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Beaverton School Board Business Meeting
District Office

1260 NW Waterhouse Avenue

Beaverton, Oregon 97006

Tuesday, September 26, 2023 7:00 PM

Video Stream: www.youtube.com/beavertonschools

Meeting Materials: beavertonsd.org/boardmeetings

AGENDA

I. OPEN MEETING
A. Call to Order
B. Attendance
C. Land Acknowledgment
D. Agenda Review
Il. STUDENT PERFORMANCE
A. Sunset HS Acapella Group Free To Breathe
Ill. SUPERINTENDENT'S REPORT
A. Comments by the Superintendent
IV. PUBLIC COMMENTS
A. Comments by Employee Groups
B. Comments by Community Members
V. ITEMS FOR INFORMATION
A. Enrollment 10-Year Forecast
B. Middle School Schedule Review
C. Program Report: Summer School
D. Financial Update
E. Committee Assignments
VI. CONSENT AGENDA
A. Personnel
B. Board Meeting Minutes
a. School Board Work Session, August 29, 2023
b. School Board Business Meeting, August 29, 2023
c. School Board Work Session, September 12, 2023
C. Public Contracts
D. Budget Committee Selection Process
VII. ITEMS FOR ACTION AT A FUTURE MEETING
A. Board Policy Revisions
a. GBL Personnel Records (revise), GBLA Disclosure of Information (delete)
b. IB Freedom of Expression (revise)
c. JHFE/GBNAB & JHFE/GBNAB-AR Suspected Child Abuse Reporting (adopt), JHFE & JHFE-AR
Reporting of Suspected Abuse of a Child (delete)
d. JHFF/GBNAA Suspected Sexual Conduct With Students and Reporting Requirements
(adopt), JHFF Reporting Requirements Regarding Sexual Conduct With Students (delete)

VIlIl. BOARD COMMUNICATION

A. Comments by Individual Board Members
IX. CLOSE MEETING

A. Closing Comments

B. Adjourn

Belong. Believe. Achieve.

The District prohibits discrimination and harassment based on any basis protected by law, including but not limited to, an individual’s actual or perceived race, color,
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School Board Comments
September 26, 2023

Good evening Supt. Balderas, Board Chair Pérez and members of the School Board.

For the record my name is Lindsay Ray and | am a high school math teacher currently serving as
the president of the Beaverton Education Association.

The Education Northwest report on the middle school schedule will be shared tonight, and |
encourage the district to heed the findings. Middle school is such an important and tumultuous
time for young people, and it is imperative that the district develop a schedule that incorporates
the input from educators and students who are in middle schools every day. | know this is a
complex issue, and I’'m hopeful that there is a solution that will underscore the importance of
our students’ experiences as well as our educators’ expertise.

There is also a report on summer school tonight. | want to take a moment to recognize the
incredible efforts of our staff to make summer school successful. From instructional aides,
counselors, and teachers to site coordinators, district coordinators, and many other folks who
worked diligently behind the scenes, summer school is a huge undertaking and requires many
hours of work to make great things happen for Beaverton students. Thank you to all of you for
giving our students a wonderful experience.

| also want to take a moment to acknowledge and lift up the efforts of the many people in our
region who are fighting to improve our communities for students and families. Specifically, the
United Auto Workers, the OHSU nurses, and our colleagues at the Portland Association of
Teachers. These folks are working to ensure that families can afford to live in the beautiful
Pacific Northwest, that our students and families have the resources they need to thrive, and
that corporations and organizations are held accountable to supporting the communities in
which their workers, customers, patients, and students live.

Finally, | want to bring to your attention the dire situation in many of the district’s specialized
programs due to critical understaffing of paraprofessionals. Students receiving special
education services deserve safe classrooms with enough adults in the room to provide the
support they are legally provided. With so many unfilled paraprofessional positions, there are
many many classrooms that are not safe and that don’t have that support. | hope the district
will act swiftly to address this situation, to incentivize people to take on these positions, and to
get our students and staff the support they deserve and so desperately need.



| hope that we can continue to work together toward the shared goal of supporting all of our
students and creating the very best school communities we possibly can.



Hello Dr. Balderas & members of the board
I’'m Kyrsti Sackman, para Il rover & OSEA president

On 8/30 we brought our Real Solutions event with Randi Weingarten of AFT to Greenway ES -
we want to thank everyone who helped make this happen. Our AFT and OSEA staff had such a
wonderful time and are very thankful for Jennifer Whitten, Luna & the Greenway staff for
hosting us

It’s day 21 of the school year, as much as our staff are happy to be back with students, classified
staff are increasingly overworked.

