
a variety of sources, including articles,
audio interviews, videos, charts,
graphs, and images. They have
formal and informal opportunities to
communicate information orally and in
writing. To support their use of this
practice, in Lesson 3 students
co-construct a version of the checklist
tool they’'ve used in prior units and
use it in Lessons 6, 10, 13, 14, and 15
with opportunities to obtain, evaluate,
and communicate increasingly
complex information. Students are
formally assessed on this practice in
Lesson 10, and then they reflect on
their use of this practice in a
self-assessment in Lesson 14.

Using Mathematics and Computational
Thinking:

This unit intentionally develops the
practice of using mathematics and
computational thinking. Students
calculate the probability of offspring
phenotypes from various parental
crosses in Lessons 8, 10, 14, and 16.
In Lesson 8 students take note that
the series of ordered steps they're
using is an algorithm (an element of
this practice they have not used
previously). In addition, students use
digital tools to analyze very large data
sets for patterns and trends in Lesson
16.

Developing and Using Models:

LS1.B. Genetic factors as well as local conditions affect the growth of the
adult plant.

Students specifically investigate the combination of local environmental
effects and genetic influences on plant growth in Lessons 13, 15, and
17. In Lesson 3, students investigate environmental effects on
musculature and the combination of environmental effects with genetic
influences on other trait variations in Lessons 15 and 16. Students are
focused on determining how genetic factors influence the growth of
organisms in Lessons 4, 5, 6, 7, 8, 9, 10, 11, 12, and 14. This DCI
element is shared with OpenSciEd Unit 7.3: How do things inside our
bodies work together to make us feel the way we do? (Inside Our
Bodies Unit).

LS1.B. Organisms reproduce, either sexually or asexually, and transfer
their genetic information to their offspring.

Transferring genetic information via sexual reproduction is the focus of
Lesson 5 specifically (in animals) and Lesson 13 (in plants), where
students also encounter asexual reproduction, and they continue to
explore how organisms reproduce asexually in Lesson 14.

LS3.A. Genes are located in the chromosomes of cells, with each
chromosome pair containing two variants of each of many distinct genes.
Each distinct gene chiefly controls the production of specific proteins,
which in turn affects the traits of the individual. Changes (mutations) to
genes can result in changes to proteins, which can affect the structures
and functions of the organism and thereby change traits.

Students investigate cattle karyotypes in Lesson 5 and then connect
chromosomes to genes, alleles, and proteins in Lesson 6, where they
also encounter an example of genetic modification that resulted in
changes to the myostatin protein, thereby affecting the structure of
animals’ musculature. Students continue to explore the
gene-to-protein-to-trait story in Lessons 7 and 8, where they hear about
the original mutation that led to a new allele, which gave rise to heavy
musculature. Additional mutation examples are added in Lessons 13
and 16.

LS3.A. Variations of inherited traits between parent and offspring arise
from genetic differences that result from the sub-set of chromosomes (and
therefore genes) inherited.

Students contrast the phenotypes of parents and offspring in Lesson 5
and connect those differences to chromosomes (genes) in Lesson 6. In
Lesson 14, students specifically contrast the variation between parent
and offspring due to sexual reproduction with the inheritance of identical
genetic information due to asexual reproduction.

Cause and Effect:

This crosscutting concept is key to
the sensemaking students do in
this unit. Students’ more
independent use of cause-effect
thinking is supported by removing
scaffolds and applying these ideas
to explain increasingly complex
phenomena. They begin by using a
cause-and-effect framing tool from
OpenSciEd Unit 8.3: How can a
magnet move another object
without touching it? (Magnets Unit)
to predict outcomes and
summarize investigation findings in
Lesson 3, and this tool is revisited
with less scaffolding in Lessons 6,
12, and 14. In Lesson 6 students
consider whether the relationship
among alleles, proteins, and
phenotype is causal or
correlational. The class develops
an initial model in Lesson 1 to
explain the possible causes of
extra-big muscles, and then in
Lesson 4 students revise that
model to represent multiple causes
contributing to the phenotype they
see. In Lesson 7 they revise a
cause-effect chain tool to include
multiple causes, carefully
considering the language involved.
In Lessons 15, 16, and 17 students
develop a model to explain how
both genetic and environmental
factors contribute to the variation
we see in living things. In those
final models, as well as in their
work calculating the probability of
offspring phenotypes from various
parental crosses in Lessons 8, 10,
and 14, students apply the idea
that some cause-effect
relationships can only be described
using probability.
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Modeling is key to the

sensemaking in this unit. Although
no new elements of this practice are
introduced, students use models to
make sense of and explain almost
every aspect of what they figure out in
this unit. Students have frequent
opportunities to develop models with
a partner, in small groups, or as a
class when they are making sense of
new science ideas.

Students then use models
independently to explain those
science ideas and relationships on
assessments in Lessons 7, 10, and
17. These models represent multiple
cause-and-effect relationships at
multiple scales, and as such this unit
offers a comprehensive opportunity to
practice developing and using models
to explain complex phenomena.

The following practices are also key to the
sensemaking in the unit:

Asking questions and defining
problems

Planning and carrying out
investigations

Constructing explanations and
designing solutions

LS3.B. In addition to variations that arise from sexual reproduction, genetic
information can be altered because of mutations. Though rare, mutations
may result in changes to the structure and function of proteins. Some
changes are beneficial, others are harmful-and-seme-are-neutral-te-the
organism.

e Students are introduced to the natural mutation that leads to extra-big
muscles in Lesson 8, and they explore the benefits and drawbacks of
this mutation in Lesson 9. In Lesson 16 students encounter other
examples of mutations and again consider their effects and how rare
they are.

LS3.B. In sexually reproducing organisms, each parent contributes half of
the genes acquired (at random) by the offspring. Individuals have two of
each chromosome and hence two alleles of each gene, one acquired from
each parent. These versions may be identical or may differ from each
other.

e In Lesson 5, students discover that sex cells contain single copies of
chromosomes, and these combine so offspring have two sets of
chromosomes. They connect genes and alleles to this pattern in Lesson
6, and in Lesson 8 students use their understanding of random
assortment along with probability calculations, and Punnett squares to
determine the chances of possible genotypic outcomes of various
parent crosses. They apply that algorithm to other organisms in Lesson
10, Lesson 13, and Lesson 16.

LS4.B. In artificial selection, humans have the capacity to influence certain
characteristics of organisms by selective breeding. One can choose
desired parental traits determined by genes, which are then passed on to
offspring.

e  Students explore selective breeding in Lessons 9 (in animals) and 13
(in plants).

LS1.B. Plants reproduce in a variety of ways, sometimes depending on
animal behavior and specialized features for reproduction.

e Students investigate plant reproductive structures in Lesson 13,
focusing on how certain pollinators interact with specialized flower
parts. The PE related to this DCI element is shared with OpenSciEd
Unit 8.6: How could things living today be connected to the things that
lived long ago? (Penguins Unit).

LS1.A. Within cells, special structures are responsible for particular
functions, and the cell membrane forms the boundary that controls what
enters and leaves the cell.

e In Lesson 2, students investigate the structure and function of muscle
cells, building on knowledge they bring from OpenSciEd Unit 6.6: How
do living things heal? (Healing Unit), which shares this DCI element.
Then in Lesson 5 and beyond when students investigate chromosomes,
they are able to build on their previous understanding of the structure
and function of the nucleus specifically

Structure and Function:

e This crosscutting concept is key to
the sensemaking in this unit.
Students explicitly use a
structure-function lens to consider
several of the ideas they’re
developing in this unit. Specific
wording in videos and readings as
well as guiding questions on
handouts and slides and in
discussions scaffold students as
they explore structure-function
relationships in complex biological
systems. They investigate how
proteins have specific structures to
do their jobs (Lessons 2 and 6),
and they learn that if there is a
change to the structure of a gene it
can affect the protein produced
(Lesson 7). Students also
investigate the specialized
structures of plants that affect the
probability of successful
reproduction (Lesson 13).

The following crosscutting concepts are also
key to the sensemaking in the unit:

® Patterns
® Scale, proportion, and quantity
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Phenomenon
Explore Anchoring Attempt to Identify Related Develop Questions
Phenomenon Make Sense Phenomena & Next Steps

Explore Anchoring Phenomenon: WWe observe a cow and other animals that have extra-big muscles.
Attempt to Make Sense: We develop initial models to explain what could be causing this phenomenon.

Identify Related Phenomena: Students think about the range of musculature in animals, and we identify variations in traits other
than musculature in different organisms.

Develop Questions and Next Steps: Our driving question is, “Why are living things different from one another?” Lesson set
driving questions are “What causes an animal to get extra-big muscles?” and “How can we explain variations we see in other
living things?”

Resources:
e Driving Question Board

KQL
Talk Activities
Summary Table
Final Scientific Modeli
Final Scientific Modeling
CCC Discussion Cards
321 Strategy active viewing
60 Formative Assessment |deas

ER
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https://www.utwente.nl/en/examination/faq-testing-assessment/60formativeassessment.pdf
https://docs.google.com/document/d/1Lr72m-QJ96e1-euqhJIMdbzrY4ODFtk6ACwmw4hLR80/edit?usp=sharing
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Driving Questions

Lesson Level Phenomena

Activity

What Should They Learn/Expected
Outcome

Learning Set 1 (Lessons 1-10):

LESSON1

3 days

differences:

Anchoring Phenomenon

How da nr%anisms get their

We observe a bull and other animals that have extra-
big rmuscles. We develop initial models to explain
what could be causing tﬁis phenomenon. We also
realize that there is a range of musculature in animals,
and we identify variations in traits other than
rnusculature in different organisms. After listing
related phenomena, we develop a Driving Question
Board and ideas for future investigations.

1.A Develop and/or use a model to predict
what is causing these animals to have
extra-big muscles.

1.B Ask questions that arise from careful
observation of pictures of animals with
different musculature to seek information

How do extra-big muscles

close?

Inwestigation

,r"_ll-'.e_'":n j LD' _|
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- ==

compare to typical ones up
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Students view videos and images of muscle
composition and analyze data from extra-
big-muscled animals versus typically muscled
animals showing differences in muscle cells.

extra-big-muscled animals and typical ones.

We figure out these ideas:

* Proteins are important structures in the
body rmade of atorms.

* Muscles move by shortening (contracting)
and lengthening (relaxing) with help from
specific proteins called actin and riyosin.

* Extra-big muscles have more musJe cells
than typical ones, those cells are larger in
area, and they have rore mass.

.’—,fwt“_:" We f'gl;' m;‘;’:n?aeﬂ'g?fa other animals have extra- about what causes these variations in
=z big muscles like we have never seen before, populations.
and we are not sure how they ﬁot that way.
There are cattle (and several other animals) * There are many variations of characteristics
that have extra-big muscles. (traits) in living things.
* We have a lot of questions and ideas to
pursue.
LESSON 2 s i grarna]) o il sk rvmmctan o ca b, e 2 et We observe images and video animaticns about what 2.A Obtain, evaluate, and communicate
" muscles look like up close and how ruscles work. We information about muscles in various media
1 day : compare photos and data about muscle cells from and visual displays, including models of

complex protein structures, to describe (1) how
the function of those proteins depends on
their shape and (2) how the muscle cells of
extra-big-muscled animals compare with
those of typical animals.
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LESSON 3

1 day

How do diet and exercise
affect muscle size?

Investigation

== =
== Fon)
- | - Vi "'.f'-l.l
e — | == =5,

Data in text, images, graphs, and charts show
the effect of diet and exercise on muscle
growth,

We evaluate inforrnation in texts, images, graphs, and
tables in order to determine the effect of diet and
exercise on muscle growth.

We figure out these ideas:

* Exercise and diet play important roles in
building muscles. Exercise has a
influence on musculature. Diet has a small
influence on musculature.

* During exercise, tension on the muscle
fibers leads to microtears, which interfere
with actin and myosin. These tears are
repaired, resulting in thicker and longer
ruscle fibers.

* Protein from food is required to build and
rnaintain muscle.

3.A Obtain, evaluate, and communicate
information to determine the effects of
exercise and diet in the development of
muscle tissue.

LESSON 4

1 day

What is different about the
food and exercise for cattle

with extra-big muscles?

Prablematizing

=

puy)

I;f-

A farmer talks about the lifestyle and diet of
extra-big, heavily muscled cattle. images of
baby cattle show that heavily mus

animals are born with bigger muscles.

We update our classroom consensus model to
include our findings about the role diet and exercise
play in making muscles. We attemnpt to apply our
class model to explain how the extra-ruscled cattle
would have developed their muscles, but we realize
the model cannot explain the differences in
musculature we see. We learn more about the diet
and habits of these cattle by listening to a farmer
wha raises thern, and we also find out that the calves
that grow u[:r to be heavily muscled are bom with
rmore muscles than calves that don't grow up to be
heavily muscled. We discuss how this information
impacts our model.

We figure out these ideas:

+ Diet has a small influence on musculature
for cattle with extra-big muscles.

* [Exercise also has a small influence on
rnusculature for cattle with extra-big
muscles.

+ Diet and exercise can't explain all the
variation we see in musculature so there
must be other factors involved.

4.A Develop and use a model to construct a
scientific explanation based on evidence for
how different environmental factors (cause)
influence variation in a trait (effect).
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LESSON 5
2 days

Where do the babies with
extra-big muscles get that
trait variation?

Investigation

il

—

Pedigrees of cattle show patterns between
relatedness and musculature. We can see
chromesomes in images of sperm, eggs, and
muscle cells.

We analyze cattle famlly:iphmus to find patterns
between relatedness and musculature. We wonder
how muscles actually get from parents to offsprin
and we zoom in to lock at the clilmmm-nmes inside
Sﬁverm and egg cells. We make connecticns between
e karyotype of an offsprings muscle cell and
chromosomes in the sex cells of the parents.

We flgure out these ideas:

If an individual is heavily muscled, both
parents have extra-big or medium muscles.

* Chromosomnes are passed from parents to
offspring when the sperm and egg fuse
during fertilizaticn.

. Efg and sperm each have half the number

chromosomes as the muscle cells.

* The ka.n_.norEpe shows that muscle cells have
two of kind of chromosome.

* Ineach pair of chromosomes shown on the
karyotype, one chromosome is from the
egg the other is from the sperm.

5.A Use a model to describe and predict the
patterns in variations in traits between parents
and offspring in a pedigree.

5.B Develop and use a model to describe the
unobservable mechanism of fertilization, in
which parents each contribute half of the
chromosomes an offspring has, by discerning
patterns in the number and types of
chromosomes in the sex cells of parents and
the body cells of offspring.

LESSON 6
2days

How do chromosomes cause
cattle to be born with extra-
big muscles?

Inwestigation

“‘ﬂ""‘l“'-E-|--
:,.—---w
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The cattle photo cards we analyzed last time
and arganized into pedigrees now include
images of protein(s] found in their bodies and
data about their genotype, so we can look for
patterns related to the heavily muscled

phenotype.

We consider the scale of chromosomes and proteins,
then reorganize cattle photos that include new
information about each individual's chromosomes
and ryostatin proteins, We construct initial models
showing the pattermns we found, and construct a
consensus model to explain the comelations we see.
We read and synthesize articles to find evidence of
cause-effect relationships among allele, protein, and

phenotype.

We figure out these ideas:

* Chromosomes have specific regions called

%::nes and the different possible forms of
e genes are called alleles.

* The different alleles of the genes (the

genotype) determine the protein(s) that
ets made

+ Different forms of a protein, like myostatin,
can lead to vanations, like extra-big or
typical muscles.

6.A Develop and use a model to describe
correlational relationships among
chromosome pairs containing two variants,
specific proteins, and the trait of musculature.

6.B Critically read scientific texts to obtain
evidence that a distinct gene is the cause for
the production of a specific protein related to
the trait of musculature.
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LESSON7
2 days

How does an animal get
extra-big muscles?

Putting Pieces Together

We update our classroom consensus model and
revise our initial models to include cur recent findings
about the roles of genes, alleles, and the myostatin
protein in developrnent of the typically, medium-,
and heavily muscled phenotypes. Using our model,
we predict that a sibling's phenotype will be the
sarme, but we see examples of cattle siblings with
different phenotypes, so we need to figure out more
about that next time.

7.A Develop a model to show how genetic
factors influence (cause) variation in a trait
(effect) by controlling the production of
specific proteins.

— B
e
_I'rw_ I :' . " Pam— We figure out these ideas:
e + The alleles an animal gets from the sperm
and egg of its parents [(its genotype)
deterrnine the myostatin protein(s) that
Students put together the pieces of recent animal produces, which influences the
phenomena: cattle karyotypes; chromosomes rnusculature {phenngpe‘,l we see,
in sperm, egg, and offsprings cells; genotype; *  Our model predicts that siblings will look
and myostatin data. the same, but that's not the case for actual
cattle (or other exarmples we know).
LESSON 8 = gy We investigate the inheritance patterns of the 8.A Use mathematics and computational
E = - | E] A m statin gene by compari Ene pmpgrtinn of thinking to find patterns about genotypic and
2 days [ [eJ-1=] —) different genotypes collected from pedigrees that phenotypic outcomes resulting from crossing

Why don't offspring alwa

look like their parents or their

siblings?
Inwestigation

l

—
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Offspring don't always ook like their parents

= =z ™

Hal il =

[

il =
27 | B

or their siblings even though biological siblings

get their genes from the same two parents.

show the results of known crosses. We use simple
rnathematical models to help us predict the outcome
of known genetic crosses.

We figure out these ideas:

* We can predict the proportion of offspring
with different genotypes, and hence
phenotypes, based on the genotypes of the

rents.

* The likelihood of getting various
phenutype_;. b A on the parents’

eno or the statin protein is
|nkedt¥;ﬁ1e phenmnnn thF;t alleles
separate into different sex cells and can
recombine at fertilization in ways different
than what was seen in either parent.

individuals with specific genotypes.

8.B Plan and carry out an investigation to
collect data and uncover patterns that support
the idea that chromosome pairs separate
when sex cells form and then recombine at
fertilization, so each parent contributes half of
the genes acquired (at random) by the
offspring.
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LESSON 9 ] [ B

2 days

How do farmers control the
variation in their anirmals?

We read three articles about how farmers breed
animals for selected-for trait variations, and we run a
computer simulation to control breeding in order to
create individuals with selected-for trait variations.

We figure out these ideas:

* Ower time, farmers can use selective
breeding to change the trait variations in a
population of sexually reproducing
organisms.

* Some mutations can have beneficial effects
and some can have negative effects on an
organism.

* In selective breedlngeﬁea le choose which
individuals with ben trait vanations are
bred more often together than individuals
without those beneficial trait varations.

9.A Obtain, evaluate, and communicate
information regarding the effect of selective
breeding in one type of sexually reproducing
organism.

9.B Use mathematics and computational
thinking to determine the beneficial and
harmful effects of selective breeding in
sexually reproducing organisms by examining
the frequency of certain trait variations and
combinations in a population over time.

Inwestigation
ZIR = = D LTI
=== == I T
Articles and a computer simulation allow the
class to work with selective breeding to see
how certain combinations of alleles lead to
generations with costly or beneficial
outcomes.
LESSON 10
1 day

How can we use our model to
explain a different trait
variation?

Putting Pieces Together

ZEl

The probability of a
certain color scales win, tran:

dfish offspring having
rent, or
speckled) can be predicted based on the
phenotype of its parents.

After a brief navigation conversation, we work

independently to demonstrate understanding on a

mlﬂnﬁ nt assessment--a transfer task involving
fish breeding.

We figure out these ideas:
= Qur rodel to explain trait vanations from
the parents genotypes to the offspring's
phenotype can be used to explain a
phenomencon other than catt
rnusculature.

10.A Critically read scientific texts and
construct an explanation using models and
math to describe how sexual reproduction
results in offspring with genetic variation in the
context of goldfish coloration.

Idfish A men

Assessment:

Learning Set 2 (Lessons 11-17):
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10

LESSON 11

1 day

How can we answer the rest
of our questions?

Problematizing

)
L"W-iflf

Organisms have traits with patterns of
vanation that are different from what we saw
in the cattle musculature.

We check in on our DGB to acknowledge what we've
figured out so far and take note of where we still have
questions about organisrns other than cattle and
traits other than muscles. We sort images of other
arganisms and discover that their variations
encompass a continuous range rather than a few
distinct phenotypes. Based on our model, we record
new guestions to drive further investigation.

We figure out these ideas:
« \arations can be a continuous range, not
always distinct types or categories.

* We have a lot of questions about other
organisms and the variations we see in their
traits.

11.A Ask questions to refine our model
explaining the causes of trait variations we see
in other organisms.

LESSON 12
1 day

Do plants have genetic
material?

Investigation

A

4

Genetic material can be visualized inside both
animal and plant cells.

We guestion whether plants also have genetic
raterial and wonder it there is an investigation that
would allow us to see that matenal We watch a video
of a scientist isolating genetic material from animal
cells and then we plan an investigation to break open
plant cells (strawberries) and see if we can isolate the
sarme material from them. We carry out our
investigations and discuss the results as a class.

We figure out these ideas:
+ Genetic material is so small we can't see it

when it is from only a single cell (and we
usually can't see single cells without a
ricroscope).

* There is a lot of genetic material in each cell
because there are thousands of genes in
each cell

* There are rany cells in a small sample of
rnuscle or plant tissue, so we are able to get
enough genetic material out of the cells to
seeit.

12.A Plan and carry out an investigation to
produce data to serve as the basis for evidence
that plants have genetic material inside their
cells that can be visualized (scale).
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LESSON 13

2 days
How do plants reproduce?

Investigation

I
)
Vo

The structures of flowers have similar
functions to the reproductive structures in
hurnans, which can help us discern the
reproductive process in plants.

After determining that flowers are involved in plant
reproduction, we investigate their structures,
comparing their functions to reproductive structures
in hurnans. We obtain information about how the
structures of flowers can interact specifically with
different pollinators. Revisiting the trait variations that
we saw in Lesson 11, we read and watch videos about
how farmers breed and propagate plants.

We figure out these ideas:

* Flowers have structures involved in sexual
reproduction, including structures
equivalent to sperm and cells.

+ Some structures of flowers (andfor seeds)
increase the chances of the plant's
reproduction by attracting and using
ani

* Sexual reproduction in plants results in
genetic variation that le can take
adwvantage of to selectively breed for
desirable trait vanations.

* Some plants can also reproduce asexually
[on their own or with human assistance),
resulting in offspring with the identical
phenotype as their parents.

13.A Construct an explanation, using a
representation of plant reproductive parts, for
how these specialized structures support
sexual and asexual reproduction in plants
(function).

LESSON 14
2 days

(How) do other organisms
reproduce without sperm and

eggs?
Inwestigation

—
==

Planaria reproduce asexually by being cut

into pieces then ting, as shown in a
video. Other organisms also reproduce
asexually.

We work in small groups to research and share about
an organisrm that uses asexual reproduction. We
discuss how the genetic information of offspri

from asexual reproduction compares to that of the
parent. We observe a video of planarian regeneration,
and we discover that the resulting planaria do not
always lock identical.

We figure out these ideas:

* Several different methods of asexual
reproeduction all result in genetically
identical offspring.

* We test our asexual reproduction model by
locking at planeria and find they are not
identical.

14.A Obtain, evaluate, and communicate
information about how organisms reproduce
asexually and transfer their genetic
information to their offspring, which results in
offspring with identical genetic information.
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LESSON15
1 day

How do we get variations if
the genetic information is
exactly the same?

Investigation

When exposed to light, planaria lose their
pigment. Apple redness depends on
termperature and light, among other factors.
Flamingos get their pink color from the food
they eat.

We integrate inforrmation from ima?es and text about
how planaria color was affected by light exposure,
and we consider how environmental factors like light
rnight influence other ranges of variation we've seen.
We obtain scientific information from texts about
color vanation in apples and flamingos and then
construct and use models to explain the different
environmental factors that cause the r of
varation we see in apple and flamingo colors.

We figure out these ideas:

* Environmental factors can cause a
continuous range of varation.

* We begin to notice that different
environmenital factors and genetic factors
can influence trait varation to different
degrees.

15.A Construct an explanation using a model
to explain the influences of environmental and
genetic factors on trait variation.

LESSON 16
2 days

How much of trait variation in
a population is controlled by
genes or by the environment?

Investigation

TV —
==
Fl

Articles about trait variation in organisms
show that the variations are due to a
combination of genetic and environmental
factors.

We investigate the variation found in wheat kernel
coloration to learn this trait is controlled by more
than one pigment-producing gene. We use this new
idea in addition to what we l%amed about
environmental factors in Lesson 15 to update our
classroom consensus model explaining variation we
see in cattle musculature. We investigate the
distribution of human arm span lengths and
independently use our model to explain which
factor(s) affect arm span. Finally, we share our
models in small groups and hold a Consensus
Discussion about what we figured out about these
influences on all traits.

We figure out these ideas:

+ Different traits and vanations are influenced
differently by genes and environment.

* Most trait variations are influenced bE a
combination of multiple genes and the
environment and to varying degrees
depending on the trait.

* |tis rare to have a single gene influence a
trait vanation.

16.A Analyze and interpret patterns in data to
provide evidence that a combination of genes
and environment is causing the variation we
see in traits.

16.B Develop and use models to show
multiple causes of variation within a trait.
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Grade 8 Unit 1: Genetics

13

LESSON 17 afernod Pt meassmammasts in and areund Hurmboid: Stata Park

2 da'r'E " ";';;“=m""‘m“' Rrmmmm—— —
Why are living things ; :

different from one another? -

Putting Pieces Together 1 w l J

7 ';.E s
L ol .@J o

Coast redwood trees have variation in their
heights in different areas of their environment.
Coast redwoods are more successful at
reproducing asexvally than sexually, although
they can do both.

We revisit our Driving Question Board to evaluate and
answer our guestions. We use this time to ask any
clarlfy‘;? questions to refine our understandi abnut
cur models for how living things are different

one another. Then we demonstrate understa.ndlng on
a surnmative assessrment transfer task involving
redwood trees.

17.A Ask questions to clarify and refine our
model explaining what causes living things to
be different from one another.

17.B Construct an explanation about how
environmental and genetic factors influence
the growth of organisms and how organisms
reproduce, either sexually or asexually, and
transfer their genetic information to their
offspring.

Assessment: Redwood Assessment
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https://docs.google.com/document/d/1IivrCQTKPEGuNLH9_8_VuRE83dwp6y9LARRvhDgEFhA/edit?usp=sharing

Anchoring Phenomenon

Students observe a bull and other
animals that have extra-big
muscles. They develop initial
models to explain what could be
causing these animals to have
such big muscles. After generating
a list of related phenomena of
other organisms that are generally
the same but have wide variations
in some of their features, they

. . A et R o A Tt o : s .
d eve I O p a D rl V I n g Q u e St I O n B O a rd Top to Bottom: Wright Charolais; Druet, T., Ahariz, N., Cambisano, N. et al. Selection in action: dissecting the molecular

underpinnings of the increasing muscle mass of Belgian Blue Cattle. BMC Genomics 15, 796 (2014).

and ideas for future investigations. SISO e




Driving question: Why are living things different from one another?

Lesson Set 1: What causes an animal to get extra-big muscles?

Learning
Sequence

Lessons 8-10

Students explore

Students investigate Students discover Students calculate the
animals with extra-big environmental factors patterns in cattle probability of offspring
muscles and describe such as diet and pedigrees, proteins, genotypes from various
other examples of exercise thatinfluence and chromosomes to parental crosses and
trait variations from muscle growth. determine how explore outcomes of
their lives. genetic factors artificial selection.

influence phenotypes.

Lesson Set 2: How can we explain variations we see in other living things?

Lessons 12-14

Lessons 15-17

Now that students have Students investigate Students explore how
figured out the causes how plants reproduce, environmental and
of extra-big muscles, including asexual genetic factors both
they revisit their reproduction, which influence the trait
questions about leads students to variation we see and
variations in other traits. investigate asexual realize that phenotypic
reproduction in other variation is complex
organisms and wonder and multifactorial.
about other influences
on phenotypes.




Performance Expectations

e MS-LS1-2: Develop and use a model to describe the function of a cell
as a whole and ways parts of cells contribute to the function.

e MS-LS1-4: Use argument based on empirical evidence and scientific
reasoning to support an explanation for how characteristic animal
behaviors and specialized plant structures affect the probability of
successful reproduction of animals and plants respectively.

e MS-LS1-5: Construct a scientific explanation based on evidence for
how environmental and genetic factors influence the growth of
organisms.



Performance Expectations

e MS-LS3-1: Develop and use a model to describe why structural
changes to genes (mutations) located on chromosomes may affect
proteins and may result in harmful, beneficial, or neutral effects to the
structure and function of the organism.

e MS-LS3-2: Develop and use a model to describe why asexual
reproduction results in offspring with identical genetic information and
sexual reproduction results in offspring with genetic variation.

o MS-LS4-5: Gather and synthesize information about the technologies
that have changed the way humans influence the inheritance of
desired traits in organisms.



Assessment Highlights

After a brief navigation conversation, we work
independently to demonstrate understanding on a
m nt assessment--a transfer task involving
ish breeding,
We figure out these ideas:
¢ Our model to explain trait variations from

Mid-Unit Assessment:
Lesson 10: = e e
Goldfish Assessment The probabilty ofa goldfish offsprng having D et e

certain color scales (brown, tran: tor
speckled) can be predicted bm
phenotype of its parents.

Kot e e L We rewisit our Driving Question Board to evaluate and
) sttt cn ooy (5 puireut atysamans {§ bbb e answer our questions. We use this time to ask any

chrmuestions to refine our underst about
our for how living things are different from

Final Assessment: - T i sscimens sancier kg
,MMH.

redwood trees.
Lesson 17: "i ..... AL
Redwoods Assessment B

Coast redwood trees have vanation in their
heights in different areas of their environment.
Coast redwoods am“mcz'e succeus;lh';l :;th M
reproducing asexually than sexually, althoug
they can do both.



https://docs.google.com/document/d/165Idnivv4yvdRYIKqY8W_jtQ0CbxnCiGSbwqJyfwnTc/edit?usp=sharing
https://docs.google.com/document/d/1KOD-7bQ_y4EAKSV_N6UaQLwLaY2FhOLuQ2gSgrrhAgU/edit?usp=sharing

BOARD OF EDUCATION
SOUTHINGTON, CONNECTICUT

Informational Only X Board Meeting Date _October 24, 2024

Decision Requested Agenda Code 9c.

AGENDA REPORTING FORM

Agenda Topic: SHS World Language Year 1, Unit 2: Families & Communities - Revised

Curriculum - First Reading.

Summary of Issue: SHS World Language Year 1, Unit 2: Families & Communities - First

Reading.
Background:

Alternative Strategies: N/A

Cost (if applicable): N/A Funding Source: N/A

Beginning Date of Program or Project: N/A

Ending Date of Program or Project: N/A

Recommendation or Comment: The Board of Education Curriculum & Instruction Committee

is bringing the SHS World Language Year 1, Unit 2: Families &

Communities - Revised Curriculum to the full Board for a First Reading.

Titles of Attachments: %/%K

1.~ Course Proposal Signature of Staff Member Submitting Report

e TP s
Signature of Superintende%t/of Schools




Unit 2: French 1 Novice mid/ Novice high ACC
Unit 2 Overview

Families and Communities: Family, Traditions, and Holidays

Unit Title: é%éé@

Grade Novice Mid/Novice High French
Level/Course:

Length/Dates: BWEEKS

In this unit, students share basic information about family and family members
and learn to ask basic questions in a conversation about family members’
appearance and family traditions. Students learn vocabulary and grammar to
describe family members' looks and basic personalities. They learn about
target culture holiday traditions that are celebrated with families. At the end of
the unit, students can interpret authentic texts about target culture holidays and
family traditions.

Unit Summary:
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Communication: Communicate effectively in more than one language in order to function in
a variety of situations and for multiple purposes

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

Cultures: Interact with cultural competence and understanding

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding.

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (social justice standards & intercultural competency
standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a
variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

May, 2024



Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Enduring Students will understand...

Understanding(s): e cultural comparisons between the holidays they celebrate and
What are the big holidays from the target culture.

picture e how to describe their family in the target language

understandings that e how to describe their traditions and compare them to traditions from
are transferable the target culture.

across contexts,

places, and times?

How is family defined?

Why are traditions a part of family life?

How do we celebrate holidays and traditions?

How are our traditions and holidays similar to and different from others
around the world?

Essential
Question(s):

These questions are
related to the
enduring
understandings and
provide relevance for
the learning in the
unit.

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

e Family members vocabulary e Use “I have” to share members of their family
e Subject pronouns e Describe the physical characteristics and
e Possessive adjectives personality of themselves and family members
e Describing in the third person: personality e Describe activities they like to do and with whom
and physical characteristics they do them
e Vocabulary for parties and celebrations e Name products and practices of common
e ‘| like/l don’t like” with activities related to holidays in the US.
celebrations e Compare products and practices of holidays in
e Products, practices, and perspectives of a the target culture and US holidays
birthday celebration e |dentify perspectives of target culture holidays
e Products, practices, and perspectives of e Can communicate at a Novice Mid Proficiency
end of the year celebrations Level

Stage 2: Evidence of Student Learning
Performance Tasks

May, 2024



Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Speaking Mode:
Goal: Students will be able to introduce and describe their family members.
Role: You are welcoming a host student that will be staying with you this summer.
Audience: A student from the target culture who is looking to study abroad in Southington and
stay with you.
Situation: Before your host student arrives, you are sharing descriptions of family and friends that
are important to you and that your host student is likely to meet upon their arrival.
Product: slideshow presentation with photos and basic information for each person
Standards and Criteria for success:

e Create a presentation with a separate slide for 3 different important people in your life

e FEach slide must include in the target language:

o Name

Age
Birthday
Hair and Eye color
Physical description
Personality description
2 activities the person likes to do
photo of the person

O 0O O0OO0OO0OO0Oo

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
B PBA: performance based assessment; families and communities

Evaluative Criteria
How will you evaluate this task? How will you provide feedback to students?

B Novice Mid rubric

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quizzes

Exit tickets

Edpuzzle

Language lab activities and conversations

IPA: Integrated performance assessment
Interpretive task: Interpret an authentic text about a target culture holiday or celebration

Interpersonal task: ask questions of a partner about their holiday traditions
Presentational writing: write a cultural comparison about holiday traditions and activities

Stage 3: Instructional Design

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

May, 2024


https://docs.google.com/document/d/1U3zUENzR5jTeXxU6RcbW9vZVV4P1gb4l-glt6Gp53Mk/edit?usp=sharing
https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
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Vocab list

Students learn vocabulary to identify family members in French

Learning Target:

Relevance:

Success Criteria:

Students can:
e |dentify members of their
family
e Have conversations about
who is in their family.

Real world connected:

Students will be able to introduce
themselves to speakers of the
target language. Students are
interested as they are sharing
information about themselves and
their family members

Students can:

e Interpret descriptions of
family and fill in a family
tree.

e Use “Jai” and forms to say
who is in their family, how
many family members they
have (ie how many
siblings, etc).

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

B La famille Quiz # year1

Bl Ask about someone's family

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

personality.

Students learn subject pronouns and use adjectives to describe family members' appearance and

Learning Target:

Relevance:

Success Criteria:

Students can:

e Use pronouns to describe
family members.

e Describe family members
physical characteristics

e Describe family members
personality traits.

e Use possessive adjectives
to identify how people are
related to them.

Real world connected:

Students will be able to introduce
a family member’s appearance to
connect to other people

Students can:

e Use “étre” in the third
person.

e Use “étre” with adjective
agreement to describe
their family member

e Use “Avoir” in the third
person to say hair/eye
color.

e Use possessive adjectives
to identify and describe
their family members.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Interpretive listening Activity
Edpuzzle

Activity/Task 3
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https://docs.google.com/document/d/17E950tHu26MQDaOTI5Ht87CTv9eYxRM4zH0qRbE2kIA/edit
https://docs.google.com/document/d/1WkUCh1-kIlitFPtvX32IuNzYvzK_OYZQW3icmt7RQI8/edit
https://docs.google.com/document/d/1r0L6Rtfv8MooX59uvpcyVnjq79KSSfHxveDOxp-_xTM/edit
https://web.kamihq.com/web/viewer.html?state=%7B%22ids%22%3A%5B%221YESUpPFABSI1XsQBDLXJQKKwyvSXsxB6%22%5D%2C%22action%22%3A%22open%22%2C%22userId%22%3A%22103805890947991637394%22%2C%22resourceKeys%22%3A%7B%7D%7D&kami_user_id=8739504
https://edpuzzle.com/media/630ff6bfd36a1440d9a1ef2a

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Students talk about what they like to do with their family members.

B Copy of Vocab traditions/ celebrations

Learning Target:

Relevance:

Success Criteria:

Students can:
e Describe what they like to
do in their free time.
e Describe activities they
partake in with family
members.

Real world connected:

Students will be able to introduce
a family member’s appearance to
connect to other people

Students can:

e Describe what they like to
do with “ J'aime + infinitive”

e Answer: “Avec Qui?” to
describe who they do the
activity with (ie. watch TV
with siblings, go shopping
with parents, etc).

e Use indirect pronouns with
“Aimer” to talk about what
other family members like
to do.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

Language lab
PBA (outlined in stage 2)

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Holiday traditions in French Speaking Countries: Products, practices and perspectives

Learning Target:

Relevance:

Success Criteria:

Students can:

e Identify cultural products
and practices of new
celebration in Algeria

e Identify cultural products
and practices of New
Year’s celebrations in the
target culture.

e Identify products and
practices they also do in
their own culture.

e Identify cultural
perspectives from the
products and practices of
the holiday.

Real world connected:

Students will be able to introduce
a family member’s appearance to
connect to other people

Students can:

e Interpret authentic texts
about New Year’s
celebrations.

e Interpret authentic texts
about Yennayer, New year
in Algeria. .

e Use “Jaime + infinitive” to
describe the activities they
do for the same
celebration.

e Students can match the
cultural traditions with the
expression of the cultural
perspective.
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https://docs.google.com/document/d/1M6ApfnsK1YtFZy_n30ffgsJgg8G2xMPuT6pq8_4gG4k/edit

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

Interpretive task to assess vocabulary and cultural perspectives.
E Copy of Vocab traditions/ celebrations

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Comparison of holidays

B Copy of Vocab traditions/ celebrations

Learning Target:

Relevance:

Success Criteria:

Students can:
e Talk about their New year
traditions.
e |dentify products and
practices of the their New
Year traditions

Real world connected:

Students will be able to introduce
a family member’s appearance to
connect to other people

Students can:
e Talk about their birthday
traditions.
e Identify products and
practices of the
quinceafiera traditions

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

E Copy of La galette des rois de Trotro ( étape par étape)
les celebrations et les traditions

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning

around the learning target(s)

Various Tier 1 strategies employed in the teaching of this unit

Flip grids are possible for presentations instead of live presentations
Use of close captions, tiered reading tasks

Resources

Any materials and resources related to Stage 3 learning activities.

ZS French 1 - Family and community
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https://docs.google.com/document/d/1M6ApfnsK1YtFZy_n30ffgsJgg8G2xMPuT6pq8_4gG4k/edit
https://docs.google.com/document/d/1M6ApfnsK1YtFZy_n30ffgsJgg8G2xMPuT6pq8_4gG4k/edit
https://docs.google.com/document/d/1DhFrG-JdKZvAYZ4BlIUkOJci6r-Z327nBK-iGMNnpBM/edit
https://docs.google.com/presentation/d/11SVqgObI3C-AQvWb7Gheg4hFrFEHyhLXGk3m7AlDmU4/edit#slide=id.gbe85220ce5_0_0
https://docs.google.com/presentation/d/19rOeGPrnpCswY5SdEbSvkwlAr5ASbC6qHU6rG7mQiFY/edit#slide=id.g26242022d8f_0_7

Unit 2: Italian 1 Novice mid/ Novice high ACC

Unit 2 Overview
Families and Communities: Family, traditions, and holidays

Unit Title: é%éé@

Grade Novice Mid/Novice High Italian
Level/Course:

Length/Dates: BWEEKS

In this unit, students share basic information about family and family members
and learn to ask basic questions in a conversation about family members’
appearance and family traditions. Students learn vocabulary and grammar to
describe family members' looks and basic personalities. They learn about
target culture holiday traditions that are celebrated with families. At the end of
the unit, students can interpret authentic texts about target culture holidays and
family traditions.

Unit Summary:
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Communication: Communicate effectively in more than one language in order to function in
a variety of situations and for multiple purposes

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

Cultures: Interact with cultural competence and understanding

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding.

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (social justice standards & intercultural competency
standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in
a variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

May, 2024



Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Enduring Students will understand...

Understanding(s): e cultural comparisons between the holidays they celebrate and

What are the big holidays from the target culture.

picture e How to describe their family in the target language

understandings that e How to describe their traditions and compare them to traditions from
are transferable the target culture.

across contexts,

places, and times?

Essential
Question(s):

These questions are
related to the

How is family defined?

Why are traditions a part of family life?

How do we celebrate holidays and traditions?

How are our traditions and holidays similar to and different from others
around the world?

enduring
understandings and
provide relevance for
the learning in the
unit.

What will students be able to do...
Skills, processes and/or knowledge that are related

What will students know...
Factual information, vocabulary and basic

. to each indicator and which students will be able to
concepts related to each indicator

use in new contexts/with new material

e Family members vocabulary Use “l have” to share members of their family
e Subject pronouns e Describe the physical characteristics and
e Possessive adjectives personality of themselves and family members
e Describing in the third person: personality e Describe activities they like to do and with whom
and physical characteristics they do them
e Vocabulary for parties and celebrations e Name products and practices of common
e ‘| like/l don’t like” with activities related to holidays in the US.
celebrations e Compare products and practices of holidays in
e Products, practices, and perspectives of a the target culture and US holidays
birthday celebration e |dentify perspectives of target culture holidays
e Products, practices, and perspectives of e Can communicate at Novice mid proficiency
end of year celebrations level

Stage 2: Evidence of Student Learning
Performance Tasks
Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Presentational Speaking Mode:
Goal: Students will be able to introduce and describe their family members.
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Role: You are welcoming a host student that will be staying with you this summer.
Audience: A student from the target culture who is looking to study abroad in Southington and
stay with you.
Situation: Before your host student arrives, you are sharing descriptions of family and friends that
are important to you and that your host student is likely to meet upon their arrival.
Product: slideshow presentation with photos and basic information for each person
Standards and Criteria for success:

e Create a presentation with a separate slide for 3 different important people in your life

e FEach slide must include in the target language:

o Name

Age
Birthday
Hair and Eye color
Physical description
Personality description
2 activities the person likes to do
photo of the person

O 0O O0OO0OO0OO0Oo

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

B Unit 3: Fam & Comm PBA ACC 2022

B Unit 3: Fam & Comm PBA ACA 2022

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
& Novice Mid rubric

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quizzes

Exit tickets

Edpuzzle

Language lab activities and conversations

IPA: Integrated performance assessment

Interpretive task: Interpret an authentic text about a target culture holiday or celebration
Interpersonal task: ask questions of a partner about their holiday traditions
Presentational writing: write a cultural comparison about holiday traditions and activities

E MIDTERM Year 1 Unit 3- ACA
E MIDTERM Year 1 Unit 3- ACC

Stage 3: Instructional Design

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://docs.google.com/document/d/1tC7I6JV61OGkEhF5oxC-F1qCrwroHt2VIV7hNkBw5uo/edit?usp=sharing
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Students learn vocabulary to identify family members in Italian.
B Blank Copy of Year 1 Unita 3: Families and CommunitiesResource Packet

B Vocabolario della Famiglia e le Feste- completed copy

Learning Target:

Relevance:

Success Criteria:

Students can:
e Identify members of their
family
e Have conversations about
who is in their family.

Real world connected:

Students will be able to introduce
themselves to speakers of the
target language. Students are
interested as they are sharing
information about themselves and
their family members

Students can:

e Interpret descriptions of
family and fill in a family
tree.

e Use “io ho” and forms of
avere to say who is in their
family, how many family
members they have (ie
how many siblings, etc).

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

Summative:

B La famiglia prova CCF E La famiglia prova H

Language Lab Activities

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students learn subject pronouns and use adjectives to describe family members' appearance and

personality.

Learning Target:

Relevance:

Success Criteria:

Students can:

e Use pronouns to describe
family members.

e Describe family members
physical characteristics

e Describe family members
personality traits.

e Use possessive adjectives
to identify how people are
related to them.

Real world connected:

Students will be able to introduce
a family member’s appearance to
connect to other people

Students can:

e Use “essere” in the third
person

e Use “essere” with adjective
agreement to describe
their family members

e Use “avere” in the third
person to say hair/eye
color.

e Use possessive adjectives
to identify and describe
their family members.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

Summative:

B adjective quiz ACA
B adjective quiz ACC
Edpuzzles
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https://docs.google.com/document/d/1taJ29ut-ZPZco75VYeIhARPIsrf0ItpcGE7OtT1cICw/edit?usp=sharing
https://docs.google.com/document/d/15-wfBaJh3nVoDpW1JcEwtej5cCzl6deYaphMwaiNHvo/edit?usp=sharing
https://docs.google.com/document/d/1wqWbFT8j5to2St713P2ElA7uKLOSFX2rd1zXWX5Pkr4/edit?usp=sharing
https://docs.google.com/document/d/1OomcO7XfTgswB6oUYE3wXvd5R_XFKsoGcSU_B_rGIDI/edit?usp=sharing
https://docs.google.com/document/d/1wxJglt29msFVGNQ3U9VjCx7sgjdZhe4IJ8UYV_q8MdI/edit?usp=sharing
https://docs.google.com/document/d/1RZ7GSIYCnCULeQhQ8gUtFWNwGZ1REfhJi86EZY95LYA/edit?usp=sharing

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Students talk about what they like to do with their family members.

Learning Target:

Relevance:

Success Criteria:

Students can:
e Describe what they like to
do in their free time.
e Describe activities they
partake in with family
members.

