Southington Board of Education Meeting

Thursday, September 26, 2024 7:00 PM

John Weichsel Municipal Center Public Assembly Room
200 North Main Street

Southington, CT 06489

COMMITTEE OF THE WHOLE - INSTRUCTION

b=

CALL TO ORDER

Regular Session 7:00 p.m.

Pledge of Allegiance - Moment of Silence

Celebration of Excellence

a. Teacher of the Year - Patricia Pettit

Approval of Minutes - September 12, 2024

Public Communications

a. Communications from Student Board Representatives

b. Communications from Board of Education

c. Communications from Administration

d. Communications from Public - Agenda Items Only

Committee Reports

a. Curriculum & Instruction Committee Meeting - September 13, 2024

Old Business

a. Town Government Communications

b. Policy 5117.1 Homeless Children and Youth - New - Second Reading

New Business

a. SHS - Criminal Justice Course - New Curriculum - First Reading

b. SHS - Color Guard Course - New Curriculum - First Reading

c. SHS World Language Year 1, Unit 1: Science & Technology - Revised - First
Reading
(French, Italian, Latin, Mandarin, Spanish)

d. SHS World Language Year 2, Unit 1: Personal and Public Identities - Revised - First
Reading
(French, Italian, Latin, Mandarin, Spanish)

e. SHS World Language Year 3, Unit 1: Beauty and Aesthetics - Revised - First
Reading
(French, Italian, Latin, Mandarin, Spanish)

f.  SHS World Language Year 4, Unit 1: Contemporary Life - Revised - First Reading
(French, Italian, Latin, Mandarin, Spanish)

g. SHS World Language Year 5, Unit 1: Personal and Public Identities - Revised - First
Reading
(French, Latin American Studies, Spanish)

10. Public Communications



a. Public
11. Adjournment



The minutes presented within the document provide a summary of the discussion the took place at the
Board of Education meeting. For the complete discussion of the agenda items, please view the video of
the Board meeting on our website at https://www.southingtonschools.org. These minutes are
considered a draft until approved at the following regular Board of Education Meeting.

SOUTHINGTON BOARD OF EDUCATION, SOUTHINGTON, CT
Regular Meeting
Committee of the Whole — Operations
September 12, 2024, at 7:00 p.m.
John Weichsel Municipal Center Public Assembly Room
200 North Main Street Southington, CT 06489

1. CALL TO ORDER
Mrs. Clark, Board Chairperson, called the meeting to order at 7:01 p.m.
Board Members Present: Mr. Robert Brown, Mr. Sean Carson, Mrs. Colleen Clark, Mr.
Cecil Whitehead, Mr. Jasper Williams.
Board Members Absent: Mr. Joseph Baczewski, Mrs. Terri Carmody, Mr. Dave
Derynoski, Mr. Zaya Oshana.
Cabinet Members Present: Steve Madancy, Superintendent of Schools; Frank Pepe,
Assistant Superintendent; Mrs. Jennifer Mellitt, Director of Business &Finance; Rebecca
Cavallaro, Director of Pupil Personnel Services.
Student Board Representatives Present: Mr. Ethan Hoffman, Ms. Lauren Mellitt, Ms.
Kary Win

2. Regular Session 7:00 p.m.

3. Pledge of Allegiance - Moment of Silence
Mrs. Clark asked for a Moment of Silence for:

e Cheryl Kalamajka who passed away on September 7". Mrs. Kalamajka worked
for Southington Public Schools starting February 2016 through July 1, 2024,

e Barbara Konopka who passed away on September 4. Mrs. Konopka worked for
Southington Public Schools from September 1977 until June 2003.

e Gerald Dandrow who passed away on August 7%". Mr. Dandrow worked for
Southington Public Schools from October 2010 until August 2022.



https://www.southingtonschools.org/

4. Celebration of Excellence

a.

Invention Convention Awards and Recognitions:

Mr. Madancy spoke about how he loves to recognize our students for their
innovation and is excited for future inventions. He invited Mrs. Alicia Naleway,
District Math and Science Coordinator, along with Mrs. Amy Zappone, Director of
Teaching and Learning, to assist in the celebration of the students. These students
are being recognized for their invitation to compete in the 2024 Connecticut
Invention Convention State Final as well as the Connecticut Science and
Engineering Fair this past spring. Some of the students went on to receive additional
recognition. Mrs. Naleway introduced each student as they walked up to receive
their award, handed to them by Mrs. Zappone. Once all the awards were given, Mrs.
Clark expressed how proud she is and has great faith in the future because of these
students.

Attachments: (1)

At 7:10 PM Mrs. Clark called for a brief recess for parents to take pictures of the
students.

At 7:21 PM the Board of Education Meeting resumed.

MOTION: Made by Mr. Williams and seconded by Mr. Carson ""Move agenda
item 10e. to 6e. and agenda item 10f. to 6f."" Motion carried unanimously by
vote 5-0.

5. Approval of Minutes - August 8, 2024
MOTION: Made by Mr. Williams, seconded by Mr. Brown ""Move to approve the
regular BOE Meeting Minutes of August 8, 2024, with the recommended
correction.”

“Move to approve the regular BOE Meeting minutes of August 8, 2024."
corrected to "Move to approve the regular BOE Meeting minutes of June 27,
2024,

Motion carried 5-0.
Attachments: (1)

6. Public Communications:

a.

Communications from Student Board Representatives:
Mr. Hoffman presented the School Report.

e The overall atmosphere has been positive and focused with a seamless
transition into the new year. Freshman orientation, extra-curricular activities,
athletics, and the Senior Sunrise have all been successful for the start of the
year.




The High School has begun to install TV Announcement Boards to help
unify the student body.

The High School and Middle Schools have introduced the “Smart Pass
System” for restroom visits. Feedback is actively being considered to
improve the system.

The track and entrance construction are ongoing; students are looking
forward to an enhanced campus facilities once completed.

There will be an upcoming College Fair on September 24, 2024.

Ms. Win presented the District Report.

Kennedy Middle School had an Open House. It was a huge success with a
fantastic turnout for families to meet teachers and learn what the school year
will bring.

Special congratulations to Dominik Milewski who received State Honors
from the American Legion for writing an exceptional essay; “What Does
Freedom Mean To Me.”

Students at Kennedy Middle School are demonstrating respectful,
responsible and safe behavior. They can earn “Kennedy Cash” by showing
qualities like engagement, ambition, great leadership and empathy.

DePaolo Middle School’s Blue and Silver Teams had a team building
fieldtrip to YMCA Camp Sloper. This trip allowed the 6™ Grade students to
get to know their peers and teachers as well as to provide cooperation and
teambuilding skills.

Applications are currently being accepted for the DePaolo Leadership
Program. Training this year will be Saturday, September 21, 2024, at YMCA
Camp Sloper.

DePaolo Middle School also had a successful Open House. They are
additionally getting ready for “Alex’s Lemonade Stand” at the Apple Harvest
Festival.

Excited to announce the return of the Drama Club at Kelly Elementary
school. This year’s show will be Susical Jr. The Audition Workshop lead by,
Directors Ms. Lauren Mellitt and Ms. Maron Tarfano, will take place
September 16, 2024, at Kelly Elementary School. The continued support for
the Arts in the schools are appreciated.

Ms. Mellitt presented Sports and Activities.

The Southington High School Robotics Team 195, The CyberKnights, have
been honored as the Connecticut Robotics Team of the year by the CHSCA
for the second year in a row. The team also won two off season competitions.
New members have joined the team and new sub team leads have been
appointed; they are preparing for the upcoming season. Team 195 will be
holding a community event called “STEM For All” on Saturday,



September 21, 2024, from 10:00 a.m. to 2:00 p.m. at the Drive In.

e The Football team has their first game on Friday September 13, 2024, in
Fairfield. The first home game will take place on September 27, 2024,
against Newtown.

e Asall fall sports kick off, the student body is very excited to see their teams
excel this year. Congratulations to all the athletes; wishing them a safe and
successful season.

b. Communications from Board of Education:
Mr. Brown announced the Southington High School, Wall of Honor Induction
Cermony will take place on Thursday, September 19, 2024, at 6:00pm in the High
School Auditorium. The five inductees are: Kenneth DiMauro, Valerie DePaolo,
Norman Vancor, Dr. Marc Palmieri, and TFC Aaron Pelletier.

Mr. Williams spoke about how smooth the school year has started and all the
excitement to be back to school. He wanted to thank everyone for being prepared
and ready for the upcoming year.

Mrs. Clark echoed what a great start to the school year we have had. She relayed a
message from STEPS:

e The beginning of the school year is about charting the course and setting the
tone for what is to come. Along with the excitement of a new school year, it
can be time for new challenges that come from peer pressure, joining new
friend groups and trying new activities. Use this time to set boundaries and
expectations especially around substance abuse and other risky behaviors.
That’s the message for the parents. The STEPS Youth Counsel, a group of
High School Student Leaders, created and online tool to remind parents that
it’s not really “cheesy” to talk to your kids. Their short quiz included tips for
open communication and scenarios that teenagers really face at school.

You can find it at southingtonsteps.org/family.

Mrs. Clark also talked about a few CABE Webinars
e Cell phone usage and technology
e Governmental accounting standards — Recognition to Mrs. Mellitt and her
department for making it look easy.
e Running effective Meetings

c. Communications from Administration:
Mr. Madancy spoke on the following:
¢ the Education Foundation Trivia Bee. The Trivia Bee will be held on
October 23, 2024.




e The Margret Griffin Ribbon Cutting Ceremony that will be held on Friday
September 27, 2024, at 5:00 p.m.

e Mr. Madancy had the pleasure of joining Bread For Life’s 40™ anniversary
Breakfast, sponsored by Southington Chamber of Commerce and the 911
ceremony held in the center of Plantsville.

e Mr. Madancy was able to attend the Hartford Area Superintendents Meeting
along with the Commissioner Russel Tucker as their guest. He shared the
concerns for this legislative session: 1) The lack of excess cost
reimbursement, continually falling short. 2) The unfunded mandates that
continue to be an outcome of every legislative session. 3) The teacher
shortage crisis.

e Ms. Lauren Mellitt and Mr. Josh Polverari are the Student Engagement Team
Members who will be responsible for the district’s social media presence
with the help of Mrs. Rebecca Savelkoul. This will be a place to celebrate
and recognize the good things happening in our district.

Attachments: (1)

d. Communications from Public - Agenda Items Only: None

€.

Field Trip Update:

Mr. Madancy introduced Mrs. Tina Riccio, District World Language Department
Lead. She introduced some students who gave us an update on their field trips to
China, France, Italy and Spain. The trips included cultural events and site seeing.
Students experienced daily language classes, living abroad with families, and a
community service opportunity. Mrs. Riccio thanked the Board for always
supporting the trips.

Mr. Madancy acknowledged and thanked the World Lanaguage Teachers for being
the reason students get to travel abroad.
Attachments: (1)

Summer School Update 2024:

Mr. Madancy introduced Mr. Thomas Hinman, Assistant Principal at Southington
High School, to speak about Summer School and commended the great job Mr.
Hinman has done with the program. Mr. Hinman recognized all the faculty they
were able to recruit for the program and all the administrative staff who were so
helpful. Special acknowledgement of Mr. Daniel Murdzek who oversaw the K-5
program at Kennedy Middle school along with Mr. Tony Loomis, Health/PE
Department Leader and Mrs. Nicole Raccio, Science Department Lead, for their
help with the content of those courses. The presentation talked about enrichment
classes, course recovery, intervention classes, grant funded expenses, difficulties of
the program, and the positive improvements like culinary classes and block
scheduling at the High School.




Mr. Williams commented on the fantastic results and the impressive program. He
also recognized that the block schedule could be a benefit for credit recovery.

Mrs. Clark hopes excitement continues to generate about Summer School, especially
the enrichment portion but is also aware the program is competing with other
program options within the town.

Attachments: (1)

7. Committee Reports

a.

Finance Committee Meeting - September 9, 2024:
Mr. Carson reported on the Finance Committee meeting.
Attachments: (1)

1. Approval of Bid 2025-04 Snow Removal Award
MOTION: Made by Mr. Carson and seconded by Mr. Williams "*Move to
approve the Board of Education Award Bid 2025-04 Snow Removal and
Sanding Services as recommended by the administration for a 3-year term
at each of the locations.™ Motion carried unanimously by vote 5-0.
Attachments: (1)

2. Approval of FY24 Non-lapsing Account:
MOTION: Made by Mr. Carson and seconded by Mr. Williams ""Move the
Board of Education approve the FY24 Non-Lapsing Account in the amount
of $251, 097.00 and the use of funds as presented by the administration."
Motion carried unanimously by vote 5-0.
Attachments (1)

3. Approval of Consulting Services for Transportation RFP:
MOTION: Made by Mr. Carson and seconded by Mr. Williams **Move the
Board of Education approve the transportation advisory services for their
consulting services for a transportation bid in the amount of $17,000.00."
Motion carried unanimously by vote 5-0.
Attachments: (1)

8. Superintendent's Report

a.

Personnel Report:

Made by Mr. Williams and seconded by Mr. Carson ""Move that Board of
Education approve the Superintendent’s Personnel Report as presented.”
Motion carried unanimously by vote 5-0.

Attachments: (1)




9. Old Business

a.

b.

Town Government Communications:

Class Size Report:

Mr. Madancy indicated, as of the opening of school, the current class sizes fall
within the guideline of the Board. Shout out to the Central office Team: Mr. Seltzer,
Ms. Lisa Rizzo and Mrs. Joanna Karcz.

Attachments: (1)

10. New Business

a.

Approval of Out of State/Overnight Field Trips:

1. SHS - Southington FFA - Washington, DC
MOTION: Made by Mr. Whitehead and seconded by Mr. Williams "*Move
that the Board of Education approve the field trip request as presented by
the administration." Motion carried unanimously by vote 5-0.
Attachments: (1)

b. Policy 5117.1 Homeless Children and Youth - New - First Reading:

Attachments: (1)

Job Description - Assistant Network Manager — New:

MOTION: Made by Mr. Williams and seconded by Mr. Carson ""Move that the
Board of Education approve the job description presented by the
administration.” Motion carried unanimously by vote 5-0.

Attachments: (1)

Approval of AFSCME Nurses Contract:

MOTION: Made by Mr. Williams and seconded by Mr. Whitehead "*"Move to
approve the agreement between the Southington Board of Education and
AFSCME for 3 years, agreement beginning July 1, 2024, through June 30,
2027." Motion carried unanimously by vote 5-0.

Attachments: (1)

Mr. Madancy thanked Mrs. Clark and Mr. Brown for serving on the committee to
help ratify the nurse’s contract.



11. Public Communications
a. Public: None

12. Adjournment
MOTION: Made at 8 p.m. by Mr. Brown and seconded by Mr. Williams, "*Move to

Adjourn."” Motion carried unanimously by vote 5-0.

Respectfully submitted,
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Recording Secretary



Board of Education
Administrative Report

September 26, 2024

1. Tval/Adval State Approval
2. Convocation
3. Pacific Life Grant

4. CFGNB Grant



Steven G. Madancy
Superintendent of Schools

Frank M. Pepe
Assistant Superintendent
of Schools

Jennifer S. Mellitt
Director of Business &
Finance

Peter J. Romano, Jr.
Director of Operations

Rebecca J. Cavallaro, EdD
Director of Pupil Services

Michelle Passamano
Human Resource Manager

Kyle R. Fickel
Accounting Manager

200 North Main St.
Southington, CT 06489

www.southingtonschools.org

OFFICE TELEPHONE
(860) 628-3200

HUMAN RESOURCE FAX
(860) 628-3211

GENERAL FAX
(860) 628-8056

SOUTHINGTON

September 18, 2024

Tere Segarra

Pacific Life Foundation

700 Newport Center Drive
Newport Beach, CA 92660-639

Dear Tere Segarra:

On behalf of Southington High School, | would like to acknowledge the 2024 Pacific
Life Foundation 3Ts of Education grant in the amount of $1,000 received to support
Southington High School.

We appreciate your support and interest in our students in the Southington Public
Schools.

Sincerely,

b e

Jennifer Mellitt
Director of Business and Finance
Southington Public Schools
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www.southingtonschools.org

OFFICE TELEPHONE
(860) 628-3200

HUMAN RESOURCE FAX
(860) 628-3211

GENERAL FAX
(860) 628-8056

SOUTHINGTON

September 18, 2024

Ms. Jolene Wruck

Director of Community Initiatives and Program Services
Community Foundation of Greater New Britain

74A Vine Street

New Britain, CT 06052

Dear Ms. Wruck:

On behalf of Southington Public Schools, |1 would like to thank you for the donation
for the Pre-KS5 tuition subsidy for 4 students in the amount of $11,056.00.

We appreciate your support and interest in our students in the Southington Public
Schools.

Sincerely,

it 2

Jennifer Mellitt
Director of Business and Finance
Southington Public Schools
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Steven G. Madancy
S o U T H I N GTO N Superintendent of Schools

Q Public Schools Frank M. Pepe

Assistant Superintendent of Schools

200 North Main Street, Southington, CT 06489 <* www.southingtonschools.org < Phone: 860-628-3202 +* Fax: 860-628-3205

Board of Education Southington, Connecticut
Curriculum & Instruction Committee Meeting
Technology Training Lab (Public Assembly Room)
Municipal Center, 200 North Main Street
Friday, September 13, 2024 - 9:30 a.m.

Members Present: Committee Chair Jasper Williams, Bob Brown

Member Absent: Terri Carmody

Administration Present: Director of Teaching and Learning Amy Zappone

School Staff Present: SHS Social Studies Assistant Department Leader Candace Patton, SHS Art and
Music Department Leader Sara Ossias, SHS World Language Leader Tina Riccio, STEPS Youth Prevention
Coordinator Megan Albanese, STEPS ABC District Champion Christina McKirryher, and STEPS Board
President Steve Nyerick

Meeting called to order at 9:30 a.m. by Committee Chair Mr. Williams.

Candace Patton presented a new curriculum titled, SHS Criminal Justice Course, which consists of four
comprehensive units. The first unit, “Crime and Law,” focuses on the purpose of the criminal justice
system with exploration of types of laws, categories of crime, and associated constitutional
amendments. Unit 2, “Law Enforcement”, examines the role of police officers, ethical standards of
policing, and police training throughout the country. In Unit 3, “Court System”, the curriculum dives
deeper into the different structures and branches within the United States justice system. The last unit,
“Corrections,” explores the prison systems in the United States including roles and responsibilities
within the system as well as rehabilitation programs.

Sara Ossias presented the SHS Color Guard Course - New Curriculum, including three units titled: Unit
1, “Performance”, Unit 2, “Dance and Body”, and Unit 3, “Mastering Visual Performance”. The
curriculum studies the art of performance at the individual and group level, while providing
opportunities for students to practice and apply the skills learned in real time. The curriculum includes
instruction on the techniques and application of dance and body movements, along with the use of
flags, sabres and rifles.

Board of Education

Colleen W. Clark, Board Chairperson - Jasper P. Williams, Vice Chairperson - Joseph Baczewski, Secretary
Robert S. Brown - Terri C. Carmody - Sean M. Carson - David J. Derynoski - Zaya G. Oshana - Cecil Whitehead
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Steven G. Madancy
S o U T H I N GTO N Superintendent of Schools

Q Public Schools Frank M. Pepe

Assistant Superintendent of Schools

200 North Main Street, Southington, CT 06489 <* www.southingtonschools.org < Phone: 860-628-3202 +* Fax: 860-628-3205

Tina Riccio presented the SHS World Language Units - Revised Curriculum, which included a revised
Unit 1 for French, Italian, Latin, Mandarin and Spanish courses for years 1-5. Within the curriculum, six
overarching themes repeat each year for all levels of language: Personal and Public Identities, Beauty
and Aesthetics, Global Challenges, Science and Technology, Families and Communities, and
Contemporary life. All units within the curriculum are culture focused, with grammar and vocabulary
serving as necessary tools to complete real world tasks in the target language.