Staffing

o Affecting all classified positions

e Many staff are working out of class regularly

o Unfilled para Il positions affect whole building

e Our crews that take care of our buildings are having an abundance of work
orders without enough workers to complete work

e Our clerical staff are often left without subs or coverage for unfilled positions

e We have many of our building staff with many added duties on top of their regular
schedules - to cover gaps losing their plan time

e We have many teachers and admin - who are working so hard to cover positions - but
then we recognize they are missing their breaks and plan periods

We are thankful for the district coming up with some alternative and creative ideas - the rover
paras, the job fair, creative hiring and use of ESSER funds, and many other things we are
working on- but we need more

However | know many of our classified staff would like me to share loud and proud, that but we
are definitely needing more support in our buildings -

We as OSEA are working hard to get out and do site visits, advocate and support our staff the
best we can - but we also need to remind and encourage all classified staff that we as a union

are here for each of you & please do not hesitate to reach out

Thank you.
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WRITTEN PUBLIC COMMENTS

Written comments were accepted by online form submission from 12:00 p.m. on Friday, September 22, 2023, through 12:00 p.m. on Monday,
September 25, 2023.

The following comments followed all the posted guidelines listed on the form and below.

® One comment per person.
® Comments are limited to 1,000 characters per person.
® The Board will not hear charges or complaints against any District employee.

First Last Name Association with Comments:
Name BSD
Jennifer Hoffman Staff Hello,

The middle school schedule is not working because there are too many transitions for the students. It's beyond
exhausting. Please consider making every class the same amount of time, regardless of the class. If the class is
important enough to offer, then its important enough to have the same amount of minutes as every other class, this
includes math, science, social studies, English Language Arts, PE/Health, and electives.

Please consider having advisory work be a part of another class. Middle school kids need SEL, but they don't buy into
the lessons as they are presented now. If they were integrated into the regular schedule, kids would take it more
seriously.

Perry Waugh Student I am a member of Sunset Mock Trial. Our club has existed at Sunset High school for more than 20 years. Our club is
run by real lawyers to spend their valuable time volunteering to teach students about the law and train them to
compete in Mock Trial tournaments. Because our coaches are working individuals our club must exist after 5 PM, and
school policy is restricting our club from operating at Sunset whatsoever. We request the school board help us find a
solution for our historic club.

Belong. Believe. Achieve.

The District prohibits discrimination and harassment based on any basis protected by law, including but not limited to, an individual’s actual or perceived race, color, religion, sex, sexual orientation, gender identity, gender
expression, national or ethnic origin, marital status, age, mental or physical disability, pregnancy, familial status, economic status, veterans’ status, or because of a perceived or actual association with any other persons within
these protected classes. 6



Franco

Meraz

Staff

As a middle school science teacher, I am concerned about the direction we are going in regards to the work being done
on the middle school schedule, as it is heavily pushing for having every other day electives once again. If this change
were to take effect, students would not have time they would otherwise have in elective classes that heavily support
SEL and belonging for many students. Elective classes are incredibly important and of value to our students now and
in their futures. Making this change would also be incredibly inequitable to our staff, as elective teachers would be
faced with an increased load while being sent a signal that their subjects is not valuable to students. I urge the involved
parties to look into alternative scheduling methods rather than leaning onto an outdated schedule that has been
already moved away from.

Jennifer

Plaza

Staff

Hello, I am a middle school science teacher with the district. I have strong objections to the proposed schedule for
several reasons. Firstly, the district promotes social/emotional learning. I suggest that simply stating that SEL is
important is not as useful as showing it by valuing our elective teachers as much as our core teachers. Taking a class
where you explore how to express yourself in a creative way with a well trained and skilled professional is an
incredibly valuable use of time and resources. It cannot be that hard to create a schedule where core teachers teach on
a block schedule and elective teachers are able to teach every day. Why are we making a schedule that prioritizes one
aspect of a student while shunting the rest? Why are we not valuing all of our educators? Why is this a teacher vs
teacher issue? Spend the time to make a schedule that prioritizes all of your educators as well as the needs of your
students. Electives help our students grow! Value our electives!

