
Regular Meeting
Tuesday, June 20, 2023 6:00 PM

MS/HS Library
109 Charles W St

Petersburg, AK 99833

Agenda

1. CALL TO ORDER
2. DETERMINE QUORUM
3. PLEDGE OF ALLEGIANCE
4. APPROVAL OF AGENDA
5. CORRESPONDENCE 
6. COMMENTS FROM AUDIENCE UNRELATED TO AGENDA ITEMS
7. COMMENTS FROM AUDIENCE RELATED TO AGENDA ITEMS
8. COMMENTS FROM BOARD MEMBERS
9. CONSENT AGENDA

9.1. MAY, 2023, Monthly accounting report, bills, payroll, and electronic fund transfers, 
ASB trial balance and P-Card statements in the amount of $1,035,965.55

9.2. May 9, 2023, regular board meeting minutes 
9.3. PERSONNEL ACTION REPORT

10. ADMINISTRATIVE REPORTS
10.1. Superintendent's report

Presenter: Superintendent Kludt-Painter
11. SCHOOL BOARD COMMITTEE REPORTS
12. OLD BUSINESS
13. NEW BUSINESS

13.1. Action: FY 23 Budget Revision
13.2. Action: FY 24 Budget 
13.3. Action: Bill Neumann Donation/Petersburg Community Foundation Grant 
13.4. Action: FY 24 ESEA Consolidated Grant
13.5. Action: Rae C. Stedman School Improvement Plan
13.6. Action: Exempt contract addition

14. ADDITIONAL COMMENTS FROM BOARD MEMBERS
15. UPCOMING DATES AND MEETING ANNOUNCEMENTS
16. FUTURE AGENDA ITEMS
17. OTHER NEW BUSINESS
18. ADJOURNMENT

 

































































































































































Regular Meeting
Tuesday, May 9, 2023 6:00 PM
MS/HS Library, 109 Charles W St, Petersburg, AK 99833

Carey Case:   Present   

Sarah Holmgrain:   Present   

Katie Holmlund:   Present   

Jay Lister:   Present   

Niccole Olsen:   Present   

Quorum was present to do business. Jay Lister arrived at 6:05

1. CALL TO ORDER
Discussion: Meeting was called to order by 
President Holmgrain at 6:03 pm 

2. DETERMINE QUORUM
Discussion: A quorum was present to do business

3. PLEDGE OF ALLEGIANCE
Discussion: President Holmgrain led the group in 
the Pledge of Allegiance

4. APPROVAL OF AGENDA
Action(s):
Approve agenda as written. This motion, made by 
Sarah Holmgrain and seconded by Katie Holmlund, 
Passed.
Voting Detail:
Carey Case:   Yea   

Sarah 
Holmgrain:   Yea   

Katie Holmlund: 
  Yea   

Jay Lister:   Yea   

Niccole Olsen: 
  Yea   

Voting Summary: Yea: 5, Nay: 0
Discussion: A consent agenda is a practice by 
which regular and non-controversial board action 
items are organized apart from the rest of the 
agenda and approved as a group. This includes all 
of the business items that require formal board 
approval and yet because they are not 
controversial, there is no need for board 
discussion before taking a vote. Items may be on 
the consent agenda only if all board members 
agree. Any board member, for any reason, may 
remove a consent agenda item and place it on the 
regular agenda for the board meeting.

5. STUDENT PRESENTATION - NYO demonstration
Discussion: Mr. Cabral was present with NYO 
members Maddie D and Calder R. They both 
demonstrated a variety of the categories that 
they competed in at the Traditional Games in 
Juneau. 



6. STUDENT REPRESENTATIVE REPORT
Discussion: The Student Rep Charlotte reported on 
the wrap-up of the year. Prom happening this 
coming weekend. There was a pep rally for the 
end-of-year sports activities, students were 
signing up for classes and looking forward to the 
end of year. Charlotte will return as the School 
Board Student Rep for the coming school year. 

7. CORRESPONDENCE 
Discussion: None

8. COMMENTS FROM AUDIENCE UNRELATED TO AGENDA 
ITEMS
Discussion: No one present

9. COMMENTS FROM AUDIENCE RELATED TO AGENDA ITEMS
Discussion: No one present

10. COMMENTS FROM BOARD MEMBERS
Discussion: None

11. CONSENT AGENDA
Action(s):
Approve Consent Agenda. This motion, made by 
Sarah Holmgrain and seconded by Niccole Olsen, 
Passed.
Voting Detail:
Carey Case:   Yea   

Sarah 
Holmgrain:   Yea   

Katie Holmlund: 
  Yea   

Jay Lister:   Yea   

Niccole Olsen: 
  Yea   

Voting Summary: Yea: 5, Nay: 0
11.1. APRIL, 2023, Monthly accounting report, 
bills, payroll, and electronic fund transfers, 
ASB trial balance and P-Card statements in the 
amount of $1,134,578.41

11.2. APRIL. 11, 2023, regular board meeting 
minutes 

11.3. PERSONNAL ACTION REPORT

12. ADMINISTRATIVE REPORTS

12.1. Superintendent's report
Discussion: See Attached 

Presenter: 
Superintendent Kludt-
Painter

12.2. Elementary Principal's Report
Discussion: See Attached Report

Presenter: Principal 
Heather Conn

12.3. MS/HS Principal's Report
Discussion: See attached report

Presenter: Principal 
Ambler Moss

12.4. Director of Activities Report
Discussion: Mr. Cabral reported on several 
upcoming events, MS home track meet will be a 
Blue vs White as no other SE MS has a track 
team.  Baseball will hold its last Home Game this 
coming weekend, Track will be at Ketchikan. 5th-



grade move-up day/parent night will be Monday, 
May 22nd, 8th grade move-up day/parent night will 
be May 24th.  Petersburg will host ArtFest in 
2026. August 2nd high school Swim and X-CC will 
begin.  In the high school, 89% of the students 
participated in some sort of activity whether 
Sports or another club. 91.7% of Middle school 
students participated in a sport or club. 

12.5. Director of Finance - Budget FY24 update
Discussion: Director Morrison presented on the 
state of the Budget and the unknowns from the 
Borough and State contributions. See attached 
presentation

Presenter: Karen 
Morrison

13. SCHOOL BOARD COMMITTEE REPORTS
Discussion: Upcoming wellness committee meeting 
May 17th, 2023
 

14. SPECIAL RECOGNITION
Discussion: It is currently Teacher and Staff 
Appreciation Week, May 8-12th! In a year filled 
with more unexpected twists and turns, we cannot 
adequately express our gratitude to our 
incredible teachers and staff. Thank you for 
devoting yourselves to the well-being and 
continued progress of all Petersburg students. We 
are proud that you work for the Petersburg School 
District! Thank you!

We would also like to recognize Karen Morrison 
for her 12 years of dedicated service to our 
schools and community. Thank you for your 
leadership, support, and commitment to student 
success! We wish you all the best in your next 
professional adventure!

15. OLD BUSINESS
Discussion: None

16. NEW BUSINESS

16.1. Action: Public Hearing Indian Ed Grant
Discussion: The Public had a chance to comment on 
the Indian Education grant. The 23-24 Indian 
Education allocation will be approximately 
$30,000.  This money is used to fund a small 
portion of the Indian Ed. Coordinator, Jaime 
Cabral, as well as the Native Youth Olympics 
program for middle and high school students.  
There is also a small travel budget to support 
the cultural trip to Mount Edgcumbe for the 
Elizabeth Peratrovich celebration. President 
Holmgrain opened the public hearing at 7:05pm, no 
one present to testify, public hearing closed at 
7:06pm.

16.2. Action: Exempt Contracts
Action(s):
Approve the exempt contracts of the employees as 
listed. This motion, made by Sarah Holmgrain and 
seconded by Carey Case, Passed.



Voting Detail:
Carey Case:   Yea   

Sarah 
Holmgrain:   Yea   

Katie Holmlund: 
  Yea   

Jay Lister:   Yea   

Niccole Olsen: 
  Yea   

Voting Summary: Yea: 5, Nay: 0
16.3. Action: Bank Account Signers
Action(s):
Remove Karen Morrison from all banking accounts 
and add Shannon McCullough as a new bank account 
signer. This motion, made by Sarah Holmgrain and 
seconded by Katie Holmlund, Passed.
Voting Detail:
Carey Case:   Yea   

Sarah 
Holmgrain:   Yea   

Katie Holmlund: 
  Yea   

Jay Lister:   Yea   

Niccole Olsen: 
  Yea   

Voting Summary: Yea: 5, Nay: 0
Discussion: With the resignation of Karen 
Morrison as Director of Finance and the 
subsequent new hire of Shannon McCullough as her 
replacement, a new bank account signer will need 
to be added to all accounts. 

16.4. Action: Calendar Update
Action(s):
Approve the updated calendar as presented. This 
motion, made by Sarah Holmgrain and seconded by 
Niccole Olsen, Passed.
Voting Detail:
Carey Case:   Yea   

Sarah 
Holmgrain:   Yea   

Katie Holmlund: 
  Yea   

Jay Lister:   Yea   

Niccole Olsen: 
  Yea   

Voting Summary: Yea: 5, Nay: 0
Discussion: The Elementary school would like to 
move their September In-Service day from 
September 9th to September 29th. This move would 
allow for the teachers to have in-depth 
parent/family conversations after the first 
dibels screener will have been administered. It 



will allow for conversations with families 
regarding student reading plans, as part of the 
READS Act. 
The district would also like to move the January 
in-service day from January 15th to January 29th. 
We will have many elementary teachers at an 
ELA/MTSS/RTI training in Anchorage.  Another 
change being proposed is the April in-service, it 
would move from April 26th to April 19th and an 
additional in-service day would be added on April 
22nd. This would allow Teachers to attend the 
Reading Symposium hosted by the State Dept of 
Education. 

16.5. Informational: High School Accreditation
Discussion: Cognia approved the Petersburg High 
School's accreditation. See attached documents 
for a brief recap. 

16.6. Informational: MAP / AK Star update
Discussion: See attached documents for a brief 
recap the District Testing Coordinator Cyndy Fry 
provided as an update on the MAP and AKStar 
standardized testing that was recently 
completed. 

17. ADDITIONAL COMMENTS FROM BOARD MEMBERS
Discussion: Carey Case will not be present at the
June 20th meeting, she will be excused.

18. UPCOMING DATES AND MEETING ANNOUNCEMENTS
Discussion: The Petersburg Schools academic and
activities calendar can be viewed on the school
website at www.pcsd.us

19. FUTURE AGENDA ITEMS
Discussion: June Meeting: Handbooks, ESEA grant,
School Improvement plan.

20. OTHER NEW BUSINESS

21. ADJOURNMENT
Action(s):
Adjourn. This motion, made by Sarah Holmgrain and
seconded by Katie Holmlund, Passed.
Voting Detail:
Carey Case:   Yea   

Sarah 
Holmgrain:   Yea   

Katie Holmlund: Yea   

Jay Lister:   Yea   

Niccole Olsen: Yea   

Voting Summary: Yea: 5, Nay: 0
Discussion: Meeting was adjourned at 7:21 pm 

_____________________________________ 
Board Secretary

_____________________________________ 
Board President



Personnel Action Report for 2022-2023
5-09-2023

EMPLOYMENT OF CERTIFIED PERSONNEL
Megan Smith
HS Mathematics

Bradley King
MS/HS Principal

RESIGNATION/RETIREMENT CERTIFIED PERSONNEL

EMPLOYMENT OF CLASSIFIED PERSONNEL
Ruby Brock 
Return from LOA

Shannon McCullough
Director of Finance

Carol Larson & Katy Brantuas
Summer food service aide

RESIGNATION/RETIREMENT CLASSIFIED PERSONNEL

Sarah Larson
Resign June 2. 2023

Christine Slaght
Resign June 2, 2023

Vonda Neunaker 
Retiring June 23

EXTRA DUTY CONTRACTS

2022-2023 School Year
Teachers 43.00
Classified 37.00
Principals 2.00
District Administration/Exempt
(Superintendant, Finance, Maintenance, 
Food Service, Board Admin, Special 
education director, )

6.00

Total Employees 89.00









Superintendent School Board Report
May 9, 2023

The legislative session is still underway, and the BSA battle wages on. The Senate’s most recent version
of the Operating Budget includes $174 million in one-time funds for education. We continue to lobby for
a funding increase in education funding inside the BSA for a more sustainable funding situation.

Karen and I attended the Borough Assembly meeting on Tuesday, May 2. They passed the operating
budget with our $3 million request during first reading. There will be two more readings before the
budget is finalized.

Our ELA (English Language Arts) and RTI/MTSS (Response to Intervention/Multi-Tiered System of
Supports) grant teams attended the Science of Reading Symposium in Anchorage this past weekend. It
was an incredibly rich learning experience for us all, and we came away with a renewed sense of
purpose and urgency around reading instruction in our district. We watched an eye-opening
documentary entitled “Right to Read,” which provided a clear direction for systematic reading
instructional practices. While we incorporate many of the strategies described, we are committed to
even greater fidelity to these best practices as we implement the READS Act this fall.

We have submitted a Pre-Elementary grant application with the Department of Education. This grant
could provide funding for up to $150,000/year for three years to support our integrated preschool
program.

School handbooks are being reviewed this spring to clarify expectations, policies, and procedures.
Attendance policies continue to be discussed with regard to academic performance, engagement in
school, and peer/social interactions, with an emphasis on parent and community outreach regarding this
important issue. Any changes will be reflected in student handbooks for next year.

The district is finalizing its work on the school improvement action plan for Stedman Elementary after
receiving a Targeted Assistance designation for low academic performance in the Alaska
Native/American Indian subgroup. The final plan will be presented to the school board during the June
meeting.

We are pleased to announce that Mr. Brad King has accepted a contract offer in our district as the
MMS/PHS Principal. He and his wife will be moving to Petersburg from Gustavus in mid-July.



Elementary Report
Tuesday, May 9th @6:00pm

1. Shout Outs!
○

2. What has happened?
○ State Testing
○ Spring Assessments
○ Stikine River Trip
○ Science of Reading Symposium

3. Current Enrollment: 227
○ Pre-K 13
○ K 40
○ 1st 28
○ 2nd 42
○ 3rd 35
○ 4th 30
○ 5th 39

4. SPED Numbers
○ IEP’s: 47
○ Referrals: 9

5. Schedule
○ K-5 8:00-2:45 M-TH
○ K-3 8:00-1:00 F
○ 4-5 8:00-2:00 F
○ Note: There will be adjusted schedules the 1st couple weeks of school.

i. Week of August 29th
1. School Starts: 1st-5th August 29th
2. School Starts: Kinder August 30th
3. School Hours K-5 8:00-1:00

ii. Week of Sept. 4th
1. School Starts: Preschool 8:00-10:30 & 12:00-2:30 T-F
2. School Hours: Kinders Only 8:00-1:15

iii. Week of Sept. 11th
1. School Hours: Kinders Only 8:00-1:15

6. Project 23-24 Enrollment
○ Pre-K=10, K =38, 1=40, 2=28, 3=42, 4=33, 5=30 Total=221

7. Attendance
I will not be continuing to report on this.

8. After School Programs Offered
○ Going Well
○ 4 Square started up Tues. 3:00-3:30
○ After School Recess started up again Tues-Fri

9. Focus
○ Attendance (trip slips, attendance in handbook, homework)

i. Seek Policy on length of absence and unenrolled length of time
ii. OR
iii. Seek Policy on district attendance for letter, phone call?

○ Standard Based Grading (revising report cards, grade 4 standards)
○ AK Reads Act (RTI model)



○ Ak Reads Act Leadership Course for Certification
○ ELA Curriculum Grant
○ MTSS/RTI Refresh Grant
○ Pre-Elementary Grant
○ Standard Based Grading
○ Stedman Handbook

i. Homework Breakdown
ii. Trip Slips

○ School Improvement Plan (Plan Date by June Meeting)
10. What is to come?