Megan Albanese, Christina McKirryher, and Steve Nyerick presented an information session on STEPS-
ABC Launch, K-5. STEPS Asset Building Classrooms is a one-of-a-kind program tailored to the needs of
Southington students. It marries the best of the existing developmental asset building approach with
the key emotional intelligence concepts of acknowledging, recognizing, labeling, and communicating
emotions in yourself and others, as well as peaceful conflict resolution. The program is broken up into
10 monthly themes with 4 lessons per week. STEPS Asset Building Classrooms has been developed by
Southington educators, for Southington students and is meant to continue to "grow great kids.” STEPS
leadership shared that feedback from educators has been positive and with the support of teachers,
administration and the Board of Education, they hope to continue their work in creating inclusive,
caring school environments that help make buildings feel like home for students.

Committee members unanimously agreed to forward the above items to the full Board for review.
The committee approved the meeting dates for the 2024-2025 school year.
Meeting adjourned at 11:00 a.m.

Respectfully Submitted,

(i o

Amy Zappone
Director Of Teaching and Learning

Board of Education

Colleen W. Clark, Board Chairperson - Jasper P. Williams, Vice Chairperson - Joseph Baczewski, Secretary
Robert S. Brown - Terri C. Carmody - Sean M. Carson - David J. Derynoski - Zaya G. Oshana - Cecil Whitehead
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BOARD OF EDUCATION
SOUTHINGTON, CONNECTICUT

Informational Only Board Meeting Date _September 26, 2024

Decision Requested X Agenda Code 8D.

AGENDA REPORTING FORM

Agenda Topic: Policy 5117.1 — Homeless Children and Youth - New — Second Reading.

Summary of Issue: The Policy & Personnel Committee has reviewed Policy 5117.1 — Homeless
Children and Youth.

Background: The Policy and Personnel Committee reviews policies with the

administration to ensure they are current and appropriate.

Alternative Strategies: N/A

Cost (if applicable): N/A Funding Source: N/A

Beginning Date of Program or Project: N/A

Ending Date of Program or Project: N/A

Recommendation or Comment: Move that the Board of Education approve Policy 5117.1 as

presented by the Policy & Personnel Committee.

Titles of Attachments: j f é 2‘

1. DRAFT Policy 5117.1 Signature of Staff Member Submitting Report

e 77744&_,,4,7
Signature of Superintendeﬁt’éf Schools




Policy 5117.1
Draft



5117.1

Series 5000: Students
HOMELESS CHILDREN AND YOUTH

In accordance with federal law, it is the policy of the Southington Board of
Education (the “Board”) to prohibit discrimination against, segregation of,
or stigmatization of, homeless children and youth. The Board authorizes
the Administration to establish regulations setting forth procedures
necessary to implement the requirements of law with respect to homeless
children and youth. In the event of conflict between federal and/or state
law and these administrative regulations, the provisions of law shall
control.

Legal References:
State Law:
Connecticut General Statutes § 10-186 Duties of
local and regional boards of education re school
attendance. Hearings. Appeals to state board.
Establishment of hearing board. Readmission.
Transfers

Connecticut General Statutes § 10-253 School
privileges for children in certain placements, non-
resident children and children in temporary
shelters

Federal Law:
The McKinney-Vento Homeless Education
Assistance Act, 42 U.S.C. 8§ 11431 et seq., as
amended by Every Student Succeeds Act, Pub. L.
114-95.

Policy Adopted: September 2024
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BOARD OF EDUCATION
SOUTHINGTON, CONNECTICUT

Informational Only X Board Meeting Date _September 26, 2024

Decision Requested Agenda Code 9 a.

AGENDA REPORTING FORM

Agenda Topic: SHS — Criminal Justice Course— New Curriculum - First Reading.

Summary of Issue: The Curriculum & Instruction Committee has reviewed the SHS — Criminal
Justice Course— New Curriculum - First Reading.

Background:

Alternative Strategies: N/A

Cost (if applicable): N/A Funding Source: N/A

Beginning Date of Program or Project: N/A

Ending Date of Program or Project: N/A

Recommendation or Comment: The Board of Education Curriculum & Instruction Committee

is bringing the SHS — Criminal Justice Course — New Curriculum to the full Board for a First

Reading.

Titles of Attachments: @7/ /%7‘7/4\—

1. Course Proposal Signature of Staff Member Submitting Report

e 7?74//&447
Signature of Superintende%t/of Schools




Unit Overview
Unit Title: Unit 1: Crime and Law

Teacher: Candace Patten

Grade 10-12
Level/Course:

7-8 Blocks

Length/Dates:

Students will be able to understand the purpose of the United States criminal
justice system. Understand the concept of a crime along with the purpose of
laws. They will be able to analyze the different Constitutional amendments that
impact policing. Students will be able to analyze different case studies and
determine what type of crime was committed, outline the rights of the accused,
and determine if the accused was provided due process under the law.

Unit Summary:
2-4 sentences
describing the
main ideas,
content and skills

STt Ul Students will also develop interview skills by questioning a law enforcement

official to compare public opinion v. reality of the criminal justice system.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
CIV 9-12.12 Analyze how people use and challenge local, state, national, and international laws to

address a variety of public issues.

CIV 9-12.13 Evaluate public policies in terms of intended and unintended outcomes, and related
consequences.

CIV 9-12.14 Analyze historical, contemporary, and emerging means of changing societies,
promoting the common good, and protecting rights.

MW.Inq.4.b. Construct explanations using sound reasoning, correct sequence, relevant examples,
and pertinent details to contextualize evidence and arguments (e.g., chronology, causation,
procedure).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

1. Students identify the most credible and relevant evidence from a variety of sources to generate and
refine effective claims and counterclaims. (INQ 8, 9, 10, 11)

Transfer Goals (Vision of the Graduate)

May, 2024



List the long-term and/or school-wide independent student behaviors that this unit will address.
Delete the transfer goals that do not apply to your unit:

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.

SNINLGEVLGEEI S ELGLILG ) Understand the makeup and purpose of the criminal justice
What are the big picture system.

understandings that are Understand the source and purpose of laws.

HERNEIE ] CEETO (oSN pI CY(HIl Understanding the purpose of the different constitutional
places, and times? amendments that apply to policing.

Essential Question(s): What is a crime?

These questions are related

to the enduring Does the media provide a balanced picture of crime in the United
understandings and provide States or does it primarily provide sensational news coverage?
relevance for the learning in

the unit. What is the purpose of laws? Where do laws come from?

What protections does the United States constitution guarantee to
all people suspected and/or accused of a crime?

How have the protections of each amendment changed over time?

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

- What makes up the criminal justice
system.

- The sources of law in the United
States (constitutions, statues, and
regulations)

- Difference between a misdemeanor
and felony.

- The purpose of the 4th, 5th, 6th, 8th
and 14th amendment

- Identify the different systems within the
criminal justice system.

- Explain the purpose of the United States
Criminal justice system

- Explain the different sources of law and the
purpose of each source.

- Identify a misdemeanor versus a felony

- Explain the purpose of due process.

- Apply the different amendments to case
studies.

May, 2024



Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Role- You are one of the District Attorneys for Hartford county.

Audience- The accused and the people of Connecticut

Situation- A variety of cases have been sent to your office to review. Each attorney will have to
review a case and determine the following:

1. Was a crime committed? If so, what crime? (define it by CT statutes) If not, why not?

2. What charges will be given to the accused?

3. What rights does the accused have for each case?

4. Were any of the accused person’s rights violated? If so, how? If not, explain how due

process was fulfilled.

Product- In a class slideshow you will present your findings to the class. As a team of attorneys
we will discuss each person’s summary and if we should bring the accused person to trial.

Standards and Criteria for Success:
- Well written summary of your findings (your case to the class)
- Presentation of findings to class
- Discussion and evaluation of classmates findings
- Well written rationale answering the following question- Should the case be brought to trial?
Why or why not?

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?

y
2

. Summary of findings (accuracy, clarity, and analysis of case)

. Presentation to class (clarity, discussion, questions posed to classmates, and feedback to
each other)

3. Rationale determining if cases should be brought to tr

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

These will also be embedded below in the daily learning plan.
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Stage 3: Instructional Design

Learning Target: Success Criteria:

Students will understand the purpose of the - Will be able to create a well worded

criminal justice system in the United States. explanation about the purpose of the
criminal justice system in the United
States.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticipatory Set:

Ask students:

What is criminal justice?

What makes up the criminal justice system in the United States?

What is a crime?

Pick a picture they think best represents their own image of a law- share it on the class
JamBoard.

When students are done have them pair-share (in groups of two or their PODs)
Have each group write down on the first colored paper their response.

Direct Instruction

Go over the definition of the criminal justice system with the class.
Difference between a criminal case v. civil case

Difference between felony or misdemeanor

Look over what they wrote on their paper- do they need to change anything, add anything? Write
in a different color pen or marker.

Activity- Individually
What is the purpose of the criminal justice system?
Have students read through- Did they commit a crime?
While they are reading they will have to determine whether criminal conduct took place.
Have students pair up and discuss what they think.
As a group they will have to come to a consensus if a crime was committed and provide a
rationale?
- Share out to the whole class.

In the United States who would decide if each person committed a crime?
Why do we have a criminal justice system?

Discussion and Direct Instruction
Go over the institution of social control and purpose.
Go over the two models of criminal justice system- Crime Control Model and Due Process Model

While going over the models - Have students write pros and cons for each model.
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Review the images everyone posted on the JamBoard about their perception of the criminal
justice system.

- Compare this to the poll taken by NCSC about the public opinion and criminal justice
system.

Why do you think public opinion has declined about the criminal justice system in the
United States?

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Questions for students to answer at the end to assess understanding

1. Given what you know about crime in the United States, do you think the criminal justice
system is a strong institution for social control? Why or why not?

2. What are ways we can improve public opinion about the criminal justice system? Either
individually or with a partner create an idea to help improve public opinion.

Learning Target: Success Criteria:

| will be able to understand the different types of - Effective research about crime

crimes in the United States and the state of - Summarize their research citing sources
Connecticut. - Creating a tip sheet to protect people from

becoming a victim of a crime.
| will be able to create a tips sheet for people to
protect themselves from becoming a victim of a
crime.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticopry set:

What is a crime?

What are the different types of crimes?

What are the most common crimes in Southington? Connecticut? United States?

Lesson- Direct instruction and discussion
Go over the definition of crime and discuss the different types of crimes in the United States and
Connecticut

Stations:

Each station has a story that the students need to read.

As a group they will have to decide what type of crime is being committed.
Create a list of tips to help people not become victims to this type of crime.

Discussion
Discuss groups answers as a whole class.
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Direct Instruction-

Go over the causes of crime and victimization

Who is a victim? Who reports crime? What is the most common crime in the United States?
Connecticut?

Student Research:

Students will research the different types of crimes in Connecticut (selecting four different towns
and cities).

Students will also research the latest information about victimization
https://bjs.ojp.gov/data-collection/ncvs

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Students will create a summary of their research to present to the class or small groups.
They will then pick one of the crimes they researched and create a tip sheet for people not to
become a victim to that crime.

Learning Target: Success Criteria:

| will be able to understand the United States - Write a well-written response that explains
Constitution and the impact on the criminal the impact the United States Constitution
justice system. has on law enforcement.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticipatory Set:

- What is the purpose of laws?

- How does the United States Constitution protect the people?

- What impact do you think the United States Constitution has on policing?
Provide a story about a police officer searching a house and have students discuss if this search
was legal or not?

Discussion:
- Discuss the above questions and scenario
- This will lead into the 4th Amendment- what is the purpose of this amendment? What are
the limitations to this amendment? When is a search legal?

Station 1: 4th Amendment
(what is a search warrant? When is one needed? When is one not needed? How does a police
officer obtain a search warrant? What are the different standards of proof?)

Court Cases for this amendment
- Florida v. J.L. (2000)
- lllinois v. Wardlow (2000)
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- Terry v. Ohio (1968)

- Sandoval V. California (1994)

- Map v. Ohio (exclusionary rule)

- Hudson v. Michigan (2006)
Should government drones be allowed for police surveillance or is this violation of people’s
privacy?

Station 2: 5th Amendment

(What is a grand jury? What is the purpose of a grand jury? What is double jeopardy? What is the
purpose of double jeopardy? What is self-incrimination? What protections does the accused have
under this amendment?

Court cases for this amendment
- Benton v. Maryland (1969)
- Brown v Mississippi (1936) (coerced confession)
- Mallory v. Hogan (1964) (self-incrimination)
- Miranda v. Arizona (1966)
- Rhode Island . Innis (1980) (extension of Miranda)
- Dickerson v. United States (2000) (extension of Miranda)

Should the accused be mandated to take the stand? Why or why not?

Station 3: 6th Amendment

(What does speedy and public trial mean? What is an impartial jury? Why is it important to have an
impartial jury? What is ineffective assistance of counsel? What does a defendant need to show for
there to be ineffective assistance of counsel?)

Court Cases for this amendment:
- Klopfer V. North Carolina
- United States v. Marion (1971)
- Twining v. New Jersey (notice of charges)
- Pointer v. Texas (1965) (right to question opposing witnesses)
- Williams v. lllinois (2012)
- Gideon V. Wainwright (1963) (right to counsel)
- Alabama v. Shelton (2002)
- Gilbert v. California (police line ups)

Should the 6th amendment be revised? Why or why not?

Station 4: 8th Amendment
(what is bail? What is excessive bail? What is cruel and unusual punishment?)

Court cases for this amendment:
- Timbs v. Indiana (2019)
- Robinson V. California (1962)
- Wilkerson v. Utah (1878- Supreme court defines what is cruel and unusual?)
- Weems V. United States (1910- Supreme court changed definition of cruel and unusual)
- Trop v. Dulles (1958)
Question
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- Is Capital Punishment cruel and unusual? Why or why not?
Station 5: 14th Amendment

In each station students will have to read the amendment and complete the following:
1. Write down in their own words the definitions.
What impact does this have on law enforcement?
- What can law enforcement do?
What are some restrictions on law enforcement?
What is the purpose of this amendment?
How has the interpretation of this amendment changed over time?
Predict what can be some potential challenges to this amendment in the future

B wh

Extension: Create their own scenario for the classmates to read and determine if there was a
violation of due process.
Class discussion:

- Discuss findings, questions, and the amendments as a whole class.

- Which amendment do you think is the most protective of the rights of the accused? Explain

Individual Work/Assessment
Have students read different scenarios- which amendment applies? Did law enforcement violate
the accused rights? If so, how? If not, why not?

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative checks on the amendments after stations

Learning Target: Success Criteria:
| will be able to pose questions to our guest speaker - Creating both supporting and compelling
to better understand the criminal justice system. questions
- Well written response to the essential
| will be able to compare and contrast the public question
perception of the criminal justice system to the actual
day to day life of a person in the field.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Invited guests to demonstrate the daily life of a police officer.
Students will create questions for the guest speaker to discuss their day-to-day activities, the
criminal justice system (amendments/due process, and other questions they might have)

Note: Before the guest speaker comes in- teacher needs to go over interview skills (how to ask
questions, how to take notes, and how to ask follow up questions)
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After the interview students will have to answer the following questions

1. How has your perception changed with regard to the daily activities of law
enforcement?
2. Do you think the news media are obligated to present a balanced picture of the

overall crime problem and reduce their presentation of sensational crimes? Why or
why not?

Note: Have students write a thank you letter to the Guest Speaker.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Rubric
Developing Questions
Short answer response to wrap up questions

Resources
Any materials and resources related to Stage 3 learning activities.

Past and present crime
https://www.thoughtco.com/crime-and-punishment-4132972

Confidence in the institutions graph
https://news.gallup.com/poll/394283/confidence-institutions-down-average-new-low.aspx

Book:
https://www.crf-usa.org/images/pdf/cja_teachers_sample.pdf

Curriculum

https://resources.finalsite.net/images/v1586886211/bectonhsorg/km1xwoz5lvupg9fkgmgs/CriminalJustice.pd
f

Newman case
https://www.govinfo.gov/content/pka/USCOURTS-ctd-3 _19-cv-00980/pdf/lUSCOURTS-ctd-3_19-cv-00980-2.

pdf

B Critical Thinking Questions
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Unit Overview

Unit Title: Unit 2: Law Enforcement

Teacher: Candace Patten

Grade 10-12

Level/Course:

Length/Dates: 10-11 Blocks

WLNETIL G ET)Al Students will be able to understand the different roles of police officers and how
2-4 sentences some of these can be conflicting. They also will be able to understand the
describing the ethical standards of policing along with requirements, training, and standards in
main ideas, the field of law enforcement. By the end of the Unit they will have to create their

e aI IR own solution of universal standards, training, and requirements for all police
of the unit. officers in the United States.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
CIV 9-12.12 Analyze how people use and challenge local, state, national, and international laws to
address a variety of public issues.

CIV 9-12.13 Evaluate public policies in terms of intended and unintended outcomes, and related
consequences.

CIV 9-12.14 Analyze historical, contemporary, and emerging means of changing societies,
promoting the common good, and protecting rights.

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

These will be the “practices” that guide your discipline (ie: Mathematical Practice Standards,
Science and Engineering Practices, etc).

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and
exploring possibilities.

Collaboration Transdisciplinary Goal:
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Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Citizenship Transdisciplinary Goal

Students demonstrate an empathetic understanding of social issues and value different perspectives so that
they can contribute to local and global communities.

Enduring
Understanding(s):
What are the big
picture
understandings that
are transferable
across contexts,
places, and times?

Essential
Question(s):

These questions are
related to the
enduring
understandings and
provide relevance for
the learning in the
unit.
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Describe the different functions of federal, state, and local law
enforcement agencies.

Describe the different roles police officers take based on geographic area,
crimes, and public perception.

Analyze the different police structures and determine if there should be
universal standards in the United States.

Describe and defend the main characteristics every police officer should

possess.

Describe the public attitude towards law enforcement and create a solution
to improve this attitude.

Each EQ listed should correspond to at least 1 or more EU above.
What are the different functions of law enforcement in the United
States?

Why do you think the United States has so many different law
enforcement agencies?

What is the role of a police officer? What is the most important role?

Should there be universal standards for police officers in the United
States?

What are the most important characteristics a police officer possesses?

How has public perception of law enforcement impact the safety of police
officers?




What will students know...

Factual information, vocabulary and basic

What will students be able to do...
Skills, processes and/or knowledge that are related
to each indicator and which students will be able to

concepts related to each indicator

- There are different functions of law
enforcement (local, state, federal)

- Police officers take on different roles
based on geographic area and crime.

- The structure and standards of police
officers are different across the United
States.

- Certain characteristics are needed in
order to be an effective police officer.

- Public perception has impact law
enforcement across the United States

- The ethical code of conduct for law
enforcement.

use in new contexts/with new material

- Analyze why the United States has so many
different law enforcement agencies.

- Analyze the different roles police officers
have across the United States

- Develop standards, requirements, and
training for all police officers in the United
States.

- Explain the most important characteristics
police officers need to possess to be
effective at their job.

- Analyze public perception of law
enforcement and develop a solution to
improve this perception.

- Identify the ethical codes of conduct for law
enforcement.

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Law Enforcement.

Purpose: | will be able to create the standards, requirements, and training that all police officers
should have in the United States.

Role: You are part of the Police officer Training and Standards Council
Audience: Law Enforcement around the United States and the American Public

Situation: You have been tasked with developing Universal training, standards, and requirements
for law enforcement around the United States. You will have to present this to the Commissioner of
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Product: You will have to determine and create the standards, requirements, training that you think
law enforcements should possess in the United States. You will need to provide a rationale of why
your plan would be the most effective. You will have to present this to the Commissioner of Law
Enforcement.