April

Powers

Parent/
Guardian

About the MVP/OpenUp curriculum used for the AGS math sequence. With this curriculum, teachers “facilitate”
“intentional grappling” as students are presented with conceptual problems and are expected to “discover”/ teach
themselves higher math concepts. This causes confusion/frustration and does not develop mastery of the material.
District math scores have plummeted since this curriculum was adopted - starting BEFORE the pandemic and
CONTINUING while other districts have started to improve. In the May 2023 Westview HS report, the data showed a
drop in 11th grade math proficiency from 55% (18-19) to 48% to 36% in (21-22). Neither the principal nor any school
board member mentioned this statistic nor asked about it. This is unacceptable. Students need access to direct
instruction and this curriculum does not provide it. The MVP curriculum was due to be reevaluated in 2020 and I have
not seen any report indicating this was done.This curriculum is failing students and needs reevaluation.

Cecily

Capistran

Staff

I am a science teacher at Meadow Park & granted longer periods makes it easier to teach science, but I have often
wondered why Math and Sci have taken a higher priority over other subjects. 1 of the things that is amazing about
Meadow is its programs, ex. incredible band, choir, drama & arts programs, plus sports. I think that is something that
makes Meadow really special. Like seeing a student shine playing the drums who really struggled to even be in the
science classroom. As a parent I have taken every opportunity to bring my kids to the performances at Meadow & I
hope they will have the opportunity to be in similar programs at their schools. Arts, sports & other electives add so
much to developing well rounded children. When we are looking at SEL, trauma care, brain dev and supporting the
whole child, one of the first places we should look is supporting our electives. So please support our elective teachers
in enhancing these incredible programs in all schools. Short advisory. Please follow my Google Doc link for the chart
of my schedule suggestion:

https://docs.google.com/document/d/19GsYttixUOcqzmtzEKavCbo26Rm WyjljOPsY GxsmvZU/edit?usp=sharing

Elective teachers should also have a sane and happy working environment. Their teaching is just as important as the
“core” content areas - sometimes even more if you take into account for SEL and students with special needs or ELD
who might have limited English or other issues where electives are the only time they thrive and feel proud. Please /




don’t damage that by creating inequity in the teacher’s schedule and not allowing everyone the time necessary to
create a quality curriculum. Here’s a possible schedule solution - someone told me they do this at the high school
already? Why not at the middle school level too? Thanks for listening.

Kailie

DeBolt

Staff

Hello Esteemed Members of The Board,

I will ask you to see and understand the immense value that your elective teachers create and provide for our students.
We are often the classes where many of our students find their only successes, the reason they show up to school.
Everyday we are teaching invaluable skills and knowledge and should not be treated as second class citizens by the
district. I assume that as our district and community leaders you seek to have the best and brightest elective teachers
work with us. However, if you choose to recommend a schedule that disvalues our expertise, value, and time that will
not be the case.

Please inform Teaching and Learning that there are many good schedule options that exist (some favorites of mine
include the 6x4 or a blended block). The choice to try and rush this process without proper consideration for what is
actually best for our students' rounded/full education, not just what a few loud voices are shouting to go back to, is
wrong.

Jennifer

Brinkerhoff

Parent/
Guardian

Unlimited YouTube access on school Chromebooks is hurting our students. At our home, we put limits on screen time,
but we know our kids watch YouTube during classes at school. They turn off the sound and just read captions on the
videos. One tab has their school work and the next tab over has YouTube and the temptation to switch back and forth
is strong. We have discussions at home about this, but it still continues. I know teachers occasionally have students
watch a YouTube video for educational purposes, but it seems like leaving YouTube available 24/7 is hurting students
and their learning more than an occasional video is helping them. To start, could YouTube be blocked from midnight -
6 am? Blocking more during the school day would be a great next step. Parents all over the district would love some
help with this. We can control Internet usage on devices we purchase but we can't put parental controls on school
district managed devices. Please put some restrictions in place. Thanks!

Kayla

Erne

Parent/
Guardian

Electives allow students like my son to pursue their interests and branch out and try new things. My son struggles to
enjoy school as it is, removing an elective from his schedule will be removing something he enjoys learning about and
will be counterproductive on his attitude towards school.

Danielle

Chandrasekaran

Parent/ Guardian

Please keep middle school schedules as they are currently!