○ Back to School Informational Night
○ Beach Walks
○ Class Picnics
○ Field Day
○ Public Library “Stream of Dreams” Grant Program May 22, 23rd, 24th

~~~~~END~~~~



From: Ambler Moss
Date: 5/9//2023
Re: May Board Report

1. Smells Like School Spirit! Just when we really got a full head of steam
going, the year’s about to end. The feeling of school cohesiveness has
really gained traction. This is felt in academics, school social life, and
activities. Rituals and routines are really coming together and many loose
ends are falling into place. And, not for nothing, considering the time of
year, the student behaviors, even in the pockets of challenge, are very
stable and have come a long way over the course of this year. Maybe it’s
the weather or the late sunsets! Wish we could freeze the moment!

2. Handbook Updates. This is a really good time of year to take inventory of
what is/not and amend the language of the handbook in cafes where it is
in need of revision. Some items are low level enough to execute right
away as they descend from existing Board policy. Others will require some
new policy before they are implemented.

3. Drama as English. There is a movement afoot to make more courses of
study more inclusive, accessible, and engaging. To that end, if we take
Drama class and track ELA standards with fidelity, the course it could yield
might be one that has more impact on reluctant learners for whom the
regular course of study does not afford a suitable learning environment.
This adaptation could serve as a blueprint for other more relevant courses
in English and other subjects that are compatibilized with the goals and
values of all of our students. With more relevance and engagement we will
get to better learning outcomes.



Petersburg School District  
FY24 Budget Discussion 

Erica Kludt-Painter, Superintendent 
Karen Morrison, Director of Finance 

May 9, 2023 



Education Legislative Update 
 • HB31- Alaska Performance Scholarship 

• HB65- Increase Base Student Allocation by 
$6640 in FY24 & $6760 in FY25 ($800 over 2 
years) per Committee Substitute 

• HB44- Cultural Education Program 
• SB 52- Increase Base Student Allocation by 

$1000 
• SB56- Alaska Performance Scholarship 
• SB11- Teacher and Public Employee 

Retirement Plans 
Updated Information can be found at: 

 ACSA Legislative Update 2023 

https://alaskaacsa.org/education-legislation-2023/




 
Enrollment Trends 

FY 2012 thru FY 2024 
 

BSA Value of $5930 in FY23 has a FY12 value of $4776 when adjusted for inflation 



Petersburg Borough Contribution 
• $1.8 Million from 2001 to 2022 
• $2,000,000 Requested for FY23  
• $3.0 Million request for FY24 

• minimum local contribution of $1,567,899 
• maximum local contribution $3,194,486 

• Borough provided an additional $200,000 deferred 
maintenance in FY 23 

• Petersburg School District has funded 100% facility 
maintenance and upgrades 100% since 2017 
• LED Upgrades, Underground Fuel Storage Tank, 

Boiler Upgrades, MS/HS Entry Renovation 
 

 



Budget Impacts 
• Increase in Facility and Fixed Costs of Buildings 

• Over $270,000 increase from FY22 
• Average Monthly Increases through April 2023 

• Heating Fuel $11,228 
• Utilities $11,174 

• Increase in Property and Liability Insurance; addition 
of Cyber Insurance- $50,000 increase for FY24 

• Increase in Auditing Costs 
• Salary Increases of 1% for Certified Teachers and 

2% Increase for Paraprofessionals, Secretaries, 
Custodial and Maintenance staff, Technology 
Support and Food Service Staff 

• Health Insurance increase 5.5% 
 
 



Thru April 2023 
 



Budget Needs 
Revenue:  
$3,000,000 Requested from Petersburg 
Borough 
Additional State funding needed 
Expenditures:  
Status Quo budget from FY23 with 1 
additional teacher at the ES as a Reading 
Specialist 

4 Budget Scenarios Presented 



FY 24 Draft Budget- No Increase in Revenue 



FY 24 Draft Budget- $3 Million from Borough 



FY 24 Draft Budget- One Time Funding from State of 
$804,726 & $2 Million from Borough 



FY 24 Draft Budget- One Time Funding from State $804,726 & 
$3 Million from Borough 



District Needs 
• Revenue increase of $1,000,000, 

minimum 
• Fund balance has been depleted 
• COVID funds are gone 
• Fluctuating enrollment 
• Hold Harmless Provision ends 

• District Needs 
• Local contribution to $3,000,000 
• Additional State Funding 

 



 
Any Questions?  

 



Petersburg School District | 2023-2024 CALENDAR
4          Independence Day JULY ‘23

S M T W Th F S
1

2 3 4 5 6 7 8
9 10 11 12 13 14 15

16 17 18 19 20 21 22
23 24 25 26 27 28 29
30 31

JANUARY ‘24
S M T W Th F S

1 2 3 4 5 6
7 8 9 10 11 12 13

14 15 16 17 18 19 20
21 22 23 24 25 26 27
28 29 30 31

01-03     Break / In-service
                   (no school)          
29           In-service
                    (no school)

22         Teacher work day
23-25    In-service
28         Teacher Work day
29         First Day of School

AUGUST ‘23
S M T W Th F S

1 2 3 4 5
6 7 8 9 10 11 12

13 14 15 16 17 18 19
20 21 22 23 24 25 26
27 28 29 30 31

FEBRUARY ‘24
S M T W Th F S

1 2 3
4 5 6 7 8 9 10

11 12 13 14 15 16 17
18 19 20 21 22 23 24
25 26 27 28 29

19       Presidents’ Day/       
                          In-service

(no school)

04       Labor Day
                    (no school)
29        Elementary no school

SEPTEMBER ‘23
S M T W Th F S

1 2
3 4 5 6 7 8 9

10 11 12 13 14 15 16
17 18 19 20 21 22 23
24 25 26 27 28 29 30

MARCH ‘24
S M T W Th F S

1 2
3 4 5 6 7 8 9

10 11 12 13 14 15 16
17 18 19 20 21 22 23
24 25 26 27 28 29 30
31

8-15     Spring Break
                    (no school)

31         Halloween
OCTOBER ‘23

S M T W Th F S
1 2 3 4 5 6 7
8 9 10 11 12 13 14

15 16 17 18 19 20 21
22 23 24 25 26 27 28

29 30 31

APRIL ‘24
S M T W Th F S

1 2 3 4 5 6
7 8 9 10 11 12 13

14 15 16 17 18 19 20
21 22 23 24 25 26 27
28 29 30

19 & 22       In-service
                   (no school)

01         In-service 
                   (no school)
11 Veterans Day
22-24 Thanksgiving Break
                    (no school)

NOVEMBER ‘23
S M T W Th F S

1 2 3 4
5 6 7 8 9 10 11

12 13 14 15 16 17 18
19 20 21 22 23 24 25
26 27 28 29 30

MAY ‘24
S M T W Th F S

1 2 3 4
5 6 7 8 9 10 11

12 13 14 15 16 17 18
19 20 21 22 23 24 25
26 27 28 29 30 31

27 Memorial Day
                      (no school)
30          Last Day of School
31          Teacher work day

21-29    Winter Break
                     (no school)

DECEMBER ‘23
S M T W Th F S

1 2
3 4 5 6 7 8 9

10 11 12 13 14 15 16
17 18 19 20 21 22 23
24 25 26 27 28 29 30

31

JUNE ‘24
S M T W Th F S

1
2 3 4 5 6 7 8
9 10 11 12 13 14 15

16 17 18 19 20 21 22
23 24 25 26 27 28 29
30

..  =  Teacher In service
          or workday
..  =   Vacation Day
..  =   Holiday
..  =   First Day/ Last Day

http://www.calendarlabs.com/holidays/us/independence-day.php
http://www.calendarlabs.com/holidays/us/presidents-day.php
http://www.calendarlabs.com/holidays/us/labor-day.php
http://www.calendarlabs.com/holidays/us/halloween.php
http://www.calendarlabs.com/holidays/us/veterans-day.php
http://www.calendarlabs.com/holidays/us/memorial-day.php


 

 

 
 

 
Concluding Meeting: Findings and Insights 

Petersburg High School 
April 2023 

 
 

Role of the Evaluator 
 

• Overview of the work 
o Reviewed your diagnostics and assurances 
o Deep dive into your evidence and documents 
o Reviewed school website 
 

• Ratings- Findings into insights into themes 
o Provide strengths for celebration  
o Provide next steps in your improvement journey 
o Make a recommendation to Cognia Global Commission 

 
General Findings 
 

• Culture of Learning 
o Whole student focus: Academic and non-academic (noteworthy!) 

o Student centered opportunities- very diverse 
o Individualized student learning 

• School wide initiatives 
 

• Leadership for Learning 
o Leaders model continuous improvement process 
o Deep connections to community 
o Perspective gained from self-assessment 

▪ Leadership and community engagement opportunities 
 

 
• Engagement of Learning  

o High expectation 
o Equitable opportunities 
o Tech 

• Tech/ more data analysis 

 
 

• Growth in Learning 
o School improvement plan  
o Data analysis- student level 
o  Connections in data 

• Alignment of all of the above 
 
 



 

 

 
What now? 

• Report components: Findings and Insights  

o Findings in charts and tables  

o Insights into narratives that addresses major themes  

 

• Timelines for the completion of the Engagement Review Report  

o The report is completed. Should receive within 30-45 days 

o Notification via email when the report is available in eProve™ workspace  

o Accreditation status is finalized upon approval of the Cognia Global Commission 
at their quarterly meeting.  

 

• Progress Reporting 

o Can contact me for any follow-up support 

o or Gina Ottinger, State Director gina.ottinger@cognia.org 

o Utilize resources that you have access to in myJourney 

o Progress monitoring process in two years, next accreditation in six years 

o Please give input to Cognia about our work with you. Appreciate any comments 
about the process and ideas for future improvement. Please send to: 

▪ leanne.mahalak@cognia.org 

▪ gina.ottinger@cognia.org 

 

 

Thank you!  

 

Leanne Mahalak 

 

 

 

 

 

 

 

 

 

 

 

© 2023 Cognia, Inc.           v2020.09.21  
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Accreditation Engagement Review 
November 10, 2022 - May 15, 2023 

 

 

 

 

 

 

 

 

 

Petersburg High School 
 

Institution #230683 
 

109 Charles W. St 
Petersburg, Alaska 99833 
United States of America 



 

     Accreditation Engagement Review                                                                           2 

Accreditation Is Continuous Improvement 
 

Cognia defines continuous 

improvement as "an embedded 

behavior rooted in an institution's 

culture that constantly focuses on 

conditions, processes, and practices 

to improve teaching and learning." 

Accreditation is a continuous 

improvement process that helps an 

institution improve teaching and 

learning. Using Cognia’s Performance 

Standards, the institution examines its 

current effectiveness as well as its 

capacity and capability to achieve its 

vision and goals for the future. 

 
Cognia believes all institutions can 

improve no matter how well they are 

currently performing. In the same 

manner that educators are expected 

to understand the unique needs of 

every learner and tailor the education 

experience to drive student success, 

every institution must be empowered 

to map out and embrace their unique 

improvement journey. Cognia expects 

institutions to use the results and 

analyses of data from diverse sources 

to select and implement actions that 

drive improvement in education 

quality and student performance. 

Cognia recognizes that each 

institution’s improvement journey is 

unique, and that we can serve you 

best by providing key findings specific 

to your institution. 

 
Around the turn of the 21st century, 

accreditation transformed its focus 

and process from a ten-year 

evaluation focused on the 

accomplishments of an institution's 

past decade to a forward-focused 

process examining what an institution 

is striving to accomplish in the next 

five years. Modern accreditation 

examines the current and future 

capabilities and capacities of an 

institution in the context of its 

mission, purpose and direction. The 

Standards for Accreditation define 

how a good institution behaves and 

provides the criteria to focus 

improvement efforts that will lead to 

growing learners, teachers, and 

leaders. 

 
In reality, modern accreditation is a 

continuous improvement process. 

Every five years, the institution 

formally engages the Standards for 

Accreditation to reflect and examine 

its progress towards its desired 

future as expressed through its 

mission, purpose and strategic 

direction. 

Cognia's purpose driven, strategic 

process is the most widely used 

continuous improvement process 

in the world. 

 

Cognia Performance Accreditation and the Engagement Review 
 

This report contains the findings of the 

Engagement Review Team (the 

Team). The findings of the Team are 

organized in five sections: Cognia 

Performance Standards, 

Observations, Assurances, Insights 

from the Review, and a Summary of 

Findings that includes Noteworthy 

Practices and Areas for Improvement. 

 
Accreditation is pivotal to leveraging 

education quality and continuous 

improvement. Using a set of rigorous 

research-based standards, the 

accreditation process examines the 

whole institution—the program, the 

cultural context, and the community 

of stakeholders—to determine how 

well the parts work together to meet 

the needs of learners. Through the 

Cognia Accreditation Process, highly 

skilled and trained Teams gather first-

hand evidence and information 

pertinent to evaluating an institution's 

performance against research-based 

Cognia Performance Standards. 

Using these Standards, Teams 

assess the quality of the learning 

environment to gain valuable insights 

and target improvements in teaching 

and learning as well as the operation 

of the institution. 

 
To build a comprehensive evaluation 

of your institution, our experts gain a 

broad understanding of institution 

quality through a review of 

documented evidence, formal and 

informal observations, and 

community feedback. Using the 

Standards as a framework, the 

Team provides valuable guidance 

which will help to focus your 

institution's  improvement journey. 
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Assurances 
Assurances are requirements that accredited institutions must meet. The Assurance statements are based on the type of 

institution, and the responses are confirmed by the Accreditation Engagement Review Team. Institutions are expected to 

meet all Assurances and are expected to correct any deficiencies in unmet Assurances. 

 
 

 

# 

 

ASSURANCES 

 

YES/NO 

1. The institution has read, understands, and complies with the Cognia Accreditation and Certification 

Policies and Procedures.  

2. The institution complies with all applicable governmental laws or regulations.  

3. The institution adheres to ethical marketing and communication practices to transparently disclose 

current and accurate information to the public.  

4. The governing authority adheres to written policies that govern its conduct, decision making, ethics, 

and authority; and engages in training aligned to its roles and responsibilities.  

5. The institution annually submits all financial transactions for an annual audit conducted by an 

accounting authority external to the institution.  

6. 
The institution annually reviews and implements written management plans for security, crisis, 

safety and health for onsite and virtual environments that includes expectations, communications 

protocols, and training for students, staff and stakeholders. 
 

7. The institution participates in required training related to accreditation or certification by timeframes 

prescribed by Cognia.  
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Evaluations of Institution Analyses 
Cognia expects institutions to use a systematic process to collect data and information using quality instruments, then 
analyze and synthesize that information to arrive at findings. From the findings, Cognia expects institutions to develop, 
prioritize, and implement theories of action that will sustain high performing areas and lead to improvement in 
underperforming areas. 
 
Cognia requires institutions to complete analyses on selected data sources. Each analysis is evaluated using rubrics 
aligned to the main activities within the analysis process.  

 

Stakeholder Feedback Analysis  
 

CRITERION                                                                                                                                               YOUR SCORE 

 
The institution has made an accurate appraisal of the quality of their data sources using the Evaluative 
Criteria.  

The institution has analyzed and synthesized information.  

The institution has identified areas of noteworthy achievement and areas in need of improvement.  

The institution has interpreted findings, prioritized themes, and developed theories of action.  

 

Student Performance Analysis 
 

CRITERION                                                                                                                                               YOUR SCORE 

 
The institution has made an accurate appraisal of the quality of their data sources using the Evaluative 
Criteria.  

The institution has analyzed and synthesized information.  

The institution has identified areas of noteworthy achievement and areas in need of improvement.  

The institution has interpreted findings, prioritized themes, and developed theories of action.  

 

Learning Environments Analysis 
 

CRITERION                                                                                                                                               YOUR SCORE 

 
The institution has made an accurate appraisal of the quality of their data sources using the Evaluative 
Criteria.  

The institution has analyzed and synthesized information.  

The institution has identified areas of noteworthy achievement and areas in need of improvement.  

The institution has interpreted findings, prioritized themes, and developed theories of action.  

 

Culture of Learning  
 

CRITERION                                                                                                                                               YOUR SCORE 

 

The narrative provides evidence for Standards related to Culture of Learning.  
The institution has analyzed and synthesized information and responded to the prompts for Culture of 
Learning.   

The institution has identified areas of noteworthy achievement and areas in need of improvement.  

The institution has interpreted findings, prioritized themes, and developed theories of action.  
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Leadership for Learning 
 

CRITERION                                                                                                                                               YOUR SCORE 

 

The narrative provides evidence for Standards related to Leadership for Learning.  
The institution has analyzed and synthesized information and responded to the prompts for Leadership 
for Learning.   

The institution has identified areas of noteworthy achievement and areas in need of improvement.  

The institution has interpreted findings, prioritized themes, and developed theories of action.  

 

Engagement of Learning 
 

CRITERION                                                                                                                                               YOUR SCORE 

 

The narrative provides evidence for Standards related to Engagement of Learning.  
The institution has analyzed and synthesized information and responded to the prompts for Engagement 
of Learning.   

The institution has identified areas of noteworthy achievement and areas in need of improvement.  

The institution has interpreted findings, prioritized themes, and developed theories of action.  

 

Growth in Learning 
 

CRITERION                                                                                                                                               YOUR SCORE 

 

The narrative provides evidence for Standards related to Growth in Learning.  
The institution has analyzed and synthesized information and responded to the prompts for Growth in 
Learning.   

The institution has identified areas of noteworthy achievement and areas in need of improvement.  

The institution has interpreted findings, prioritized themes, and developed theories of action.  
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Performance Standards Evaluation Results 
Accreditation is based primarily on the evaluation of evidence that reflects an institution’s ability to meet the expectations 

as defined by the Cognia Performance Standards. The Performance Standards define the elements of quality that 

research indicates is present in an effective institution. Accreditation standards provide the guideposts to becoming a 

better institution. The Engagement Review evaluators apply a four-level rubric to determine the degree to which the 

institution demonstrates effective practices that reflect the expectations of the standard. The rubric scale is designed to 

indicate the current performance of the institution. 

 
The rubric is scored from Level 4 to Level 1. Descriptions are provided in the table below. 

 
 

  RATING LEVEL DESCRIPTION 

 
 4 Demonstrating noteworthy systematic and systemic practices producing clear results that 

positively impact learners. 

 
 3 Engaging in practices that provide evidence of expected effectiveness that is reflected 

in the standard. 

 
 2 Developing or improving practices that provide evidence that effort approaches desired 

level of effectiveness. 

 
 1 Reflecting areas with insufficient evidence and/or limited activity leading toward 

improvement. 

 

Cognia Performance Standards Ratings 
 

Culture of Learning Standards 
A good institution nurtures and sustains a healthy culture for learning. In a healthy culture, learners, parents, and 

educators feel connected to the purpose and work of the institution as well as behave in alignment with the stated values 

and norms. The institution also demonstrates evidence that reflects the mission, beliefs, and expectations of the 

institution (e.g., student work; physical appearance of the institution; participation in institution activities; parents’ 

attendance at institution functions).Keys to A Culture of Learning 

A healthy culture is evident where: 

• Stakeholders are actively engaged and supportive of the institution’s mission 

• Learners’ academic and non-academic needs and interests are the focal point  

• Stakeholders are included and supported  
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Standard 1 

 
Leaders cultivate and sustain a culture that demonstrates respect, fairness, equity, and inclusion 
and is free from bias.   

 
 

LEVEL DESCRIPTION 

4 

4 - Leaders consistently model the attributes and implement practices that shape and sustain the desired 
institution culture, clearly setting expectations for all staff members. Leaders and professional staff members 
consistently implement ongoing practices, processes, and decision making that embody the values of respect, 
fairness, equity, and inclusion and are free from bias. 

3 

3 - Leaders regularly model the attributes and implement practices that shape and sustain the desired 
institution culture, clearly setting expectations for all staff members. Leaders and professional staff members 
routinely implement ongoing practices, processes, and decision making that embody the values of respect, 
fairness, equity, and inclusion and are free from bias. 

2 

2 - Leaders occasionally model the attributes and implement practices that shape and sustain the desired 
institution culture, clearly setting expectations for all staff members. Leaders and professional staff members 
sometimes implement ongoing practices, processes, and decision making that embody the values of respect, 
fairness, equity, and inclusion and are free from bias. 

1 

1 - Leaders rarely model the attributes and implement practices that shape and sustain the desired institution 
culture, clearly setting expectations for all staff members. Leaders and professional staff members seldom 
implement ongoing practices, processes, and decision making that embody the values of respect, fairness, 
equity, and inclusion and are free from bias. 

 
 

Standard 2 

 
Learners’ well-being is at the heart of the institution’s guiding principles such as mission, 
purpose, and beliefs.  

 
 

LEVEL DESCRIPTION 

4 
4 - Staff members continually demonstrate commitment to learners’ academic and non-academic needs and 
interests. The institution’s practices, processes, and decisions are documented and regularly reviewed for 
consistency with its stated values. 

3 
3 - Staff members routinely demonstrate commitment to learners’ academic and non-academic needs and 
interests. The institution’s practices, processes, and decisions are documented and are consistent with and 
based on its stated values. 

2 
2 - Staff members occasionally demonstrate commitment to learners’ academic and non-academic needs and 
interests. The institution’s practices, processes, and decisions are consistent with and based on its stated 
values. 

1 
1 - Staff members seldom demonstrate commitment to learners’ academic and non-academic needs and 
interests. The institution’s practices, processes, and decisions may not be based on its stated values. 
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Standard 3 

 
Leaders actively engage stakeholders to support the institution’s priorities and guiding principles 
that promote learners’ academic growth and well-being.  

 
 

LEVEL DESCRIPTION 

4 

4 - Leaders establish and sustain conditions that consistently result in support and active participation among 
stakeholders. Leaders consistently collaborate with stakeholders to advance identified priorities. Institutions 
implement a formal process to choose areas of focus based on analyzed data on learners’ needs and 
consistent with guiding principles.  

3 
3 - Leaders establish and sustain conditions that regularly result in support and active participation among 
stakeholders. Leaders routinely collaborate with stakeholders to advance identified priorities. Institutions 
choose areas of focus based on analyzed data on learners’ needs and consistent with guiding principles. 

2 
2 - Leaders establish conditions that occasionally result in support and participation among stakeholders. 
Leaders sometimes collaborate with stakeholders to advance identified priorities. Institutions choose areas of 
focus sometimes based on data on learners’ needs and consistent with guiding principles. 

1 
1 - Leaders establish conditions that rarely result in support and participation among stakeholders. Leaders 
seldom collaborate with stakeholders. Institutions choose areas of focus rarely based on data about learners. 

 
 

Standard 4 

 

Learners benefit from a formal structure that fosters positive relationships with peers and adults. 
 

 
 

LEVEL DESCRIPTION 

4 
4 - A formal structure is planned and consistently implemented to promote a culture and climate in which 
learners receive support from adults and peers. Peer and adult interactions and behaviors consistently 