Standards and Criteria for Success

- Creating a plan for universal training (have all required elements standards, requirements,
and training)

- Strong support for your claims (used from class discussion, research from the unit, or further
research you conducted)

- Providing a rationale of why your plan would be the most effective

- Presenting your information to the Commissioner

- Answering questions from the Commissioner

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

https://portal.ct.gov/POST

https://www.certifyfit.com/chip-test/

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

For homework and during one of the lessons have students write up a confidence in law
enforcement survey

- This survey would then be given out to the public to understand the current perception of
law enforcement.
- This can be created by the class

This is a public website of all facebook post about Policing in America

https://www.plainviewproject.org/

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

These will also be embedded below in the daily learning plan.
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Stage 3: Instructional Design

Learning Target: Success Criteria:

| will be able to understand the different - Research and summarize the function and
functions of law enforcement in the United requirements for the assigned agency
States.

| will be able to draw their own conclusions
about the effectiveness of our law enforcement

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticipatory Set:
What do you think are the functions of law enforcement at the following levels: (provide
examples)

A. State

B. Federal

C. Local

Direct Instruction and Discussion
- Using a Peardeck or Google Slide go over the different levels of law enforcement.
- Explain the functions of each level
- Go over the generalizations about law enforcement in the United States
- Demographics of law enforcement

Assess Students Knowledge with different scenarios (LT 1)
Students who need to reach and go into a group with the teacher.

Group work (or pairs)

Each group will be given one of the following organizations and they will have to write up
the responsibilities for that specific employment. Along with requirements to be an agent
within that system.

Airports

Highway Patrol

Park Rangers

Animal Control

Watercraft officers

Colleges and Universities (can pick a few different colleges)
FBI

U.S. Secret Service

DEA

US Marshals Service

Bureau of Alcohol and Tobacco, Firearms (ATF)
U.S Immigration and Customs enforcement

FRX--"IOMmMUOW)
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M. US Custom and Border Protection

They will have to put either a slide or diagram together to share with the class what they
found.
- This can be a gallery walk or presentation (based on classroom)

Gallery Walk or Presentation
When students are walking around they will fill out a graphic organizer
- Function
- Responsibilities
- Questions
- Other important information

At the end of the Gallery Walk or Presentation

Students will be given scenarios and they will have to explain the following:
- Which agency would take the lead? Why?
- Who should the intelligence gathered be shared with? Why?
- Who would receive credit for success and blamed for failures?

They will also have to answer the following question
Why do you think the United States has so many different law enforcement agencies?

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Wrap up after the Gallery Walk
- Scenarios and questions
- Last question answered

Learning Target: Success Criteria:

| will be able to write a clear argument on - Write a strong claim

whether or not there should be universal - Use strong evidence to support your claim
standards for police officers. - Answer in complete sentences and

elaborate using critical thinking skills.
- Display effective inquiry skills (review
inquiry rubric)

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticipatory Set:

Have students read the oath that police officers need to take and answer the following:
- What is the role of a local police officer? What are their responsibilities?
- What requirements do you think police officers need in order to apply?
- What training do you think police officers receive?
- Are there national standards for training?
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Direct Instruction:
- Go over the role of local police officers
- Discuss some standards and structure of police
- Go over PEPPAS
- Have officer Valentine come in and discuss his training, requirements, and structure
of Southington
Have students take an example of a written test
Provide examples of the oral exam
Provide examples of physical exam

Independent Research

- Students will pick a local police department and research the requirements and
standards

- They can call the police department and interview

- Students will then pick a police department in another state and research the
requirements and standards

- They will share what they found on a google document or slides

- Students will review what the class found.

Discussion about what they found about standards
Wrap up question for students to answer (assessment)

- Using what they found, discussed answer the following prompt:
- Should there be universal standards for police officers?

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Argumentative response

Learning Target: Success Criteria:
I will be able to understand and identify certain - Explain the most important characteristics
characteris police officers need to possess to be police officers should possess.

effective at their job.

| will be able to understand the challenges police
officers encounter trying to conduct their job. - Create a solution for community policing
to be most effective in the city.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticipatory Set:
What characteristics do you think police officers should possess?
Discussion of Do now

Direct Instruction
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- About characteristics and the situations police officers will encounter on the job.
- Go over the different roles and conflicting roles they will encounter

Have students answer the following question
- Which characteristics do you think are most important for police officers to possess?
Why?

Reading about the challenges police officer encounter

Discussion in groups about what they read and how do we solve this problem?
- Each group comes up with a solution and shares out to the class.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Scenario
- Students will be given a community police officer and they will have to develop a
solution to the problem.

Learning Target: Success Criteria:

I will be able to understand and identify the - ldentify the ethical codes of conduct
ethical guidelines of policing.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticipatory Set:
- What are ethical guidelines?
- What do you think are the ethical guidelines for law enforcement?

Reading about ethical codes in law enforcement
- Have them create a list on chart paper
- Each group walks around the room and reads other groups (add or take anything off
that group might have missed)

Discussion about ethical codes
- Should there be any other ethical codes added? Why or why not?
- Should any of the codes be clarified?
- Why is it important to have ethical codes of conduct?

Assessment
- Students will be given a series of scenarios
- They will have to identify if any of the codes of ethics was violated by law
enforcement.
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- Explain why it was violated

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Learning Target: Success Criteria:

- Develop a creative solution to improve
| will be able to create a solution to change public perception

public perception of law enforcement in the
United States.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticipatory Set:
- What is the public perception of law enforcement?

Discuss what they think

Independent Work:
Have them review the charts and polls on confidence in policing
Have them visit the following site: https://www.plainviewproject.org/

Have students write up their own summary about public perception

Discussion of public perception-
What do you think has impacted this perception? (what recent or past events)

Class develop their own survey to determine public perception of policing
- Create a list of questions
- Determine who to share it with, where to post, who is the audience
- Create their own hypothesis (predict if the perception has improved?)

Either independent or pairs (their choice)
- Create a solution to improve public perception of law enforcement
- Can be a commercial, poster, TV show, book, Social Media site, your choice

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

- Creativity strand of rubric (4’c’s)
- Reasoning Stand of rubric (4’c’s)
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Unit Overview

Unit 3: Court System

Unit Title:

Teacher: Candace Patten

Grade 10-12

Level/Course:

Length/Dates: 8-9 Blocks

WO ETA Students will examine and explore the criminal justice system in the United
2-4 sentences States. They will be able to distinguish between federal and state crimes, the
describing the different roles of people in the court system, and the juvenile justice system.

main ideas,
content and skills
of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
CIV 9-12.12 Analyze how people use and challenge local, state, national, and international laws to
address a variety of public issues.

CIV 9-12.10 Analyze the impact and the appropriate roles of personal interests and perspectives
on the application of civic virtues, democratic principles, constitutional rights, and human rights.

INQ 9-12.10 Construct arguments using precise and knowledgeable claims, with evidence from
multiple sources, while acknowledging counterclaims and evidentiary weaknesses

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

These will be the “practices” that guide your discipline (ie: Mathematical Practice Standards,
Science and Engineering Practices, etc).

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
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Enduring | will be able to understand the different types of courts in the United
Understanding(s): States.

What are the big

picture | will be able to understand the effective components of an argumentative
understandings that essay.

are transferable

across contexts, | will be able to examine the juvenile system process

places, and times?

| will be able to identify risk factors leading to juvenile crime.

| will be able to distinguish between the federal and state court systems

| will be able to evaluate case scenarios to send citizens to correct courts.

Essential

Question(s): - What is the purpose of the American judicial system?

These questions are - What are the benefits of the dual court system?

related to the - What are the components of an effective argumentative essay?
enduring - Should we change the juvenile system of justice in the United
understandings and States?

provide relevance for - What is the difference between the federal and state court systems?
the learning in the

unit.

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

- The functions of each court in the
United States

- The key players in the American court
system

- The difference between federal and
state court systems.

- The juvenile process of justice

- The risk factors of juvenile crime

- The components of an effective
argumentative essay

- Analyze if our court system is meeting its
purpose of “do justice”

- Evaluate case scenarios to send citizens to
the correct court systems.

- Analyze the juvenile process of justice in the
United States and determine if we need to
change it.

- Write a well-written argumentative essay
addressing one of the issues in the
American judicial system.

Stage 2: Evidence of Student Learning

Performance Tasks
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Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

e Goal- | will be able to research a topic and present an effective argument using strong
evidence.
e Role- Active American Citizen trying to make a difference
e Audience- The government
e Situation
As an American citizen you want to present your argument to Congress explaining what needs to
be accomplished when it comes to our justice system.
You can pick from the following topics (but not limited to these topics)
You will have to research your topic, find strong evidence, and write an argumentative piece
explaining your claim.
Topics
- Should there be mandatory minimum sentences?
- How can we reform our incarceration system?
- Should juveniles be charged as adults?
- What are the best methods for rehabilitating juvenile offenders?
- Should we have professional juries?
- Should jury duty be a requirement?
- Should all juries be allowed to ask witnesses questions?

e Product/Performance/Purpose- Argumentative piece that can be a speech, slides,
canva, video, Podcast
e Standards and Criteria for Success

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
Critical thinking rubric (reasoning and argument)

Other Evidence
Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

These will also be embedded below in the daily learning plan.

Staie 3: Instructional Desiin

Learning Target: Success Criteria:

| will be able to understand the different roles - Research court system

and functions of each court system. - Create a product to display your court
system to the class

| will be able to explain if the American court - Effectively present your court system to

system is fulfilling its purpose of “justice” members of the class

- Thoroughly answer the essential

questions using evidence from what you
learned.
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Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Hook

- What is justice?

- What does it mean justice should be blind?

- Do you think our system of justice is fair in the United States? Why or Why not?
Discuss hook

Direct instruction
- Go over the purpose of the court system
- Alittle of vocab

Group work
- Have each group research one of the courts systems
What is the job of that court system?
Essential vocab for each court system
Important information
Current information about this court system
Have each group share out what they found to the whole class (can be gallery walk,
presentations)
- Members of the class should have a graphic organizer to fill out for each court system

Assessment

Students will answer the following questions
1. What are the benefits of having a dual court system?
2. The first purpose of our court system is to “do justice.” Given what you know about
the American Court System do you think justice is done, why or why not?

Learning Target: Success Criteria:
| will be able to understand the key people in the - Identify the different positions in the court
American court system. system

- Analyze the job of a prosecutor
(challenging parts of the job and
rewarding)

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Do now:
Provide a list of job titles in the court system (have students in pairs try to match up jobs and
descriptions)

Discuss what they matched up.

Activity
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- Have each pair of students research the different jobs in the court system.

- They will have to put together a poster, pamphlet, or slide explaining the job, job
qualifications, salary, challenges, and rewards of each job.

- Have students go around the room and read through the different jobs

Assessment

What do you think is the most challenging part of a prosecutor job?

Learning Target: Success Criteria:
I will be able to distinguish between the federal - Evaluate case scenarios to send citizens
and state court systems. to correct courts.

- Create CT court system map

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Do Now:

Give each group a couple of scenarios and ask if this would be seen in a state court or federal.
Discuss:

Why are there different court systems?

Go over the difference between state and federal court system
- Provide handout from Icivics - CQ map

Activity
- Students will play the court quest game on Icivics and evaluate case scenarios

After activity discussion:
- What did all the cases that made it to the Supreme Court have in common?
- What happened when someone lost a case but they wanted to keep fighting?
- Why are certain cases harder to match?

Assessment

Create their own system map of the state of CT

Learning Target: Success Criteria:
I will be able to examine the juvenile system - Conduct authentic research
process. - Identify risk factors of juvenile crime
- In a well written response, Evaluate the
I will be able to identify risk factors leading to juvenile justice system
juvenile crime

Learning Activities
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What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Do now
- Write juvenile justice on the board
- Explain that juvenile means a “young person” and when combined with justice,
means “of or belonging to youth.
- So juvenile justice is a system for young people accused of breaking the law.

Have students read the following and they write yes, no, unsure about each question. They
need to have reasons to support their answers

1. Should a juvenile who breaks the law receive the same penalty as another juvenile
who did the same thing?

2. Should a juvenile who committed an offense in the past receive a greater penalty for
a new offense?

3. Should judges be free to decide the sentence that is best suited for each juvenile?

4. Should a juvenile who breaks the law be treated the same as an adult who breaks
the law?

Students share out responses

Ask the following to groups
- How do you think juveniles should be treated in the justice system?

Direct instruction
- History of juvenile justice system
- Have students take notes (cause and effect)
- Questions to ask during instruction:
¢ What effect did some tough-on-crime policies have for our youth offenders?

Group work or individual work

- Have students review charts on “risk factors sometimes related to juvenile crime”

- They should explain the meaning of each factor and why it might be a risk
Question for group to answer- What are some other factors that might serve to lessen the
effect of risk factors?

Assessment

From what we have discussed, researched, and read do you think our system for juveniles is
fair? Why or why not?

Have students conduct a mini-debate
- Teaching point to go over strong evidence and claims

Resources

Any materials and resources related to Stage 3 learning activities.
-icivics
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Unit Overview

Unit Title: Unit 4: Corrections

Teacher: Candace Patten

Grade 10-12

Level/Course:

Length/Dates: 12-13 Blocks

LN ETA Students will be able to understand the makeup of the prison system in the
2-4 sentences United States. Along with evaluating the effectiveness of rehabilitation
describing the programs. Students will also be able to understand the requirements for
main ideas, correction officers and issues they face.

content and skills
of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
CIV 9-12.12 Analyze how people use and challenge local, state, national, and international laws to
address a variety of public issues.

CIV 9-12.13 Evaluate public policies in terms of intended and unintended outcomes, and related
consequences.

CIV 9-12.14 Analyze historical, contemporary, and emerging means of changing societies,
promoting the common good, and protecting rights.

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

These will be the “practices” that guide your discipline (ie: Mathematical Practice Standards,
Science and Engineering Practices, etc).

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering,
and exploring possibilities.

Collaboration Transdisciplinary Goal:
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Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Citizenship Transdisciplinary Goal

Students demonstrate an empathetic understanding of social issues and value different perspectives
so that they can contribute to local and global communities.

Enduring | will be able to analyze the effectiveness of the United States Federal
Understanding(s): Bureau of Prison system.

What are the big

picture | will be able to understand the different types of incarceration facilities in
understandings that the United States.

are transferable

across contexts, | will be able to evaluate the criteria to become a correction officer.
places, and times?

| will be able to understand the rights of inmates.

Essential Is the United States fulfilling the mission statement of the Federal Bureau
Question(s): of Prisons?

These questions are

related to the What are the functions of the different types of incarceration facilities in the
enduring United States?

understandings and

[f)CRCIC\EToI=R eI \Vhat criteria should every correction officer have in order to be successful
the learning in the at their job?

unit.

Should convicted felons have constitutional rights?

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

Types of prisons Analyze and investigate various types of prisons
Criteria to become a correction officer
Constitutional rights related to prison rights

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Apply constitutional rights to situations and
scenarios

Explain and define the role and responsibilities of a
correction officer including how it differs from
system to system
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Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

e Goal- To research the prison system in the United States and determine if we are
reaching the mission statement of the Federal Bureau of Prisons. To explain the
strengths and develop suggestions to improve our system.

e Role- You are hired by the Federal Government to audit the Prison system in the United
States. You need to report back to the President how effective our Prison system in
meeting the mission statement of the Federal Bureau of Prisons.

e Audience- President of the United States

e Situation- Within 5 years of prisoners release 70% of the individuals will reoffend.
Norway has one of the lowest rates of 20% within 5 years. As a country our mission is
to “improve opportunities to assist offenders in becoming law-abiding citizens.” As a
community you need to research the prison system in the United States. Identify the
strengths, what is wrong, and develop solutions to improve our system in the United
States.

e Product/Performance/Purpose - This can be your choice (should be creative, provide
critical thinking skills, and address the issue)

e Standards and Criteria for Success

- Conducts authentic research using valid and reliable sources
- lIdentifies concerns and develops unique solutions
- Provides own conclusions

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

https://www.prisonstudies.org/highest-to-lowest/prison population rate?field region taxonomy ti
d=All

Staie 3: Instructional Desiin

Learning Target: Success Criteria:
I will be able to understand the purpose of the - Understand the mission statement of the
Federal Bureau of Prisons. Federal Bureau of Prisons.
- TIwill be able to research a type of
I will be able to explain and understand the incarceration facility in the United States
different types of incarceration facilities in the - Iwill be able to explain the different type
United States. of incineration facilities to my
classmates.
- Twill be able to understand the different
types of incarceration facilities in the
United States.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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Do Now:
What do you think is the purpose of prisons in the United States?
Have students write down - then have class discussion

Learning Target 1

On board- have the Federal Bureaus of Prisons (BOP) mission statement (established in
1930 under President Hoover)

“To protect society by confiding offenders in a controlled environment of prisons and
community based facilities that are safe, humane, cost-efficient, and appropriately
secure, and that provide work and other self-improvement opportunities to assist
offenders becoming law-abiding citizens.”

Unpack this statement and discuss what does this mean. What is the purpose of our
prisons?

Have the class write up the goals of the BOP and explain to them at the end of this unit
they will be determining if the BOP is meeting this goal and will have to develop
solutions. (goals can be on a classroom document, around the room- but it definitely
needs to be something the class can refer back to)

To assess knowledge of this part of the lesson- have students write their thoughts about
this goal- What is the goal? Do you think it’s attainable? Why or why not? What needs to
be in place in order for this goal to be met?

Learning Target 2

Explain that incarceration facilities have 3 distinct jurisdictions (federal, state, and
local)

Have the class either divide up in groups or you can do a jigsaw. Have students pick a
different type of incarceration system in the United States. They will have to research the
system. Explain what the system is, functions, what facilities are like, what is it like for
inmates in this facility, how many we have in the United States, programs avaiable for
inmates, what type of security is used, majority of offenders (demographics, what they
are charged with, age, reading level, etc.)

1. Federal Prisons
- Ulramaximum
- Minimum security
2. State Prisons
- Maximum Security or Supermax
- Minimum security
- Women’s prisons
- Juvenile Detentions
3. Local
- Jails and/or lockups

Resources:

https://bjs.ojp.gov/
https://www.bop.gov/

Students will have to research and then explain their facility to classmates. Classmates
will have to take notes on a graphic organizer.
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Assessment
List any formative or summative assessments that should be administered within this learning sequence.

After reviewing the different systems
1. List some of the characteristics of the incarceration population
2. ldentify some of the procedures that institutions employ to maintain security and order
3. What are some of the common services and programs available to inmates?

Do you think the programs we are using are effective? Why or why not?

Optional: Read the following quote and do you agree or disagree with Angela Davis, why or why
not?

“Prisons do not disappear social problems, they disappear human beings. Homelessness,
unemployment, drug addiction, mental illness, and illiteracy are only a few of the problems that
disappear from public view when the human beings contending with them are relegated to cages.”
— Angela Davis, June 19, 2020

Learning Target: Success Criteria:

| will be able to understand and explain the profile of - Able to develop criteria for a an effective

a correctional officer and some of the issues they correction officer

face. - Able to research and explain one issue
correction officers face and a solution to

| will be able to effectively interview a former help this issue.

correction officer. - Develop questions for the interview

- Take effective notes of the interview and

develop follow up questions while
interviewing

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

May, 2024



Notes: There are appropriately 339,000 correction officers in the United States.

- 57% in state prisons
- 39% local jails
- 4% federal prisons

70% male, 30% female

67% white, 29% black, 1% Asian, 14% Hispanic or Latino

Texas has the highest number of correction officers(48,000) and Vermant has the lowest (550)
Do Now: What do you think are the requirements to become a correctional officer?

Have students come up with answers

Most common Requirements:

At least 18 years old

Drivers license

Passing physical and psychological test
Good Communication skills

High School diploma or GED

oL~

Will go through training. Some states have training academies. This can last from a few weeks to 6
weeks (depending on the state).

Along with on-the job training with a mentor
BOP requires officers to complete 200 hours of formal training during the 1st year.

B. Students will develop questions to interview a former correction officer to understand what the
job of a correction officer is like, issues they face, requirements, and day-to-day jobs.

- Have them research correction officers' jobs and issues they face to help develop questions
and have knowledge before the interview.

C. Have a correction officer or former correction officer (security) come into the classroom to be
interviewed. (I would have both male and female come in)

Notes: Go over interview skills (listening, taking notes, follow up questions, etc.)