Real world connected:

Students will be able to introduce
a family member’s appearance to
connect to other people

Students can:

e Describe what they like to
do with “Mi piace +
infinitive”

e Answer “Con chi?” to
describe who they do the
activity with (ie. watch TV
with siblings, go shopping
with parents, etc).

e Use indirect pronouns with
“piacere” to talk about what
other family members like
to do.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Summative:
Language Lab
PBA (outlined in Stage 2)

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Holiday traditions in Italy B 2-Copy of feste e tradizioni lista del vocabolario

Learning Target:

Relevance:

Success Criteria:

Students can:

e Identify cultural products
and practices of Carnevale
celebrations throughout
Italy.

e |dentify cultural products
and practices holiday
celebrations in the target
culture.

e |dentify products and
practices they also do in
their own culture.

e |dentify cultural
perspectives from the
products and practices of
the holiday.

Real world connected:

Students will be able to introduce
a family member’s appearance to
connect to other people

Students can:

e Interpret authentic texts
about holiday celebrations.

e Use “mi piace + infinitive”
to describe the activities
they do for the same
celebration.

e Students can match the
cultural traditions with the
expression of the cultural
perspective.
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https://docs.google.com/document/d/1ZgIKO1fsRiCXHIIzQ-BRemjMSbPUbRou6CI5kltp6Dc/edit?usp=sharing

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:

Interpretive task to assess vocabulary and cultural perspectives.
E Feste Practice Quiz- ACA

E Feste Quiz-H

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Comparison of birthday traditions. & Vocabolario Del Compleanno- completed copy

Learning Target: Relevance: Success Criteria:
Students can: Real world connected: Students can:

e Talk about their birthday Students will be able to introduce e Talk about their birthday
traditions. a family member’s appearance to traditions.

e Identify products and connect to other people e |dentify products and
practices of the practices of the
onomastico (name day) quinceafiera traditions
traditions

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:

B Invitation Interpretive- aca

B Invitation Interpretive- acc
Summative:

Integrated Performance Assessment

Resources

Any materials and resources related to Stage 3 learning activities.
B Unita 2: Families & Communities
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https://docs.google.com/document/d/1LoWyjZWnRHMJcYRj6LJKwFk326q6E52_8YrUdihOZ6c/edit?usp=sharing
https://docs.google.com/document/d/1nInbiAKHsLJF7ccYX4Gzo9y75e27Dv-Byu70hsVNb8Q/edit?usp=sharing
https://docs.google.com/document/d/173M5OZNkPeuMpiyBIkk8M6sojq1jrIqRzs2rsxaND9Q/edit?usp=sharing
https://docs.google.com/document/d/1yErhICe65iizRcEGyAs_KH3HyzC3JhtURFmsZRD7AKA/edit?usp=sharing
https://docs.google.com/document/d/1_JtD-ZHm6pToUB9fQiLO_RVudBvSr48M6Jr1qqVf83c/edit?usp=sharing
https://drive.google.com/drive/folders/1CkZihC-SLBo-SxUVX-3pXJ4tePy1iH7b?usp=sharing

Latin- Year 1, Unit 2: Families & Communities
Unit Overview

Public Identities of Ancient Rome

N GO OHHOSOD

Grade

. Novice Mid Latin 1ACA / Novice High Latin 1ACC
Level/Course:

Length/Dates: 8 weeks

VLTSI T ETa7H Students will learn about the various public roles and classes of Roman

2-4 sentences peoples. They will continue to explore the Greco-Roman Creation myths with a
describing the focus on the Ages of Man. They will continue learning to read and translate
main ideas, basic Latin narrative texts.

content and skills

of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
American Council for the Teaching of Foreign Languages:

COMMUNICATION: Communicate effectively in more than one language in order to function in a
variety of situations and for multiple purposes.

Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

CULTURES Interact with cultural competence and understanding.

Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the practices and perspectives of the cultures studied.
Relating Cultural Products to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the products and perspectives of the cultures studied.

CONNECTIONS Connect with other disciplines and acquire information and diverse perspectives
in order to use the language to function in academic and career related situations.

Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines
while using the language to develop critical thinking and to solve problems creatively.

Acquiring Information and Diverse Perspectives: Learners access and evaluate information and
diverse perspectives that are available through the language and its cultures.

COMPARISONS Develop insight into the nature of language and culture in order to interact with
cultural competence.

Language Comparisons: Learners use the language to investigate, explain, and reflect on the
nature of language through comparisons of the language studied and their own.

Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the
concept of culture through comparisons of the cultures studied and their own.
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Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

Students will use their learning from this unit as a basis for the skills learned in the next unit.
Students will use their learning from their Latin 1 course as a background for the skills learned in
Latin 2.

Students will use their learning from this unit to recognize the lasting cultural images from Ancient
Rome on modern cultures

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Creativity/Innovation Transdisciplinary Goal:
Students work creatively to design and refine implementation of ideas by taking risks, persevering,
and exploring possibilities.
Collaboration Transdisciplinary Goal:
Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Enduring Students will understand...

Understanding(s): e that the Romans divided the history of the world into five ages

What are the big o that Praemordia was the age of the very first deities of the

picture universe

understandings that that the Golden Age was was the age of the Titans

are transferable that the Silver Age was the age of the Olympians

across contexts, that the Bronze Age was the age of demi-gods and heroes

places, and times? that the Iron Age was the age of “regular” Romans and

Ancient Greeks

e that the Olympian Gods/Goddesses and Demi-God Heroes were
written in the image of the Ancient Greek and Roman people, with
both character strengths and faults.

e that Latin word order is different from English word order and cannot
be translated word for word.

o The endings of the Latin words determine their function in the

o O O O

sentence
Essential According to the Romans...
Question(s): e How did the interplay between gods and mortals shape the history
These questions are of the world?
related to the e Why were the mythological heroes not always “morally” good?
enduring e How did each mythological “Age” begin and end?

understandings and
provide relevance for
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the learning in the How do you translate a basic Latin sentence which includes multiple

unit. phrases?

How do noun and verb endings affect their translation?

How do you differentiate between narrative text and dialogue/direct speech
in a Latin story?

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

In addition to the language learned in Unit 1, In addition to the language skills learned in Unit 1,

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

students will know: students will be able to:

Basic rules of Latin Dialogue
Prepositional Phrases (w/ and w/o stated
prepositions)

Latin Nouns
e Vocative Nouns (1st-3rd declensions)
e Ablative Nouns (1st-3rd declensions)
Latin Verbs
e Present Active Indicative verbs
e Present Active Imperative verbs
Greco-Roman Mythology
e First Bronze Age
e Heroic Bronze Age
e |ron Age
Latin Vocabulary
e Bi-Weekly Latin 1 Vocabulary Lists
o Most Common Latin words (list
compiled by the Dickenson
Latin Library, organized by Ecce
Romani context)

Identify spoken dialogue/direct speech
Identify and translate prepositional phrases
both with and without stated prepositions
Translate short Latin present-tense
sentences into English.

Identify the mythological Ages of Man and
their characteristics

Recognize and translate unit vocabulary in a
Latin text with or without resources

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

present the story to their class.
e Role: student
e Audience: teacher & students

on the full translated text.

PBA: Translation Crowd-Sourcing “Sextus Writes a Letter”
e Goal: Students can work with partners to create an accurate English translation of a text and

e Situation: Students will create a class-wide translation of a Latin story by jigsawing the
translation. Students will then translate and answer reading comprehension questions based

e Product/Performance/Purpose: A rough draft and a final draft of a story translation.
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e Standards and Criteria for Success: Students will accurately translate nouns (1-3rd
declensions, nom/gen/acc/abl/voc cases) and present tense verbs
(indicative/imperative/infinitive)

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
Sextus Writes a Letter PBA [Created from Ecce Romani | textbook]

Evaluative Criteria
How will you evaluate this task? How will you provide feedback to students?

Translation Grading Rubric [Based on Creativity: Openness and Willingness to Explore rubric]

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

Full Latin 1 folder of all activities/assessments/materials linked here for archive purposes

Example/Previous Lesson Outline for Block Schedule for Latin 1 ACA linked here

Other Evidence
Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Mythology Study Guides/Quizizz/Peardecks/PPTs
Vocab Study Guides/Quizizz/Quizlets/Assessments
Proficiency Activities

Integrated Performance Assessment/Skill Quest 2

Stage 3: Instructional Design

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Latin Dialogue/Direct Speech: Talking to People
Talking to People pt 1: Present Tense

[J Present Tense PPT/Notes

[J Guided Notes/Practice on Verb Persons

[J Verb Reading Practice

[J “News From Rome” Translation Prompt (verbs only)
[J Composition Practice 1 (ACC only)

[J Composition Practice 2 (ACC only)

[J 3 Moods Composition (ACC only)

Talking to People Pt 2: Vocative Case Nouns

[J Vocative Nouns PPT/Notes

[J Vocative Nouns Snake Sentences (ACA) or Composition Practice (ACC)
Talking to People Pt 3: Personal Pronouns

[] Personal Pronouns PPT/Notes
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https://drive.google.com/drive/folders/1B9spd3sG1YviXb8LlL0P7Nw_n8we1vXs?usp=drive_link
https://docs.google.com/document/d/1VaQ226jVnpj9G18x97cFhWwDCMFRMJY0jMxNr6C-gzo/edit?usp=drive_link
https://drive.google.com/drive/folders/1UXDCNaezHCnLvPMxIjHZH-l88BnufHs3?usp=drive_link
https://docs.google.com/document/d/157Ak6o8PpxJ8op0Y3keP_E30-sX4JCsNHQldNuunGtM/edit?usp=sharing
https://docs.google.com/document/d/1csWHjKBkDFpH4SK5G_fUlYRZi-2u2Gw41nXuYf9CEGM/edit?usp=sharing
https://docs.google.com/document/d/1sUKgQZxxGMz9Rlv09Vqtef9UIpEPpANqbzijHzyrYbE/edit?usp=drive_link
https://drive.google.com/drive/folders/1hCD2Z4MURBBz9bLlp6PNt8po6zwuoyW6?usp=drive_link
https://drive.google.com/drive/folders/1PDkpBozYmPhlecYWPLB3kQwHMIWkr7He?usp=sharing
https://drive.google.com/drive/folders/1NnTjM6W-va2gYNhNU4fb8AAVdE21BcLz?usp=sharing
https://drive.google.com/drive/folders/1NnTjM6W-va2gYNhNU4fb8AAVdE21BcLz?usp=sharing
https://drive.google.com/drive/folders/1NnTjM6W-va2gYNhNU4fb8AAVdE21BcLz?usp=sharing

[J Declension Reading Practice II

[ Little Conversations Translations
Talking to People Pt 4: Commands/The Imperative

[J Imperative Verbs PPT/Notes
[J Verb Reading Practice

[J Sentence Practice

[] Various Verbs Translation Practice

[J Dialogue Snake Sentences (ACA) or Composition Practice (ACC)

Learning Target:

Relevance:

Success Criteria:

e Students can identify
and translate
dialogue/direct
speech within a Latin
text

Necessary for large
scale processes, plans
or concepts: Latin texts
such as stories, plays,
poems, and other
narratives make great
use of spoken
dialogue, so being able
to successfully identify
and translate direct
speech (as opposed to
descriptive narrative) is
necessary for authentic
Latin translation

Students will identify and translate
Vocative Case names and other
forms of direct address within
dialogue or invocational text
Students will identify and translate
personal pronouns in Latin
sentences

Students will identify and translate
direct commands (both positive and
negative) in Latin dialogue or
invocational text

Students will compose a translation
of spoken dialogue

Assessment (linked above)

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

Little Conversations Translations

Composition Practices (ACC only)

“News From Rome” Translation Prompt

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Prepositional Phrases with and without Prepositions (Ablative and Accusative Cases)
Prepositional Phrases (w/ and w/o prepositions)

[J Prepositions Crib Sheet
[ Prepositions Practice worksheets

[J Sentence Practice

[ Declension Reading Practice (ablative case)

[J “Goodbye” & “Departure” Translation Prompts

[J Prepositional Phrases Snake Sentences (ACA) or Composition Practice (ACC)

Learning Target:

Relevance:

Success Criteria:
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https://drive.google.com/drive/folders/1NnTjM6W-va2gYNhNU4fb8AAVdE21BcLz?usp=sharing
https://drive.google.com/drive/folders/1pBCKWDYMOmbUjMyCveGYh0oksIYjFluR?usp=sharing

e Students can identify and
translate prepositional
phrases within a Latin text

e Necessary for large scale
processes, plans or
concepts: ldentifying and
translating prepositional
phrases is necessary for
translation of basic
sentences and paragraphs
from Latin texts into
English

e Students will identify Latin
prepositions

e Students will deduce the
Object of the Preposition
from dictionary information
provided about Latin
Prepositions

e Students will identify
ablative case nouns
without prepositions which
are translated in English
with prepositional phrases

e Students will compose a
literal translation of Latin
text which includes
prepositions

Assessment (linked above)

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative assessments:

“Goodbye” and “Departure” translation prompts
Composition Practice (ACC only)

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Unit 2/Quarter 2 Mythology: Creation and the Five Ages (pt 2)

Learning Target:

Relevance:

Success Criteria:

e |dentify the signature
characteristics of each of
the Five Ages of Man

e Student Interest: This
activity allows for student
choice to personalize their
assessment criteria and
show what mythology they
have learned over the
course of the unit.

e Students will list the
signature characteristics of
their chosen Age of Man

e Students will depict their
chosen Age in a chosen art
media (traditional art,
digital art, etc)

e Students will reflect upon
what it would be like to live
in their chosen Age.

Assessment (linked above)

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative assessments:

Mythology Peardecks/Reflections/Quizizz

Summative Assessment:
5 Ages Reflection/Project
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https://drive.google.com/drive/folders/1nEjJafIMlKeDkFqcXVkSF12HUQYxvfnB?usp=drive_link
https://docs.google.com/document/d/1csWHjKBkDFpH4SK5G_fUlYRZi-2u2Gw41nXuYf9CEGM/edit?usp=sharing
https://docs.google.com/document/d/1qxNxDa9FyuyXpTu-kT3CKMQrEnH3bBrrWLiM5AnaPG0/edit?usp=sharing

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Integrated Performance Assessment: Public Identities of Ancient Rome

Learning Target: Relevance: Success Criteria:

e Students can define and Real-world connection: Students e Students will translate a
translate common Latin are translating short unabridged Latin text containing known
Vocabulary within the Latin texts vocabulary and grammar
context of a Latin text (ACC: sight translation,

e Students can identify and Student interest: ACA: prepared translation)
translate accusative, Fulfills the objective of the course e Students will answer literal
ablative, and genitive case comprehension questions
nouns about a text/media that

e Students can identify and contains familiar and
translate prepositional unfamiliar elements
phrases in Latin sentences

e Students can identify and
translate dialogue within a
Latin story

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:
Unit Skill Quest / IPA “Public Identities of Ancient Rome”

Extension/Modification
Differentiated experiences that provide opportunities for students to engage in active learning around the learning
target(s)
e \Various Practices: ACC has a composition component to practices, ACA does not have
composition practice
o Some practices (ex: Reading Practices) have student “challenge level” choice
embedded in the practice scaffolding
e \Vocabulary Quizzes: ACC has fill in the blank, ACA has matching
e PBA: ACC rough draft is done individually, ACA start in pairs/trios
o |PA:
o ACC grammar and translation sections are done without the aid of learned
vocabulary/grammar
o ACA grammar and translation sections are done with some relevant grammar aids

Resources

Any materials and resources related to Stage 3 learning activities.
Full Latin 1 folder of all activities/assessments/materials linked here for archive purposes

Example/Previous Lesson Outline for Block Schedule for Latin 1 ACA linked here
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https://drive.google.com/drive/folders/1PDkpBozYmPhlecYWPLB3kQwHMIWkr7He?usp=drive_link
https://drive.google.com/drive/folders/1UXDCNaezHCnLvPMxIjHZH-l88BnufHs3?usp=drive_link
https://docs.google.com/document/d/157Ak6o8PpxJ8op0Y3keP_E30-sX4JCsNHQldNuunGtM/edit?usp=sharing

Unit 2: Mandarin 1 Novice mid/ Novice high ACC
Unit 2 Overview

Families and Communities: Family, traditions, and holidays

Unit Title: é%éé@

Grade Novice Mid/Novice High Mandarin
Level/Course:

Length/Dates: BWEEKS

In this unit, students share basic information about family and family members
WL ETl and learn to ask basic questions in a conversation about family members’

2-4 sentences appearance and family traditions. Students are introduced to the characters in
describing the writing family members and learn vocabulary and grammar to describe family
main ideas, members' looks and basic personalities. They learn about target culture

R CHIERESNIEM holiday traditions that are celebrated with families. At the end of the unit,

of the unit. students can interpret authentic text about target culture holidays and family
traditions.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Communication: Communicate effectively in more than one language in order to function in
a variety of situations and for multiple purposes

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

Cultures: Interact with cultural competence and understanding

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding.

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (social justice standards & intercultural competency
standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a
variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal

contexts.
Enduring Students will understand...
Understanding(s): e cultural comparisons between the holidays they celebrate and
What are the big picture holidays from the target culture.
understandings that are e How to describe their family in the target language
transferable across e How to describe their traditions and compare them to traditions

contexts, places, and
times?

from the target culture.

How is family defined?

Why are traditions a part of family life?

How do we celebrate holidays and traditions?

How are our traditions and holidays similar to and different from others
around the world?

Essential Question(s):
These questions are
related to the enduring
understandings and
provide relevance for
the learning in the unit.

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Subject pronouns

Possessive adjectives

Describing in the third person: personality

and physical characteristics (for higher

level students)

e Vocabulary for parties and celebrations

o ‘| like/l don’t like” with activities related to
celebrations

e Products, practices, and perspectives of
Chinese New Year celebration

e Products, practices, and perspectives of

Christmas celebrations

Family members vocabulary e Use “I have” to share members of their family

Describe the physical characteristics and
personality of themselves and family members
Describe activities they like to do and with whom
they do them

Name products and practices of common
holidays in the US.

Compare products and practices of holidays in
the target culture and US holidays

Identify perspectives of target culture holidays
Can communicate at Novice mid proficiency
level

Stage 2: Evidence of Student Learning
Performance Tasks
Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Pr ntational king M :
Goal: Students will be able to introduce and describe their family members.
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Role: You are welcoming a host student that will be staying with you this summer.
Audience: A student from the target culture who is looking to study abroad in Southington and
stay with you.
Situation: Before your host student arrives, you are sharing descriptions of family and friends that
are important to you and that your host student is likely to meet upon their arrival.
Product: slideshow presentation with photos and basic information for each person
Standards and Criteria for success:

e Create a presentation with a separate slide for 3 different important people in your life

e FEach slide must include in the target language:

o Name

Age
Birthday
Physical description: Hair and Eye color
Personality description (personality vocab)
2 activities the person likes to do (or 2 classes/objects/colors they like)
photo of the person or drawing of that person

O O0OO0OO0OO0Oo

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
B 32— unit 3: familyPBA: performance based assessment; families and communities

PX— =T EEMRA PBA

B hX— E=#JT vocab : RE family and community

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
& Novice Mid rubric

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quizzes

Exit tickets

Edpuzzle

Language lab activities and conversations

IPA: Integrated performance assessment

IPA

Interpretive task: Interpret an authentic text about a target culture holiday or celebration
Interpersonal task: ask questions of a partner about their holiday traditions
Presentational writing: write a cultural comparison about holiday traditions and activities

PBA: =M EEMRA

PX— =1 EEMRA PBA,
B f13X— unit 3: familyPBA: performance based assessment; families and communities ,
M PBA check list 4 ZF.docx
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https://docs.google.com/document/d/1URg57_By07U2Ptd_M-WfF6Hwo3XYM_9EPHMgGyg-6G8/edit?usp=sharing
https://docs.google.com/presentation/d/109AN5cCSixHbcKzbnTwPAEEyBVUNlM4ehT95fFNsvmU/edit#slide=id.p
https://docs.google.com/document/d/1adEIYo_0Qj7ApbpkPxcsewazAnp1MlKoHcdzwC7gfy8/edit?usp=drive_link
https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/presentation/d/109AN5cCSixHbcKzbnTwPAEEyBVUNlM4ehT95fFNsvmU/edit?usp=sharing
https://docs.google.com/document/d/1URg57_By07U2Ptd_M-WfF6Hwo3XYM_9EPHMgGyg-6G8/edit?usp=sharing
https://docs.google.com/document/d/1q77By9hIrWAEC0XzrbxzQVjJ_HG1ByPE/edit?usp=sharing&ouid=105451226071233457272&rtpof=true&sd=true
https://drive.google.com/drive/folders/1JMwxv-N8Htt1a7mwoyyN5wkCTfJZiWkw?usp=sharing

Stage 3: Instructional Design
Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn new vocabulary about family members in Chinese

Learning Target: Relevance: Success Criteria:
Students can: Real world connected: Students can:

e |dentify and write the Students will be able to introduce e Write to family members.
characters for family themselves to speakers of the e Pronounce the family
members. target language. Students are members

e Have conversations about [ interested as they are sharing e Interpret descriptions of
how many and who is in a | information about themselves and family and fill in a family
family. their family members tree.

e Use 'l have” and forms of
have to say who is in their
family, how many family
members they have (ie how
many siblings, etc).

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:

B HPX— F£ =% vocab : FRE family and community
B Copy of IR A3k

fth 2 1 -

https://jamboard.google.com/d/1nBeJYcfboCWPjrBsg2ytihSxmmSBd3SIsGBZbVKg844/view
er?f=4

Family tree: B FHHIZR quiz 2 (page 2)
https://play.kahoot.it/v2/?quizld=d348881e-1a98-4a8a-a086-6d5b8b2148c5

Kahoot 1

Kahoot 2:

Kahoot 3:

Kahoot 4:

https://www.liveworksheets.com/w/zh/chinese-language-cl/981729
1 famous families.docx

Summative:
Quiz 1: @ 32— unit 3 % quiz.docx
Quiz 2: B MK quiz 2

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn proper pronouns in Chinese to describe different persons. Use adjectives to
describe family members' appearance (and personality —ACC).
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https://docs.google.com/document/d/1adEIYo_0Qj7ApbpkPxcsewazAnp1MlKoHcdzwC7gfy8/edit
https://docs.google.com/document/d/1-1fqZQgA8ebnUJj-bhJPRk-4LNPoaOZWyaHMRFOC9Mc/edit
https://docs.google.com/document/d/1YBsAhFnPbfKFcEX6F92jv_MCj42uUBcZC27Uu70KV_g/edit
https://docs.google.com/document/d/1BFGzU5Xri2gDA9rK-EBhBNxGFGbzYs38/edit
https://docs.google.com/document/d/1EGEEkjyy6kemp6zdjdgrH3-0UngVVsCR/edit
https://docs.google.com/document/d/1YBsAhFnPbfKFcEX6F92jv_MCj42uUBcZC27Uu70KV_g/edit
https://jamboard.google.com/d/1nBeJYcfboCWPjrBsq2ytihSxmmSBd3SIsGBZbVKg844/viewer?f=4
https://jamboard.google.com/d/1nBeJYcfboCWPjrBsq2ytihSxmmSBd3SIsGBZbVKg844/viewer?f=4
https://play.kahoot.it/v2/?quizId=d348881e-1a98-4a8a-a086-6d5b8b2148c5
https://play.kahoot.it/v2/?quizId=d348881e-1a98-4a8a-a086-6d5b8b2148c5
https://create.kahoot.it/share/family/2a2492e7-1460-4f85-bf0b-403dc22dbdc8
https://create.kahoot.it/details/19b041d9-680b-4326-bd17-777cc9a63590
https://create.kahoot.it/details/a5e6079e-343f-48f9-9c60-1ab2c1ec6d36
https://www.liveworksheets.com/w/zh/chinese-language-cl/981729

Learning Target: Relevance: Success Criteria:

Students can: Real world connected: Students can:
e Use appropriate pronouns | Students will be able to introduce e Use ftitth and E
to describe a person a person to speakers of the target appropriately in
e Describe family members’ | language. conversations and writing.
eye and hair with colors Students will be able to introduce e Use W] to indicate the
e Use possessive pronouns | a family member’s appearance to possessive terms
in a sentences connect to other people e Use basic colors to

describe the eye and hair
of a person using &

e Describe what color they or
their family members like.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:

W shX— FHE T EE-R

B R A MK quiz

B hX— REMR #iR part 1- with color
https://www.liveworksheets.com/w/zh/mandarin/258571

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students use measure words to describe items

Learning Target: Relevance: Success Criteria:
Students can: Real world connected: Students can:
e Describe items using e Use 1~ R appropriately to
measure words Students will use Chinese specific describe items and animals
measure words in sentences to respectively.
communicate

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:
Unscramble sentences:
https://jamboard.google.com/d/12 UbFX6vTcA-k75z0cECY32t8zzfly3wYG5CmAWVGRS8/view
er?f=7

e 12112 37—
https://ledpuzzle.com/assignments/639880f5dc288240bb48bd20/students

@4 R.docx
B X — #hiE1/24
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https://docs.google.com/document/d/149ntDG8GFGEgx6c9nNsY-9n26FTDULSn/edit?usp=sharing&ouid=105451226071233457272&rtpof=true&sd=true
https://docs.google.com/document/d/1-CtDIIatywCVCPWqITU2mLtb8uYjGMKG5XQ-jw_jaMg/edit
https://docs.google.com/document/d/1EYfBKH9aepp2xFMUEXy7aE6BTUgjTAsw3Cvu3KLK8AU/edit
https://docs.google.com/presentation/d/1KtUmPnpKXuNlhjKcr3Gi0I2F-6Ds9q377q4z8uskIGM/edit#slide=id.g1807c7086e3_0_1
https://docs.google.com/document/d/1o9Tbj3WqOZhw4BbgjiP9xZT0f1dxSBwq/edit
https://docs.google.com/document/d/1LV0ptW62LLhMN40PTgM8H01uuA8EVbspymPrMpVHcI0/edit
https://www.liveworksheets.com/w/zh/mandarin/258571
https://jamboard.google.com/d/12_UbFX6vTcA-k75zocECY32t8zzfIy3wYG5CmAWvGR8/viewer?f=7
https://jamboard.google.com/d/12_UbFX6vTcA-k75zocECY32t8zzfIy3wYG5CmAWvGR8/viewer?f=7
https://edpuzzle.com/assignments/639880f5dc288240bb48bd20/students

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn what they like to see/eat/play

Learning Target: Relevance: Success Criteria:
Students can: Real world connected: Students can:
e Describe what they like to e Use E/ZE to describe
eat, play and see. Students will be able to describe what they enjoy seeing,
what they like to enjoy in real life eating and playing.
Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:
M th3x—22-23 Flz5E vocab .docx
M 32— unscrabmle.docx

Pear deck practice: - F13XX— 1/9-1/13 (22-23)
Typing in CHinese with vocab: = #13X— 1/9-1/13 (22-23)
Tic tac toe: " tic tac toe-EXREIZIT

FX— HE=FT-RA lab &3]

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students talk about what they like to do with their family members.

Learning Target: Relevance: Success Criteria:
Students can: Real world connected: Students can:

e Describe what they like to | Students will be able to introduce e Describe what they like to
do in their free time. a family member’s appearance to do with “FEXX”

e Describe activities they connect to other people e Use .. to describe who
partake in with family they do the activity with (ie.
members. watch TV with siblings, eat

meals etc).

e Use fth #th & with “E3K”" to
talk about what other
family members like to do.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:
Language lab

family profiles
Part 2 R A%
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https://docs.google.com/document/d/1URIpmjHerx016LIgFwqkQ4Fd_lWy7J9_/edit
https://docs.google.com/document/d/1G0iPMw2BhdQ17GEBdASTKCT12zdujPr5/edit
https://docs.google.com/presentation/d/1XgsAjatY6x9WLOuvEjkrk2FImpTgHN2oAx2H28Z_D0E/edit#slide=id.g1c8d19a25af_0_8
https://docs.google.com/presentation/d/1XgsAjatY6x9WLOuvEjkrk2FImpTgHN2oAx2H28Z_D0E/edit#slide=id.g1c8d19a25af_0_8
https://docs.google.com/presentation/d/1UnfUdYDd84KAO7G1Z9fvEb8B2sDSzMQcM8zG_WzJZ2Y/edit#slide=id.g1d54e4f86ea_0_0
https://docs.google.com/presentation/d/1kD8eAdkRkdikcbPUCBjRx9HTHTPzSMzxByS5mAt1OMo/edit?usp=drive_link
https://docs.google.com/presentation/d/1CMJ3ROQnrAlupW1yAh46knIdRf_ifuQEpi4k5o1mDgE/edit#slide=id.ga9145c6db5_0_16
https://docs.google.com/document/d/1vYqt8PTgGcK6w0eNOMcvu_9821AAbyaXNGELX2riMlo/edit

Summative:
PBA: B 13X— unit 3: familyPBA: performance based assessment; families and communities

PX— =T EEMRA PBA

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Learning how Chinese culture celebrates the New Year and comparing it with the US culture.

Learning Target: Relevance: Success Criteria:
Students can: Real world connected: Students can:

e Describe the basic terms e Interpret authentic texts
for holiday celebration in Students will appreciate and about CHinese New Year’s
China. describe the holiday traditions and celebrations.

e Identify cultural products experience target culture e Use EXX/Z to describe
and practices of Chinese [ celebration. what they enjoy during
spring festival traditional holidays-Spring

e |dentify products and Festival
practices they also do in e Select the proper
their own culture. expression for the

e Compare holiday matching cultural practice.
celebration traditions in the
US and in China.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:
M X —%&FT 17C.docx
X — &7 example 22-23
&1 gimkit
M 13— 77 B # H 8 worksheet.docx

Typing in Chinese with vocab: = #13X— 1/9-1/13 (22-23)
FERR KEG: F3— 1/17-1/18 (22-23)

Summative:

IPA

Interpretive task: Interpret an authentic text about a target culture holiday or celebration
Interpersonal task: ask questions of a partner about their holiday traditions
Presentational writing: write a cultural comparison about holiday traditions and activities

Resources

Any materials and resources related to Stage 3 learning activities.
hX— 1/22 83 (23-24) , DX — 1/8(23-24) , O X — FT example 23-24
F3X— 1/2 (23-24) , D XX— 12/18 (23-24) , D X — 12/4(23-24) ,
B3 — 12/11 (23-24) B h3xX—11/20(23-24) O hxXx—11/27(23-24)
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https://docs.google.com/document/d/1URg57_By07U2Ptd_M-WfF6Hwo3XYM_9EPHMgGyg-6G8/edit?usp=sharing
https://docs.google.com/presentation/d/109AN5cCSixHbcKzbnTwPAEEyBVUNlM4ehT95fFNsvmU/edit#slide=id.p
https://docs.google.com/document/d/1k9uu4Fdg4ApGbbm8RIz-lO8SJoJ9dBk0/edit
https://docs.google.com/presentation/d/1gYUuv9OOAmbJJFxFUpYFeCaDsTBrygGytSf3aLIbZ-Y/edit#slide=id.g18103c3c9b0_0_37
https://docs.google.com/spreadsheets/d/11k-32Y007nZUXZTZagxyhO9OT7Z-uHTydZNHDMl6FLU/edit?usp=sharing
https://docs.google.com/document/d/1gA4Eo1bCFotRuPFWI_TP-T5tcBX4XHyO/edit
https://docs.google.com/presentation/d/1XgsAjatY6x9WLOuvEjkrk2FImpTgHN2oAx2H28Z_D0E/edit#slide=id.g1c8d19a25af_0_8
https://docs.google.com/presentation/d/1u54WpbJleRlv3urn42Rg-Hi8KYjJP2x4dUeStFedvPs/edit#slide=id.g1d77b345ba1_0_96
https://docs.google.com/presentation/d/1HDjRSxv2U0LsOwxaoSL675G_Hp9qmz5JvCKRpbLtDkk/edit?usp=drive_link
https://docs.google.com/presentation/d/1jEOOGN8fAnIqmAGmKzPt3ZTL5oxxdywlu28-isi4FKc/edit?usp=drive_link
https://docs.google.com/presentation/d/1nZEwxTyh9SqpJv5mR5HBv90o3yN9Za9poUIwK9clPGw/edit?usp=drive_link
https://docs.google.com/presentation/d/1jT7CGNUjKphTLUpRG8_HLRi2wb5AdJrxP2wYs88fmU8/edit?usp=drive_link
https://docs.google.com/presentation/d/1-h4kZ-Mh_iuXLKY1qhjV-s8FeAbTyw2u3vOPeZx706k/edit?usp=drive_link
https://docs.google.com/presentation/d/1EP3jd-SXvEpYHahjTNIjSFNzAt9efwgzZ8rGfOlTwHc/edit?usp=drive_link
https://docs.google.com/presentation/d/1iAYABolsjM13wH5f6Wi3IDoraAU6OacwcyUWZUNlIjE/edit?usp=drive_link
https://docs.google.com/presentation/d/15vp-TWjvSqLYa3i-LLVwZz6dh0xt5-E9JGt_aETIaqs/edit?usp=drive_link
https://docs.google.com/presentation/d/1M4ZxwuS9Q5Mz7RiTB4Vnl5RV9_6IsuZkuLf123Nzdos/edit?usp=drive_link
https://drive.google.com/drive/folders/1JMwxv-N8Htt1a7mwoyyN5wkCTfJZiWkw?usp=sharing

Unit 2: Spanish 1 Novice mid/ Novice high ACC
Unit 2 Overview

Families and Communities: Family, traditions, and holidays

Unit Title: é%éé@

Grade Novice Mid/Novice High Spanish
Level/Course:

Length/Dates: BWEEKS

In this unit, students share basic information about family and family members
and learn to ask basic questions in a conversation about family members’
appearance and family traditions. Students learn vocabulary and grammar to
describe family members' looks and basic personalities. They learn about
target culture holiday traditions that are celebrated with families. At the end of
the unit, students can interpret authentic texts about target culture holidays and
family traditions.

Unit Summary:
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Communication: Communicate effectively in more than one language in order to function in
a variety of situations and for multiple purposes

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

Cultures: Interact with cultural competence and understanding

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding.

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (social justice standards & intercultural competency
standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in
a variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Enduring Students will understand...

Understanding(s): e cultural comparisons between the holidays they celebrate and
What are the big holidays from the target culture.

picture e how to describe their family in the target language

understandings that e how to describe their traditions and compare them to traditions from
are transferable the target culture.

across contexts,

places, and times?

Essential
Question(s):

These questions are
related to the
enduring
understandings and
provide relevance for
the learning in the
unit.

How is family defined?

Why are traditions a part of family life?

How do we celebrate holidays and traditions?

How are our traditions and holidays similar to and different from others
around the world?

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

e Family members vocabulary e Use “I have” to share members of their family
e Subject pronouns e Describe the physical characteristics and
e Possessive adjectives personality of themselves and family members
e Describing in the third person: personality e Describe activities they like to do and with whom
and physical characteristics they do them
e Vocabulary for parties and celebrations e Name products and practices of common
o ‘| like/l don’t like” with activities related to holidays in the US.
celebrations e Compare products and practices of holidays in
e Products, practices, and perspectives of a the target culture and US holidays
birthday celebration e |dentify perspectives of target culture holidays
e Products, practices, and perspectives of e Can communicate at a Novice Mid Proficiency
Day of the Dead celebrations Level
e Products, practices, and perspectives of
end of the year celebrations

Stage 2: Evidence of Student Learning
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Performance Tasks
Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Speaking Mode:
Goal: Students will be able to introduce and describe their family members.
Role: You are welcoming a host student that will be staying with you this summer.
Audience: A student from the target culture who is looking to study abroad in Southington and
stay with you.
Situation: Before your host student arrives, you are sharing descriptions of family and friends that
are important to you and that your host student is likely to meet upon their arrival.
Product: slideshow presentation with photos and basic information for each person
Standards and Criteria for success:

e Create a presentation with a separate slide for 3 different important people in your life

e Each slide must include in the target language:

o Name

Age
Birthday
Hair and Eye color
Physical description
Personality description
2 activities the person likes to do
photo of the person

O O0OO0OO0OO0OO0Oo

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
B PBA: performance based assessment; families and communities

Evaluative Criteria
How will you evaluate this task? How will you provide feedback to students?

B Novice Mid rubric

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quizzes

Exit tickets

Edpuzzle

Language lab activities and conversations

IPA: Integrated performance assessment

E IPA - la quinceanera

Interpretive task: Interpret an authentic text about a target culture holiday or celebration
Interpersonal task: ask questions of a partner about their holiday traditions
Presentational writing: write a cultural comparison about holiday traditions and activities
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https://docs.google.com/document/d/1U3zUENzR5jTeXxU6RcbW9vZVV4P1gb4l-glt6Gp53Mk/edit?usp=sharing
https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/1VoAiLTQFe5s6WRwRWxb6paSNv-AYbpaFgI3rGiCZW38/edit?usp=sharing

Stage 3: Instructional Design

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn vocabulary to identify family members in Spanish.

B ¢ Quién es tu familia? vocabulario

Learning Target:

Relevance:

Success Criteria:

Students can:
e |dentify members of their
family
e Have conversations about
who is in their family.

Real world connected:

Students will be able to introduce
themselves to speakers of the
target language. Students are
interested as they are sharing
information about themselves and
their family members

Students can:

e Interpret descriptions of
family and fill in a family
tree.

e Use “tengo” and forms of
tener to say who is in their
family, how many family
members they have (ie
how many siblings, etc).

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:
Language lab activities
Summative:

& PRUEBA vocab de la familia

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

personality.

Students learn subject pronouns and use adjectives to describe family members' appearance and

Learning Target:

Relevance:

Success Criteria:

Students can:

e Use pronouns to describe
family members.

e Describe family members
physical characteristics

e Describe family members
personality traits.

e Use possessive adjectives
to identify how people are
related to them.

Real world connected:

Students will be able to introduce
a family member’s appearance to
connect to other people

Students can:

e Use “ser” in the third
person.

e Use ser with adjective
agreement to describe
their family member

e Use “tener” in the third
person to say hair/eye
color.

e Use possessive adjectives
to identify and describe
their family members.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
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https://docs.google.com/document/d/18LoRRwfjGsM63cERKWJ3CFpAYDBhHkM1IzmvECLS0yE/edit?usp=sharing
https://docs.google.com/document/d/12NQrH-p4zMtipc0D2BN9uIRAMhhhpKx7k6qXQlYUkNw/edit?usp=sharing

(They can be listed/linked below)

Formative:

Edpuzzles

Summative:

E PRUEBA las descripciones

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students talk about what they like to do with their family members. B ;Qué te gusta hacer?

Learning Target:

Relevance:

Success Criteria:

Students can:
e Describe what they like to
do in their free time.
e Describe activities they
partake in with family
members.

Real world connected:

Students will be able to introduce
a family member’s appearance to
connect to other people

Students can:

e Describe what they like to
do with “Me gusta +
infinitive”

e Answer “Con quién?” to
describe who they do the
activity with (ie. watch TV
with siblings, go shopping
with parents, etc).

e Use indirect pronouns with
“gustar” to talk about what
other family members like
to do.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

Formative:

B ¢Qué te gusta hacer?
Language lab
Summative:

PBA (outlined in stage 2)

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Holiday traditions in Latin America: Products, practices and perspectives.
B Vocabulario para las tradiciones y celebraciones

Learning Target:

Relevance:

Success Criteria:

Students can:
e |dentify cultural products
and practices of Day of the
Dead.

Real world connected:

Students will be able to introduce
a family member’s appearance to
connect to other people

Students can:
e Interpret authentic texts
about New Year’s
celebrations.
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https://docs.google.com/document/d/18FFykDPrLZmh8we6PMRYFOqnLQ-GsnanGxsU-s3hido/edit?usp=sharing
https://docs.google.com/document/d/1UZx6YVmfSr0j9kTRpP8Pu5jn07p5qyc5aH7sGkFD3E0/edit?usp=sharing
https://docs.google.com/document/d/1UZx6YVmfSr0j9kTRpP8Pu5jn07p5qyc5aH7sGkFD3E0/edit?usp=sharing
https://docs.google.com/document/d/1J023pXWcICTeUcnnuvvg2nNOwHjFJPDq9AMdvUxvlkw/edit?usp=sharing

e Identify cultural products
and practices of New
Year’s celebrations in the
target culture.

e |dentify products and
practices they also do in
their own culture.

e Identify cultural
perspectives from the
products and practices of

Interpret authentic texts
about Day of the Dead.
Use “me gusta + infinitive”
to describe the activities
they do for the same
celebration.

Students can match the
cultural traditions with the
expression of the cultural
perspective.

the holiday.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:
Interpretive task to assess vocabulary and cultural perspectives.
E Prueba: vocabulario tradiciones y fiestas

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Comparison of birthday traditions. & Vocabulario para el cumpleafios

Learning Target: Relevance: Success Criteria:

Students can: Real world connected: Students can:

e Talk about their birthday Students will be able to introduce e Talk about their birthday
traditions. a family member’s appearance to traditions.
e Identify products and connect to other people e Identify products and

practices of the
quinceafiera traditions

practices of the
quinceanera traditions

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:

B interpret a quinceanera invitation
Summative:

Integrated Performance Assessment

Resources

Any materials and resources related to Stage 3 learning activities.
SPAN 1 Unit 2 Stevens
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https://docs.google.com/document/d/1MW0zHYMLXfT1Nc_TBuLsw2LdI1aWtMaRDoQQWjGvP9k/edit?usp=sharing
https://docs.google.com/document/d/12_I61IEoBoeTB4HTDpgLy57PTzTdp9lhdyQYHC-o1Rk/edit?usp=sharing
https://docs.google.com/document/d/1yFSjreiVfQQecQ1CPpWV5xrm2BLnG1UUYZiMvRe4n-Y/edit?usp=sharing
https://docs.google.com/presentation/d/1UGM9Y4UlpteZ6B8LpnsUJ9QKD-KsgEH2J8llhhmfvNA/edit?usp=sharing

Curriculum
Units: 2
Years 1-5

All lbanguages

Southingtou High School

Chinese, French, Italian, Latin, Spanish

World Language ’

W0 DIUDWISSPIS

World
Language Units

6 overarching themes repeat each
year with a different sub theme
focus.

All units are culture focused,;
grammar and vocabulary are
necessary tools to complete the
real world tasks with the
appropriate text type for their
proficiency level.
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6 Cultural Themes for all years, all levels

Persoual & Public
Idewtities

P 3

Science & Techuology

O

O
o
o

Beauty & Aesthetics

Families & Communities

"

Global Challenges

Contemporary Life

=

WOD DIUDWISSPIS

ACTFL Proficiency Levels

Novice Mid =
year 1ACA

Novice High =
year 1ACC
year 2 ACA

Intermediate Low =
year 2 ACC
Year 3 ACA

Intermediate Mid =
year 3 ACC
year 4 ACA

Intermediate High =
year 4 ACC
year 5 ACA

Advauced Low =
year 5 €ECE

</ @ACTFL \/;;§>>

S //
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ACTFL Proficiency Levels & the workplace

ACTFL Level IR

Language Functions

Corresponding Professions/Positions*

Examples of Who Is Likely
to Function at This Level

‘ﬂ"""’”"""""‘""""' it | prme et me e e e iy )
audience, persuode, negofcie. Deal =90 teMel TS CoOE * Longuage ecrmers with extended (17 yeors) and curent
with nuance and subtlety. oo fe | and/or eds | expe in the target culture

Discuss fopics exiensively, support
opinions, hypothesize. Deal with
linguistically unfamiliar situations.

Narrate and describe in past,
present, and future. Deal effectively
with an unanticipated complication.

Create with language, initiate,
maintain, and bring fo a close

University Language Professor, Financial Services Markefing
Consultant, Foreign Area Officer, Lawyer, Judge, Court
Interpreter

Physician, Human Resources Communications Consultant,
Financial Services Senior Consultant, Quality Assurance
Specialist, Marketing Manager, Financial Advisor, Broker,
Military Linguist, Translation Officer

Banking and Investment Services Customer Service Representafive,

Fraud Specialist, Account Executive, Medical Interpreter, Patient
Advocate, Court Stenographer, Court Interpreter, Human
Resources Benefits Specialist, Technical Service Agent, Collections
Representative, Estimating Coordinator

K-12 Language Teacher, Nurse, Social Worker, Claims Processor,
Police Officer, Maintenance Administrator, Billng Clerk, Legal
Secretary, Legal Receptionist, 911 Dispatcher, Consumer Products
Customer Services Representaive, Refail Services Personnel

Fire Fighter, Urilities Installer, Auto Inspector, Aviation Personnel,
Missionary, Tour Guide

Cashier, Sales Clerk (highly predictable contexts), Receptionist

* Welleducoted native speakers

« Educated language learers with extended professional and/or
educational experience in the farget language environment

« Language learners with graduate degrees in language or o
related area and extended educational experience in target

environment

* Heritage speakers, informal learners, non-academic learners
who have significant contact with language

* Undergraduate majors with yeardong study in
the target language culture

* Undergraduate language majors

o Language learners following 6-8 year sequences of study
(e.g.. AP) or 4-6 semester college sequences

simple conversations by asking and i )
ey & ks e « Language learers following 4year high school sequence or
2semester college sequence
* language learners following an immersion language program

2 in Grades K-6
ol
g o Languoge leamers following content based language program
3 Communicate minimaly with e
= formulaic and rote utterances, lists,
Q and phrases. « Longuage learers following 2 years of high school language
[} study
o
3

Novice Mid/High Proficiency Level

Students can describe themselves and their
family members physically and their
personalities. They can discuss their

Year 1-Unit 2

Families & Communities

the holidays in the target language culture.

‘ holidays and compare and contrast them with

WI0D DIUDWISPIS
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Presentational Speaking Mode:

Goal: Students will be able to introduce and describe their family
members.

Role: You are welcoming a host student that will be staying with you
this summer.

Audience: A student from the target culture who is looking to study
abroad in Southington and stay with you.