demonstrate respect, trust, and concern for one another’s well-being. 

3 
3 - A formal structure is planned and regularly implemented to promote a culture and climate in which learners 
receive support from adults and peers. Peer and adult interactions and behaviors routinely demonstrate 
respect, trust, and concern for one another’s well-being. 

2 
2 - A formal structure may be planned but is minimally implemented to promote a culture and climate in which 
learners receive support from adults and peers. Peer and adult interactions and behaviors sometimes 
demonstrate respect, trust, and concern for one another’s well-being. 

1 
1 - A formal structure is not planned or implemented to promote a culture and climate in which learners receive 
support from adults and peers. Peer and adult interactions and behaviors rarely demonstrate respect, trust, 
and concern for one another’s well-being. 
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Standard 5 

 
Professional staff members embrace effective collegiality and collaboration in support of 
learners.  

 
 

LEVEL DESCRIPTION 

4 

4 - The institution’s documented operating practices cultivate and set expectations for collegiality and 
collaboration and are monitored for fidelity of implementation. Professional staff members consistently interact 
with respect and cooperation, learn from one another, and consider one another’s ideas. Professional staff 
members intentionally and consistently work together in self-formed or assigned groups to review information, 
identify common problems, and implement solutions on behalf of learners. 

3 

3 - The institution’s documented operating practices cultivate and set expectations for collegiality and 
collaboration. Professional staff members regularly interact with respect and cooperation, often learn from one 
another, and routinely consider one another’s ideas. Professional staff members often work together in self-
formed or assigned groups to review information, identify common problems, and implement solutions on 
behalf of learners. 

2 

2 - The institution’s operating practices somewhat cultivate and set expectations for collegiality and 
collaboration. Professional staff members generally interact with respect and cooperation, periodically learn 
from one another, and somewhat consider one another’s ideas. Professional staff members sometimes work 
together in self-formed or assigned groups to review information, identify common problems, and implement 
solutions on behalf of learners. 

1 

1 - The institution’s operating practices rarely cultivate and set expectations for collegiality and collaboration. 
Professional staff members may or may not interact with respect and cooperation, learn from one another, or 
consider one another’s ideas. Professional staff members rarely work together in self-formed or assigned 
groups to review information, identify common problems, and implement solutions on behalf of learners. 

 
 

Standard 6 

 
Professional staff members receive the support they need to strengthen their professional 
practice.  

 

LEVEL DESCRIPTION 

4 
4 - Professional staff members consistently receive adequate resources and assistance based on data and 
information unique to the individual. A formal structure ensures that professional staff members receive 
personalized mentoring and coaching from leaders and peers. 

3 
3 - Professional staff members receive adequate resources and assistance based on data and information 
unique to the individual. Professional staff members receive personalized mentoring and coaching from 
leaders and peers. 

2 
2 - Professional staff members receive some resources and assistance based on data and information unique 
to the individual. Professional staff members periodically receive mentoring and coaching from leaders and 
peers. 

1 
1 - Professional staff members receive few or no resources and assistance based on data and information 
unique to the individual. Professional staff members rarely receive mentoring and coaching from leaders and 
peers. 
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Leadership for Learning Standards 
The ability of a leader to provide leadership for learning is a key attribute of a good institution. Leaders who engage in 

their own learning while tangibly supporting the learning process for learners and teachers have a significant positive 

impact on the success of others. Leaders must also communicate the learning expectations for all learners and teachers 

continuously with consistency and purpose. The expectations are embedded in the culture of the institution, reflected by 

learners’, teachers’, and leaders’ behaviors and attitudes toward learning. Keys to Leadership for Learning  

Leadership for learning is demonstrated when school leaders:  

• Communicate expectations for learning 

• Influence and impact the culture in positive ways  

• Model and engage in learning while supporting others to do so  

 

Standard 7 

 
Leaders guide professional staff members in the continuous improvement process focused on 
learners’ experiences and needs.  

 
 

LEVEL DESCRIPTION 

4 

4 - Leaders consistently engage professional staff members in developing, communicating, implementing, 
monitoring, and adjusting the continuous improvement process. The continuous improvement process is 
based on analyzed trend and current data about learners’ academic and non-academic needs and the 
institution’s organizational effectiveness. Leaders and professional staff members consistently implement 
ongoing practices, processes, and decision making that improve learning and engage stakeholders. 

3 

3 - Leaders regularly engage professional staff members in developing, communicating, implementing, 
monitoring, and adjusting the continuous improvement process. The continuous improvement process is 
based on analyzed data about learners’ academic and non-academic needs and the institution’s organizational 
effectiveness. Leaders and professional staff members routinely implement ongoing practices, processes, and 
decision making that improve learning and engage stakeholders. 

2 

2 - Leaders occasionally engage professional staff members in developing, communicating, implementing, 
monitoring, and adjusting the continuous improvement process. The continuous improvement process is 
sometimes based on data about learners’ academic and non-academic needs and the institution’s 
organizational effectiveness. Leaders and professional staff members sometimes implement ongoing 
practices, processes, and decision making that improve learning and engage stakeholders. 

1 

1 - Leaders seldom engage professional staff members in developing, communicating, implementing, 
monitoring, and adjusting the continuous improvement process. The continuous improvement process is rarely 
based on data about learners’ academic and non-academic needs and the institution’s organizational 
effectiveness. Leaders and professional staff members rarely implement ongoing practices, processes, and 
decision making that improve learning and engage stakeholders. 
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Standard 8 

 
The governing authority demonstrates a commitment to learners by collaborating with leaders to 
uphold the institution’s priorities and to drive continuous improvement.  

 
 

LEVEL DESCRIPTION 

4 

4 - The governing authority’s policies and decisions are regularly reviewed to ensure an uncompromised 
commitment to learners and the institution’s identified priorities. The governing authority and institution leaders 
use their respective roles and responsibilities to consistently and intentionally collaborate to further the 
institution’s improvement. 

3 
3 - The governing authority’s policies and decisions demonstrate a commitment to learners and support the 
institution’s identified priorities. The governing authority and institution leaders use their respective roles and 
responsibilities to collaboratively further the institution’s improvement. 

2 
2 - The governing authority’s decisions demonstrate some commitment to learners and sometimes support the 
institution’s identified priorities. The governing authority and institution leaders use their respective roles and 
responsibilities to focus the institution’s improvement. 

1 
1 - The governing authority’s decisions demonstrate minimal commitment to learners and rarely support the 
institution’s identified priorities. The governing authority and institution leaders seldom collaborate on the 
institution’s improvement. 

 
 

Standard 9 

 

Leaders cultivate effective individual and collective leadership among stakeholders. 
 

 
 

LEVEL DESCRIPTION 

4 

4 - Leaders consistently recognize and actively encourage leadership potential among stakeholders. Leaders 
create conditions that ensure formal and informal leadership opportunities, and provide customized support for 
individuals and groups to improve their leadership skills. Stakeholders show initiative and eagerness to take on 
individual or shared responsibilities that support the institution’s priorities. 

3 

3 - Leaders frequently recognize and encourage leadership potential among stakeholders. Leaders create 
conditions that regularly offer formal and informal leadership opportunities, and support individuals and groups 
to improve their leadership skills. Stakeholders demonstrate a willingness to take on individual or shared 
responsibilities that support the institution’s priorities. 

2 

2 - Leaders occasionally recognize and encourage leadership potential among stakeholders. Leaders 
sometimes create conditions that offer leadership opportunities and support individuals and groups to improve 
their leadership skills. Stakeholders sometimes volunteer to take on individual or shared responsibilities that 
support the institution’s priorities. 

1 

1 - Leaders seldom recognize and encourage leadership potential among stakeholders. Leaders rarely create 
conditions that offer leadership opportunities and support individuals and groups to improve their leadership 
skills. Stakeholders rarely volunteer to take on individual or shared responsibilities that support the institution’s 
priorities. 
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Standard 10 

 
Leaders demonstrate expertise in recruiting, supervising, and evaluating professional staff 
members to optimize learning.  

 
 

LEVEL DESCRIPTION 

4 

4 - Leaders intentionally and consistently identify, develop, and retain qualified professional staff members who 
contribute to the institution’s culture and priorities. Leaders consistently use analyzed data from a variety of 
sources to forecast future staffing needs and employ best practices to attract a diverse pool of candidates. 
Leaders implement and monitor documented practices and procedures for supervision and evaluation that 
improve professional staff members’ performance to optimize learning. 

3 

3 - Leaders identify, develop, and retain qualified professional staff members who contribute to the institution’s 
culture and priorities. Leaders routinely use data from a variety of sources to forecast future staffing needs and 
employ best practices to attract a diverse pool of candidates. Leaders regularly implement practices and 
procedures for supervision and evaluation that improve professional staff members’ performance to optimize 
learning. 

2 
2 - Leaders hire qualified professional staff members who contribute to the institution’s culture and priorities. 
Leaders sometimes use data to forecast future staffing needs. Leaders supervise and evaluate professional 
staff members to improve performance. 

1 
1 - Leaders hire qualified professional staff members without consideration of contribution to the institution’s 
culture and priorities. Leaders rarely use data to forecast future staffing needs. Leaders seldom supervise and 
evaluate professional staff members to improve performance. 

 
 

Standard 11 

 
Leaders create and maintain institutional structures and processes that support learners and 
staff members in both stable and changing environments.  

 

LEVEL DESCRIPTION 

4 

4 - Leaders consistently demonstrate awareness of potential influences on institution stability and engage 
stakeholders in planning and implementing strategies to maintain stability and respond to change. The 
institution’s structure and processes are documented, monitored, and thoroughly communicated so that 
learners and staff members know what to do and expect in everyday circumstances. The institution’s structure 
and processes include emergency and contingency plans that support agile and effective responses to both 
incremental and sudden change. 

3 

3 - Leaders regularly demonstrate awareness of potential influences on institution stability and engage 
stakeholders in planning and implementing strategies to maintain stability and respond to change. The 
institution’s structure and processes are documented and communicated so that learners and staff members 
know what to do and expect in everyday circumstances. The institution’s structure and processes include 
emergency and contingency plans that support responses to both incremental and sudden change. 

2 

2 - Leaders sometimes demonstrate awareness of potential influences on institution stability and engage 
stakeholders in planning and implementing strategies to maintain stability and respond to change. The 
institution’s structure and processes are occasionally documented and communicated so that learners and 
staff members know what to do and expect in everyday circumstances. The institution’s structure and 
processes include emergency and contingency plans to respond to change. 
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1 

1 - Leaders seldom demonstrate awareness of potential influences on institution stability. The institution’s 
structure and processes are not well documented or communicated so that learners and staff members know 
what to do and expect in everyday circumstances. The institution’s structure and processes may not include 
emergency and contingency plans to respond to change. 

 
 

Standard 12 

 
Professional staff members implement curriculum and instruction that are aligned for relevancy, 
inclusion, and effectiveness.  

 
 

LEVEL DESCRIPTION 

4 

4 - Professional staff members systematically implement, review, and adjust curriculum and instruction based 
on recognized and evidence-based content standards. Curriculum and instructional practices are regularly 
assessed through a formal, systematic process to assure alignment, relevancy, inclusiveness, and 
effectiveness for all learners. 

3 
3 - Professional staff members implement, review, and adjust curriculum and instruction based on recognized 
and evidence-based content standards. Curriculum and instructional practices are regularly assessed to 
assure alignment, relevancy, inclusiveness, and effectiveness for all learners. 

2 
2 - Professional staff members implement curriculum and instruction based on recognized and evidence-based 
content standards. Curriculum and instructional practices are sometimes assessed to assure alignment, 
relevancy, inclusiveness, and effectiveness for all learners. 

1 
1 - Professional staff members implement locally adopted curriculum and instruction. Curriculum and 
instructional practices are rarely or not assessed to assure alignment, relevancy, inclusiveness, and 
effectiveness for all learners. 

 
 

Standard 13 

 
Qualified personnel instruct and assist learners and each other in support of the institution’s 
mission, purpose, and beliefs.  

 
 

LEVEL DESCRIPTION 

4 

4 - All staff members demonstrate commitment to enhancing their professional practice over and above the 
required knowledge and skills for their positions. Staff members work collaboratively to instruct and assist 
learners and colleagues in support of the institution’s guiding principles. Staff members’ individual and 
collective decisions and behaviors consistently demonstrate alignment and coherence with the institution’s 
mission, purpose, and beliefs. 

3 

3 - All staff members demonstrate the required knowledge and skills for their positions. Staff members work 
cooperatively to instruct and assist learners and colleagues in support of the institution’s guiding principles. 
Staff members’ individual and collective decisions and behaviors demonstrate alignment and coherence with 
the institution’s mission, purpose, and beliefs. 

2 
2 - Most staff members demonstrate the required knowledge and skills for their positions, and a plan is being 
implemented to ensure that all staff members are qualified for their positions. Staff members sometimes work 
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cooperatively to instruct and assist learners and colleagues in support of the institution’s guiding principles. 
Staff members’ individual and collective decisions and behaviors sometimes demonstrate alignment and 
coherence with the institution’s mission, purpose, and beliefs. 

1 

1 - Some staff members do not demonstrate the required knowledge and skills for their positions, and a plan 
does not exist to ensure that all staff members are qualified for their positions. Staff members rarely work 
cooperatively to instruct and assist learners and colleagues in support of the institution’s guiding principles. 
Staff members’ individual and collective decisions and behaviors rarely demonstrate alignment and coherence 
with the institution’s mission, purpose, and beliefs. 

 
 

Standard 14 

 
Curriculum and instruction are augmented by reliable information resources and materials that 
advance learning and support learners’ personal interests.  

 
 

LEVEL DESCRIPTION 

4 

4 - Professional staff members consistently suggest and provide thoughtfully selected information resources 
and materials for learners that broaden and enrich the learning process and support learners’ personal 
interests. A systematic process is used to identify and verify that information resources and materials are 
selected from credible sources. 

3 
3 - Professional staff members suggest and provide thoughtfully selected information resources and materials 
for learners that broaden and enrich the learning process and support learners’ personal interests. These 
information resources and materials are selected from credible sources and based on verifiable information. 

2 

2 - Professional staff members sometimes suggest and provide information resources and materials for 
learners that broaden and enrich the learning process and/or support learners’ personal interests. These 
information resources and materials are usually selected from credible sources and based on verifiable 
information. 

1 

1 - Professional staff members rarely suggest and provide information resources and materials for learners 
that broaden and enrich the learning process or support learners’ personal interests. These information 
resources and materials are rarely selected from credible sources or may not be based on verifiable 
information. 

 
 

Standard 15 

 
Learners’ needs drive the equitable allocation and management of human, material, digital, and 
fiscal resources.  

 

LEVEL DESCRIPTION 

4 
4 - Professional staff members engage in a systematic process to analyze learners’ needs and current trend 
data to adjust the allocation and management of human, material, digital, and fiscal resources to ensure equity 
for learning. Adjustments to resource allocation are consistently based on current data at any point in time. 

3 
3 - Professional staff members routinely analyze learners’ needs and current trend data to adjust the allocation 
and management of human, material, digital, and fiscal resources to ensure equity for learning. Adjustments to 
resource allocation are routinely based on current data and at predetermined points in time. 
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2 
2 - Professional staff members sometimes analyze learners’ needs and current trend data to adjust the 
allocation and management of human, material, digital, and fiscal resources to ensure equity for learning. 
Adjustments to resource allocation are sometimes based on current or updated data. 

1 
1 - Professional staff members rarely analyze learners’ needs and trend data to adjust the allocation and 
management of human, material, digital, and fiscal resources. Resources are rarely allocated in alignment with 
documented learners’ needs or to ensure equity for learning. 

 
 

Engagement of Learning Standards 
A good institution ensures that learners are engaged in the learning environment. Learners who are engaged in the 

learning environment participate with confidence and display agency over their own learning. A good institution adopts 

policies and engages in practices that support all learners being included in the learning process. Keys to Engagement 

of Learning 

Engagement is demonstrated when all learners: 

• Are included in the learning process 

• Participate with confidence 

• Have agency over their learning 

 

 

Standard 16 

 
Learners experience curriculum and instruction that emphasize the value of diverse cultures, 
backgrounds, and abilities.  

 
 

LEVEL DESCRIPTION 

4 
4 - Respect for the diversity of cultures, backgrounds, and abilities is embedded in every aspect of the 
institution’s culture and learning environments. The presence and contributions of the global community are 
authentically integrated in the curricular content and instructional practices. 

3 
3 - Respect for the diversity of cultures, backgrounds, and abilities is clearly present in the institution’s culture 
and learning environments. The presence and contributions of the global community are intentionally included 
in the curricular content and instructional practices. 

2 
2 - Respect for the diversity of cultures, backgrounds, and abilities is somewhat present in the institution’s 
culture and learning environments. The presence and contributions of the global community are inconsistently 
included in the curricular content and instructional practices. 

1 
1 - Respect for the diversity of cultures, backgrounds, and abilities is rarely present in the institution’s culture 
and learning environments. The presence and contributions of the global community are not included in the 
curricular content and instructional practices. 
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Standard 17 

 

Learners have equitable opportunities to realize their learning potential. 
 

 
 

LEVEL DESCRIPTION 

4 

4 - Professional staff members develop relationships with and understand the needs and well-being of 
individual learners. Academic and non-academic experiences are tailored to the needs and well-being of 
individual learners. Learners are challenged and supported to strive towards maximal levels of achievement 
and self-efficacy without barriers or hindrances by schedules or access to academic and non-academic 
offerings. 

3 

3 - Professional staff members know their learners well enough to develop and provide a variety of academic 
and non-academic experiences. Learners have access and choice in most academic and non-academic 
opportunities available according to grade levels or through expected sequencing of courses. Learners rarely 
encounter barriers when accessing academic and non-academic experiences most suited to their individual 
needs and well-being. Learners are challenged and supported to strive towards individual achievement and 
self-efficacy. 

2 

2 - Professional staff members give consideration to varying learner needs and well-being when developing 
and providing academic and non-academic experiences. Learners have access to some variety in academic 
and non-academic opportunities available according to grade levels or through expected sequencing of 
courses. Learners may encounter barriers when accessing some academic and non-academic experiences 
most suited to their individual needs and well-being. Learners are sometimes challenged and supported to 
strive towards individual achievement and self-efficacy. 

1 

1 - Professional staff members give little or no consideration to individual learner needs and well-being when 
developing and providing academic and non-academic experiences. Academic and non-academic 
opportunities are limited and standardized according to grade levels or a predetermined sequencing of 
courses. Learners frequently encounter a variety of barriers when accessing academic and non-academic 
offerings that would be well suited to their individual needs and well-being. Learners are rarely challenged to 
strive towards individual achievement and self-efficacy. 

 
 

Standard 18 

 
Learners are immersed in an environment that fosters lifelong skills including creativity, 
curiosity, risk taking, collaboration, and design thinking.  

 
 

LEVEL DESCRIPTION 

4 

4 - Conditions across all aspects of the institution promote learners’ lifelong skills. Learners engage in ongoing 
experiences that develop the non-academic skills important for their next steps in learning and for future 
success. A formal structure ensures that learning experiences collectively build skills in creativity, curiosity, risk 
taking, collaboration, and design thinking. 

3 

3 - Conditions within most aspects of the institution promote learners’ lifelong skills. Learners engage in 
experiences that develop the non-academic skills important for their next steps in learning and for future 
success. Collectively, the learning experiences build skills in creativity, curiosity, risk taking, collaboration, and 
design thinking. 



 

     Accreditation Engagement Review                                                                           17 

2 
2 - Conditions within some aspects of the institution promote learners’ lifelong skills. Learners engage in some 
experiences that develop non-academic skills important for their next steps in learning and for future success. 
Some learning experiences build skills in creativity, curiosity, risk taking, collaboration, and design thinking. 

1 
1 - Learners engage in environments that focus primarily on academic learning objectives only. Little or no 
emphasis is placed on non-academic skills important for next steps in learning and for future success. 
Learning experiences rarely build skills in creativity, curiosity, risk taking, collaboration, or design thinking. 

 
 

Standard 19 

 
Learners are immersed in an environment that promotes and respects student voice and 
responsibility for their learning.  

 
 

LEVEL DESCRIPTION 

4 
4 - Conditions across all aspects of the institution promote learners’ active discovery and expression of their 
needs and interests. Learners give input into the instructional and learning activities they pursue and the 