Kayla

Dietz

Parent/
Guardian

Not sure what’s going on




Laura E

Hayes

Parent/
Guardian

Hello, I understand the board is considering limiting electives for middle school students. I would like to advocate for
not doing that, as I think having enrichment opportunities beyond the core subjects AND time for physical activity is
incredibly important for a well rounded education and middle school experience. My son really enjoys having
technology, spanish AND an opportunity to get out of a chair and move around during PE! I'd hate to see any one of
those taken away from him. Thank you for taking this into consideration.

Melanie

Tongren

Parent/
Guardian

Please do not change to schedule to allow for less electives. My child takes band and Spanish and BOTH are vital to his
growth!!l I can’t imagine his life without either. Thank you for hearing my opinion

Ursa

Ficker

Parent/
Guardian

I am the parent of a sixth grade student and a teacher. I asked my child for her opinion.

Lunch time is far too short. She cannot get her lunch and eat it before time is over. At this age socialization is very
important, so she and others skip eating to socialize. Lunch should be 60 minutes, including passing time.

I agree students should have 2 electives. But the first priority must be core classes.

60 min class times with fewer transitions are better. Consistent class length is best.

An AB type schedule might be the best choice, even though they are annoying. Having each class every day is ideal
but isn't possible.

My child is not allowed to bring her backpack to some classes. Passing times do not allow for stops at her locker to
replenish supplies or switch materials.

With the large number of classes each day, balancing homework and remaining organized is difficult for my child. An
absence means missing all classes and needing more makeup info.

I agree with ending Advisory periods.

Valerie

Parent Guardian

We need to keep the middle school schedule as it is now. The children need to have PE every day but they also need
to have their 2 electives. This lets them have something that they get to choose to go to. They learn how to do other
things besides reading, writing, history and math. Without tech, art, choir, band, drama and a language they are not
getting a full education. Children should be able to have 2 classes where they get to make the choice in what they learn.
They are learning skills to help them when they grow up. I don't have a music or art job but I enjoy doing both as an
adult. If you take the electives or even just one away you will have even more children not want to be in school.
Please keep the schedule as is. I am really not sure why you are even considering this change. We all grew up with
electives. What gives you the right to take it away from my kids!

Eric

Millar

Parent/
Guardian

In a recent newsletter Vose Elementary claimed that the school would be expanding it's Dual Language program to
every kindergarten classroom with or without the consent of the parents. What exactly does this mean and how does
it effect the teachers and students that are already within the school? Will teachers that are not bilingual be removed
for the lack of that singular skill and without regard for any other metric of their performance? Will students who are
not bilingual in their homes fall behind because parents will not be able to support them in their education as
effectively? Will it expand to other grades? According to Toshiko Maurizio, in an interview with OPB in February of
this year, there are over 100 languages spoken in the district. Will the students that do not have English or Spanish as
their main language be expecting to be tri-lingual due to this choice by the school? Thank for the opportunity to
comment.




Danette

Foster

Staff

I would like to encourage the board and superintendent to fully embrace the recommendations for changes to the
middle school schedule. Asa Language Arts teacher, I know first hand the impact that having less than forty-five
minutes per day (some days less than forty) has had on my students' ability to read and write at grade level. This
schedule, coupled with the issues brought on by the pandemic has decimated the learning in Language Arts classes.
Add on top of that the vast numbers of students (over 180) that we have as our total case load and it has become
inevitable that our students' reading ability has suffered. This is a scheduling problem that MUST be corrected. Thank
you for making sure that these recommendations do not get swept under the rug. They are what our students deserve
so that they can thrive in the future.

Parent/
Guardian

Please keep current schedule : each student has two electives and PE everyday

Jordan

Beck

Staff

As an elective teacher, I plead with the board to recommend that elective teacher caseloads, and number of preps, are
the same as other teachers. My colleagues with longer tenures have shared horror stories of YEARS with 300+ students
and 10 preps - while other teachers had 90 students total, and 3 or four classes. As I understand it - this was one of the
reason the schedule was changed to our current one. Any system that allows for a single teacher to be serving 300+
students is terrible for kids. Relationships are the backbone of a teacher's practice, and larger caseloads would decimate
our ability to create academically rigorous spaces where students feel believed in and have a sense of belonging.
Elective classes are incredibly valuable to students developmentally, socially, and academically. I beg you to ensure
that the schedule that is selected guarantees parity between teacher's caseloa

Kala

Ott

Staff

I am an English teacher at a middle school in the district. I am extremely happy to hear the schedule is under review
and will be changed. HOWEVER, that does not mean we revert back to our previous schedule that tripled the caseload
of elective teachers. This is not equitable and will lead to the loss of so many amazing arts teachers we have. Kids need
access to those classes just as much as they need access to any core content. Take more time. Explore more options.
Recognize the reason the reading skills in the district are failing is because of Covid AND the districts marriage to Lucy
Calkins material. Elective teachers do not deserve to take the fall for those reasons. This process seems rushed and that
is frustrating to hear when there are other options out therel!