Situation: Before your host student arrives, you are sharing
descriptions of family and friends that are important to you and that
your host student is likely to meet upon their arrival.

Product: slideshow presentation with photos and basic information
for each person

W02 DIUDWISSPIS
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Year 2-Unit 2;
Global Challenges

Novice High or Intermediate Low Proficiency
Level

] Students can discuss their impact on the
‘ environment and give advice on how to improve

one’s environmental habits.
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Presentational Writing Mode:

Goal: Create a flyer that promotes an environmental awareness event in
the community.

Audience: The SHS community

Situation: You have noticed the need for an event to bring awareness to
people’s environmental habits.

Product Performance and Purpose: Your flyer should persuade people
to participate and be more eco-conscious.

WI0D DIUDWISPIS
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Year 3-Unit 2:
Contemporary Life

Intermediate Low/Mid Proficiency Level

N

Students can discuss their good and bad
school/study habits in the present tense.
Students will compare the university
admissions process in the United States to
the process in the target language culture. ’
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Interpersonal Speaking Mode:
Goal: To compare and evaluate the University

admissions process in the United States and
Italy.

Role: Yourself

Audience: Classmates/teacher

‘Situation: Using your knowledge of the
college admissions process in the United
States and ltaly, you must organize aspects of
the process under the appropriate country and
|then evaluate which aspects from each
country you would like to see in an ideal
college admissions process.

Product Performance and Purpose: In
groups of 4, students will participate in a

. . 2 4
discussion to compare and evaluate the 1519 1uglie 20 o
. . .. . . ATALAN
University admissions process in the United Sondmdo PN LITALIANO
States and Italy. Together they must Sb RENAMICO

collaborate to create an ideal process picking
different aspects from both the American
admissions process and the Italian admissions
process to include.

)
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Year 4-Unit 2:
Contemporary Life

Intermediate Mid/High Proficiency Level

Students can discuss how technology has changed
over time, compare old and new technology, and
make predictions about technological advances in
the future. Students will work collaboratively to
create and present inventions that prepare target
language countries for the future.

e
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Presentational Speaking:

Goal: Create and design a product that addresses a need in the target culture, and
persuade the investor(s) to invest in that product.

Role: Innovator

Audience: Investors (“sharks”) - class peers and teachers

Situation: You are inventors that are going to compete in a Shark Tank style
competition. You will present your new product to the investors and persuade them
that your invention is worthwhile as it will have a positive impact on the target
community.

Product/Performance/Purpose: You create this invention in order to get backing

from the ‘sharks’, and the class will use these inventions to have a broader
conversation about innovation during the interpersonal part of the IPA.

plIs

WO DIUDWISY

/-------'--

Year 5-Unit 2;
Families & Communities

Intermediate high/Advanced low Proficiency Level

Students can share their holidays and traditions
and compare them to holidays and traditions in
the target language culture.

WI0D DIUDWISPIS

----------A




plIs

WO DIUDWISY

Presentational Writing and Speaking Mode:

Goal: To teach your peers and the greater Southington community information about
a product or practice and perspective in the target culture.

Audience: Southington High School community (teachers, students, & admin) and
the greater Southington community

Situation: You are going to participate in the SHS Culture Knight and teach the
attendees how to do something or about something in your target culture.

Product Performance and Purpose: You will prepare a presentation and an

activity for the attendees to watch and do. E A

W02 DIUDWISSPIS

N
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Year 5 Latiu American Studies Unit 2
Families & Communities

Intermediate High Proficiency Level

Students can build on their understanding of
identity from unit 1 & examine the entry of
European and African cultures in Latin America.
Students can critically interpret texts about the
conquest by the Spanish, the “mestizo” culture in
Latin America & how much of Latin American
identity is a mix of many cultures.
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Presentational Speaking Mode:

Goal: Students will participate in a forum representing a historical figure from the
Columbian Era.

Role: Historical Figure /Each student will be assigned on of the following participants to
represent:

Hernan Cortés, Bernal Diaz de Castillo, El Inca Garcilaso de la Vega, Moctezuma,
Bartolomé de las Casas, Enriquillo, Cristdbal Colén, Los reyes catdlicos, Dofia Marina/
La Malinche

Audience: Other participants and teacher

Situation: You are a historical figure discussing some of the issues that took place
during the Columbian era. You are explaining your perspective of the conquest and
questioning others to share their perspectives.

Product Performance and Purpose: The purpose is to view the different perspectives
of all the different people who participated in the colonization of the Latin American
countries.
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French Year 2: Unit 2-Global Challenges
Unit Overview

Unit Title: Unit 2 - Global Challenges 6 % é é @

Mackala Fall

Teacher:

Grade Novice High & Intermediate Low FRENCH 2
Level/Course:

Length/Dates: [

) Students will discuss their impact on the environment and give advice on how
CUIESTTELAI {6 improve one’s environmental habits.

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (5.1 & 5.2)

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address
Students can
e communicate effectively in more than one language in order to function in a variety of
situations and for multiple purposes while displaying a sensitivity to culture and context.
e interact with cultural competence and understanding in order to participate in multilingual
communities.

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a
reflection on the challenges and benefits of the process and/or solution(s).

Creativity/lInnovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering,
and exploring possibilities.
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Collaboration Transdisciplinary Goal:
Students flexibly and cooperatively work with others in physical and virtual environments and
assume shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Citizenship Transdisciplinary Goal:
Students demonstrate an empathetic understanding of social issues and value different
perspectives so that they can contribute to local and global communities.

Enduring

Students will understand...

Understanding(s): e Our own actions/habits may directly affect the environment
What are the big picture e Environmental issues may vary depending on where you

understandings that are live
transferable across contexts, e How to give advice on a specific problem related to

places, and times?

environmental habits

Essential Question(s):
These questions are related e How do my actions affect the environment?
to the enduring e What are different environmental issues in your

understandings and provide

community/target community?

relevance for the learning in e How does one give someone else advice about their

the unit.

environmental habits?

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know...

vocabulary related to the environment
and advice

how to construct simple sentences

how to ask and answer questions about
people’s habits

multiple ways to give advice

various environmental issues that exist
in target community

different countries/communities have
different methods of recycling

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

Students can...

list their habits

ask and answer simple questions about
environmental habits

interpret authentic sources about the environment
give advice in variety of ways

identify and compare the values of different
countries

speak in the present tense

maintain communication in the target language at
the Novice High or Intermediate Low Proficiency
level

Stage 2: Evidence of Student Learning
Performance Tasks
Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Writing Mode:
Goal: Create a flyer that promotes an environmental awareness event in the community.
Role: SHS student
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Audience: The SHS community
Situation: You have noticed the need for an event to bring awareness to people’s environmental
habits.
Product Performance and Purpose: Your flyer should persuade people to participate and be
more eco-conscious.
Standards and Criteria for Success:

e Incorporate student-based data (Google form)

e Description of the events (where, when, etc.)

e Give advice/recommendations using grammar structures (devoir, il faut, il fallait)

Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.
French 2 Unit 2: Vocabulaire sur le recyclage

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics
Communication rubric

& Novice Mid
E Novice High

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences
Cooperative/collaborative activities

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.

Interpretive vocab quiz

Exit tickets - formative

Edpuzzle - interpretive tasks for authentic texts (formative & summative)

Language lab activities - interpersonal assessments - see Intermediate rubric - formative &
summative)

Daily conversations - proficiency

Weekly journal entries - grammatical (& theme) focused - present tense, adj/noun agreement,
subject/verb agreement, preterite tense
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https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/1cPJECCS64eTQeuG-Gq2k8Oyf1mNqKzsx5F7IBqyOXss/edit?usp=sharing
https://drive.google.com/file/d/1uxB0sWFwQB9ag74vzjYcO2TrD6gTCsFD/view?usp=sharing
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing

Stage 3: Instructional Design

Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the
unit.
Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Use environmental vocabulary in a variety of contexts

Learning Target: Relevance: Success Criteria:
Students can: Real-world connected Students can:
e identify environment e Students will need to e use environmental terms in
related vocab in sentences discuss their real world sentences
e complete a survey using habits in regards to the e make simple sentences
vocabulary environment e categorize which habits are

good and bad
e correctly interpret and draw

vocabulary
e identify their habits in a
survey
Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

French 2 Unit 2: Vocabulaire sur le recyclage
Enquete-survey

Grammar Activity- Le présent Simple de l'Indicatif
Triage et Conseils

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Identify and compare good and bad habits regarding the environment
Learning Target: Relevance: Success Criteria:
Students can: Real-world Students can:
e identify and connected e respond to questions about their
reflect on their e Students will habits
environmental need to discuss e identify their habits and write
habits their real world sentences about them using the
e explain their habits in present tense
habits to a regards to the e compare their habits with someone
partner environment else in class
e use environment vocabulary
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https://drive.google.com/file/d/1uxB0sWFwQB9ag74vzjYcO2TrD6gTCsFD/view?usp=sharing
https://docs.google.com/forms/d/e/1FAIpQLScFtfcqu-kuTMXRkV4VI00psJNLCNvKXwZRUdvU2TRvnghPOQ/viewform
https://www.podcastfrancaisfacile.com/conjugaison/exercice-conjugaison-des-verbes-du-premier-groupe.html
https://docs.google.com/document/d/1t7kJc4erOAmgKptibRAALdr7HKQ8u5tz35a2GYoz39s/edit?usp=sharing

e identify habits e identify habits that are good for the
that are good for environment by reading an article
the environment

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Mes Habitudes Quotidiennes et Conseils

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Give suggestions/recommendations about environment and/or improving habits

Learning Target: Relevance: Success Criteria:
Students can: Student interest Students can:

e differentiate good and e Students will need to e identify good and bad
bad habits regarding the express their opinion environmental habits
environment about the environment e use suggestions and

e give suggestions / and give suggestions recommendations to
recommendations based about what people give advice
on someone’s current should do to protect the e give their opinion on
habits and environment. others’ / their own habits
environmental protection e use environment

vocabulary
Assessment

List any formative or summative assessments that should be administered within this learning
sequence.
(They can be listed/linked below)

Triage et Conseils

Giving advice

Lab Activity - ask questions, then based on responses, write advice for your partner
Part 2 of Mes Habitudes Quotidiennes et Conseils

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
PBA: Creating a poster that helps protect the environment in the community.

Learning Target: Relevance: Success Criteria:
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https://docs.google.com/document/d/1fgIYj42zPF9IBTkiS4jj4hKbVH1iBgXcEGEO_nv0r-c/edit?usp=sharing
https://docs.google.com/document/d/1t7kJc4erOAmgKptibRAALdr7HKQ8u5tz35a2GYoz39s/edit?usp=sharing
https://docs.google.com/document/d/1JMtkO-pKUJ4TU7Lg05a2f9P8qNkCwcdkM4QIqlGytcM/edit?usp=sharing
https://docs.google.com/document/d/1zW8udMdG6Qq8tjrgldyi0WejyWRgSDizORzCTdpG27Y/edit?usp=sharing
https://docs.google.com/document/d/1fgIYj42zPF9IBTkiS4jj4hKbVH1iBgXcEGEO_nv0r-c/edit?usp=sharing

Students can:

e Use pictures and
sentences to express what
people should do and
should not do in the
environment.

e Use time, place in the
poster to inform readers of
event

e Analyze other students
habits/data to inform them
for their event

Student interest
e Students will express their
opinions about the
environmental issues in the
community and offer
suggestions.

Students can:

e use time and place
appropriately in sentences.

e use recommendations /
suggestions to express
opinions about
environment protection

e use environmental
vocabulary

e state the environmental
problems and issues that
the community/school is
facing

e create a questionnaire to
collect data and use that
data to inform their event

e complete gallery walk and
identify the events they are
most interested in

Assessment

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

PBA Presentational Speaking
PBA-Gallery Walk

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Identifying and interpreting recycling vocabulary in context

Learning Target:

Relevance:

Success Criteria:

Students can:

e interpret authentic
sources about recycling

e ask and answer
questions about
recycling

e compare how we recycle
in the US with French
speaking countries

Real-world connected
Students will need to discuss
environmental issues such as
recycling in real life and
compare them with other
countries

Students can:

e interpret a text about
recycling in US and
French speaking
countries

e ask and answer
questions about
recycling

e compare recycling in US
and French speaking
countries

e use recycling vocabulary

Assessment

sequence.

List any formative or summative assessments that should be administered within this learning
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https://docs.google.com/document/d/1RurQYmuhZJEz6ZmD9NAwS0sMjp_kYUDbNkZWzFk35S0/edit?usp=sharing
https://docs.google.com/document/d/11s41OB1wzsuHLsiM6OBygvu11tEvaTuC5nXf2Sv8G64/edit?usp=sharing

(They can be listed/linked below)

Video-Comment recycler en France
Organisateur Graphique sur la video
Questions sur le recyclage en France

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
IPA: Interpret, discuss and give advice about single use consumption of plastic.

Learning Target: Relevance: Success Criteria:
Students can: e Students need to Students can
e |Interpret an article about discuss how to reduce e |Interpret an article about
single use plastic their single use plastic single use plastic
e Discuss their habits usage e Have a conversation
about single use plastic with others about their
e Give advice about plastic single use plastic habits
usage e Give advice using
recommendations and
suggestions about
plastic use

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

IPA Interpretive Writing
IPA Interpersonal Speaking
|PA Presentational Writing

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Various Tier 1 strategies employed in the teaching of this unit

Flip grids are possible for presentations instead of live presentations

Use of close captions, tiered reading tasks

Resources

Any materials and resources related to Stage 3 learning activities.
FR 2 le tri, le recyclage et le compostage
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https://docs.google.com/presentation/d/1GmtcHbpdFBGnDz-_PzHoWK44Nf8pvSNiACqiF2ZPsKA/edit?usp=sharing
https://www.youtube.com/watch?v=hkzSHAgRDco
https://docs.google.com/document/d/1fTvojJSCDxEWamSck8gXjOlS5X6BVIe2TzucispnA10/edit?usp=sharing
https://www.wedemain.fr/partager/quiz-dechets-tri-selectif-gaspi-testez-vos-connaissances/
https://docs.google.com/document/d/1pHpqR460hST-BIswauZL0frrq4Hn2kyDJKHRYynZKPo/edit?usp=sharing
https://docs.google.com/document/d/1pHpqR460hST-BIswauZL0frrq4Hn2kyDJKHRYynZKPo/edit?usp=sharing
https://docs.google.com/document/d/1KIcP6vHbHFxzUzJI76no7jJN6OL-vZ6DOXmPpmtkdPY/edit?usp=sharing

Unit 2: Italian 1 Novice mid/ Novice high ACC

Unit 2 Overview
Families and Communities: Family, traditions, and holidays

Unit Title: é%éé@

Grade Novice Mid/Novice High Italian
Level/Course:

Length/Dates: BWEEKS

In this unit, students share basic information about family and family members
and learn to ask basic questions in a conversation about family members’
appearance and family traditions. Students learn vocabulary and grammar to
describe family members' looks and basic personalities. They learn about
target culture holiday traditions that are celebrated with families. At the end of
the unit, students can interpret authentic texts about target culture holidays and
family traditions.

Unit Summary:
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Communication: Communicate effectively in more than one language in order to function in
a variety of situations and for multiple purposes

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

Cultures: Interact with cultural competence and understanding

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding.

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (social justice standards & intercultural competency
standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in
a variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

May, 2024



Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Enduring Students will understand...

Understanding(s): e cultural comparisons between the holidays they celebrate and

What are the big holidays from the target culture.

picture e How to describe their family in the target language

understandings that e How to describe their traditions and compare them to traditions from
are transferable the target culture.

across contexts,

places, and times?

Essential
Question(s):

These questions are
related to the

How is family defined?

Why are traditions a part of family life?

How do we celebrate holidays and traditions?

How are our traditions and holidays similar to and different from others
around the world?

enduring
understandings and
provide relevance for
the learning in the
unit.

What will students be able to do...
Skills, processes and/or knowledge that are related

What will students know...
Factual information, vocabulary and basic

. to each indicator and which students will be able to
concepts related to each indicator

use in new contexts/with new material

e Family members vocabulary Use “l have” to share members of their family
e Subject pronouns e Describe the physical characteristics and
e Possessive adjectives personality of themselves and family members
e Describing in the third person: personality e Describe activities they like to do and with whom
and physical characteristics they do them
e Vocabulary for parties and celebrations e Name products and practices of common
e ‘| like/l don’t like” with activities related to holidays in the US.
celebrations e Compare products and practices of holidays in
e Products, practices, and perspectives of a the target culture and US holidays
birthday celebration e |dentify perspectives of target culture holidays
e Products, practices, and perspectives of e Can communicate at Novice mid proficiency
end of year celebrations level

Stage 2: Evidence of Student Learning
Performance Tasks
Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Presentational Speaking Mode:
Goal: Students will be able to introduce and describe their family members.
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Role: You are welcoming a host student that will be staying with you this summer.
Audience: A student from the target culture who is looking to study abroad in Southington and
stay with you.
Situation: Before your host student arrives, you are sharing descriptions of family and friends that
are important to you and that your host student is likely to meet upon their arrival.
Product: slideshow presentation with photos and basic information for each person
Standards and Criteria for success:

e Create a presentation with a separate slide for 3 different important people in your life

e FEach slide must include in the target language:

o Name

Age
Birthday
Hair and Eye color
Physical description
Personality description
2 activities the person likes to do
photo of the person

O 0O O0OO0OO0OO0Oo

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

B Unit 3: Fam & Comm PBA ACC 2022

B Unit 3: Fam & Comm PBA ACA 2022

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
& Novice Mid rubric

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quizzes

Exit tickets

Edpuzzle

Language lab activities and conversations

IPA: Integrated performance assessment

Interpretive task: Interpret an authentic text about a target culture holiday or celebration
Interpersonal task: ask questions of a partner about their holiday traditions
Presentational writing: write a cultural comparison about holiday traditions and activities

E MIDTERM Year 1 Unit 3- ACA
E MIDTERM Year 1 Unit 3- ACC

Stage 3: Instructional Design

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://docs.google.com/document/d/1tC7I6JV61OGkEhF5oxC-F1qCrwroHt2VIV7hNkBw5uo/edit?usp=sharing
https://docs.google.com/document/d/12m5DxutmCu1NYGNZLPIXpaEfm-MpS2kizyc82nZ-quM/edit?usp=sharing
https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/1fw5L31r39sRg5mwJxtoLT49alnz5DRX5WVOTRAiF7eI/edit?usp=sharing
https://docs.google.com/document/d/1ynko-fH4TgZzI1QB2Jmrozhk4DUCAKMeLtG5tZCDo_w/edit?usp=sharing

Students learn vocabulary to identify family members in Italian.
B Blank Copy of Year 1 Unita 3: Families and CommunitiesResource Packet

B Vocabolario della Famiglia e le Feste- completed copy

Learning Target:

Relevance:

Success Criteria:

Students can:
e Identify members of their
family
e Have conversations about
who is in their family.

Real world connected:

Students will be able to introduce
themselves to speakers of the
target language. Students are
interested as they are sharing
information about themselves and
their family members

Students can:

e Interpret descriptions of
family and fill in a family
tree.

e Use “io ho” and forms of
avere to say who is in their
family, how many family
members they have (ie
how many siblings, etc).

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

Summative:

B La famiglia prova CCF E La famiglia prova H

Language Lab Activities

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students learn subject pronouns and use adjectives to describe family members' appearance and

personality.

Learning Target:

Relevance:

Success Criteria:

Students can:

e Use pronouns to describe
family members.

e Describe family members
physical characteristics

e Describe family members
personality traits.

e Use possessive adjectives
to identify how people are
related to them.

Real world connected:

Students will be able to introduce
a family member’s appearance to
connect to other people

Students can:

e Use “essere” in the third
person

e Use “essere” with adjective
agreement to describe
their family members

e Use “avere” in the third
person to say hair/eye
color.

e Use possessive adjectives
to identify and describe
their family members.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

Summative:

B adjective quiz ACA
B adjective quiz ACC
Edpuzzles
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https://docs.google.com/document/d/1taJ29ut-ZPZco75VYeIhARPIsrf0ItpcGE7OtT1cICw/edit?usp=sharing
https://docs.google.com/document/d/15-wfBaJh3nVoDpW1JcEwtej5cCzl6deYaphMwaiNHvo/edit?usp=sharing
https://docs.google.com/document/d/1wqWbFT8j5to2St713P2ElA7uKLOSFX2rd1zXWX5Pkr4/edit?usp=sharing
https://docs.google.com/document/d/1OomcO7XfTgswB6oUYE3wXvd5R_XFKsoGcSU_B_rGIDI/edit?usp=sharing
https://docs.google.com/document/d/1wxJglt29msFVGNQ3U9VjCx7sgjdZhe4IJ8UYV_q8MdI/edit?usp=sharing
https://docs.google.com/document/d/1RZ7GSIYCnCULeQhQ8gUtFWNwGZ1REfhJi86EZY95LYA/edit?usp=sharing

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Students talk about what they like to do with their family members.

Learning Target:

Relevance:

Success Criteria:

Students can:
e Describe what they like to
do in their free time.
e Describe activities they
partake in with family
members.

Real world connected:

Students will be able to introduce
a family member’s appearance to
connect to other people

Students can:

e Describe what they like to
do with “Mi piace +
infinitive”

e Answer “Con chi?” to
describe who they do the
activity with (ie. watch TV
with siblings, go shopping
with parents, etc).

e Use indirect pronouns with
“piacere” to talk about what
other family members like
to do.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Summative:
Language Lab
PBA (outlined in Stage 2)

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Holiday traditions in Italy B 2-Copy of feste e tradizioni lista del vocabolario

Learning Target:

Relevance:

Success Criteria:

Students can:

e Identify cultural products
and practices of Carnevale
celebrations throughout
Italy.

e |dentify cultural products
and practices holiday
celebrations in the target
culture.

e |dentify products and
practices they also do in
their own culture.

e |dentify cultural
perspectives from the
products and practices of
the holiday.

Real world connected:

Students will be able to introduce
a family member’s appearance to
connect to other people

Students can:

e Interpret authentic texts
about holiday celebrations.

e Use “mi piace + infinitive”
to describe the activities
they do for the same
celebration.

e Students can match the
cultural traditions with the
expression of the cultural
perspective.
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https://docs.google.com/document/d/1ZgIKO1fsRiCXHIIzQ-BRemjMSbPUbRou6CI5kltp6Dc/edit?usp=sharing

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:

Interpretive task to assess vocabulary and cultural perspectives.
E Feste Practice Quiz- ACA

E Feste Quiz-H

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Comparison of birthday traditions. & Vocabolario Del Compleanno- completed copy

Learning Target: Relevance: Success Criteria:
Students can: Real world connected: Students can:

e Talk about their birthday Students will be able to introduce e Talk about their birthday
traditions. a family member’s appearance to traditions.

e Identify products and connect to other people e |dentify products and
practices of the practices of the
onomastico (name day) quinceafiera traditions
traditions

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:

B Invitation Interpretive- aca

B Invitation Interpretive- acc
Summative:

Integrated Performance Assessment

Resources

Any materials and resources related to Stage 3 learning activities.
B Unita 2: Families & Communities
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https://docs.google.com/document/d/1LoWyjZWnRHMJcYRj6LJKwFk326q6E52_8YrUdihOZ6c/edit?usp=sharing
https://docs.google.com/document/d/1nInbiAKHsLJF7ccYX4Gzo9y75e27Dv-Byu70hsVNb8Q/edit?usp=sharing
https://docs.google.com/document/d/173M5OZNkPeuMpiyBIkk8M6sojq1jrIqRzs2rsxaND9Q/edit?usp=sharing
https://docs.google.com/document/d/1yErhICe65iizRcEGyAs_KH3HyzC3JhtURFmsZRD7AKA/edit?usp=sharing
https://docs.google.com/document/d/1_JtD-ZHm6pToUB9fQiLO_RVudBvSr48M6Jr1qqVf83c/edit?usp=sharing
https://drive.google.com/drive/folders/1CkZihC-SLBo-SxUVX-3pXJ4tePy1iH7b?usp=sharing

Latin Year 2: Unit 2-Global Challenges
Unit Overview

OOHOOD
City Dynamics and Tourism

Grade
Level/Course:

Novice High Latin 2ACA / Intermediate Low Latin 2ACC

Length/Dates: 8 weeks

LN G ElA Students will learn about life in the city of Rome, the dangers as well as the
ZaECUCICER benefits of city life. They will also explore Greco-Roman hero stories and heroic
S RERUCIUIN traits, in particular the myth of Perseus. Lastly, they will continue to read and

i harkatibodall 1onslate Latin narrative texts, with a focus on Latin pronouns.
skills of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

American Council for the Teaching of Foreign Languages:

COMMUNICATION: Communicate effectively in more than one language in order to function in a variety of
situations and for multiple purposes.

Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or viewed
on a variety of topics.

CULTURES Interact with cultural competence and understanding.

Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain, and reflect
on the relationship between the practices and perspectives of the cultures studied. Relating Cultural
Products to Perspectives: Learners use the language to investigate, explain, and reflect on the relationship
between the products and perspectives of the cultures studied.

CONNECTIONS Connect with other disciplines and acquire information and diverse perspectives in order to
use the language to function in academic and career related situations.

Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines while using
the language to develop critical thinking and to solve problems creatively.

Acquiring Information and Diverse Perspectives: Learners access and evaluate information and diverse
perspectives that are available through the language and its cultures.

COMPARISONS Develop insight into the nature of language and culture in order to interact with cultural
competence.

Language Comparisons: Learners use the language to investigate, explain, and reflect on the nature of
language through comparisons of the language studied and their own.

Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the concept of
culture through comparisons of the cultures studied and their own.

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Cultures: Interact with cultural competence and understanding

Connections: Connect with other disciplines and acquire information and diverse perspectives in order to
use the language to function in academic and career-related situations

Comparisons: Develop insight into the nature of language and culture in order to interact with cultural
competence

Communities: Communicate and interact with cultural competence in order to participate in multilingual
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| communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and
exploring possibilities.

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
Citizenship Transdisciplinary Goal

Students demonstrate an empathetic understanding of social issues and value different perspectives so that
they can contribute to local and global communities.

Enduring Students will understand...

Understanding(s): e the dangers and benefits of living in Rome

What are the big e how those dangers and benefits are similar to/different from modern city

picture dangers and benefits

understandings that e how Perseus exemplifies the ancient Greco-Roman values (heroic traits)

are transferable e the differences between ancient Greco-Roman values and modern values

across contexts, e Latin word order is different from English word order and cannot be translated

places, and times? word for word:

o The endings of the Latin words determine their function in the sentence

o The use of different verb tenses determines when the action took place in a
narrative

o The use of pronouns in Latin helps clarify who/what is being referred to in a
text

What was life like in ancient Rome?

What were the dangers of living in the city of Rome?

What were the benefits of living in the city of Rome?

are related to the Why did people want to/choose to live in Rome?

enduring How do those dangers & benefits compare to what is available for inhabitants of
understandings modern American cities?

and provide What traits did the ancient Greeks and Romans value?

relevance for the How do ancient Greco-Roman values compare and contrast to modern values?
learning in the How does Perseus embody those traits throughout his myth?

unit. How are different pronouns used in Latin?

How do different pronouns affect/enhance translation?

Essential
Question(s):
These questions
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What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know: Students will be able to:
Latin pronouns e |dentify & translate demonstrative, intensive, &
e demonstrative pronouns reflexive pronouns of various types (in all cases)
e intensive & reflexive pronouns e Translate Latin sentences (featuring various
o all cases (for all pronoun types) pronoun types) into English
Greco-Roman Mythology e |dentify & discuss the heroic traits valued by
e Heroic Traits Greco-Roman mythology.
e Perseus Myth e Identify & discuss the life & myth of Perseus
Roman Culture e Discuss the dangers & benefits of life in ancient
e dangers of city life in Rome Rome
e benefits of city life in Rome e Compare to dangers & benefits of modern city
Latin Vocabulary living
e Bi-Weekly Latin 2 Vocabulary Lists e |dentify key vocabulary words in the context of
o Most Common Latin words (list Latin sentences and stories
compiled by the Dickenson Latin
Library, organized by Ecce Romani
context)

Stage 2: Evidence of Student Learning

Performance Tasks
Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Goal: Students will re-imagine Perseus’ myth as a modern movie (to demonstrate their understanding of

both who’s who in the myth as well as the major events/plot points).
Role: movie producer/promoter
Audience: movie studios & movie-goers
Situation: You are looking to produce a movie about the myth of Perseus. You need to find the perfect cast
for the major roles, secure financing for your movie (by explaining/defending your casting choices), and
create an engaging poster (to ensure movie-goers want to see your movie).
Product/Performance/Purpose: You will create a cast list for a modern Perseus movie, with a brief written
explanation of how your chosen actors/actresses fit their role within the myth. You will also create a visual
representation (movie poster) highlighting important events/scenes/plot points from the myth.
Standards and Criteria for Success:

e Casting provided for all 5 major characters and at least 3 minor characters

o (list of characters provided)

e \Written justification (at least 2-3 sentences), explaining each casting choice

e Specific examples from myth (for movie pitch)

e Visual representation of myth events/scenes (movie poster)

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
Heroic Traits Reflection Questions (Summative)

Perseus Mythic Movie - Cast & Poster (Summative)

Perseus - Peardecks (in-class interactive slides) (Formative)
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https://docs.google.com/document/d/1T6i0GCmGu1uaUA4dxt0yS-E_B6Ts_Hb-6iJ97SRQE4Y/edit?usp=sharing
https://docs.google.com/document/d/11qemp54iJaUPoT0h0m3m9juUlHFpOug0ks8czmacSv8/edit?usp=sharing
https://drive.google.com/drive/folders/1Uk88vxtADM2Ka69ODGKfU3PhzQtQoSl0?usp=drive_link

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?

Grading criteria included with activity instructions (above)

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as

information-recall.

Mythology Notes/Reflections (Heroic Traits; Perseus) (Formative)

Vocab Quizzes (Summative)

Skill Quest (Summative)

Proficiency Activities (Formative)

Stage 3: Instructional Design

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Roman Life - The City Itself

Learning Target:

Relevance:

Success Criteria:

Students can:

Investigate the features (both
positive & negative) of ancient
Rome

Define and discuss important
locations within the city of ancient
Rome

Compare & contrast Roman city
life with modern city life

Student interest & real-world
connections:

Students must understand
important aspects of Roman life,
such as city living, in order to
understand background context
for texts and stories

Students will:

e Read about the ancient city of
Rome, including passages (in
translation) from Roman
authors

e Demonstrate knowledge of
both positive & negative
aspects to life in the ancient
city of Rome

e Reflect on their own city
experiences and how they
compare to ancient Rome

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

Roman Life Reading Questions (Formative)

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Roman Entertainment - Chariot Racing

Learning Target:

Relevance:

Success Criteria:
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https://drive.google.com/drive/folders/17QRd0OjBPxgFGi2i4UrHFtYQE4CQgtW9?usp=drive_link
https://drive.google.com/drive/folders/1Uk88vxtADM2Ka69ODGKfU3PhzQtQoSl0?usp=drive_link
https://drive.google.com/drive/folders/1ykKtuACqBnbmAX7S1HWIKqVKITY-aDaB?usp=drive_link
https://drive.google.com/drive/folders/1hCD2Z4MURBBz9bLlp6PNt8po6zwuoyW6?usp=drive_link

Students can: Student interest & real-world Students will:

Investigate the difficulties and connections: e Read about chariot racing in

amenities of Roman travel Students must understand Rome, including passages (in
important aspects of Roman life, translation) from Roman

Define and discuss key terms such as public entertainment, in tombstones & graffiti

related to chariot racing order to understand background e Demonstrate knowledge of
context for texts and stories Roman entertainment

Discuss the role of entertainment e Reflect on entertainment

(in particular, chariot racing) in options available in modern

ancient Rome cities and how they compare

to ancient Roman

Compare & contrast Roman entertainment

entertainment with modern

entertainment

Assessment
List any formative or summative assessments that should be administered within this learning sequence.

Chariot Racing Reading Questions (Formative)

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

| Perseus Myth

Learning Target: Relevance: Success Criteria:
Students can: Student interest and necessary | Students will:

e identify the stages of Perseus’ | for large scale process and e explore the myth of Perseus
myth (from birth to death & concepts: (from his birth to death &
deification) Perseus was one of the central deification)

e understand the relationship heroes in ancient Greece & Rome e reflect on heroic traits
between Perseus and other - Understanding the myth of demonstrated by Perseus
characters in his myth (both Perseus is necessary for students | e discuss Perseus’ relevance &
mortals & gods/goddesses) to understand the culture & values importance in the ancient

e identify heroic traits of the ancient world world
throughout Perseus’ myth e present a modernized movie

cast for Perseus’ myth

Assessment
List any formative or summative assessments that should be administered within this learning sequence.

Formative:

Interactive PearDecks

Summative:

Heroic Traits Reflection & Modern Movie Cast/Poster (see Performance Task above)

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Demonstrative Pronouns
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https://drive.google.com/drive/folders/1Uk88vxtADM2Ka69ODGKfU3PhzQtQoSl0?usp=sharing
https://drive.google.com/drive/folders/1Uk88vxtADM2Ka69ODGKfU3PhzQtQoSl0?usp=drive_link
https://drive.google.com/drive/folders/1tjpwqygR_PsI_e2_nGU703COO06X96ss?usp=drive_link

Learning Target:

Relevance:

Success Criteria:

Students can:

e identify demonstrative
pronouns (case, number,
gender)

e translate demonstrative
pronouns (in all cases &
numbers)

e identify when demonstrative
pronouns are acting as
adjectives

Necessary for large scale
concepts:

Identifying and translating
pronouns (of various types) is
necessary for translation of basic
sentences and paragraphs from
Latin texts into English

Students will:

e Students will identify the
case, number, & gender of
demonstrative pronouns (hic
&ille)

e Students will differentiate
between hic & ille

e Students will accurately
translate demonstrative
pronouns (both in isolation &
in the context of sentences
and stories)

e Students will identify when
demonstrative pronouns are
acting as adjectives and
translate them accordingly

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

Pronoun IDs
Pronoun Composition (ACC)
Sentence Practice

“A Grim Lesson” Translation Prompt and/or Reading Comp

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Intensive & Reflexive Pronouns

Learning Target:

Relevance:

Success Criteria:

Students can:
number, gender)
e translate intensive pronouns (in
all cases & numbers)
are acting as adjectives

number, gender)

cases & numbers)

e identify intensive pronouns (case,

e identify when intensive pronouns
e identify reflexive pronouns (case,

e translate reflexive pronouns (in all

Necessary for large
scale concepts: °
Identifying and
translating pronouns (of | e
various types) is
necessary for translation
of basic sentences and °
paragraphs from Latin
texts into English

Students will:

Students will differentiate between
intensive & reflexive pronouns
Students will identify the case,
number, & gender of intensive &
reflexive pronouns

Students will accurately translate
intensive & reflexive pronouns (both
in isolation & in the context of
sentences and stories)

Students will identify when intensive
pronouns are acting as adjectives
and translate them accordingly

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.
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https://drive.google.com/drive/folders/1lE5pynmA-xOJzqZNdWR2JRvfKBTiT6_O?usp=drive_link

Formative:

Pronoun IDs

Pronoun Composition (ACC)

Sentence Practice

“A Visit to the Races” Translation Prompt and/or Reading Comp

Extension/Modification
Differentiated experiences that provide opportunities for students to engage in active learning around the learning
target(s)
e Various Practices (Formative): ACC has a composition component to practices, ACA does
not have composition practice
o Some practices (ex: Reading Practices) have student “challenge level” choice
embedded in the practice scaffolding
e \Vocabulary Quizzes (Summative):
o ACC has fill in the blank (with forms & definitions)
o ACA has definition matching
e Skill Quest (Summative):
o ACC grammar and translation sections are done without the aid of learned
vocabulary/grammar (no charts, limited provided vocabulary)
o ACA grammar and translation sections are done with some relevant grammar aids

Resources

Any materials and resources related to Stage 3 learning activities.

Agenda Slides (ACA)
Agenda Slides (ACC)
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https://docs.google.com/presentation/u/0/d/1kQ81_DqTTYgccgQfeHl7PRuDqwFBIQwVsFSHfS5wqdE/edit
https://docs.google.com/presentation/u/0/d/1YUvTLBOFp-FLbVQ2hxJWLAeG3MPq42fD30gWonFXFsE/edit

Mandarin Year 2: Unit 2-Global Challen
Unit Overview

Unit Title: Unit 2 - Global Challenges é % é é @

Grade Novice High & Intermediate Low
Level/Course:

Length/Dates: 7 weeks

LTI El)All Students will discuss their impact on the environment and give advice on how
to improve one’s environmental habits.

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (5.1 & 5.2)

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

Students can
e communicate effectively in more than one language in order to function in a variety of
situations and for multiple purposes while displaying a sensitivity to culture and context.
e interact with cultural competence and understanding in order to participate in multilingual
communities.

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a
reflection on the challenges and benefits of the process and/or solution(s).
Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks,
persevering, and exploring possibilities.

Collaboration Transdisciplinary Goal:
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Students flexibly and cooperatively work with others in physical and virtual environments and
assume shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and
informal contexts.

Citizenship Transdisciplinary Goal:

Students demonstrate an empathetic understanding of social issues and value different
perspectives so that they can contribute to local and global communities.

Enduring Students will understand...

Understanding(s): e Our own actions/habits may directly affect the environment
What are the big picture e Environmental issues may vary depending on where you
understandings that are live

transferable across contexts, e How to give advice on a specific problem related to
places, and times? environmental habits

Essential Question(s): e How do my actions affect the environment?

These questions are related e \What are different environmental issues in your

to the enduring community/target community?

understandings and provide e How does one give someone else advice about their
relevance for the learning in environmental habits?

the unit.

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know... Students can...
- vocabulary related to the environment and - list their habits
advice - ask and answer simple questions about
- how to construct simple sentences environmental habits
- how to ask and answer questions about - interpret authentic sources about the
people’s habits environment
- multiple ways to give advice - give advice in variety of ways
- various environmental issues that exist in - identify and compare the values of different
target community countries
- different countries/communities have - Speak about present event
different methods of recycling - maintain communication in the target language
at the Novice High or Intermediate Low
Proficiency level

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

May, 2024



Presentational Writing Mode:
Goal: Create a flyer that promotes an environmental awareness event in the community.
Role: SHS student
Audience: The SHS community
Situation: You have noticed the need for an event to bring awareness to people’s environmental
habits.
Product Performance and Purpose: Your flyer should persuade people to participate and be
more eco-CoNnscCious.
Standards and Criteria for Success:

e Incorporate student-based data (Google form)

e Description of the events (where, when, etc.)

e Give advice/recommendations using grammar structures (Mi%, Wi, FE)

Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.

PBA: B 13X Z Unit 2 Global Challenges PBA

IPA: B 13X = UNIT 2 B/ R IPA

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics

Communication rubric

& Novice Mid

E Novice High

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences
Cooperative/collaborative activities

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.

Interpretive vocab quiz

Exit tickets - formative

Edpuzzle - interpretive tasks for authentic texts (formative & summative)
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https://docs.google.com/document/d/1DMMWSGuebv3x0TWdgMrcu1gX9Ag6skb4-LIBVw9q008/edit?usp=sharing
https://docs.google.com/document/d/1MPpPD7JoHZJ6SLU_IObtUXZUxXoSm3WYwMJ-Pi5OoZo/edit?usp=sharing
https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/1cPJECCS64eTQeuG-Gq2k8Oyf1mNqKzsx5F7IBqyOXss/edit?usp=sharing
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing

Language lab activities - interpersonal assessments - see Intermediate rubric - formative &
summative)

Daily conversations - proficiency

Weekly journal entries - grammatical (& theme) focused - present tense, adj/noun agreement,
subject/verb agreement, preterite tense

Stage 3: Instructional Design

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Use environment related vocabulary in contexts

Learning Target: Relevance: Success Criteria:
Students can Real world connected: | Students can
e Identify environment e Students will need e Use & to express what
related vocabulary in to discuss their environment has
sentences. real world habits e correctly interpret and draw the
e Identify environment in regards to the environment terms.
related vocabulary that environment e Use environment terms in
other students sentences.
generated. e use the verbs “to be” and “to
have”
e make simple sentences

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

Formative:
B 13X = 2022-2023 #£4E unit 2 packet
4 corners (flash cards in classroom)
X =- B3
B X 35 L4
XX = 10/31--11/4 22-23 (P60)
Vocab puzzle
Running dictation: [ running dictation % =.docx

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Tell the habits in daily life that relates to environment

Learning Target: Relevance: Success Criteria:

Students can: Real world connected: Students can:
Students will need to e Use EZ to describe what i
discuss their real world need to do everyday.
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https://docs.google.com/document/d/1voTdwO8UBdL9YaNQtDDgOjq6kg-2TevzszUq3AOTyIM/edit?usp=drive_link
https://docs.google.com/spreadsheets/d/1vwv-MlCIy6Uh0RXrQRTqoP3ClydcH_YROpYUce7MP5M/edit?usp=drive_link
https://docs.google.com/document/d/19kTbJjPMbq3-ztRUjVrbKtDe_uAh3YsQJl6wghIxZX8/edit?usp=drive_link
https://docs.google.com/presentation/d/1t6VjKKE8ZrECnNiyPV0K78gR1KRty98dLzHdi0tOs2M/edit#slide=id.g18161a645bb_0_206
https://docs.google.com/document/d/1qYMdsuVNjKJtEXgvueWay-tzFr6NIUBc/edit
https://drive.google.com/file/d/1xqs97BNfsOZvGadPSc36CHJJWE3NuhB0/view?usp=sharing

e Use simple sentences to
describe their everyday
habits

e Incorporate habits with
the environment terms.

habits in regards to the
environment

e make simple sentences

e Compare and contrast the
different habits between
Chinese and US
highschoolers.

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

Formative:
B23-24 v X HFE-FEFLEFE

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Identify and compare good and bad habits regarding the environment and give
command/suggestions about environment

Learning Target: Relevance: Success Criteria:

Students can Student Interest: Students can
e Differentiate appropriate e Students will need to - Use RiiZ + verb phrases to
and inappropriate express their opinion express their suggestions.
behaviors for the about the environment - Use RiiZ in negative forms to
environment. and give suggestions give suggestions in other
e Give suggestions about about what people contexts
environmental protection should do to protect the - Identify the appropriate and
e Give command about environment. inappropriate behaviors through
what not to do with categorization.
environment - Make simple sentences with
command terms.
- give their opinion on others’ /
their own habits

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

Formative:

B RiZ tic tac toe ¥

B BN ZE LR ?

B % unscramble and write
B # R i%.... post it suggestions
B MiZF Mz 3

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://docs.google.com/document/d/1DinxZD_LcAiailQIXOtmCCLr0eDcupk7Y1cnJVcsQK8/edit
https://docs.google.com/document/d/1uCjdSzo9D3O8oz12JySwT1alVrnIh5gAclmJQSmLd5A/edit
https://docs.google.com/document/d/1pSU50ZBpOwsv4vtC-WshJot7z_lMrsEQS7_NiC82lAk/edit
https://docs.google.com/document/d/1bikMOFpxHP-JYjxl5IeqswDzUl180GMpXQY9Tsqv734/edit
https://docs.google.com/document/d/1xiaP_6BDMAjaRB2nca90Z7NDw19DBwdmAGMI-hmlWnE/edit?usp=sharing
https://docs.google.com/document/d/1ki7iy44FlEbPT5u8so9bdRa6lB-GyvbmBtAZk9vPePw/edit

| PBA: Creating a poster that helps protect the environment in the community

Learning Target: Relevance: Success Criteria:
Students can Student Interest Students can
e Use pictures and e Students will e Use time and place
sentences learned in express their appropriately in sentences.
the unit to express opinions about the e Use RiiZ to express opinions
what people should do environmental about environment protection.
and should not do. issues in the e Use environmental vocabulary
e Use time, place in the community and properly.
poster to inform offer suggestions. e Create a questionnaire to
readers of event e Students choose collect data and use that data
e Analyze other students their topics based to inform their event
habits/data to inform on their interests e Complete gallery walk and
them for their event identify the events they are
most interested in

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

Summative:
B X = Unit 2 Global Challenges PBA

B 13X = Google forms-PBA
B 13X = PBA gallery walk note

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Identifying and interpreting recycling vocabulary in context.

Learning Target: Relevance: Success Criteria:
Students can e Real world Students
e interpret authentic connected: e Identify ways to recycle items in
sources about recycle students will need a video
e Ask and answer to discuss social e Identify recycle behaviors in
questions about issues such as China in a video
recycle. recycling in real life e Use location terms to describe
e Compare recycle in the and compare it with where the items are.
US and in China the target culture. e Ask and answer questions
about recycle

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.
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https://docs.google.com/document/d/1DMMWSGuebv3x0TWdgMrcu1gX9Ag6skb4-LIBVw9q008/edit?usp=drive_link
https://docs.google.com/document/d/1Lczj2vX7cKAAtBNBswROm86YukP1Lz1F8_JjZISiDEM/edit
https://docs.google.com/document/d/1qLhXjSnlugE8yOmpYFQDWL-lKhfmxoyURNgBJn6HAxI/edit?usp=drive_link

Formative:

M h3X = scavenger hunt.docx

B X = 2022-2023 /3% unit 2 packet-part 3-recycle.
https://ledpuzzle.com/media/618a670303405341753652ea
https://edpuzzle.com/media/6392390597ac5a40c335ab09
BHEEE1T15

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Interpret information about recycling policies and environment protection actions in authentic
situations.

Learning Target: Relevance: Success Criteria:
Students can e Student Interest: Students can
e |dentify recycled students e Identify unit related terms in a
terms in authentic communicate with short passage or a video
texts in Chinese. each other about e Ask and answer questions about
e Use clues to gather recycling. what we should do to protect the
information in a e Real world environment.
video about connected: students e Use authentic texts to guide
recycling in target will need to identify their writing about giving advice
culture. target culture to environmental behaviors
recycling policies.