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

What are suggestions to recruit highly qualified individuals to become correctional officers?
What characteristics should they possess? Skills? Abilities?
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Learning Target: Success Criteria:

| will be able to understand the different rights of - Explain the different rights of inmates
inmates. - Analyze the rights and draw own
conclusion if inmates have to many rights
or if there should be other constitutional
rights that should be extended

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Do Now:
What do you think are the inmate rights? What constitutional rights do inmates have in
prison? Explain

Discuss Do now with class and then do a mini lecture about inmate rights (1st, 8th and 14th
amendment)

What prison conditions are 8th amendment violations?

Students will research a court case where an inmate is suing the government over a
violation of their rights. They will write a brief summary and share it with the class.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Students will write their own conclusion about inmates rights.
- Should there be more extensions of constitutional rights? Why or why not?
- Do inmates have too many rights? Why or why not?

Or you can ask this question
- Should convicted felons lose civil rights? If yes, which ones? If no, why not?

Learning Target: Success Criteria:

- Explain the two most common ways

| will be able to explain the two most common inmates are released
ways that inmates are released from prison and - Draw my own conclusions about the
compare these ways in frequency used. effectiveness of rehabilitation in prisons

| will be able to determine the effectiveness of
the success of prison in achieving deterrence
and rehabilitation.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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Resource: https://crimesolutions.ojp.gov/topics/corrections-reentry?ID=2

Do Now: Cause of deaths of inmates in State Prisons

[ Accident 1.1%
[ Execution 0.5%
1 Homicide 2.5%
[ Suicide 6.8%
[ Missing 0.6%
[ Drug/alcohol  2.8%
intoxication
[ lliness 85.6%

Have students analyze and discuss the above chart

Or
You can give a case about a person that is up for parole and have class discuss if this
person should be released, Why or why not?

After discussion:
What are the different ways inmates are released?

Go over terms
Commutation
Parole

Good Time
Mandatory release
Clemency

Pardon

oarON=

Go over release and what inmates are given when released and statistics on getting
arrested in the 9 years of being released.
Mini-lecture

Questions for students to answer

1. Do you think anything can be done to lower recidivism rates among offenders? Why
or why not?

2. In your opinion, should prisoners be allowed to reduce their time in prison through
parole or good time? Why or why not?

3. What do you think is the biggest impediment for reentry, and what can be done about
it?

4. Should convicted felons lose civil rights? Why or why not?

Assessment
List any formative or summative assessments that should be administered within this learning sequence.

Questions to answer
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*Optional prior to performance task if time permits.

Learning Target:

Success Criteria:

| will be able to evaluate a local rehabilitation
program.

Learning Activities

- Effectively research a local rehabilitation
program

- Evaluate its effectiveness

- Develop suggestions to improve program

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

rehabilitation programs.
- Get written or online material

Consider these specific issues
- What are the goals of the program?

- Is instruction adequate?

useful are the skills being taught?

Have students contact a local prison or jail and arrange an investigation on one or more

- Access how successful the program is at achieving its goals.

- Are the goals of the program clearly defined in some document?
- Is the program administered in an effective way?

- Is there adequate equipment (if applicable)?
- Will the skills learned during the program help inmates when they are released? How

- How likely are inmates to successfully complete the program?

- Does the program have an evaluation component that would allow officials to
determine the program's success and failures?

- What are some suggestions to improve the program?
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Southington High School

Criminal Justice
Course




UNIT 1 CRIME AND LAW

Students will understand:
- Purpose of the criminal
justice system
- Purpose of law

- Concept of crime
- Analyze constitutional
amendments
4 4

- Develop interview skills



PERFORMANCE TASK

Students will act as a district attorney for the State of

CT. They will have to review cases that are sent to their
office and decide the ¥ollowing:

o Was a crime committed, if¥ so what
crime?

accused?

e e What charges will be given to the
= a——e e Were all constitutional rights upheld?

Lastly, students will present their
findings to the class.




UNIT 2: LAW ENFORCEMENT

Students will understand: .

o Different roles of police
officers

o Ethical standards of policing

o Police training

e Standards in law J
enforcement throughout our
country

g
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Unit 2 Performance Task

Students will create the standards, requirements, and training

that all police officers should have in the United States.

Students will provide a rationale of

why their plan would be most

e effective. They will present their plan
to their class.




UNIT 3: COURT SYSTEM

Students will: .
e Examine the criminal

justice system in the
United States, including
the diifferent structures
and branches

e Distinguish between
diiferent roles of people
in the court and the
juvenile justice system.




Unit 3 Performance Task

Students will research a topic (of their choice- which is
connected to unit themes) and present an effective
argument on how they would improve the criminal
justice system in the United States.

Example of topics:

Should there be mandatory minimum sentences?

How can we reform our incarceration system?

Should juveniles be charged as adults?

What are the best methods for rehabilitating juvenile
offenders?

Should we have professional juries?

- Should jury duty be a requirement?

- Should all juries be allowed to ask witnesses questions?

EE——————
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UNIT 4: CORRECTIONS

Students will under tand
e The makeup of the prison
system in the United States.

e The requirements for

orrection officers and issues
they Eace.
Students will:
o Evaluate the effectivenes J /

rehabilitation programs



Unit 4 Performance Task

Role: Students will be hired by the Federal

Government to audit the Prison system in the
United States.

Taslk:

Students will report backs to the President on
how effective our Prison system is in meeting
the mission statement of the Federal Bureau

of Prisons. Their report can bhe in a format of
choice, such as:

- Slides
- Canva
- Video

Ll
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Unit Overview

Unit Title: Color Guard Unit 1: Performance

Teacher: Sara Ossias/Harrison Stuppler

Grade 9-12/Color Guard
Level/Course:

Length/Dates: Approximately 4 weeks or 10 blocks

LTI ETWll This unit examines:

2-4 sentences The art of performance as an individual, and as a member of a larger group.
describing the Performance quality and preparation will be areas of focus.

main ideas,

content and skills

of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Music Performance Standards

MU:Pr6.1.E.llb Demonstrate an understanding of intent as a means for connecting with an
audience through prepared and improvised performances.

Dance Performance Standards

DA:Pr5.1.1-Anchor Standard 5: Develop and refine artistic techniques and work for
presentation.

c. Collaborate with peers to establish and implement a rehearsal plan to meet performance goals.
Use a variety of strategies to analyze and evaluate performances of self and others (for example,
use video recordings of practice to analyze the difference between the way movements look and
how they feel to match performance with visual affect). Articulate performance goals and justify
reasons for selecting particular practice strategies.

DA:Pr6.1.1- Anchor Standard 6: Convey meaning through the presentation of artistic work.
a. Demonstrate leadership qualities (for example commitment, dependability, responsibility, and
cooperation) when preparing for performances. Demonstrate performance etiquette and
performance practices during class, rehearsal and performance. Post performance, accept notes
from the choreographer and apply corrections to future performances. Document the rehearsal and
performance process and evaluate methods and strategies using dance terminology and
production terminology.

b. Evaluate possible designs for the production elements of a performance and select and execute
the ideas that would intensify and heighten the artistic intent of the dances.
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Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address
NAFME National Music Standards
National Core Arts Standards (Music and Dance focus)

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

exploring possibilities.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
Citizenship Transdisciplinary Goal

Students demonstrate an empathetic understanding of social issues and value different perspectives so that
they can contribute to local and global communities.

Enduring
Understanding(s):
What are the big
picture
understandings that
are transferable
across contexts,
places, and times?

Essential
Question(s):

These questions are
related to the
enduring
understandings and
provide relevance for
the learning in the
unit.
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MU:Pr6.1.E.llb Musicians judge performance based on criteria that vary
across time, place, and cultures. The context and how a work is presented
influence the audience response.

DA:Pr5.1.1 Enduring Understanding: Dancers use the mind-body
connection and develop the body as an instrument for artistry and artistic
expression.

DA:Pr6.1.1-Enduring Understanding: Dance performance is an interaction
between performer, production elements, and audience that heightens and
amplifies artistic expression.

MU:Pr6.1.E.llb-When is a performance judged ready to present? How do
context and the manner in which musical work is presented influence
audience response?

DA:Pr5.1.1 -Essential Question(s): What must a dancer do to prepare the
mind and body for artistic expression?

DA:Pr6.1.1-Essential Question(s): How does a dancer heighten artistry in a
public performance?




What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

What will students be able to do...
Skills, processes and/or knowledge that are related
to each indicator and which students will be able to

K1 What defines a good performance
-Accuracy of movement

-Timing with music

-Synchronicity with other performers
-Engagement with audience

K2 Choreography and its’ correlation with
music

K3 Spacial awareness

K4 Practice routines to improve performance
quality

use in new contexts/with new material

S1 Students will be able to define what makes a
good performance, and how that reflects on their
actions

S2 Students will be able to follow instructional
choreography and implement these moves to the
music provided

S3 Students will be aware of their distance from
performer to performer, and how the choreography
impacts this distance.

S4 Students will be able to follow their
choreographed routines and implement this
knowledge base into their performance to make
improvements.

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Task: Performance at the USBANDS National Championships
e Goal-Students will present a high level performance at this event.
e Role- Your role is a member of a larger ensemble performing on a National Stage.
e Audience-Your audience is a panel of highly trained judges.

e Situation- You are performing a well rehearsed production where you are responsible for
choreography, dance, weapon, and flag work.

e Product/Performance/Purpose- A 10 minute production set to music. A live performance.

e Standards and Criteria for Success- B Color Guard USBANDS Rubric.pdf

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

B Color Guard USBANDS Rubric.pdf
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https://drive.google.com/file/d/1x9sso4CT-77uA_VCQ2ZNlM2iPn62jfpy/view?usp=sharing
https://drive.google.com/file/d/1x9sso4CT-77uA_VCQ2ZNlM2iPn62jfpy/view?usp=sharing

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?

Students will critique a variety of performances using the provided rubrics. This will include video
and live performances and will also include self-critique. Feedback will be given throughout this
process from student to student and teacher to student.

B Color Guard Exam Rubric 2023

Staie 3: Instructional Desiin

Learning Target: Success Criteria:

Lesson 1- You be the judge
Achievement caption.

1. Analyze the USBands scoring rubric to 1. Students can accurately identify and
identify key criteria and performance explain each category and subcategory
expectations for color guard within the USBands scoring rubric.
performances. 2. Students can identify strengths and

2. Understand the elements and qualities of weaknesses of a strong performance, and
a strong performance and analyze the evaluate and self-reflect on their own
achievement of a group or of an performance quality.
individual.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Watch standard color guard performance and evaluate its strengths and weaknesses.

Sample Performances

https://www.youtube.com/watch?v=2xybkmg4BPI
https://www.youtube.com/watch?v=7FJgC72|leHE&t=149s

Review and understand the USBANDs scoring Rubric. Achievement
B Color Guard USBANDS Rubric.pdf

Activity Concepts | Topics Skills Blocks of
instruction
Responding Critique Elements of Ability to identify and |2
Choreography describe technical
and skills,
performance production elements,
choreographic intent,
&
aesthetic qualities
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https://docs.google.com/document/d/1TmCy07yx6Yk-2eKPqAWGVpYUuZkNxB72fsVQyytyrr8/edit?usp=sharing
https://drive.google.com/file/d/1x9sso4CT-77uA_VCQ2ZNlM2iPn62jfpy/view?usp=sharing
https://www.youtube.com/watch?v=2xybkmg4BPI
https://www.youtube.com/watch?v=7FJqC72IeHE&t=149s

within
choreographed
works.

Responding and
Connecting

Relate

Observational & | Communicate 2
Emotional observational
Responses and emotional
responses to dance
works

through oral

and written
assignments

1. Introduction to USBands Scoring Rubric:
e Analysis of the USBands scoring rubric to understand criteria for visual, movement,
equipment, and ensemble performance categories.
e Discussion on the importance of each criterion in achieving high scores and
competitive success in USBands competitions.
2. Technical Skill Development: (Found in Units 2 and 3)
e Skill-building exercises focusing on flag, rifle, and dance techniques, with an
emphasis on precision, control, and consistency.
e Individual and small group practice sessions to refine technical skills and address
specific areas of weakness identified in the rubric.
3. Artistic Expression and Interpretation:
e Exploration of movement quality, gesture, and facial expression to convey emotion
and storytelling in color guard routines.
e Creative exercises to develop individual and ensemble interpretations of music and
thematic concepts, aligning with USBands performance expectations.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

-Students will accurately judge and score a series of color guard performances (videos). They will
identify strengths and weaknesses and provide a score using the USBANDS Color Guard Rubric
Achievement ratings.

B Color Guard Achievement Rubric

Learning Target:

Success Criteria:

Lesson 2- You be the judge
Content Caption

performances.

1. Analyze the USBands scoring rubric to 1. Students can accurately identify and
identify key criteria and performance explain each category and subcategory
expectations for color guard within the USBands scoring rubric.

2. Students can identify strengths and
weaknesses of a strong performance, and
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https://docs.google.com/document/d/1TCuwq6FSh4WxB0wQo6Aqf_JKbCrh5Ah9U3bJX2GKxBI/edit?usp=sharing

2. Understand the elements and qualities of evaluate and self-reflect on their own
a strong performance and analyze the performance quality.
achievement of a group or of an
individual.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Watch standard color guard performance and evaluate its strengths and weaknesses.
Sample Performances

https://www.youtube.com/watch?v=2xybkmg4BPI
https://www.youtube.com/watch?v=7FJgC72leHE&t=149s

Review and understand the USBANDs scoring Rubric. Achievement
B Color Guard USBANDS Rubric.pdf

Activity Concepts Topics Skills Blocks of
instruction

Responding Critique Elements of Ability to 2
Choreography identify and
and describe
performance technical skills,
production
elements,
choreographic
intent, &
aesthetic
qualities within
choreographed
works.

Responding and | Relate Observational & | Communicate 2
Connecting Emotional observational
Responses and emotional
responses to
dance works
through oral
and written
assignments

1. Introduction to USBands Scoring Rubric:
e Analysis of the USBands scoring rubric to understand criteria for visual, movement,
equipment, and ensemble performance categories.
e Discussion on the importance of each criterion in achieving high scores and
competitive success in USBands competitions.
2. Technical Skill Development: (Found in Units 2 and 3)

May, 2024
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e Skill-building exercises focusing on flag, rifle, and dance techniques, with an
emphasis on precision, control, and consistency.

e Individual and small group practice sessions to refine technical skills and address
specific areas of weakness identified in the rubric.

3. Artistic Expression and Interpretation:

e Exploration of movement quality, gesture, and facial expression to convey emotion
and storytelling in color guard routines.

e Creative exercises to develop individual and ensemble interpretations of music and
thematic concepts, aligning with USBands performance expectations.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

-Students will accurately judge and score a series of color guard performances (videos).
They will identify strengths and weaknesses and provide a score using the USBANDS Color
Guard Rubric Achievement ratings.

B Color Guard Content Rubric

Learning Target: Success Criteria:

Lesson 3- Self-Analysis/Group Analysis

1. Several times over the course of the 1. Students will be able to critique their
semester, students will complete an performance accurately. They can identify
individual and group critique of their specific moments in the performance that
performance. were both positive critiques and critical

critiques.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Critiques will be completed following all judged performances throughout the season. They will
watch the provided video a number of times as a class and individually to identify strengths and
weaknesses within this performance. They will set goals for future rehearsals that are specific to
the individual as well as the group.

Activity Concepts Topics Skills Blocks of
instruction
Responding Critique Elements of Ability to 1 Activity per
Choreography identify and show week
and describe
performance technical skills,
production
elements,
choreographic
intent, &
aesthetic
qualities within
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https://docs.google.com/document/d/1gmKYtJNB_xffH18UlPwh2uiTH2kggWMofZNcVArIl04/edit?usp=sharing

choreographed
works.

Responding and
Connecting

Relate

Observational &
Emotional
Responses

Communicate
observational
and emotional

1 Activity per
show week

responses to
dance works
through oral
and written
assignments

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

This is a sample critique from the 2023 season. Critiques are specific to the show the band
attends each week.
B Sample Critique-Maloney Critique

Learning Target: Success Criteria:

Final Exam- Choreo and Performance

1. Students will successfully create and perform a
choreographed routine set to music. They will
include all expected criteria as well as
demonstrate proficiency of performance quality
as discussed in the rubrics.

1. Create and perform a choreographed
sequence set to music.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students will select music based on their personal preference. They will choreograph a routine
that will include elements of dance, flag, and weapon work. This can be done individually or in a
small group.

Activity Concepts Topics Skills Blocks of
instruction

Creating, Choreography | Dance phrases | Creating 4
Performing and original
and flag/weapon dance/choreog
Responding work raphy and

flag/weapon

work following

specified

guidelines.
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https://docs.google.com/document/d/1WSw43kXNYEvkH9OgImZogLbt7ZLxglr9rbPXHQRu_kw/edit?usp=sharing

Responding Relate Observational | Communicate |1

and & observational
Connecting Emotional and emotional
Responses responses to

dance works
through oral
and written

assignments

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

The final exam will consist of a variety of elements learned over the course of the semester.
B Color Guard Exam Rubric 2023

Resources
Any materials and resources related to Stage 3 learning activities.

B Color Guard Achievement Rubric

B Color Guard Content Rubric
B Sample Critique-Maloney Critique

B Color Guard Exam Rubric 2023
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https://docs.google.com/document/d/1TmCy07yx6Yk-2eKPqAWGVpYUuZkNxB72fsVQyytyrr8/edit?usp=sharing
https://docs.google.com/document/d/1TCuwq6FSh4WxB0wQo6Aqf_JKbCrh5Ah9U3bJX2GKxBI/edit?usp=sharing
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https://docs.google.com/document/d/1TmCy07yx6Yk-2eKPqAWGVpYUuZkNxB72fsVQyytyrr8/edit?usp=sharing

Unit Overview

Unit Title: Color Guard Unit 2: Dance and Body

Teacher: Ossias/Stuppler

Grade 9-12 Color Guard
Level/Course:

4 weeks or 12 blocks

Length/Dates:

In this unit, performers will explore the techniques and applications of dance and
body movement as it relates to Color Guard. Students will learn foundational
elements of dance and techniques used on the field for performance during
written choreography.

To be literate in the arts, students need specific knowledge and skills in a
particular arts discipline to a degree that allows for fluency and deep
understanding. In dance, this means discovering the expressive elements of
dance; knowing the terminology that is used to comprehend dance; having a
clear sense of embodying dance; and being able to reflect, critique, and connect
personal experience to dance.

Unit Summary:
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Anchor Standard 1: Generate and conceptualize artistic ideas and work.

DA:Cr1.1.1- Explore

a. Explore a variety of stimuli for sourcing movement to develop an improvisational or choreographed
dance study. Analyze the process and the relationship between the stimuli and the movement.

b. Experiment with the elements of dance to explore personal movement preferences and strengths,
and select movements that challenge skills and build on strengths in an original dance study or
dance.

Anchor Standard 2: Organize and develop artistic ideas and work.

DA:Cr2.1.1-Plan
a. Collaborate to design a dance using choreographic devices and dance structures to support an
artistic intent. Explain how the dance structures clarify the artistic intent.

Anchor Standard 3: Refine and complete artistic work.

DA:Cr3.1.1 - Revise

a. Clarify the artistic intent of a dance by manipulating choreographic devices and dance structures
based on established artistic criteria and feedback from others. Analyze and evaluate impact of
choices made in the revision process.
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and
exploring possibilities.

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
Citizenship Transdisciplinary Goal

Students demonstrate an empathetic understanding of social issues and value different perspectives so that
they can contribute to local and global communities.

Enduring Anchor Standard 1: Generate and conceptualize artistic ideas and work.
Understanding(s): Enduring Understanding: Choreographers use a variety of sources as
What are the big inspiration and transform concepts and ideas into movement for artistic
picture expression.

understandings that

are transferable Anchor Standard 2: Organize and develop artistic ideas and work.

across contexts, Enduring Understanding: The elements of dance, dance structures, and
places, and times? choreographic devices serve as both a foundation and a departure point for
choreographers.