Heather

Hutton

Staff

As a 6th grade math teacher at Mt. View, I have concerns about the middle school schedule and the math classes
currently being taught. Every Beaverton student is in an advanced math class, even if they are on an IEP for math.
AGS 1 for all was piloted pre-Covid in one middle school when our class periods were 80+ minutes long and we
offered math intervention classes for struggling students. It was implemented district wide post Covid on the new
schedule, with no math intervention offered for struggling students. Math periods are now 58 or 65 mins long, so we
teach more content with less time. The majority of our 8th graders must retake AGS 1 in high school because they
don’t pass it in 8th grade. It’s demoralizing, frustrating and leaves kids thinking they can’t do math. It’s not that they
can’t do math, it’s that so much content has been cut out they have huge holes in their math education that cannot be
filled simply by retaking a class they weren’t proficient in the first time.

Sara

Groat

Staff

As a middle school teacher of 19 years, currently at Meadow Park, I am concerned by the current middle school
schedule. Losing teaming has meant losing the community of care and support that teachers relied on to work to meet
the needs of their students; academically, socially and emotionally. A teaming model should be prioritized to create a
community of care and belonging that prioritizes student and teacher well being, especially given the challenges that
we are seeing post pandemic. I urge that you truly look at the middle school schedule from an equity lens. And 10




simultaneously take action steps toward Educational Equity policy JBB. How will you ensure that my students at
Meadow Park have access to a high quality education, and their subgroup membership does not determine their
success? Academic and behavior data I have seen, the common middle school schedule has contributed to widening
the access, opportunity and expectation gaps for Meadow Park students, instead of closing them.

Susan

Staff

I can work with almost any schedule as long as it is equitable for both students and staff: equitable course options/class
sizes/class lengths/case loads etc.

I agree with & support suggestions 1-6. With suggestion 7 (continue to offer 2 electives - not necessarily every day) I
have some reservations. I can do every day or every other day if that is what every other class does. However, I never
want to go back to the time when I had 4 preps, 12 classes and over 400 students -so many that I had to pay for 2
separate online subscriptions! With suggestion 8 (consider whether a common middle school is equitable), I guess I'm
in the minority on this one. Iliked the fact that no matter where you lived, you could expect certain core classes &
certain electives. It's fine if individual schools want to offer special classes IN ADDITION TO the basics or tweak the
schedule to meet their needs but I never thought it was fair that students could take drama at some schools, but not
others.

Nancy

Bolton

Parent/
Guardian

We understand that the school board is considering reducing the number of electives available for middle school kids.
My kids go to Whitford Middle School. When my son first went to Whitford, he was so quiet and shy, and we
worried that he wouldn’t find a safe space at school. But, he came home from theater class one day and announced
that he was joining the school play. He took theater class for two years, learning to speak up for himself, and finding a
place to belong. We never expected him to take a theater class. He was able to explore his interests because he had two
elective options each semester. Electives support my kids mental health and allow them to do better in the more
academic areas of school. Please don’t make any changes to the middle school elective program. The current structure
is working. Electives are making a huge positive difference in my kids lives.

Romina

Tobias

Parent/
Guardian

I think it’s important for kids to have electives since it gives them time to have funner subjects while still learning plus
some parents can’t afford to have them in after school activities so what if they have a passion for music,Art,drama,or
the fact that some kids only have P.E .as their only excercise.

Lea

Molczan

Parent/
Guardian

As a 24 year veteran middle school teacher, I would like to address our current schedule. I urge the board the board to
implement the changes suggested by the independent study, beginning with team teaching. Teaming is at the heart of
the middle school philosophy. When a group of teachers can share a group of students, we are able to create bonds
with those students and their families. We can come together regularly to discuss students' needs and provide extra
support throughout the year. The second change is the length of class time and number of periods, especially for
Language Arts and Social Studies. Right now we are transitioning every 38-42 minutes and it is extremely difficult. Just
as we are getting settled into our routine of mini-lessons and then work time, it is time to pack up and move once again.
The level of anxiety among teachers and students has increased significantly. For the sake of the emotional well-being
of everyone involved, PLEASE change our schedule!