methods in which they learn. Learners consistently identify their learning targets and monitor their progress. 

3 

3 - Conditions within most aspects of the institution are learner-centered and promote learners’ active 
discovery and expression of their needs and interests. Learners give input into most of the instructional and 
learning activities available to them. Learners are frequently involved in identifying their learning targets and 
monitoring their progress. 

2 

2 - Conditions within some aspects of the institution are learner-centered and promote learners’ active 
discovery and expression of their needs and interests. Learners have some opportunity for input into the 
instructional and learning activities available to them. Learners are sometimes involved in identifying their 
learning targets and monitoring their progress. 

1 
1 - Learners engage in environments that are heavily instructor-centered. Learners have little or no input into 
the instructional and learning activities available to them. Learners are rarely expected to monitor their learning 
progress. 

 
 

Standard 20 

 
Learners engage in experiences that promote and develop their self-confidence and love of 
learning.  

 

LEVEL DESCRIPTION 

4 
4 - Learners consistently pursue challenging opportunities that may not always result in success, knowing that 
they will be supported when needed. Learners readily and consistently show motivation, curiosity, and 
excitement about their learning. 

3 
3 - Most learners pursue opportunities that may not always result in success, knowing they will be supported. 
Most learners show motivation, curiosity, and excitement about their learning. 

2 
2 - Some learners pursue opportunities that may not always result in success, but only with significant, 
individual support. Some learners show motivation, curiosity, and excitement about their learning. 
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1 
1 - Most learners primarily pursue opportunities they believe to be risk-free or heavily guaranteed to be 
successful. Most learners show little motivation, curiosity, or excitement about their learning. 

 
 

Standard 21 

 

Instruction is characterized by high expectations and learner-centered practices. 
 

 
 

LEVEL DESCRIPTION 

4 
4 - Learners engage in instructional activities, experiences, and interactions based on their individual needs 
and interests. Professional staff members consistently deliver instruction designed for learners to reach their 
potential. 

3 
3 - Most learners engage in instructional activities, experiences, and interactions based on their individual 
needs and interests. Professional staff members routinely deliver instruction designed for learners to reach 
their potential. 

2 
2 - Learners engage in instructional activities, experiences, and interactions based on needs and interests 
typical of most students. Professional staff members infrequently deliver instruction designed for learners to 
reach their potential. 

1 
1 - Instructional activities are primarily designed around curriculum objectives with little or no focus on learner 
needs and interests. Professional staff members rarely deliver instruction designed for learners to reach their 
individual potential. 

 
 

Standard 22 

 
Instruction is monitored and adjusted to advance and deepen individual learners’ knowledge and 
understanding of the curriculum.  

 
 

LEVEL DESCRIPTION 

4 

4 - Professional staff members consistently monitor and adjust instruction based on each learner’s response to 
instruction and achievement of desired learning targets. Professional staff members use a formal, systematic 
process for analyzing trend and current data to deepen each learner’s understanding of content at increasing 
levels of complexity. 

3 
3 - Professional staff members regularly monitor and adjust instruction based on each learner’s response to 
instruction and achievement of desired learning targets. Professional staff members routinely analyze trend 
and current data to deepen each learner’s understanding of content. 

2 
2 - Professional staff members sometimes monitor and adjust instruction based on each learner’s achievement 
of desired learning targets. Professional staff members sometimes analyze data to deepen each learner’s 
understanding of content. 

1 
1 - Professional staff members rarely monitor and adjust instruction. Professional staff members rarely analyze 
data to deepen each learner’s understanding of content. 
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Standard 23 

 
Professional staff members integrate digital resources that deepen and advance learners’ 
engagement with instruction and stimulate their curiosity.  

 
 

LEVEL DESCRIPTION 

4 

4 - Professional staff members seamlessly and deliberately integrate digital resources that add value to the 
learning process and encourage learners’ active engagement in the learning process. Digital resources 
consistently support learners’ pursuit of interests and deepen or extend curriculum topics to stimulate learners’ 
curiosity. 

3 
3 - Professional staff members intentionally select and integrate digital resources that add value to the learning 
process and encourage learners’ active engagement in the learning process. Digital resources routinely 
support learners’ pursuit of interests and deepen or extend curriculum topics to stimulate learners’ curiosity. 

2 

2 - Professional staff members occasionally select and integrate digital resources that add value to the 
learning process or encourage learners’ active engagement in the learning process. Digital resources 
sometimes support learners’ pursuit of interests and deepen or extend curriculum topics to stimulate learners’ 
curiosity. 

1 

1 - Professional staff members select and integrate few or no digital resources or select digital resources that 
rarely add value to the learning process or encourage learners’ active engagement in the learning process. 
Digital resources rarely support learners’ pursuit of interests or deepen or extend curriculum topics to stimulate 
learners’ curiosity. 

 
 

Growth in Learning Standards 
A good institution positively impacts learners throughout their journey of learning. A positive impact on the learner is 

reflected in readiness to engage in and preparedness for the next transition in their learning. Growth in learning is also 

reflected in learners’ ability to meet expectations in knowledge and skill acquisition. Keys to Growth in Learning 

Growth is evident when  

• Learners possess non-academic skills that ensure readiness to learn 

• Learners' academic achievement reflects preparedness to learn 

• Learners attain knowledge and skills necessary to achieve goals for learning   

 

Standard 24 

 
Leaders use data and input from a variety of sources to make decisions for learners’ and staff 
members’ growth and well-being.  

 
 

LEVEL DESCRIPTION 

4 

4 - Leaders consistently demonstrate skill and insight in considering a variety of information, choosing relevant 
and timely information, and interpreting data. Leaders make intentional decisions by consistently taking into 
account data and additional factors that have an impact on learners and staff members such as institution 
history, recent experiences, and future possibilities. 
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3 

3 - Leaders regularly demonstrate skill and insight in considering a variety of information, choosing relevant 
and timely information, and interpreting data. Leaders make decisions by routinely taking into account data 
and additional factors that have an impact on learners and staff members such as institution history, recent 
experiences, and future possibilities. 

2 
2 - Leaders sometimes demonstrate skill and insight in considering and choosing information and interpreting 
data. Leaders make decisions that occasionally take into account data and additional factors that have an 
impact on learners and staff members such as institution history, recent experiences, and future possibilities. 

1 
1 - Leaders rarely demonstrate skill and insight in considering and choosing information and interpreting data. 
Leaders make decisions that rarely take into account data and additional factors that have an impact on 
learners and staff members such as institution history, recent experiences, and future possibilities. 

 
 

Standard 25 

 
Leaders promote action research by professional staff members to improve their practice and 
advance learning.  

 
 

LEVEL DESCRIPTION 

4 

4 - Leaders intentionally create and preserve a culture that invites inquiry, reflection, and dialogue about 
instructional problems and issues relevant to the institution and/or individual learning environments. 
Professional staff members, as a group or as individuals, consistently engage in action research using an 
inquiry-based process that includes identifying instructional areas of improvement, collecting data, and 
reporting results to make informed instructional changes. Leaders provide and engage in learning 
opportunities customized for professional staff members about action research. 

3 

3 - Leaders regularly create and preserve a culture that invites inquiry, reflection, and dialogue about 
instructional problems and issues relevant to the institution and/or individual learning environments. 
Professional staff members, as a group or as individuals, routinely engage in action research using an inquiry-
based process that includes identifying instructional areas of improvement, collecting data, and reporting 
results to make informed instructional changes. Leaders provide and engage in learning opportunities for 
professional staff members to implement action research. 

2 

2 - Leaders occasionally create and preserve a culture that invites inquiry, reflection, and dialogue about 
instructional problems and issues relevant to the institution and/or individual learning environments. 
Professional staff members, as a group or as individuals, sometimes engage in action research using an 
inquiry-based process that includes identifying instructional areas of improvement, collecting data, and 
reporting results to make informed instructional changes. Leaders provide and engage in some learning 
opportunities for professional staff members to implement action research. 

1 

1 - Leaders rarely create a culture that invites inquiry, reflection, and dialogue about instructional problems and 
issues relevant to the institution or learning environments. Professional staff members seldom engage in 
action research to make informed instructional changes. Leaders provide and engage in few or no learning 
opportunities for professional staff members about action research. 
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Standard 26 

 
Leaders regularly evaluate instructional programs and organizational conditions to improve 
instruction and advance learning.  

 
 

LEVEL DESCRIPTION 

4 

4 - Leaders consistently implement a documented process to determine the effectiveness of the institution’s 
curriculum and instruction, including staffing and resources. Leaders use a formal, systematic process for 
analyzing current and trend data and stakeholder input to make decisions about retaining, changing, or 
replacing programs and practices. 

3 
3 - Leaders routinely implement a documented process to determine the effectiveness of the institution’s 
curriculum and instruction, including staffing and resources. Leaders use analyzed current and trend data and 
stakeholder input to make decisions about retaining, changing, or replacing programs and practices. 

2 
2 - Leaders occasionally implement a process to determine the effectiveness of the institution’s curriculum and 
instruction, including staffing and resources. Leaders sometimes use data and stakeholder input to make 
decisions about retaining, changing, or replacing programs and practices. 

1 
1 - Leaders rarely implement a process to determine the effectiveness of the institution’s curriculum and 
instruction, including staffing and resources. Leaders seldom use data and stakeholder input to make 
decisions about retaining, changing, or replacing programs and practices. 

 
 

Standard 27 

 
Learners’ diverse academic and non-academic needs are identified and effectively addressed 
through appropriate interventions.  

 
 

LEVEL DESCRIPTION 

4 

4 - The institution consistently addresses the range of developmental, physical, emotional, and intellectual 
needs to support learners’ ability to learn. Strategies and interventions for these needs are formally and 
systematically planned and implemented based on analyzed information, data, and instructional best practices 
to ensure learners’ success. 

3 

3 - The institution routinely addresses the range of developmental, physical, emotional, and intellectual needs 
to support learners’ ability to learn. Strategies and interventions for these needs are regularly planned and 
implemented based on analyzed information, data, and instructional best practices to ensure learners’ 
success. 

2 

2 - The institution sometimes addresses the range of developmental, physical, emotional, and intellectual 
needs to support learners’ ability to learn. Strategies and interventions for these needs are occasionally 
planned and implemented based on information, data, and instructional best practices to ensure learners’ 
success. 

1 
1 - The institution rarely addresses the range of developmental, physical, emotional, and intellectual needs to 
support learners’ ability to learn. Strategies and interventions for these needs are seldom planned and 
implemented based on information, data, or instructional best practices. 
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Standard 28 

 
With support, learners pursue individual goals including the acquisition of academic and non-
academic skills important for their educational futures and careers.  

 
 

LEVEL DESCRIPTION 

4 

4 - Professional staff members consistently engage with learners to help them recognize their talents and 
potential and to identify meaningful, attainable goals that support academic, career, personal, and social skills. 
Learners consistently choose activities and monitor their own progress, demonstrating active ownership of 
their stated goals. 

3 

3 - Professional staff members regularly engage with learners to help them recognize their talents and 
potential and to identify meaningful, attainable goals that support academic, career, personal, and social skills. 
Learners routinely choose activities and monitor their own progress, demonstrating active ownership of their 
stated goals. 

2 

2 - Professional staff members sometimes engage with learners to help them recognize their talents and 
potential and to identify meaningful, attainable goals that support academic, career, personal, and social skills. 
Learners occasionally choose activities and monitor their own progress, demonstrating active ownership of 
their stated goals. 

1 
1 - Professional staff members rarely engage with learners to help them recognize their talents and potential 
and to identify meaningful, attainable goals that support academic, career, personal, and social skills. Learners 
do not choose activities or monitor their own progress toward goals. 

 
 

Standard 29 

 
Understanding learners’ needs and interests drives the design, delivery, application, and 
evaluation of professional learning.  

 
 

LEVEL DESCRIPTION 

4 

4 - Professional learning is learner-centered, customized around the needs of individual or groups of 
professional staff members, and focuses on improving pedagogical skills and knowledge to better address 
learners’ needs and interests. A documented process to select, deliver, implement, and evaluate professional 
learning is being fully implemented and monitored for fidelity. 

3 

3 - Professional learning is learner-centered, designed around the principle that professional staff members 
need opportunities to focus on improving pedagogical skills and knowledge to better address learners’ needs 
and interests. A documented process to select, deliver, implement, and evaluate professional learning is being 
fully implemented. 

2 

2 - Professional learning is occasionally learner-centered, designed around the principle that professional staff 
members need opportunities to focus on improving pedagogical skills and knowledge to better address 
learners’ needs and interests. A documented process to select, deliver, implement, and evaluate professional 
learning exists but is not fully implemented. 

1 
1 - Professional learning is rarely learner-centered and may or may not focus on improving pedagogical skills 
and knowledge to better address learners’ needs and interests. A documented process to select, deliver, 
implement, and evaluate professional learning does not exist. 
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Standard 30 

 
Learners’ progress is measured through a balanced system that includes assessment both for 
learning and of learning.  

 
 

LEVEL DESCRIPTION 

4 

4 - Professional staff members and learners collaborate to determine learners’ progress toward and 
achievement of intended learning objectives based on assessment data gathered through formal and informal 
methods. Assessment data are systematically used for ongoing planning, decision making, and modification of 
curriculum and instruction. 

3 

3 - Professional staff members and learners regularly use assessment data gathered through formal and 
informal methods to determine learners’ progress toward and achievement of intended learning objectives. 
Assessment data are routinely used for ongoing planning, decision making, and modification of curriculum and 
instruction. 

2 

2 - Professional staff members occasionally use assessment data gathered through formal and informal 
methods to determine learners’ progress toward and achievement of intended learning objectives. Assessment 
data are sometimes used for ongoing planning, decision making, and modification of curriculum and 
instruction. 

1 
1 - Professional staff members seldom use assessment data to determine learners’ progress toward and 
achievement of intended learning objectives. Assessment data are rarely or inconsistently used for ongoing 
planning, decision making, and modification of curriculum and instruction. 
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Insights from the Review 
 

The evaluators engaged in professional discussions 
and deliberations about the effectiveness of the 
processes, programs, and practices within the 
institution to arrive at the findings of the report. Guided 
by evidence, the evaluators arrived at findings that will 
inform your institution’s continuous improvement 
efforts. The findings are aligned to research-based 
criteria designed to improve student learning and 
organizational effectiveness. 

The findings are organized into narratives around four 
Key Characteristics critical to the success of any 
educational institution: culture of learning, leadership 
for learning, engagement of learning, and growth in 
learning. The narratives also provide the next steps to 
guide your institution’s improvement journey in its 
efforts to improve the quality of educational 
opportunities for all learners. The feedback provided in 
this Accreditation Engagement Review Report will 
assist your institution in reflecting on its current 
improvement efforts and adapting and adjusting your 
plans to continuously strive for improvement. 

Culture of Learning 

Petersburg High School (PHS) provides an 
intimate, responsive, and warm culture that 
supports individual learner needs and provides 
opportunities for each staff member's unique 
professional learning next steps, embodying the 
school mission statement which notes providing 
diverse educational opportunities as one of its 
cornerstones. Student learning opportunities at the 

school are carefully curated to cover a plethora of 

topics. Students may choose from a variety of 

rigorous college preparatory courses that include 

upper-level math and AP offerings, with 73% of 

students who take AP classes going on to achieve 

college credit for their efforts. Additionally, students 

may also select from a variety of CTE offerings that 

were developed in partnership with community 

stakeholders. Petersburg is a commercial fishing hub 

with many career-specific needs to fulfill. Students can 

pursue aquaculture, shop, and welding classes which 

often culminate in welding certificates exemplifying a 

community-driven CTE program. These offerings are 

continually being adapted and revised to meet student 

needs. Student learning opportunities at PHS are 

varied, personalized, and are built around the needs 

of the community, its industry, and its families. 

Similarly, staff at the school enjoy an opportunity for 

individualized professional learning. As the staff is 

relatively small (15 certified teachers) and the course 

offerings are many, PHS has designed a professional 

learning plan that focuses on the individual teacher in 

their content areas. While the collaborative goal of all 

professional learning at PHS is to promote higher-

level thinking and improve learning engagement and 

student achievement, the school partners with state 

and national organizations to provide opportunities 

such as Argument-Driven Inquiry (ADI), learning from 

Stanford History Education Group, and more. Staff 

then share out learning with colleagues, delivering 

local training to colleagues. The school enjoys long 

tenure in its certified staff, in part due to honoring its 

teachers as true professionals by providing choice in 

ongoing professional learning. The team suggests that 

while personalized learning is essential for staff, 

honors their professionalism, and brings a variety of 

ideas, innovations, and strategies to campus, it is 

important to balance this personalized learning with 

professional development time dedicated to 

collaboratively implementing school-wide initiatives. 

Leadership for Learning 

The current leadership at Petersburg High School 
is poised to support and drive the evolution of 
continuous improvement as the school moves 
toward increased breadth and depth of data 
collection and analysis, a data-driven continuous 
improvement plan, and increased collective 
leadership. The school enjoys a unique setting on a 

picturesque island in Southeast Alaska, populated 

with longer-term families, many of whom are multi-

generational residents, which includes some staff 

members as well. These long-term relationships 

between staff and the community have led to a deep 

connection to and knowledge of students. Multiple 

references to the intimate knowledge of the 

community, its families, and certainly its children have 

been made, including a vignette recounting how a 

teacher was shoveling his drive after the latest 

blizzard and had three parent-teacher conferences 

while shoveling as parents dropped by. The current 

administration is aware of and revels in these deep, 

comfortable connections and is seeking to add layers 

of inquiry to the existing data analysis routines to 

perhaps expand and shift the perspective. These 

deep personal community and school relationships 

and rapport built upon longevity may be leveraged in 

future continuous improvement work to build deeper 

community connections and engage community 

stakeholders in all facets of continuous improvement 
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efforts. The leadership team met numerous times to 

work on accreditation documentation, including a 

whole staff review of the Standards, collaborating, and 

calibrating ratings for collective cohesive analysis. 

Staff survey results indicated a perceived lack of 

equity of opportunity in that leadership opportunities 

always are offered to the same staff, not all staff. 

Leadership is determined to reverse that perspective 

and provide equitable, frequent leadership 

opportunities to all. As the continuous improvement 

plan is finalized, the team suggests that the 

administration embeds multiple avenues for not only 

staff leadership opportunities, but community 

stakeholder engagement opportunities as well.  

Engagement of Learning 

High expectations, equitable opportunities, and a 
wealth of digital resources are cornerstones of the 
education that students enjoy and staff seek to 
enhance that learning by embracing continuous 
improvement processes with student engagement 
being one metric of high importance. The 

leadership team is currently in discovery mode 

regarding student engagement as they analyze data 

to determine data trends, including the pre and post 

covid engagement data amongst many other 

changing variables. Current classroom observation is 

focused on the use of the district-approved Danielson-

based evaluation tool. Interest exists in using a tool 

that focuses on observing the learning environment, 

especially targeting student engagement. Any data 

collected from the PBIS or MTSS systems would pair 

well with engagement data. The leadership team has 

identified the use of digital technology as an area that 

bears further scrutiny. The governing board went to 

great lengths at the beginning of the pandemic to 

increase the device count to 1:1, therefore 

dramatically increasing engagement during distance 

learning. Now that the school has returned to 100% 

in-person learning, these devices and the instructional 

techniques and platforms employed are still utilized 

and data analysis includes their use. The leadership 

team has raised a very good question regarding the 

use of technology in in-person learning, “to what 

degree is technology supporting or detracting from 

engagement?” The leadership team ponders if there is 

not an overreliance on technology and digital 

platforms that is having a negative impact on 

engagement. High-quality data student engagement 

data collected over time will be essential in 

determining the impacts of technology and digital 

platforms in the general classroom. The team 

suggests that the leadership team would benefit from 

consistent, clear data collection and analysis, isolating 

and refining the data regarding digital integration. 

Growth in Learning 

Inquiry, reflection, and dialogue are at the heart of 
the continuous improvement process at PHS as 
leaders engage all staff and stakeholders in 
closing achievement gaps by strengthening 
instruction and focusing on early identification 
and intervention of at-risk students in specific 
underperforming subgroups. While many students 