Anchor Standard 3: Refine and complete artistic work.
Enduring Understanding: Choreographers analyze, evaluate, refine, and
document their work to communicate meaning

Essential Anchor Standard 1: Generate and conceptualize artistic ideas and work.
Question(s): Essential Question(s): Where do choreographers get ideas for dances?
These questions are

related to the Anchor Standard 2: Organize and develop artistic ideas and work.
enduring Essential Question(s): What influences choice-making in creating
understandings and choreography?

provide relevance for

the learning in the Anchor Standard 3: Refine and complete artistic work.

unit. Essential Question(s): How do choreographers use self-reflection,
feedback from others, and documentation to improve the quality of their
work?
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What will students know...
Factual information, vocabulary and basic

What will students be able to do...
Skills, processes and/or knowledge that are related

to each indicator and which students will be able to

concepts related to each indicator

K1- Basic Dance Terminology
B Unit 2 Dance Terminology

K2- Basic routines and exercises-Jazz Walks
and Across the Floors

K3- Choreograph a routine set to music
following specified guidelines and
incorporating dance elements that match the
selected music.

use in new contexts/with new material

S1-Students will be able to identify, explain, and be
able to demonstrate basic elements of dance.

S2- Students will be able to use proper technique
while demonstrating Jazz Walks and Across the
Floor exercises.

S3-Students will be able to incorporate a variety of
different dance elements into a student directed
routine set to music.

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Role- Your role is a choreographer and director.

Task: Choreograph a routine (individually and in groups) set to specified music.

Goal-Students will present a high level performance that is self directed.

Audience-Your audience is a panel of teachers and peer adjudicators.

Situation- You are performing a well rehearsed performance where you are responsible for writing
choreography, directing other students, and performing a routine.

Product/Performance/Purpose- A 1-2 minute production set to music. A live performance.

Standards and Criteria for Success- B Unit 2 Dance Choreography Rubric

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

B Unit 2 Dance Terminology
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https://docs.google.com/document/d/1leja__KGXY0D3hDI35xd2hIjgqJWC_TygR3quLCKlRE/edit?usp=sharing
https://docs.google.com/document/d/1y-N3iYY8s2YtgFRvulBk4Y03GAAHeHTp28J7oUFeX1U/edit?usp=sharing
https://docs.google.com/document/d/1leja__KGXY0D3hDI35xd2hIjgqJWC_TygR3quLCKlRE/edit?usp=sharing

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?

& Unit 2 Dance Choreography Rubric

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

Teachers and students can collaborate to evaluate performances. Peer to peer feedback is a
valuable tool to allow students to work together to perfect a choreographed routine.

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

These will also be embedded below in the daily learning plan.

B Elements Of Dance Organizer.pdf

B NCCAS GLOSSARY for Dance Standards 1 column final.pdf

Stage 3: Instructional Design

Learning Target:

Success Criteria:

Lesson 1- Understanding Dance Terminology

color guard members to integrate dance
terminology into marching band
performances with precision and
cohesion.

Learning Activities

1. Students can accurately define and

1. Students will demonstrate identify key dance terminology relevant to
comprehension of basic dance color guard choreography.
terminology commonly used in color 2. Students effectively apply dance
guard choreography. terminology to describe, analyze, and

2. Students will apply dance terminology perform choreographed movements and
effectively to communicate and execute sequences.
choreographed movements and 3. Students demonstrate collaboration and
sequences. synchronization with fellow color guard

3. Students will collaborate with fellow members, utilizing dance terminology to

communicate and execute choreography
with precision.

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://docs.google.com/document/d/1y-N3iYY8s2YtgFRvulBk4Y03GAAHeHTp28J7oUFeX1U/edit?usp=sharing
https://drive.google.com/file/d/1GCOJtu_XQMFJQ4kolDMW3E5NTGW-glNZ/view?usp=drive_link
https://drive.google.com/file/d/1sjDsSRvgvijKPYA4Nb1vioa5uxzUHz0E/view?usp=drive_link

What are the elements of dance and how to define what to do with your body in any dance
move.

Supporting video guides;

Dance Dictionary - Learn New Dance Terms - YouTube

© Jazz Dance Basics for Absolute Beginners | Follow Along Terminology Tutorial
O 30 Minute Basic Dance Technique Class (Jazz/Lyrical Fundamentals)

Basic Terminology Guide- & Unit 2 Dance Terminology

Activity Concepts Topics Skills Blocks of

instruction
Creating and Analyze and Dance Developing 2 Blocks
Performing Critique Terminology | written and

verbal skills to
describe their
observation of

the art work
Connecting and | Interpret Genres of Forming 2 blocks
Responding dance, personal
culture, meanings or
elements of | stories when
dance observing a
dance

1. Introduction to Dance Terminology:
e Presentation or handouts introducing students to basic dance terminology
commonly used in color guard choreography (e.g., plié, tendu, passé).
e Group discussions and activities to reinforce understanding and application of each
term.
2. Technique Development:
e Technique-focused exercises and drills to improve students' execution of specific
dance movements (e.g., turns, leaps, extensions).
e Individual and group practice sessions to develop strength, flexibility, and control
necessary for executing choreography with confidence.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

e Formative - Visual assessments, discussion questions, oral and written quizzes
e Authentic/Benchmark - Mid-cycle choreography performance on standards taught
thus far
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https://www.youtube.com/watch?v=pMhw5NXfAdM
https://www.youtube.com/watch?v=mEK7rGTpcZg
https://docs.google.com/document/d/1leja__KGXY0D3hDI35xd2hIjgqJWC_TygR3quLCKlRE/edit?usp=sharing
https://www.youtube.com/playlist?list=PLOT99LmkLIklvNSztLjDS3eSxXQZsNo21

e Summative - Students will demonstrate proficiency in multiple standards assessed
using a rubric through a dance performance

B Vocabulary Assessment
& Dance Basics Performance Rubric Unit 2 Lesson 1

& Unit 2 Self-Reflection Guide for Journal Entries

Learning Target: Success Criteria:

Lesson 2- Mastering Body Movement

1. ldentify the role of body movement in 1. Students recognize how specific body

enhancing the visual presentation of a movements contribute to the overall
color guard routine visual impact of a routine.

2. Demonstrate mastery of fundamental 2. St'udents exhibit proper posture and
) _ _ alignment throughout body movement
body movement techniques, including

exercises and students execute

posture, alignment, and transitions. transitions between movements smoothly
3. Collaborate effectively with peers to and with control.

synchronize body movement within the 3. Students demonstrate the ability to adjust

context of a color guard routine. their timing and movements to

synchronize with their peers.
4. Students set realistic goals for
_ improvement and implement strategies to
execution. address identified weaknesses.

4. Reflect on personal progress and areas
for improvement in body movement

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

The Basic Body Actions- How do we move?
The Basic Body Actions-Unit 2 Lesson 2
Activity Concepts Topics Skills Blocks of
instruction
Creating Improvisation Body Actions Understanding 1
and and creating
choreography using levels,
shapes, and
other elements
of dance.
Creating and Improvisation Abstract and Moving through |.5
Performing and Technical abstract
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https://docs.google.com/document/d/117G1SmM5WF9ihv4J74wNChZ60XEOnCJYS1GhIPLF7Sk/edit?usp=sharing
https://docs.google.com/document/d/1djH3vierLne1S5Et4pzRPUU2qhTth7jgedbsPECyBv8/edit?usp=sharing
https://docs.google.com/document/d/1UGSHoTSwHR8Fzs1CxB6mKPmlRvOxJi_a7TMjw4ASbTs/edit?usp=sharing
https://docs.google.com/presentation/d/1dhciWyoDLbOWXzkuusnOX49fV0dJfHe8v-uua8J8muE/edit?usp=sharing

choreography movements/ movements

Dynamics and utilizing
technique
to create.
Assess Dance Elements | Body, Energy, Students will .5
Action, perform level
Shape, Time appropriate

dance phrases
utilizing all body
actions.

. Introduction to Body Movement:

e Discussion on the importance of body movement in color guard performances.
e Watch and analyze professional color guard routines, focusing on body movement
techniques.
Fundamentals of Body Movement:
e Warm-up exercises focusing on posture, alignment, flexibility, and strength.
e Guided practice sessions to master basic body movements such as spins, leaps, and
transitions.
Synchronization and Expression:
e Group exercises to practice synchronizing body movements with music.
e Creative exercises to explore the expressive potential of body movement in
storytelling.
Choreography and Performance:
e Small group collaboration to choreograph a routine incorporating learned body
movement techniques.
e Rehearsal sessions with feedback and refinement of movements.
e Final performances with peer and instructor feedback.
Reflection and Feedback:
e Peer feedback sessions to provide constructive criticism and support to fellow
students.
e Individual reflection journals to track personal progress and set goals for
improvement.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative - Visual assessments, discussion questions, oral and written quizzes
Authentic/Benchmark - Mid-cycle choreography performance on standards taught
thus far

Summative - Students will demonstrate proficiency in multiple standards assessed
using a rubric through a dance performance

B Assessment Task Unit 2 Lesson 2
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& Unit 2 Self-Reflection Guide for Journal Entries

Learning Target: Success Criteria:

Lesson 3- Choreography in Color Guard
1. Students demonstrate an understanding

1. Analyze the components of effective of how choreographic choices contribute
choreography and their impact on the to the overall visual impact and
visual presentation of a color guard storytelling of a routine.

2. Students apply choreographic techniques
in a manner that complements the
musicality of the accompanying music

routine.
2. Demonstrate proficiency in

choreographic techniques, including and enhances the overall performance.
formations, transitions, and movement 3. Students effectively communicate and
vocabulary. collaborate with peers to generate

3. Collaborate with peers to create creative ideas, refine choreographic

concepts, and resolve differences in
artistic vision.
4. Students engage in reflective practices to

synchronized and cohesive choreography
that complements music and enhances

storytelling. evaluate their own choreographic work,
4. Reflect on personal growth as a identifying strengths, weaknesses, and
choreographer and identify strategies for areas for improvement.

improving choreographic skills.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Creating-Writing movements set to music

E Lesson 3 Unit 2 Dance Choreography Rubric

Activity Concepts Topics Skills Blocks of
instruction

Creating Explore Elements of dance, | Using variety of sources |2

and various movement |to

Connecting genres inspire and generate

creativity, improvisation
technical skills

Creating Plan AB, ABA, Theme & | Understand, perform, 2

and Variations, and

Performing Narrative, choreograph using a
Canon, Call & variety of choreographic
Response forms

Creating, Revise Self reflection, Listen to peers, applying | 2
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Connecting, feedback, corrections, using
Responding document journals,

work technology/media to
document and reflect
creative work

. Introduction to Choreography:

e Discussion on the role of choreography in color guard performances and its impact
on audience engagement.

e Analysis of exemplary color guard routines to identify choreographic elements and
their effectiveness.

. Choreographic Techniques:

e Exploration of choreographic elements such as formations, levels, pathways, and
dynamics through guided exercises.

e Practice sessions focusing on creating movement phrases and sequences using a
variety of movement vocabulary.

. Musicality and Timing:

e Exercises to develop an understanding of musical structure, phrasing, and timing in
relation to choreography.

e Application of musicality principles to choreographic sequences, ensuring
synchronization with music accents and cues.

. Theme and Narrative Development:

e Brainstorming sessions to generate ideas for thematic concepts and narratives to be
conveyed through choreography.

e Group discussions and feedback sessions to refine thematic concepts and develop
cohesive storytelling strategies.

. Collaboration and Rehearsal:

e Small group collaboration to choreograph synchronized routines based on chosen
themes or narratives.

e Rehearsal sessions with feedback and refinement of choreographic sequences,
focusing on synchronization, clarity, and storytelling.

. Presentation and Feedback:

e Final performances of choreographed routines with peer and instructor feedback.

e Peer feedback sessions to provide constructive criticism and support to fellow
choreographers.

e Individual reflection sessions to assess personal growth and set goals for future
choreographic endeavors.

Assessment

Formative - Visual assessments, discussion questions, oral and written quizzes
Authentic/Benchmark - Mid-cycle choreography performance on standards taught
thus far

Summative - Students will demonstrate proficiency in multiple standards assessed
using a rubric through a dance performance
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e Journal entries

Resources
Any materials and resources related to Stage 3 learning activities.

TED talk- Dance Choreography
B A Choreographer's Creative Process in Real Time | Wayne McGregor | TED Talks

Thinking with the Body- @ Thinking with the Body: Choreographic Thinking Tools | Wayne Mc...
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Unit Overview

Color Guard Unit 3: Mastering Visual Performance: Flags, Sabres, and Rifles

Unit Title:
Teacher- Ossias/Stuppler
Grade 9-12/Color Guard

Level/Course:
Length/Dates:

Unit Summary: In this curriculum unit, color guard members will delve deep into mastering the
2-4 sentences art of visual performance through the use of flags, sabres, and rifles. They will
R RUEANEIRM develop technical skills, coordination, and artistry while learning various
[CEEMeIChi-li{ M techniques and routines.

skills of the unit.

6 Weeks or 15 blocks

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
B Color Guard USBANDS Rubric.pdf

1. Technical Proficiency:
e Students will demonstrate proficiency in fundamental techniques for handling flags,
sabres, and rifles, including spins, tosses, catches, and body movement.
e Students will develop mastery in executing choreographed sequences with precision,
control, and fluidity.
2. Performance Skills:
e Students will acquire stage presence, confidence, and professionalism in performing in
various venues, including football halftime shows, parades, and competitions.
e Students will learn to adapt to different performance environments and conditions while
maintaining focus and composure.
3. Safety and Equipment Management:
e Students will demonstrate knowledge of safety protocols and procedures for handling
equipment to prevent injuries to themselves and others.
e Students will learn proper equipment care and maintenance routines to ensure the
longevity and functionality of flags, sabres, and rifles.
4. Critical Thinking and Problem-Solving:
e Students will analyze and evaluate their own performances and those of their peers to
identify areas for improvement and growth.
e Students will develop problem-solving skills to overcome challenges and obstacles
encountered during rehearsals and performances.
5. Cultural and Historical Context:
e Students will explore the cultural and historical significance of color guard as a
performance art form, including its origins, evolution, and contributions to the marching
arts community.
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e Students will engage with diverse styles and genres of music and movement to broaden
their understanding and appreciation of the art form.

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

These will be the “practices” that guide your discipline (ie: Mathematical Practice Standards, Science and
Engineering Practices, etc).

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and exploring
possibilities.

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume shared
responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
Citizenship Transdisciplinary Goal

Students demonstrate an empathetic understanding of social issues and value different perspectives so that they
can contribute to local and global communities.

Enduring 1. Technical Proficiency:

Understanding(s e Students will understand the importance of mastering fundamental

): techniques for each piece of equipment to execute movements with

What are the big precision and control.

picture e They will recognize that consistent practice and attention to detail are

understandings essential for developing and maintaining technical proficiency.

that are 2. Safety and Responsibility:

transferable e Students will understand the significance of safety protocols and

across contexts, proper equipment handling to prevent injuries and ensure a safe

places, and rehearsal and performance environment.

times? e They will recognize the importance of personal accountability and
teamwork in maintaining a safe and supportive atmosphere for
themselves and their peers.

3. Connection to Music and Artistic Vision:

e Students will understand how their performance enhances and
complements the musical elements of a marching band production.

e They will recognize the collaborative relationship between color guard
and musicians, working together to convey a unified artistic vision and
enhance the overall aesthetic experience.

4. Personal Growth and Reflection:

e Students will understand the value of self-reflection and continuous

improvement in their journey as performers.
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development.

e They will recognize the importance of setting goals, seeking feedback,
and embracing challenges as opportunities for growth and

Essential 1. Technical Proficiency:

Question(s): °
These questions
are related to the
enduring
understandings
and provide

over time?

relevance for the
learning in the °
unit.

How do fundamental techniques contribute to mastery and control of
color guard equipment?
e What strategies can be employed to refine and improve technical skills

2. Safety and Responsibility:
e Why is it essential to adhere to safety protocols and guidelines when
handling color guard equipment?
How does personal responsibility contribute to creating a safe and
supportive environment for rehearsals and performances?
3. Connection to Music and Artistic Vision:
e How does color guard performance enhance and complement the
musical elements of a marching band production?
e What collaborative processes are involved in creating a unified artistic
vision between color guard and musicians?
4. Personal Growth and Reflection:
e How do we grow as performers?
e What are goals and how do we set them appropriately for color guard?

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

What will students be able to do...

Skills, processes and/or knowledge that are related to
each indicator and which students will be able to use
in new contexts/with new material

K1. Equipment Types and Characteristics:

e Flags: Different types (swing flag,
silk flag, tarp flag), sizes, shapes,
and materials.

e Sabres: Variations in weight,
length, blade shape, and guard
design.

e Rifles: Various lengths, materials
(wooden, metal), and sling
configurations.

K2. Proper Handling and Care:

e Correct gripping techniques for
each type of equipment to ensure
control and safety.

e Maintenance routines such as
cleaning, inspection for damage,
and storage protocols.

K3. Performance Skills:

e Developing precision, timing, and
synchronization with fellow color
guard members and the marching
band.

Students will;

S1 Demonstrate Proficiency in Handling and
Manipulating Equipment:

e Execute basic and advanced techniques
with flags, sabres, and rifles with control
and precision.

e Perform tosses, spins, and catches
confidently and securely.

S2. Apply Safety Protocols:

e Identify and mitigate potential risks
associated with equipment
manipulation.

e Follow safety guidelines to prevent
injuries to oneself and others during
rehearsals and performances.

S3. Receive and Apply Feedback:
e Actively listen to feedback from
instructors and peers to identify areas
for improvement.
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e Rehearsing and refining e Implement constructive criticism to
performances to achieve refine technique, timing, and
consistency and excellence. performance quality.

Stage 2: Evidence of Student Learning

Performance Tasks

Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.

Goal: Create a visually stunning and emotionally impactful color guard performance that enhances the
overall presentation of the marching band show.

Role:You are a member of the color guard unit, responsible for executing choreographed routines with
precision and artistry while manipulating flags, sabres, and rifles.

Audience:The audience includes fellow students, parents, school staff, and community members
attending marching band events, as well as judges at competitions.

Situation:You have been selected to represent your school in various performances, including football
halftime shows, parades, and competitive marching band competitions. The success of the color guard
unit contributes significantly to the overall success and reputation of the marching band program.

Product/Performance: Your product is a polished and engaging color guard performance that integrates
seamlessly with the music and marching band formations. This includes synchronized flag work,
dynamic sabre and rifle maneuvers, and expressive choreography that captivates the audience.

Standards for Success:

1. Demonstrating mastery of fundamental techniques for handling flags, sabres, and rifles with
control and precision.

2. Achieving synchronization and uniformity with fellow color guard members throughout the
performance.

3. Communicating emotion and storytelling through expressive movement and choreography.

4. Receiving positive feedback from instructors, peers, and audience members on the creativity,
execution, and impact of the performance.

5. Ensuring safety at all times by following proper equipment handling procedures and maintaining
awareness of surroundings.

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

Sample Videos
Flag Basics- @ Colorguard Flag Basics

Sabre Basics- @ WGI Technique Class: Sabre - NOW AVAILABLE!

Rifle-advanced- @ FloMarching Technique: Rifle Tricks
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Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?

Students will be evaluated throughout each piece of equipment they work with utilizing this rubric.

B Unit 3 Equipment Use Rubric

Students will keep a Progress Journal throughout the semester and will add comments based off the
questions in the Reflection-Guide.

B Unit 3 Self-Reflection Guide for Journal Entries

Stage 3: Instructional Design

Learning Target: Success Criteria:
Lesson 1: Exploring Flag Work in Color Guard
1. Students will demonstrate proficiency in 1. Students can perform basic and advanced flag
fundamental flag techniques, including spins, techniques with control, precision, and fluidity.
tosses, catches, and body movement. 2. Students create choreographed flag sequences
2. Students will create and execute that align with the musical elements and
choreographed flag sequences that enhance thematic content of a selected piece of music.
the thematic elements of a marching band 3. Students demonstrate synchronization and
performance. spatial awareness while performing in ensemble
3. Students will collaborate effectively with fellow settings, maintaining formation integrity and
color guard members to synchronize alignment.
movements and transitions during
performances.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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Students will create and perform a choreographed flag routine set to a selected piece of music. The routine

should demonstrate proficiency in fundamental flag techniques and alignment with the musical elements and

thematic content of the music.