Aliyah

Taylor-Hershel

Staff

Staff CANNOT COLLABORATE/PLAN-meaning NO support for struggling students in the best ways possible.
-Math/science class periods are now 58 or 65 minutes, they BLOCK but noone else can.
-NO math intervention is offered-all are placed in the same math regardless of need.
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-Many of our 8th graders must retake AGS 1 in high school because they don’t pass it in 8th grade. It’s demoralizing,
frustrating and leaves kids thinking they can’t do math- they ha-ve huge holes in their math education that cannot be
filled simply by retaking a class they weren’t proficient in the first time.

Language Arts, Social Studies, PE & electives have 37/42 mins

-Workload has increased absurdly from 85ish students on a caseload, now 110ish, not counting Advisory students.
Language arts & social studies teachers have it much worse.

-Kids spend an unhealthy amount of time in the hallways, leading to disruptions NO NONE has time to restoratively
handle

EQUITY does not mean THE SAME "COMMON" experience. ENOUGH.

Devon

Rigsby

Student

I am the President of Sunset Mock Trial. Our club has existed at Sunset High school for more than 20 years. Our club
is run by real lawyers who spend their valuable time volunteering to teach students about the law and train them to
compete in Mock Trial tournaments. Because our coaches are working individuals our club must exist after 5 PM, and
school policy is restricting our club from operating at Sunset whatsoever. We request the school board help us find a
solution for our historic club.

Simon

Abraham

Student

I am a member of Sunset Mock Trial. Our club has existed at Sunset High school for more than 20 years. Our club is
run by real lawyers, who spend their valuable time volunteering to teach students about the law and train them to
compete in Mock Trial tournaments. Because our coaches are working individuals our club must exist after 5 PM, and
school policy is restricting our club from operating at Sunset whatsoever. We request the school board help us find a
solution for our historic club.

Khyati

Ruparel

Student

I am a member of Sunset Mock Trial. Our club has existed at Sunset High school for more than 20 years. Our club is
run by real lawyers, who spend their valuable time volunteering to teach students about the law and train them to
compete in Mock Trial tournaments. Because our coaches are working individuals our club must exist after 5 PM, and
school policy is restricting our club from operating at Sunset whatsoever. We request the school board help us find a
solution for our historic club.

Metta

Truong

Student

For the comment: I am a member of Sunset Mock Trial. Our club has existed at Sunset High school for more than 20
years. Our club is run by real lawyers, who spend their valuable time volunteering to teach students about the law and
train them to compete in Mock Trial tournaments. Because our coaches are working individuals our club must exist
after 5 PM, and school policy is restricting our club from operating at Sunset whatsoever. We request the school board
help us find a solution for our historic club.

Sharon

Dunlop

Other
Community
Member

1. No teaming - students have a harder time connecting to teachers and resources.
2. Students behavior - it does affect academic performance.

3.To many transitions and periods are not long enough for lesson to fully be taught.
4. Your not listening to the experts in the classroom.

Melissa

Cowie

Parent/
Guardian

I would really love to see the board develop more involvement for children with special needs. They are limited in
their elective selections, and many after school activities and school events are not welcoming to children with special
needs. Being there are only 2 middle schools that provide the SRC class environment, I would love to see these schools
be prideful of the education they are providing to these kids, but nobody ever hears a word about it. It's quite
disheartening to feel like these kids are tucked away, not spoken about, and have such limited opportunities for
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electives and school activities. I'm always so impressed at what is provided for typical children, and I think we really
need to evaluate and do better for our special needs kids. Thank you very much

Sarah

Doggett

Parent/
Guardian

I am very opposed to this proposal to have electives every other day. The current schedule has math and science at 1.5
times as much as the other classes. Of course math and science are important—they are not MORE important than
everything else. Would this also continue with electives being 1/2 time? Research has shown that music education is
beneficial to other aspects of learning. And beyond research, a very simple level, the electives that students choose are
usually based on their interests. These are the classes that make school enjoyable and tolerable.

We are seeing everywhere that our kids are ‘behind’. Perhaps that is true—but the whole world went though the
pandemic. And our response to that needs to be something that is truly beneficial and doesn’t just pretend to fix the
problem by adding more academic classes and take away benefits of social and arts Ed. Those are the things that kept
us going during the pandemic, and they are still important.