have seen gains in already high ELA and solid math 

scores, certain demographics and subsets of students 

are not enjoying the same growth. As a Blue Ribbon 

school with a particularly strong graduation rate 

overall and high ELA scores (in the top 10% of the 

state for SAT performance), the potential to overlook 

lower performance exists. The leadership team has 

thoroughly reviewed existing data (Alaska has 

changed summative assessments yet again, making 

longitudinal trends challenging) and noted some areas 

of concern. Students with learning disabilities continue 

to not perform as well as their peers, nor is the gap 

closing. With the strong community connections 

enjoyed at the school, external stakeholders may 

provide insights into additional support. The school is 

identifying at-risk students early and examining the 

correlations with those students who qualify for 

Special Education services. The leadership team is 

also looking at this same student cohort to identify 

those that are less connected to school, do not 

participate in extracurricular activities, and also fall 

into the lower SES demographic group. Attendance of 

this cohort of students is also concerning. 

Unsurprisingly, 75% of at-risk students missed 10 or 

more days. Based upon this data analysis, the 

leadership team intends to revise the existing MTSS 

plan to better support this struggling cohort of 

students. Professional development and coaching 

around the increased use of formative assessments 

are scheduled. A data wall may be helpful in tracking 

multiple sets of data across time. The team suggests 

that the continuous improvement plan include the 

implementation of the revised MTSS plan and the 

professional learning around formative assessment as 

well as data collection that includes data prior to these 

two instructional program components. 
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Summary of Findings 
The review process focused on establishing evidence of effective practice and performance of the institution in relation 

to the accreditation standards 

 

Noteworthy Practices 
 
In conducting the review, the team identified Noteworthy Practices that reflect significant areas of strength in the work of 
the institution. Although there are numerous examples of the institution’s level of quality, the recognition of Noteworthy 
Practices reflect the greatest strengths of the institution. 

 

 

1 Leaders and staff prioritize learners' academic and non-academic needs that are at the heart of the 
school mission and vision through comprehensive data analysis that informs continuous improvement 
processes.  Survey results from all stakeholders were considered when drafting theories of action and 
the leadership team is looking forward to envisioning, planning, implementing, and evaluating the 
continuous improvement plan.   
   

 Standard 7      Standard 2      
 

 

Areas for Improvement 
 
Using information collected and reviewed, the team identified the following Areas for Improvement that will help the 
institution improve. The Areas of Improvement will be revisited when the institution conducts Cognia’s Progress Review. 

 

 

1 Revise the MTSS plan to include specific support for subgroups not showing growth. 
   

 Standard 27      

 

RATIONALE 
If PHS provides specific, intentional, targeted interventions to their at-risk and low-performing students, 
positive learner outcomes will occur.   

 

2 Utilize technology resources effectively to promote active engagement, stimulate curiosity and cultivate 
creativity.   
   

 Standard 23      

 

RATIONALE 

If staff recalibrate the integration of digital resources, focusing on adding value to the learning process, 
learners' digital interaction will reflect active engagement as students generate knowledge and make 
meaning via such behaviors as clarifying, asking questions, comparing, and applying new information.   

 



 

     Accreditation Engagement Review                                                                           27 

Accreditation Status and Index of Education Quality® 
  Cognia will review the results of the Accreditation Engagement Review to make a final determination concerning                               
  accreditation status for your institution based on these findings. Cognia provides the Index of Education Quality (IEQ) as a  
  holistic measure of overall performance.  
 
 
  Your Institution’s IEQ                      SCORE        DESCRIPTION 
 

    310 Below 220 An IEQ score below 220 indicates that the institution has 
several Areas for Improvement and should focus their 
improvement efforts on those areas and the related Standards 
and/or Assurances. The institution will be required to present 
evidence of improvement to Cognia within one year through a 
Progress Review. Additional Progress Reports may be required 
if satisfactory improvement is not achieved. 

 

220 - 300 An IEQ in the range of 220-300 suggests the institution some 
Areas of Improvement and may include one or more 
Noteworthy Practices. 

 

Above 300 An IEQ of 300 and above indicates the institution meets Cognia 
for expectations for accreditation that includes one or more 
Areas Improvement as well as one or more Noteworthy 
Practices. Institutions must address the Areas for Improvement 
and provide evidence of actions taken and results to Cognia in 
a required Progress Review due two years following the review. 
Additional Progress Reports may be required if satisfactory 
improvement is not achieved. 

 

Your Next Steps 
 

Accreditation is a continuous improvement process. The Engagement Review provides independent, objective guidance 

in relation to the Performance Standards and the institution’s improvement journey. Upon receiving the Accreditation 

Engagement Review Report, the institution is expected to implement the following steps: 
 

● Review and share the findings in this report with stakeholders. 

● Use the findings from the report to guide and strengthen your institution's improvement efforts. 

● Celebrate the successes noted in the report. 

● Continue the improvement journey. 

● Report to Cognia on your progress toward improvement. 
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Evaluator Roster 
The Engagement Review Team is a group of professionals with varied backgrounds and professional experiences. All 

Lead Evaluators and Engagement Review Team members complete Cognia training and eleot certification to ensure 

knowledge and understanding of the Cognia tools and processes. The following professionals served on the Engagement 

Review Team: 
 

 TEAM MEMBER NAME BRIEF BIOGRAPHY 

 

Leanne Mahalak 

Lead Evaluator 

Leanne Mahalak currently serves as a Regional Accreditation 
Evaluator for Cognia. She also supports School Improvement 
processes and systems as Empowerment Specialist for the Alaska 
Department of Education and Early Development. She is in her 11th 
year of working to support low performing schools in continuous 
improvement cycles across rural Alaska. She has trained staffs 
nationwide in the use of formative data as a Certified AIMSweb 
Trainer for 6 years. Prior to that she taught in multi-grade 
classrooms in both rural and urban Alaska for 13 years. She 
attended the University of Alaska, Fairbanks where she earned her 
degree, with a focus on ELA. Her experience in the classroom and 
her deep dive into data driven instruction and systems provide 
comprehensive experience to support school improvement work in 
the domains of curriculum, instruction, leadership, professional 
development, assessment, supportive learning environment and 
community engagement. Leanne has enjoyed extensive training in 
Cognitive Coaching℠ and in Adaptive Schools® methodologies. 

Michael Perkins 
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Personnel Action Report for 2022-2023
6-20-2023

EMPLOYMENT OF CERTIFIED PERSONNEL
Deborah Tice
Elem Library/Intervention 
23-24 SY

Bridey Short & Cyndy Fry 
MS Summer School

Heather Conn & Lee Ann Jenkins
Elementary Summer School

RESIGNATION/RETIREMENT CERTIFIED PERSONNEL
Jill Lenhard
Resign June 2023 

Thomas Thompson
Retire June 2023

EMPLOYMENT OF CLASSIFIED PERSONNEL
Kennedy Conn
Summer School Aide

Barb Steltz
Summer School Aide

Stevie Schmidt
Summer School Aide

Alice Williams
Summer School Aide

RESIGNATION/RETIREMENT CLASSIFIED PERSONNEL
Kathleen Heitstuman
Resign June 23

Brittany Potrzuski
Resign June 23

Corene Dunbar
Resign June 23

EXTRA DUTY CONTRACTS

James Valentine
Track Head Coach

Rob Cross
Track Asst Coach

Andy Carlisle
HS Swim Head Coach

Kayla Popp
HS Asst Swim Coach

Mariah Colton
5 additional contract day

2022-2023 School Year
Teachers 43.00
Classified 37.00
Principals 2.00
District Administration/Exempt
(Superintendant, Finance, Maintenance, 
Food Service, Board Admin, Special 
education director, )

6.00

Total Employees 89.00











Form # 05-18-045 Alaska Department of Education Early Development 

Alaska Department of Education & Early Development - School Finance
FY2023 School Operating Fund Budget Summary

PETERSBURG SCHOOL DISTRICT Page 2
District Name

Beginning Fund Balance: July 1, 2022   (Subject to 10% Limit per AS 14.17.505(a))*$1,060,614) 1,481,130 Fund Balance 13.69%
              (Excluded from the 10% Limit)

               Total Beginning Fund Balance $1,060,614) Dec 2022 
Approved 

Budget

June 2023 
Proposed 
Changes

June 2023 
Proposed 

BudgetRevenue
010 City/Borough Appropriations (1) $2,000,000) 2,000,000 2,000,000
030 Earnings on Investments (2) (700) 700 700
040 Other Local Revenues (3) (112,000) 112,000 (21,136) 133,136
041 Tuition from Students (4) 0 0
042 Tuition - Other Districts                       (5) 0 0
047 E-Rate Program (6) (93,134) 93,134 93,134
050 State Sources                                   (7) (6,377,832) 6,377,832 (80,492) 6,458,324
100 Federal Sources - Direct                       (8) (0) 0 0
150 Federal Sources - Through the State (9) (0) 0 0
190 Federal Sources - Other Agencies                      (10) (0) 0 0
250 Transfers From Other Funds                                   (11) (0) 0 0

Total Revenue $8,583,666) $8,583,666) $101,628) $8,685,294)

Expenditures
100 Instruction                                              (12) $3,730,789) 3,730,789 ($71,086) $3,659,703)
200 Special Education Instruction (13) (1,488,595) 1,488,595 ($160,332) $1,328,263)
220 Special Education Support Services (14) (0) $0)
300 Support Services - Students        (15) (314,579) 314,579 ($15,975) $298,604)
350 Support Services - Instruction           (16) (842,122) 842,122 ($87,900) $754,222)
400 School Administration                  (17) (292,416) 292,416.00 $0) $292,416)
450 School Administration Support Services (18) (247,520) 247,520.00 $0) $247,520)
510 District Administration                           (19) (378,543) 378,543 ($12,000) $366,543)
550 District Administration Support Services (20) (292,439) 292,439 $10,850) $303,289)
600 Operations and Maintenance of Plant (21) (1,451,994) 1,451,994 ($5,100) $1,446,894)
700 Student Activities                            (22) (403,127) 403,127 $16,325) $419,452)
780 Community Services                       (23) (0) $0)
900 Other Financing Uses                     (24) (0) $75,000) $75,000)

Total Expenditures $9,442,124) $9,442,124) ($250,218) $9,191,906)

Ending Fund Balance: June 30, 2023   (Subject to 10% Limit per AS 14.17.505(a))*$202,156) ** $974,518)
            (Excluded from the 10% Limit)
             Total Ending Fund Balance $622,672) $0) $974,518)

 ** Must be greater than or equal to zero





Alaska Department of Education & Early Development - School Finance
FY2024 School Operating Fund Budget Summary

PETERSBURG SCHOOL DISTRICT Page 2
District Name

Beginning Fund Balance: July 1, 2023   (Subject to 10% Limit  per AS 14.17.505( $974,518
              (Excluded from the 10% Limit)
               Total Beginning Fund Balance $974,518

Revenue
010 City/Borough Appropriations (1) $3,000,000
030 Earnings on Investments (2) 700
040 Other Local Revenues (3) 116,000
041 Tuition from Students (4) 0
042 Tuition - Other Districts                       (5) 0
047 E-Rate Program (6) 93,134
050 State Sources                                   (7) 6,035,773
100 Federal Sources - Direct                       (8) 0
150 Federal Sources - Through the State (9) 0
190 Federal Sources - Other Agencies                   (10) 0
250 Transfers From Other Funds                            (11) 0

Total Revenue $9,245,607

Expenditures
100 Instruction                                              (12) $3,957,936
200 Special Education Instruction (13) 1,491,589
220 Special Education Support Services (14) 0
300 Support Services - Students        (15) 314,202
350 Support Services - Instruction           (16) 823,092
400 School Administration                  (17) 306,501
450 School Administration Support Services (18) 263,044
510 District Administration                           (19) 400,604
550 District Administration Support Services (20) 277,965
600 Operations and Maintenance of Plant (21) 1,607,120
700 Student Activities                            (22) 414,869
780 Community Services                       (23) 0
900 Other Financing Uses                     (24) 0

Total Expenditures $9,856,922

Ending Fund Balance: June 30, 2024   (Subject to 10% Limit  per AS 14.17.505(a)) $363,203 **

            (Excluded from the 10% Limit)
             Total Ending Fund Balance $363,203  

 ** Must be greater than or equal to zero

*Note regarding Fund Balance--please see the excerpt from HB 76 on the instructions page.  



FY 24 ESEA Consolidated Grant

Background Information:
Section 14302 of the Elementary and Secondary Act (ESEA), as reauthorized by the Every
Student Succeeds Act (ESSA), permits a district to obtain specific Federal program funds
through a single consolidated plan rather than through separate funding applications or plans.
The purpose of a consolidated plan is to increase student achievement through coordination,
planning and service delivery across the programs, as well as to integrate Federal program
services with those offered by local districts and schools. The consolidated format will guide us
in aligning our supplementary programs with our regular educational programs to better serve
our students with all the money that is available to us as a school district. To obtain the most
out of the consolidated program, funds from the Title IIA and Title IVA have been reaped
(combined) into Title IA. Individual programs will be presented for your information and
discussion.

Action needed:
A motion to approve the FY 24 Consolidated Plan for the Petersburg School district for Title 1,
Part A in the amount of $126,224 and for Title IC in the amount of $190,974

Title I, Part A funds provide supplemental instruction for students who are economically
disadvantaged. The district provides services to students demonstrating needs in all academic
areas.
Title 1, Part A supports Stedman Elementary School students with multiple services and
resources, including a Reading Specialist, Master Teacher online training program for
paraprofessionals, homeless support, Praxis exam costs, materials and curriculum to address
learning loss.

TitleIC (Migrant Education) is a supplemental program specially designed to meet the needs of
migrant children who (at times) are educationally deprived due to a lack of continuity in their
educational services. These federal dollars are designated specifically for identified Migrant
students in the middle and high school, and are consolidated to schoolwide use in the
elementary school due to the fact that our migrant students and non-migrant students perform at
the same level on state assessments and attendance in our district. A meeting is held each
spring with Stedman Elementary migrant parents to vote on consolidation of these funds.

Title IC funds support partial salaries for the Migrant Program coordinator and Migrant Recruiter,
one full time reading paraprofessional, partial salary for an additional reading specialist in the
elementary school, funds to support migrant students with counseling costs, migrant student
travel for AVTEC/Career Technical post secondary opportunities, supplies and class fees for
migrant eligible students.



Situational Analysis

District: Petersburg School School: Rae C. Stedman Elementary School

Principal: Heather Conn ESSA Designation: TSI



Looking Within Activity 1: Profile Review Form

District __Petersburg _______School _Stedman Elementary_ Grades______

(Student data should include disaggregation by Ethnicity, Poverty, Cultural, Linguistics,
Disabilities, Homeless status, Migrant status, and English Learner status where
appropriate)

Student Data

Student Enrollment ☐Most Recent Year☐ 1 Year Prior X 2 Years Prior

Student Attendance ☐Most Recent Year☐ 1 Year Prior X 2 Years Prior

Student Academic Achievement

Student growth ☐Most Recent Year☐ 1 Year Prior X 2 Years Prior

Graduation rate, ☐Most Recent Year☐ 1 Year Prior X 2 Years Prior
if applicable

Progress in achieving ☐Most Recent Year☐ 1 Year Prior X 2 Years
Prior

English language proficiency

Sta� Data

Teacher Attendance ☐Most Recent Year☐ 1 Year Prior X 2 Years Prior

Teacher Retention ☐Most Recent Year☐ 1 Year Prior X 2 Years Prior

Teacher Certification ☐Most Recent Year☐ 1 Year Prior X 2 Years Prior

Support Sta� Attendance ☐Most Recent Year☐ 1 Year Prior X 2 Years Prior

Facilities Report ☐Most Recent Year☐ 1 Year Prior X 2 Years

Prior

Maintenance Reports ☐Most Recent Year☐ 1 Year Prior X 2 Years

Prior

Safety Reports ☐Most Recent Year☐ 1 Year Prior☐ 2 Years

Prior

School Climate/Culture Results ☐Most Recent Year☐ 1 Year Prior X 2 Years Prior

Other Data



Key Learnings from Activity 1: Profile Review

What are the demographic strengths and challenges?

1.  How has enrollment changed over time, especially noting occurrences by special subgroups
and sta�? What are the implications for the school’s actionable plan?
1) Do you have to have a particular percentage of AK native to classify as AK Native? This is up to
the parent when they register the student. They make the selection.
Because numbers are so small when we see just a couple kids move on to middle school or such we
see it a�ect our percentages greatly.
ELL drop could be due to passing the WIDA and no longer being classified as ELL
There were a lot of students in migrant that are now in 7th grade; maybe as they passed out of the
building that could account for the decline in migrant. Maybe some of the parents that made the
decision to homeschool during covid–more of those students were males?
Does economically disadvantaged come from Carlee's reports for free/reduced meals? Yes, and
reported in OASIS–remember hearing that it was harder to get families to return applications
during this time. Online it says that we have about 13% AK Native population.
American Indian population is rising. A steady decline in female enrollment
Does the increase of SpEd numbers reflect preschool numbers/incoming Kinders? Yes it does.
There were some stricter regulations for activity on the boat (masking, quarantining, etc) that may
have a�ected our Migrant numbers.
Everyone was getting free meals during the earlier Covid years so people may not have completed
the paperwork. We have a higher population of AK Native population than in the past.
8 students in the district classified as ELL will give us money from the state
Migrant numbers declined, that’s interesting. Males that year after covid declined, but then rose
again; Drop in ELL could be due to covid and barrier in using technology?
Looks like 10 boys dropped out and came back

1a) More expensive to live here
Are more people being qualified for speech (IEP)? ELL numbers are much lower than what was in
past years, how does the economics of the community a�ect our EEL population
Less enrollment of girls, does the mental health of girls impact our numbers
Can we know the diagnoses that qualify someone for SpEd? Would that give us more information?
What age are they being qualified at? Note the rising special ed numbers; could be ADHD, speech,
autism, reading, enrollment has declined. More expensive to live everywhere,
Where is the diagnosis occurring? Doctor, school psych, etc.

1b) Would any of the classified retention have bumped up to become teachers? YES–3 or more in
these years. is this all the absences? Yes–all certified. Imagining myself as a sub, in other places we
can work constantly, but
Maternity leave did occur in last 3 years
Did sta� have the same leave? YES
Is there an age di�erence that may be a�ecting the number of absences? Childbearing age, more
illness, etc.
Classified Retention, movement between schools since their hired as a district sta� and may move.
do sta� retention numbers reflect that they were moved to MS/HS? YES . very di�erent numbers



between sta� and certified absences. 4-5 Gr teachers have lower average absences than other
groups
No babies in the classified sta�
Striking di�erence of absences between certified and classified; certified had more babies, and also
health issues
Classified moving can be specific to a student's needs, and can be good, but they also have
relationships here which can be negative for the building–good and bad
Didn't realize there was such a change in classified sta� retention. do hire coast guard spouses and
they leave on a schedule; keep this in mind.
Many classified employees are working on teaching courses and will be moved around to fit their
needs at times, not just ours. We didn’t have a full school year in 19-20 so that may explain the
lower number of absences. A fresh teacher in 4-5 every year
Had a handful of coast guard aides too. The state improvement plan is based on 2021-22, so the
absence of teachers in grades 2-3 are the most interesting

1c) Sta� still be a leader on a lot of these other things, and if people don't want to work here that is
an issue
With smaller groups, if one person does something outside the norm it skews the data, could
almost make it unusable data. Hard to get kids to work on boats anymore, there is the ebb and flow
of migrant workers and absences. Grade levels absences-The 1st graders in 21-22 had a large
number of absences across the whole school year. Are we seeing the results of the bottled up wait
for travel, and then it will get better over time? (Kind of like retirement)
Wondering about families with daughters/sons–would they both be absent.How many of the
retention is retirement?
It would be interesting to see the sta� absences in a similar format to the student absences graph.
1st grade in 2019/20 was highest, and again in 2020/21, and in 2021-22 they are NOT the highest,
much more in line with the rest of the school, but still 2nd lowest
Student Absence-The average isn’t a huge di�erence
Why do we compare sexes in absences? Just to see if there is a di�erence
What is included in Asian? Japanese, Korean, Filipino
People are going visiting–does that a�ect rates in 2021/22
Before, we used to just accept that people were sick, and not talk about it, but now we are very
attentive to whether a sni�e is covid or not; we explain if we tested and are still in school
Disability absences are not hugely di�erent than the whole school
Finally able to go overseas, and the cost of going is so high, so go for a long time. Thinking of some
recent absences we've had
We said we were a symptom free school and really hitting it hard for 20/21 and 21/22, so people
stayed home
Students with disabilities who are getting diagnosed will have higher number of absences if they
have to travel to get diagnosis and info for the plan; appointments both out and in town
Free breakfast/lunch for all in 20/21 was very much a cultural shift and leveler
Consistently 21-22 has a lot of absences
Sta� Absences, If we could see earlier years what would that data look like?
25.5 is the average that teachers K-1 missed in 21-22?
Migrant was more than average, then the same, and now less absences for migrant
No matter what, the absences are going up in every category so far 19/20-21/22
Stimulus money in 20/21 may have helped economically disadvantaged travel more, which may
have increased their absences
If we looked at MS/HS we would have had data for Trimester 3 of 19-20
The fact that we couldn't even take attendance for elementary in 3rd trimester of 19/20 means we
completely lost that trimester; how mcuh of what we're seeing now is the loss of that trimester for
our K and 1 students in 19-20 (who were 3rd & 4th in 21-22)
definitely came out of covid
Consistency and stability overtime with sta� retention
It’s just a wow that
Student absences do decline as they get older–do get fewer



Alaska native/Am Indian do have higher absence rates in 21/22, but not as high as a couple of other
groups
We still have families even now that are pretty aware of sickness, choose to stay home when they
have symptoms
Migrant Absences vs Whole School Average-In the past we had whole families leaving for a herring
trip of a week or two and they were very clear why they were gone
21-22 Economically disadvantaged are lower. Activity leave, sick, death, having babies
20-21 had 3 teachers at most levels
Student Absences by Race-Average for the largest group (Caucasian)
Matching the size of the population (20%-ish) with AK native group across time to look at average
absences by race across time
Comparing Absences of children with disabilities with whole school average-39/240 had an IEP
and had a lot of absences. 2020-21 had a quarantine in 2nd grade in the spring, and 5th grade too
Current 1st grade had a LOT of absences in 21/22
Average number of absences in 21/22 leveled out and is not too di�erent gr 1-5
A chunk of families are respecting student mental health more and are letting students stay home
more
Di�erences between migrant absences and overall absences is not very much–close percentages
Absence are calculated by .5 (AM/PM) or 1 (Whole Day)
Interesting to see last year's test scores–so much absence in 1st trimester
What is the purpose of measuring retention?
The degree of growth over time in absences by race is similar
All three of the years have their own back story
More of the unsaid is coming to light and more are talking about mental health issues, missing
school because of concerns in that area, the stigma around being quiet about mental health needs is
lighter and so we may see more people taking more days
Is Caucasian almost triple the absences as AK Native? Yes. Does that look consistent across other
absence data?

2. What are the sta� retention and absenteeism patterns?
3. How has the absenteeism rate changed over time? What are the implications for the school’s
actionable plan?

2) is 2nd grade test flawed? Is it consistently not being met? Maybe the standard is wrong? almost