Activity Concepts Topics Skills Blocks of
instruction
Perform Fundamentals of | Warm up Drop spins, 1
flag technique routines, basic cones, tosses
exercises hand positions.
posture
Creating and Analyze and Creating Incorporate all 2
Performing Critique routines, basic flag
practicing and techniques
performing
Creating, Revise Self reflection, Listen to peers, 2
Connecting, feedback, applying
Responding document corrections,
work using
journals,
technology/medi
ato
document and
reflect
creative work

1. Technique Practice Sessions:
e Warm-up exercises to develop wrist and arm strength, flexibility, and coordination.

e Guided practice sessions focusing on mastering spins, tosses, catches, and body movement with
flags.
2. Choreography Workshops:
e Analyzing and interpreting selected pieces of music to identify musical phrasing, dynamics, and
thematic content.
e Collaborative brainstorming sessions to generate ideas for choreographed flag sequences that
align with the music.
3. Ensemble Rehearsals:
e Collaborative rehearsals with fellow color guard members and the marching band to integrate flag
work into marching formations and transitions.
e Fine-tuning choreographed sequences and ensuring synchronization and spatial awareness
among performers.
4. Feedback and Reflection:
e Peer feedback sessions where students provide constructive criticism and support to one another.
o Self-reflection activities where students assess their progress, set goals for improvement, and
identify areas of strength and weakness.
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Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

1. Formative Assessments:
e Teacher observations during flag technique practice sessions.
e Peer feedback on choreographed flag sequences.
e Self-assessment reflections on individual progress and areas for improvement.
2. Summative Assessment:
e Performance of the choreographed flag routine in front of peers, instructors, and/or judges.
e Written reflections on the creative process, performance experience, and areas of growth.

B Unit 3 Equipment Use Rubric

Learning Target: Success Criteria:

Lesson 2: Exploring Sabre Technique in Marching
Band Color Guard

1. Students will demonstrate proficiency in basic 1. Students can perform basic and advanced sabre
and advanced sabre technique, including technique with control, precision, and fluidity.
carriages, singles, and doubles. 2. Students create choreographed sabre

2. Students will create and execute
choreographed sabre sequences that enhance
the thematic elements of a marching band
performance. 3.

3. Students will collaborate effectively with fellow
color guard members and the band to
synchronize sabre movements and transitions
during performances.

sequences that align with the musical elements
and thematic content of a selected piece of
music.

Students demonstrate synchronization and
spatial awareness while performing in ensemble
settings, maintaining formation integrity and
alignment.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students will create and perform a choreographed sabre routine set to a selected piece of music. The routine

should demonstrate proficiency in fundamental sabre techniques and alignment with the musical elements and

thematic content of the music

Activity Concepts Topics Skills Blocks of
instruction
Perform Fundamentals Warm up Carriage, spins, 1
of sabre routines, basic | tosses
technique exercises
Creating and Analyze and Creating Incorporate all 2
Performing Critique routines, basic sabre
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practicing and [ techniques

performing
Creating, Revise Self reflection, Listen to peers, 2
Connecting, feedback, applying
Responding document corrections, using
work journals,
technology/media
to
document and
reflect

creative work

Learning Activities:

1. Technique Practice Sessions:
e Warm-up exercises to develop wrist and arm strength, flexibility, and coordination specific to sabre
manipulation.
e Guided practice sessions focusing on mastering carriages, singles, and doubles with sabres.
2. Choreography Workshops:
e Analyzing and interpreting selected pieces of music to identify musical phrasing, dynamics, and
thematic content.
e Collaborative brainstorming sessions to generate ideas for choreographed sabre sequences that
align with the music.
3. Ensemble Rehearsals:
e Collaborative rehearsals with fellow color guard members and the marching band to integrate
sabre work into marching formations and transitions.
e Fine-tuning choreographed sequences and ensuring synchronization and spatial awareness
among performers.
4. Feedback and Reflection:
e Peer feedback sessions where students provide constructive criticism and support to one another.
e Self-reflection activities where students assess their progress, set goals for improvement, and
identify areas of strength and weakness.

B Unit 3 Equipment Use Rubric

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

1. Formative Assessments:

e Teacher observations during sabre technique practice sessions.

e Peer feedback on choreographed sabre sequences.

e Self-assessment reflections on individual progress and areas for improvement.
2. Summative Assessment:
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e Performance of the choreographed sabre routine in front of peers, instructors, and/or judges.
e Written reflections on the creative process, performance experience, and areas of growth.

Learning Target: Success Criteria:

Lesson 3: Mastering Rifle Technique in Marching
Band Color Guard

1. Students will demonstrate proficiency in basic 1. Students can perform basic and advanced rifle
and advanced rifle technique, including spins, maneuvers with control, precision, and fluidity.
tosses, and catches. 2. Students create choreographed rifle sequences

that align with the musical elements and
thematic content of a selected piece of music.
Students demonstrate synchronization and
spatial awareness while performing in ensemble
settings, maintaining formation integrity and
alignment.

2. Students will create and execute
choreographed rifle sequences that enhance
the thematic elements of a marching band 3.
performance.

3. Students will collaborate effectively with fellow
color guard members and the marching band to
synchronize rifle movements and transitions
during performances.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students will create and perform a choreographed rifle routine set to a selected piece of music. The routine
should demonstrate proficiency in fundamental rifle techniques and alignment with the musical elements and
thematic content of the music.
Activity Concepts Topics Skills Blocks of
instruction
Perform Fundamentals of | Warm up Carriage, spins, |1
rifle technique routines, basic tosses
exercises
Creating and Analyze and Creating Incorporate all 2
Performing Critique routines, basic rifle
practicing and techniques
performing
Creating, Revise Self reflection, Listen to peers, |2
Connecting, feedback, applying
Responding document corrections,
work using
journals,
technology/medi
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ato
document and
reflect
creative work

1. Technique Practice Sessions:
e Warm-up exercises to develop wrist and arm strength, flexibility, and coordination specific to rifle
manipulation.
e Guided practice sessions focusing on mastering spins, tosses, and catches with rifles.
2. Choreography Workshops:
e Analyzing and interpreting selected pieces of music to identify musical phrasing, dynamics, and
thematic content.
e Collaborative brainstorming sessions to generate ideas for choreographed rifle sequences that
align with the music.
3. Ensemble Rehearsals:
e Collaborative rehearsals with fellow color guard members and the marching band to integrate rifle
work into marching formations and transitions.
e Fine-tuning choreographed sequences and ensuring synchronization and spatial awareness
among performers.
4. Feedback and Reflection:
e Peer feedback sessions where students provide constructive criticism and support to one another.
e Self-reflection activities where students assess their progress, set goals for improvement, and
identify areas of strength and weakness.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

1. Formative Assessments:
e Teacher observations during rifle technique practice sessions.
e Peer feedback on choreographed rifle sequences.
e Self-assessment reflections on individual progress and areas for improvement.
2. Summative Assessment:
e Performance of the choreographed rifle routine in front of peers, instructors, and/or judges.
e Written reflections on the creative process, performance experience, and areas of growth.
B Unit 3 Equipment Use Rubric
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Unit 1;: Performance

Unit Overview:

e This unit examines the art of performance both as an individual and
within a group.
e Performance quality and preparation will be areas of focus.

Essential Question Highlights:

e When is a performance judged ready to present?

e How do context and the manner in which musical work is presented
influence audience response?

e What must a dancer do to prepare the mind and body for artistic
expression?

e How does a dancer heighten artistry in a public performance?




Unit 1: Performance Task -

e Goal-Students will present a high level performance at all events.
e Role- Your role is a member of a larger ensemble performing on a pubic stage.
e Audience-Your audience is a panel of highly trained judges.

e Situation- You are performing a well rehearsed production where you are
responsible for choreography, dance, weapon, and flag work.

e Product/Performance/Purpose- A 10 minute production set to music. A live
performance.
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Unit Overview:

e |n this unit, performers will explore the techniques and applications of dance and
body movement as it relates to Color Guard.

® Students will learn foundational elements of dance and techniques used on the
field for performance during written choreography.

Essential Question Highlights:

® \Where do choreographers get ideas for dances?
® \What influences choice-making in creating choreography?

® How do choreographers use self-reflection, feedback from others, and
documentation to improve the quality of their work?



DIRECTOR

Unit 2: Performance Task

Goal-Students will present a high level performance that is self
directed.

Role- Your role is a choreographer and director.

Audience-Your audience is a panel of teachers and peer adjudicators.

Situation- You are performing a well rehearsed performance where
you are responsible for writing choreography, directing other students,
and performing a routine.

Product/Performance/Purpose- A 1-2 minute production set to
music. A live performance.



Unit 3: Mastering Visual Performance:
Flags, Sabres, and Rifles

Unit Overview:

e Color guard members will delve deep into mastering the art of visual
performance through the use of flags, sabres, and rifles.

e Students will develop technical skills, coordination, and artistry while learning
various techniques and routines.

Essential Question Highlights:

e How do fundamental techniques contribute to mastery and control of color
guard equipment?

e Why is it essential to adhere to safety protocols and guidelines when
handling color guard equipment?

e How does color guard performance enhance and complement the musical
elements of a marching band production?

e How do we grow as performers?




Unit 3: Performance Task

Goal: Create a visually stunning and emotionally impactful color guard performar =
that enhances the overall presentation of the marching band show.

Role:You are a member of the color guard unit, responsible for executing
chgre_%graphed routines with precision and artistry while manipulating flags, sabres,
and rifles.

Audience:The audience includes fellow students, parents, school staff, and
community members attending marching band events, as well as judges at
competitions.

Situation:You have been selected to represent your school in various performances,
including football halftime shows, parades, angcompetitive marching band
competitions. The success of the color guard unit contributes significantly to the
overall success and reputation of the marching band program.

Product/Performance: Your product is a polished and engaging color guard
performance that integrates seamless(I}/ with the music and marching band
formations. This includes synchronize ﬂac};1 work, dynamic sabre and rifle
maneuvers, and expressive choreography that captivates the audience.
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Unit 1: French 1 Novice mid ACA / Novice high ACC
Unit 1 Overview

Public Identities, Science and technology: First Days of School

Grade Novice Mid/Novice High French
Level/Course:

8 weeks

Length/Dates:

In this unit, students share basic information about themselves and learn to ask
basic questions in an introductory conversation. Students are introduced to the
French alphabet, greetings, goodbyes, numbers, days and dates, birthday,
nationality, and basic descriptions. Students learn vocabulary and grammar to
describe their immediate school environment and experiences. Students learn
to communicate about their school materials, classes, and schedule. They learn
about target culture school norms through interpreting authentic texts. At the
end of the unit, students can introduce themselves to classmates in the
language and share information about their school.

Unit Summary:
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or
written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform,
explain, persuade, and narrate on a variety of topics using appropriate media and adapting to a variety
of audiences of listeners, readers, or viewers.

Cultures: Interact with cultural competence and understanding

e Relating Cultural Products and Practices to Perspectives: Learners use the language to investigate,
explain, and reflect on the relationship between products, practices and perspectives of the cultures
studied to develop an empathetic understanding.

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

e [earners set goals and use language to interact and collaborate in their community for enjoyment,
enrichment, and advancement and they reflect on their progress in using language within the
classroom. (social justice standards & intercultural competency standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding
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Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Collaboration Transdisciplinary Goal:
Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Enduring Students will understand...

Understanding(s): e how to introduce themselves and interact appropriately when meeting
What are the big people from the target culture

picture e there are similarities and differences in school materials, classes, and
understandings that schedules across cultures

are transferable

across contexts,

places, and times?

Essential
Question(s):

These questions are
related to the
enduring

How do I describe myself?

How do I introduce myself appropriately to someone from another culture?
How do I spend my school day?

What materials do I need for school ?

How does education differ in the target culture?

understandings and
provide relevance for
the learning in the
unit.
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What will students know...
Factual information, vocabulary and basic

What will students be able to do...
Skills, processes and/or knowledge that are related

to each indicator and which students will be able to

concepts related to each indicator

. Greetings and goodbyes

. The alphabet

. What is your name/basic introduction
. Numbers 1-100

. Calendar and dates

. Birthday and Age

. Nationalities/ Where are you from?

‘I am” and initial describing words
There is/there are

. | have
. To have to, | need
. | like/ | don’t like

Interrogatives (partial control)
Classroom expressions (go to bathroom,
homework,etc)

. School supplies & classroom objects
. Time and schedule
. Class subjects

Similarities and differences between US
and target culture schools.

use in new contexts/with new material

Greet someone and initiate a conversation
Introduce themselves with their name

Ask questions for basic information: Name,
birthday, age, nationality, phone number

ask and give a basic self description (physical
appearance or personality)

Describe their school schedule

Tell time and ask the time

Describe their classes

Tell the materials and subjects they have
Describe their likes and dislikes of a school
material and subject.

Interpret authentic texts about schools in the
target culture (ie schedules)

Compare their school to schools studied in the
target culture (types of classes, lockers,
schedule, etc)

maintain communication in the target language
at the Novice Mid Proficiency level

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Presentational Speaking Mode:

studied in the target culture.

Standards and Criteria for success:

the future exchange student.

script)

e There is a conclusion to the video. (Ex. Au revoir!)

Goal: Students will be able to compare their school to a school in the target culture.
Role: You are planning to receive an exchange student from the target language culture. You are sending
them a video tour of your school. You must demonstrate ways your school compares to schools you have

Audience: A future exchange student from the target culture.

Situation: The students will create an informational video. Students will be required to provide at least 4
comparisons in order to prepare the new student for what school is like here.

Product: A video tour including 4 sentences describing the students’ school

e Use Flipgrid, Tik Tok or camera to record a video tour
e Include a greeting, name, date and introduction to the tour in French.
e Include 4 sentences comparing the student's school with school in the target culture and questions for

o Example: Here there are no uniforms. Do you have uniforms in your school?
e Include a video clip with the relevant part of the school being described.
Audio and speaking is clearly understandable.
e Sentences are memorized and not read off notes. (differentiation: ACA might have prompts for the
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Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

PBA: E Copy of 22 Year 1 H Science & Technology PBA

Evaluative Criteria
How will you evaluate this task? How will you provide feedback to students?

& Novice Mid rubric

Assessment Evidence
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quizzes

Exit tickets

Edpuzzle

Language lab activities and conversations

Interpretive task B Interpretive Task- Practice for IPA (A I'école)
B L'emploi du temps IPA Version A

B Copy of L'emploi du temps IPA Version B

IPA: Integrated performance assessment

Interpretive task: Interpret an authentic school schedule from the target culture.

Interpersonal task: You are meeting a new student at a school in the target culture, you need to
introduce yourself and ask questions to get to know the other new student. You must also ask
questions and compare your school schedules.

Presentational writing: write a note back to your former teacher describing how your new school
is in the target language.

Stage 3: Instructional Design
Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn new vocabulary for greetings and goodbyes in the target language and practice
spelling new words with the French alphabet.
Learning Target: Relevance: Success Criteria:
Students can: Real world connected: students Students can:
e Say the alphabet in French | will be able to introduce e Say the letters of the
e Interpret letters in French themselves to speakers of the alphabet
e Greet someone in the target language. Students are e Spell their name using
target language invested as they are sharing letters in French
e Ask and answer “What is information about themselves. e Spell a word correctly
your name?” given French letters
e Ask and answer “How are e Greet their teacher in the
you?” target language
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https://docs.google.com/document/d/1dRWYi30weEqdI3kJ72pG1UkB0f0z3uV70CeaSaLZbQ8/edit
https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/1hDfhKflBdSS9V8sx2oS7Rs0HP5Nc-wwpQtDIGOVvG0s/edit
https://docs.google.com/document/d/1bK-zbBvXtOntbPROYb2N77zOGVXTkEb4LEW6zWXn-b8/edit
https://docs.google.com/document/d/14_dSL_JHqI3o2kLHY52Gl8iT4wSacv_xVq0wJfr_Utk/edit

e Differentiate a formal
greeting from an informal
greeting

e Identify similarities and
differences of greetings in
different cultures

e Create a dialog using
introductions based on the
time of day and formality

e Interpret an authentic video
and compare the greetings
to their own culture.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Les salutations
Vocab list

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn “l am...” (Je suis) and practice with answers to various questions such as “What
are you like?” and “Where are you from?”. Students learn the difference between words for
country names and nationality. They learn very basic/introductory describing words for personality
and physical characteristics, but focus on only describing themselves.

Learning Target:

Relevance:

Success Criteria:

Students can:

e Participated in an
interpersonal conversation
to introduce themselves in
French.

e Ask and share their
nationality.

e Ask and share where they
live.

e Ask and share a physical
and personality description
of themselves.

Real world connected: students
will be able to introduce
themselves to speakers of the
target language. Students are
invested as they are sharing
information about themselves.

Students can:
e Ask and share their
nationality with “je suis

live with “je vis ...” and Ou
est tu habites?

e Ask and share a physical
and personality description
of themselves with
Comment tu es ?

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Language lab

& Nationalities, Countries, & Names

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://docs.google.com/document/d/1b22vqYHZRwOqyuY8VSNbSFMJcOQSs5IXBlExA63cJnc/edit
https://docs.google.com/presentation/d/1XbWX_dYsWaEjm-JqED98xrBpmrs-DZfF/edit#slide=id.p7
https://docs.google.com/document/d/1TK142XGSz7QAdenienVu7Ymcab_W5IwgoEN-ww2igRg/edit

information.

Students learn vocabulary for numbers 1-30 and to describe the calendar. Students ask each
other and respond to questions: How old are you? When is your birthday? What is the date? What
is your phone number? Students can interpret a passport in the target language for basic

Learning Target:

Relevance:

Success Criteria:

Students can:
e Ask about and give their
birthday
Ask and give their age
Count to 100 in French
Say their phone number
Give the current date
Give the date for a holiday
they know
e Respond to questions
about the calendar
e Students can identify
personal information on a

Real world connected: students
will be able to introduce
themselves to speakers of the
target language. Students are
invested as they are sharing
information about themselves.

Students can:

e Ask about and share their
birthday in French.

e Ask about and share their
age in French using “have”

e Countto 100 in French.

e Give their phone number in
French.

e Say the date in French with
correct format

e Interpret a calendar in
French.

e Identify dates while

(They can be listed/linked below)

passport. Interpreting authentic texts
(i.e. a passport)
e Present information in
French about the calendar
Assessment

List any formative or summative assessments that should be administered within this learning sequence.

Interrogation: Les numero

B F1 -Passport activity

& Copy of Numbers and school supplies listening

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Vocabulary for school supplies and classes; using “there is/there are” and “i need” or “i have”.
Identifying materials students need for class and interpreting authentic texts and videos.

Learning Target:

Relevance:

Success Criteria:

Students can:
e identify what they have in
their backpack
e Communicate what they
need in the classroom

Students use school vocabulary to
talk about their own daily activities
and immediate surroundings.

Students can communicate about
their own experiences before they

Students can
e Use “ I have” to say what
school materials they have.
e Use “Jai besoin” to say
what they need.
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https://docs.google.com/document/d/1YrtYUihXPkgi8yMZ6MSrZo5dVjb986XKvK_lTHRQO3c/edit
https://docs.google.com/document/d/1jX5o55CmDZ0kQxKOyVA6aKrnLMg3FJ4JwLQP66p9pQk/edit
https://docs.google.com/document/d/1eqSd5f5a8O3vo6H4JBYKZHY7sOFrY_18Zj9OPOKdtw8/edit

e |dentify school supplies in
authentic resources

can communicate about the target
culture.

e List school materials they
need for a specific class.

e Identify similarities and
differences between school
materials needed across
cultures.

e Interpret authentic texts
about school supplies.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

language lab activities, exit tickets, Edpuzzle tasks
El Copy of Qu'est ce qu'il ya dans ton sac a dos ?