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

Summative:
B B3 = UNIT 2 I/R IPA
https://www.zhihu.com/zvideo/1413820896843288576?playTime=28.3

Resources

Any materials and resources related to Stage 3 learning activities.
X 12/11 23-24, . A3X = 12/4 23-24 ,  BA3XX = 11/27-12/1 23-24 ,

3= 11/20 23-24 X 11/13--11/17 23-24 , XX = 11/6--11/10 23-24
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https://docs.google.com/document/d/1-gSl5uKzdPauDFORegGLAO0pzpb42Vpr/edit
https://docs.google.com/document/d/1voTdwO8UBdL9YaNQtDDgOjq6kg-2TevzszUq3AOTyIM/edit
https://docs.google.com/document/d/1MPpPD7JoHZJ6SLU_IObtUXZUxXoSm3WYwMJ-Pi5OoZo/edit
https://docs.google.com/presentation/d/1JJVUbisC7D9zkT3i-BU2n-wkQnW8xRE-ogTrSQ0SiHY/edit?usp=drive_link
https://docs.google.com/presentation/d/1J4dH3NKrswTfBmOC4d6eLPvQchMGR5q2ylQaThL8c5k/edit?usp=drive_link
https://docs.google.com/presentation/d/1c1dEEqLwg6hkJGXV9SF-bE2bGJuNAJ1m0iF77K94FdQ/edit?usp=drive_link
https://docs.google.com/presentation/d/1ODrj3UG7JIBAjVkG4vX3W07itD07qUjDCQGVkCtH_nI/edit?usp=drive_link
https://docs.google.com/presentation/d/1ArnJwCU-VLFnhy1N7KIvWiFbRs3ThLttNdwVCIV85FA/edit?usp=drive_link
https://docs.google.com/presentation/d/1RgZOfwbm_TvOOqA4423_nfL_cjTvf_XxLqtG5Upelb4/edit?usp=drive_link
https://edpuzzle.com/media/618a670303405341753652ea
https://edpuzzle.com/media/6392390597ac5a40c335ab09
https://docs.google.com/document/d/1NJvhYksG3T1aHzT7o2LdWJ3hEshbJC1WGwCY1MC75Wk/edit#heading=h.jkbrir79yeu
https://www.zhihu.com/zvideo/1413820896843288576?playTime=28.3

panish Year 2: Unit 2-Global Challen
Unit Overview

Unit Title: Unit 2 - Global Challenges 6%@@@

Grade Novice High & Intermediate Low
Level/Course:

Length/Dates: 7 weeks

LTI El)All Students will discuss their impact on the environment and give advice on how
to improve one’s environmental habits.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (5.1 & 5.2)

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address
Students can
e communicate effectively in more than one language in order to function in a variety of
situations and for multiple purposes while displaying a sensitivity to culture and context.
e interact with cultural competence and understanding in order to participate in multilingual
communities.

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a
reflection on the challenges and benefits of the process and/or solution(s).

Creativity/lInnovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering,
and exploring possibilities.

Collaboration Transdisciplinary Goal:
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Students flexibly and cooperatively work with others in physical and virtual environments and
assume shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Citizenship Transdisciplinary Goal:

Students demonstrate an empathetic understanding of social issues and value different
perspectives so that they can contribute to local and global communities.

SR ELEENLG TS ERG[CYH Students will understand...

What are the big picture e Our own actions/habits may directly affect the environment
understandings that are e Environmental issues may vary depending on where you
transferable across contexts, live

places, and times? e How to give advice on a specific problem related to
environmental habits

Essential Question(s):

These questions are related to e How do my actions affect the environment?

the enduring understandings e What are different environmental issues in your

and provide relevance for the community/target community?

learning in the unit. e How does one give someone else advice about their
environmental habits?

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know... Students can...
- vocabulary related to the environment - list their habits
and advice - ask and answer simple questions about
- how to construct simple sentences environmental habits
- how to ask and answer questions - interpret authentic sources about the
about people’s habits environment
- multiple ways to give advice - give advice in variety of ways
- various environmental issues that exist - identify and compare the values of different
in target community countries
- different countries/communities have - speak in the present tense
different methods of recycling - maintain communication in the target
language at the Novice High or Intermediate
Low Proficiency level

May, 2024



Stage 2: Evidence of Student Learning

Performance Tasks
Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Presentational Writing Mode:
Goal: Create a flyer that promotes an environmental awareness event in the community.

Role: SHS student
Audience: The SHS community
Situation: You have noticed the need for an event to bring awareness to people’s environmental
habits.
Product Performance and Purpose: Your flyer should persuade people to participate and be
more eco-conscious.
Standards and Criteria for Success:
e Incorporate student-based data (Google form)
e Description of the events (where, when, etc.)
e Give advice/recommendations using grammar structures (debes, deberias, tienes que)

Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.
Instructions

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics

Communication rubric

& Novice Mid

E Novice High

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences
Cooperative/collaborative activities

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.
Interpretive vocab quiz
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https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/1cPJECCS64eTQeuG-Gq2k8Oyf1mNqKzsx5F7IBqyOXss/edit?usp=sharing
https://docs.google.com/document/d/1h-5Rcrhph8tPonwiKQMoA_5sB9aRa9Y6g5rSPT4F4P4/edit?usp=sharing
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing

Exit tickets - formative

Edpuzzle - interpretive tasks for authentic texts (formative & summative)

Language lab activities - interpersonal assessments - see Intermediate rubric - formative &
summative)

Daily conversations - proficiency

Weekly journal entries - grammatical (& theme) focused - present tense, adj/noun agreement,
subject/verb agreement, preterite tense

Stage 3: Instructional Design

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Use environmental vocabulary in a variety of contexts

Learning Target: Relevance: Success Criteria:
Students can: Real-world connected | Students can:
e identify and use e Students will e use environmental terms in sentences
environment need to discuss e make simple sentences
related vocab in their real world e categorize which habits are good and
sentences habits in regards bad
e complete a survey to the e correctly interpret and draw vocabulary
using vocabulary environment e identify their habits in a survey
Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

Drawing/vocab practice
Survey
Categorizing habits/start reflecting on your habits

Vocab quiz

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Identify and compare good and bad habits regarding the environment

Learning Target: Relevance: Success Criteria:
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https://docs.google.com/document/d/1OSju6geY0_cteBRBqW8jRVUauVqYBebjk7C9R8otUxE/edit?usp=sharing
https://docs.google.com/forms/d/e/1FAIpQLScFtfcqu-kuTMXRkV4VI00psJNLCNvKXwZRUdvU2TRvnghPOQ/viewform?usp=sf_link
https://docs.google.com/document/d/1NoYcwMJuBi9fZtYQ8voMrPJnENmtuKgbUOaibU3InPw/edit?usp=sharing
https://docs.google.com/document/d/1X4u-b-6JgAOzdyq_2nqPvnr_KL6Wdy1b8jcaTpgGQlk/edit?usp=sharing

Students can: Real-world connected | Students can:

e identify and reflect on e Students will e respond to questions about their
their environmental need to discuss habits
habits their real world e identify their habits and write

e explain their habits to a habits in regards sentences about them using the
partner to the present tense

e identify habits that are environment e compare their habits with
good for the environment someone else in class

e use environment vocabulary

e identify habits that are good for
the environment by reading an
article

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

Identify your (bad) environmental habits

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Give suggestions/recommendations about environment and/or improving habits
Learning Target: Relevance: Success Criteria:
Students can: Student interest Students can:

e differentiate good and e Students will need to e identify good and bad
bad habits regarding the express their opinion environmental habits
environment about the environment e use suggestions and

e (give suggestions / and give suggestions recommendations to
recommendations based about what people give advice
on someone’s current should do to protect the e give their opinion on
habits and environment. others’ / their own habits
environmental protection e use environment

vocabulary
Assessment
List any formative or summative assessments that should be administered within this learning
sequence.
Juego de consejos (slides 25-30)
Lab activity - ask questions, then based on responses, write advice for your partner
Part 2 of this activity
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https://docs.google.com/document/d/1MtsAzCiYDBlSUJeydnjIWtSUsOjcPnTBTKoAme39JOo/edit?usp=sharing
https://docs.google.com/presentation/d/1mUzHoLRcbi8AbvyyE3QTkPq8rFgYBZAoTVWl8m4xvaY/edit?usp=sharing
https://docs.google.com/document/d/1jk8bBiGwtzd5Bi1t_uxLm99hSVXPYuyILeU5WflOGlw/edit?usp=sharing
https://docs.google.com/document/d/1MtsAzCiYDBlSUJeydnjIWtSUsOjcPnTBTKoAme39JOo/edit?usp=sharing

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
PBA: Creating a poster that helps protect the environment in the community.

Learning Target:

Relevance:

Success Criteria:

Students can:

e Use pictures and
sentences to express
what people should do
and should not do in
the environment.

Use time, place in the
poster to inform
readers of event
Analyze other
students habits/data to
inform them for their
event

Student interest
e Students will

express their
opinions
about the
environmenta
| issues in the
community
and offer
suggestions.

Students can:

use time and place appropriately in
sentences.

use recommendations / suggestions
to express opinions about
environment protection

use environmental vocabulary

state the environmental problems and
issues that the community/school is
facing

create a questionnaire to collect data
and use that data to inform their event
complete gallery walk and identify the
events they are most interested in

Assessment

sequence.

List any formative or summative assessments that should be administered within this learning

PBA instructions
PBA follow up activity

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Identifying and interpreting recycling vocabulary in context.

Learning Target:

Relevance:

Success Criteria:

Students can:

e interpret authentic
sources about recycling
ask and answer
questions about
recycling
compare how we recycle
in the US with Spanish
speaking countries

Real-world connected
e Students will need

to discuss
environmental
issues such as
recycling in real life
and compare them
with other
countries.

Students can:

e interpret a text about recycling
in US and Spanish speaking
countries
ask and answer questions
about recycling
compare recycling in US and
Spanish speaking countries
use recycling vocabulary

Assessment

sequence.

List any formative or summative assessments that should be administered within this learning
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https://docs.google.com/document/d/1ogttlpccrhiJWkFJXo9sALPjmKrO0zi76TQ3GZ-RDZ0/edit?usp=sharing
https://docs.google.com/document/d/1bLktu7RERLb3OlhmixpJDP6Gt7tE_MZESEj8fJsg6ts/edit?usp=sharing

Video explaining how they recycle in Spain
El reciclaje en Espana (follow up speaking after video)

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
IPA: Interpret, discuss and give advice related to the Great Pacific Garbage Patch

Learning Target:

Relevance:

Success Criteria:

Students can:

e Interpret an article about
the GPGP

e Create a flyer for an event
related to a fundraiser for
the GPGP

e Ask and respond to simple
questions about the GPGP
and the “event” they
created

Real-world connected:

e Thisis areal
issue that affects
the whole world.

Students can:

Include information from the
article on their flyer

Use recommendation
structures to offer solutions
to the problem

Have a conversation about
possible solutions and the
event they created

Assessment

sequence.

List any formative or summative assessments that should be administered within this learning

IPA article
IPA Packet ACC
IPA Packet ACA

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning

around the learning target(s)

Flip grids are possible for presentations instead of live presentations

Resources

Any materials and resources related to Stage 3 learning activities.
Link slides

Slides
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https://docs.google.com/document/d/1ipLj-MtdE3MMvi6aAYKDFGlHTy8a9YFKzd7CkAMnPwE/edit?usp=sharing
https://docs.google.com/document/d/1POCVgDewHSa_Ow7McdCTjR-peqQPNyf10N7BIkppsO4/edit?usp=sharing
https://docs.google.com/document/d/1bDP7R62O36DPViGDaRnh78IUJgBYhVvidVrFmoHAzYg/edit?usp=sharing
https://docs.google.com/document/d/1qUxGj6Oh2mrt3xQDCwTlZqBj6-ZakAyWoYoIog__vEU/edit?usp=sharing
https://docs.google.com/document/d/1QSkBLClBfN9jVhIS2R1RSw7dz5USYGiMnWUdCjguaYo/edit?usp=sharing
https://docs.google.com/presentation/d/1_tLqLZdPM_uVKTSbCVsTL9ApUbFd0fv1x6wUGLnAZDQ/edit?usp=sharing

Curriculum
Units: 2
Years 1-5

All Languages

Southingtou High School

Chinese, French, Italian, Latin, Spanish

f

f

World Language ’
f

y

W02 DIUDWISSPIS

World
Language Units

6 overarching themes repeat each
year with a different sub theme
focus.

All units are culture focused,;
grammar and vocabulary are
necessary tools to complete the
real world tasks with the
appropriate text type for their
proficiency level.

plis
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6 Cultural Themes for all years, all levels

Persoual & Public
Idewtities

P

Science & Techuology

O

O
o
o

Beauty & Aesthetics

Families & Communities

Global Challenges

Contemporary Life

"

WIOD DIUDWISSPIS

ACTFL Proficiency Levels

Novice Mid =
year 1ACA

Novice High =
year 1ACC
year 2 ACA

Intermediate Low =
year 2 ACC
Year 3 ACA

Intermediate Mid =
year 3 ACC
year 4 ACA

el

Intermediate High = —
year4ACC
year 5 ACA

Advaunced Low =
year 5 ECE
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ACTFL Proficiency Levels & the workplace

ACTFL Level IR

Language Functions

5 Ability to tailor language fo specific
o e i
Discuss fopics extensively, support

3 opinions, hypothesize. Deal with
linguistically unfamiliar situations.

2+

Narrate and describe in past,
present, and future. Deal effectively
with an unanticipated complication.

2

1+
Create with language, initiate,
maintain, and bring fo a close
simple conversations by asking and
responding to simple questions.

1
Communicate minimally with

formulaic and rofe utterances, lsts,
Novice Mi ol [k

audience, persuade, negotiate. Deal

Corresponding Professions/Positions*

Foreign Service: Diplomat, Contract Negoiator, International
Specialist, Intelligence Specialist

University Language Professor, Financial Services Marketing
Consultant, Foreign Area Officer, Lawyer, Judge, Court
Inferpreter

Physician, Human Resources Communications Consultant,
Financial Services Senior Consultant, Quality Assurance
Specialist, Marketing Manager, Financial Advisor, Broker,
Military Linguist, Translation Officer

Banking and Investment Services Customer Service Representafive,
Fraud Specialist, Account Executive, Medical Interpreter, Patient
Advocate, Court Stenographer, Court Interpreter, Human
Resources Benefits Specialist, Technical Service Agent, Collections
Representative, Estimating Coordinator

K-12 Language Teacher, Nurse, Social Worker, Claims Processor,
Police Officer, Maintenance Administrator, Billng Clerk, Legal
Secretary, Legal Receptionist, 911 Dispatcher, Consumer Products
Customer Services Representafive, Retail Services Personnel

Fire Fighter, Utilifies Installer, Auto Inspector, Aviation Personnel,
Missionary, Tour Guide

Cashier, Sales Clerk (highly predictable contexts), Receptionist

Examples of Who Is Likely

to Function at This Level

« Highly arficulae, professionol ok =

« Language learners with extended (17 years) and current
et v o ol e e e

* Welleducoted native speakers

« Educated language learners with extended professional and/or
educational experience in the farget language environment

« Language learners with graduate degrees in language or o
related area and extended educational experience in target

environment

* Heritage speakers, informal learners, non-academic learners
who have significant contact with language

* Undergraduate majors with yeardong study in
the target language culture

* Undergraduate language majors

o Language learners following 6-8 year sequences of study
(e.g.. AP) or 4-6 semester college sequences

« Language learners following 4year high school sequence or
2-semester college sequence

* Language learners following an immersion language program
in Grades K-6

 Language learners following contentbased language program
in Grades K-6

. Hmmwmzmdmmww
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Year 1-Unit 2:
Families & Communities

Novice Mid/High Proficiency Level

Students can describe themselves and their

family members physically and their

personalities. They can discuss their
holidays and compare and contrast them with
the holidays in the target language culture.

----------A
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Presentational Speaking Mode:

Goal: Students will be able to introduce and describe their family
members.

Role: You are welcoming a host student that will be staying with you
this summer.

Audience: A student from the target culture who is looking to study
abroad in Southington and stay with you.

Situation: Before your host student arrives, you are sharing

descriptions of family and friends that are important to you and that
your host student is likely to meet upon their arrival.
Product: slideshow presentation with photos and basic information
for each person —————

WD DIUDWISSPIS

,-------'--

Year 2-Unit 2;
Global Challenges

Novice High or Intermediate Low Proficiency
Level

Students can discuss their impact on the
environment and give advice on how to improve
one’s environmental habits.

----------‘
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Presentational Writing Mode:

Goal: Create a flyer that promotes an environmental awareness event in
the community.

Audience: The SHS community

Situation: You have noticed the need for an event to bring awareness to
people’s environmental habits.

Product Performance and Purpose: Your flyer should persuade people
to participate and be more eco-conscious.

WD DIUDWISSPIS

/-------'--

Year 3-Unit 2:
Contemporary Life

Intermediate Low/Mid Proficiency Level

N

Students can discuss their good and bad
school/study habits in the present tense.
Students will compare the university
admissions process in the United States to
the process in the target language culture. ’

----------A
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Interpersonal Speaking Mode:
Goal: To compare and evaluate the University

admissions process in the United States and
Italy.

Role: Yourself

Audience: Classmates/teacher

Situation: Using your knowledge of the
college admissions process in the United
States and ltaly, you must organize aspects of
the process under the appropriate country and
|then evaluate which aspects from each
country you would like to see in an ideal
college admissions process.

Product Performance and Purpose: In
groups of 4, students will participate in a
discussion to compare and evaluate the 1519 \3A9\‘j.?03233v\°
University admissions process in the United oo PO
States and ltaly. Together they must
collaborate to create an ideal process picking
different aspects from both the American
admissions process and the Italian admissions
process to include.

;

A WA WA WA
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Year 4-Unit 2:
Contemporary Life

Intermediate Mid/High Proficiency Level

Students can discuss how technology has changed
] over time, compare old and new technology, and
make predictions about technological advances in
the future. Students will work collaboratively to
‘ create and present inventions that prepare target
language countries for the future.

----------‘




Presentational Speaking:

Goal: Create and design a product that addresses a need in the target culture, and
persuade the investor(s) to invest in that product.

Role: Innovator

Audience: Investors (“sharks”) - class peers and teachers

Situation: You are inventors that are going to compete in a Shark Tank style
competition. You will present your new product to the investors and persuade them
that your invention is worthwhile as it will have a positive impact on the target
community.

Product/Performance/Purpose: You create this invention in order to get backing

from the ‘sharks’, and the class will use these inventions to have a broader
conversation about innovation during the interpersonal part of the IPA.

plIs
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Year 5-Unit 2:
Families & Communities

N

Intermediate high/Advanced low Proficiency Level

Students can share their holidays and traditions
and compare them to holidays and traditions in
the target language culture.

----------A
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Presentational Writing and Speaking Mode:

Goal: To teach your peers and the greater Southington community information about
a product or practice and perspective in the target culture.

Audience: Southington High School community (teachers, students, & admin) and
the greater Southington community

Situation: You are going to participate in the SHS Culture Knight and teach the
attendees how to do something or about something in your target culture.

Product Performance and Purpose: You will prepare a presentation and an

activity for the attendees to watch and do. E A

WD DIUDWISSPIS

N
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Year 5 Latin American Studies Unit 2
Families & Communities

Intermediate High Proficiency Level

Students can build on their understanding of
identity from unit 1 & examine the entry of
European and African cultures in Latin America.

conquest by the Spanish, the “mestizo” culture in
Latin America & how much of Latin American
identity is a mix of many cultures.

Students can critically interpret texts about the ‘ ’
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Presentational Speaking Mode:

Goal: Students will participate in a forum representing a historical figure from the
Columbian Era.

Role: Historical Figure /Each student will be assigned on of the following participants to
represent:

Hernan Cortés, Bernal Diaz de Castillo, El Inca Garcilaso de la Vega, Moctezuma,
Bartolomé de las Casas, Enriquillo, Cristdbal Colén, Los reyes catdlicos, Dofia Marina/
La Malinche

Audience: Other participants and teacher

Situation: You are a historical figure discussing some of the issues that took place
during the Columbian era. You are explaining your perspective of the conquest and
questioning others to share their perspectives.

Product Performance and Purpose: The purpose is to view the different perspectives
of all the different people who participated in the colonization of the Latin American
countries.
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French Year 3: Unit 2-Contemporary Life
Unit Overview

Unit Title: Contemporary Life year 3 6 % @ é @

Grade INTERMEDIATE ACC/ACA French 3

Level/Course:

Length/Dates: 5-6 weeks

Unit Students will discuss their good and bad school/study habits in the present tense.
Summary: Students will compare the university admissions process in the United States to

the process in French speaking countries (Algeria).

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (social justice standards & intercultural competency
standards). (5.1 & 5.2)

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a
variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a
reflection on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and
informal contexts.
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Creativity Transdisciplinary Goal:

Students effectively shape original ideas into a product which include evidence of flexibility,

originality, or elaboration.

Enduring
Understanding(s):
What are the big
picture °
understandings that °
are transferable

across contexts, °
places, and times?

countries.

Students will understand...
e How the last 2 years of high school function in French Speaking

How the school day is structured in French schools

How does the process for getting into college work in French
speaking countries vs USA

How to give advice on how to be a successful student in France

Essential 1.
Question(s):

These questions are 2.
related to the 3
enduring

understandings and 4.
provide relevance for

the learning in the

unit.

success?

college?

How does someone’s learning habits impact their educational

How do your academic successes and failures affect your future?
How do different school systems prepare their students for life after

What challenges do students face when applying for college here
and in the Francophone world? Which aspects of each process
should change and why?

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

Students will know...

- Vocabulary to talk about good and bad
habits of students

- Vocabulary to compare school systems/
admissions processes.

- Structures for giving advice about being
better student

- Je and tu form passé composé verbs

- Expressions and grammatical structures
for giving advice (tu dois, il faut)

- What the selection process is

- The present tense

- Differences and similarities between US
and French and francophone schools and
their college admissions process.

Students can...

communicate about their good and bad habits
as a student in the present tense

communicate about their good and bad habits
as a student in the preterite tense (limited
control)

give advice to a friend on how to be a better
student using affirmative tu commands, and
expressions of
obligation/recommendation/suggestion

explain how to prepare for la selectividad
compare US and French and francophone
schools and their college admissions process.
evaluate the effectiveness of the college
admissions process in US and Spanish schools.
maintain communication in the target language
95% or more of the time
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Stage 2: Evidence of Student Learning

Performance Tasks
Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.
Interpersonal Speaking Mode:
Goal: To compare and evaluate the University admissions process in the United States and french
Speaking countries. .
Role: Yourself
Audience: Classmates/teacher
Situation: Using your knowledge of the college admissions process in the United States and
French Speaking countries, you must organize aspects of the process under the appropriate
country and then evaluate which aspects from each country you would like to see in an ideal
college admissions process.
Product Performance and Purpose: In groups of 4, students will participate in a discussion to
compare and evaluate the University admissions process in the United States and French
Speaking countries.. Together they must collaborate to create an ideal process picking different
aspects from both the American admissions process and the French admissions process to
include.
Standards and Criteria for Success:

[J Classify descriptions of the admissions process in US and French Speaking countries

[J Identify pros and cons of each process
[J Have a discussion and come to an agreement on the ideal admissions process

Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.
Brulotte - IPA (interpretive) - Conseils pour le Bac

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics

Communication rubric

Novice High Rubric (ACA)

Intermediate low rubric
Intermediate Mid rubric

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences; categorizing
Cooperative/collaborative activities
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https://docs.google.com/document/d/12p10sozMAMtgoE5uAuEuK3hmQc-Gffgwku8b4Ec_6_k/edit#heading=h.l9uaqikdohi5
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing
https://docs.google.com/document/d/1PjDo6i4_CB-4mHpn5LW7JcI8ZGfSxkJrugioHrdzPaI/edit?usp=sharing
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing

Other Evidence
Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.

Interpretive vocab quizzes

Presentational grammar and vocab quizzes

Practice Interpretive reading assignments

Exit tickets

Edpuzzle

Quizlet practice

Language lab activities and conversations

Proficiency Self Assessments

Can Do Statements at Novice High Level (ACA) / Intermediate Low Level (ACC)
CBAs

B Education - Presentation Writing IPA

B IPA - I'éducation - Conseils pratiques pour réussir son baccalauréat

B Education- IPA

Stage 3: Instructional Design

Activity/Task #1

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students use new vocabulary to discuss their school experience. They can talk about habitual
activities regarding school.

Learning Target: Relevance: Success Criteria:
Students will: Student interest Students Can:
e Be able to use the present e Students reflect on e Use present tense in complete
tense. their current sentences to talk about school
e Talk about their daily activities at study/school habits.
school. related habits. e Use future simple to express
e Discuss their good and bad future actions.
habits. e Use school related vocabulary
e Talk about what they should/ to discuss their habits
should not do
e Talk about their future plans.

Assessment
List any formative or summative assessments that should be administered within this learning

sequence.

Brulotte - activité de vocabulaire sur les points cardinaux
Francais lll - Podcast - I'école primaire en France
Francais lll - C’est quoi, le bac

Interpretive reading
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https://docs.google.com/document/d/18jLzA8wuIy5QvaTZ_c0Nri4ceKsf2UXcut24554p458/edit
https://docs.google.com/document/d/1gCo5stgN2d7tw0d6-56GtAdwSZJohQ0sDv8zV59M9mQ/edit#heading=h.l9uaqikdohi5
https://docs.google.com/document/d/1OcUtLvIhfBKgIGIaCX-jFEKO0NQo3Rb6YRCEEn1WssM/edit
https://docs.google.com/presentation/d/1xuzUrV5dPHbq3DwjVUlfNbRkFEYLlKQXPdqqzh9TInk/edit#slide=id.g18416fcd6ee_0_19
https://docs.google.com/document/d/195gPP7YPpy-3JZFkl4wb3XyoDe4eN6ENSHGcol8bOd0/edit
https://docs.google.com/document/d/1KLrQMpT0OqZVxSnLPEeRbiQv-6KwztQ0W7N0SvBXNck/edit
https://docs.google.com/document/d/1QJHYlp3c2KNZ5VIXJu6Y9bVWmiBoWoXvNSO6UonhxqU/edit

Activity/Task #2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students use a variety of expressions to give advice to friends about how to improve their habits
related to school.

Learning Target:

Relevance:

Success Criteria:

Students will:

e Give advice to friends
about how to improve their
school habits.

e Categorize good and bad
habits.

e Match bad habits to the
appropriate advice.

Real-world relevance:

e Real-world connections -
giving advice is an
important skill

e Student interest - they
have to share and reflect
on their personal habits as
students

Students can:

e Give advice for specified bad
habits using a variety of
advice expressions.

e Ask questions and respond to
direct questions about their
school habits.

e Use the vocab unit to talk
about their own school habits
and ask about someone else’s
habits.

Assessment

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

B Activité - Listening Activity - Unit 2
B Copy of Contemporary Life- Education Vocab Quiz

Activity/Task #3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students will interpret a variety of authentic texts to analyze the process of getting into university in the
target language culture.

Learning Target:

Relevance:

Success Criteria:

Students will:

e Compare school schedules
in the US and French
culture

e Categorize steps in the
admissions process
between French Speaking
countries and the US

Global relevance:
Understanding different
options to go to college in
the target culture and in
the US will inform students
of various choices they
have for further education.

e Student interest:
Discussion of the path and
preparation to college is
relevant to a student's
current status in high
school.

Students can:

e Interpret a text about school
days in French speaking
countries.

e Use details from a text to
make comparisons
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https://docs.google.com/document/d/1uvym0Qv52CHjPmXXTzW4R467Mii5NPcPOnJ1ki_bgW4/edit
https://docs.google.com/document/d/11yGdcOwgKApwRYjK7rNv34h5wu9CiVmvCVcvWxrgly8/edit

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

B Francais Ill - Pourquoi est-ce que le bac est important

Activity/Task #4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students discuss and evaluate the benefits and downsides to the college admission process here
in the United States and in the target language culture. Students draw connections between ways
to prepare for high-stakes assessments in the target language culture and the United States.

Learning Target: Relevance: Success Criteria:

Students will: Students can:

- Be able to use the present e Student interest: - Use present tense in complete
tense students talk about their | sentences to talk about school

- Talk about their daily activities daily habits and activities | habits.

at school and how those habits will | - Use school related vocabulary
- Discuss their good and bad help them reach their to discuss their habits
school/study habits goals

- Talk about their future plans

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

B French lll Education IPA (PBA) - oral
B Infographie - le bac en chiffres

Activity/Task #5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
PBA/IPA: Students discuss and evaluate the benefits and downsides to the college admission
process here in the United States and in the target language culture. Students draw connections
between ways to prepare for high-stakes assessments in the target language culture and the
United States.

Learning Target: Relevance: Success Criteria:
Students can: Student interest Students can:
e \Write a plan to e Students reflect e Use should/must/have/to
prepare for on their expressions
Midterms at SHS personal habits e Use expressions of agreement and
using what they’ve and make disagreement
learned from the unit. suggestions for e Use the present tense
improvements e Use unit related vocabulary
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https://docs.google.com/document/d/1QhAFU2DNvXW0yqEp3hg41GHusaypBOmWyJSiWtvYuYk/edit
https://docs.google.com/document/d/1XBHPi3iOzL01nu2xpEHSm5RKPwDimRSdJ08jdaGkthc/edit
https://docs.google.com/document/d/1M3jKSkgzx9IjP2m4Ci40eMA_dTwI9dWyM-7XmfGh4xc/edit

e Draw connections between ways to
prepare for a big assessment in the
US and in France.

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

IPA: B Education - Presentation Writing IPA

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Various Tier 1 strategies employed in the teaching of this unit

Flip grids are possible for presentations instead of live presentations

Use of close captions, tiered reading tasks

Resources

Any materials and resources related to Stage 3 learning activities.
Vocab List

Circumlocution Activity

B Quiz- vocabulaire education unit

B Quel genre d'étudiant je suis ?

B Le BAC- Year 3 Year 3 - Unité 2- Education- Reggie - French 3 ACA (2023-2024)

> Year 3 - Unité 2- Education- Zina 23-24
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https://docs.google.com/document/d/18jLzA8wuIy5QvaTZ_c0Nri4ceKsf2UXcut24554p458/edit
https://docs.google.com/document/d/1ULD4WQZTVJFZbAIZRyIkfAzf3XGqzVVVe7mxMVx0XcM/edit
https://docs.google.com/document/d/1ZlMcipcFVniUIovDhoBirtoWk1kG4ZXZB4BFjsQkC20/edit
https://docs.google.com/document/d/17mDFDcA4ay3LAHkfpfYlyymROEbk-2GHbuDOmbdWq-c/edit
https://docs.google.com/presentation/d/1ueYufaETHVleFBbec7AXhNS0EKcVcyOUbVX7FrLSEYk/edit#slide=id.g17dd45f7414_0_9
https://docs.google.com/presentation/d/12OhEctUR_bjZkiTmXAXCGS-mGAy6FaxX6RCRz2oViRw/edit#slide=id.g195955bea8b_1_0
https://docs.google.com/document/d/1X0_VRz37KfnhlP8Yaenk8vqO1h0ke6Ph1RjJaEt_loE/edit
https://docs.google.com/document/d/1tgSfKqUYIjPHgBQ1YoNRGfBnj0A-yX9r90jGz6Wb7B8/edit

Italian Year 3: Unit 2-Contemporary Life
Unit Overview

Unit Title: Contemporary Life year 3 6 % é é @

Grade INTERMEDIATE LOW/MID ltalian 3
Level/Course:

Length/Dates: 5-6 weeks

WO ETA Students will discuss their good and bad school/study habits in the present
2-4 sentences tense. Students will compare the university admissions process in the United
describing the States to the process in lItaly.

main ideas,

content and skills

of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (social justice standards & intercultural competency
standards). (5.1 & 5.2)

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in
a variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a
reflection on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and
informal contexts.
Creativity Transdisciplinary Goal:
Students effectively shape original ideas into a product which include evidence of flexibility,
originality, or elaboration.

Enduring Students will understand...

Understanding(s): e \What someone can do to be successful in school

What are the big e How high school (liceo) functions in Italy

picture e How the school day is structured in Italian schools
understandings that e How the process for getting into college in Italy works

are transferable e How /la maturita factors into the college admissions process
across contexts, e How students prepare to take la maturita

places, and times?

Essential

Question(s): 1. How does someone’s learning habits impact their educational
These questions are success?

related to the 2.  How do your academic successes and failures affect your future?
enduring 3. How do different school systems prepare their students for life after
understandings and college?

provide relevance for 4. What challenges do students face when applying for college here
the learning in the and in ltaly? Which aspects of each process should change and
unit. why?
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What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know... Students can...
e \ocabulary to talk about good and bad e communicate about their good and bad
habits of students habits as a student in the present tense
e Vocabulary to compare school e communicate about their good and bad
systems/ admissions processes. habits as a student in the present tense
e Structures for giving advice about e give advice to a friend on how to be a better
being better student student using affirmative tu commands, and
e Affirmative tu commands expressions of
e \What I'esame di maturita is obligation/recommendation/suggestion
e The present tense e explain how to prepare for la maturita
e Differences and similarities between e compare US and ltalian schools and their
US and ltalian schools and their college admissions process.
college admissions process. e evaluate the effectiveness of the college
admissions process in US and ltalian
schools.
e maintain communication in the target
language 95% or more of the time

Stage 2: Evidence of Student Learning

Performance Tasks
Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Interpersonal Speaking Mode:

Goal: To compare and evaluate the University admissions process in the United States and ltaly.
Role: Yourself
Audience: Classmates/teacher
Situation: Using your knowledge of the college admissions process in the United States and lItaly,
you must organize aspects of the process under the appropriate country and then evaluate which
aspects from each country you would like to see in an ideal college admissions process.
Product Performance and Purpose: In groups of 4, students will participate in a discussion to
compare and evaluate the University admissions process in the United States and Italy. Together
they must collaborate to create an ideal process picking different aspects from both the American
admissions process and the Italian admissions process to include.
Standards and Criteria for Success:

[J Classify descriptors of the admissions process in US and Italy

[J Identify pros and cons of each country’s process
[J Have a discussion and come to an agreement on the ideal admissions process
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Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.
Unit vocabulary

E Blank Copy of il lessico
& Unit 2 PBA preparation

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics

Communication rubric

Novice High Rubric (ACA)

Intermediate low rubric
Intermediate Mid rubric

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences; categorizing
Cooperative/collaborative activities

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.

Interpretive/Presentational grammar and vocab quizzes

Practice Interpretive reading assignments

Exit tickets

Edpuzzle

Quizlet practice

Language lab activities and conversations

Proficiency Self Assessments

Can Do Statements at Novice High Level (ACA) / Intermediate Low Level (ACC)
CBAs

IPA
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https://docs.google.com/document/d/1AmX1Up9NZGeYY_AMerLeyYuElIalscCv_e-dHZlySVk/edit?usp=sharing
https://docs.google.com/document/d/1x7ARw6lH_-SWHRzCMPtSQZDznqkeh0WL2PJupIB_kKs/edit?usp=sharing
https://docs.google.com/document/d/1_U_0P_Tlm9WdWeBRSEGiLrk15NwoufNxcD19X17utCU/edit?usp=sharing
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing
https://docs.google.com/document/d/1PjDo6i4_CB-4mHpn5LW7JcI8ZGfSxkJrugioHrdzPaI/edit?usp=sharing
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing
https://drive.google.com/drive/folders/1nOge5n26ECJouVL-Ld3ICNgStiuH1he2?usp=sharing

Stage 3: Instructional Design

These are the living stages of the unit. The resources may be substituted with current materials when

Activity/Task 1

the ones listed below become outdated or unavailable.

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students can use new vocabulary to discuss their school experience. They can talk about
habitual activities regarding school.

Learning Target:

Relevance:

Success Criteria:

Students will:

e Be able to use the
present tense.

e Talk about their daily
activities at school.

e Discuss their good and
bad school/study habits.

e Talk about their future
plans

Student interest:

e Students communicate
information and get to
know each other.

e Students reflect on their
current study/school
related habits.

Students Can:

e Use present tense in
complete sentences to
talk about school habits.

e Use school related
vocabulary to discuss
their habits

Assessment

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

Summative:
B prova del lessico
B ACA prova del lessico

Formative:

“Test” that assesses what type of student they are:
B ACC sondaggio Che tipo di studente sei?

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students use a variety of expressions to give advice to friends about how to improve their
habits related to school.

Learning Target:

Relevance:

Success Criteria:

Students will:

e Give advice to friends
about how to improve
their school habits.

Real-world relevance:

e Real-world connections

e Student interest

e Real advice on how to
improve as a student

Students can:

e Give advice for specified
bad habits using a variety
of advice expressions.

e Ask questions and respond
to direct questions about
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https://docs.google.com/document/d/1nvbHM3diyVL-xLJpJ9mssMlsZyIMBZSL779ZxBZPb4Y/edit?usp=sharing
https://docs.google.com/document/d/1ob-JuNzh1ULQ0D368plr_hsMM3F5FPZ5M86lQGqJaNI/edit?usp=sharing
https://docs.google.com/document/d/1bk0LLt6OcWI_lmJTI_5muX2fPL5JRHq_2u7yRf4OmqE/edit?usp=sharing

e (Categorize good and their school habits.

bad habits e Use unit vocab to discuss
e Match bad habits to the their own school habits and
appropriate advice ask about someone else's
habits.

e Use expressions of
obligation, recommendation
to give advice (devi, puoi,
ecc.)

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Formative:
B infografiche - Read & choose best habits in their opinion and explain why
libro di foto aca
Language lab speaking activity giving advice to a partner: B ACA lab consigli studenti
Section of vocabulary quiz where students must give advice for specified bad habits.

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students interpret a variety of authentic texts related to the last two years of high school and
college admissions process in ltaly

Learning Target: Relevance: Success Criteria:
Students will: Real-world relevance: Students can:
e Compare a typical Global relevance: e |Interpret a text/audio about
school day in the US and | Understanding different options a school day in Italy
Iltaly. to go to college in the target e Use details from a text to
culture and in the US will inform make comparisons
students of various choices between their school day
they have for further education. and a school day in lItaly.

Student interest:
Discussion of the path and
preparation to college is
relevant to student’s current
status in high school

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)
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https://docs.google.com/document/d/11PPB84RfG9Q4608rpoQMBKpwYXdA18rVUuhgB-KWBxc/edit?usp=sharing
https://docs.google.com/presentation/d/13LCaphq3uurN_ZyS7sfy6Yn30drJ1ZUZIQjgepwv6wk/edit?usp=sharing
https://docs.google.com/document/d/15mTB2lAOrDNgxjzzVtQk06ePC0_OYLddVtAZTivJje0/edit?usp=sharing

Formative:

& ACA confronto orario scolastico
Bl aca speaking orario scolastico partner D & R

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students analyze the process of getting into university in the target culture.

Learning Target:

Relevance:

Success Criteria:

Students will:

e Understand the different
parts of esame di
maturita and compare it
to exams they have to
take in the U.S.

e Categorize steps in the
admissions process
between Italy and the
usS

Real-world relevance:
Students reflect on how they
are preparing for life after high
school

Students can:

e Compare the esame di
maturita to exams they
take in the U.S. (The
SAT, etc.)

e Accurately categorize
the steps in the
admissions process on
the PBA organizer for
Italy and the USA.

Assessment

List any formative or summative assessments that should be administered within this learning

sequence.

(They can be listed/linked below)

Formative:
B ACA esame di maturita

Debate: Pros and cons of going to university (Read article + take stance and debate with peers)

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
PBAJ/IPA: Students discuss and evaluate the benefits and downsides to the college admission
process here in the United States and in Italy. Students draw connections between ways to prepare
for high-stakes assessments in the target language culture and the United States.

Learning Target:

Relevance:

Success Criteria:

Students will:

e Be able to use the
present tense

e Talk about their daily
activities at school

e Discuss their good and
bad school/study habits

e Talk about their future
plans

Student interest -

e Students communicate
information and get to
know each other.

e Students reflect on their
current study/school
related habits.

Students can:

e Use should/must/have/to
expressions

e Use expressions of
agreement and
disagreement

e Use present tense in
complete sentences to
talk about school habits.
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https://docs.google.com/document/d/1jVC40FFr4CkHiD7Cq4XZ7E8_1GDe02aKWMch1NOGHcg/edit?usp=sharing
https://docs.google.com/document/d/1E3p7-qxe4DLdhZB78zoH_UuDywY7JdLYo60d5VlzRgc/edit?usp=sharing
https://docs.google.com/document/d/1iadVQlOaftBjTABrRJdYNFf-IugmX8vPcZcuSvpx1c8/edit?usp=sharing

e Use school related
vocabulary to discuss
their habits

e Draw connections
between ways to
prepare for a big
assessment in the US
and in Italy.

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Summative:

Interpretive and presentational IPA tasks
& Unit 2 PBA preparation

B U2 IPA Presentational YEAR3

B ACA: IPA Interpretive

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Various Tier 1 strategies employed in the teaching of this unit

Flip grids are possible for presentations instead of live presentations

Use of close captions, tiered reading tasks

Resources
Any materials and resources related to Stage 3 learning activities.

B Unita 2: L'educazione

B 5 Vita Contemporanea-l'istruzione -acc
B 5- | 'istruzione -aca

B Unit 2: Education
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https://docs.google.com/document/d/1x7ARw6lH_-SWHRzCMPtSQZDznqkeh0WL2PJupIB_kKs/edit?usp=sharing
https://docs.google.com/document/d/1kdIv0OEauISwANGB6xBTevunTOnG2pE6TKu64-9H1es/edit?usp=sharing
https://docs.google.com/document/d/1kYUJvrzsdoKxPTmxHMIAoTfhLmv7JGzCul8DxL-T4j8/edit?usp=sharing
https://drive.google.com/drive/folders/1fTfnPjVCEvIQyVM1-UCxWFaqJeHeudlI?usp=drive_link
https://drive.google.com/drive/folders/0ByAD59CVFc7HX2h6aVYwd0R1a1k?resourcekey=0-0nVoFk2ZxIgLFzEvdoy-PA&usp=sharing
https://drive.google.com/drive/folders/0ByAD59CVFc7HbWZKenVma3JDU0U?resourcekey=0--FLIvfkSn3KrK5gPbEELiQ&usp=sharing
https://drive.google.com/drive/folders/1eglVs-_CWfiDLLGTDGYvi42RBMUcXkWE?usp=sharing

Latin Year 3: Unit 2-Contempora
Unit Overview

Patrician and Plebeian Games: Entertainment in Ancient Rome

B OO

Grade
Level/Course:

Intermediate Low Latin 3ACA / Intermediate Mid Latin 3ACC

Length/Dates: 8 weeks

WL G ETA Students will learn about the public games and social outings of Ancient Rome.
2-4 sentences They will also continue their exploration of the events of the Trojan War and
describing the how that shaped the Roman identity.

main ideas,

content and skills

of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
American Council for the Teaching of Foreign Languages:

COMMUNICATION: Communicate effectively in more than one language in order to function in a
variety of situations and for multiple purposes.

Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

CULTURES Interact with cultural competence and understanding.

Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the practices and perspectives of the cultures studied.
Relating Cultural Products to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the products and perspectives of the cultures studied.
CONNECTIONS Connect with other disciplines and acquire information and diverse perspectives
in order to use the language to function in academic and career related situations.

Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines
while using the language to develop critical thinking and to solve problems creatively.

Acquiring Information and Diverse Perspectives: Learners access and evaluate information and
diverse perspectives that are available through the language and its cultures.

COMPARISONS Develop insight into the nature of language and culture in order to interact with
cultural competence.

Language Comparisons: Learners use the language to investigate, explain, and reflect on the
nature of language through comparisons of the language studied and their own.

Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the
concept of culture through comparisons of the cultures studied and their own.

Other Goal(s)
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List the Disciplinary Transfer Goals that this unit will address

Students will use their learning from this unit as a basis for the skills learned in the next unit.
Students will use their learning from their Latin 3 course as a background for the skills learned in
Latin 4.

Students will use their learning from this unit to recognize the lasting cultural images from Ancient
Rome on modern cultures

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Creativity/Innovation Transdisciplinary Goal:
Students work creatively to design and refine implementation of ideas by taking risks, persevering,
and exploring possibilities.
Collaboration Transdisciplinary Goal:
Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Enduring Students will understand...

Understanding(s): e how Romans attended the public games (coliseum, circus maximus)
What are the big e the importance of social outings (to see and to be seen) in Patrician
picture life

understandings that e the events of the lliad and the fall of Troy

are transferable e what an infinitive is and how infinitives are used in Latin for:

across contexts, subjective infinitives

o

places, and times? o objective infinitives

o complementary infinitives

o indirect statement
Essential e What sort of activities were put on for Patricians and Plebeians at
Question(s): the public games?
These questions are e How/Why was the Trojan War saga a significant myth for the
related to the Romans?

enduring
understandings and
provide relevance for
the learning in the
unit.

How did the Greeks defeat the Trojans?
How do you identify infinitives in Latin?
How are infinitives used in Latin?

How do you translate oratio obliqua?

What will students know... What will students be able to do...
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Factual information, vocabulary and basic

concepts related to each indicator

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to

In addition to the language learned Latin 1
and 2, and in addition to the language
learned in Latin 3 Unit 1 students will know...

Grammar
e Infinitives
e [ndirect Statement

Mythology
e importance/relevance of Trojan War
saga to ancient Greek/Roman world
e the events of the Trojan war
e how the Trojan war was ended with the
Trojan Horse

Culture
e the games at the Coliseum
e piracy in ancient Rome

use in new contexts/with new material
In addition to the language skills learned in Unit 1,
students will be able to:

Grammar
e identify infinitives in Latin texts
e translate Latin sentences involving indirect
statements

Mythology
e Discuss and explain the importance of the
Trojan War saga in the Greek/Roman world
e Discuss and explain the events that lead to
the end of the Trojan war

Culture
e Compare Roman “sporting” competitions to
modern sporting competitions
e Discuss and explain the sub-culture of
piracy and ransom in the ancient world

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

PBA: Formal Translation

Role: Student
Audience: Teacher

phrases/ablative absolutes

Goal: Students can compose a grammatically accurate English translation of a Latin story

Situation: Students will create a rough draft of a Latin story, then revise their rough draft into a
final draft based on teacher feedback on their rough drafts.