would like to check the data on 4th & 5th
MAP reading test is very di�erent at 2nd grade level than the test they took at 1st grade level–so
much more reading, so a mew test they are learning HOW to do it
Also this test adjusts based on how you are performing, and it seems like in my experience when
testing the younger kids, their frustration level can make it harder for them to persevere.
Unfortunately we cannot one-on-one test every single kid to help them persevere through. Would
have thought 4th this winter would be lower, and 5th would be higher. 5th grade decline this winter
be aware that a lot of districts do MAP tests earlier in grade school, so kids are much more able to
expect how to do the test
Decline in growth for some subsets.Point Growth System, this is an average
2a) Stagnant. Lots of discussion on 2nd grade–see above for those comments
2b) It might be insensitive, but could we put some of these really small groups into a bigger group
to get useful data. Could put AK Native with Am Indian,
Asian + Pacific Islander–could ru�e feathers, and not to disrespect heritage, but
Look at what is happening in the community in terms of jobs/trends: jobs leaving with smaller
Coast Guard, Ocean Beauty not operating, throw this all in there so that people could understand.
Take some other trends that are impacting our community. Could help us analyze some of the
economic factors in the data. Need to look at what is happening in the community. Why are there
blanks? test not taken–shut down in 3rd grade for no gold. More growth when there is more school



We had a decline in Hispanic/Latino winter 19-winter 20 (-11) and a decline in 5th Alaska native
winter 19- 20 (-9)
In some race designations, one of the scores could just be one person, and they are compared to
larger groups (ie 5th African American)
What if we had people of color vs caucasian? See Joe's comment. Male is higher than female 5th
winter 2023–interesting, not consistent with rest of winter 2023 results. Females in 4th grade
Winter 23
2c) 2nd, 3rd, 5th all have significantly higher math scores in winter 2023, but in 4th it is females
who have higher scores in math winter 2023. 3rd grade last year were78% below proficient on AK
Star last year;
MAP math: except for 3rd grade, female are less than male
5th Gr African-American may be one person so if they are high it looks like that whole group is out
performing

4. Other thoughts/conclusions: 

What strengths and challenges are indicated by student outcome data?

5. What are the di�erences in outcomes (e.g., proficiency, growth) based on grade level?

6. What are the di�erences in outcomes (e.g., proficiency, growth) of specific student groups
(e.g., gender, ethnicity, disabilities, English language proficiency)?

7. What are the di�erences or gaps in outcomes (e.g., proficiency, growth) based on subject area? 
8. What are the di�erences in growth performance by grade level, class, or subject?
9. What are the implications of student outcome data on school improvement?

Language-50-60th percentile is proficient for State Testing

What will this Spring look like for 5th?

Could be when we’re hitting that part of the curriculum.

More girls in the 5th grade. So if one male scores low it can drop the average significantly due to
smaller numbers.

Males male big jump from 4th blue to 5th orange (this year's 6th)

Males drop 4th orange to 5th gray (this year's 5th)

African American, AK Native, Pacific Isander are low in Language

Big jump in AK Native from year to year

American Indian had scored well in Lang

The growth is from 3rd to 4th grade, and 4th to 5th grade

3-4th Grade seems to grow more than4- 5th grade consistently, but 21-22 in 5th grew at a higher
rate–why is this? Did they start lower and then catch up?



When we break this down by race we have some low populations to pull from and so the growth is
just related to one or a few students

AK Native had a significant di�erence between those Approaching and those Advanced/Proficient

The fourth grade this year had a wide, wide range between Adv/Prof and App/Needs support (

Test di�erences: how di�erent are PEAKs and AK Star? Looks like AK Star is much harder, and it
was all online–no paper/pencil allowed on the most recent test, but we did do paper/pencil on
PEAKs. This makes the process frustrating because we have requirements like online vs.
paper/pencil that may limit our growth potential in students

Does the paper test and online test discrepancy balance out by 5th grade? would like to see how this
balances out up into high school as students are becoming more proficient with technology.

It would be interesting to know if they are able to document how much time they are active on the
test. Tie time put into the test to what the scores say

Caucasian 5th grade 2022 Peaks much higher

Math: this year's 4th has a big discrepancy between AK Native Adv/Prof (20%) and App/Needs
(80%). Also same discrepancy for Caucasian 25 Adv/Prof (25) and App/Needs (75%)--this
breakdown is across the board in that class. Have had math curriculum for 3-4 years; have a lot of
high needs in that class; this data is the first time they took this test on computer

Math: this year's 5th looks the same as this year's 4th.

Math: this year's 6th flips! more A/P (67%) than A/N (32%) across the board

Science: this test has been the same test for a long time; results look much more like what we want,
with A/P (70%) and A/N (30%)

Wonder if a test that has been the same over time will be higher scoring, and a new format will be
harder and cause issues in poor scores not a result of skills/knowledge but a result of format
di�erences.

Will this year's test, which is similar to the MAP test, be a better measure of student
knowledge/skills because it will be familiar

 Other thoughts/conclusions

What are the strengths and challenges of our facilities and safety e�orts?

10. What are maintenance reports telling us about the school facilities?

We don't put things in SchoolDude so these numbers are not accurate. Especially for safety
requests, we are contacting maintenance directly via text or in the hall, so we don't have accurate
data we can pull.



We can't make any conclusions from this data; no data is data–we need to improve entrance into
school dude

11. How are we leveraging the facilities for school community connections?

12. How do the facilities show our cultural uniqueness? What might need to improve?

13. What are we doing well in terms of providing a safe learning environment? What else is
needed?

What are the school climate/culture results telling us about our school and learning culture?

14. What is the data telling us about patterns of students', parents’, and school personnel's
experience of school life?

There are some questions on the survey that are harder for some to answer because they do not
have access to the information (did your child/students make growth?)

The results look similar across 2019-21,but safety went down 10 pts in 2021-22. Across the years,
safety is the biggest drop from 2020/21 to 2021/22. There was just one question on safety: do you
feel safe at school.

Before pandemic, family survey results were very positive (2019-20)

No data for 2020-21

2021-22: cultural connectedness and family/community involvement dropped a lot (11-12%), but
school safety maintained at 95%. Added learning recovery element in this survey. We'ren't able to
draw parents into the survey this year because it was emailed with a link, rather than our previous
practice of asking parents to submit during conferences.

Family/Community in-person involvement took a hit during pandemic; still coming back to
previous levels. In 2020/21 covid protocols kept people out; maybe they were involved indi�erent
ways like over zoom, etc.

School safety increased

Sta� beliefs: I believe I can make a di�erence, etc.; this took a hit

Peer climate: students,students & teachers–this took a hit over time

Cultural connectedness:this took a hit because we couldn't get people into the building or go to
them



15. How does the school’s culture reflect school norms, goals, values, interpersonal relationships,
teaching and learning practices, and organizational structures? How might we strengthen the
school’s culture of learning?

Summary of Key Learnings from Profile Review

● One thing that stood out significantly is the di�erence in performance between the PEAKS
in 20/21 and the AK Star in 21/22; why is this?

● Attendance: certified sta� absences and student absences; wishing to code the type of
absence

● Subcategories: with few members in a group, the data can be very skewed by just one or two
scores

● Changing demographics: Alaska native population has increased; also changing economic
situation in region has changed the population; Coast Guard has changed its boat size and
length of time in town;



Looking Within Activity 2: Practice Review Agenda
School:Stedman Elementary Principal: Heather Conn
ESSA Designation: ________________________ Date and Time:April 21st 8:15-9:30

Assigned Roles

Facilitator:Heather Conn Note Taker: Heather Conn and Rachel Etcher
Timekeeper: Heather Conn Process Observer:

Domain 1: Transformational Leadership

Practice 1A. Prioritize improvement and communicate its urgency

Indicator Description Evidence: Describe what it
looks

like now. Include
examples, artifacts, or

evidence.

Implementation Final
Rating

N
O
N
E

I
N
I
T
I
A
L

P
A
R
T
I
A
L

F
U
L
L

Sc-1A.0: School Leader establishes a School Leadership Team
comprised of, but not limited to, school leaders,
community leaders, teachers and sta�
representatives, family representatives, and
students as appropriate that meets routinely to
engage in continuous improvement.

Started for the School
Improvement Plan in March
2023, will continue to build
upon this

☐ ☐ ☐ ☐ Initial

Sc-1A.1: School Leadership Team sets a clear direction for the
school with a stated vision, theory of action, goals,
and

Started for the School
Improvement Plan in March
2023, will continue to build

☐ ☐ ☐ ☐ Initial



strategies for rapid and sustained improvement. upon this

Sc-1A.2: School Leadership Team itemizes and
appropriately distributes leadership functions
among teachers.

There are many committees and
groups (RTI/MTSS, PBIS,
curriculum teams, PLCs,etc.),
need to report back to a larger
group

☐ ☐ ☐ ☐ Initial

Sc-1A.3: Communication strategies, as outlined in a plan
developed by School Leadership Team, are used to
routinely share improvement priorities across
teachers and sta�, with students, and with the
school’s broader community.

Plan to begin in Fall 2023 ☐ ☐ ☐ ☐ None

Practice 1B: Monitor short- and long-term goals

Indicator Description Evidence: Describe what it
looks like now. Include
examples, artifacts, or

evidence.

Implementation Final
Rating

N
O
N
E

I
N
I
T
I
A
L

P
A
R
T
I
A
L

F
U
L
L

Sc-1B.1: School Leadership Team sets student-outcome
goals with baseline and student-centered
performance measures informed by both
summative and formative assessments and results.

RTI/MTSS teams need to report
to a larger team

☐ ☐ ☐ ☐ None

Sc-1B.2: School Leadership Team establishes andmonitors
implementation of an improvement or
empowerment plan that is aligned with the
school’s direction and includes implementation
milestones, actions, and annual measures.

No, coming soon ☐ ☐ ☐ ☐ None

Sc-1B.3: Improvement or empowerment plan includes
necessary changes in personnel, programs, and
professional practice as determined by needs

Starting, in process now ☐ ☐ ☐ ☐ Initial



assessment (situational analysis).

Sc-1B.4: School Leadership Teammonitors and adjusts
implementation of the improvement plan through
regular (typically monthly) review of progress
toward goal-alignedmilestones, actions, and
annual measures.

Making plans now, schedule
and calendar being set

☐ ☐ ☐ ☐ None

Sc-1B.5: School Leadership Team provides and responds
to regular (typically quarterly) feedback on
progress toward goal-aligned implementation
milestones, actions, and annual measures.

Making plans now, schedule
and calendar being set
This is done more by grade
level, but not schoolwide

☐ ☐ ☐ ☐ None

Practice 1C: Customize and target support to meet needs

Indicator Description
Evidence: Describe what it
looks like now. Include

examples,
artifacts, or evidence.

Implementation Final
Rating

N
O
N
E

I
N
I
T
I
A
L

P
A
R
T
I
A
L

F
U
L
L

Sc-1C.1: School Leadership Team assesses needs at the
school, grade, and individual level and identifies
three to five key priorities as part of a school
improvement plan.

No ☐ ☐ ☐ ☐ None

Sc-1C.2: School Leadership Team requests and receives
flexibility from the district and/or state around
identified areas (e.g., flexibility in hiring sta�,
school calendars, or use of funds) and o�ers data
as rationale for the requests.

Di�cult to have this flexibility
because of the state we are in
budget-wise, time, and the
small size of our district, many
hats on few heads

☐ ☐ ☐ ☐ Partial



Sc-1C.3: School Leadership Team plans and implements
improvement strategies that are focused on
student learning needs.

Changing to research-based
curriculum and giving
associated training.
Some older students are fluent,
but needmore help with
comprehension strategies.

☐ ☐ ☐ ☐ Partial

Sc-1C.4: School Leadership Team plans and implements
strategies tailored to address the professional
learning needs of individual teachers and sta�.

Not yet ☐ ☐ ☐ ☐ None

Domain 2: Talent Development

Practice 2A. Recruit, develop, retain, and sustain talent

Indicator Description Evidence: Describe what it
looks

like now. Include
examples, artifacts, or

evidence.

Implementation Final
Rating

N
O
N
E

I
N
I
T
I
A
L

P
A
R
T
I
A
L

F
U
L
L

Sc-2A.1: School Leadership Team engages school personnel
and the community to identify the unique context
of their school and uses this information to
determine the priority competencies for teachers,
sta�, and leaders.

Title I Events
Migrant Education Events
Sta�Meetings and Inservices
(teacher led)
Having teachers lead areas of
their expertise
Forward planning to pass on
when someone leaves clubs
(teachers and community)
Chess club, garden club, junior
achievement

☐ ☐ ☐ ☐ Partial



Sc-2A.2: School leaders recommend for hire teachers, sta�,
and leaders from a talent pool identified by the
school or district to ensure teachers, sta�, and
leaders are well matched to school needs.

Thorough and share hiring
process large and carried
committee
Harder this year with a smaller
pool.
We get lots of information, but
the meaning behind it is
lacking.

☐ ☐ ☐ ☐ Partial

Sc-2A.3: Teachers, sta�, and leaders are engaged in
professional learning opportunities that develop
and sustain e�ective practices to succeed in school
improvement and the community.

Inservices, Friday’s almost too
many.
Sometimes more width than
depth

☐ ☐ ☐ ☐ Partial

Practice 2B: Target professional learning opportunities

Indicator Description Evidence: Describe what it
looks

like now. Include
examples, artifacts, or

evidence.

Implementation Final
Rating

N
O
N
E

I
N
I
T
I
A
L

P
A
R
T
I
A
L

F
U
L
L

Sc-2B.1: School Leadership Teammeets at least quarterly
to review data to inform professional learning
opportunities for teachers and sta� thenmake
recommendations in rapid response to identified
needs, as aligned with the school’s improvement
priorities.

Quarterly - Not Sure
Heather looks at data
Rapid - yes, to needs.
Need and alignment - now it is
Always aligned with the new
curriculum and programs

☐ ☐ ☐ ☐ Full

Sc-2B.2: School Leadership Team engages in learning
opportunitieswith teachers and sta� to learn
together and reflectswith them on professional
practice (e.g., coaching, mentoring, observation).

absolutely ☐ ☐ ☐ ☐ Full



Sc-2B.3: School Leadership Team seeks out, and provides
access to, professional learning opportunities that
are di�erentiated, purposeful, e�ective, and high
quality to benefit teachers and sta� both individually
and collectively.

Seeks out and provides - Yes,
almost too many
Yes, Heather is very
intentioned, high quality and
e�ective

☐ ☐ ☐ ☐ Full

Practice 2C: Set clear performance expectations

Indicator Description Evidence: Describe what it
looks

like now. Include
examples, artifacts, or

evidence.

Implementation Final
Rating

N
O
N
E

I
N
I
T
I
A
L

P
A
R
T
I
A
L

F
U
L
L

Sc-2C.1: School Leadership Team provides clear written
expectations for teachers, sta�, and leaders in terms
of roles, e�ort, and expected outcomes.

Clear written - not sure. Could
be more written. Roles could be
clearer especially when people
are sharing roles or things
change.
Needmore because of the
turnover, and to help people
from burning out by doingmore
than expected or required.
Help with training a new
partner.

☐ ☐ ☐ ☐ Initial



Sc-2C.2: School Leadership Team develops and implements
schedules to reflect e�ective use of teacher and
sta� time, including time for teacher and sta�
collaboration, professional learning, and review
of student data.

They really try but not enough
time. Losing Friday afternoons?
Collaboration has less time,
and needs more.
Professional learning needs
more time.

☐ ☐ ☐ ☐ Initial

Sc-2C.3: School Leadership Team examines, at least once a
semester, teacher, sta�, and leader role
descriptions and commitments so that
responsibilities can be equitably distributed.

Not formalized but constantly
examined. Heather takes a lot
and doesn't want to burden
sta�/others but needs to
distribute more to share the
load and free some of her time
to be more available.
Lets others help when they ask
but hesitates to delegate and
add to others burdens.
Provides ample opportunities
for input: PLC, Google Docs, etc.
Welcomes sta� to attend
various meetings.
It would be nice to have more
time to look at data.
Although not formalized I think
our principal and
superintendent do a fantastic
job of fostering and
acknowledging strengths in
their sta� and community.

☐ ☐ ☐ ☐ Initial

Domain 3: Instructional Transformation

Practice 3A. Diagnose and respond to student learning needs

Indicator Description Evidence: Describe what it Implementation Final



looks

like now. Include
examples, artifacts, or

evidence.

Rating
N
O
N
E

I
N
I
T
I
A
L

P
A
R
T
I
A
L

F
U
L
L

Sc-3A.1: School teams (e.g., School Leadership Team, grade
level teams, vertical teams, subject area teams, PLCs)
meet regularly (at least monthly) to review
implementation data (e.g., documentation from
walkthroughs, practice fidelity, training, coaching)
and student data (academic and socio-behavioral)
for all students as well as subgroups and individual
students.

Grade level teammeeting
Data and needs assessed
Sta�meetings
Go over data
PLC’s
Student improvement
behaviors
We have the framework, it is the
time issue.

☐ ☐ ☐ ☐ Initial

Sc-3A.2: School Leadership Teamworks with the district
and state to secure needed resources for
instructional improvement.

Just started ☐ ☐ ☐ ☐ Partial

Sc-3A.3: School teams (e.g., School Leadership Team, grade
level teams, vertical teams, subject area teams,
PLCs) use student learning data and instructional
strategy data to design fluid instructional
groupings that respond to student need.

Primary grade level teams
design RTI plans
Intermediate needs more time
to plan.
A lot of individual planning
based on observations over
data.
Not sure why intermediate
needs more time than primary
to plan this?

☐ ☐ ☐ ☐ Initial

Practice 3B: Provide rigorous, evidence-based instruction

Indicator Description Evidence: Describe what it
looks

Implementation Final
Rating



like now. Include
examples, artifacts, or

evidence.

N
O
N
E

I
N
I
T
I
A
L

P
A
R
T
I
A
L

F
U
L
L

Sc-3B.1: School Leadership Team provides a menu of
evidence based instructional practices that
adequately address the state standards to teachers
and sta� for meeting
student needs.

Just started on RTI pyramid ☐ ☐ ☐ ☐ Initial

Sc-3B.2: Tomeet student needs, teachers and sta� use, with
a high degree of fidelity, evidence-based
instructional practices that adequately address the
state standards.

Bridges
Primary ReadWell, Journeys,
6-Traits
Intermediate Journeys, 6-Traits
Seeing Stars
VV
Heggerty
DIBELS

☐ ☐ ☐ ☐ Initial

Sc-3B.3: Teachers and sta� receive initial and ongoing
training in using evidence-based instructional
practices, with opportunity to practice the skills in
the training.

Smekens last 2 years
Bridges trainings out beginning
When there is a new program

☐ ☐ ☐ ☐ Initial

Sc-3B.4: School Leadership Team ensures that all students are
taught with evidence-based instructional practices
that adequately represent the state standards and
are di�erentiated to meet their individual needs.

Not at this time ☐ ☐ ☐ ☐ None

Practice 3C: Remove barriers and provide opportunities

Indicator Description Evidence: Describe what it
looks

Implementation Final
Rating



like now. Include
examples, artifacts, or

evidence.

N
O
N
E

I
N
I
T
I
A
L

P
A
R
T
I
A
L

F
U
L
L

Sc-3C.1: School teams (e.g., grade level teams, vertical
teams, subject area teams, PLCs) meet monthly to
use an Early Warning Data System or another
early identification process to identify specific
students in

need of support, remove barriers, and fulfill
unmet needs of identified students.

As needed basis
No early warning data system
Vertical teams

☐ ☐ ☐ ☐ Initial

Sc-3C.2: School teams (e.g., grade level teams, vertical teams,
subject area teams, PLCs) meet periodically with
representatives of community organizations and
match students with appropriate supports to fulfill
their unmet needs.

Migrant students may get some
of this for example counseling.

☐ ☐ ☐ ☐ None

Sc-3C.3: School teams (e.g., grade level teams, vertical
teams, subject area teams, PLCs) use data (e.g.,
stakeholder survey results) three times per year to
measure e�ectiveness of the early identification
process as well as appropriate internal and external
supports provided to identified students.

Map data x3/year
Stakeholders x1/year
DIBELS next school year

☐ ☐ ☐ ☐ Full

Domain 4: Culture of Learning

Practice 4A. Build a strong community intensely focused on student learning

Indicato
r

Description Evidence: Describe what it
looks

like now. Include
examples, artifacts, or

evidence.

Implementation Final
Rating

N
O
N

I
N
I

P
A
R F

U



E T
I
A
L

T
I
A
L

L
L

Sc-4A.1: All school leaders, teachers, and sta� are
organized into teams with clearly defined
purposes (related to improving practice in order
to enhance student
learning), regular meeting times, and work products.

What is coming up in
curriculum, need to go over
data more
Daily collaboration (not clearly
defined) biut it happens
Exploratory Night: AKMammal
Work Products: class plays,
culminating activities (dinosaur
model, AK diagrams, google
presentations by grade level.
AR goal = bike winners
Spelling Bee

☐ ☐ ☐ ☐ Initial

Sc-4A.2: School Leadership Team or other identified team
oversees school-home relationships that enhance
student learning and operates with clearly defined
purposes (related to improving practice in order to
enhance student learning), regular meeting times,
and work products.

Rachel, Heather, don’t have a
clearly defined team

☐ ☐ ☐ ☐ None

Sc-4A.3: School Leadership Team clearly defines,
documents, and annually reviews roles,
responsibilities, and expectations relative to
students’ learning for administrators, teachers,
families, sta�, volunteers, and students.

We don’t do this
There are expectations on
report cards but maybe more
review of roles and
responsibilities.

☐ ☐ ☐ ☐ None

Sc-4A.4: School promotes, recognizes, and celebrates growth
and success in school rituals and routines, such as
morning announcements, awards assemblies,
hallway and classroomwall displays, and student
competitions.

Lots of this is happening in the
classrooms.
Birthday certificates and
booksWe needmore whole
school things
Hallway decor
Daily morning announcements
Don’t do much for awards

☐ ☐ ☐ ☐ Initial



Sc-4A.5: School facilitates two-way communication and
face to-face association among school leaders,
teachers, sta�, students, students’ families, and
community members to work together to advance
student learning.

Conferences 3 times a year
Reminds, Emails, Newsletters,
Phone calls
Migrant events
Eating Lunch
Watching Swim
Parents to PE
Adult readers

☐ ☐ ☐ ☐ Partial

Practice 4B: Solicit and act upon stakeholder input

Indicator Description Evidence: Describe what it
looks

like now. Include
examples, artifacts, or

evidence.

Implementatio
n

Final
Rating

N
O
N
E

I
N
I
T
I
A
L

P
A
R
T
I
A
L

F
U
L
L

Sc-4B.1: School Leadership Team annually conducts a survey
of teachers and sta�, families, students, and
community to gauge perceptions about the school,
its e�ectiveness, and their place in it.

Climate and connectedness
survey
Usually shared at sta�meeting

☐ ☐ ☐ ☐ Partial

Sc-4B.2: School Leadership Team annually releases to the
school community a report of its analysis of survey
results, including concrete actions it plans in
response to the analysis.

Maybe not concrete actions but
the survey is shared

☐ ☐ ☐ ☐ None



Sc-4B.3: School Leadership Team annually convenes
meetings of teachers and sta�, students, student
families, and community members to review and
discuss the report of its analysis of survey results.

Not really, but maybe shared at
school board meetings

☐ ☐ ☐ ☐ None

Practice 4C: Engage students and families in pursuing education goals

Indicator Description Evidence: Describe what it
looks

like now. Include
examples, artifacts, or

evidence.

Implementation Final
Rating

N
O
N
E

I
N
I
T
I
A
L

P
A
R
T
I
A
L

F
U
L
L

Sc-4C.1: Teachers and sta� build students’ skills in
setting learning goals, applying learning
strategies, and tracking their mastery.

Use data to that mostly of grade
level standards
If students do not master
reteach / intervention provide
informal and formal
assessments

☐ ☐ ☐ ☐ Partial

Sc-4C.2: Teachers and sta� help students explore
possibilities, articulate their personal aspirations,
and connect their learning to the pursuit of these
aspirations.

We use standards to make
connections to use in real life.
People in the community come
in and share with students.

☐ ☐ ☐ ☐ Partial



Sc-4C.3: Teachers and sta� help students and their families
formulate education goals and understand and use
a variety of data sources about student progress
and interests.

Progress through data is
discussed with
parents/students at PTC with
work samples.
Goals and verbalizing.
Special education tracks
students data and conferences
monthly with each student, and
they set their monthly learning
goals.
As a whole giving parents
ownership of participating in
setting their child's education
goals is an area we would like to
document.

☐ ☐ ☐ ☐ Full

Practice 4D: Build from the strengths of diverse cultures and individual students’ potential (Responsiveness)

Indicator Description Evidence: Describe what it