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Vocabulary for class subjects, time, and schedule. Students will be able to describe their school
schedule and what time they have their classes. Introduction of “l like/ | don’t like” and “I have to”
for talking about classes. They will be able to interpret cultural texts including schedules.

Learning Target:

Relevance:

Success Criteria:

Students can:

e interpret an authentic text
about school schedules
and classes

e introduce themselves and
ask questions to gain
information about another
student’s school schedule
and classes

e communicate the classes
in their schedule and how
they compare to the target
language schedule.

Students use school
vocabulary to talk about their
own daily activities and
immediate surroundings.
Students can communicate
about their own experiences,
and they can communicate
about the target culture.

Students can

e ask/tell the time

e Describe their school
schedule, including school
subjects and time of each class

e describe the classes they like
and dislike

e Compare their classes with
plus facile/ plus difficile.

e Identify similarities and
differences between school
schedules and classes across
cultures

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.
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https://docs.google.com/document/d/1UQxbnsefp3HSoQnMowBvPn5KHlTa61Dpz_eKLqCXjKI/edit

Formative:

language lab activity, exit tickets, peardeck

& Mon horaire scolaire

E Top hat - comparaison des emplois du temps-
https://edpuzzie.com/media/62331f547ca2ef430c7ebd45
Summative:

B Interogation # L'heure

Integrative performance assessment: comparing school schedules

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students use authentic texts and videos to study norms of schools in the target culture. Students
learn vocabulary to describe the school, such as hallways, lockers, school bus, etc. Students
make comparisons based on authentic texts between SHS and schools in different French
speaking countries. For example (topics may change based on availability of materials and
authentic texts/videos), transportation, school layout, vacations and holidays, grading scales and
school levels, virtual class/access to school, uniforms, recess/breaks in the day, characteristics of
private versus public school.

E Copy of vocabulaire partie 2: Al 'école

El Top hat - comparaison des emplois du temps-

Learning Target: Relevance: Success Criteria:
Students can: Real world examples of Students will
e Describe their own school, | School norms in the target e Use “there is/there are” or “I
school schedule, types of | culture through the use of have” to describe their school:
classes, etc. authentic texts and videos. i.e. there are lockers, there are
e identify similarities and hallways, there is a cafeteria,
differences seen in the etc.
texts/videos and compare e Use “there is/ there are” to
them to their own identify similarities and
experiences. differences between schools

(i.e. there is recess, there is
no recess during the day)

e Compare when school
vacations happen.

e |Interpret authentic texts about
schools.

e Use vocabulary from class to
describe their own school.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
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https://docs.google.com/document/d/12PWZEwYGdESq6CkgefVckct_P7G1rzjqufXgNkEU2eo/edit
https://docs.google.com/document/d/15wLFppLXGyUQ4AcfsnKfaahLALJArPo4pxaVt57F2dE/edit
https://docs.google.com/document/d/1yw-tbAaPUo4TME8Hl0HI8oYNg0NvPEGPALtel8ADB5A/edit
https://docs.google.com/document/d/19bujcatbBG7yHxyzjsaA9hwR6E_6tJzJQP2UcWar-0I/edit
https://docs.google.com/document/d/15wLFppLXGyUQ4AcfsnKfaahLALJArPo4pxaVt57F2dE/edit
https://edpuzzle.com/media/62331f547ca2ef430c7ebd45

(They can be listed/linked below)

Formative:

Language lab activities
Edpuzzle activities
Peardeck

Exit tickets

Summative:
Interpretive quiz
PBA (outlined above in Stage 2)

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Various Tier 1 strategies employed in the teaching of this unit

Flip grids are possible for presentations instead of live presentations

Use of close captions, tiered reading tasks

Resources

Any materials and resources related to Stage 3 learning activities.

French 1 unit 1 SADJI 23-24
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https://docs.google.com/presentation/d/16QodgBpOwLegKnnJrFJMfW3WG0lq9YIthy4sevc0cc4/edit#slide=id.g1497df98f74_0_556

Unit 1: Italian 1 Novice mid/ Novice high ACC
Unit 1 Overview

Public Identities, Science and technology: First Days of School

Grade Novice Mid/Novice High Italian
Level/Course:

Length/Dates:

8 weeks

In this unit, students share basic information about themselves and learn to ask
basic questions in an introductory conversation. Students are introduced to the
Italian alphabet, greetings, goodbyes, numbers, days and dates, birthday,
nationality, and basic descriptions. Students learn vocabulary and grammar to
describe their immediate school environment and experiences. Students learn
to communicate about their school materials, classes, and schedule. They learn
about target culture school norms through interpreting authentic texts. At the
end of the unit, students can introduce themselves to classmates in the
language and share information about their school.

Unit Summary:
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or
written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform,
explain, persuade, and narrate on a variety of topics using appropriate media and adapting to a variety
of audiences of listeners, readers, or viewers.

Cultures: Interact with cultural competence and understanding

e Relating Cultural Products and Practices to Perspectives: Learners use the language to investigate,
explain, and reflect on the relationship between products, practices and perspectives of the cultures
studied to develop an empathetic understanding.

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

e [earners set goals and use language to interact and collaborate in their community for enjoyment,
enrichment, and advancement and they reflect on their progress in using language within the
classroom. (social justice standards & intercultural competency standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.

Enduring Students will understand...

Understanding(s): e how to introduce themselves and interact appropriately when meeting
What are the big people from the target culture.

picture e There are similarities and differences in school materials, classes, and
understandings that schedules across cultures

are transferable

across contexts,

places, and times?

Essential
Question(s):

These questions are
related to the
enduring
understandings and
provide relevance for
the learning in the
unit.

How do I describe myself?

How do I introduce myself appropriately to someone from another culture?
How do I spend my school day?

What materials do I need for school?

How does education differ in the target culture?

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator
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. Greetings and goodbyes . Greet someone and initiate conversation

. The alphabet . Introduce themselves with name

. What is your name/basic introduction Ask questions for basic information: Name,

. Numbers 1-100 birthday, age, nationality, phone number

. Calendar and dates Ask and give a basic self description (physical

. Birthday and Age appearance or personality)

. Nationalities/ Where are you from? . Describe their school schedule

. ‘I am” and initial describing words . Tell time and ask the time

. There is/there are . Describe their classes

. | have . Tell the materials and subjects they have

. | need Describe their likes and dislikes of a school

. | like/ | don’t like material and subject.

. Interrogatives (partial control) Interpret authentic texts about schools in the
Classroom expressions (go to bathroom, target culture (ie schedules)
homework,etc) Compare their school to schools studied in the

. School supplies & classroom objects target culture (types of classes, lockers,

. Time and schedule schedule, etc)

. Class subjects Maintain communication in the target language
Similarities and differences between US at the Novice Mid proficiency level
and target culture schools.

Stage 2: Evidence of Student Learning

Performance Tasks

Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.
Presentational aking Mode:
Goal: Students will be able to compare their school to a school in the target culture.
Role: You are planning to receive an exchange student from the target language. You are sending them a
video tour of your school. You must demonstrate ways your school compares to schools you have studied in
the target culture.
Audience: A future exchange student from the target culture.
Situation: The students will create an informational video. Students will be required to provide at least 4
comparisons in order to prepare the new student for what school is like here.
Product: A video tour including 4 sentences describing the students’ school
Standards and Criteria for success:
e Use Flipgrid, Tik Tok or camera to record a video tour
e Include a greeting, name, date and introduction to the tour in Italian
e Include 4 sentences comparing the student's school with school in the target culture and questions for
the future exchange student.
o Example: Here there are no uniforms. Do you have uniforms in your school?
e Include a video clip with the relevant part of the school being described.
Audio and speaking is clearly understandable.
e Sentences are memorized and not read off notes. (differentiation: ACA might have prompts for the
script)
e There is a conclusion to the video. (Ex. Arrivaderci!)

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

Bl 22 Year 1 H Science & Technology PBA
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https://docs.google.com/document/d/11PkYPyUNy7q9nnB6CXwNJmxh-YXewUa2PptelwaiKB4/edit?usp=sharing

Bl acaCopy of 22 Year 1 H Science & Technology PBA

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
Bl Novice Mid rubric

Assessment Evidence
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quiz

Exit tickets

Edpuzzle

Language lab activities and conversations
Presentational quiz: & Year 1 Unit 1 PBA: Introduzioni
B Unit 2 IPA: Interpretive Activity

B Unit 2 IPA: Interpretive Activity CCP

B Unit 2 IPA: Presentational Writing Activity

B Unit 2 IPA: Presentational Writing Activity- ccp
B Unit 2 IPA: Interpersonal Activity

B ACA Copy of Unit 2 IPA: Interpersonal Activity

IPA: Integrated performance assessment
Interpretive task: Interpret an authentic school schedule from the target culture.

Interpersonal task: You are meeting a new student at a school in the target culture, you need to
introduce yourself and ask questions to get to know the other new student. You must also ask
questions and compare your school schedules.

Presentational writing: write a note back to your former teacher describing how your new school
is in the target language.

Stage 3: Instructional Design
Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn new vocabulary for greetings and goodbyes in the target language and practice
spelling new words with the Italian alphabet.

B Completed Copy of Italian 1 Unit 1: P&P | Packet

Learning Target: Relevance: Success Criteria:

Students can: Real world connected: students Students can:
e Say the alphabet in Italian | will be able to introduce e Say the letters of the
e Interpret letters in Italian themselves to speakers of the alphabet
e Greet someone in the target language. Students are e Spell their name using

target language invested as they are sharing letters in Italian
information about themselves. e Spell a word correctly
given ltalian letters
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https://docs.google.com/document/d/11j-tVLooIMzn0ni8EU9R1tTEszSldQmRtJ3Uvvd43Z8/edit?usp=sharing
https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/1D2f3NwdnqXlQdWqaMY-mTrh93de6MMfMhRDc3AEF9cA/edit?usp=sharing
https://docs.google.com/document/d/1BzB-LeLXKYtl7dcj4CeXgsNQ_uDxX7XWlzfTWYqaNQU/edit?usp=sharing
https://docs.google.com/document/d/1qaqqTyix4jCaQ11VvI1vc5Gv4U84KDKhRLn3TMirTjU/edit?usp=sharing
https://docs.google.com/document/d/1SlsLAK9MZ1P5Aw-b0W71cFD2bL0DZXQvZQNjgWvpDtQ/edit?usp=sharing
https://docs.google.com/document/d/1C73ODZ_AzjwAWKtAoZGMTeHbytQ8LFQXZTqRECRSUmY/edit?usp=sharing
https://docs.google.com/document/d/1DWu-Bu5pIr4ckfB5XqotX1BEMOrIrNdv5eGzcRFFODo/edit?usp=sharing
https://docs.google.com/document/d/1wLWWE1ckRJ64tBG15GBTlmrbB5nUCenDkiYQg9_bZzo/edit?usp=sharing
https://docs.google.com/document/d/1Pr5v7HsfoXxpcoLIdLXKAn2ILiQmU-nM3hdoXAy6-Ck/edit?usp=sharing

e Ask and answer “What is
your name?”

e Ask and answer “How are
you?”

e Differentiate a formal
greeting from an informal
greeting

e Identify similarities and
differences of greetings in
different cultures

e Greet their teacher in the
target language

e Create a dialog using
introductions based on the
time of day and formality

e Interpret an authentic video
and compare the greetings
to their own culture.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

& Prova: Saluti/Addi/Introduzioni ACC
B Prova: Saluti/Addi/Introduzioni ACA

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn “l am...” (lo sono) and practice with answers to various questions such as “What
are you like?” and “Where are you from?”. Students learn the difference between words for
country names and nationality. They learn very basic/introductory describing words for personality
and physical characteristics, but focus on only describing themselves.

Learning Target:

Relevance:

Success Criteria:

Students can:

e Participated in an
interpersonal conversation
to introduce themselves in
Italian.

e Ask and share their
nationality.

e Ask and share where they
live.

e Ask and share a physical
and personality description
of themselves.

Real world connected: students
will be able to introduce
themselves to speakers of the
target language. Students are
invested as they are sharing
information about themselves.

Students can:

e Ask and share their
nationality with “Sono/
Sono di...”.

e Ask and share where they
live with “Abito a...” and
Dove abiti?

e Ask and share a physical
and personality description
of themselves with Come
sei? And “lo sono...”

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Language lab

Paese e Nazionalitd .. Le Nazionalita

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?
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https://docs.google.com/document/d/1eUnsB4cBEgFGPKzLRdgs5rUhp1bmPtv_jQhwXEFkgbk/edit?usp=sharing
https://docs.google.com/document/d/1vDa1-s9O67acfubu_D8YdWER606U3VHvRJDvxjaXi6s/edit?usp=share_link
https://docs.google.com/presentation/d/1m2GCvFYDNnflfOfAo9wvTU-d1XHaPcpCZZLI9Bjg91A/edit?usp=sharing
https://docs.google.com/presentation/d/16loIIClpRmBDXXF_SNxndpQXrC0shdgBe3S4ucGBZ6Y/edit?usp=sharing

Tasks can be linked in here. Include technology integration as applicable to support learning.

information.

Students learn vocabulary for numbers 1-30 and to describe the calendar. Students ask each
other and respond to questions: How old are you? When is your birthday? What is the date? What
is your phone number? Students can interpret a passport in the target language for basic

Learning Target:

Relevance:

Success Criteria:

Students can:

e Ask about and give their
birthday
Ask and give their age
Count to 100 in Italian
Say their phone number
Give the current date

they know

the calendar

Give the date for a holiday
e Respond to questions about

e Students can identify personal
information on a passport.

Real world connected:

students will be able to °
introduce themselves to

speakers of the target °
language. Students are

invested as they are °
sharing information °
about themselves. °

Students can:

Ask about and share their birthday
in ltalian.

Ask about and share their age in
Italian using “io ho”

Count to 30 in Italian.

Give their phone number in Italian.
Say the date in Italian with correct
format

Interpret a calendar in Italian
Identify dates while Interpreting
authentic texts (i.e. a passport)
Present information in Italian about
the calendar

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

E Prova Copy of Numeri/Mesi/Giorni- CCP
& Prova Copy of Numeri/Mesi/Giorni- H
Bl passaporti/ ' Passport Photos

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Vocabulary for school supplies and classes; using “there is/there are” and “i need” or “i have”.
Identifying materials students need for class and interpreting authentic texts and videos.

Learning Target:

Relevance:

Success Criteria:

Students can:
e identify what they have in
their backpack
e Communicate what they
need in the classroom
e |dentify school supplies in
authentic resources

Students use school vocabulary to
talk about their own daily activities
and immediate surroundings.
Students can communicate about
their own experiences before they
can communicate about the target
culture.

Students can

e Use “avere” to say what
school materials they have.

e Use “hai bisogno di” to say
what they need.

e List school materials they
need for class.

e Identify similarities and
differences between school
materials needed across
cultures.

e Interpret authentic texts
about school supplies.
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https://docs.google.com/document/d/1LrRpQ4dV9ED-csMqHX2TrGu9kESX1fe1TKo7uzAEvgo/edit?usp=sharing
https://docs.google.com/document/d/1CFt9hcsbdX8vwxxwJdzFsZM-KADzChEGGETzfmXgkXM/edit?usp=sharing
https://docs.google.com/document/d/1V_xwXv6ll30TBz8Eaw3FPOVKiTeRqqCg3HN2yyFB3d8/edit?usp=sharing
https://docs.google.com/presentation/d/1a3edmsg3KIXdfOMXyuyF50a-Km97PxGLv-sdNfjUeUQ/edit?usp=sharing

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

& Vocab Quiz- ACA
& Vocab Quiz- ACC

language lab activities, exit tickets, Edpuzzle tasks

&l Descrizione di un'Aula -Blog Post CCP
&l Descrizione di un'Aula -Blog Post H

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Vocabulary for class subjects, time, and schedule. Students will be able to describe their school
schedule and what time they have their classes. Introduction of “| like/ | don’t like” and “I have to”
for talking about classes. They will be able to interpret cultural texts including schedules.

Learning Target:

Relevance:

Success Criteria:

Students can:

e interpret an authentic text
about school schedules
and classes

e introduce themselves and
ask questions to gain
information about another
student’s school schedule
and classes

e communicate the classes
in their schedule and how
they compare to the target
language schedule.

Students use school vocabulary to
talk about their own daily activities
and immediate surroundings.
Students can communicate about
their own experiences, and they
can communicate about the target
culture.

Students can

e ask/tell the time

e Describe their school
schedule, including school
subjects and time of each
class

e describe the classes they
like and dislike

e Compare their classes with
piu di/meno di

e Identify similarities and
differences between school
schedules and classes
across cultures

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

Summative:
B telling time quiz

language lab activity, exit tickets, peardeck

Integrative performance assessment: comparing school schedules

Activity/Taskc6

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://docs.google.com/document/d/1ayG6jvAzplVwQNcfrDuAwxyVPjQLweMUXSWpxB5Qxy8/edit?usp=sharing
https://docs.google.com/document/d/1gIboKG0qF2AWB6QTBYfMMjys7pAO_A0NZA1FcD8M7AY/edit?usp=sharing
https://docs.google.com/document/d/1rn_aj1iVI4EjRf3pnsIv5XxhMQMCKtnJS5b2w9SjRuw/edit?usp=sharing
https://docs.google.com/document/d/1fSy-9egTzPDKvvQ0okVtivLWvh-zWm4qx3vD5AUue58/edit?usp=sharing
https://docs.google.com/document/d/14HMuBSxJadz1QnX_ioHXPy2l5JadriAL7jhrkXQOWx8/edit?usp=sharing

Students use authentic texts and videos to study norms of schools in the target culture. Students
learn vocabulary to describe the school, such as hallways, lockers, school bus, etc. Students
make comparisons based on authentic texts between SHS and schools in Italy. For example
(topics may change based on availability of materials and authentic texts/videos), transportation,
school layout, vacations and holidays, grading scales and school levels, virtual class/access to
school, uniforms, recess/breaks in the day, characteristics of private versus public school.

El Completed Copy of Year 1 Unita 2: Science and Technology Resource Packet 2022

Learning Target: Relevance: Success Criteria:
Students can: Real world examples of school Students can
e Describe their own school, |norms in the target culture through e Use “there is/there are” to
school schedule, types of | the use of authentic texts and describe their school: i.e.
classes, etc. videos. there are lockers, there are
e identify similarities and hallways, there is a
differences seen in the cafeteria, eftc.
texts/videos and compare e Use “there is/ there are” to
them to their own identify similarities and
experiences. differences between

schools (i.e. there is
recess, there is no recess
during the day)

e Compare when school
vacations happen.

e Interpret authentic texts
about schools.

e Use vocabulary from class
to describe their own
school.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:

Language lab activities
Edpuzzle activities
Peardeck

Exit tickets

Summative:
Interpretive quiz
PBA (outlined above in Stage 2)

Resources

Any materials and resources related to Stage 3 learning activities.
© Unita 1: Public & Personal Identities
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https://docs.google.com/document/d/1KPvclYiBc2OWthGMzlEr88Oqmpsr9msX-sj2siBZUhM/edit?usp=sharing
https://drive.google.com/drive/folders/1FwUQVC_92Q8oSd1DNao86u2DqALuhUV-?usp=sharing

Unit Overview

Families & Communities: Family in the Country

N GO OHHOSOD

Grade
Level/Course:

Novice Mid Latin 1ACA / Novice High Latin 1ACC

Length/Dates: 8 weeks

VLTSI IO ETR7HI Students will learn about rural Roman life and the basic roles of the Roman
2-4 sentences household. They will also explore the Greco-Roman Creation myths (and how
describing the “‘mythology” was to the Romans both science and religion). Lastly, they will
main ideas, begin learning to read and translate basic Latin narrative texts.

content and skills

of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
American Council for the Teaching of Foreign Languages:

COMMUNICATION: Communicate effectively in more than one language in order to function in a
variety of situations and for multiple purposes.

Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

CULTURES Interact with cultural competence and understanding.

Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the practices and perspectives of the cultures studied.
Relating Cultural Products to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the products and perspectives of the cultures studied.
CONNECTIONS Connect with other disciplines and acquire information and diverse perspectives
in order to use the language to function in academic and career related situations.

Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines
while using the language to develop critical thinking and to solve problems creatively.

Acquiring Information and Diverse Perspectives: Learners access and evaluate information and
diverse perspectives that are available through the language and its cultures.

COMPARISONS Develop insight into the nature of language and culture in order to interact with
cultural competence.

Language Comparisons: Learners use the language to investigate, explain, and reflect on the
nature of language through comparisons of the language studied and their own.

Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the
concept of culture through comparisons of the cultures studied and their own.

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address
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Students will use their learning from this unit as a basis for the skills learned in the next unit.
Students will use their learning from their Latin 1 course as a background for the skills learned in
Latin 2.

Students will use their learning from this unit to recognize the lasting cultural images from Ancient
Rome on modern cultures

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Creativity/Innovation Transdisciplinary Goal:
Students work creatively to design and refine implementation of ideas by taking risks, persevering,
and exploring possibilities.
Collaboration Transdisciplinary Goal:
Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Enduring Students will understand...
Understanding(s): e that “mythology” was, to the Ancient Greeks and Romans, both
What are the big science and religion; it explained how the world worked and why it
picture worked the way it did.
understandings that e that the Ancient Greeks and Romans believed the universe began
are transferable from Chaos and was created through the interplay of the gods and
across contexts, goddess who came from her
places, and times? e that the Romans divided the history of the world into five ages

o that Praemordia was the age of the very first deities of the

universe

o that the Golden Age was was the age of the Titans
o that the Silver Age was the age of the Olympians

e that every Greco-Roman god had a specific power/influence in and
on the “real world”

e that the Olympian Gods/Goddesses were made in the image of the
Ancient Greek and Roman people, with both character strengths
and faults.

e Latin word order is different from English word order and cannot be

translated word for word.

o The endings of the Latin words determine their function in the
sentence

o English uses articles (a/an/the) while Latin does not, so these
words must be supplied by the translator

how Romans named their children and the socio/gender meaning

behind the name

Essential According to the Romans...
Question(s): e How did the universe begin?
e How did our world come to be?
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These questions are e How did the infighting between the gods shape the history of the
related to the world?

enduring e Why were the gods not perfect?

understandings and e What were the powers of the Olympian gods?

provide relevance for
the learning in the
unit.

How do you translate a basic latin sentence?
How do noun and verb endings affect their translation?
Why is Latin word order not like English word order?

Why do | have to add articles before many English nouns in my
translation?

Why do girls take a feminized version of their father’s name?

Why do boys have three names and girls have two?

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

Students will be able to:

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know:

Roman numerals
Roman naming practices
Basic Latin sentence structure

Latin nouns
e Nominative subjects
e Nominative subject complements
e Accusative direct objects
Latin verbs
e 3rd person singular present active
indicative verbs
e 3rd person plural present active
indicative verbs
e Present active infinitive verbs
Greco-Roman Mythology
e The 5 ages of mythology
o Praemordia
o Golden Age
o Silver Age
Latin Vocabulary
e Bi-Weekly Latin 1 Vocabulary Lists
o Most Common Latin words (list
compiled by the Dickinson Latin
Library, organized by Ecce
Romani context)

Identify corresponding arabic numeral to
their roman numeral counterpart

Write and explain their Roman name
Identify the parts of a basic sentence
(subject verb direct object/subject
complement)

Translate short and simple Latin present
sentences into English.

Identify the major gods and goddesses and
their traits.

Identify the mythological Ages of Man and
their characteristics

Recognize and translate unit vocabulary in a
Latin text with or without resources
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Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
PBA: Formal Translation

e Goal: Students can compose a grammatically accurate English translation of a Latin story

e Role: Student

e Audience: Teacher

e Situation: Students will create a rough draft of a Latin story, then revise their rough draft into a

final draft based on teacher feedback on their rough drafts.

Product/Performance/Purpose:A rough draft and a final draft of a story translation.

e Standards and Criteria for Success: Students will accurately translate nouns (subject,
complement, direct object) and present tense verbs (3rd person singular/plural, infinitives)

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
A Mischief Maker Translation PBA [Created from Ecce Romani | textbook]

Evaluative Criteria
How will you evaluate this task? How will you provide feedback to students?

Translation Grading Rubric [Based on Creativity: Openness and Willingness to Explore rubric]

Comments
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

Full Latin 1 folder of all activities/assessments/materials linked here for archive purposes

Example/Previous Lesson Outline for Block Schedule for Latin 1 ACA linked here

Other Evidence

Assessment Evidence
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Mythology Study Guides/Quizizz/Peardecks/PPTs

Vocab Study Guides/Quizizz/Quizlets/Assessments

Proficiency Activities
Integrated Performance Assessment/SKill Quest 1

Stage 3: Instructional Design

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Roman Numerals

[[J Roman Numerals PPT
[ Roman Numerals Practice Worksheet 1
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https://docs.google.com/document/d/1F_XIyfxTF0n9eLiJ2YYBwE3OvpBdeHArx0qnKZOFpA8/edit?usp=drive_link
https://docs.google.com/document/d/1VaQ226jVnpj9G18x97cFhWwDCMFRMJY0jMxNr6C-gzo/edit?usp=drive_link
https://drive.google.com/drive/folders/1UXDCNaezHCnLvPMxIjHZH-l88BnufHs3?usp=drive_link
https://docs.google.com/document/d/157Ak6o8PpxJ8op0Y3keP_E30-sX4JCsNHQldNuunGtM/edit?usp=sharing
https://docs.google.com/document/d/1csWHjKBkDFpH4SK5G_fUlYRZi-2u2Gw41nXuYf9CEGM/edit?usp=sharing
https://docs.google.com/document/d/1sUKgQZxxGMz9Rlv09Vqtef9UIpEPpANqbzijHzyrYbE/edit?usp=drive_link
https://drive.google.com/drive/folders/1hCD2Z4MURBBz9bLlp6PNt8po6zwuoyW6?usp=drive_link
https://drive.google.com/drive/folders/1LxRFBqehFKVYhpYtEUOnJr6XjqRNaNLF?usp=drive_link
https://drive.google.com/drive/folders/1U_vyGnFTZPb5Q9h53Zldtw-lKN2VZLfe?usp=drive_link

Roman Names/Families
[J Roman Names PPT
[ “Nomen mihi est

” activitas

[J Roman Numerals online game practice
[ Roman Numerals Practice Worksheet 2

Learning Target:

Relevance:

Success Criteria:

e Students can identify all
numbers in roman
numerals and translate to
English

e Students can identify and
translate Roman names

Necessary for large scale
processes, plans or concepts:
Identifying numbers and Roman
names is necessary for translation
of basic sentences and
paragraphs from Latin texts into
English

Students will identify all
numbers in roman
numerals and translate to
English

Students will identify and
translate Roman names

Assessment (linked above)

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

Summative:

“Nomen mihi est ” activitas

Collected worksheet-based activities based translating on numerals and names

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Basic Rules for Translating Latin

Basic Translation Skills: Subjects -a/-ae & verbs -t/-nt

[J “Two Roman Girls” story for translation
[J “A Summer Day” story for translation
[] Sentence Practice 1 (Subjects & Subject Complements)

Learning Target:

Relevance:

Success Criteria:

e Students can identify
singular and plural subjects
in a text.

e Students can translate the
text maintaining accurate
English word order.

e Students can identify
singular and plural verbs

e Students can translate
identify singular and plural
verbs

e Students can identify
subject complements

e Students can translate

subject complements

Necessary for large scale
processes, plans or concepts:
Identifying and translating
subjects, subject complements
and 3rd person present tense
verbs is necessary for translation
of basic sentences and
paragraphs from Latin texts into
English

Students will identify
singular and plural first
declension subjects in a
text.

Students will translate the
text while maintaining
accurate English word
order.

Students will identify
singular and plural verbs
Students will translate
singular and plural verbs
Students will identify first
declension subject
complements
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https://drive.google.com/drive/folders/1U_vyGnFTZPb5Q9h53Zldtw-lKN2VZLfe?usp=drive_link
https://drive.google.com/drive/folders/1RF0bqDTmbyIaVI6xdcsPVdGVLf2d7Z-Q?usp=drive_link

e Students will translate first
declension subject
complements

e Students will compose a
general translation of a
Latin story

Assessment (linked above)
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative assessments:

“Two Roman Girls” (linked above)

“A Summer Afternoon” (linked above)
Sentence Practice 1 (linked above)

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Basic Translation Skills: Subjects -us/-r/-1 & verbs -t/-nt
Basic Rules for Translating Latin

[J “In the Garden” story for translation

[J Noun Reading Practice 1

Learning Target: Relevance: Success Criteria:
e Students can identify Necessary for large scale e Students will differentiate
singular and plural subjects | processes, plans or concepts: between 1st and 2nd
in a text. Identifying and translating declension nouns.
e Students can translate the | subjects, subject complements e Students will identify
text maintaining accurate and 3rd person present tense singular and plural second
English word order. verbs is necessary for translation declension subjects in a
e Students can identify of basic sentences and text.
singular and plural verbs paragraphs from Latin texts into e Students will translate the
e Students can translate English text maintaining accurate
identify singular and plural English word order.
verbs e Students will identify
e Students can identify singular and plural verbs
subject complements e Students will translate
e Students can translate singular and plural verbs
subject complements e Students will identify
second declension subject
complements
e Students will translate
second declension subject
complements
e Students will compose a
general translation of a
Latin story

Assessment (linked above)
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)
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https://drive.google.com/drive/folders/1RF0bqDTmbyIaVI6xdcsPVdGVLf2d7Z-Q?usp=drive_link

Formative Assessments:
“In the Garden”

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

[J Noun Reading Practice 2

[ Sentence Practice 2 (Direct Objects)
[J A Mischief Maker for translation with Reading Comprehension

Basic Translation Skills: Subjects -??7?/-€s & Direct Objects (1-3 declensions)
Latin Nouns: Accusative Case and Direct Objects

Learning Target:

Relevance:

Success Criteria:

e Students can identify and
translate singular and
plural subjects

e Students can identify and
translate singular and
plural direct objects

e Students can rearrange
Latin words into English
word order

e Students can identify and
translate subject
complements

Necessary for large scale
processes, plans or concepts:
Identifying and translating
subjects, subject complements,
and direct objects is necessary for
translation of basic sentences and
paragraphs from Latin texts into
English

e Students will differentiate
between 1st, 2nd, and 3rd
declension nouns.

e Students will identify
singular and plural third
declension subjects in a
text.

e Students will translate the
text maintaining accurate
English word order.

e Students will identify third
declension subject
complements

e Students will translate third
declension subject
complements

e Students will compose a
literal translation of a Latin
story

Assessment (linked above)

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative Assessments:
“A Mischief Maker”
Sentence Practice 2

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Present tense active infinitives

Latin Verbs: -T, -NT, and The Infinitive

[0 Various Verbs 1
[J Verb Reading Practice 1

[] Marcus to the Rescue w/ Reading Comp
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https://drive.google.com/drive/folders/1RF0bqDTmbyIaVI6xdcsPVdGVLf2d7Z-Q?usp=drive_link
https://drive.google.com/drive/folders/1RF0bqDTmbyIaVI6xdcsPVdGVLf2d7Z-Q?usp=drive_link

Learning Target:

Relevance:

Success Criteria:

e Students can rearrange
Latin verbs into English
word order

e Students can identify and
translate present tense
infinitives in context

Necessary for large scale
processes, plans or concepts:
Identifying and translating infinitive
verbs is necessary for translation
of basic sentences and
paragraphs from Latin texts into
English

e Students will rearrange
Latin verbs into English
word order

e Students will identify and
translate present tense
infinitives in context

e Students will compose a
literal translation of a Latin
story

Assessment (linked above)

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

“Marcus to the Rescue” translation

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Unit 1/Quarter 1 Mythology: Creation and the Five Ages (pt 1)

Learning Target:

Relevance:

Success Criteria:

e |dentify Gods/goddesses
and their coordinated
powers

e Understand the
relationship between the
Olympians, Titans and
Primordial deities.

Student Interest: This activity
allows for student choice to
personalize their assessment
criteria and show what mythology
they have learned over the course
of the unit.

e Students will communicate
the biographical and
mythological information of
one major God or Goddess

e Students will present on
the powers/influence of
one major God or Goddess
in the context of the myth

e Students will state the
Greco-Roman names of
the God/Goddess

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative assessments:

Myvthology Peardecks/Reflections/Quizizz

Summative Assessment:
Olympian Social Media Project

Activity/Task
What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Integrated Performance Assessment: Family Life in the Country
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https://drive.google.com/drive/folders/1nEjJafIMlKeDkFqcXVkSF12HUQYxvfnB?usp=drive_link
https://docs.google.com/document/d/1csWHjKBkDFpH4SK5G_fUlYRZi-2u2Gw41nXuYf9CEGM/edit?usp=sharing
https://drive.google.com/drive/folders/1CBsDvpvpVTf-19InsEne8RlNrRtQnsvw?usp=drive_link
https://drive.google.com/drive/folders/1LxRFBqehFKVYhpYtEUOnJr6XjqRNaNLF?usp=drive_link

Learning Target: Relevance: Success Criteria:

e Students can define and Real-world connection: Students e Students will translate a
translate common Latin are translating short unabridged Latin text containing known
Vocabulary within the Latin texts vocabulary and grammar
context of a Latin text (ACC: sight translation,

e Students can identify and Student interest: ACA: prepared translation)
translate subject, Fulfills the objective of the course e Students will answer literal
complement and direct comprehension questions
object nouns in the 1st, about a text/media that
2nd, and 3rd declensions contains familiar and

e Students can identify and unfamiliar elements
translate singular (t) and
plural verbs (nt) and
infinitives (re)

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:
Unit Skill Quest / IPA “Early In the Day”

Extension/Modification
Differentiated experiences that provide opportunities for students to engage in active learning around the learning
target(s)
e Various Practices: ACC has a composition component to practices, ACA does not have
composition practice
o Some practices (ex: Reading Practices) have student “challenge level” choice
embedded in the practice scaffolding
e \Vocabulary Quizzes: ACC has fill in the blank, ACA has matching
e PBA: ACC rough draft is done individually, ACA start in pairs/trios
o [PA:
o ACC grammar and translation sections are done without the aid of learned
vocabulary/grammar
o ACA grammar and translation sections are done with some relevant grammar aids

Resources

Any materials and resources related to Stage 3 learning activities.
Full Latin 1 folder of all activities/assessments/materials linked here for archive purposes

Example/Previous Lesson Outline for Block Schedule for Latin 1 ACA linked here
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https://drive.google.com/drive/folders/1UXDCNaezHCnLvPMxIjHZH-l88BnufHs3?usp=drive_link
https://docs.google.com/document/d/157Ak6o8PpxJ8op0Y3keP_E30-sX4JCsNHQldNuunGtM/edit?usp=sharing

Unit 1: Mandarin 1 Novice mid/ Novice high ACC
Unit 1 Overview

Public Identities, Science and technology: First Days of School

Unit Title: 6%éé@

Grade Novice Mid/Novice High
Level/Course:

5 weeks

Length/Dates:

In this unit, students share basic information about themselves and learn to ask
basic questions in an introductory conversation. Students are introduced to the
Chinese characters, greetings, goodbyes, numbers, days and dates, birthday,
nationality, and basic descriptions. Students learn vocabulary and grammar to
describe their immediate school environment and experiences. Students learn
to communicate about their school materials, classes, and schedule. They learn
about target culture school norms through interpreting authentic texts. At the
end of the unit, students can introduce themselves to classmates in the
language and share information about their school.

Unit Summary:
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or
written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform,
explain, persuade, and narrate on a variety of topics using appropriate media and adapting to a
variety of audiences of listeners, readers, or viewers.

Cultures: Interact with cultural competence and understanding

e Relating Cultural Products and Practices to Perspectives: Learners use the language to investigate,
explain, and reflect on the relationship between products, practices and perspectives of the cultures
studied to develop an empathetic understanding.

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

e Learners set goals and use language to interact and collaborate in their community for enjoyment,
enrichment, and advancement and they reflect on their progress in using language within the
classroom. (social justice standards & intercultural competency standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.

Enduring Students will understand...

Understanding(s): e how to introduce themselves and interact appropriately when meeting
What are the big people from the target culture.

picture understandings e There are similarities and differences in school materials, classes, and

that are transferable schedules across cultures
across contexts,

places, and times?

Essential Question(s):
These questions are
related to the enduring
understandings and
provide relevance for
the learning in the unit.

How do | describe myself?

How do | introduce myself appropriately to someone from another culture?
How do | spend my school day?

What materials do | need for school?

How does education differ in different cultures

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic concepts
related to each indicator

. Greetings and goodbyes .

The alphabet

What is your name/basic introduction
Numbers 1-100

Calendar and dates

Birthday and Age

Nationalities/ Where are you from?

‘I am” and initial describing words
There is/there are

| have
To have to, | need
| like/ | don’t like

Interrogatives (partial control)

Classroom expressions (go to bathroom,
homework,etc)

School supplies & classroom objects

Time and schedule

Class subjects

Similarities and differences between US and
target culture schools

Greet someone

Introduce themselves with name

Ask questions for basic information: Name,
birthday, age, nationality, phone number
Ask and give a basic self description
(physical appearance or personality)
Describe their school schedule

Tell time and ask the time

Describe their classes

Tell the materials and subjects they have
Describe their likes and dislikes of a school
material and subject.

Interpret authentic texts about schools in
the target culture (ie schedules)

Compare their school to schools studied in
the target culture (types of classes, lockers,
schedule, etc)

Maintain communication in the target
language at the Novice Mid proficiency level
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Stage 2: Evidence of Student Learning
Performance Tasks
Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.
Presentational speaking Mode:
Goal: Students will be able to compare their school to a school in the target culture.
Role: You are planning to receive an exchange student from the target language. You are sending them a
video tour of your school. You must demonstrate ways your school compares to schools you have studied in
the target culture.
Audience: A future exchange student from the target culture.
Situation: The students will create an informational video or social media post. Students will be required to
provide at least 4 comparisons in order to prepare the new student for what school is like here.
Product: A video tour including 4 sentences describing the students’ school
Standards and Criteria for success:
e Use Flipgrid, Tik Tok or camera to record a video tour
e Include a greeting, name, date and introduction to the tour in Chinese
e Include 4 sentences comparing the student's school with school in the target culture and questions for
the future exchange student.
o Example: Here there are no uniforms. Do you have uniforms in your school?
e Include a video clip with the relevant part of the school being described.
Audio and speaking is clearly understandable.
e Sentences are memorized and not read off notes. (differentiation: ACA might have prompts for the
script)
e There is a conclusion to the video. ((Ex. FJL!)

Resources
Any materials and resources related to the performance task that the teacher or student would need to be successful.

B h3X— unit 1 PBA 22-23

Students use notes from learning tasks listed below to assist in the introductory conversation.

B th3x— 22-23 unit 1 vocab packet

B $h 32— Unit 2 packet: ##& 22-23

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
& Novice Mid rubric

Communication Rubric

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quiz

Exit tickets

Edpuzzle

Language lab activities and conversations
Presentational quiz: B H13X— unit 1 PBA 22-23
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https://docs.google.com/document/d/17DgUlYiZLgV7FDyeG_cO0nI4AZV59-MAtKaJjbqzswo/edit?usp=share_link
https://docs.google.com/document/d/15Zr7w0JKtIjPAjOhn1k5rWVojzp1I7X-rpZXsRieGdc/edit?usp=drive_link
https://docs.google.com/document/d/1f9ihBuBpLq-u-mrGvlGvNJGGRGXwdce1MeIQYfP3xMY/edit?usp=drive_link
https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/17DgUlYiZLgV7FDyeG_cO0nI4AZV59-MAtKaJjbqzswo/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing
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