Product/Performance/Purpose:A rough draft and a final draft of a story translation.

e Standards and Criteria for Success: Students will accurately translate participles and participle

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

“A Day at the Coliseum” Translation PBA [Created from Ecce Romani |l textbook]
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https://docs.google.com/document/d/1lsttMoAlE-LAb-t9dkt4gldHuGVVs_JsSzd5aK8YK-E/edit?usp=drive_link

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
Translation Grading Rubric [Based on Creativity: Openness and Willingness to Explore rubric]

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

Full Latin 3 folder of all activities/assessments/materials linked here for archive purposes

Example/Previous Lesson Outline for Block Schedule for Latin 3 ACA/ACC linked here

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Mythology Study Guides/Quizizz/Peardecks/PPTs

Vocab Study Guides/Quizizz/Quizlets/Assessments (ACA / ACC)

Proficiency Activities
Integrated Performance Assessment/Skill Quest 2

Stage 3: Instructional Design

Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the
unit.

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Infinitive Forms and Uses

Infintives - Full Forms and Uses

[J Infinitive PPT

[J Conjugation Reading Practice

[J Guided Translation Practice: Basic Infinitive Uses
[J “A Slave to the Rescue” Mini-Translation

Learning Target: Relevance: Success Criteria:

e Students can identify e Necessary for large scale e Students will parse Latin
infinitives in Latin processes, plans or infinitives
sentences concepts: e Students will identify

e Students can identify the e Identifying and translating infinitives in Latin
grammatical use of solo infinitives is necessary for sentences
infinitives in Latin translation of authentic
sentences sentences and paragraphs
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https://docs.google.com/document/d/1VaQ226jVnpj9G18x97cFhWwDCMFRMJY0jMxNr6C-gzo/edit?usp=drive_link
https://drive.google.com/drive/folders/1byhRw7NpcFWSQprUYcLZLKsNBl114FGO?usp=drive_link
https://docs.google.com/document/d/1aAMGSG6TpIIE5oW8edCYRjhGD9dH2dO4o1YkAWLpiJY/edit?usp=sharing
https://docs.google.com/document/d/10jTXx-33CQuYb3RC1PuX5s8cLkhcqondRExB5rrP40k/edit?usp=drive_link
https://docs.google.com/document/d/1f9zsu1_mp7RbLYCJxQTPra_b20PVhwpll2PHL1TjHZI/edit?usp=drive_link
https://docs.google.com/document/d/115zmianL3GvcC6h8QmL9qp7CcNGELIW0dT9kkm7YifA/edit?usp=drive_link
https://drive.google.com/drive/folders/1hCD2Z4MURBBz9bLlp6PNt8po6zwuoyW6?usp=drive_link
https://drive.google.com/drive/folders/1ePxYqq1Im0-EEJaAACLkFXjikPQydKTK?usp=sharing
https://drive.google.com/drive/folders/1QYzqZUvEnuYdGJi0mRStoGDDs2nn8Gbi?usp=drive_link

e Students can translate from Latin texts into e Students will translate
infinitives according to their English infinitives according to their
use in Latin sentences use in Latin sentences

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:
Guided Translation Practice: Basic Infinitive Uses

Summative:
“A Slave to the Rescue” Mini-Translation

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Infinitives and Indirect Statements

Infinitives and Indirect Statement

[J Indirect Statement PPT/Notes

[ Indirect Statement Sequence of Tenses

[J Guided Translation: Indirect Statement

[J Sentence Practice (Infinitives and Indirect Statement)
[J ACC only: Snake Sentences Indirect Statement

Learning Target: Relevance: Success Criteria:
e Students can identify e Necessary for large scale e Students will parse Latin
infinitives in indirect processes, plans or infinitives
statements within Latin concepts: e Students will identify
sentences e Identifying and translating infinitives in Latin
e Students can translate indirect statements is sentences
indirect statements in Latin necessary for translation of e Students will translate
sentences accurately authentic sentences and infinitives according to their
according to the sequence paragraphs from Latin use in Latin sentences
of tenses texts into English
Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:
Snake Sentences Indirect Statement (ACC only)
Guided Translation: Indirect Statement

Summative:
A Day at the Coliseum PBA

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

May, 2024



https://drive.google.com/drive/folders/1QYzqZUvEnuYdGJi0mRStoGDDs2nn8Gbi?usp=drive_link

Tasks can be linked in here. Include technology integration as applicable to support learning.
Unit 2/Quarter 2 Mythology: Causes of the Trojan War & The Journey to Troy

Learning Target: Relevance: Success Criteria:
e |dentify the major Student Interest: This activity e Students will write
characters of the Trojan allows for student choice to reflections based off
War personalize their assessment open-ended opinion
e Understand the interplay of | criteria and show what mythology prompts focusing on the
the causes of the Trojan they have learned over the course major themes of the Trojan
War of the unit. war
Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative assessments:
Mythology Peardecks/Reflections/Quizizz

Summative Assessment:
Trojan War Reflection Questions

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Integrated Performance Assessment: Good Games and Bad

Learning Target: Relevance: Success Criteria:

e Students can define and Real-world connection: Students e Students will translate a
translate common Latin are translating short unabridged Latin text containing known
Vocabulary within the Latin texts vocabulary and grammar
context of a Latin text (ACC: sight translation,

e Students can identify and Student interest: ACA: prepared translation)
translate solo infinitives Fulfills the objective of the course e Students will answer literal
and infinitives in indirect comprehension questions
statements about a text/media that

contains familiar and
unfamiliar elements

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:
Unit Skill Quest / IPA “Good Games and Bad”

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning around the learning
target(s)
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https://drive.google.com/drive/folders/1U6r09ylG96YzkH62xVsCRGazQIKMU88d?usp=drive_link
https://docs.google.com/document/d/10jTXx-33CQuYb3RC1PuX5s8cLkhcqondRExB5rrP40k/edit?usp=drive_link
https://docs.google.com/document/d/18GLSFlWiR-U0f0xv5qHCp0JdatpZ3SgnK89vYxMfuhQ/edit?usp=sharing
https://drive.google.com/drive/folders/1ePxYqq1Im0-EEJaAACLkFXjikPQydKTK?usp=drive_link

e Various Practices: ACC has a composition component to practices, ACA does not have
composition practice
o Some practices (ex: Reading Practices) have student “challenge level” choice
embedded in the practice scaffolding
e \Vocabulary Quizzes: ACC has fill in the blank, ACA has matching
PBA: ACC rough draft is done individually, ACA start in pairs/trios
o [PA:
o ACC grammar and translation sections are done without the aid of learned
vocabulary/grammar
o ACA grammar and translation sections are done with some relevant grammar aids

Resources

Any materials and resources related to Stage 3 learning activities.
Full Latin 3 folder of all activities/assessments/materials linked here for archive purposes

Example/Previous Lesson Outline for Block Schedule for Latin 3 ACA/ACC linked here
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https://drive.google.com/drive/folders/1byhRw7NpcFWSQprUYcLZLKsNBl114FGO?usp=drive_link
https://docs.google.com/document/d/1aAMGSG6TpIIE5oW8edCYRjhGD9dH2dO4o1YkAWLpiJY/edit?usp=sharing

Mandarin Year 3: Unit 2-Contemporary Life
Unit Overview

Unit Title: Contemporary Life year 3 6 % é é @

Grade INTERMEDIATE LOW/MID Mandarin 3
Level/Course:

Length/Dates: 5-6 weeks

WO ElA Students will discuss their good and bad school/study habits in the present
2-4 sentences tense. Students will compare the university admissions process in the United
describing the States to the process in Chinese.

main ideas,

content and skills

of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (social justice standards & intercultural competency
standards). (5.1 & 5.2)

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in
a variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a
reflection on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and
informal contexts.
Creativity Transdisciplinary Goal:
Students effectively shape original ideas into a product which include evidence of flexibility,
originality, or elaboration.

Enduring Students will understand...
Understanding(s):

What are the big e What someone can do to be successful in school

picture e How high school functions in China

understandings that e How the school day is structured in Chinese schools

are transferable e How the process for getting into college in China works

across contexts, e How &% factors into the college admissions process

places, and times? e How students prepare to take &%

Essential

Question(s): 1. What type of student are you?

These questions are 2. How does someone’s learning habits impact their educational

related to the success?

enduring 3. How do your academic successes and failures affect your future?

understandings and 4.  How do different school systems prepare their students for life after

provide relevance for college?

the learning in the 5.  What challenges do students face when applying for college here

unit. and in China? Which aspects of each process should change and
why?
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What will students be able to do...
Skills, processes and/or knowledge that are related

What will students know...
Factual information, vocabulary and basic

o to each indicator and which students will be able to
concepts related to each indicator

use in new contexts/with new material

Students will know... Students can...

- Vocabulary to talk about good and bad - communicate about their good and bad
habits of students habits as a student

- Vocabulary to compare school - communicate about their good and bad
systems/ admissions processes. habits as a student

- Structures for giving advice about - give advice to a friend on how to be a better
being better student student using commands, and expressions

- Giving commands in different ways of obligation/recommendation/suggestion

- What gaokao is - explain how to prepare for gaokao

- To tell events in the past and at - compare US and Chinese schools and their
present college admissions process.

- Differences and similarities between - evaluate the effectiveness of the college
US and Chinese schools and their admissions process in US and Chinese
college admissions process. schools.

- maintain communication in the target
language 95% or more of the time

Stage 2: Evidence of Student Learning

Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Speaking Mode:

Goal: To compare and evaluate the University admissions process in the United States and China.
Role: Yourself

Audience: Classmates/teacher

Situation: Using your knowledge of the college admissions process in the United States and
China, you must organize aspects of the process under the appropriate country and then evaluate
which aspects from each country you would like to see in an ideal college admissions process.

Product Performance and Purpose: In groups of 3-4, students will participate in a discussion to
compare and evaluate the University admissions process in the United States and China. Together
they must collaborate to create an ideal process picking different aspects from both the American
admissions process and the Chinese admissions process to include.

Standards and Criteria for Success:
[J Classify descriptors of the admissions process in US and China

[J Identify pros and cons of each process
[J Have a discussion and come to an agreement on the ideal admissions process
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Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.

B i3 = Unit 2 Education & ##AX
B Unit 2 #E& PBA preparation chart

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics
Communication rubric

Novice High Rubric (ACA
Intermediate low rubric

Intermediate Mid rubric

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences; categorizing
Cooperative/collaborative activities

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.

Interpretive vocab quizzes

Presentational grammar and vocab quizzes

Practice Interpretive reading assignments

Exit tickets

Edpuzzle

Quizlet practice

Language lab activities and conversations

Proficiency Self Assessments

Can Do Statements at Novice High Level (ACA) / Intermediate Low Level (ACC)

Stage 3: Instructional Design
These are the living stages of the unit. The resources may be substituted with current materials when
the ones listed below become outdated or unavailable.
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https://docs.google.com/document/d/1gEFJE_QoKvpQr6RaaqAspT5ZWZl4SWb5vWDNesF1XQ4/edit
https://docs.google.com/document/d/1L_dydGp8WYVcUgSyRYGfpCmcNzfnl3JrlHCCUHoSO38/edit
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing
https://docs.google.com/document/d/1PjDo6i4_CB-4mHpn5LW7JcI8ZGfSxkJrugioHrdzPaI/edit?usp=sharing
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students use new vocabulary to discuss their school experience. They can talk about habitual
activities regarding school.

Learning Target: Relevance: Success Criteria:

Students will: Student interest: Students can:

- Be able to describe present - Students communicate e use unit vocabulary and

events. information and get to know previously learned actions

- Talk about their daily activities | each other. words

at school - Students reflect on their e |dentify unit terms and use

- Discuss their good and bad current study/school related them in sentences

school/study habits habits. e Use sentences to describe

- Talk about their future plans pictures or videos about
school behavior

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Formative:
A intro slides
¥ iR% 3] - https://www.gimkit.com/join/63629298655b690021f7a769
IREFEEREM: B RRIFFEER ?
FXX= 11/7--11/11(22-23)
fRFOM— A0S 0 1TH
Flipgrid recording behaviors: https://flip.com/bb0c18d2

Summative:
B Vocab Quiz: &

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Use unit terms in sentences to inquire information.
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https://docs.google.com/presentation/d/1ID1ZF7OVDroMBcA997-lyaDXLbQmXg8wPCcdQnwJmh0/edit?usp=drive_link
https://docs.google.com/document/d/1SNoFeSmzr4S8QrqGwldd0UXkr8LyNkfwPp_j4UHsCac/edit?usp=drive_link
https://docs.google.com/presentation/d/1Lzs0ZV1c3jOFDZlwjEE4uRUGRfoic8HPBmsqgi2njhQ/edit#slide=id.g16a8793fc1a_0_282
https://docs.google.com/presentation/d/1W4xXoIff0C1ML8Jijg3EcJnoS7gxQdBGFJiVUo3pvgE/edit#slide=id.g74df8c3a25_0_46
https://docs.google.com/document/d/1xP6U5sqIngEU7l87r9Wh3caDLHGdWDeqphE2Ec9orlM/edit
https://www.gimkit.com/join/636a9298655b690021f7a769
https://flip.com/bb0c18d2

Learning Target: Relevance: Success Criteria:

Students will Real-world relevance - Students can:
Process the information in interpreting and using unit terms to e |dentify unit terms in questions
statements and questions. ask and answer questions. and statements using

appropriate time phrases.

e can employ, in speech and
writing, a variety of vocabulary
to answer questions about
everyday behaviors.

e Can use unit terms to discuss
present and past events

e create questions to ask others
about their behaviors.

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Formative:
@ Copy of 3 = BY[Al.docx
& pop up translation

Tic Tac Toe A F4]

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Give suggestions or commands to others’ behaviors.

Learning Target: Relevance: Success Criteria:

Students will: Real-world relevance: Students can:

- Give advice to friends about - Real-world connections - Use Ni% to give

how to improve their school - Student interest suggestions.

habits. - Ask questions and

- Categorize good and bad respond to direct

habits. questions about their

- Match bad habits to the school habits.

appropriate advice. - Use unit vocab to
discuss their own school
habits and ask about
someone else's habits.

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)
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https://docs.google.com/document/d/1WwxKtDMS9Mx99HLoIbwD1TzzZtBW_m6K/edit
https://docs.google.com/document/d/1M8b6zayk5s_33F0wQtobZ930LxUHvltSL5YK7p2W0Jo/edit
https://docs.google.com/presentation/d/1YiztBmmdb1MqwWww0Wx4c5e2o2uiZCnM0kmjHuyATHA/edit?usp=drive_link

Formative:
AR Z
B X = zigsaw E1X
B X = tic tok FRHEIN

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Understand the differences in educational path between China and the US that lead to college

Learning Target: Relevance: Success Criteria:
Students will: Real-world relevance: Students can:
Compare how students get to Understanding different options e |Interpret videos or
colleges in the target culture to go to college in the target authentic texts about
with that in the US culture and in the US will inform college entrance exams
students of various choices in China.
they have for further education. e Discuss what they need
to do to get further
Student interest: education
Discussion of the path and e Compare and contrast
preparation to college is the different
relevant to student’s current requirements in China
status in high school and in the US to get to
college.
Assessment

List any formative or summative assessments that should be administered within this learning
sequence.
(They can be listed/linked below)

Formative:

BHhX= EXE R
DER: BHhX= F HSMKWL

o (VERYSZEZ BT B —MERE—NB Growing Pain [ERTVIRiER7]
1 [E 5% : https://edpuzzle.com/media/6385133bbe880e415171e7e6
SEMSATLHER: &% from X = 11/28--12/2(22-23) BHALEREE
FEMEEMZELLE : https://edpuzzle.com/media/6385139c889610414033e8fd
B ERKER

B B kA9 it X

B B SITEMTA ? survey

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://docs.google.com/presentation/d/1Zpqj7q9uWHXdevAQyTp8Em4OksdbLqQdk5W2kzBtliI/edit#slide=id.g18530161e51_0_0
https://docs.google.com/document/d/1S_Cc0eqbe7hoRwtjOsAdEKIR37wGNU_Cuy8xiLNWnL8/edit
https://docs.google.com/document/d/1KjsjjRvhhntmw9hlgyLmtNXZW1BD9S_Ubqq7CkIq0eM/edit
https://docs.google.com/document/d/1ecl2UFECe0eP4rm_6DJxXqRXrfFh-emkWwJUc2wN1NQ/edit?usp=drive_link
https://docs.google.com/document/d/1RugEtDQIxcNITkOILmp8ereizWsUDJzMcr_7-uV_Oko/edit?usp=drive_link
https://www.youtube.com/watch?v=SUXbfPuxH_M
https://docs.google.com/presentation/d/1A5-ZcrvvY539APcK2YdsM_L_fUqmjeSy0aHot41QcCA/edit?usp=drive_link
https://docs.google.com/document/d/1htMf9C90mkK8FR23APa7s4hURH9B84Ls4RHLMBAc4kw/edit
https://docs.google.com/document/d/1lysbMgy3dvbwsw2E6QBLAGoVcKn-myD4VSB2suDWH-I/edit
https://docs.google.com/document/d/1TSEUR29PbZLXIrPWM3CslEK5rUUJhS77917XCCHx7bI/edit
https://docs.google.com/document/d/1hp6bYGnS9nXAwKvN3GSsmoYuuuAIyqmFYP06cWqGKOo/edit
https://edpuzzle.com/media/6385133bbe880e415171e7e6
https://edpuzzle.com/media/6385139c889610414033e8fd

Discuss and explain “How different behaviors and choices may lead to different educational paths”

Learning Target:

Relevance:

Success Criteria:

Students will:

e Incorporate their
understanding of the unit to
interpret and explain their
opinion of school behavior
and colleague entrance
requirements.

e (ategorize steps in the
admissions process
between China and the US.

e Global relevance:
Understanding different
options to go to college
in the target culture and
in the US will inform
students of various
choices they have for
further education.

e Student interest:
Discussion of the path
and preparation to
college is relevant to a
student's current status
in high school.

Students can:

e Accurately categorize
the steps in the
admissions process on
the PBA organizer for
China and the USA.

e Defend their opinion
about certain ways to
college

Assessment

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

Formative:
Mini practice debates

PBA:discussion B Unit 2 {5 PBA preparation chart

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
IPA/PBA: Students discuss and evaluate the benefits and downsides to the college admission
process here in the United States and in the target language culture. Students draw connections
between ways to prepare for high-stakes assessments in the target language culture and the
United States.

Learning Target:

Relevance:

Success Criteria:

Students will:
e Have a small group discussion
to collaborate on the ideal
University admissions process

e Write a plan to prepare for
Midterms at SHS

Global relevance - Students will
be familiar with university
admissions processes outside of
the United States

Real-world connections -
Students will be applying to
college soon and preparing to take
high stakes assessments such as
AP tests and SATs.

Students can:

e Use should/must/have/to
expressions

e Use expressions of
agreement and
disagreement

e Use unit related vocabulary

e Draw connections between
ways to prepare for a big
assessment in the US and
in China.
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https://docs.google.com/presentation/d/12Rr2qQu5sapdHNJso-p5_YmfjFElifrzZd60oAaJwFo/edit#slide=id.gc5fd415039_0_184
https://docs.google.com/document/d/1L_dydGp8WYVcUgSyRYGfpCmcNzfnl3JrlHCCUHoSO38/edit

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Summative:
IPA: interpretive and writing B XX = Unit 2#& IPA 22-23

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Various Tier 1 strategies employed in the teaching of this unit

Differentiated materials for ACA and ACC

Resources

Any materials and resources related to Stage 3 learning activities.
X = 12/4--12/8 23-24 , . X = 11/27 23-24 , - X = 11/20 23-24 ,
X = 11/6--11/10 23-24 , " FAXX= 10/30-11/3 23-24
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https://docs.google.com/document/d/1AQcysiNykdRgB4hPr1m4EwQd_nhyMplzcvHd7OgVw00/edit#heading=h.9u7boe6kkaxy
https://docs.google.com/presentation/d/1-_NuBe8aHM_Lch_4qlMRwyhL4QPpx5OX1qWi6X_2R3Q/edit?usp=drive_link
https://docs.google.com/presentation/d/1exLiWOVd5mnvzEwijK7rlh4zCFa3WtOV8lTXVANPxDY/edit?usp=drive_link
https://docs.google.com/presentation/d/1zUrgR7iWPRDVNg74k8Afyv4-kB8Nk_aaD34B3YMp3xc/edit?usp=drive_link
https://docs.google.com/presentation/d/19xN-0sjgCaKdostwy-0VRahhKdjrfQwfWEN3Up6o2uo/edit?usp=drive_link
https://docs.google.com/presentation/d/1IIEZl0qQc31rQkLi7uXpLPenRUYixWiNvFAdz7lplwk/edit?usp=drive_link

panish Year 3: Unit 2-Contem
Unit Overview

Unit Title: Contemporary Life 6 % é é @

Grade INTERMEDIATE LOW/MID Spanish 3
Level/Course:

Length/Dates: 5-6 weeks

WO ElA Students will discuss their good and bad school/study habits in the present
2-4 sentences tense. Students will compare the university admissions process in the United
describing the States to the process in Spain.

main ideas,

content and skills

of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (social justice standards & intercultural competency
standards). (5.1 & 5.2)

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a
variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

May, 2024



Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a
reflection on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and
informal contexts.
Creativity Transdisciplinary Goal:
Students effectively shape original ideas into a product which include evidence of flexibility,
originality, or elaboration.

Enduring Students will understand...

Understanding(s): e \What someone can do to be successful in school

What are the big e How the school day is structured in Spanish schools

picture e How the last 2 years of high school function in Spain
understandings that e How the process for getting into college in Spain works

are transferable e How la selectividad factors into the college admissions process
across contexts, e How students prepare to take la selectividad

places, and times?

Essential e How does someone’s learning habits impact their educational
Question(s): success?

These questions are e How do your academic successes and failures affect your future?
related to the e How do different school systems prepare their students for life after
enduring college?

understandings and e What challenges do students face when applying for college here
provide relevance for and in Spain? Which aspects of each process should change and
the learning in the why?

unit.
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What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know... Students can...

e \ocabulary to talk about good and bad e communicate about their good and bad
habits of students habits as a student in the present tense

e Vocabulary to compare school e give advice to a friend on how to be a better
systems/ admissions processes. student using expressions of

e Structures for giving advice about obligation/recommendation/suggestion
being better student e explain how to prepare for la selectividad
(debes/deberias/tienes que/ hay que) e compare US and Spanish schools and their

e What la Selectividad is college admissions process.

e The present tense e evaluate the effectiveness of the college

e Differences and similarities between admissions process in US and Spanish
US and Spanish schools and their schools.
college admissions process. e maintain communication in the target

language 95% or more of the time

Stage 2: Evidence of Student Learning

Performance Tasks
Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Interpersonal Speaking Mode:

Goal: To compare and evaluate the University admissions process in the United States and Spain.
Role: Yourself

Audience: Classmates/teacher

Situation: Using your knowledge of the college admissions process in the United States and
Spain, you must organize aspects of the process under the appropriate country and then evaluate
which aspects from each country you would like to see in an ideal college admissions process.
Product Performance and Purpose: In groups of 4, students will participate in a discussion to
compare and evaluate the University admissions process in the United States and Spain. Together
they must collaborate to create an ideal process picking different aspects from both the American
admissions process and the Spanish admissions process to include.

Standards and Criteria for Success:

[J Classify descriptors of the admissions process in US and Spanish speaking country
[J Identify pros and cons of each process
[J Have a discussion and come to an agreement on the ideal admissions process

Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.

Unit vocabulary

B Unit 2 PBA preparation (Martin)
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https://docs.google.com/document/d/1ie-_1L42sfQg2Dao2HgqNre-B0f776TvdhYqompgBp0/edit?usp=drive_link
https://docs.google.com/document/d/1sdhuF3kjlaoefe9cj6n9KdfUTWiIrkiu4C54N6td1Rg/edit?usp=sharing

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics

Communication rubric

Novice High Rubric (ACA

Intermediate low rubric

Intermediate Mid rubric

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

|dentifying similarities & differences; categorizing
Cooperative/collaborative activities

Other Evidence
Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.

Interpretive vocab quizzes

Presentational grammar and vocab quizzes

Practice Interpretive reading assignments

Exit tickets

Edpuzzle

Quizlet practice

Language lab activities and conversations

Proficiency Self Assessments

Can Do Statements at Novice High Level (ACA) / Intermediate Low Level (ACC)

CBAs

B La Selectividad Honors IPA

Stage 3: Instructional Design

These are the living stages of the unit. The resources may be substituted with current materials when
the ones listed below become outdated or unavailable.
Activity/Task #1

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students use new vocabulary to discuss their school experience. They can talk about habitual
activities regarding school.
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https://docs.google.com/document/d/1Dc7FqeFEfWc0-Qxcy_V4tc2vCtkrUJfAxcMUOOW5J4E/edit?usp=drive_link
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing
https://docs.google.com/document/d/1PjDo6i4_CB-4mHpn5LW7JcI8ZGfSxkJrugioHrdzPaI/edit?usp=sharing
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing

Learning Target:

Relevance:

Success Criteria:

Students will:

e Use the present tense

e Talk about their daily
activities at school

e Discuss their good and
bad school/study habits

e Talk about their future
plans

Student interest:

e Students communicate
information and get to
know each other.

e Students reflect on their
current study/school
related habits.

Students Can:

e Use present tense in
complete sentences to
talk about school habits.

e Use school related
vocabulary to discuss
their habits

Assessment

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

Formative:

;. Qué tipo de estudiante soy? Diagnostic quiz

puntos cardinales Actividad de vocabulario

Activity/Task #2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students use a variety of expressions to give advice to friends about how to improve their habits
related to school.

Learning Target:

Relevance:

Success Criteria:

Students will:

e Give advice to friends
about how to improve
their school habits.

e (Categorize good and
bad habits.

e Match bad habits to the
appropriate advice.

e Real-world
connections - giving
advice is an important
skill

e Student interest - they
have to share and reflect
on their personal habits
as students

Students can:

e Give advice for specified
bad habits using a variety
of advice expressions.

e Ask questions and respond
to direct questions about
their school habits.

e Use unit vocab to discuss
their own school habits and
ask about someone else's

Lab activity-giving advice
B Desk Activity- La educacién

habits.
Assessment
List any formative or summative assessments that should be administered within this learning
sequence.
Formative:
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https://docs.google.com/presentation/d/1TPitQ81MUj9p1eJx225G5JltbhCJYcU6waHwJUl7aO0/edit?usp=drive_link
https://docs.google.com/document/d/1WcJDrjjsXAT2YtXJLjCSCnZku478C3n5VTxhygi_Yrk/edit?usp=sharing
https://docs.google.com/document/d/1yoizsLGpM08uLPUgulufNTWeYGepkYUMIt-tdgVa1mM/edit?usp=sharing
https://docs.google.com/document/d/1kSZstLCwocCMQVN08KqSeSZJ2m3Y4nVnNsHjec29kRk/edit?usp=sharing

Summative:
& Prueba de vocab - la educacion

Activity/Task #3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students interpret a variety of authentic texts related to the last two years of high school and college
admissions process in Spain.

Learning Target: Relevance: Success Criteria:

e Global relevance: Students can:
Understanding different e |Interpret a text about a

Students will:
e Compare a typical

school day in the US and
in Spain.

Interpret a presentation
on Spanish secondary
schools.

Watch a news report on
the Spanish University
entrance exam (La

options to go to college
in the target culture and
in the US will inform
students of various
choices they have for
further education.
Student interest:
Discussion of the path

school day in Spain

Use details from a text to
make comparisons
Describe a typical
secondary school in Spain
Students can recognize unit
vocab in interpretive
listening activities in order

Selectividad/EBAU) and preparation to to identify main ideas
college is relevant to a
student's current status
in high school.
Assessment

List any formative or summative assessments that should be administered within this learning
sequence.
(They can be listed/linked below)

Formative:

Presentation / guided notes

Educacion en Espafia Comprehension quiz
La selectividad mini quiz

Summative:
Unit 2 Interpretive IPA ACC

Activity/Task #4

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Students analyze the process of getting into university in the target culture.
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https://docs.google.com/document/d/1YGoOAQOmAHXzLh6er11nZfK1ooCGucmAqnrUh3fODTI/edit?usp=sharing
https://docs.google.com/presentation/d/1UK1_Azb0xmVzfUbC33ZCoqOtN_ir3Ua7bGcw9291UjY/edit?usp=sharing
https://docs.google.com/document/d/1TbJqiQA2PxZzblid_-RzidXbJv9JKsfzYw26M5d1Nn0/edit?usp=sharing
https://docs.google.com/forms/d/1HBPVjV4QcnjThvWuoRdwr3MnIsYJInFO8joDM9fPYks/edit
https://docs.google.com/forms/d/1HBPVjV4QcnjThvWuoRdwr3MnIsYJInFO8joDM9fPYks/edit
https://docs.google.com/document/d/1Dc7FqeFEfWc0-Qxcy_V4tc2vCtkrUJfAxcMUOOW5J4E/edit#heading=h.9u7boe6kkaxy

Learning Target:

Relevance:

Success Criteria:

Students will:

e Categorize steps in the
admissions process
between Spain and the
US.

e Global relevance:
Understanding different
options to go to college in
the target culture and in
the US will inform students
of various choices they
have for further education.

e Student interest:
Discussion of the path and
preparation to college is
relevant to a student's
current status in high
school.

Students can:

e Accurately categorize the
steps in the admissions
process on the PBA organizer
for Spain and the USA.

Assessment

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

Formative
PBA organizer

Activity/Task #5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
PBA/IPA: Students discuss and evaluate the benefits and downsides to the college admission
process here in the United States and in the target language culture. Students draw connections
between ways to prepare for high-stakes assessments in the target language culture and the
United States.

Learning Target:

Relevance:

Success Criteria:

Students will:

e Have a small group
discussion to collaborate
on the ideal University
admissions process

e Write a plan to prepare
for midterms at SHS

o Global relevance -
Students will be familiar
with university
admissions processes
outside of the United
States

e Real-world
connections - Students
will be applying to
college soon and
preparing to take high
stakes assessments
such as AP tests and
SATs.

Students can:

e Use should/must/have/to
expressions

e Use expressions of
agreement and
disagreement

e Use the present tense

e Use unit related
vocabulary

e Draw connections
between ways to
prepare for a big
assessment in the US
and in Spain.
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https://docs.google.com/document/d/1ie-_1L42sfQg2Dao2HgqNre-B0f776TvdhYqompgBp0/edit?usp=drive_link

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Summative
B U2 IPA Presentational YEAR3

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Various Tier 1 strategies employed in the teaching of this unit

Flip grids are possible for presentations instead of live presentations

Use of close captions, tiered reading tasks

Resources
Any materials and resources related to Stage 3 learning activities.

Slides
Educacion

Resources linked under stage 2 and 3 learning activities
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https://docs.google.com/document/d/14H1oaVa88a_0RzaToc1pm4r4Rb0BUQgD6hdrl4ECM1U/edit?usp=drive_link
https://docs.google.com/presentation/d/1eN1kKdWniUsEfkX68fTuKFrlwqLpqCNMVwQMVbA8CvY/edit?usp=drive_link

Curriculum
Units: 2
Years 1-5

All l.anguages

Southingtou High School

Chinese, French, Italian, Latin, Spanish

World Language ’

W0 DIUDWISSPIS

World
Language Units

6 overarching themes repeat each
year with a different sub theme
focus.

All units are culture focused,;
grammar and vocabulary are
necessary tools to complete the
real world tasks with the
appropriate text type for their
proficiency level.

plis
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6 Cultural Themes for all years, all levels

Persoual & Public
Idewtities

P

Science & Techuology

O

O
o
o

Beauty & Aesthetics

Families & Communities

Global Challenges

Contemporary Life

"

WIOD DIUDWISSPIS

ACTFL Proficiency Levels

Novice Mid =
year 1ACA

Novice High =
year 1ACC
year 2 ACA

Intermediate Low =
year 2 ACC
Year 3 ACA

Intermediate Mid =
year 3 ACC
year 4 ACA

el

Intermediate High = —
year4ACC
year 5 ACA

Advaunced Low =
year 5 ECE




W02 DIUDWISSPIS

ACTFL Proficiency Levels & the workplace

ACTFL Level IR

Language Functions

5 Ability to tailor language fo specific
o e i
Discuss fopics extensively, support

3 opinions, hypothesize. Deal with
linguistically unfamiliar situations.

2+

Narrate and describe in past,
present, and future. Deal effectively
with an unanticipated complication.

2

1+
Create with language, initiate,
maintain, and bring fo a close
simple conversations by asking and
responding to simple questions.

1
Communicate minimally with

formulaic and rofe utterances, lsts,
Novice Mi ol [k

audience, persuade, negotiate. Deal

Corresponding Professions/Positions*

Foreign Service: Diplomat, Contract Negoiator, International
Specialist, Intelligence Specialist

University Language Professor, Financial Services Marketing
Consultant, Foreign Area Officer, Lawyer, Judge, Court
Inferpreter

Physician, Human Resources Communications Consultant,
Financial Services Senior Consultant, Quality Assurance
Specialist, Marketing Manager, Financial Advisor, Broker,
Military Linguist, Translation Officer

Banking and Investment Services Customer Service Representafive,
Fraud Specialist, Account Executive, Medical Interpreter, Patient
Advocate, Court Stenographer, Court Interpreter, Human
Resources Benefits Specialist, Technical Service Agent, Collections
Representative, Estimating Coordinator

K-12 Language Teacher, Nurse, Social Worker, Claims Processor,
Police Officer, Maintenance Administrator, Billng Clerk, Legal
Secretary, Legal Receptionist, 911 Dispatcher, Consumer Products
Customer Services Representafive, Retail Services Personnel

Fire Fighter, Utilifies Installer, Auto Inspector, Aviation Personnel,
Missionary, Tour Guide

Cashier, Sales Clerk (highly predictable contexts), Receptionist

Examples of Who Is Likely

to Function at This Level

« Highly arficulae, professionol ok =

« Language learners with extended (17 years) and current
et v o ol e e e

* Welleducoted native speakers

« Educated language learners with extended professional and/or
educational experience in the farget language environment

« Language learners with graduate degrees in language or o
related area and extended educational experience in target

environment

* Heritage speakers, informal learners, non-academic learners
who have significant contact with language

* Undergraduate majors with yeardong study in
the target language culture

* Undergraduate language majors

o Language learners following 6-8 year sequences of study
(e.g.. AP) or 4-6 semester college sequences

« Language learners following 4year high school sequence or
2-semester college sequence

* Language learners following an immersion language program
in Grades K-6

 Language learners following contentbased language program
in Grades K-6

. Hmmwmzmdmmww
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Year 1-Unit 2:
Families & Communities

Novice Mid/High Proficiency Level

Students can describe themselves and their

family members physically and their

personalities. They can discuss their
holidays and compare and contrast them with
the holidays in the target language culture.

----------A
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Presentational Speaking Mode:

Goal: Students will be able to introduce and describe their family
members.

Role: You are welcoming a host student that will be staying with you
this summer.

Audience: A student from the target culture who is looking to study
abroad in Southington and stay with you.

Situation: Before your host student arrives, you are sharing

descriptions of family and friends that are important to you and that
your host student is likely to meet upon their arrival.
Product: slideshow presentation with photos and basic information
for each person —————

WD DIUDWISSPIS
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Year 2-Unit 2;
Global Challenges

Novice High or Intermediate Low Proficiency
Level

Students can discuss their impact on the
environment and give advice on how to improve
one’s environmental habits.

----------‘
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Presentational Writing Mode:

Goal: Create a flyer that promotes an environmental awareness event in
the community.

Audience: The SHS community

Situation: You have noticed the need for an event to bring awareness to
people’s environmental habits.

Product Performance and Purpose: Your flyer should persuade people
to participate and be more eco-conscious.

WD DIUDWISSPIS
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Year 3-Unit 2:
Contemporary Life

Intermediate Low/Mid Proficiency Level

N

Students can discuss their good and bad
school/study habits in the present tense.
Students will compare the university
admissions process in the United States to
the process in the target language culture. ’

----------A
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Interpersonal Speaking Mode:
Goal: To compare and evaluate the University

admissions process in the United States and
Italy.

Role: Yourself

Audience: Classmates/teacher

Situation: Using your knowledge of the
college admissions process in the United
States and ltaly, you must organize aspects of
the process under the appropriate country and
|then evaluate which aspects from each
country you would like to see in an ideal
college admissions process.

Product Performance and Purpose: In
groups of 4, students will participate in a
discussion to compare and evaluate the 1519 \3A9\‘j.?03233v\°
University admissions process in the United oo PO
States and ltaly. Together they must
collaborate to create an ideal process picking
different aspects from both the American
admissions process and the Italian admissions
process to include.

;

A WA WA WA
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Year 4-Unit 2:
Contemporary Life

Intermediate Mid/High Proficiency Level

Students can discuss how technology has changed
] over time, compare old and new technology, and
make predictions about technological advances in
the future. Students will work collaboratively to
‘ create and present inventions that prepare target
language countries for the future.

----------‘




Presentational Speaking:

Goal: Create and design a product that addresses a need in the target culture, and
persuade the investor(s) to invest in that product.

Role: Innovator

Audience: Investors (“sharks”) - class peers and teachers

Situation: You are inventors that are going to compete in a Shark Tank style
competition. You will present your new product to the investors and persuade them
that your invention is worthwhile as it will have a positive impact on the target
community.

Product/Performance/Purpose: You create this invention in order to get backing

from the ‘sharks’, and the class will use these inventions to have a broader
conversation about innovation during the interpersonal part of the IPA.

plIs
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Year 5-Unit 2:
Families & Communities

N

Intermediate high/Advanced low Proficiency Level

Students can share their holidays and traditions
and compare them to holidays and traditions in
the target language culture.

----------A
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Presentational Writing and Speaking Mode:

Goal: To teach your peers and the greater Southington community information about
a product or practice and perspective in the target culture.

Audience: Southington High School community (teachers, students, & admin) and
the greater Southington community

Situation: You are going to participate in the SHS Culture Knight and teach the
attendees how to do something or about something in your target culture.

Product Performance and Purpose: You will prepare a presentation and an

activity for the attendees to watch and do. E A

WD DIUDWISSPIS
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Year 5 Latin American Studies Unit 2
Families & Communities

Intermediate High Proficiency Level

Students can build on their understanding of
identity from unit 1 & examine the entry of
European and African cultures in Latin America.

conquest by the Spanish, the “mestizo” culture in
Latin America & how much of Latin American
identity is a mix of many cultures.

Students can critically interpret texts about the ‘ ’
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Presentational Speaking Mode:

Goal: Students will participate in a forum representing a historical figure from the
Columbian Era.

Role: Historical Figure /Each student will be assigned on of the following participants to
represent:

Hernan Cortés, Bernal Diaz de Castillo, El Inca Garcilaso de la Vega, Moctezuma,
Bartolomé de las Casas, Enriquillo, Cristdbal Colén, Los reyes catdlicos, Dofia Marina/
La Malinche

Audience: Other participants and teacher

Situation: You are a historical figure discussing some of the issues that took place
during the Columbian era. You are explaining your perspective of the conquest and
questioning others to share their perspectives.

Product Performance and Purpose: The purpose is to view the different perspectives
of all the different people who participated in the colonization of the Latin American
countries.
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French Year 4: Unit 2-Science & Technolog
Unit Overview

Science and Technology Year 4

Unit Title: é%éé@

Grade Intermediate High and Intermediate Mid Year 4

Level/Course:

Length/Dates: 7 weeks

WO ElAl Students can understand and discuss how technology has changed over time,
2-4 sentences compare old and new technology, and make predictions about technological
describing the advances in the future. Students will work collaboratively to create and present
main ideas, inventions that prepare target language countries for the future.

content and skills
of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or
written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform,
explain, persuade, and narrate on a variety of topics using appropriate media and adapting to a
variety of audiences of listeners, readers, or viewers.

e 2.1 Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the practices and perspectives of the cultures studied.

e 2.2 Relating Cultural Products to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the products and perspectives of the cultures studied.

e 3.1 Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines
while using language to develop critical thinking and to solve problems creatively.

e 3.2 Acquiring Information and Diverse Perspectives: Learners access and evaluate information and
diverse perspectives that are available through the language and its cultures.

e 4.2 Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the
concept of culture through comparisons of the cultures studied and their own.

e 5.2 Lifelong Learning: Learners set goals and reflect on their progress in using languages for
enjoyment, enrichment, and advancement.

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a variety of
situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Connections: Connect with other disciplines and acquire information and diverse perspectives in order to
use the language to function in academic and career-related situations

Comparisons: Develop insight into the nature of language and culture in order to interact with cultural
competence

Communities: Communicate and interact with cultural competence in order to participate in multilingual
communities at home and around the world
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on
the challenges and benefits of the process and/or solution(s).

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
Creativity Transdisciplinary Goal:

Students think creatively, work creatively with others, demonstrate courage to explore, and implement
innovations.

Enduring e Understanding the importance of learning from past innovations
Understanding(s): and improving upon them in order to meet relevant needs.

What are the big picture e That technology has to adapt with the ever-changing nature of the
understandings that are world in anticipation for future problems or challenges that may be
transferable across contexts, potentially unknown at the moment.

places, and times? e That our actions and the way we innovate impacts other global and
local community members, and ourselves.

Essential Question(s): e How does technology change over time?

These questions are related to e How can we best prepare for a changing future?

the enduring understandings e What impact does/can technology have on our local and global
and provide relevance for the communities?

learning in the unit.

What will students know... What will students be able to do...

Factual information, vocabulary and Skills, processes and/or knowledge that are related to each indicator and
basic concepts related to each indicator  which students will be able to use in new contexts/with new material
Students will know: Students can:

e Use past, present and future tenses in order to narrate and
describe

e Use persuasive expressions in order to give their opinions and
make an argument.

e Apply knowledge of innovation to create a product that addresses
a current global challenge

e Anticipate the impact an innovation will have on a local or global
community

e Incorporate vocabulary related to technology and innovation in
speech and writing

e |Interpret authentic articles and videos about innovation and
technology

e Discuss the products, practices, and perspectives on how to
prepare for future innovation and inventions in both the target and
L1 countries.

e Speak and write in simple and complex phrases

e maintain communication in the target language 95% or more of
the time.

e How technology has adapted to
meet global changes/needs.

e What the process of creating a
new invention entails.

e Vocabulary related to technology
and innovation

e About the various impacts that
innovations have on the local and
global communities around them.

e How to persuade and express
opinions

e How technology/innovations
become obsolete through the
way a culture evolves over time
and how to anticipate those
changes
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Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.

e Goal: Create and design a product that addresses a need in the target culture, and persuade
the investor(s) to invest in that product.

e Role: Innovator

e Audience: Investors (“sharks”) - class peers and teachers

e Situation: You are inventors that are going to compete in a Shark Tank style competition. You
will present your new product to the investors and persuade them that your invention is
worthwhile as it will have a positive impact on the target community.

e Product/Performance/Purpose: You create this invention in order to get backing from the
‘sharks’, and the class will use these inventions to have a broader conversation about
innovation during the interpersonal part of the IPA.

e Standards and Criteria for Success:

- Students’ speaking will be evaluated on the WL Department Interpersonal rubric at the
appropriate proficiency level

- Students will create a presentation to present their innovation as well as maintain a
conversation in response to questions about their product

Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.
B Copy of PBA- Shark Tank- Presentational Speaking

Evaluative Criteria
How will you evaluate this task? How will you provide feedback to students?

B Intermediate Mid B Intermediate Low

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Plan in advance with other French speaking members of the language department/school
community to serve as sharks during your class presentations.

Other Evidence
Assessment Evidence
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies

you may use as information-recall.
Interpretive vocab quiz

Exit tickets

Edpuzzle

Quizlet/Gimkit practice

Language lab activities and conversations
IPA:

May, 2024


https://docs.google.com/document/d/1xiDrixB-nsAk3k9zFY-2Oe8u8Ed7C04YX_1fpznAjaY/edit
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https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing

article.

Interpretive task: article related to innovation/start ups
Interpersonal task: Socratic seminar surrounding innovation and startups
Presentational task: presentational writing reflection on innovation, incorporating ideas from the

Stage 3: Instructional Design
Activity/Task #1

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Discussing how different professions can change as a result of technological advances.

Learning Target:

Relevance:

Success Criteria:

Students Can

e |dentify how jobs have
changed over time and
how jobs will adapt for
future needs

e Understand how
technology may change
what the job market looks
like in future job
opportunities

Real World Connection
e Students will be entering
the workforce in the near
future and it is essential to
understand which areas
are in demand and which
are becoming obsolete

Students Can

e use job terms in speaking
and writing

e dentify job terms in
infographics

e describe the jobs replaced
by technology using proper
connectors.

e make predictions as to how
jobs will be affected in the
future

Assessment

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

E 6 métiers qui n'existeront plus dans 20 ans

Bl Devoir- interview les parents

B Year 4 unit 2 I'école d'hier et I'école d'aujourdhui
E Grammaire- Accord adjectif et verbes Activité

Bl Teacher edition- vocabulaire

Bl French4 - Unit2 vocab practice

Activity/Task #2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Discussing how different fields can change as a result of technological advances

Learning Target:

Relevance:

Success Criteria:

Students Can
e How technology has
changed over time in
various fields and
applications

Real World Connected
e Students work with
changing technology on
a daily basis and can
must be able to adapt to

Students Can
e Discuss how jobs were
in the past
e Predict how jobs might
be different in the future
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https://docs.google.com/document/d/13Gqw0ITLUt4uacMxpFn0Ww8C4Fe86frTS6Uc1xeCpmU/edit#heading=h.yxy55tgofp98
https://docs.google.com/document/d/1wm_9V3oDBt7fJMk2wUdYXWmJ6LAhbb9fIEOfoR0z5aI/edit
https://docs.google.com/document/d/19t4aRqeOoHZl18yOKc1bX27Cj2nbGT4Lp_uV2PSMIrw/edit
https://docs.google.com/document/d/1yWBBKXIs_mZuiDVDHyw_muyLALlLmZ5B7ooRZTJP3cg/edit
https://docs.google.com/document/d/1IFP8f1HH8-jimYezW38iblDbrd3xMvWG783j5Ilca0Y/edit
https://docs.google.com/document/d/1pr02GTqKEtuhJcLtVOr_uOK-Yjqs8kwINsJpjG5v6hk/edit

the change that they e Compare past and future
encounter differences in various
fields and applications
(i.e. education,
communication,
transportation, etc.)