looks

like now. Include
examples, artifacts, or

evidence.

Implementation Final
Rating

N
O
N
E

I
N
I
T
I
A
L

P
A
R
T
I
A
L

F
U
L
L

Sc-4D. 1 The school or district provides school faculty and
sta� with training and support to understand their
own and their students’ cultural and linguistic
backgrounds.

Through the cultural lens
Yes we have had trainings, but
not frequently enough to reach
all new sta�

☐ ☐ ☐ ☐ Partial



Sc-4D. 2 The school or district provides faculty and sta� with
training and support to avoid stereotyping of
students based on assumptions and biases.

Trauma informed training
Expectations set at meetings
More avenues to help students
in rough patches
Time to process trainings and
more restorative justice type
PD.

☐ ☐ ☐ ☐ Full

Sc-4D. 3 The school or district provides professional
development for faculty on how to integrate
cultural and linguistic material into the
curriculum.

Mentor training provides extra
support to new teachers
Through the Cultural Lens

☐ ☐ ☐ ☐ Partial

Sc-4D. 4 The school plans ways to infuse place-based
customs and values into the school’s operating
procedures, rituals, and activities.

Fishing
Elizabeth P Day
Mayfest
Tlingit Storytelling, carving,
drums, blankets

☐ ☐ ☐ ☐ Full

Sc-4D. 5 The school includes community representatives
from di�erent cultural backgrounds in planning
and providing school events that feature culture,
customs, and values.

COVID has impacted this, but
teachers are starting to bring
these activities back.
Title I andMigrant Nights have
had this focus.

☐ ☐ ☐ ☐ Partial

Sc-4D. 6 The school ensures that the promotion of the
history, culture, customs, and values of culturally
distinct groups is done in a way that engenders
respect for the history, culture, customs, and values
of other groups.

We are solid here, but could
start getting more visitors and
elders into our building.
Get word out on KFSK
Make walkthroughs less scary
Define fidelity as a whole

☐ ☐ ☐ ☐ Partial

KEY LEARNINGS:

We need to define our teams and roles at Stedman
Fill these position across the board with all sta�, not the same



Look at data in a schoolwide view
What does grade level collaboration look like? Define process to makemore out of the time we have possibly?
What does instructional walk through look like? Fidelity of curriculum being taught?



Looking Within Activity 3: Program Review Form

Complete the table for each schoolwide program. A Program Review Example is provided in the Playbook.

ELA PROGRAMS
ProgramName: Journeys

Program Purpose/Description: "Journeys is a comprehensive K-6 English language arts program. It provides an instructional
system for reading both literature and informational texts, for acquiring foundational reading skills, and for developing
mastery of speaking, listening and writing."

Target Audience: K-5 students in regular classroom instruction

Program Data:

Fidelity Data Student
Participation

Student Learning Results Cost Considerations

Attendance;
engagement and
lesson completion;
progress monitoring

All students K-5 Gr 1 Spring 2022MAP Rea Achievement
Gr Low Low avg Avg Hi avg Hi

1st 18% 20% 31% 18% 13%

Gr 1 Winter 2023MAP Foundational Skills

Area Level
0

Level
1

Level
2

Level
3

Level
4

Level
5

Phon
Awar

0% 4% 8% 8% 79% 0%

Phoni
cs

0% 4% 4% 33% 54% 4%

List
Comp

Below
0%

App
4%

Meets
96%

Excee
ds
0%

District owns this
curriculum



Pict
Voc

Below
0%

App
0%

Meets
100%

Excee
ds 0%

Fluen
cy

0% 0% 0% 0% 100%

Gr 2-5Winter 2023MAP Rea Achievement
Gr Low Low avg Avg Hi avg Hi

2nd 18 25 20 22 15

3rd 9 20 34 23 14

4th 14 10 14 41 21

5th 13 13 31 25 18

Do we need to maintain this program? We are not maintaining this program and it will be replaced with CKLA Amplify. This is a state
recommendation that came along with the Reads Act.
Do we need to re-implement this program? No
Do we need to get rid of it? Yes

ProgramName: Haggerty

Program Purpose/Description: "The Haggerty Phonemic Awareness Curriculum provides students with consistent and
repeated instruction, and this transfers to developing a student's decoding and encoding skills."

Target Audience: Gr K-2 classroom instruction

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

Classroom:
Attendance;

All students K-2 in
classroom

Gr 1 Winter 2023MAP Foundational Skills

Area Level Level Level Level Level Level

District owns this



engagement and
lesson completion;
progress monitoring

0 1 2 3 4 5

Phon
Awar

0% 4% 8% 8% 79% 0%

Phoni
cs

0% 4% 4% 33% 54% 4%

List
Comp

Below
0%

App
4%

Meets
96%

Excee
ds
0%

Pict
Voc

Below
0%

App
0%

Meets
100%

Excee
ds 0%

Fluen
cy

0% 0% 0% 0% 100%

Gr K Spring 2022MAP Foundational Skills

Area Level
0

Level
1

Level
2

Level
3

Level
4

Level
5

Phon
Awar

4% 4% 15% 26% 52% 0%

Phoni
cs

0% 19% 41% 22% 19% 0%

List
Comp

Below
7%

App
15%

Meets
22%

Excee
ds
56%

Pict
Voc

Below
0%

App
4%

Meets
7%

Excee
ds
89%

Fluen
cy

0% 0% 0% 0% 100%

Do we need to maintain this program? Shelving this program and once we have a handle on CKLA and all that it o�ers we can see if we
want to use it to cover some holes or possibly interventions.



Do we need to re-implement this program?
Do we need to get rid of it?

ProgramName: Seeing Stars

Program Purpose/Description: "The Seeing Stars program develops symbol imagery—the ability to visualize sounds and
letters in words—as a basis for orthographic awareness, phonemic awareness, word attack, word recognition, spelling, and
contextual reading fluency." Seeing Stars is a phonics intervention program that allows teachers to target holes in student
phonics knowledge. It is a program that builds student ability in automatically processing symbol imagery. After taking a
placement test in phonics, the interventionist can target the student's needs in order to bring the student to grade level. The
program is delivered one-on-one or to a small group with similar needs, with immediate feedback. Students are placed in a
level based on what the class is working; keep track of books completed and letter/vowel sounds accomplished.

Target Audience: K-2 students as part of regular curriculum, and Gr 1-5 as an intervention

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

Attendance;
engagement and
lesson completion;
progress monitoring

All students K-2

Title I Reading Room: 30
students Gr 1-4

Gr 1 Winter 2023MAP Foundational Skills

Area Level
0

Level
1

Level
2

Level
3

Level
4

Level
5

Phon
Awar

0% 4% 8% 8% 79% 0%

Phoni
cs

0% 4% 4% 33% 54% 4%

List
Comp

Below
0%

App
4%

Meets
96%

Excee
ds
0%

Pict
Voc

Below
0%

App
0%

Meets
100%

Excee
ds 0%

Fluen
cy

0% 0% 0% 0% 100%

Gr K Spring 2022MAP Foundational Skills

$10,000 spent on
training/ materials in
2018-19

$0 cost output
currently



Area Level
0

Level
1

Level
2

Level
3

Level
4

Level
5

Phon
Awar

4% 4% 15% 26% 52% 0%

Phoni
cs

0% 19% 41% 22% 19% 0%

List
Comp

Below
7%

App
15%

Meets
22%

Excee
ds
56%

Pict
Voc

Below
0%

App
4%

Meets
7%

Excee
ds
89%

Fluen
cy

0% 0% 0% 0% 100%

Intervention Groups: See steady improvement in
decoding skills and sight words using data
trackers and DIBELS assessment

Do we need to maintain this program? Shelving this program for the Reading room, it may be used to hit identified holes in reading groups.
Do we need to re-implement this program?
Do we need to get rid of it?

ProgramName: Rewards

Program
Purpose/Description: Rewards is a program for Gr 4-5 students that teaches students how to break downmultisyllable
academic words using a structured method for simplifying the complex process of reading longer unknown words. The
program teaches students to focus on reading word parts, and then putting the parts together to form the whole word.
Students should be reading at a 3.0 level before entering this program. After taking the multisyllable word placement test,
students work through the lessons starting with Lesson 1. Lessons focus on vowel combination review, prefix and su�x



identification, reading word parts in isolation, breaking words down by circling prefixes & su�xes and underlining vowel
sounds, identifying howmany parts a word has, combining the parts into a recognizable word, interacting with academic
vocabulary on ameaning level, and using the method to as a spelling support. Instruction is accomplished one-on-one or with
a small group at the same level. Students work through the lessons until they are able to achieve 90% or higher on the
post-assessment. Recommend 10-25 lesson completion to ensure solid grasp of method and consistent ability to read
multisyllabic words.

Target Audience: Students in Gr 4-5 intervention groups: for students who are struggling with readingmultisyllabic academic
words; students should be reading at a 3.0 grade level in order to join this program.

Program Data
Enrolled: Eight Grade 5 students and 6 Grade 4 students
Lessons Completed: 6 completed by 6 students; 5 completed by 1 student; 0 completed by 1 student.
Usage Time: 60minutes per lesson; these are broken down into 3-20minute sessions per group.

Fidelity Data Student Participation Student Learning Results Cost Considerations

Attendance; engagement and
lesson completion; progress
monitoring after 5 lessons
segments

Title I Reading: 6 students
once a week

Jill: 8 students out of 69 Gr
4/5

Title I: can apply part-finding
skills to all types of reading; not
tracked independently but used
as part of Title I intervention

Jill:Pretest/Prog Mon after L.5:
St 1:65%/70%
St 2: 50%/90% (exited)
St 3: 60%/75%
St 4:40%/65%
St 5: 90%/100% (exited)
St 6:50%/70%
St 7: 75%/na
St 8: 75%/na

$0-School owns the materials

Do we need to maintain this program? Shelving until we hear from the state on the intervention list. We’re not sure if this one will be on
the list or not.
Do we need to re-implement this program?
Do we need to get rid of it?



ProgramName: ReadWell

Program Purpose/Description: "ReadWell is a reading curriculum to increase the literacy abilities of students in kindergarten
and grade 1. The program provides instruction in phonemic awareness, phonics, vocabulary, comprehension, and fluency.
Students are given opportunities to discuss the vocabulary concepts that are presented in each story."

Target Audience:
Past: Gr K-1 classroom use & Gr 2-5 intervention groups
This Year: Intervention only Gr 1-5

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

Attendance; engagement and
lesson completion; progress
monitoring

Title 1: Five Gr 1 students 1st grade: finished through
Lesson 18 (April 7, 2023)

Students learn vowel sounds
very well with this program

$0 because we have it

Would cost if we went back to
it for all

Do we need to maintain this program? Shelving this program until we see the intervention list from the state.
Do we need to re-implement this program?
Do we need to get rid of it?

ProgramName: Renaissance Learning (AR)

Program Purpose/Description: "Accelerated Reader is a digital program that helps students and teachers manage andmonitor
independent reading practic. Students pick a book at their own level and read it at their own pace. When students finish the
book, they take a short quiz on the computer to check their understanding." They earn points by passing comprehension
quizzes, and they work toward achieving their points goal within a set time period. Goals are set by the teacher in conference
with the student based on student reading ability.

Target Audience: Students in grades 2-5, with advanced K-1 participating at times

Program Data:



Fidelity
Data

Student Participation Student Learning Results Cost Considerations

Students/teachers set
a reading goal based
on number of books
read and understood
per trimester.
Students read books
at their reading level
and take
comprehension
quizzes, earning
points.

All students 2-5

Advanced K-1 can participate

1st trimester data
2nd: 23.3%met goal/ 75.7% did not
3rd: 62.9%met goal/37.1% did not
4th: 73.3%met goal/26.7% did not
5th: 97.4%met goal/2.6% did not

Significant annual cost -
look into middle school
use, maybe adjust usage
numbers

Do we need to maintain this program? Yes
Do we need to re-implement this program?
Do we need to get rid of it?

ProgramName: Tara West (Erin W., Hillary, Erin H.)

Program Purpose/Description: Science of Reading-based program available from Teachers Pay Teachers

Target Audience: Kindergarten

Program Data:

Fidelity
Data

Student Participation Student Learning Results Cost Considerations

Attendance;
engagement and
lesson completion;
progress monitoring

Kindergarten Gr K Spring 2022MAP Foundational Skills

Area Level
0

Level
1

Level
2

Level
3

Level
4

Level
5

Phon 4% 4% 15% 26% 52% 0%



Awar

Phoni
cs

0% 19% 41% 22% 19% 0%

List
Comp

Below
7%

App
15%

Meets
22%

Excee
ds
56%

Pict
Voc

Below
0%

App
4%

Meets
7%

Excee
ds
89%

Fluen
cy

0% 0% 0% 0% 100%

Do we need to maintain this program? Shelving this program for now until we see what CKLA has with some of the similar reading
strategies.
Do we need to re-implement this program?
Do we need to get rid of it?

ProgramName: Read Naturally

Program Purpose/Description: "The Read Naturally program is a supplemental reading program that aims to improve reading
fluency, accuracy, and comprehension of students"

Target Audience:

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

Progress monitor once per
week, and graph results so
students and parents and
teachers can see

Title I intervention
Two 1st graders
Five 2nd
Four 3rd

Graph showsWPM score
growth

● 1st grade

District has all materials



Two 4th ○ 1 on target
○ 1 not on target

but moving up
● 2nd grade

○ 2 on goal
○ 3 not yet at goal

but moving up
consistently

● 3rd grade
○ 2 on goal
○ 2 on yet on goal

but moving up
● 4th grade

○ 1 not yet on
goal but
moving up

○ 1 not yet on
goal but not
moving up
consistently

Do we need to maintain this program? Shelving this program until we see the intervention list from the state
Do we need to re-implement this program?
Do we need to get rid of it?

ProgramName: Epic

Program Purpose/Description: Epic is a subscription-based reading app for Grades K-5. It allows users to search for books by
reading level or by interest. It has a read-to-me feature for many books, where words are highlighted as they are read aloud,
allowing students to read along as they listen. After reading a book, students have the option of taking a comprehension quiz
and earning badges.

Target Audience: Gr K-5 classroom & library choice activity



Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

This program is used as a
choice during centers and as a
part of the library technology
curriculum and to promote
reading interest.

K-5 availability;
participation varies
depending on classroom use.
In the library, K-1-2-3 use
this about once a month for
30minutes.

April 7, 2023: Through the
students' library accounts
(students may be reading on
classroom accounts too):

213 Students Read in 22-23
1171 Books Finished in 22-23
123 Hours Read in 22-23

Student learning results are
not tracked for this program;
it is used to provide high
interest reading opportunities
and opportunities to have
student choice books read
aloud individually.

Free during school hours
using school iPads and/or
laptops

Do we need to maintain this program? Yes, it is widely used.
Do we need to re-implement this program?
Do we need to get rid of it?

ProgramName: Raz Kids

Program Purpose/Description: "Raz Kids is an award-winning K-5 online reading resource kids use to practice reading and
improve their literacy skills, anytime, anywhere. Students have access to a library of interactive eBooks o�ered at 29 di�erent
levels of reading di�culty."

Target Audience: Special education programs: used with students on IEPs in grades 3-5 all year with grades K-2 added in the
spring.

Program Data:



Fidelity Data Student Participation Student Learning Results Cost Considerations

12 students with individual
education plans Gr 3-5

Range: October 1-April 9
Time Used:

● 1 hour 30min (low)
● 9hrs 07min (high)

Logins
● 0 logins (low)
● 91 logins (high)

Quizzes Taken
● 0 quizzes (low)
● 56 quizzes (high)

Paid with SpEd funding

Do we need to maintain this program? Yes, for a SpEd intervention
Do we need to re-implement this program?
Do we need to get rid of it?

ProgramName: Reading A to Z (Heidi)

Program Purpose/Description: "Reading A-Z delivers research-based leveled reading resources at developmentally
appropriate levels for every K-5 learning environment. The product contains a wealth of leveled materials and tools that make it
easy to provide the personalized instruction each student needs."

Target Audience: Special education programs: used with students on IEPs in grades 2-5 all year with grades K-1 added in the
spring.

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

All special education Gr 3-5 no data available Paid with SpEd funding

Do we need to maintain this program? Yes, for a SpEd intervention
Do we need to re-implement this program?
Do we need to get rid of it?



NOT USED

ProgramName: LIPS

Program Purpose/Description: This program helps students learn to feel and label where they are making sounds in the
mouth, using an articulation approach to link these movements to phonemes. Then the student can identify and sequence the
sounds in a word, strengthening phonemic awareness. This phonemic awareness is then applied to decoding and encoding
(spelling) written language.

Target Audience: Gr 2-5 intervention groups

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

No one is using it 2022-23 No Data

Do we need to re-implement this program? No

ProgramName: Verbalizing & Visualizing

Program Purpose/Description: This program helps students learn to visualize detailed pictures–develop concept imagery– in
their minds while they read, in order to increase reading comprehension and higher order thinking.

Target Audience: Gr K-5 intervention groups

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

No data Title I Reading: incidental
use

No data

In the past when an

$10,000 Lindamood Bell costs
in 2018-2019



interventionist implemented
it to fidelity in the past it was
very successful

$0 currently

Do we need to re-implement this program? We would like to shelf this and possibly use it again.

HANDWRITING PROGRAMS

ProgramName: HandwritingWithout Tears

Program
Purpose/Description:

Target Audience:

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

Data not tracked

Do we need to maintain this program? No. CKLA comes with a handwriting component.
Do we need to re-implement this program?
Do we need to get rid of it?

MATH PROGRAMS
ProgramName: Bridges

Program Purpose/Description: Math curriculum used K-5 for all students; based on Common Core Standards. Eight units per
grade, andmeant to be taught with Number Corner K-5, a calendar program that also teaches math skills. Built in assessments
for each unit: pre, mid, and end of unit. It is a spiraling program, so assessments provide formative feedback and skills will be
retaught and built upon in future units



Target Audience: K-5

Program Data:

Fidelity
Data

Student Participation Student Learning Results Cost Considerations

Assessments: pre,
mid, post
Engagement: games
that practice facts,
manipulatives, heavy
focus on visuals and
communication about
mathematical ideas;
explores a variety of
problems solving
strategies

Gr K-3, 5 Gr 2-3-5Winter 2023MAPMath Achievement

Gr Low Low avg Avg Hi avg Hi

2nd 20% 12% 25% 20% 23%

3rd 23% 11% 20% 37% 9%

5th 23% 13% 21% 33% 10%

Gr 1 Spring 2022MAPMath Achievement

Gr Low Low avg Avg Hi avg Hi

1st 20% 31% 23% 5% 21%

Data for Kinder is on report cards

$
Workbooks

Do we need to maintain this program? Yes. We will look at this math program again when we hit the math curriculum adoption rotation.
Do we need to re-implement this program?
Do we need to get rid of it?

ProgramName: EverydayMath

Program
Purpose/Description: "Everyday Mathematics is a research-based and field-tested curriculum that focuses on developing children’s
understandings and skills in ways that produce life-long mathematical power.

The Everyday Mathematics curriculum emphasizes:

● Use of concrete, real-life examples that are meaningful and memorable as an introduction to key mathematical concepts.
● Repeated exposures to mathematical concepts and skills to develop children’s ability to recall knowledge from long-term memory.



● Frequent practice of basic computation skills to build mastery of procedures and quick recall of facts, often through games and verbal
exercises.

● Use of multiple methods and problem-solving strategies to foster true proficiency and accommodate different learning styles."

Target Audience: 4th Grade

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

Attendance;
engagement and lesson
completion; progress
monitoring

4th Grade Gr 4Winter 2023MAPMath Achievement

Gr Low Low avg Avg Hi avg Hi

4th 24% 16% 22% 35% 3%

District owns the
curriculum

Do we need to maintain this program? No
Do we need to get rid of it? Yes

ProgramName: GoMath

Program
Purpose/Description: "Go Math! sets teachers up for success with a practical roadmap for daily lesson planning, assessment that
automatically places students into personalized, adaptive practice, and access to rich professional development resources—all on a single
platform."

Target Audience: 4th Grade

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

Attendance; engagement
and lesson completion;
progress monitoring

4th Grade Gr 4Winter 2023MAPMath Achievement

Gr Low Low avg Avg Hi avg Hi

District owns the
curriculum



4th 24% 16% 22% 35% 3%

Do we need to maintain this program? No
Do we need to get rid of it? Yes

ProgramName: STMath

Program Purpose/Description: An adaptive digital mathematics program that focuses heavily on student visual spatial skills
and provides instant feedback, including instructional feedback, for the standards at each grade level K-5. Every time they
answer a questions there si a visual response that gives them instant feedback to show themwhy they got or missed a question.
The program also builds perseverance and has student work at a challenge level without reaching frustration. It is used to
di�erentiate instruction because kids work at their own level and pace; it also is used to provide more opportunities for
engagement and problem-solving practice.

Target Audience: K-5 regular curriculum

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

2x per week for 20-30
minutes; time online
monitored; pass the
level at 80%
achievement

Ranges from 0%-60% of
grade level curriculum;
varies by classroom

Student progress through grade level
curriculum April 2023:

Gr K: 28%/42%
Gr 1: 45%/25%
Gr 2: 29%/31%
Gr 3: 33%/39%
Gr 4: 3%/2%
Gr 5: 10%/29%

$4700 (K-5)

Do we need to maintain this program? Yes. 45 minutes per week is the goal.
Do we need to get rid of it? No



ProgramName: Singapore Math

Program
Purpose/Description: "Singapore Math is a term used to describe the mathematics curriculum developed and used in Singapore.Singapore
Math is a method of learning that uses three distinct approaches to understanding mathematical concepts and problem-solving. It uses the
concrete to pictorial to abstract approach and encourages students to actively think, understand, and communicate to solve math
problems"..."The Singapore math method is focused on mastery, which is achieved through intentional sequencing of concepts. Some of the
key features of the approach include the CPA (Concrete, Pictorial, Abstract) progression, number bonds, bar modeling, and mental math."

Target Audience: 4th Grade

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

Attendance;
engagement and lesson
completion; progress
monitoring

4th Grade Gr 4Winter 2023 MAPMath Achievement

Gr Low Low avg Avg Hi avg Hi

4th 24% 16% 22% 35% 3%

District owns the
curriculum

Do we need to maintain this program? No
Do we need to get rid of it? Yes

ProgramName: IXL (5th Grade)

Program
Purpose/Description: "IXL Learning is an online program where students can gain fluency and confidence with essential math
and language arts skills through fun and interactive questions and built-in support. This program allows schools to meet the
differentiated needs of students. IXL Learning engages students in an authentic way, encouraging them to own their learning,
embrace new challenges, and build skills and confidence that last. The program offers personalized skills recommendations based
on what each student has been practicing and what they are ready to learn next."

Target Audience: 5th Grade



Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

2x per week for 20-30
minutes; time online
monitored; pass the
level at 80%
achievement

5th Grade IXL Data 5th Grade April 2023

Class Skills Practiced Skills
Proficient

Skills Mastered

1 306 119 94

2 533 315 149

$450 (5th G Only)

Do we need to maintain this program? Yes
Do we need to get rid of it? No

SCIENCE PROGRAMS

ProgramName: FOSS

Program
Purpose/Description: This is our hands-on science program. Experiments.

Target Audience: K-5 Students

Program Data: Usage Report

Fidelity Data Student Participation Student Learning Results Cost Considerations

Classroom observation; End of
unit assessments are available
but not used

Gr 1-5 do this 1½ hours per
week

No Data $20,000



Science Kits done:
K-None
1-None
2-States of Matter, Rocks
andMinerals
3-Structures of Life,
Motion/Matter, Water &
Climate
4- Landforms (1 teacher)
5- Earth and Sun, Energy,
Magnetism and Electricity

Do we need to maintain this program? Yes
Do we need to re-implement this program? Yes. We need to provide some training to help teachers work it into their schedules and align
with CKLA. Make plan for units outside the FOSS kits with standards being met.
Do we need to get rid of it? No

ProgramName: Generation Genius

Program
Purpose/Description: Generation Genius is a supplemental program used to support our science FOSS kits for the Next
Generation Science Standards.

Target Audience: 4th-5th Grade Students

Program Data: Usage Reports

Fidelity Data Student Participation Student Learning Results Cost
Considerations

Usage report was pulled from the
Generation Genius account.

Whole Class Usage
Number of lessons used 22-23
4 5

No Data $2500 for 5 years



29/4 5/26

Do we need to maintain this program?
Do we need to re-implement this program? Yes. Need some time to go through all our options to build a cohesive unit.
Do we need to get rid of it? No

ProgramName: Mystery Science

Program
Purpose/Description:Mystery Science is a supplemental program used to support our science FOSS kits for the Next
Generation Science Standards.

Target Audience: K-5 Students

Program Data: Usage Reports

Fidelity Data Student Participation Student Learning Results Cost Considerations

Usage report was pulled from
theMystery Science account.

Whole Class Usage
Number of times used 22-23
K 1 2 3 4 5

1/0 8/4 1/0 10/5 9/5 4/0

No Data $4245.00 for 5 years

Do we need to maintain this program?
Do we need to re-implement this program? Yes. Need some time to go through all our options to build a cohesive unit.
Do we need to get rid of it?

ONLINE SUPPLEMENTAL PRACTICE (ELA/MATH/SCIENCE/SS)



ProgramName: Starfall

Program Purpose/Description: Starfall is an online program that allows students to gain extra practice in letter-sound
correspondence and language arts instruction.

Target Audience: Gr K-2 classroom choice activity + K-5 targeted use in special education & ELL

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

This program is used as a
choice during centers

K-5 availability;
participation varies
depending on classroom use.

Student learning results are
not tracked for this program;
it is used to provide high
interest practice
opportunities

Free?

Do we need to maintain this program? Yes
Do we need to re-implement this program?
Do we need to get rid of it?

ProgramName: Brain Pop

Program Purpose/Description: "BrainPOP is a video platform designed for teaching that uses animated characters to educate
students."

Target Audience: Gr K-5

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

This program is used to
supplement curriculum

K-5 availability; use varies
depending on classroom

Student learning results are
not tracked

Free

Do we need to maintain this program? Yes



Do we need to re-implement this program?
Do we need to get rid of it?

ProgramName: Enchanted Learning (Michelle)

Program Purpose/Description:

Target Audience: Gr K-2 and Sped

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations

This program is used as a
choice during centers

K-5 availability;
participation varies
depending on classroom

Student learning results are
not tracked for this program

$189/year

Do we need to maintain this program? Paid for through April 15, 2024. We will check in with the teachers that use it and see if it is really
hitting the standards and what needs is it attacking.
Do we need to re-implement this program?
Do we need to get rid of it?

ProgramName: SPIRE (just completed training to begin use)

Program
Purpose/Description:

Target Audience:

Program Data:

Fidelity Data Student Participation Student Learning Results Cost Considerations



KEY LEARNINGS:

Predictability, Creativity, Flexibility for Teaching

Make sure we are meeting the standards

Options are good, but standards need to bemet.

How are we using it?

Take Away:
Somany programs, hard to manage. With toomany choices we can paralyze ourselves.
Inquiring with a survey
Love streamlining focus that is happening with program review
New curriculummight be stressful to sta� and this leads back to students.
Creating buy in
Training and refocusing - providing time



Looking Beyond Community Review Form
School:Stedman Elementary Principal: Heather Conn

ESSA Designation: TSI Date and Time: May 22, 2023 5:30 pm

Key Influential Factors on

Schools/Education

Possible Considerations Community Responses

Is there broad community opinion that
schools and community partners should
work together to address student
achievement? How do we know?

• Survey results
• Common vision of education

Other Ways:

Ways we should:



Howmight our school community
culture and partnerships be influencing
school and student performance?

• Student data
• Faculty and sta� data
• Program data
• Practice data

Other Ways:

Ways we should:

How does the community and its
resources support its school? How do
community partnerships enhance
existing school-based services and
resources?

• Academic supports
• Social/emotional supports
• Student and sta� wellness

Other Ways:



Ways we should:

How does the school and its resources
support community programs designed
to address community issues?

• Facilities
• Support
• People

Other Ways:

Ways we should:



How are school community partnerships
coordinated? What structures are in
place to ensure e�ective communication
and collaboration?

• Partnership framework
• Communication plan

Other Ways:

How are school and community
partnerships evaluated and sustained?

• Results framework
• Annual reflection and review of

results

Ways we should:



Key Influential Factors on

Schools/Education

Possible Considerations Community Responses

How do the economic factors of the
school/district appear to be impacting
schools/education in our

community?

• State and local economic
issues

• Industry closures or openings
• Local fundraising
• Resource shortages
• School sta� turnover
• Current and future workforce

Economic Factors in Petersburg are: State and
local issues, industry prices, resource shortages,
current and future workforce, and housing.
There was one thought of industry
closures/openings, local fundraising, and school
sta� turnover.
Other thoughts mentioned were food
insecurities, retention, retirement (PERS/TERS).

What, if any, Social Factors appear to be
impacting schools/education in our
community?

• Local population changes
• School enrollment
• School attendance
• Health and safety

Social factors in Petersburg are: local population
change, school enrollment, school attendance,
and health and safety.
Curriculumwas another social factor mentioned.

What, if any, Technological Factors
appear to be impacting schools/education
in our community?

• Technological infrastructure
(phone, internet, power,
etc.)

• Shifts to remote or hybrid
employment

• Future technological needs

Technology factors in Petersburg are seen as the
internet and a lot of thought in future technology
needs.
One other thought mentioned was the recent
shift from in person employment to a hybrid or
remote

What, if any, Environmental Factors
appear to be impacting schools/education
in our community?

• Weather and climate
• Shifts in natural resources
• School expansions
• Community workforce needs

Environmental Factors in Petersburg are:
Weather, Climate, Natural Resource Shift, and
Community Workforce Needs.

What opportunities do we have to
leverage a school community
partnership to improve student
learning?

• Place-based learning
• Shared leadership roles
• Joint planning and problem

solving

Opportunities in Petersburg are: Place-based
learning along with joint planning and problem
solving.
There was one thought of shared leadership
roles.



Key Learnings from Looking Beyond:

Petersburg has a large amount of community support going towards the school.

There seems to be a strong belief to o�er more place-based learning.

The school does a lot that our community might not know about. The community would like to see this advertised in advance.
Community hub? PR person?

It concerns Petersburg's future when we start to look at our political agendas, politicians, retirement, money towards
education, populations, enrollments, workforce needs, and housing.



*Action Items Review: Note Taker adds items during the meeting and reviews all action items, with due dates and person(s)
responsible at the end of the meeting.
Post meeting, review the meeting minutes with the Note Taker. Send the minutes to the School and Community Leadership
Teammembers.

Four Big Conclusions
The School and Community Leadership Team reviews the completed key learnings from LookingWithin (Profile Review, Practice
Review, and Program Review) and Looking Beyond (Community Review) and identifies its top 3 assets and challenges. After
reviewing the 3 top assets and challenges, the School and Community Leadership Team identifies and prioritizes FOUR BIG
CONCLUSIONS,within their control, that will be addressed in Module 2.

Assets

Using the key learnings, list the 3 greatest assets of the school and/or community.

Assets Justification

1. We have what it takes to be successful
within our school.

We have the sta� to service students and help them reach their success at
Stedman Elementary.

2. We have what it takes to be successful
within our school.

We have resources andmaterial indicated by research to service students
and help them reach their success at Stedman Elementary.

3. We have a lot of community partnership. The community works within our schools and volunteers.

4. Plans are being streamlined and there is
buy-in from our practitioners

Challenges

Using the key learnings, list the 3 greatest challenges that arewithin the school and/or community’s control to address.

Challenges Justification

1. Overall Sta� and Student Attendance We are unable to control the removal from school, but with new student
coding wemight be able to find out the why behind absences. From there
wemay be able to identify a place to start.



2. Systems and Teams Overall it looks like we need a more systematic approach in working
together and looking at data. Within these systems it looks like we need
more constructive feedback for our teachers, a system for volunteering,
RTI, community communication, and—-------

3. We have a lot of programs within our
school, too many.

We have a lot of programs that address several learning gaps. We want one
main program per academic area that addresses everything. We want to be
able to track one program instead of not being able to track any.

Big Conclusions

Prioritize 4 BIG CONCLUSIONSwithin the school and/or community’s control.

Big Conclusions Justification

1. We can not add time or money, so
we can create consistent plans that
can be implemented with fidelity.
Data, RTI, etc.

Why did it happen? The process hasn’t been clear across the
board. And when we lose the person we lose the system. RTI
Why? Onboarding of new sta� is not standard practice in this
area.
Why? Finances, turnover, responsibility lies with whom
Why? Money, time, and clear and updated plans are not always
available.

2.We need to establish
communication and volunteering
patterns again and reteach these
patterns. #2 Goal

Why did it happen? We closed our doors when COVID occurred,
so patterns we disrupted.
Why? Safety

3.We are streamlining our Tier 1
curriculum and Tier 2 and Tier 3
intervention programs.

Why did it happen? We were attempting to fill holes that we
found in curriculums/programs or new needs that come up with
students.
Why? We kept adding instead of replacing and not all sta� were
trained in all of them.



4. Our school has a warm,
welcoming, and collaborative
culture. #2 Goal

Why did it happen? Strong tradition of excellent education and
morale is high
Why? Many sta� have made this their home and are well
invested in the community. Warm, welcoming, and
collaborative culture.

Problem Statement: Our systems in approach and looking at data to boost achievement have been scattered.
Why did it happen? The process hasn’t been clear across the board. And when we lose the person we lose the
system. RTI
Why? Onboarding of new sta� is not standard practice in this area.
Why? Finances, turnover, responsibility lies with whom
Why? Money, time, and clear and updated plans are not always available.
Conclusions: We can not add time or money, so we can create consistent plans that can be implemented with
fidelity. Data, RTI, etc.

Problem Statement: The community feels like they need to knowmore and want to be involved more.
Why did it happen? We closed our doors when COVID occurred, so patterns we disrupted.
Why? Safety
Conclusions: We need to establish communication and volunteering patterns again and reteach these
patterns.

Problem Statement: We have too many programs.
Why did it happen? We were attempting to fill holes that we found in curriculums/programs or new needs
that come up with students.
Why? We kept adding instead of replacing and not all sta� were trained in all of them.
Conclusions: We are streamlining our Tier 1 curriculum and Tier 2 and Tier 3 intervention programs.

Power Statement: We have the sta� to be successful.
Why did it happen? Strong tradition of excellent education and morale is high
Why? Many sta� have made this their home and are well invested in the community.
Conclusions: Our school has a warm, welcoming, and collaborative culture.



Successful School Improvement Plan Meeting Agenda

School:Stedman Elementary Principal: Heather Conn

ESSA Designation: TSI Date and Time: May 26, 2023 3:00 pm

Assigned Roles

Facilitator: Heather Conn Note Taker: Rachel Etcher & Jill Lenhard
Timekeeper: Rachel Etcher Process Observer: N/A

Team Members

First Name Last Name Position/Role Present: Yes/No

Heather Conn Elementary Principal

Mollie Harings Empowerment Specialist

Jill Lenhard Elementary Librarian

Rachel Etcher Elementary Counselor

Katie Holmlund School Board/Community Member

Jessica Peterson Parent

Joe Boggs Parent

Erica Kludt-Painter Superintendent

Eliza Warmack Reading teacher

Katy Brantuas Parent



Time Person
Responsib
le

Agenda Item Minutes (Summary of Key

Points)

2 mins Principal Welcome and Meeting Opening (Opening
routine)

2 mins Facilitator Review Meeting Purpose and Agenda (Quick
agenda walkthrough)

2 mins Process
Observer

Review Norms (Post Norms visible in meeting
room)

5 mins Principal Review 4 BIG CONCLUSIONS from Four BIG
CONCLUSIONS Form

Principal Develop goals, strategies, and milestones for
three years (Successful School Improvement
Plan form)

Principal Develop actions for each milestone. (Successful
School Improvement Plan form)

5 mins Note Taker Actions Identified to be Completed* Completion
Date

Person(s)
Responsible

Complete Successful School Improvement
Plan



1 min Facilitator Next Meeting Reminder (Date and Time)

2 mins Process
Observer

Process Observation Reflection (Process Observer reports out with specific examples on
how the
team followed the norms)

Facilitator Adjourn (Close the meeting with agreed upon routine)

*Action Items Review: Note Taker adds items during the meeting and reviews all action items, with due dates and
person(s)

responsible at the end of the meeting.

Post meeting, review the meeting minutes with the Note Taker. Send the minutes to the School and Community
Leadership Team members.



Successful School Improvement Plan

School Name: Petersburg School District / Stedman ELementary School Date of Plan: May 31st, 2023
City: Petersburg Zip Code: 99833 Phone Number: 1-877-526-7656
Principal: Heather Conn Contact Information: 1-877-526-7656
District : Petersburg Superintendent: Erica Kludt-Painter
ESSA Designation: TSI

Goal #1 All students will have access to systematic and consistent reading interventions based on their academic
needs.

Measures:

Indicator(s) Data Source Baseline Target Yr.
1

Target Yr.
2

Target Yr.
3

1. The percentage of students who meet grade-level
reading proficiency has increased (Sc- 3B.4)

MAP
Achievement
2-5

TBD Fall
2023

+10% Yr1 +10% Yr2+10%

DIBELS K-5 TBD Fall
2023

+10% Yr1 +10% Yr2+10%

Strategy # 1 If we implement with fidelity a structured literacy program and schedule throughout the school, then
teachers will use evidence-based instruction to plan and deliver instruction in word recognition and language
comprehension and the students will meet their Reading growth targets.

Measures:



Indicator(s) Data Source Baseline Target Yr.
1

Target Yr.
2

Target Yr.
3

A structured literacy schedule is created and
implemented with fidelity schoolwide (Sc-2C.2)

Classroom
Walkthrough
s

TBD Fall
2023

+10% Yr1 +10% Yr2+10%

DIBELS K-5 TBD Fall
2023

+10% Yr1 +10% Yr2+10%

Year 1 Milestone: Teachers and administrator created and implemented a structured literacy schedule

Actions Anticipated
Outputs

Timeline Resources/Bud
get

Person
Responsible

Collaborators

Training on CKLA Amplify K-5 agenda Througho
ut school
year

$0 Principal CKLA Amplify
team

Sign-up for LETRS cohort certificate Througho
ut school
year

free/Friday
inservices for
completing
work

All Staff DEED, Lexia
Learning

Use Literacy PLC time for
teachers to collaborate together
and improve instructional
practices

schedule Througho
ut school
year

free All Staff



Create Structured Literacy
Schedules (Sc.2C.2)

Master schedule Spring
2023

free Leadership
Team

CKLA Amplify

Measure and analyze progress
three times a year with MAP and
DIBELS

Data reports, and
RTI plans

Fall,
Winter,
Spring

?? All Staff Administration
team and
district test
coordinator

Walkthroughs to measure
implementation of reading
program schedule

Walkthrough
Data

Througho
ut the year

Observational
Form

Administration CKLA Amplify

Review and evaluate
effectiveness of year one actions

Recommendatio
ns for
modifications

May 2024 Data and
anecdotes

School
Improvement
Team

School
Improvement
Team

Year 2 Milestone: Teachers implemented structured literacy programs with fidelity.

Actions Anticipated
Outputs

Timeline Resources/Bud
get

Person
Responsible

Collaborators

1. Refresher on CKLA Amplify K-5 agenda Througho
ut school
year

$0 Principal CKLA Amplify
team

2. Start LETRS cohort certificate Througho
ut school

free/Friday
inservices for

All Staff DEED, Lexia



year completing
work

Learning

3. Continue to use Literacy PLC
time for teachers to collaborate
together and improve instructional
practices

schedule Througho
ut school
year

free All Staff

Adjust Structured Literacy
Schedules (Sc.2C.2)

Master schedule Spring
2024

free Leadership
Team

CKLA Amplify

Measure and analyze progress
three times a year with MAP and
DIBELS

Data reports, and
RTI plans

Fall,
Winter,
Spring

?? All Staff Administration
team and
district test
coordinator

Continue walkthroughs to
measure implementation of
reading program schedule

Walkthrough
Data

Througho
ut the year

Observational
Form

Administration CKLA Amplify

Review and evaluate
effectiveness of year two actions

Recommendatio
ns for
modifications

May 2025 Data and
anecdotes

School
Improvement
Team

School
Improvement
Team

Year 3 Milestone: Teachers continued to implement structured literacy programs with fidelity.



Actions Anticipated
Outputs

Timeline Resources/Bud
get

Person
Responsible

Collaborators

1. Refresher on CKLA Amplify K-5 agenda Througho
ut school
year

$0 Principal CKLA Amplify
team

2. Continue LETRS cohort certificate Througho
ut school
year

free/Friday
inservices for
completing
work

All Staff DEED, Lexia
Learning

3. Continue to use Literacy PLC
time for teachers to collaborate
together and improve instructional
practices

schedule Througho
ut school
year

free All Staff

Adjust Structured Literacy
Schedules (Sc.2C.2)

Master schedule Spring
2025

free Leadership
Team

CKLA Amplify

Measure and analyze progress
three times a year with MAP and
DIBELS

Data reports, and
RTI plans

Fall,
Winter,
Spring

?? All Staff Administration
team and
district test
coordinator

Continue walkthroughs to
measure implementation of
reading program schedule

Walkthrough
Data

Througho
ut the year

Observational
Form

Administration CKLA Amplify



Review and evaluate
effectiveness of year three
actions

Recommendatio
ns for
modifications

May 2026 Data and
anecdotes

School
Improvement
Team

School
Improvement
Team

Strategy # 2 If we create a consistent Response to Intervention system, teachers will implement the system, which
will lead to increased student achievement.

Measures

Indicator(s) Data Source Baseline Target Yr.
1

Target Yr.
2

Target Yr.
3

1. A schoolwide intervention plan is used to identify
individual student needs and select an intervention
to address the needs and monitor the effectiveness
of the intervention (Sc-3A.1, Sc-3A.3, Sc-3C.3)

Number of
Students
receiving
interventions
will decrease

TBD Fall
2023

-10% Yr1 -10% Yr2-10%

Classroom
Walkthrough
s

TBD Fall
2023

+10% Yr1 +10% Yr2+10%

DIBELS K-5 TBD Fall
2023

+10% Yr1 +10% Yr2+10%



Year 1 Milestone: We established an MTSS/RTI schoolwide plan.

Actions Anticipated
Outputs

Timeline Resources/Bud
get

Person
Responsible

Collaborators

1. Establish a schoolwide
RTI/MTSS team and determine a
decision-making process, set
norms, prioritize workload, and set
operational norms (Sc-4A.1)

Master schedule Spring
2023

Time Leadership
Team

All Staff

2. Train interventionists on SPIRE
and UFLI interventions

Attendance
sheet, Agenda

Spring
2023

Substitutes,
time

Lee Ann
Jenkins

Reading
Interventionists

3. Create and follow RTI meeting
schedule to discuss individual
needs and set up intervention
plans (Sc-2C.2)

Meeting schedule
in Master
Schedule

Fall 2023 Time Leadership
Team

All Staff

4. Create or choose a data
gathering form and gather fidelity
data on core curriculum and
intervention programs

Forms Fall 2023 Time, research Principal All Staff and
CKLA Amplify
team

5. Send members of the team to
the RTI/MTSS Conference and
Science of Reading Symposium.

Certificate January
and April
2024

$ if grant is not
received

Administration All Staff

6. Reflect on RTI effectiveness and
make changes as needed
(Sc-2B.2)

Recommendation
s for
modifications

End of
April 2024

Time Leadership
Team

School and
Community
Leadership



Team and All
Staff

Year 2 Milestone: The school continued to implement an MTSS/RTI plan

Actions Anticipated
Outputs

Timeline Resources/Bud
get

Person
Responsible

Collaborators

1. Send members of the team to
the RTI/MTSS Conference and
Science of Reading Symposium.

Certificate January
and April
2025

$ if grant is not
received

Administration All Staff

2. Reflect on RTI effectiveness
and make changes as needed
(Sc-2B.2)

Recommendatio
ns for
modifications

End of
April 2025

Time Leadership
Team

School and
Community
Leadership
Team and All
Staff

3. Create and follow RTI meeting
schedule to discuss individual
needs and set up intervention
plans (Sc-2C.2)

Meeting
schedule in
Master Schedule

Fall 2024 Time Leadership
Team

All Staff

Year 3 Milestone:We have continued to adjust and implement an MTSS/RTI plan.

Actions Anticipated
Outputs

Timeline Resources/Bud
get

Person
Responsible

Collaborators



1. Send members of the team to
the RTI/MTSS Conference and
Science of Reading Symposium.

Certificate January
and April
2026

$ if grant is not
received

Administration All Staff

2. Reflect on RTI effectiveness
and make changes as needed
(Sc-2B.2)

Recommendatio
ns for
modifications

End of
April 2026

Time Leadership
Team

School and
Community
Leadership
Team and All
Staff

3. Create and follow RTI meeting
schedule to discuss individual
needs and set up intervention
plans (Sc-2C.2)

Meeting
schedule in
Master Schedule

Fall 2025 Time Leadership
Team

All Staff

Goal #2 Students will have opportunities to interact with community members.

Measures:

Indicator(s) Data Source Baseline Target Yr.
1

Target Yr.
2

Target Yr.
3

A communication plan is used to engage families and
community partners and increase the participation of families
with the school (Sc-4A.3)

Attendance at
Events

1st
Trimester

Target
Yr 1:
+5%

Target Yr
2: Yr1
+5%

Target Yr
3: Yr2
+5%



Fall 2023

Volunteers
Sign-in
Sheet

1st
Trimester
Fall 2023

Target
Yr 1:
+5%

Target Yr
2: Yr1
+5%

Target Yr
3: Yr2
+5%

Elementary
HS Tutors

1st
Trimester
Fall 2023

Target
Yr 1:
+5%

Target Yr
2: Yr1
+5%

Target Yr
3: Yr2
+5%

Strategy #1
If we create a welcoming environment and create opportunities for community members to engage with students, the
staff will provide those opportunities. By doing this the students and staff will feel more connected to the community and
vice versa, strengthening this partnership.

Measures:

Indicator(s) Data Source Baseline Target Yr. 1 Target Yr. 2 Target Yr. 3

A communication plan is used to engage
families and community partners and
increase the participation of families with
the school (Sc-4A.3)

Number of responses
on the Perceptions of
Stedman Survey

Spring 2024 Target Yr
1: +10%

Target Yr 2:
Yr1 +10%

Target Yr 3:
Yr2 +10%

Volunteers Sign-in
Sheet

1st
Trimester
Fall 2023

Target Yr
1: +5%

Target Yr 2:
Yr1 +5%

Target Yr 3:
Yr2 +5%



Year 1 Milestone:We have created a draft comprehensive communication and engagement plan.

Actions Anticipated
Outputs

Timeline Resources/Bud
get

Person
Responsible

Collaborators

1. Communicate with the
School Board and ask if we
could focus on BP1100:
Communication with Public.
Maybe one plan for each
building?

Agenda item or
work session

Fall 2023 $0 School Board School and
Community
Leadership
Team

2. Create a collaborative team. List of team and
meeting dates

Fall 2023 $0 Principal Team

3. Research policies for
Communication with Public
from other Alaskan school
districts.

policies End of
February
2024

Time School Board Team

4. Research Community and
Engagement Plan samples.

Plans End of
February
2024

Time School Board
and Building
Principals

Team

5. Draft Comprehensive
Communication and
Engagement Plan including
master calendar of events
(Sc-4A.3)

Draft Plan and
calendar

End of
April 2024

Time Team School Board



6. Present draft plan to School
Board

Draft Plan and
calendar,
Agenda Item

May 2024 Time Team School Board

7. Track participation of
families at school events

Sign-In Sheets Througho
ut the
Year

$0 Principal All Staff

Year 2 Milestone:We communicated opportunities for the community to be aware and involved at the Petersburg
School District.

Actions Anticipated
Outputs

Timeline Resources/Bud
get

Person
Responsible

Collaborators

1. Finalize and implement the
comprehensive
communication and
engagement plan drafted in
year 1 milestone including
master calendar of events .

Final Plan and
calendar

Througho
ut the
Year

Time Team School Board

2. Invite local KFSK and PSG
Pilot to events and
happenings

Articles, Radio
snippets

Througho
ut the
Year

Time Team All Staff

3. Talk with local stores about
storefront displays

Products in the Througho Time Team All Staff



windows ut the
Year

4. Develop opportunities to
reach out for community
volunteers within the school.

Agenda and lists Througho
ut the
Year

Time Team All Staff

5. Reflect on Plan
effectiveness and make
changes as needed
(Sc-2B.2)

Revisions End of
May 2025

Time Team All Staff

Year 3 Milestone:We continued to provide opportunities for the community to be aware and involved at the
Petersburg School District.

Actions Anticipated
Outputs

Timeline Resources/Bud
get

Person
Responsible

Collaborators

1. Continue to implement the
comprehensive
communication and
engagement plan drafted in
year 1 milestone including
master calendar of events .

Final Plan and
calendar

Througho
ut the
Year

Time Team School Board

2. Continue to invite local
KFSK and PSG Pilot to
events and happenings

Articles, Radio
snippets

Througho
ut the

Time Team All Staff



Year

3. Continue to talk with local
stores about storefront
displays

Products in the
windows

Througho
ut the
Year

Time Team All Staff

4. Continue with building
opportunities for community
volunteers within the school.

Agenda and lists Througho
ut the
Year

Time Team All Staff

5. Reflect on Plan
effectiveness and make
changes as needed
(Sc-2B.2)

Revisions End of
May 2026

Time Team All Staff
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