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

L'imparfait (passé ) + present + future
El les filieres - comment sont et comment ils étaient
El Révision de grammaire

Activity/Task #3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Discussing how agriculture has/will change as a result of technological advances

Learning Target: Relevance: Success Criteria:
Students Understand Real World Connection Students Can

e How agriculture has e How agriculture is e Students can use the
changed over time and changing and affecting imperfect tense to describe
how agriculture will adapt lives what agriculture was like in
for future needs the past.

e How technology may e Students can compare
change what agriculture agriculture in the past to
looks like in the future today’s.

e Students can describe the
role of agriculture in a
changing world.

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

E Copy of Domaine agricole

Activity/Task #4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Mini presentations that help students prepare for the PBA through the following ways: Practice
presenting in front of the class, practice communicating in the past as well as the future tenses.
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https://docs.google.com/presentation/d/1FqRFYaCMIDCnb5me3g4dqfmaj5a50PQ0PTE7Mcee25s/edit#slide=id.g1946cc20905_0_58
https://docs.google.com/document/d/1vjo_i18kbhahtMOUZ6AqYmlyoVkJZa7VdvA6Dp9zix0/edit
https://docs.google.com/document/d/1F5CC5to4hOp4C2qDTHCcrjUzkBboVU1xR_pBnQ8F3FU/edit
https://docs.google.com/document/d/1O4UHmf8uxBtb6BeAOOvjWqM9hTPLATO5fSP8I4d_Q6g/edit

Student groups choose a specific field to research and create a mini presentation explaining the
evolution of technology in this field.

Learning Target:

Relevance:

Success Criteria:

Students Understand

e How various fields have
changed over time and
how they will need to
adapt for future needs

e How technology may
change what various
fields look like in the

Real World Connection
e The technology used in

the past was not the
same as it is now.
Students will research
these differences and
give a presentation to
the class on how

Students Can

e use the imperfect tense
to describe their specific
fields in the past

e use the future tense to
describe their specific
fields in the future

e use the present tense to

sequence.

(They can be listed/linked below)

future technology in a certain describe how their fields

sector has evolved. currently are

Students will also want e compare aspects of their

to think about what field in the past to

technology in their given today’s aspects.

field will be like in the e make predictions on how

future for their kids. technology will change
their field and what role
the new technology will
play.

Assessment

List any formative or summative assessments that should be administered within this learning

B Copy of Domaine agricole

Department rubrics: Intermediate Mid + Intermediate Low

Activity/Task #5

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

PBA - Shark Tank

Learning Target:

Relevance:

Success Criteria:

Students will
e create and pitch an
innovation that satisfies a
need in an identified field
e discuss and negotiate their
product to sell their idea to
mock investors

Real World Connected
e Students use imagination
to create items/service
relevant to their lives
e Students choose a field of
interest that is relevant to
their personal interests and
future areas of
study/employment
Student Interest

Students Can

e use past and future time
indicators to express past
and future events

e describe items and their
usage in complete and
connected sentences.

e present and discuss their
inventions to/with a panel
in the target language
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https://docs.google.com/document/d/1O4UHmf8uxBtb6BeAOOvjWqM9hTPLATO5fSP8I4d_Q6g/edit

e Students will be able to
choose their own field and
area of need to create a
new invention of their
choosing.

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Summative: E Copy of PBA- Shark Tank- Presentational Speaking

Activity/Task #6

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
IPA - Startup in France

Interpretive - Article about Startup in France program
Interpersonal - Socratic Seminar

Presentational - Written reflection

Learning Target: Relevance: Success Criteria:

Students Understand
e interpret a text about a

Real World Connected Students can
e Students will be able to e identify a main idea,

business initiative in
France and its impact
on both France and new
innovators.

Engage in conversations
with peers about
innovations and
technological changes
over time

explain the impact(s)
that innovation has both
on a country and it ability
to flourish as well as an
individual and their
preparedness for the
future

see how various
programs exist that
foster innovative ideas
and when they graduate
they will have a broader
understanding of
opportunities that may
exist for them beyond
the United States.
Students in future
classes or careers need
interpersonal skills
where they can sustain a
conversation and defend
their opinion.

Students can reflect
upon the impact that
being innovative can
have on a community as
well as on their own
personal life, and use
this as potentially a

supporting details, and
cultural perspective of
the authentic text
recognize vocabulary
from context from the
text and make
inferences.

Form and defend
opinions related to
innovation in the target
language

Engage in conversations
using the present, future
and past tenses to talk
about their experiences
and ideas/opinions
challenge other opinions
and ideas respectfully in
order to encourage their
peers to think outside
the box
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https://docs.google.com/document/d/1xiDrixB-nsAk3k9zFY-2Oe8u8Ed7C04YX_1fpznAjaY/edit

motivating factor for
future educational/career
path choices

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Summative

B IPA- All parts - Y4 U2- sience and technology

Resources

Any materials and resources related to Stage 3 learning activities.

French 4 - Unit 2 Sience and technology ZS
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https://docs.google.com/document/d/1AjE9ITagJbtyeZABGsTnIXItSt7lGwmziYO_867AStI/edit
https://docs.google.com/presentation/d/1Sp2bMmDO90e20fwu9dP3O8YvcUzpf9A6iIiUggN7fGY/edit#slide=id.ga75f55491e_0_39

Italian Year 4: Unit 2-Science & Technolog
Unit 2 Overview

Science and Technology Year 4

Unit Title: é%éé@

Grade Intermediate High and Intermediate Mid Year 4

Level/Course:

Length/Dates: 7 weeks

WO ElAl Students can understand and discuss how technology has changed over time,
2-4 sentences compare old and new technology, and make predictions about technological
describing the advances in the future. Students will work collaboratively to create and present
main ideas, inventions that prepare target language countries for the future.

content and skills
of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or
written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform,
explain, persuade, and narrate on a variety of topics using appropriate media and adapting to a
variety of audiences of listeners, readers, or viewers.

e 2.1 Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the practices and perspectives of the cultures studied.

e 2.2 Relating Cultural Products to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the products and perspectives of the cultures studied.

e 3.1 Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines
while using language to develop critical thinking and to solve problems creatively.

e 3.2 Acquiring Information and Diverse Perspectives: Learners access and evaluate information and
diverse perspectives that are available through the language and its cultures.

e 4.2 Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the
concept of culture through comparisons of the cultures studied and their own.

e 5.2 Lifelong Learning: Learners set goals and reflect on their progress in using languages for
enjoyment, enrichment, and advancement.

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Connections: Connect with other disciplines and acquire information and diverse perspectives in
order to use the language to function in academic and career-related situations

Comparisons: Develop insight into the nature of language and culture in order to interact with
cultural competence

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities at home and around the world
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Creativity Transdisciplinary Goal:

Students think creatively, work creatively with others, demonstrate courage to explore, and
implement innovations.

Enduring Students will understand...
Understanding(s): e the importance of learning from past innovations and improving upon them
What are the big in order to meet relevant needs.

picture

understandings that
are transferable

across
places

e That technology has to adapt with the ever-changing nature of the world in
anticipation for future problems or challenges that may be potentially
unknown at the moment.

e That our actions and the way we innovate impacts other global and local

contexts, community members, and ourselves.

, and times?

Essential e How does technology change over time?
Question(s): e How can we best prepare for a changing future?

These
related

questions are e What impact does/can technology have on our local and global
to the communities?

enduring
understandings and
provide relevance for

the lea
unit.

rning in the
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What will students be able to do...
Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material
Students will know: Students can:
e How technology has adapted to meet
global changes/needs.
e What the process of creating a new
invention entails.
e Vocabulary related to technology and
innovation
e About the various impacts that innovations
have on the local and global communities
around them.
e How to persuade and express opinions
e How technology/innovations become
obsolete through the way a culture
evolves over time and how to anticipate
those changes

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

e Use past, present and future tenses in order to
narrate and describe

e Use persuasive expressions in order to give
their opinions and make an argument.

e Apply knowledge of innovation to create a
product that addresses a current global
challenge

e Anticipate the impact an innovation will have on
a local or global community

e Incorporate vocabulary related to technology
and innovation in speech and writing

e Interpret authentic articles and videos about
innovation and technology

e Discuss the products, practices, and
perspectives on how to prepare for future
innovation and inventions in both the target and
L1 countries.

e Speak and write in simple and complex phrases

e maintain communication in the target language
95% or more of the time.

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Speaking:

e Goal: Create and design a product that addresses a need in the target culture, and persuade
the investor(s) to invest in that product.

e Role: Innovator

e Audience: Investors (“sharks”) - class peers and teachers

e Situation: You are inventors that are going to compete in a Shark Tank style competition. You
will present your new product to the investors and persuade them that your invention is
worthwhile as it will have a positive impact on the target community.

e Product/Performance/Purpose: You create this invention in order to get backing from the
‘sharks’, and the class will use these inventions to have a broader conversation about
innovation during the interpersonal part of the IPA.

e Standards and Criteria for Success:

- Students’ speaking will be evaluated on the WL Department Interpersonal rubric at the
appropriate proficiency level

- Students will create a presentation to present their innovation as well as maintain a
conversation in response to questions about their product
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Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.

B PBA- Shark Tank- Presentational Speaking

Evaluative Criteria
How will you evaluate this task? How will you provide feedback to students?

B Intermediate Mid

B Intermediate Low

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Plan in advance with other Italian speaking members of the language department/school
community to serve as sharks during your class presentations.

Other Evidence
Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.

Interpretive vocab quiz

Exit tickets

Edpuzzle

Quizlet/Gimkit practice

Language lab activities and conversations

IPA:

Interpretive task: article related to innovation/start ups

Interpersonal task: Socratic seminar surrounding innovation and startups

Presentational task: presentational writing reflection on innovation, incorporating ideas from the
article.

Stage 3: Instructional Design
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the unit.

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Discussing how different professions can change as a result of technological advances.

Learning Target: Relevance: Success Criteria:

Students can

e dentify jobs have changed
over time and how jobs will
adapt for future needs

e understand how
technology may change
what the job market looks

Real World Connection
e Students will be entering
the workforce in the near
future and it is essential to
understand which areas
are in demand and which
are becoming obsolete

Students Can
e use job terms in speaking
and writing
e identify job terms in
infographics
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https://docs.google.com/document/d/1Qu1dSnqqCl0MLg3ozeRRYc1iutx9Kq5L63Fip0NiWvI/edit?usp=drive_link
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing

like in future job o
opportunities

describe the jobs replaced
by technology using proper
connectors.

e Make predictions as to how
jobs will be affected in the
future

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

E110 lavori che non esisteranno tra 20 anni: ecco quali sono
B Infographic- 12 lavori del futuro

B Infographic- automazione

B Teacher edition- lessico

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Discussing how different fields can change as a result of technological advances

Learning Target: Relevance: Success Criteria:

Students can

e identify how technology
has changed over time
in various fields and
applications

e discuss technology may
change what different
fields look like in the

Real World Connected
e Students work with
changing technology on
a daily basis and can
must be able to adapt to
the change that they
encounter

Students Can

e Use the imperfect tense
to describe what
different field were like in
the past

e Predict how jobs might
be different in the future

e Compare past and future

sequence.

(They can be listed/linked below)

future differences in various
fields and applications
(i.e. education,
communication,
transportation, etc.)
Assessment

List any formative or summative assessments that should be administered within this learning

Tecnologia nel passato

& Prova del lessico

B Cambiamenti- com'era? com'e'?

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://docs.google.com/document/d/1ubuaeLQBeUfcwuEVPcPrun38NIoB4R3iiE25QTBkT0A/edit?usp=sharing
https://docs.google.com/document/d/1w1DffO9qNxBPm-dnpBum9xFbRniBpT-af6DPjMePtyQ/edit?usp=drive_link
https://docs.google.com/document/d/1NMlG0ZLLo4peb3p1-Lv8cBv4wPRJlxgpVJgq4V89hqM/edit?usp=drive_link
https://docs.google.com/document/d/132ggbTEOBef1dLOe2_9KLhHbRkycGvfIWu2LqedD3sM/edit?usp=drive_link
https://docs.google.com/presentation/d/1p-P_i-rn9e5BwEBzfzkPaJbgAEJ-kK078Z-VNSkhSZE/edit?usp=drive_link
https://docs.google.com/document/d/1J5lBg-A5vr_X32hhB0eBe3m_ofSjyvTH_A5q_F8aC94/edit?usp=drive_link
https://docs.google.com/document/d/1QMtq5SH4mhbWJrrW8yAtUc5lQCIi4PvtPWNqgOhFypU/edit?usp=drive_link

Discussing how agriculture has/will change as a result of technological advances

Learning Target:

Relevance:

Success Criteria:

Students can

e identify how agriculture
has changed over time
and how agriculture will
adapt for future needs

e discuss how technology
may change what
agriculture looks like in
the future

Real World Connection
e How agriculture is
changing and affecting
lives

Students can

e use the imperfect tense
to describe what
agriculture was like in
the past.

e compare agriculture in
the past to today’s.

e describe the role of
agriculture in a changing
world.

Assessment

List any formative or summative assessments that should be administered within this learning

sequence.

(They can be listed/linked below)

E Campo Agricolo
B Serra idroponica- video

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Mini presentations that help students prepare for the PBA through the following ways: Practice
presenting in front of the class, practice communicating in the past as well as the future tenses.

Student groups choose a specific field to research and create a mini presentation explaining the
evolution of technology in this field.

Learning Target:

Relevance:

Success Criteria:

Students can

e Learn how various fields
have changed over time
and how they will need to
adapt for future needs

e Learn how technology may
change what various fields
look like in the future

Real World Connection
e The technology used in the

past was not the same as it
is now. Students will
research these differences
and give a presentation to
the class on how
technology in a certain
sector has evolved.
Students will also want to
think about what
technology in their given
field will be like in the
future for their kids.

Students Can

e use the imperfect tense to
describe their specific
fields in the past

e use the future tense to
describe their specific
fields in the future

e use the present tense to
describe how their fields
currently are

e compare aspects of their
field in the past to today’s
aspects.

e make predictions on how
technology will change
their field and what role the
new technology will play.
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https://docs.google.com/document/d/1coMAxavdohbt5fIS6Mcrv8YpETa-n0sWmTpbe4TAK2k/edit?usp=drive_link
https://docs.google.com/document/d/1E6_FG9Llc6IlNwAZ0FqYDuRGPElP3gFeIA_x9CIiIfk/edit?usp=drive_link

Assessment

Department rubrics: Intermediate Mid + Intermediate Low

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
PBA - Shark Tank

Learning Target:

Relevance:

Success Criteria:

Students can
e create and pitch an
innovation that satisfies a
need in an identified field
e discuss and negotiate their
product to sell their idea to
mock investors

Real World Connected
e Students use imagination
to create items/service
relevant to their lives
e Students choose a field of
interest that is relevant to
their personal interests and
future areas of
study/employment
Student Interest
e Students will be able to
choose their own field and
area of need to create a
new invention of their
choosing.

Students Can

e use past and future time
indicators to express past
and future events

e describe items and their
usage in complete and
connected sentences.

e present and discuss their
inventions to/with a panel
in the target language

Assessment

sequence.
(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

Summative: El PBA- Shark Tank- Presentational Speaking

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
IPA - Startup

Interpretive - Startups in Italy

Interpersonal - Socratic Seminar

Presentational - Written reflection

Learning Target:

Relevance:

Success Criteria:

Students can
e interpret a text about
business initiatives in Italy

Real World Connected
e Students will be able to
see how various programs
exist that foster innovative

Students can
e dentify a main idea,
supporting details, and
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https://docs.google.com/document/d/1Qu1dSnqqCl0MLg3ozeRRYc1iutx9Kq5L63Fip0NiWvI/edit?usp=drive_link

and its impact on both Italy
and new innovators.
Engage in conversations
with peers about
innovations and
technological changes over
time

explain the impact(s) that
innovation has both on a
country and it ability to
flourish as well as an
individual and their
preparedness for the future

ideas and when they
graduate they will have a
broader understanding of
opportunities that may
exist for them beyond the
United States.

Students in future classes
or careers need
interpersonal skills where
they can sustain a
conversation and defend
their opinion.

Students can reflect upon

the impact that being
innovative can have on a
community as well as on
their own personal life, and
use this as potentially a
motivating factor for future
educational/career path
choices

cultural perspective of the
authentic text

recognize vocabulary from
context from the text and
make inferences.

Form and defend opinions
related to innovation in the
target language

Engage in conversations
using the present, future
and past tenses to talk
about their experiences
and ideas/opinions
challenge other opinions
and ideas respectfully in
order to encourage their
peers to think outside the
box

Assessment

sequence.
(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

Summative:

E 2022- IPA Interpretive

E 2022- IPA Interpretive Domande

E 2023- IPA Interpersonale- Seminario Socratico
E 2023- IPA Presentazione

Resources

Any materials and resources related to Stage 3 learning activities.

2023-2024 4ECE- ottobre

2023-2024 4ECE Novembre
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https://docs.google.com/document/d/13LWMLsgqUc4VKNEcfcI2rStZInfH9-GaWpHBGPRxMwk/edit?usp=drive_link
https://docs.google.com/document/d/1kt7euB6iNeThUVo4E9v8_qhXY7Jgn4g3hH-uFPmPvO0/edit?usp=drive_link
https://docs.google.com/document/d/1E4NW1SJ6l38LJv2IJkhCYkJWVyZt17YzGnZCjuf4N5U/edit?usp=drive_link
https://docs.google.com/document/d/13HandRa6xzoCjf_PjcERoBEv16j3TZjG9i0xBwk1gUI/edit?usp=drive_link
https://docs.google.com/presentation/d/1Mf8osbLDtfwxjPRzQyWtkYGFMPMhn_KqNtoQYJVMOPA/edit?usp=drive_link
https://docs.google.com/presentation/d/1kVuGo8AaNyIDJ_KrJhmjCdhkgV5RI4U9x_FHxdpL4GQ/edit?usp=drive_link

Latin Year 4: Unit 2-Science & Technolog
Unit Overview

Prose Semester: View of Self / Internal View

IR YOOI D

Grade

Intermediate Mid Latin 4ACA / Intermediate High Latin 4ECE
Level/Course:

Length/Dates: 8 weeks

Unit Summary: Students will learn about Roman identity and what it meant to the Romans to be
2-4 sentences Roman. They will also explore the impact of politics and culture on the Romans
e neR Uil themselves and their view of the world. Students will examine rhetorical and
CEEERCCIICIELVI |iterary devices used to explain/justify Roman identity and the Roman

skills of the unit. experience.

Stage 1: Desired Results

Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
American Council for the Teaching of Foreign Languages:

COMMUNICATION: Communicate effectively in more than one language in order to function in a variety of
situations and for multiple purposes.

Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or viewed
on a variety of topics.

CULTURES Interact with cultural competence and understanding.

Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain, and reflect
on the relationship between the practices and perspectives of the cultures studied. Relating Cultural
Products to Perspectives: Learners use the language to investigate, explain, and reflect on the relationship
between the products and perspectives of the cultures studied.

CONNECTIONS Connect with other disciplines and acquire information and diverse perspectives in order to
use the language to function in academic and career related situations.

Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines while using
the language to develop critical thinking and to solve problems creatively.

Acquiring Information and Diverse Perspectives: Learners access and evaluate information and diverse
perspectives that are available through the language and its cultures.

COMPARISONS Develop insight into the nature of language and culture in order to interact with cultural
competence.

Language Comparisons: Learners use the language to investigate, explain, and reflect on the nature of
language through comparisons of the language studied and their own.

Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the concept of
culture through comparisons of the cultures studied and their own.

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

May, 2024




Cultures: Interact with cultural competence and understanding

Connections: Connect with other disciplines and acquire information and diverse perspectives in order to
use the language to function in academic and career-related situations

Comparisons: Develop insight into the nature of language and culture in order to interact with cultural
competence

Communities: Communicate and interact with cultural competence in order to participate in multilingual
communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and
exploring possibilities.

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
Citizenship Transdisciplinary Goal

Students demonstrate an empathetic understanding of social issues and value different perspectives so that
they can contribute to local and global communities.

Enduring - Students will develop an understanding of the significance and changing
Understanding(s): requirements of Roman citizenship.

What are the big - Students will read and translate Latin passages from authentic Latin texts that
GG IS ERl sl focus on Roman identity, such as Cicero’s speeches against Catiline (/n

that are transferable Catilinam) or his speech in defense of the poet Archias (Pro Archia Poeta).
across contexts, - Students will analyze the rhetorical and literary techniques used by the Roman
places, and times? author.

- Students will evaluate the cultural, political, and social impact of Roman
citizenship on the Roman view of the ancient world.

Essential - What made someone a Roman citizen?

Question(s): - Why was citizenship valued by the Romans?

These questions are - How did Romans view themselves as citizens?

related to the enduring - How were other cultures impacted by Roman citizenship and identity?
understandings and - How do you effectively translate an authentic text to preserve original
provide relevance for meaning and cultural message?

the learning in the unit.

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

May, 2024



Students will know: Students will be able to:

e Factual information about the selected e Translate authentic Latin texts with attention to
Roman author; rhetorical and literary techniques;

e Historical information about the ancient e Translate authentic Latin texts accurately with
world and Rome; attention to historical and cultural contexts;

e Rhetorical and literary techniques used by e Discuss and explain reasons for Roman
Roman authors; expansion and conquest;

e Topic and author specific vocabulary e Discuss and explain reasons some Romans

e Appropriate Latin grammar to accurately opposed expansion and conquest.
translate authentic texts

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.

e Goal: Re-create ancient political rhetoric (inspired by the selected Roman author) in
modern/contemporary context

e Role: modern/contemporary figure (real or fictional) of student’s choice

e Audience: target of modern figure’s rhetoric (plus class/teacher)

e Situation: Write a speech from the point of view of a modern figure against or in defense of a
modern figure in the style of the selected Roman author/text (example - Mr. Krabbs giving a
speech against Plankton trying to steal the Krabby Patty recipe)

e Product/Performance/Purpose: comparison of ancient and modern rhetorical devices,
presentational speaking

e Standards and Criteria for Success:

o Research chosen figure (real or fictional)

o Research & summarize the chosen situation (real or fictional)

o Write a speech using rhetorical devices

o Provide explanation of rhetorical devices used/effect of devices

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
Link websites for sources (student provided - teacher checked)
Rhetorical devices

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?

Rubric

4C Rubrics (Critical Thinking - Interpretation & Analysis strand incorporated into above rubric)

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

Authentic text possibilities - Must be PROSE:
Cicero In Catilinam (1, II. 1ll, or IV)

Cicero Pro Archia
Livy Ab Urbe Condita
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https://docs.google.com/document/d/1Mkv8Kzqo2kwRd0utDTnnwU--tJnoRuBzce1EjbSiBMs/edit?usp=sharing
https://docs.google.com/document/d/11eBMFr74FagcBv7zmXwQFhqwLnS0NuQpqU92IvoyRu8/edit?usp=sharing
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit

Suetonius De Vita Caesarum

other texts & authors depending on student interest

(must explore Roman identity and views of self - internal view)
[as opposed to external view / view of other]

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Formative:

Exit ticket

Assessment of rhetorical devices
Assessment of text translation
Proficiency activities

Summative:
Vocab guizzes

Skill quest
Rubric for author profile (WIP)

Stage 3: Instructional Design
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the
unit.

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Rhetorical Devices

Learning Target: Relevance: Success Criteria:
Students can: Necessary for large scale Students will:
Define, identify, and explain process and concepts: e Correctly identify rhetorical
various rhetorical devices used by | Students must understand Roman devices
Roman authors rhetorical devices to be able to e Discuss/debate the impact of
comprehend and discuss those devices on the
authentic Latin texts audience of a text
e Explain their reasoning

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative

Games - blookets, gimkits
Class discussions
Summative

Rhetorical Device Quiz

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
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https://drive.google.com/drive/folders/1hCD2Z4MURBBz9bLlp6PNt8po6zwuoyW6?usp=share_link
https://drive.google.com/drive/folders/1jrzC_R88wXbtERStqk_m_mhIe2pbVVnf?usp=sharing
https://drive.google.com/drive/folders/1V7YEcI1z0_XKF3N14lWwem3ZgBCQEDsd?usp=drive_link
https://docs.google.com/document/d/1Mkv8Kzqo2kwRd0utDTnnwU--tJnoRuBzce1EjbSiBMs/edit?usp=sharing

Tasks can be linked in here. Include technology integration as applicable to support learning.
Author biographical study

Learning Target: Relevance: Success Criteria:

Students can: Student interest and necessary | Students will:

Investigate author’s life to orient for large scale process and e Investigate author’s life
him in the larger context of Ancient | concepts: e Create a profile for him
Rome and create an infographic Understanding an author’s e Demonstrate knowledge of
for him highlighting his skills and background is necessary to his life, skills, and
accomplishments, ex. a linkedin navigate the context and bias accomplishments

profile. within that author’s work(s).

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:

Graphic organizers

Summative:

Professional social media profile for ancient author - linkedin (rubric WIP, coming soon)

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Authentic Latin text - Historical background for the text

Learning Target: Relevance: Success Criteria:
Students can: Student interest and necessary | Students will:
investigate the background to a for large scale process and e investigate the background to
historical text, research its impact | concepts: a historical text
and relation to the concept of Understanding the historical e Share their findings through
Roman identity, and present that background is necessary to an infographic
information navigate the context of the ancient | e Reflect on the historical
Latin text. background for the text they
are going to read

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:
Infographic

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Paragraph by paragraph translation - authentic Latin text

Learning Target: Relevance: Success Criteria:
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https://docs.google.com/document/d/1MJjlo8UakhLg4SXB2UZqWR9mGniu4uZyULvxVcdxFgE/edit?usp=sharing
https://docs.google.com/document/d/1dmu08Jeyofl7AI_wbs9dTKJgtarHzbpABJW70CvuKhg/edit?usp=sharing
https://drive.google.com/drive/folders/18zgfaZGxJYXZsuF5aPbknFThODdEA5P1?usp=share_link

Students can:

Read the text and translate into
English while offering commentary
and discussion about themes,
rhetorical devices, historical and
cultural contexts, etc.

Real-world connection:
Students are translating authentic
Latin texts; Students are
discussing themes, devices, and
context within authentic Latin texts
Student interest:

Fulfills the objective of the course

Students will:

e Accurately translate Latin
text;

e |dentify and/or analyze
grammatical structures;

e Identify and analyze and
discuss rhetorical devices;

e Explain historical and cultural
contexts.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

Checking translations
Exit tickets

Verbal analysis

Summative:

games (vocab blookets, kahoots, etc.)

Skill guests - reading comprehension and translations

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Unit 2/Quarter 2 History: 2nd Punic War through Late Republic

Learning Target:

Relevance:

Success Criteria:

Students can:

identify the key players of Roman
history

identify pivotal moments in Roman
history

Necessary for large scale
process and concepts: Romans
viewed Roman history as
contemporary life, so students
translating Latin texts from any
particular period of Roman history
need to understand the events &
major players of that time period.
They also need to understand
where that period of history exists
in the larger narrative of Rome.

Students will:

e state the names of the key
players of Roman history

e organize pivotal moments in
Roman history along a
general timeline

e answer reflection/
comprehension questions
about the interplay/ relation
between pivotal moments

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

Summative:

History Peardecks (Middle Republic)
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https://drive.google.com/drive/folders/1V7YEcI1z0_XKF3N14lWwem3ZgBCQEDsd?usp=share_link
https://drive.google.com/drive/folders/1NEbE8a_Gj47GIz2MUw_Xs2cqu6sBc4-L?usp=share_link

Reflection / Comprehension Questions

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning around the learning
target(s)

e Author Specific Vocabulary Quizzes: ACC = fill in the blank; ACA = matching/word bank
e Skill Quests:

o ACC = no grammar charts, quizzed vocabulary must be memorized
o ACA = use of relevant grammar charts allowed, vocabulary provided

Resources

Any materials and resources related to Stage 3 learning activities.

Agenda Slides
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https://docs.google.com/presentation/d/15llyPd8nCfAUuiOv5bwsaQNvgXW9_viHKcx9ioH8GPs/edit?usp=sharing

Mandarin Year 4: Unit 2-Science & Technolog
Unit Overview

Science and Technology Year 4

HEl 5 & HHSS

Grade Intermediate High and Intermediate Mid Year 4
Level/Course:

Length/Dates: 6 weeks

LTI ElW4l Students can understand and discuss how technology has changed over time,
2-4 sentences compare old and new technology, and make predictions about technological
describing the advances in the future. Students will work collaboratively to create and present
main ideas, inventions that prepare target language countries for the future.

content and skills

of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a various audiences of listeners, readers, or viewers.

e 2.1 Relating Cultural Practices to Perspectives: Learners use the language to investigate,
explain, and reflect on the relationship between the practices and perspectives of the
cultures studied.

e 2.2 Relating Cultural Products to Perspectives: Learners use the language to investigate,
explain, and reflect on the relationship between the products and perspectives of the
cultures studied.

e 3.1 Making Connections: Learners build, reinforce, and expand their knowledge of other
disciplines while using language to develop critical thinking and to solve problems creatively.

e 3.2 Acquiring Information and Diverse Perspectives: Learners access and evaluate
information and diverse perspectives that are available through the language and its
cultures.

e 4.2 Cultural Comparisons: Learners use the language to investigate, explain, and reflect on
the concept of culture through comparisons of the cultures studied and their own.

e 5.2 Lifelong Learning: Learners set goals and reflect on their progress in using languages for
enjoyment, enrichment, and advancement.

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address



Communication: Communicate effectively in more than one language in order to function in a
variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Connections: Connect with other disciplines and acquire information and diverse perspectives in
order to use the language to function in academic and career-related situations

Comparisons: Develop insight into the nature of language and culture in order to interact with
cultural competence

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities at home and around the world

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a
reflection on the challenges and benefits of the process and/or solution(s).

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and
assume shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Creativity Transdisciplinary Goal:

Students think creatively, work creatively with others, demonstrate courage to explore, and
implement innovations.

Enduring

Understanding(s):

What are the big e Understanding the importance of learning from past innovations and
picture improving upon them in order to meet relevant needs.
understandings that e That technology has to adapt with the ever-changing nature of the
are transferable world in anticipation for future problems or challenges that may be
across contexts, potentially unknown at the moment.

places, and times? e That our actions and the way we innovate impacts other global and
local community members, and ourselves.

Essential

Question(s): e How does technology change over time?

These questions are e How can we best prepare for a changing future?
related to the e What is global citizenship?

enduring

understandings and

provide relevance for

the learning in the

unit.




What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

Students can:

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know:

e How technology has adapted to meet e Narrate and describe past, present and
global changes/needs. future events.

e What the process of creating a new e Use persuasive expressions in order to give
invention entails. their opinions and make an argument.

Vocabulary related to technology and
innovation

About the various impacts that
innovations have on the local and
global communities around them.

How to persuade and express opinions
How technology/innovations become
obsolete through the way a culture
evolves over time and how to
anticipate those changes

Apply knowledge of innovation to create a
product that addresses a current global
challenge

Anticipate the impact an innovation will have
on a local or global community

Incorporate vocabulary related to
technology and innovation in speech and
writing

Interpret authentic articles and videos about
innovation and technology

Discuss the products, practices, and

perspectives on how to prepare for future

innovation and inventions in both the target

and L1 countries.

e Speak and write in simple and complex
phrases

e maintain communication in the target

language 95% or more of the time.

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

e Goal: Create and design a product that addresses a need in the target culture, and persuade
the investor(s) to invest in that product.

e Role: Innovator

e Audience: Investors (“sharks”) - class peers and teachers

e Situation: You are inventors that are going to compete in a Shark Tank style competition. You
will present your new product to the investors and persuade them that your invention is
worthwhile as it will have a positive impact on the target community

e Product/Performance/Purpose: You create this invention in order to get backing from the
‘sharks’, and the class will use these inventions to have a broader conversation about
innovation during the interpersonal part of the IPA.

e Standards and Criteria for Success:




o Students’ speaking will be evaluated on the WL Department
Interpersonal rubric at the appropriate proficiency level

o Students will create a presentation to present their innovation as well as
maintain a conversation in response to questions about their product

Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.

B 2022-23 Shark Tank PBA
B Example of Shark Tank visual element.pdf

IPA: B #13X MM unit 2 IPA interpretive

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
& Intermediate Mid

B Intermediate Low

Other Evidence
Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.

Interpretive vocab quiz

Exit tickets

Edpuzzle

Quizlet/Gimkit practice

Language lab activities and conversations

IPA:

Interpretive task: article related to innovation (top 10 technology changes)

Interpersonal task: Socratic seminar surrounding innovation and startups

Presentational task: presentational writing reflection on innovation, incorporating ideas from the
article.

Stage 3: Instructional Design

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Students can discuss the jobs replaced by new technology

Learning Target: Relevance: Success Criteria:



https://docs.google.com/document/d/1xcpUo2JYzMyi3qs6JU0ogzuIeBfrUFLpX9-S6TOqOlM/edit?usp=sharing
https://drive.google.com/file/d/1tsSIZc9baZB1mO2W_0Lqh6teOv_hv4PE/view?usp=sharing
https://docs.google.com/document/d/1pxadv-X_xEBYGcL5bPjRORu2Ep9gKi5dT6C1TSqIlsk/edit?usp=sharing
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing

Students can...

e I|dentify how jobs have
changed over time and
how jobs will adapt for
future needs

e Understand how
technology may change
what the job market
looks like in future job
opportunities

Real World Connection

e Students will be entering
the workforce in the near
future and it is essential
to understand which
areas are in demand and
which are becoming
obsolete

e use jobtermsin
speaking and writing

e identify job terms in
infographics

e describe the jobs
replaced by technology
using proper connectors.

e Make predictions as to
how jobs will be affected
in the future

Assessment

List any formative or summative assessments that should be administered within this learning

sequence.

(They can be listed/linked below)

Formative
B ™ R ITE

M ChatGPTS &R HATH TEME.docx

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students can use technology related terms in sentences in speaking and writing

Learning Target:

Relevance:

Success Criteria:

Students Understand
e How technology terms
are used in sentences.

Real World Connected
e Students work with
changing technology on
a daily basis and are
able to adapt to the
change that they
encounter

Students Can

e Identify technology
related terms.

e Use unittermsin
sentences.

e Explain technology
related terms in target
language

Assessment

List any formative or summative assessments that should be administered within this learning

sequence.

(They can be listed/linked below)

Formative:

B XM 22-23 #HHiFEL #1733 vocab

Give me 6 activity :
Gimkit vocab practice

B 13X battle ship B Copy of 132 battle ship
M F} 3 & Circumlocution Lab.docx
B hX P Give me a word with letter



https://docs.google.com/document/d/1tsTrC9_VkKNun8Cxl1OE2NBi6wAmAr09igD7WtcicqQ/edit?usp=drive_link
https://docs.google.com/document/d/1xtAob23upS7KaC1ohEqRpP7C-YNelF_4/edit?usp=drive_link&ouid=105451226071233457272&rtpof=true&sd=true
https://docs.google.com/document/d/1tkEhAMGTQl12CGVZhh0Acu4nwsHDg12yLG9v3W65pIc/edit
https://docs.google.com/document/d/1D9a9Hfk27fvAKlZkKKbw3yyVb5Y9wdhTWSuNkmrTU9E/edit
https://docs.google.com/document/d/11I5R-dYgOS5EadUpLTbaedgQe706K1Ax32ZAzSlcCSQ/edit?usp=drive_link
https://docs.google.com/document/d/1cTw9lh1oP_kB5V8BFc6Qw5dMGvWAk2th/edit?usp=drive_link&ouid=105451226071233457272&rtpof=true&sd=true
https://docs.google.com/document/d/1_3VqF6atE-oT6YvaLa3i1BiVzNy-uRpfQ2kNihnrWEo/edit

B XM f$ vocab quiz
Tarsia vocab puzzle

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Students discuss technology advancement in other fields about past, present and future events

Learning Target: Relevance: Success Criteria:

Students can

e use past time indicator in
sentences to describe
past events
use future time indicator
in sentences to describe
future events

Real world relevance
Students encounter technology
in their daily life and is
interested in discussing the
changes that technology °
changed in various fields

Students can
compare and contrast the
technology changed over time

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

formative :

BEss 3 EWME /K
EH/CCP %1
B E28H

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
PBA: Students present their innovations through presentation

Learning Target:

Relevance:

Success Criteria:

Students can
discuss innovations that are
beneficial to the society

Real World relevance
Students use imagination to
create items/service relevant to
their lives

Students can
e use past and future time
indicators to express
past and future events
e describe items and their
usage in complete
sentences.

Assessment

Formative
0 #3325 B minidE P .docx

Summative



https://docs.google.com/document/d/1b8A0KWwUzQCQpZd-9m4SIIX73tkyNyjOxQ3AizDiGUs/edit
https://docs.google.com/presentation/d/1I7u_CYs39wn3DAqFekPqjD5pCQyKIbHYbIqFjSpU0xQ/edit?usp=drive_link
https://docs.google.com/document/d/1ZVrKO93ckXVQ2OpEKcwFlqwcS8P9NmiSPxx3I7vJHDc/edit
https://docs.google.com/document/d/1rLidEXUh4sWtXYByFKB9jV76CrqzgWBaZWuiFy7lvAs/edit
https://docs.google.com/document/d/1mUs8q3DuwvcvffMs96YyGJ56H0_MrNhC/edit?usp=drive_link&ouid=105451226071233457272&rtpof=true&sd=true

B H XM Unit 2 PBA %33t % 2022-23 Shark Tank

B Shark Tank #30 4]

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
IPA: Students will interpret passages about current technology innovations and discuss the impact
of technology on current society

Learning Target:

Relevance:

Success Criteria:

Students Understand
e How technology has
changed over time and
how innovation is
impacting the world

Real World Connected
e Students work with
changing technology on
a daily basis and can
must be able to adapt to
the change that they
encounter

Students Can

e Compare past and future
differences in various
fields and applications
(i.e. education,
communication,
transportation, etc.)

e Find key information
about technology
change

e Answer questions about
technology change

Assessment

List any formative or summative assessments that should be administered within this learning

sequence.
(They can be listed/linked below)

Summative:

Speaking: B F3XM IPA preparation
interpretive: B H3XP unit 2 IPA interpretive

Writing: B IPA. B4

https://drive.gooale.com/drive/folders/1YhIBfvtJRIzZPfOMRK1Jp7QML6ugBSCbk?usp=drive link

Resources

Any materials and resources related to Stage 3 learning activities.
R 23-24 #H# L Unit 2- slides



https://docs.google.com/document/d/1W6JnQ2_1x2PigKBE0kSLvnJe1q9h_ZnLF9NybrCdKrA/edit?usp=sharing
https://docs.google.com/document/d/1OumiVFns-Ps8BuyiotYx196iDQpiQ0z-uRuXOHTzUsI/edit?usp=drive_link
https://docs.google.com/document/d/1kI8aN0OvHNrm7TMJOppG5JxpF0ngrdRtMukmV528Zo8/edit?usp=drive_link
https://docs.google.com/document/d/1pxadv-X_xEBYGcL5bPjRORu2Ep9gKi5dT6C1TSqIlsk/edit?usp=sharing
https://docs.google.com/document/d/1Ed3ju6NqiUT20QeZY3GpT_lQsXeYXKTWv1UQpJRTmGs/edit?usp=sharing
https://docs.google.com/presentation/d/1fOdGJ7deR-6XnibB_Ewxqac7HoSMUpGysS3ZsvAujbM/edit?usp=drive_link
https://drive.google.com/drive/folders/1YhIBfvtJRlzPfOmRk1Jp7QML6ugBSCbk?usp=drive_link

Spanish Year 4: Unit 2-Science & Technolog
Unit 2 Overview

Science and Technology Year 4

S 5 &9 €9 9 &

Intermediate High and Intermediate Mid Year 4

Grade Level/Course:

Length/Dates: 7 weeks

Unit Summary: Students can understand and discuss how technology has changed over time,
2-4 sentences compare old and new technology, and make predictions about technological
describing the main advances in the future. Students will work collaboratively to create and present
ideas, content and inventions that prepare target language countries for the future.

skills of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)-List the Content Standards, Guiding Principles, or Cross-Curricular

Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or written
conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or viewed
on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform, explain,
persuade, and narrate on a variety of topics using appropriate media and adapting to a various audiences of
listeners, readers, or viewers.

e 2.1 Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain, and reflect
on the relationship between the practices and perspectives of the cultures studied.

e 2.2 Relating Cultural Products to Perspectives: Learners use the language to investigate, explain, and reflect
on the relationship between the products and perspectives of the cultures studied.

e 3.1 Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines while
using language to develop critical thinking and to solve problems creatively.

e 3.2 Acquiring Information and Diverse Perspectives: Learners access and evaluate information and diverse
perspectives that are available through the language and its cultures.

e 4.2 Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the concept of
culture through comparisons of the cultures studied and their own.

e 5.2 Lifelong Learning: Learners set goals and reflect on their progress in using languages for enjoyment,
enrichment, and advancement.

Other Goal(s) List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a variety of situations
and for multiple purposes

Cultures: Interact with cultural competence and understanding

Connections: Connect with other disciplines and acquire information and diverse perspectives in order to use the
language to function in academic and career-related situations

Comparisons: Develop insight into the nature of language and culture in order to interact with cultural competence
Communities: Communicate and interact with cultural competence in order to participate in multilingual
communities at home and around the world
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume shared
responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
Creativity Transdisciplinary Goal:

Students think creatively, work creatively with others, demonstrate courage to explore, and implement
innovations.

Enduring Understanding(s): Students will understand...

What are the big picture e the importance of learning from past innovations and improving upon

understandings that are them in order to meet relevant needs.

transferable across contexts, e That technology has to adapt with the ever-changing nature of the

places, and times? world in anticipation for future problems or challenges that may be
potentially unknown at the moment.

e That our actions and the way we innovate impacts other global and
local community members, and ourselves.

Essential Question(s): °
These questions are related to the °
enduring understandings and )
provide relevance for the learning in

the unit.

How does technology change over time?

How can we best prepare for a changing future?

What impact does/can technology have on our local and global
communities?

What will students know...

: : What will students be able to do...
Factual information, vocabulary and TR

Skills, processes and/or knowledge that are related to each indicator and
which students will be able to use in new contexts/with new material

basic concepts related to each
indicator

Students will know: Students can:

¢ How technology has adapted to e Use past, present and future tenses in order to narrate and describe

meet global changes/needs.

What the process of creating a new
invention entails.

Vocabulary related to technology
and innovation

About the various impacts that
innovations have on the local and
global communities around them.
How to persuade and express
opinions

How technology/innovations
become obsolete through the way a
culture evolves over time and how
to anticipate those changes

Use persuasive expressions in order to give their opinions and make an
argument.

Apply knowledge of innovation to create a product that addresses a
current global challenge

Anticipate the impact an innovation will have on a local or global
community

Incorporate vocabulary related to technology and innovation in speech
and writing

Interpret authentic articles and videos about innovation and technology
Discuss the products, practices, and perspectives on how to prepare for
future innovation and inventions in both the target and L1 countries.
Speak and write in simple and complex phrases

maintain communication in the target language 95% or more of the time.

May, 2024




Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

e Goal: Create and design a product that addresses a need in the target culture, and persuade
the investor(s) to invest in that product.

e Role: Innovator

e Audience: Investors (“sharks”) - class peers and teachers

e Situation: You are inventors that are going to compete in a Shark Tank style competition. You
will present your new product to the investors and persuade them that your invention is
worthwhile as it will have a positive impact on the target community (Spanish-speaking
country).

e Product/Performance/Purpose: You create this invention in order to get backing from the
‘sharks’, and the class will use these inventions to have a broader conversation about
innovation during the interpersonal part of the IPA.

e Standards and Criteria for Success:

- Students’ speaking will be evaluated on the WL Department Interpersonal rubric at the
appropriate proficiency level

- Students will create a presentation to present their innovation as well as maintain a
conversation in response to questions about their product

Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.

B 2022-23 Shark Tank PBA

B Example of Shark Tank visual element.pdf

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
B Intermediate Mid

B Intermediate Low

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Plan in advance with other Spanish speaking members of the language department/school
community to serve as sharks during your class presentations.
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https://docs.google.com/document/d/1xcpUo2JYzMyi3qs6JU0ogzuIeBfrUFLpX9-S6TOqOlM/edit?usp=sharing
https://drive.google.com/file/d/15zi57QNTppi-1bO9bQj9wfsgKh4meb-p/view?usp=sharing
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.

Interpretive vocab quiz

Exit tickets

Edpuzzle

Quizlet/Gimkit practice

Language lab activities and conversations

IPA:

Interpretive task: article related to innovation (Startup Chile or alike)

Interpersonal task: Socratic seminar surrounding innovation and startups

Presentational task: presentational writing reflection on innovation, incorporating ideas from the
article.

Stage 3: Instructional Design
Activity/Task 1
What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Discussing how different professions can change as a result of technological advances.
Learning Target: Relevance: Success Criteria:
Students can Real World Connection Students Can
e dentify jobs have changed e Students will be entering e use job terms in speaking
over time and how jobs will the workforce in the near and writing
adapt for future needs future and it is essential to e identify job terms in
e understand how understand which areas infographics
technology may change are in demand and which e describe the jobs replaced
what the job market looks are becoming obsolete by technology using proper
like in future job connectors.
opportunities e make predictions as to how
jobs will be affected in the
future
Assessment
Formative:
B Diez empleos que pronto seran sustituidos por robots
B 10 trabajos y ocupaciones obsoletas que ya no existen
B ¢ Como cambian las profesiones durante el tiempo

Activity/Task #2

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://docs.google.com/document/d/1486pu0k-4wx-KbtESWSTWYO2ZSODdiDWSQ_u5g8ZfQw/edit#heading=h.a7vogppuhooa
https://docs.google.com/document/d/1dA8lRnl447epZQjRghEztDJ-kmm3aNlQQiB9_hIvkU8/edit#heading=h.k7edkltq4xh9
https://docs.google.com/document/d/1ZC2Z8Hiytdx2nXuN_y2v3C3c4zSKf1NIbkuUF1nzNh4/edit

Discussing how the school/classroom environment can change as a result of technological
advances.

Learning Target: Relevance: Success Criteria:
Students can Real World Connection Students Can
e Identify how school has e The school the students’ e use the imperfect tense
changed over time and parents or grandparents to describe what school
how school will adapt for attended is not the same was like in the past.
future needs as school now. Students e compare aspects of the
e discuss technology may will discuss with older classroom environment
change what school family members about in the past to today’s
looks like in the future these differences and classroom environment.
share with the class. e describe the role of
Students may want to technology in changing
think about what school the school environment.
will be like in the future
for their kids.
Assessment

List any formative or summative assessments that should be administered within this learning
sequence.
(They can be listed/linked below)

Formative:

B Por qué tu profesor del futuro no va a ser un robot (pero si tendra que utilizar uno)
Bl la clase del futuro...verbos en el futuro

B Comparacion de la vida escolar

Activity/Task #3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Discussing and comparing past/present/future innovation and technological advances using new

vocabulary.

Formative:

B Unidad 2 vocabulario - ciencia y tecnologia (NEW)
B Past/present/future innovation comparison

B Los avances tecnoldgicose 18 noviembre

Copy of Tecnologia en el Pasado
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https://docs.google.com/document/d/17cMQBGui2fo48wAGepfxs20YM885YFE8fY7CRzzPMBU/edit#heading=h.e5zkufbeae37
https://docs.google.com/document/d/1bgxXOQalseYY3tq78pSiAunkejqer0HfWoV6wia9oIE/edit
https://docs.google.com/document/d/1dvxcS8RBw_FZGrZmhBrWOdzrDhW7ScGiarvo0FJKThU/edit
https://docs.google.com/document/d/169pax43BzKLVzJZ4GwItuPyHCeRxyYAsj5TYmUnf_9M/edit
https://docs.google.com/document/d/12zRAJSNlSTkDU79rjlA5gcojNppyEngWEzG8xewuEZw/edit
https://docs.google.com/document/d/1jqDMfT7238VPi0gpAnU0Pmdmgsa9BX8ijHjjkJMq7-g/edit
https://docs.google.com/presentation/d/1xQcMLMjZ2d-NxtGKwQR7XBoIMSpu1lJ7sk_zJnJq_RA/edit#slide=id.p

Learning Target:

Relevance:

Success Criteria:

Students will
e Learn how technology has
changed over time in
various fields and

Real World Connected
e Students work with
changing technology on a
daily basis and can must

Students Can
e Discuss how jobs were in
the past
e Predict how jobs might be

different in the future
Compare past and future
differences in various fields
and applications (i.e.
education, communication,
transportation, etc.)

be able to adapt to the
change that they encounter °

applications

Assessment
List any formative or summative assessments that should be administered within this learning
sequence. (They can be listed/linked below)

Summative:
B Copy of 4H Prueba vocab U2

E Copy of 4CCP Prueba vocab U2

Activity/Task #4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Mini presentations that help students prepare for the PBA through the following ways: Practice
presenting in front of the class, practice communicating in the past as well as the future tenses.

Student groups choose a specific field to research and create a mini presentation explaining the
evolution of technology in this field.

Learning Target:

Relevance:

Success Criteria:

Students can

e Learn how various fields
have changed over time
and how they will need to
adapt for future needs

e Learn how technology may
change what various fields
look like in the future

Real World Connection
e The technology used in the

past was not the same as it
is now. Students will
research these differences
and give a presentation to
the class on how
technology in a certain
sector has evolved.
Students will also want to
think about what
technology in their given
field will be like in the
future for their kids.

Students Can

e use the imperfect tense to
describe their specific
fields in the past

e use the future tense to
describe their specific
fields in the future

e use the present tense to
describe how their fields
currently are

e compare aspects of their
field in the past to today’s
aspects.

e make predictions on how
technology will change
their field and what role the
new technology will play.
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https://docs.google.com/document/d/1RcyYMJc0Iv-D3B5CacL5AmytMNnJx1c9_AiGmjFMeC8/edit
https://docs.google.com/document/d/1FdGEAz35JAsEWduJkh64DWu3dMX_Yqa4euArKghTFb8/edit

Assessment

Formative:
B Copy of mini presentaciones evolucion de tecnologia

Department rubrics: Intermediate Mid + Intermediate Low

Activity/Task #5

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
PBA - Shark Tank

Learning Target: Relevance: Success Criteria:
Students will Real World Connected Students Can
e create and pitch an e Students use imagination e use past and future time
innovation that satisfies a to create items/service indicators to express past
need in an identified field relevant to their lives and future events
e discuss and negotiate their e Students choose a field of e describe items and their
product to sell their idea to interest that is relevant to usage in complete and
mock investors their personal interests and connected sentences.
future areas of e present and discuss their
study/employment inventions to/with a panel
Student Interest in the target language
e Students will be able to
choose their own field and
area of need to create a
new invention of their
choosing.

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Summative:
& 2022-23 Shark Tank PBA

Activity/Task #6

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
IPA - Startup Chile

Interpretive - Article about Startup Chile program

Interpersonal - Socratic Seminar
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https://docs.google.com/document/d/1o4klYX0Kr2dU6OnMNakCA-vKEX5r4L83-_kNthuUnIA/edit?usp=sharing
https://docs.google.com/document/d/1xcpUo2JYzMyi3qs6JU0ogzuIeBfrUFLpX9-S6TOqOlM/edit

Presentational - Written reflection

Learning Target:

Relevance:

Success Criteria:

Students can

interpret a text about a
business initiative in Chile
and its impact on both
Chile and new innovators.
Engage in conversations
with peers about
innovations and
technological changes over
time

explain the impact(s) that
innovation has both on a
country and it ability to
flourish as well as an
individual and their
preparedness for the future

Real World Connected

Students will be able to
see how various programs
exist that foster innovative
ideas and when they
graduate they will have a
broader understanding of
opportunities that may
exist for them beyond the
United States.

Students in future classes
or careers need
interpersonal skills where
they can sustain a
conversation and defend
their opinion.

Students can reflect upon
the impact that being
innovative can have on a
community as well as on
their own personal life, and
use this as potentially a
motivating factor for future
educational/career path
choices

Students can

identify a main idea,
supporting details, and
cultural perspective of the
authentic text

recognize vocabulary from
context from the text and
make inferences.

Form and defend opinions
related to innovation in the
target language

Engage in conversations
using the present, future
and past tenses to talk
about their experiences
and ideas/opinions
challenge other opinions
and ideas respectfully in
order to encourage their
peers to think outside the
box

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Summative:
E Copy of IPA all parts - Startup Chile ACC

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Flip grids are possible for presentations instead of live presentations

Resources

Any materials and resources related to Stage 3 learning activities.
Slides
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https://docs.google.com/document/d/1XbMUvX99tkr5Pg2mcKl0kAXB9V6MNqMQfW67ciwFgaI/edit?usp=sharing
https://docs.google.com/presentation/d/1ppXrSDjty3NpqQeYkWTwQB8veoOaPyH7vGncQ5QVMUU/edit?usp=sharing

Curriculum
Units: 2
Years 1-5

All Languages

Southingtou High School

Chinese, French, Italian, Latin, Spanish

f

f

World Language ’
f

y

W02 DIUDWISSPIS

World
Language Units

6 overarching themes repeat each
year with a different sub theme
focus.

All units are culture focused,;
grammar and vocabulary are
necessary tools to complete the
real world tasks with the
appropriate text type for their
proficiency level.

plis
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WOD DIUDWISSPIS

6 Cultural Themes for all years, all levels

Persoual & Public
Idewtities

P

Science & Techuology

O

O
o
o

Beauty & Aesthetics

Families & Communities

Global Challenges

Contemporary Life

"

WIOD DIUDWISSPIS

ACTFL Proficiency Levels

Novice Mid =
year 1ACA

Novice High =
year 1ACC
year 2 ACA

Intermediate Low =
year 2 ACC
Year 3 ACA

Intermediate Mid =
year 3 ACC
year 4 ACA

el

Intermediate High = —
year4ACC
year 5 ACA

Advaunced Low =
year 5 ECE




W02 DIUDWISSPIS

ACTFL Proficiency Levels & the workplace

ACTFL Level IR

Language Functions

5 Ability to tailor language fo specific
o e i
Discuss fopics extensively, support

3 opinions, hypothesize. Deal with
linguistically unfamiliar situations.

2+

Narrate and describe in past,
present, and future. Deal effectively
with an unanticipated complication.

2

1+
Create with language, initiate,
maintain, and bring fo a close
simple conversations by asking and
responding to simple questions.

1
Communicate minimally with

formulaic and rofe utterances, lsts,
Novice Mi ol [k

audience, persuade, negotiate. Deal

Corresponding Professions/Positions*

Foreign Service: Diplomat, Contract Negoiator, International
Specialist, Intelligence Specialist

University Language Professor, Financial Services Marketing
Consultant, Foreign Area Officer, Lawyer, Judge, Court
Inferpreter

Physician, Human Resources Communications Consultant,
Financial Services Senior Consultant, Quality Assurance
Specialist, Marketing Manager, Financial Advisor, Broker,
Military Linguist, Translation Officer

Banking and Investment Services Customer Service Representafive,
Fraud Specialist, Account Executive, Medical Interpreter, Patient
Advocate, Court Stenographer, Court Interpreter, Human
Resources Benefits Specialist, Technical Service Agent, Collections
Representative, Estimating Coordinator

K-12 Language Teacher, Nurse, Social Worker, Claims Processor,
Police Officer, Maintenance Administrator, Billng Clerk, Legal
Secretary, Legal Receptionist, 911 Dispatcher, Consumer Products
Customer Services Representafive, Retail Services Personnel

Fire Fighter, Utilifies Installer, Auto Inspector, Aviation Personnel,
Missionary, Tour Guide

Cashier, Sales Clerk (highly predictable contexts), Receptionist

Examples of Who Is Likely

to Function at This Level

« Highly arficulae, professionol ok =

« Language learners with extended (17 years) and current
et v o ol e e e

* Welleducoted native speakers

« Educated language learners with extended professional and/or
educational experience in the farget language environment

« Language learners with graduate degrees in language or o
related area and extended educational experience in target

environment

* Heritage speakers, informal learners, non-academic learners
who have significant contact with language

* Undergraduate majors with yeardong study in
the target language culture

* Undergraduate language majors

o Language learners following 6-8 year sequences of study
(e.g.. AP) or 4-6 semester college sequences

« Language learners following 4year high school sequence or
2-semester college sequence

* Language learners following an immersion language program
in Grades K-6

 Language learners following contentbased language program
in Grades K-6

. Hmmwmzmdmmww
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Year 1-Unit 2:
Families & Communities

Novice Mid/High Proficiency Level

Students can describe themselves and their

family members physically and their

personalities. They can discuss their
holidays and compare and contrast them with
the holidays in the target language culture.

----------A




W0 DIUDWISSPIS

' A A A &S s

Presentational Speaking Mode:

Goal: Students will be able to introduce and describe their family
members.

Role: You are welcoming a host student that will be staying with you
this summer.

Audience: A student from the target culture who is looking to study
abroad in Southington and stay with you.

Situation: Before your host student arrives, you are sharing

descriptions of family and friends that are important to you and that
your host student is likely to meet upon their arrival.
Product: slideshow presentation with photos and basic information
for each person —————

WD DIUDWISSPIS
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Year 2-Unit 2;
Global Challenges

Novice High or Intermediate Low Proficiency
Level

Students can discuss their impact on the
environment and give advice on how to improve
one’s environmental habits.

----------‘
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Presentational Writing Mode:

Goal: Create a flyer that promotes an environmental awareness event in
the community.

Audience: The SHS community

Situation: You have noticed the need for an event to bring awareness to
people’s environmental habits.

Product Performance and Purpose: Your flyer should persuade people
to participate and be more eco-conscious.

WD DIUDWISSPIS

/-------'--

Year 3-Unit 2:
Contemporary Life

Intermediate Low/Mid Proficiency Level

N

Students can discuss their good and bad
school/study habits in the present tense.
Students will compare the university
admissions process in the United States to
the process in the target language culture. ’

----------A
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Interpersonal Speaking Mode:
Goal: To compare and evaluate the University

admissions process in the United States and
Italy.

Role: Yourself

Audience: Classmates/teacher

Situation: Using your knowledge of the
college admissions process in the United
States and ltaly, you must organize aspects of
the process under the appropriate country and
|then evaluate which aspects from each
country you would like to see in an ideal
college admissions process.

Product Performance and Purpose: In
groups of 4, students will participate in a
discussion to compare and evaluate the 1519 \3A9\‘j.?03233v\°
University admissions process in the United oo PO
States and ltaly. Together they must
collaborate to create an ideal process picking
different aspects from both the American
admissions process and the Italian admissions
process to include.

;

A WA WA WA
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Year 4-Unit 2:
Contemporary Life

Intermediate Mid/High Proficiency Level

Students can discuss how technology has changed
] over time, compare old and new technology, and
make predictions about technological advances in
the future. Students will work collaboratively to
‘ create and present inventions that prepare target
language countries for the future.

----------‘




Presentational Speaking:

Goal: Create and design a product that addresses a need in the target culture, and
persuade the investor(s) to invest in that product.

Role: Innovator

Audience: Investors (“sharks”) - class peers and teachers

Situation: You are inventors that are going to compete in a Shark Tank style
competition. You will present your new product to the investors and persuade them
that your invention is worthwhile as it will have a positive impact on the target
community.

Product/Performance/Purpose: You create this invention in order to get backing

from the ‘sharks’, and the class will use these inventions to have a broader
conversation about innovation during the interpersonal part of the IPA.

plIs
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Year 5-Unit 2:
Families & Communities

N

Intermediate high/Advanced low Proficiency Level

Students can share their holidays and traditions
and compare them to holidays and traditions in
the target language culture.

----------A
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Presentational Writing and Speaking Mode:

Goal: To teach your peers and the greater Southington community information about
a product or practice and perspective in the target culture.

Audience: Southington High School community (teachers, students, & admin) and
the greater Southington community

Situation: You are going to participate in the SHS Culture Knight and teach the
attendees how to do something or about something in your target culture.

Product Performance and Purpose: You will prepare a presentation and an

activity for the attendees to watch and do. E A

WD DIUDWISSPIS

N
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Year 5 Latin American Studies Unit 2
Families & Communities

Intermediate High Proficiency Level

Students can build on their understanding of
identity from unit 1 & examine the entry of
European and African cultures in Latin America.

conquest by the Spanish, the “mestizo” culture in
Latin America & how much of Latin American
identity is a mix of many cultures.

Students can critically interpret texts about the ‘ ’
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Presentational Speaking Mode:

Goal: Students will participate in a forum representing a historical figure from the
Columbian Era.

Role: Historical Figure /Each student will be assigned on of the following participants to
represent:

Hernan Cortés, Bernal Diaz de Castillo, El Inca Garcilaso de la Vega, Moctezuma,
Bartolomé de las Casas, Enriquillo, Cristdbal Colén, Los reyes catdlicos, Dofia Marina/
La Malinche

Audience: Other participants and teacher

Situation: You are a historical figure discussing some of the issues that took place
during the Columbian era. You are explaining your perspective of the conquest and
questioning others to share their perspectives.

Product Performance and Purpose: The purpose is to view the different perspectives
of all the different people who participated in the colonization of the Latin American
countries.
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French Year 5: Unit 2-Families & Communities
Unit Overview

Families and Communities - My traditions and Heroes year 5

Grade ADVANCED LOW ECE FRENCH 5

Level/Course:

Length/Dates: 8 weeks

Unit Summary: Students will share their holidays and traditions and compare them to holidays and
2-4 sentences traditions in the target language culture.

describing the
main ideas,
content and skills
of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or
written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform,
explain, persuade, and narrate on a variety of topics using appropriate media and adapting to a
variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to investigate,
explain, and reflect on the relationship between products, practices and perspectives of the cultures
studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for enjoyment,
enrichment, and advancement and they reflect on their progress in using language within the
classroom. (5.1 & 5.2)

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

May, 2024



Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

contexts.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal

Enduring
Understanding(s):
What are the big picture
understandings that are
transferable across
contexts, places, and
times?

Essential Question(s):
These questions are
related to the enduring
understandings and
provide relevance for

the learning in the unit.

May, 2024

Students will understand...

current holidays and traditions come from ancient traditions and belief
systems and evolve over time.

the traditions and customs that one chooses to preserve or abandon
reflect their system of beliefs and values.

that heroes change over time based on changing values and perspectives
that countries develop over time with shared values, symbols, language,
and identity

families are the basic unit of a society and can include members that don’t
have legal or biological connections.

the role family plays in the target language culture.

all families have traditions and customs based on their values and belief
systems.

the family unit has much influence on the formation of values of young
people.

Why does our definition of a hero change over time? Who are our heroes
and what are the characteristics of a hero?

How does a country become a country and create national unity?

How do language and national symbols impact national identity?

Why is belonging to a family an important part of many cultures?

Why do families have rules and customs?

How do families share their values and belief systems with their youth?
In what ways do current holidays and traditions retain their ancient roots?
Why do people choose to preserve or abandon certain customs and
traditions?




What will students be able to do...
Skills, processes and/or knowledge that are related to

What will students know...
Factual information, vocabulary and basic

. L. each indicator and which students will be able to use in
concepts related to each indicator

new contexts/with new material

Students will know... Students can...

- vocabulary associated with holidays & - discuss and describe their holidays & traditions.
traditions/customs. - describe their families.

- the characteristics of a hero according to - read authentic stories and press releases about
past and present values/perspectives. identity, heroes, belonging, and immigration in

- historical and modern heroes from home target language countries.
and target language countries. - discuss how symbols and language contribute

- that families are the basic unit of a society to national identity.
and can include members that don’t have - identify the relationship between members of
legal or biological connections. their family.

- the role of the family unit and individual - discuss how families develop and maintain
family members in the target culture in customs and traditions that support their values
developing their values and belief and belief systems.
systems. - investigate traditions and holidays in the target

- that the family unit has much influence on culture and compare/contrast those to traditions
the formation of values and belief systems and holidays in their own culture.
of other members. - speak in present and past tenses.

- current holidays and traditions originate - maintain communication in the target language
from ancient traditions and belief systems at the Intermediate High Proficiency level 95%

- that the traditions and customs that one or more of the time.
chooses to preserve or abandon reflect
their evolving system of beliefs and
values.

- present and past tenses.

Stage 2: Evidence of Student Learning
Performance Tasks
Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Writing and Speaking Mode:

Goal: To teach your peers and the greater Southington community information about a product or practice
and perspective in the target culture.

Role: Yourself

Audience: Southington High School community (teachers, students, & admin) and the greater Southington
community

Situation: You are going to participate in the SHS Culture Knight and teach the attendees how to do
something or about something in your target culture.

Product Performance and Purpose: You will prepare a presentation and an activity for the attendees to
watch and do.

Standards and Criteria for Success:

Your presentation should include:

e choose a target language country or region

choose a product or practice from that country or region.

create a visual presentation of the product or practice

create an activity for the attendees to do when they visit your station

explain the perspective behind the product or practice

May, 2024



Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
La Nuit Culturelle
Vocabulaire

Diapositives de I'année derniére

La Nuit Culturelle

E FR5 ECE Seminaire SocratiqueTraditions

Le mariage arrange

Les Heros Francais Controverses

Héroisme et mémoire nationale

NAPOLEON BONAPARTE

CHARLES DEGAULLE

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics

Communication rubric

Intermediate High rubric

Advanced Low rubric

Comments
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences
Cooperative/collaborative activities

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as information-recall.
Interpretive vocab quiz
Exit tickets

Edpuzzle
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https://docs.google.com/document/d/1_TofGLamsuEOPBLieJS3z5okwAUb3-ihGsYGvkbpseY/edit?usp=sharing
https://docs.google.com/document/d/144iFF18Q3JBNRV5QZpVzAH03UVA6Sw5aPfuzowktH-k/edit?usp=sharing
https://docs.google.com/document/d/1aqFvy_MqoBwXW4JOgz5quQscbC25CwSi1G5AngfQToY/edit?usp=sharing
https://docs.google.com/document/d/1Xdg1J5Vrp8rvQyQXFC-j6g96w-6HaT-iA-_S8mRSOnc/edit?usp=sharing
https://docs.google.com/document/d/144iFF18Q3JBNRV5QZpVzAH03UVA6Sw5aPfuzowktH-k/edit?usp=sharing
https://docs.google.com/document/d/1Bp5KQqZnShXrveVRzELlq1MF_UW1cRFIux_95-KSpAM/edit?usp=sharing
https://clio-cr.clionautes.org/les-heros-des-francais-controverses-autour-de-la-memoire-nationale.html
https://clio-cr.clionautes.org/les-heros-des-francais-controverses-autour-de-la-memoire-nationale.html
https://docs.google.com/presentation/d/1enOMfH0cRHr33c-V09kuDEde17p5b9VaNhEKl3n6LGg/edit?usp=sharing
https://docs.google.com/presentation/d/1tv3QhMtyrA5rE1EXMSPs6woj9ac5kgA0DV7zcetNlZ8/edit?usp=sharing
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing
https://docs.google.com/document/d/16EZ3-f6QnLf_E8gK51Oby0B8M5rwD2-shoOhrt7Q8aI/edit?usp=sharing
https://docs.google.com/document/d/1nlPiuQ7AtPrce-2fkdZGs8LghBBUanQaqBzC16eDTZY/edit?usp=sharing

Quizlet practice

Language Lab Activity
Weekly journal entries
CBAs

Proficiency checks

Ipa

Language lab activities and conversations

IPA-Interpretive, Presentational and Interpersonal

Stage 3: Instructional Design

These are the living stages of the unit. The resources may be substituted with current materials when the ones
listed below become outdated or unavailable.

Activity/Task

What is the actual instructional task t

hat supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Investigation of France’s traditional holidays and celebrations - Comparison of products, practices and
perspectives around Halloween, Mother’s Day, and All Saints Day

Learning Target:

Relevance:

Success Criteria:

Students can
First couple of days
e Identify the most popular
festivals and holidays in
France
e Discuss their traditions
e Compare their traditions
with those of France
e Interpret texts about
Holidays in France
Next couple of days
e Investigate the traditional
French holidays
e Identify the practices and
products of those
celebrations
e Discuss the perspectives
- why they engage in
these activities and use
these products
Last 2 days
e Compare festivals in
France with festivals in
their own culture
e Discuss the origin of the
festival’s products and

practices

Student interest - This unit
occurs at the holiday season so
it is relevant to their
experiences in their own culture

Students can

e Compare their festival
with one in their own
culture using information
from texts

e Discuss the origin of the
festival - ancient
influences

e Explain the importance
of the festival and its
meaning in the target
culture

May, 2024



https://docs.google.com/document/d/1CF46yfMvsK9IQpT7LWbUAQHSsUqYIFFAucNa0xxT4X4/edit?usp=sharing
https://docs.google.com/document/d/1ilunmrHyFKHG0uCjZ4PwEM0mdHjswN_K7UIEsM2zNPU/edit?usp=sharing
https://docs.google.com/document/d/14UzoCoXCjzPGD3Rv7Bz87qQcmaQWrod3xYbCPkIAsT0/edit?usp=sharing

Vocabulaire sur les fétes

Les fétes Parisiennes

Formative:

Les fétes francaises-Activités en classe
Organisateur graphique les fétes dans mon pays

October 1st- November 9

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Festivals in the French Antilles - Investigation of festivals in chosen target country

Mes Traditions

Organisateur Graphique-Les fétes

November 13- November 17

Learning Target: Relevance: Success Criteria:
Over the course of the unit - Student interest - further Students can
individual or pair investigation investigation into their chosen e Create a presentation
target language country about their chosen
Students can festival and present it to
e Investigate the festivals their classmates in a
in their chosen target gallery walk
language country e Discuss the origins of
e Create a presentation the festival - ancient
about the festival - influences
products, practices & e Identify the practices and
perspectives practices of the festival
e Teach their classmates e Explain the perspective
about their target of the festival - why it is
country’s festival important to the people
e Create an engaging and why it continues
activity for their
classmates related to the
festival
e Discuss the origins of
the festival
Informative
Origines des fétes et des traditions
Summative

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://quizlet.com/841988179/les-fetes-flash-cards/?i=33w46n&x=1qqt
https://parisjetaime.com/article/fetes-francaises-et-parisiennes-a530
https://web.cortland.edu/flteach/civ/fetes/fetes.htm
https://docs.google.com/document/d/1mT052_ygywsn9tmqmfUgThBuLVnqoGday_Uaf50rhsY/edit?usp=sharing
https://docs.google.com/document/d/1Nh_wMH27ItDHG9O19e31mhqzQTX1YSP41jHXRFu77Cs/edit?usp=sharing
https://docs.google.com/document/d/1g-aBp8GhELCbaTZw8GrrDBRb5SSWvayRnniSq7k-8QI/edit?usp=sharing
https://docs.google.com/document/d/1_zdDfAt-X_H1KKnFDYpZ_Vdth-Ea_s7aooyrCqIDQP4/edit?usp=sharing

Texte Authentique:
La corrida en France
Francis Cabrel-La corrida

La tradition du Corrida en France
Investigation and debate about the bullfight

Learning Target:

Relevance:

Success Criteria:

La tauromachie
Over the course of 5 lessons
Students can
e Investigate the products
and practices in the
bullfight
e Interpret texts about
bullfighting
e Interpret texts about the
French opinion and
interest in bullfights
e Discuss the origin and
meaning of the festival -
perspective
e Debate: Students create
debate teams and, using
information from texts,
debate if bullfighting
should continue or be
eliminated as part of the
festivals and sports in
France

Real world - there is much
debate about sports and animal
abuse in many countries

Students can

e Identify the parts of the
bullfight

e Identify the products and
practices of the bullfight

e Explain the perspective
of the bullfight - the
reason why it continues

e Explain why there is
opposition to the
bullfight

e Debate their assigned
position - should the
bullfight continue or be
eliminated

Formative
Summative:
DEBATE:

La lutte contre la Tauromachie a Nimes

Instructions sur le Débat

November 19- November 22

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Texte Authentique

Investigation on France’s regional languages and dialects

Les langues régionales de la France

Learning Target:

Relevance:

Success Criteria:
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https://france3-regions.francetvinfo.fr/occitanie/gard/nimes/la-corrida-en-france-une-tradition-a-la-peau-dure-vieille-de-170-ans-2660376.html
https://youtu.be/8oCAXHSDSWc?si=H6DXf32RjpPN3YM9
https://www.lefigaro.fr/faits-divers/a-nimes-les-anti-corrida-perdent-une-nouvelle-bataille-20210726
https://docs.google.com/document/d/1IFrTz9RtwgH-Uea3B6e8QtIcGKSkbvTQvE9ToJ8Be4w/edit?usp=sharing
https://traduc.com/blog/langues-regionales-france/

Students can
First days
e Identify the regional
languages in France
e Identify the various
dialects in France
e Discuss the cultural
implications of multiple
regional languages
Second days
e Investigate the cultures
and groups that
developed France
e Investigate the formation
of France as a country
Ending
e Discuss the influences
native people have on
today’s French language
and culture

Real world relevance - students
understand the various
languages in France and the
impact that they have on French
politics and the cultures of
those regions

Students can

e Identify the languages
and regions of France

e Explain the linguistic
differences of those
languages and dialects

e Discuss how the various
peoples of France
helped shape France

e Explain the impact each
group had on the French
culture

Formative:
Séminaire Socratique

Le peuple Languedocien

November 27- November 30

L’importance de la reconnaissance des langues minoritaires pour le développement de la démocratie
Reconnaissance de la richesse linguistique de la France

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Investigation of France’s & Quebec’s traditional languages

Over the course of 4 days
Students can

e Investigate the
Christmas celebrations
in France and Quebec

e Interpret texts about
holiday celebrations in
both countries

e Compare and contrast
the celebrations in those
countries with their own

Student interest - this happens
right before Christmas break
and they can compare it to the
traditions they are experiencing
in the moment

Students can

e Compare and contrast
the celebrations in both
countries with their own
using information from
the texts

e Discuss the reasons for
practices and products

e Explain the origin of
these practices,
products, and traditions
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https://www.culture.gouv.fr/Actualites/Vers-une-meilleure-reconnaissance-de-la-richesse-linguistique-de-la-France
https://docs.google.com/presentation/d/198XfIYxPnH3pqCslcO4sW1v90jdSecL292eOxP9DHOs/edit?usp=sharing

e Discuss the meaning of
the festivals and the
products and practices

e Discuss the perspectives
and the connection to
ancient rituals and
traditions

Formative:
La Langue Joual Québécoise

Activity/Task 7

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Texte Authentique

Investigation of the marriage traditions in France

Le mariage arrangé des Roms (Gitanes)

Learning Target:

Relevance:

Success Criteria:

Students can

e Investigate the Gitanes
in France

e Investigate the concept
of arranged marriage

e Identify the advantages
and disadvantages of
arranged marriage

e Explain why the
“Traveling People”
(gitanes or Roms) are
conservatives

e Discuss the Gitanes’
family values and the
exclusion they are going
through in France

Global relevance - this
information helps students
understand the importance of
conserving family ties for
minorities and how they should
be integrated for national unity.

Students can

e Explain the different
marriage protocols of the
Gitanes of France

e Discuss the short and
long term impacts
arranged marriage has
on Gitanes’ families

e Investigate and discuss
how important it is to
involve all minority
groups to build a strong
national unity

Formative:

Edpuzzle-Les Roms Victimes de Préjugés

Summative
PBA- La nuit Culturelle

December 1- December 6

May, 2024



https://www.axl.cefan.ulaval.ca/francophonie/Quebec-lex-joual.htm
https://abbayedubec.org/fidelite-gens-voyage/
https://edpuzzle.com/media/6373b27bbb55b94112019537
https://docs.google.com/document/d/144iFF18Q3JBNRV5QZpVzAH03UVA6Sw5aPfuzowktH-k/edit?usp=sharing

Activity/Task 8

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Texte Authentique:

Le mariage apres évasion du peuple Manouche

Investigations et interprétation du mariage des peuples manouches en France

Learning Target:

Relevance:

Success Criteria:

Students can

e Investigate the
Manouches in France

e Investigate the concept
of eloping before
marriage

e Identify the advantages
and disadvantages of
elopement marriage

e Explain why the adult
Manouches secretly
endorse the youth
elopement

e Discuss the advantages
and disadvantages of
early marriage

e Discuss the Manouches’
family values and the
exclusion they are going
through in France

Global relevance:

This information helps students
understand the importance of
taking one's responsibilities for
marriage, the advantages and
disadvantages of early marriage
and how minorities should be
integrated for national unity.

Students can

e Explain the different
marriage protocols of the
Manouches of France

e Discuss the short and
long term impacts
elopement and marriage
at teenage age has on
Manouches’ families

e Investigate and discuss
how important it is to
involve all minority
groups to build a strong
national unity

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

Le mariage chez les manouches
Organisateur Graphique

December 7- December 11

Activity/Task 9

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Heroes - Investigation of the target countries’ heroes

Texte Authentic:

Vocabulaire sur I'héroisme
Héroisme et mémoire nationale
NAPOLEON BONAPARTE
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https://abbayedubec.org/fidelite-gens-voyage/
https://www.abcsalles.com/mag/inspiration/decouvrez-rites-coutumes-mariage-gitan
https://docs.google.com/document/d/1gtkfgtBgx1z24mL9ECtnMKgdcLoOGFUqT2RNohT6toA/edit?usp=sharing
https://quizlet.com/680936458/lheroisme-fr-45-flash-cards/?i=33w46n&x=1jqt
https://clio-cr.clionautes.org/les-heros-des-francais-controverses-autour-de-la-memoire-nationale.html
https://docs.google.com/presentation/d/1enOMfH0cRHr33c-V09kuDEde17p5b9VaNhEKl3n6LGg/edit?usp=sharing

CHARLES DEGAULLE

December 12- December 15

Students can Global relevance: There are Students can
First few days many discussions in many e create a brief
e investigate important countries about presentation about a
heroes in their target past heroes and if they are still national hero from the
country’s history; heroes based on modern values assigned period of target
e identify heroes and list and belief systems. country’s history;
important e present information
events/accomplishments about the hero to their
; group;
Next few days e decide if the hero is still
e prepare a presentation a hero by today’s values
about the events during and belief systems;
that historical period; e discuss how and why
Last days values and belief
e present their systems change and the
presentations to their role history plays in that
classmates - gallery walk development.

o reflect on how every;
group (national, ethnic,
etc) has their unique
history, memories, and
manner in which they see
the world and forms their
worldview;

e discuss how countries
develop over time with
shared values, symbols,
language, and identity.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:
Les Heros Francais Controverses

Gallery Walk
Share the heroes from different countries

Summative:
Analvse de I'héroisme de Gassama

La marche du heros

December 18- December 20
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https://docs.google.com/presentation/d/1tv3QhMtyrA5rE1EXMSPs6woj9ac5kgA0DV7zcetNlZ8/edit?usp=sharing
https://clio-cr.clionautes.org/les-heros-des-francais-controverses-autour-de-la-memoire-nationale.html
https://docs.google.com/document/d/1tBGjA4eBK5oORJQik41yK_O38X1gNKKeZfPJqQ253sY/edit?usp=sharing
https://docs.google.com/document/d/15zJg2dxYBNEYxhWztp2_EANktK-S2O7KqkIvDcfOTHs/edit?usp=sharing
https://docs.google.com/document/d/1_8WJ95e4p7w-E-wy2fCC0br6g4deYzlKfJCKN71jo_Y/edit?usp=sharing

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Integrated Performance Assessment

Learning Target:

Relevance:

Success Criteria:

Students can write and discuss about
the 3 topics:

Nation - How does a country develop
and unify? Is it necessary to have a
national language? What role does
the family and/or school play in the
formation of national values in young
people? What role do traditions and
customs play in unifying a country?
How is national unity impacted when
values change and consequently
cause traditions to change?

Heroes - Why does our definition of a
hero change? Who is a hero today?
What requirements do we have for
someone to be a hero? Why do we
need heroes? What impact do
national heroes have on a country?
How does our idea of a hero change
when our values change?

Traditions and Customs - How do our
traditions and customs change
throughout history? Are there certain
traditions that we should eliminate?
Why? What are the advantages and
disadvantages to eliminating
traditions? What impact do traditions
have on the economy of a country?
How do our changing values impact
our traditions?

Real-world relevance, global
relevance, student interest

Students can choose the
theme they want to write
about (except the one they
had in their seminar).
Students can enter any
seminar via the hot seat.

Students

read/watch and interpret
authentic texts about the
3 themes.

discuss atheme in a
socratic seminar - they
share ideas and opinions
supported by evidence
for the IPA texts and the
texts we used in class
throughout the unit.
write about one of the
themes using evidence
from the IPA texts and
the texts we used
throughout the unit.

use present and past
tenses.

use appropriate, specific
unit vocabulary.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Summative:

IPA-Interpretive. Presentational and Interpersonal

December 20- December 22
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https://docs.google.com/document/d/14UzoCoXCjzPGD3Rv7Bz87qQcmaQWrod3xYbCPkIAsT0/edit?usp=sharing

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)
Flip grids are possible for presentations instead of live presentations

Resources

Any materials and resources related to Stage 3 learning activities.
Instructional Slides
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https://docs.google.com/presentation/d/1AMC14j5CSlERmaT04rKPRQZ_oQsvPCFiCJtwvOmcw2I/edit?usp=sharing

Year 5 Latin American Studies: Unit 2- Families & Communities (UCONN ECE)

Unit 2 Overview

Families & Communities: Colonization and independence in Latin America

R YOOI

Grade UCONN ECE Latin American Studies Spanish 5
Level/Course:

Length/Dates:

WO ETR# [N this unit, students will build on their understanding of identity from unit 1 and
2-4 sentences examine the entry of European and African cultures in Latin America. Students
describing the will critically interpret texts about the conquest by the Spanish. They will learn
main ideas, about the “mestizo” culture in Latin America and how much of Latin American
oA CIIENESNIESM identity is a mix of many cultures.

of the unit.

6 weeks

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or
written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform,
explain, persuade, and narrate on a variety of topics using appropriate media and adapting to a
variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to investigate,
explain, and reflect on the relationship between products, practices and perspectives of the cultures
studied to develop an empathetic understanding.

e Learners set goals and use language to interact and collaborate in their community for enjoyment,
enrichment, and advancement and they reflect on their progress in using language within the
classroom. (social justice standards & intercultural competency standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a variety of
situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in multilingual
communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.
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Enduring
Understanding(s): °
What are the big picture
understandings that are

transferable across
contexts, places, and
times?

Students will understand that:

There are multiple perspectives of the intentions and impact of the

Spanish conquistadors.

e Transculturalization is when multiple cultures meet and one’s identity
is formed from elements of each culture.

e Latin America’s mestizo culture is formed from indigenous,
European, and African influences.

e The leaders of the Latin American independence movements
capitalized on a newly formed Latin American identity to separate
their communities from Spain.

Essential Question(s):
These questions are °
related to the enduring ¢
understandings and
provide relevance for the
learning in the unit.

How did colonization change Latin America?

What are the Indigenous, European, and African influences in Latin
American culture?

e What is “mestizo”?

e \Who were the heroes that led Latin American countries to
independence?

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

Students will know

-the historical context of Spain’s arrival in
America.

-the reactions to the New World by various
conquistadors and their impressions of the
indigenous people who lived there.

-what the Spaniards did to colonize the land, ie
set up schools, encomiendas, new government
and social hierarchy

-basic facts around the slave trade in colonial
Latin America

-the African influence on music in Latin America
-the factors that lead to the independence
movement

-the cultural heroes that led the independence
movement

Students

-can interpret authentic texts and resources relating to
the conquest, colonization, and independence of Latin
America.

-can participate in discussion in the target language
related to the variety of perspectives of the conquest
and colonization of Latin America.

-can present information about the European,
indigenous, and African influences on Latin American
culture and what it means to be mestizo.

Stage 2: Evidence of Student Learning
Performance Tasks
Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Presentational Speaking Mode:

Goal: Students will participate in a forum representing a historical figure from the Columbian Era.
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Role: Historical Figure /Each student will be assigned on of the following participants to represent:
Hernan Cortés, Bernal Diaz de Castillo, El Inca Garcilaso de la Vega, Moctezuma, Bartolomé de las Casas,
Enriquillo, Cristébal Coldn, Los reyes catdlicos, Dofia Marina/ La Malinche
Audience: Other participants and teacher
Situation: You are a historical figure discussing some of the issues that took place during the Columbian
era. You are explaining your perspective of the conquest and questioning others to share their perspectives.
Product Performance and Purpose: The purpose is to view the different perspectives of all the different
people who participated in the colonization of the Latin American countries.
Standards and Criteria for Success:
Your presentation should include:
e Introduction to the forum: Say who you are and what your main contribution was during the
colonization.
e Questions and answers: Prepare questions for other members of the group and prepare to answer
questions from your group members.
e Conclusion: Prepare a closing statement to defend your position / decisions during the colonization
or apologize for your actions.

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
B interpersonal forum representing historical figures

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
& Spanish 5 latin american studies rubric

Other Evidence
Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

IPA: What is colonization? How did colonization change Latin America? What is cultural
decolonization?

Bl IPA descolonizacién

& IPA seminario + parte escribir como cambid con la colonizacion

Stage 3: Instructional Design
Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://docs.google.com/document/d/1xpLRRK42JkSWeF0-Jsr4VEC8jdV0IyqWglNUcCn-nI0/edit?usp=sharing
https://docs.google.com/document/d/1HpwUHORyE-0byTP2_KetYW5rxQceqNT6ZhAHN6Esjfg/edit?usp=sharing
https://docs.google.com/document/d/1rlam6mqqg1Ja7cyajqhD6fSn5016aJKKyyD72r3Rg1I/edit?usp=sharing
https://docs.google.com/document/d/1cOukdiUhxvWuRGT885bnA0pF4sw1udJ1KhxrUsAUcI4/edit?usp=sharing

Review of preterite tense to narrate historical events. Review of biographical information about
Christopher Columbus and his journey to the New World.

Learning Target: Relevance: Success Criteria:
Students can: Real-world connected: The Students
e Communicate biographical | conquest of America had a large e Interpret a letter written by
information about impact on the current society and Christopher Colombus to the
Christopher Columbus. there are many perspectives to king and queen of Spain.

explore regarding what happened. e Identify evidence in the letter
of themes given:
nature/weather is a paradise,

e Identify intentions the
Spanish royalty had in

exploring the Americgs. the opportunity for the
° _Interpre‘; Colum.bus first Spanish to evangelize and
impression of his colonize the land.
discovery.
Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:

Language lab activities
Edpuzzie

Exit tickets

Summative:
& Carta a Luis Santangelc- repaso

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Review of preterite tense to narrate historical events. Biographical information about Bartolomé de
las Casas and reading texts about defense of indigenous rights in the Spanish colonies.

Learning Target: Relevance: Success Criteria:
Students can Real-world connected: The e Retell the short story using
e Use the preterite tense to conquest of America had a large a storyboard and pictures.
narrate historical events impact on the current society and e Answer inference
e Analyze how Bartolome de | there are many perspectives to questions using evidence
las Casas denounced the explore regarding what happened. from the text.
inhumane treatment of
indigenous people during
the Spanish colonization.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:
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https://docs.google.com/document/d/1sxqNnbko3KpCOOhiXGirLGzSXKgycMnTHmrcWemrLTA/edit?usp=sharing

Language lab activities
Edpuzzle
Exit tickets

& preguntas de analisis - rebelion de enriquillo
B rebelion de enriquillo.pdf
Storyboard - represent the story with drawings

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

PBA: Students will participate in a forum representing a historical figure from the Columbian Era.

Learning Target: Relevance: Success Criteria:
Use the preterite tense to explain Real-world connected: The e Communicate the
the historical figures’ role in the conquest of America had a large perspective of the historical
colonization of Latin America. impact on the current society and figure they are
there are many perspectives to representing in a forum.
explore regarding what happened.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Forum debating the perspectives of the conquest
B interpersonal forum representing historical figures

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Class discussion on: How did African people arrive in Latin America? Students will examine the
amount of slaves traded during colonial times and the products or practices brought with them.
Maps on Slave trade

B Cémo nacioé la musica de raices africanas en Latinoamérica

Learning Target: Relevance: Success Criteria:
Transculturalization is when multiple Global relevance: In order to Students name a product or practice
cultures meet and one’s identity is understand one’s identity it is that has African influence.

formed from elements of each culture. | necessary to recognize how history
has shaped it.

Latin America’s mestizo culture is
formed from indigenous, European,
and African influences.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)
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https://docs.google.com/document/d/1Q2YjF6i5TX3IFseY5CtTrCGMOerV-KqyxZobj0kjjtc/edit?usp=sharing
https://drive.google.com/file/d/1m719_VUF9vurbjCyVq_wi0BN8ik3u3UZ/view?usp=sharing
https://docs.google.com/document/d/1xpLRRK42JkSWeF0-Jsr4VEC8jdV0IyqWglNUcCn-nI0/edit?usp=sharing
https://docs.google.com/document/d/1x1Tn85g1cOXqHHmGZ9Qak5WcPKvfuSgOMaUs4NTrKpU/edit?usp=sharing

Formative: language lab activities, exit tickets, Edpuzzle activities

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students will interpret authentic resources around Latino people reflecting on their African roots.

Learning Target: Relevance: Success Criteria:
Transculturalization is when Global relevance: In order to Students can identify the specific
multiple cultures meet and one’s understand one’s identity it is cultural product or practice in their
identity is formed from elements of | necessary to recognize how host country specialty that has
each culture. history has shaped it. African roots.

Latin America’s mestizo culture is
formed from indigenous,
European, and African influences.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative: language lab activities, exit tickets, Edpuzzle activities
Documentary: “They Are We” B preguntas de reflexion they are we

& Nicolas Guillén analysis of poem “Balada de los dos abuelos”

Summative:
Current event analysis of African influence in host country specialty

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students interpret texts with new vocabulary to define the causes of the independence
revolutions.

From the texts, students organize causes and effects of the revolution.

El causas e efectos

Learning Target: Relevance: Success Criteria:

The leaders of the Latin American | Global: Students learn how Latin | Students can identify specific
independence movements American nations ended up how events that led to independence.
capitalized on a newly formed they are today. Students reflect on
Latin American identity to separate | the impacts on colonization that
their communities from Spain.
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https://docs.google.com/document/d/1gMOjoSqS68yf_e2sFINM_94bDgUbFOvKTSwd9fbo764/edit
https://docs.google.com/document/d/1f9qvWEc-YX9L8tUiYLqydAfynt3NLlKh3r47eh0KybI/edit
https://docs.google.com/document/d/1lot1ExpAVKZVO6a5qeU1he96HyOXieQYWljMJMuBptY/edit

resulted in declaring
independence.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative: language lab activities, exit tickets, Edpuzzle activities

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Students will interpret a text, engage in a socratic seminar, and write a response to the prompt.

Learning Target:

Relevance:

Success Criteria:

e There are multiple
perspectives of the
intentions and impact of
the Spanish conquistadors.

e transculturalization is
when multiple cultures
meet and one’s identity is
formed from elements of
each culture.

e Latin America’s mestizo
culture is formed from
indigenous, European, and
African influences.

Global: Students learn how Latin
American nations ended up how
they are today. Students reflect on
the impacts on colonization that
resulted in declaring
independence.

Students can use an authentic text
to engage in a conversation and
write a response about
colonization and its impact on
Latin America. Students can use
vocabulary from the unit to explain
the changes that occurred in Latin
America and the impacts that
continue today.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Bl IPA descolonizacién

& IPA seminario + parte escribir como cambid con la colonizacion

Summative assessment: Integrated Performance assessment: What is colonization? How did
colonization change Latin America?

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning

around the learning target(s)
Flip grids are possible for presentations instead of live presentations
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https://docs.google.com/document/d/1rlam6mqqg1Ja7cyajqhD6fSn5016aJKKyyD72r3Rg1I/edit?usp=sharing
https://docs.google.com/document/d/1cOukdiUhxvWuRGT885bnA0pF4sw1udJ1KhxrUsAUcI4/edit?usp=sharing

Resources

Any materials and resources related to Stage 3 learning activities.
Stevens SPAN 5 Unit 2 22-23
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https://docs.google.com/presentation/d/1cFfnA-DdReD6P6nO8kwScY2OgiRyN7BguRfsP5U8YaU/edit?usp=sharing

Spanish Year 5: Unit 2-Families & Communities
Unit Overview

Families and Communities - My traditions and my family year 5

EEl OO

Grade ADVANCED LOW ECE Spanish 5
Level/Course:

Length/Dates: 8 weeks

VLTSI T ETRH Students will share their holidays and traditions and compare them to holidays
and traditions in the target language culture.

Stage 1: Desired Results

Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (5.1 & 5.2)

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a
variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a
reflection on the challenges and benefits of the process and/or solution(s).

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.
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Enduring
Understanding(s
):

What are the big
picture
understandings

that are
transferable
across contexts,
places, and
times?

Essential
Question(s):
These questions
are related to the
enduring
understandings
and provide
relevance for the

learning in the unit.

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will understand...

Current holidays and traditions come from ancient traditions and belief systems
and evolve over time.

The traditions and customs that one chooses to preserve or abandon reflect
their system of beliefs and values.

that countries develop over time with shared values, symbols, language, and
identity

families are the basic unit of a society and can include members that don’t have
legal or biological connections.

the role family plays in the target language culture.

all families have traditions and customs based on their values and belief
systems.

The family unit has much influence on the formation of values of young people.

Why does our definition of a hero change over time? Who are our heroes and
what are the characteristics of a hero?

How does a country become a country and create national unity?

How do language and national symbols impact national identity?

Why is belonging to a family an important part of many cultures?

Why do families have rules and customs?

How do families share their values and belief systems with their youth?

In what ways do current holidays and traditions retain their ancient roots?

Why do people choose to preserve or abandon certain customs and traditions?

What will students be able to do...
Skills, processes and/or knowledge that are related to
each indicator and which students will be able to use in

new contexts/with new material

Students will know...

vocabulary associated with holidays &
traditions/customs.

that families are the basic unit of a society
and can include members that don’t have
legal or biological connections.

the role of the family unit and individual
family members in the target culture in
developing their values and belief
systems.

that the family unit has much influence on
the formation of values and belief systems
of other members.

current holidays and traditions originate
from ancient traditions and belief systems
that the traditions and customs that one
chooses to preserve or abandon reflect
their evolving system of beliefs and
values.

present and past tenses.

Students can...

discuss and describe their holidays & traditions.
describe their families.

read authentic stories and press releases about
traditions, holidays, and family relationships
discuss how symbols and language contribute
to national identity.

identify the relationship between members of
their family.

discuss how families develop and maintain
customs and traditions that support their values
and belief systems.

investigate traditions and holidays in the target
culture and compare/contrast those to traditions
and holidays in their own culture.

speak in present and past tenses.

maintain communication in the target language
at the Intermediate High Proficiency level 95%
or more of the time.

Stage 2: Evidence of Student Learning
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Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Writing and Speaking Mode:

Goal: To teach your peers and the greater Southington community information about a product or
practice and perspective in the target culture.

Role: Yourself

Audience: Southington High School community (teachers, students, & admin) and the greater
Southington community

Situation: You are going to participate in the SHS Culture Knight and teach the attendees how to
do something or about something in your target culture.

Product Performance and Purpose: You will prepare a presentation and an activity for the
attendees to watch and do.

Standards and Criteria for Success:

Your presentation should include:

e choose a target language country or region

choose a product or practice from that country or region.

create a visual presentation of the product or practice

create an activity for the attendees to do when they visit your station

explain the perspective behind the product or practice

“Starts in Unit 1 and continues until half way through Unit 2

Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.
Organizador para noche de cultura

Investigaciones para la noche de cultura
mi pasaporte espafiol y de donde soy

2 Qué necesitas para la presentacion?
Héroes de los paises

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics
Communication rubric

Intermediate High rubric
Advanced Low rubric

B Description of an Intermediate High Speaker
B 2. Description of an Advanced Low Speaker

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
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https://docs.google.com/document/d/1BOE344_IHH_ZweSEtNj6av-kHzu-EUx1a0foVsbI_9w/edit?usp=sharing
https://docs.google.com/document/d/1JPMHqu6nJrQeK6J-X77BL0wlJunTUq458NqTZKrOE-s/edit?usp=sharing
https://docs.google.com/document/d/1wbUnHXJ1Z7zen8k-NljdYUtWMn7mHMufP3FygI5-m6s/edit?usp=sharing
https://docs.google.com/document/d/1QIqFzcNXiJ7oEDqzZvW_g0cIHPASue2MRQqeBn8zQQc/edit?usp=sharing
https://drive.google.com/file/d/0Bwd9pONiphu0ekl6cEFaem5KNVE/view?usp=sharing&resourcekey=0-S5DIPSaGA5iiR9Ky4ZpqAA
https://drive.google.com/file/d/0Bwd9pONiphu0RGNBNWtFNy0yX1k/view?usp=sharing&resourcekey=0-kW0RZzGXN9nytbPhrzQq_Q
https://docs.google.com/document/d/18HUgDzCUKahuCgbAxOvHuK8tqOstryYaoPPWg_pa8zQ/edit?usp=sharing
https://docs.google.com/document/d/1o7I72Zm42rkVMapJurRAnfr6qXHjZtwUQYh0bj-Zn3g/edit?usp=sharing
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing
https://docs.google.com/document/d/16EZ3-f6QnLf_E8gK51Oby0B8M5rwD2-shoOhrt7Q8aI/edit?usp=sharing
https://docs.google.com/document/d/1nlPiuQ7AtPrce-2fkdZGs8LghBBUanQaqBzC16eDTZY/edit?usp=sharing

Summarizing and notetaking

Identifying similarities & differences
Cooperative/collaborative activities

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies

you may use as information-recall.

Interpretive vocab quiz
Exit tickets

Edpuzzle

Quizlet practice

Weekly journal entries
CBAs

Proficiency checks
IPA

Language lab activities and conversations

Stage 3: Instructional Design

#1. Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Day of the Dead - investigation and comparison with Halloween

Learning Target:

Relevance:

Success Criteria:

Students can
(2 lessons)

e |dentify products
(vocabulary words) related
to day of the dead
festivities

e Discuss their prior
knowledge about day of
the dead

e Interpret texts about day of
the dead

e Discuss the grammatical
construction (estar
muerto/vivo)

e Discuss the practices of
day of the dead

e Compare day of the dead
with Halloween

e Discuss the perspectives
associated both traditions

Real world connected - Students
can explain the perspectives and
belief systems of various cultures
and compare them to our own.

Students can

e interpret a text about Day
of the Dead and
Halloween;

e identify the products and
practices;

e discuss the perspectives

e list the similarities and
differences between the 2
holidays;

e express their opinions and
beliefs about paranormal
activities, ghosts, life after
death, etc.;

e use present tenses and
describe and share
opinions;

e use past tenses to explain
past events/experiences.

Assessment
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https://docs.google.com/document/d/1ilunmrHyFKHG0uCjZ4PwEM0mdHjswN_K7UIEsM2zNPU/edit?usp=sharing
https://drive.google.com/drive/folders/1_ihuYVRyBUwuRLR31xnRgfoquSTGdZce?usp=sharing

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

Formative:
Articulo nuevo y organizador

Dia de los muertos actividades
Vocabulario actividad
Actividad vocabulario-fotos
Actividad vocabulario - texto
Textos interpretativos

Dia de los muertos actividad - video

Actividad para los textos interpretativos

Halloween y Dia de los muertos - organizador

Oct 30-Nov 2

#2. Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Patron Saint Festivals - Investigation of Spain’s patron saint festivals

Learning Target:

Relevance:

Success Criteria:

Students can
First lesson
e |dentify the most popular
festivals in Spain
e Discuss their traditions
e Compare their traditions
with those of Spain
e Interpret texts about patron
saints
Next lesson
e Investigate the patron saint
festivals - Soria
e |dentify the practices and
products of those festivals
e Discuss the perspectives -
why they engage in these
activities and use these
products
Last lesson
e Compare festivals in Spain
with festivals in their own
culture
e Discuss the origin of the
festival’s products and
practices

Student interest - This unit occurs
at the holiday season so it is
relevant to their experiences in
their own culture

Students can

e Compare their festival with
one in their own culture
using information from
texts

e Discuss the origin of the
festival - ancient influences

e Explain the importance of
the festival and its meaning
in the target culture
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https://docs.google.com/document/d/1WUtpRgUVPTLZMxfUo73cVns9LaWsaoBU3IrhxCCPAHE/edit?usp=sharing
https://docs.google.com/document/d/1Ne_QcAtomCKC9zKHKuGV4vEqKwzDlP9kUJ79DkE43bQ/edit?usp=sharing
https://docs.google.com/document/d/1t9n_uBa1wW26h4sKN02opi2URmVgEuMAfwaQIPpASyM/edit?usp=share_link
https://drive.google.com/file/d/1sgXJ4iC85PTMUU3JYsaMqEXLH3v_jyHn/view?usp=share_link
https://docs.google.com/presentation/d/1xNy5XSuOS2YbTf5NzCaf_KV7DPKnNBbfc5ckY92XxAQ/edit?usp=sharing
https://docs.google.com/document/d/1K7Aiogo9xZ9S6jA039mwuASSyEKNINckKd54mFQGQwA/edit?usp=sharing
https://docs.google.com/document/d/1gEvhW7VuHHlH4_OVmcrbtGc0gkN-YUq47vka__-dnRU/edit?usp=share_link
https://docs.google.com/document/d/1lfkSnAV8K0s79LVXdmJ-B8BliNLbpcJ4jd2fVfpbxuo/edit?usp=sharing
https://docs.google.com/document/d/1soD1B0RvxDPXqWglqCJQx5MneKOoAnGBxLVakX_jkPs/edit?usp=sharing
https://docs.google.com/document/d/19VHtAu5KmP6KeFsQbbF7_nJCYMYLv50UBW_5KYCxsrg/edit?usp=sharing
https://docs.google.com/document/d/10DumvjO8QgnUgZQQNYFmtlMFNKpbRLibIhWNRSVDi2E/edit?usp=sharing
https://docs.google.com/document/d/1bn9T6LPZZ49EwjEpfgDO_CATjQ6QxQyAht6-yg9xuYs/edit?usp=sharing

Vocabulario
vocabulario
Formative:
texto

organizador

organizador

https://www.soria.es/ciudad/mas-fiestas-de-san-juan

pagina para investigar las fiestas del pais

Soria information

Tabu - vocabulario

Nov 3-Nov 29

Organizador - fiestas en Espaia - jigsaw
Fiestas de Espana organizador

https://www.topschoolinspain.com/actividades/fiestas-locales-en-espa

San Juan - vocabulario https://dle.rae.es/- de San Juan - ejemplo

#3. Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Festivals in Latin America - Investigation of festivals in chosen target country

Learning Target:

Relevance:

Success Criteria:

Over the course of the unit -
individual or pair investigation

Students can

e |Investigate the festivals in
their chosen target
language country

e Create a presentation
about the festival -
products, practices &
perspectives

e Teach their classmates
about their target country’s
festival

e Create an engaging activity
for their classmates related
to the festival

e Discuss the origins of the
festival

Student interest - further
investigation into their chosen
target language country

Students can

e Create a presentation
about their chosen festival
and present it to their
classmates in a gallery
walk

e Discuss the origins of the
festival - ancient influences

e Identify the practices and
practices of the festival

e Explain the perspective of
the festival - why it is
important to the people
and why it continues

Summative
Mis tradiciones organizador
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https://docs.google.com/document/d/1SBSSh973ZxM53kGDcFbTXFm4sarjlvQxtnSvzIh6qKk/edit?usp=sharing
https://docs.google.com/document/d/1k0YL55nkyYvBhRcD1Hxy4ShRFi0UpI75IVDO6ask2vg/edit?usp=sharing
https://docs.google.com/document/d/1uIXcFiiV_irGh0eg0CyzX5OgmaCTr4mLBcr4qTp-vNY/edit?usp=sharing
https://docs.google.com/document/d/1gbai5_4N_ORq3G4vWdf6STpYMrTx1TyegwmgFavWNnE/edit?usp=sharing
https://docs.google.com/presentation/d/1PXEELymyrzJu_O2jASdx1EqKT5Fx-WLOA-WH85nG3L8/edit?usp=drive_link
https://docs.google.com/document/d/12yalH74ZdkpJ5neIcXKg0jx8v5Ss2tlxNjZCvYkwCAw/edit?usp=sharing
https://dle.rae.es/
https://docs.google.com/document/d/171yBmAV19WJOh9-4RpbqHiqZpYx04RSLFbjeiM1U1Is/edit?usp=sharing
https://www.soria.es/ciudad/mas-fiestas-de-san-juan
https://docs.google.com/document/d/1A2X4LXxeFAL6hkguejKtkcWVr6AhtLcMJlLJFROA4fs/edit?usp=sharing
https://www.soria.es/ciudad/mas-fiestas-de-san-juan
https://docs.google.com/document/d/1gbai5_4N_ORq3G4vWdf6STpYMrTx1TyegwmgFavWNnE/edit?usp=drive_link
https://docs.google.com/document/d/1uIXcFiiV_irGh0eg0CyzX5OgmaCTr4mLBcr4qTp-vNY/edit?usp=drive_link
https://docs.google.com/presentation/d/1GlFsFCF-4TAk5a5s89QNULPdO2rlER6q90QeEy3dvbY/edit?usp=drive_link
https://docs.google.com/document/d/1sCD9E4v5MDzmNNC4ClcGMhd3pAso0bbtbGHhVSgseSw/edit?usp=sharing
https://www.topschoolinspain.com/actividades/fiestas-locales-en-espana/
https://docs.google.com/document/d/1KEcI9BIGFAgca4nVWWYzJKKxC4-pEAy8Qhv130kTvAs/edit?usp=sharing
https://docs.google.com/document/d/16yIpiUrwzTocQp7p6Gf--4OX6b_7KQBBgVbJuB_yYPo/edit?usp=sharing

Directriz
Nov 30-Dec 21

#4. Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Corrida de toros
Investigation and debate about the bullfight

Learning Target: Relevance: Success Criteria:
Corrida de Toros Real world - there is much Students can
(2 lessons) debate about sports and animal e Identify the parts of the
Students can abuse in many countries bullfight
e |nvestigate the products e Identify the products and
and practices in the practices of the bullfight
bullfight e Explain the perspective
e Interpret texts about of the bullfight - the
bullfighting reason why it continues
e Interpret texts about the e Explain why there is
Spanish opinion and opposition to the bullfight
interest in bullfights e Debate their assigned
e Discuss the origin and position - should the
meaning of the festival - bullfight continue or be
perspective eliminated

e Debate: Students create
debate teams and, using
information from texts,
debate if bullfighting
should continue or be
eliminated as part of the
festivals and sports in
Spain

Formative

corrida parte 1

corrida parte 2

Opinar sobre la corrida
https://videoele.com/B2-Conocer-los-toros-1.html
https://videoele.com/B2-Conocer-los-toros-2.html
Opinar https://youtu.be/ovEqeXf8t9g?si=4cXhONplrAeAiMgT
https://youtu.be/qgkmJ2nQfPkg

Summative:

DEBATE: Debate

Debate informacion

apuntes del debate profe

Debate assessment
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https://docs.google.com/document/d/1jFWNVDSRHhlRwhy_2-6TlX9nqhMzcfSN_v-j2_M5M7Q/edit?usp=drive_link
https://drive.google.com/file/d/1DYQiB-boloe4pMrpkEcpifQxTxdk9Y0x/view?usp=sharing
https://drive.google.com/file/d/1d-2TVH0SfljHtosoPTHnvslXcjPVukLs/view?usp=sharing
https://southingtonpublicschools-my.sharepoint.com/:b:/g/personal/triccio_southingtonschools_org/ESUOkAJsQ8dCiAGmFs6PITABcUdn6oL8numoWljpEPUqxA?e=FqEyel
https://videoele.com/B2-Conocer-los-toros-1.html
https://videoele.com/B2-Conocer-los-toros-2.html
https://youtu.be/ovEqeXf8t9g?si=4cXh0NplrAeAiMgT
https://youtu.be/qkmJ2nQfPkg
https://docs.google.com/document/d/1QteYEuDR-q8SvaSeY6Z-bTTgTgbcLwH83Ypk7MT65dQ/edit?usp=sharing
https://docs.google.com/document/d/1Ngx1idyGlhJmHrn3HnWnjuxlFENCDOxZWl3FgsAubTI/edit?usp=sharing
https://docs.google.com/document/d/1qryVfmCgkaIVJnyYphwdqJfdmnz4-zNn5j5MfAmrpws/edit?usp=sharing
https://docs.google.com/document/d/1C1Eckxt3XphYHZzNAL8Q_l0f1d4szsia3Zb7COUkxYk/edit?usp=sharing

preparacion para el grupo
preparacion individual
e Afavor1 Afavor?2 Afavor3
e FEn contra 1 En contra 2

Nov 30 - Dec 11

#5. Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Investigation of Spain’s official languages and dialects

Learning Target: Relevance: Success Criteria:
Students can Real world relevance - students | Students can
Lesson 1 understand the various e Identify the languages
e Identify the official languages in Spain and the and regions of Spain
languages in Spain impact that has on Spanish e Explain the linguistic
e Identify the various politics and the cultures of differences of those
dialects in Spanish those regions languages and dialects
e Discuss the cultural e Discuss how the various
implications of multiple peoples of the peninsula
official languages helped shape Spain
Lesson 2 e Explain the impact each
e Investigate the cultures group had on Spanish
and groups that culture

developed the peninsula

e Investigate the formation
of Spain as a country

e Discuss the influences
native people and
invaders have on today’s
Spain’s - language and
culture

Formative:

Lenguas de Espana

historia de la peninsula

Investigaciones de espaia

Actividades - map of languages & dialects, crossword puzzle of arab influence words, historical
groups in Spain

Repaso de la historia de Espaia organizador

Edpuzzle - historia del imperio

Dec 8-13

#6. Activity/Task

May, 2024



https://docs.google.com/document/d/1jkdC3POtQHB6FeEm_7ClKo-NNY_xrAtG_qiu51BZPtk/edit?usp=sharing
https://docs.google.com/document/d/1jBPTWIi-44auOXrcMVPRdjr5veWyDoWcBXRLpxItcnY/edit?usp=sharing
https://docs.google.com/document/d/1Z2B64i1e1u4gusmnLMMUNR5dZx10MTVokID7n6bTTaE/edit?usp=drive_link
https://docs.google.com/document/d/1owNlJIhedTfOkjdq-KPi8zOXegXqIp53NMjFRQcHIR4/edit?usp=sharing
https://docs.google.com/document/d/1tM5u6v9Vu3Ca68wcdjw9VKhSXdJvKe85g4VhPbu5cfo/edit?usp=drive_link
https://docs.google.com/document/d/1AYwzcq6NeMc0VSolQjbrfQQxoTmoqi7FIawwbEIsJJI/edit?usp=drive_link
https://docs.google.com/document/d/1xk8Io5t64aHbjZ4vt5v93NkEif2A3RH1B-adCZb_Bno/edit?usp=drive_link
https://docs.google.com/presentation/d/1FWQqvZI7ECXkwg2XQSuT7utGjh0w4DHQlCzQ0BAIwFs/edit?usp=sharing
https://docs.google.com/presentation/d/11UL0_K61D4R0EYiKaO1RgYwSxirRtuSPnsglvrUhOTo/edit?usp=sharing
https://docs.google.com/document/d/1g8C-JNuNpITosH8DvIGXT2jOgqCrKwg9t_giPkaW8h0/edit?usp=sharing
https://docs.google.com/presentation/d/17sKHxpaVq28kA1D-Zr3hE7OiYwtWzVkvBKtCesvHEY4/edit?usp=sharing
https://docs.google.com/document/d/1aHVym1HMQ6swLsuxUTkjDN2KTq9kMZ6xWyDhHUDhLxY/edit?usp=drive_link

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Investigation of target country’s indigenous languages

During the last 2 weeks of the
unit
Students can
e Investigate the
indigenous languages of
their chosen target
language country
e Present their information
in a gallery walk to their
peers
e Draw conclusions about
why indigenous
languages are spoken
today in many Latin
American countries but
not in the US

Student interest - further
investigation into their chosen
target language country

Students can

e Present their information
about indigenous
languages in their target
country to their peers

e Draw conclusions about
why indigenous
languages survived in
Latin America but not in
the US based on the
information from the
history of Spain’s arrival
and their background
knowledge about the US
historical interactions
with indigenous peoples

Summative:

Investigaciones - Lenguas de las Américas - ;Cudles son las lenguas indigenas de tu pais?

- lengua materna

Dec 4-21

#7. Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

The Spy (el espia) short film - interpretation and reflection
See comments section in Stage 2 for the list of instructional strategies.

Learning Target:

Relevance:

Success Criteria:

Students can (1 lesson)
Previewing
e interpret screenshots
from the short to
determine the content,
the purpose, and
message;
e discuss their ideas with
classmates;
viewing
e watch and interpret the
short film;

Global relevance: short film
about an Argentinian family.
Discussion about different
types of families and how
families evolve

Students can

e interpret the short text.

e discuss character
development, plot and
theme of the short;

e express their opinions
about family
relationships;

e compare family values in
Argentina and the US
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https://docs.google.com/document/d/1wUQC_ygElLgzCy-d6xu1vwA--eYS4RGm5edaIVfJRnU/edit?usp=sharing
https://docs.google.com/document/d/1wUQC_ygElLgzCy-d6xu1vwA--eYS4RGm5edaIVfJRnU/edit?usp=sharing

e interpret authentic texts
about family
relationships and family
dynamics;

e share observations and
opinions with a
classmate;

e answer questions about
the content of the short;

post viewing

e compare their family
relationships with the
family in the short;

e share ideas about the
authentic text;

e reflect on the
relationship between the
characters in the video;

e explain how our
preconceived ideas
influence our decisions
and judgements about
others;

e explain how families
evolve and change over
time and how values
impact that evolution.

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Formative:
ELLAY YO

organizador
Dec 18/19

#8. Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Investigation of Spain’s & Mexico’s Christmas Holiday traditions

2 lessons Student interest - this happens | Students can
Students can right before Christmas break e Compare and contrast
and they can compare it to the the celebrations in both

countries with their own
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https://docs.google.com/document/d/1dHgunPxhD00LPu3ZK9YD7AYm3aFJkQc4h4YnJrbz_No/edit?usp=drive_link

e Investigate the traditions they are experiencing using information from

Christmas celebrations in the moment the texts
in Spain and Mexico e Discuss the reasons for
e |Interpret texts about practices and products
holiday celebrations in e Explain the origin of
both countries these practices,
e Compare and contrast products, and traditions

the celebrations in those
countries with their own

e Discuss the meaning of
the festivals and the
products and practices

e Discuss the perspectives
and the connection to
ancient rituals and
traditions

Formative:

Las navidefias en México diapositivas organizador

Las navideinas en Espana

jigsaw

https://youtu.be/ zFPUywl Hfw sorteo de la navidad

IKEA - 3 Reyes Magos antes y después de ver video ver
caqga tio

Epifania - 3 reyes video edpuzzle |kea

Dec 20 - Jan 2

#9. Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Integrated Performance Assessment

Learning Target: Relevance: Success Criteria:

2 days Real-world relevance, global | Students

Students can write and discuss relevance, student interest e read/watch and interpret

about the 3 topics: authentic texts about the

The impact of values on Students can choose the 3 themes.

traditions; how traditions unite a theme they want to write e discuss a theme in a

nation; the role of family in about (except the one they socratic seminar - they

continuing traditions & teaching had in their seminar). share ideas and opinions

national values; the Students can enter any supported by evidence
seminar via the hot seat. for the IPA texts and the
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https://docs.google.com/document/d/1lKNt079BnwdJ5MVt1V9Vo7MC_9Xhc3q7N3UuVmewtxM/edit?usp=sharing
https://docs.google.com/presentation/d/1HbhXA3YSErvRzBrUThmlu-iDGhFDji2lVUcecy_QdjQ/edit?usp=sharing
https://docs.google.com/document/d/1rLHCwJLULGOXj3GDUAUE0yG7EhrwBHAy7LY44-AkV_k/edit?usp=sharing
https://docs.google.com/document/d/1CgouMipE2szijEDX08axw5ME27jEh0tNtUPG9zIpMEE/edit?usp=sharing
https://youtu.be/_zFPUywLHfw
https://docs.google.com/document/d/1gPG_WmcufEzTDbc5u2ciZpeuOfa0bJtN8ltQQMGx754/edit?usp=sharing
https://drive.google.com/file/d/0BzrDLPvRma2WcFgtbkpwQzdycWc/view?usp=sharing&resourcekey=0-xwHVHHn7D6QkROx1claExg
https://docs.google.com/document/d/1Yr4oWFAAg1IP9dNnR0AJNdlsRyM2vbkVe9Do8b8UNd8/edit?usp=sharing
https://youtu.be/Xa9EnGqaT0s
https://edpuzzle.com/assignments/61d450bd9678e742d2a91b63/watch

texts we used in class
throughout the unit.

e write about one of the
themes using evidence
from the IPA texts and
the texts we used
throughout the unit.

e use present and past
tenses.

e use appropriate, specific
unit vocabulary.

Assessment

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

Summative:

IPA - interpretive, interpersonal, presentational

#12. Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Students can teach about a product or practice in their target country’s culture and explain
the perspective to the public.

Learning Target:

Relevance:

Success Criteria:

Students

e Investigate an important
cultural aspect of a
country

e Present information
about the products and
practices associated with
that cultural aspect

e Discuss the perspective
of the cultural practices
and products

e Teach the public to do
the practice - i.e. speak
a language, do a dance,
etc.

Real world relevance - students
share what they have learned
with the public. This addresses
the community standard of
sharing their learning beyond
the classroom

Students can

e Present their information
to the audience

e Teach the public a
practice or custom from
their chosen country

e Create a poster with
information about the
country and the
practice/custom

Assessment

sequence.

List any formative or summative assessments that should be administered within this learning
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https://drive.google.com/drive/folders/1_ihuYVRyBUwuRLR31xnRgfoquSTGdZce?usp=drive_link

(They can be listed/linked below)

Summative:

PBA

Noche de cultura

Organizador para noche de cultura
Investigaciones para la noche de cultura

#13. Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Past tenses

Learning Target: Relevance: Success Criteria:
Throughout the unit Real world relevance - students | Students can
Students can need to be able to narrate and e narrate and describe in
e Narrate and describe in | describe in the past to achieve the past tenses
the past tenses the Advanced low proficiency e use the past tenses
e Use the past tenses to level appropriately

discuss past events in
the history of Spanish
speaking countries

e Use past tenses to
discuss the origins of
festivals and products
and practices

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Formative & Summative

Assessments throughout the unit

Rellenar las paginas

Articulo organizador subrayar los verbos en el pretérito circular los verbos en el imperfecto
Pretérito v imperfecto

Juegos del imperfecto y pretérito

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Flip grids are possible for presentations instead of live presentations

Resources
Any materials and resources related to Stage 3 learning activities.
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https://docs.google.com/document/d/1H6UjfBXLb6pyh6RRApy9WDIM6wQZxOgdqRpe343dLPo/edit?usp=sharing
https://docs.google.com/document/d/1wbUnHXJ1Z7zen8k-NljdYUtWMn7mHMufP3FygI5-m6s/edit?usp=sharing
https://docs.google.com/document/d/1QIqFzcNXiJ7oEDqzZvW_g0cIHPASue2MRQqeBn8zQQc/edit?usp=sharing
https://docs.google.com/document/d/1rZQDIhWx9XBh_p-pyMKQ1dRnJuObtV-M2tjyIPYXJh8/edit?usp=sharing
https://docs.google.com/document/d/1i2LYN_fd0qISsiysgoEJRXjzYKCCYdRV2ieqDLuKMIw/edit?usp=sharing
https://docs.google.com/document/d/1Ne_QcAtomCKC9zKHKuGV4vEqKwzDlP9kUJ79DkE43bQ/edit?usp=sharing
https://docs.google.com/document/d/1w8hS1zv2ZLOsvQJqSxsEAJeaGlPECaStHcbS9VC1odY/edit?usp=drive_link
https://arche-ele.com/indefinido-o-imperfecto

Dia de los muertos actividad - video
Vocabulario
texto

organizador
Fiestas de los santos - de San Juan - ejemplo

pagina para investigar las fiestas del pais
Soria information
Mis tradiciones

organizador

corrida parte 1
corrida parte 2

https://videoele.com/B2-Conocer-los-toros-1.html

https://videoele.com/B2-Conocer-los-toros-2.html
https://youtu.be/gkmJ2nQfPkg

Debate

Debate informacion

apuntes del debate profe

Debate assessment

preparacion para el grupo

preparacion individual

Lenguas de Espaia

historia de la peninsula

Investigaciones - Lenquas de las Américas - ; Cuales son las lenquas indigenas de tu pais?

- lengua materna

Las navideihas en México diapositivas organizador

Las navideinas en Espaina - jigsaw

https://youtu.be/ zFPUywLHfw sorteo de la navidad

IKEA - 3 Reyes Magos antes y después de ver video ver

https://youtu.be/Xa9EnGqaTO0s caga tio
Epifania - 3 reyes video edpuzzle lkea

https://edpuzzle.com/assignments/61d450bd9678e742d2a91b63/watch
Historia de Espana en las Américas

edpuzzle - los reyes
Organizador - heroes de paises latinoamericanos
Gallery walk -

El espia video

El espia actividad
El espia preview

Investigaciones de la historia Espaina
Infografias de la identidad

Noche de cultura

Organizador para noche de cultura
Investigaciones para la noche de cultura

Riccio slides
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https://docs.google.com/document/d/1t9n_uBa1wW26h4sKN02opi2URmVgEuMAfwaQIPpASyM/edit?usp=share_link
https://drive.google.com/file/d/1sgXJ4iC85PTMUU3JYsaMqEXLH3v_jyHn/view?usp=share_link
https://docs.google.com/document/d/1SBSSh973ZxM53kGDcFbTXFm4sarjlvQxtnSvzIh6qKk/edit?usp=sharing
https://docs.google.com/document/d/1uIXcFiiV_irGh0eg0CyzX5OgmaCTr4mLBcr4qTp-vNY/edit?usp=sharing
https://docs.google.com/document/d/1gbai5_4N_ORq3G4vWdf6STpYMrTx1TyegwmgFavWNnE/edit?usp=sharing
https://docs.google.com/presentation/d/1GlFsFCF-4TAk5a5s89QNULPdO2rlER6q90QeEy3dvbY/edit?usp=sharing
https://docs.google.com/document/d/1A2X4LXxeFAL6hkguejKtkcWVr6AhtLcMJlLJFROA4fs/edit?usp=sharing
https://www.soria.es/ciudad/mas-fiestas-de-san-juan
https://docs.google.com/document/d/1KEcI9BIGFAgca4nVWWYzJKKxC4-pEAy8Qhv130kTvAs/edit?usp=sharing
https://docs.google.com/document/d/16yIpiUrwzTocQp7p6Gf--4OX6b_7KQBBgVbJuB_yYPo/edit?usp=sharing
https://drive.google.com/file/d/1DYQiB-boloe4pMrpkEcpifQxTxdk9Y0x/view?usp=sharing
https://drive.google.com/file/d/1d-2TVH0SfljHtosoPTHnvslXcjPVukLs/view?usp=sharing
https://videoele.com/B2-Conocer-los-toros-1.html
https://videoele.com/B2-Conocer-los-toros-2.html
https://youtu.be/qkmJ2nQfPkg
https://docs.google.com/document/d/1QteYEuDR-q8SvaSeY6Z-bTTgTgbcLwH83Ypk7MT65dQ/edit?usp=sharing
https://docs.google.com/document/d/1Ngx1idyGlhJmHrn3HnWnjuxlFENCDOxZWl3FgsAubTI/edit?usp=sharing
https://docs.google.com/document/d/1qryVfmCgkaIVJnyYphwdqJfdmnz4-zNn5j5MfAmrpws/edit?usp=sharing
https://docs.google.com/document/d/1C1Eckxt3XphYHZzNAL8Q_l0f1d4szsia3Zb7COUkxYk/edit?usp=sharing
https://docs.google.com/document/d/1jkdC3POtQHB6FeEm_7ClKo-NNY_xrAtG_qiu51BZPtk/edit?usp=sharing
https://docs.google.com/document/d/1jBPTWIi-44auOXrcMVPRdjr5veWyDoWcBXRLpxItcnY/edit?usp=sharing
https://docs.google.com/presentation/d/1FWQqvZI7ECXkwg2XQSuT7utGjh0w4DHQlCzQ0BAIwFs/edit?usp=sharing
https://docs.google.com/presentation/d/11UL0_K61D4R0EYiKaO1RgYwSxirRtuSPnsglvrUhOTo/edit?usp=sharing
https://docs.google.com/document/d/1wUQC_ygElLgzCy-d6xu1vwA--eYS4RGm5edaIVfJRnU/edit?usp=sharing
https://docs.google.com/document/d/1wUQC_ygElLgzCy-d6xu1vwA--eYS4RGm5edaIVfJRnU/edit?usp=sharing
https://docs.google.com/document/d/1lKNt079BnwdJ5MVt1V9Vo7MC_9Xhc3q7N3UuVmewtxM/edit?usp=sharing
https://docs.google.com/presentation/d/1HbhXA3YSErvRzBrUThmlu-iDGhFDji2lVUcecy_QdjQ/edit?usp=sharing
https://docs.google.com/document/d/1rLHCwJLULGOXj3GDUAUE0yG7EhrwBHAy7LY44-AkV_k/edit?usp=sharing
https://docs.google.com/document/d/1CgouMipE2szijEDX08axw5ME27jEh0tNtUPG9zIpMEE/edit?usp=sharing
https://youtu.be/_zFPUywLHfw
https://docs.google.com/document/d/1gPG_WmcufEzTDbc5u2ciZpeuOfa0bJtN8ltQQMGx754/edit?usp=sharing
https://drive.google.com/file/d/0BzrDLPvRma2WcFgtbkpwQzdycWc/view?usp=sharing&resourcekey=0-xwHVHHn7D6QkROx1claExg
https://docs.google.com/document/d/1Yr4oWFAAg1IP9dNnR0AJNdlsRyM2vbkVe9Do8b8UNd8/edit?usp=sharing
https://youtu.be/Xa9EnGqaT0s
https://edpuzzle.com/assignments/61d450bd9678e742d2a91b63/watch
https://docs.google.com/presentation/d/1253VahGhnYHahSYosZ-EIVYQWU6a_-Ba89r1ZJrpOPo/edit?usp=sharing
https://edpuzzle.com/assignments/61d450bd9678e742d2a91b63/watch
https://docs.google.com/document/d/1qv6-SVSzXhBh8A0MXtwMAUJAw_cdRCQvXNrdgXJ7QBM/edit?usp=sharing
https://docs.google.com/document/d/1o7I72Zm42rkVMapJurRAnfr6qXHjZtwUQYh0bj-Zn3g/edit?usp=sharing
https://drive.google.com/file/d/0BzrDLPvRma2WY053RlJ1eGIwUzQ/view?usp=sharing&resourcekey=0-SAsT3bMqSrUwDTg5ktPVtQ
https://docs.google.com/document/d/13QSv5JO8nhEzzKQXacaVxZS8ySOBW2nv-oBvxLeMULs/edit?usp=sharing
https://docs.google.com/presentation/d/1A2BQnTrQYA3xPaIWOpPTK4f7lWzeQCLoWtGqt7zkcYA/edit?usp=sharing
https://docs.google.com/document/d/1MAKmQj4icgCcDElgESNFpk88FrDFocY_Fx6QojqfJpY/edit?usp=sharing
https://docs.google.com/document/d/1X0T5-lgUrne7JFRCfdeeues26v52L6sUYUEyQ2ZwncA/edit?usp=sharing
https://docs.google.com/document/d/1H6UjfBXLb6pyh6RRApy9WDIM6wQZxOgdqRpe343dLPo/edit?usp=sharing
https://docs.google.com/document/d/1wbUnHXJ1Z7zen8k-NljdYUtWMn7mHMufP3FygI5-m6s/edit?usp=sharing
https://docs.google.com/document/d/1QIqFzcNXiJ7oEDqzZvW_g0cIHPASue2MRQqeBn8zQQc/edit?usp=sharing
https://docs.google.com/presentation/d/1jcPMMyPZQXor_p8706-xzlfJBJtx2mwhaEcgTEPtqOA/edit?usp=drive_link

Curriculum
Units: 2
Years 1-5

All Languages

Southingtou High School

Chinese, French, Italian, Latin, Spanish

f

f

World Language ’
f

y

W02 DIUDWISSPIS

World
Language Units

6 overarching themes repeat each
year with a different sub theme
focus.

All units are culture focused,;
grammar and vocabulary are
necessary tools to complete the
real world tasks with the
appropriate text type for their
proficiency level.

plis

WO DIUDWISY




WOD DIUDWISSPIS

6 Cultural Themes for all years, all levels

Persoual & Public
Idewtities

P

Science & Techuology

O

O
o
o

Beauty & Aesthetics

Families & Communities

Global Challenges

Contemporary Life

"

WIOD DIUDWISSPIS

ACTFL Proficiency Levels

Novice Mid =
year 1ACA

Novice High =
year 1ACC
year 2 ACA

Intermediate Low =
year 2 ACC
Year 3 ACA

Intermediate Mid =
year 3 ACC
year 4 ACA

el

Intermediate High = —
year4ACC
year 5 ACA

Advaunced Low =
year 5 ECE
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ACTFL Proficiency Levels & the workplace

ACTFL Level IR

Language Functions

5 Ability to tailor language fo specific
o e i
Discuss fopics extensively, support

3 opinions, hypothesize. Deal with
linguistically unfamiliar situations.

2+

Narrate and describe in past,
present, and future. Deal effectively
with an unanticipated complication.

2

1+
Create with language, initiate,
maintain, and bring fo a close
simple conversations by asking and
responding to simple questions.

1
Communicate minimally with

formulaic and rofe utterances, lsts,
Novice Mi ol [k

audience, persuade, negotiate. Deal

Corresponding Professions/Positions*

Foreign Service: Diplomat, Contract Negoiator, International
Specialist, Intelligence Specialist

University Language Professor, Financial Services Marketing
Consultant, Foreign Area Officer, Lawyer, Judge, Court
Inferpreter

Physician, Human Resources Communications Consultant,
Financial Services Senior Consultant, Quality Assurance
Specialist, Marketing Manager, Financial Advisor, Broker,
Military Linguist, Translation Officer

Banking and Investment Services Customer Service Representafive,
Fraud Specialist, Account Executive, Medical Interpreter, Patient
Advocate, Court Stenographer, Court Interpreter, Human
Resources Benefits Specialist, Technical Service Agent, Collections
Representative, Estimating Coordinator

K-12 Language Teacher, Nurse, Social Worker, Claims Processor,
Police Officer, Maintenance Administrator, Billng Clerk, Legal
Secretary, Legal Receptionist, 911 Dispatcher, Consumer Products
Customer Services Representafive, Retail Services Personnel

Fire Fighter, Utilifies Installer, Auto Inspector, Aviation Personnel,
Missionary, Tour Guide

Cashier, Sales Clerk (highly predictable contexts), Receptionist

Examples of Who Is Likely

to Function at This Level

« Highly arficulae, professionol ok =

« Language learners with extended (17 years) and current
et v o ol e e e

* Welleducoted native speakers

« Educated language learners with extended professional and/or
educational experience in the farget language environment

« Language learners with graduate degrees in language or o
related area and extended educational experience in target

environment

* Heritage speakers, informal learners, non-academic learners
who have significant contact with language

* Undergraduate majors with yeardong study in
the target language culture

* Undergraduate language majors

o Language learners following 6-8 year sequences of study
(e.g.. AP) or 4-6 semester college sequences

« Language learners following 4year high school sequence or
2-semester college sequence

* Language learners following an immersion language program
in Grades K-6

 Language learners following contentbased language program
in Grades K-6

. Hmmwmzmdmmww
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Year 1-Unit 2:
Families & Communities

Novice Mid/High Proficiency Level

Students can describe themselves and their

family members physically and their

personalities. They can discuss their
holidays and compare and contrast them with
the holidays in the target language culture.

----------A
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Presentational Speaking Mode:

Goal: Students will be able to introduce and describe their family
members.

Role: You are welcoming a host student that will be staying with you
this summer.

Audience: A student from the target culture who is looking to study
abroad in Southington and stay with you.

Situation: Before your host student arrives, you are sharing

descriptions of family and friends that are important to you and that
your host student is likely to meet upon their arrival.
Product: slideshow presentation with photos and basic information
for each person —————

WD DIUDWISSPIS

,-------'--

Year 2-Unit 2;
Global Challenges

Novice High or Intermediate Low Proficiency
Level

Students can discuss their impact on the
environment and give advice on how to improve
one’s environmental habits.

----------‘
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Presentational Writing Mode:

Goal: Create a flyer that promotes an environmental awareness event in
the community.

Audience: The SHS community

Situation: You have noticed the need for an event to bring awareness to
people’s environmental habits.

Product Performance and Purpose: Your flyer should persuade people
to participate and be more eco-conscious.

WD DIUDWISSPIS
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Year 3-Unit 2:
Contemporary Life

Intermediate Low/Mid Proficiency Level

N

Students can discuss their good and bad
school/study habits in the present tense.
Students will compare the university
admissions process in the United States to
the process in the target language culture. ’

----------A
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Interpersonal Speaking Mode:
Goal: To compare and evaluate the University

admissions process in the United States and
Italy.

Role: Yourself

Audience: Classmates/teacher

Situation: Using your knowledge of the
college admissions process in the United
States and ltaly, you must organize aspects of
the process under the appropriate country and
|then evaluate which aspects from each
country you would like to see in an ideal
college admissions process.

Product Performance and Purpose: In
groups of 4, students will participate in a
discussion to compare and evaluate the 1519 \3A9\‘j.?03233v\°
University admissions process in the United oo PO
States and ltaly. Together they must
collaborate to create an ideal process picking
different aspects from both the American
admissions process and the Italian admissions
process to include.

;

A WA WA WA
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Year 4-Unit 2:
Contemporary Life

Intermediate Mid/High Proficiency Level

Students can discuss how technology has changed
] over time, compare old and new technology, and
make predictions about technological advances in
the future. Students will work collaboratively to
‘ create and present inventions that prepare target
language countries for the future.

----------‘




Presentational Speaking:

Goal: Create and design a product that addresses a need in the target culture, and
persuade the investor(s) to invest in that product.

Role: Innovator

Audience: Investors (“sharks”) - class peers and teachers

Situation: You are inventors that are going to compete in a Shark Tank style
competition. You will present your new product to the investors and persuade them
that your invention is worthwhile as it will have a positive impact on the target
community.

Product/Performance/Purpose: You create this invention in order to get backing

from the ‘sharks’, and the class will use these inventions to have a broader
conversation about innovation during the interpersonal part of the IPA.

plIs

WOD DIUDWISY

/-------'--

Year 5-Unit 2:
Families & Communities

N

Intermediate high/Advanced low Proficiency Level

Students can share their holidays and traditions
and compare them to holidays and traditions in
the target language culture.

----------A
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Presentational Writing and Speaking Mode:

Goal: To teach your peers and the greater Southington community information about
a product or practice and perspective in the target culture.

Audience: Southington High School community (teachers, students, & admin) and
the greater Southington community

Situation: You are going to participate in the SHS Culture Knight and teach the
attendees how to do something or about something in your target culture.

Product Performance and Purpose: You will prepare a presentation and an

activity for the attendees to watch and do. E A

WD DIUDWISSPIS
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Year 5 Latin American Studies Unit 2
Families & Communities

Intermediate High Proficiency Level

Students can build on their understanding of
identity from unit 1 & examine the entry of
European and African cultures in Latin America.

conquest by the Spanish, the “mestizo” culture in
Latin America & how much of Latin American
identity is a mix of many cultures.

Students can critically interpret texts about the ‘ ’
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Presentational Speaking Mode:

Goal: Students will participate in a forum representing a historical figure from the
Columbian Era.

Role: Historical Figure /Each student will be assigned on of the following participants to
represent:

Hernan Cortés, Bernal Diaz de Castillo, El Inca Garcilaso de la Vega, Moctezuma,
Bartolomé de las Casas, Enriquillo, Cristdbal Colén, Los reyes catdlicos, Dofia Marina/
La Malinche

Audience: Other participants and teacher

Situation: You are a historical figure discussing some of the issues that took place
during the Columbian era. You are explaining your perspective of the conquest and
questioning others to share their perspectives.

Product Performance and Purpose: The purpose is to view the different perspectives
of all the different people who participated in the colonization of the Latin American
countries.
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