Julio
(Junior)

Herrera

Student

Hello, my name is Junior Herrera, I go to meadow park middle school and I am a 8th grader . I heard that they might
change from having both electives everyday to having them rotate every other day. I do not like this change, This
won’t affect me, but this will effect younger kids that will go to my high school, I am in band and this will affect how
good they are, and will affect how good the band will be as well. I know that it was like this in past years, and the kids
were not able to learn the right way, after it switched to having both electives every day the band became much better.
This also will affect people who are in classes like drama, Spanish, avid, and more. This can lead to how kids feel about
school, I love having band every day and it brings me joy playing the drums. The drums is a passion that I found
because I joined band in my 6th grade year, and is a passion I would have never found. I hope you take this into
consideration, I do not charge his electives are right now

Hannah

Bourcier

Staff

Please follow my Google Doc link for the chart of my schedule suggestion:
https://docs.google.com/document/d/19GsYttixUOcqzmtzEKavCbo26Rm WyjljOPsY GxsmvZU/edit?usp=sharing
Elective teachers should also have a sane and happy working environment. Their teaching is just as important as the
“core” content areas - sometimes even more if you take into account for SEL and students with special needs or ELD
who might have limited English or other issues where electives are the only time they thrive and feel proud. Please
don’t damage that by creating inequity in the teacher’s schedule and not allowing everyone the time necessary to
create a quality curriculum. Here’s a possible schedule solution - someone told me they do this at the high school
already? Why not at the middle school level too? Thanks for listening.
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ITEM FOR INFORMATION

10-YEAR ENROLLMENT FORECAST: 2023-24 TO 2032-33 SCHOOL YEAR

SUMMARY

The district periodically commissions long-range enrollment forecasts to help guide enrollment, facility
planning and program planning. Typically, these forecasts extend over a ten-year period, and are
updated approximately every five years. Staff from BSD and FLO Analytics will present the results of a
new 10-year enrollment forecast for the Beaverton School District.

BACKGROUND

In spring 2023 the district contracted with FLO Analytics, a locally based demographics and planning
firm, to work with long-range facilities planning staff and create a new ten-year enrollment forecast. The
last long-range enrollment forecast was prepared in 2019, prior to the onset of the COVID-19 pandemic.
The 2019 forecast did not anticipate the impacts to enrollment wrought by the pandemic and is out of
date.

The newly completed forecast uses the 2022-23 school year as the base year and extends to the 2032-33
school year. It incorporates updated population data from the 2020 decennial census and the district’s
own enrollment data.

Charles Rynerson, Senior Data Analyst with FLO Analytics, will present the enrollment forecast. Mr.
Rynerson brings extensive knowledge of enrollment and demographic trends in Beaverton and around
Oregon. Prior to joining FLO Analytics, he was at Portland State University’s Population Research Center,
where he authored long-range enrollment forecasts for Beaverton and other districts.

RECOMMENDATION
Staff from BSD and FLO Analytics will present information on the new 10-year enrollment forecast for the
Beaverton School District. No action is needed.

Belong. Believe. Achieve.

The District prohibits discrimination and harassment based on any basis protected by law, including but not limited to, an individual’s actual or perceived race,
color, religion, sex, sexual orientation, gender identity, gender expression, national or ethnic origin, marital status, age, mental or physical disability, pregnancy,
familial status, economic status, veteran status, or because of a perceived or actual association with any other persons within these protected classes.
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To: Robert McCracken Date: September 14, 2023
Facilities Planning Coordinator
Beaverton School District Project No.:  F2486.01.001

1260 NW Waterhouse Ave.
Beaverton, OR 97006

From: Charles Rynerson
Senior Data Analyst

Re: 2023-24 to 2032-33 Enroliment Forecasts Report—Beaverton School District

At the request of Beaverton School District (BSD/District), FLO Analytics (FLO) prepared enroliment
forecasts for grades kindergarten (K) through 12 for the 2023-24 to 2032-33 school years. The
study was completed through three main tasks: (1) demographic and residential development
analysis, (2) enroliment assessment, and (3) enrollment forecasting. FLO developed three scenarios
(low, middle, and high) of district-wide enroliment forecasts, representing the total number of
students living within and outside the district boundary and attending district schools and programs.
These forecasts are provided as district-wide totals and by individual grade. FLO also prepared more
granular forecasts of the number students enrolled at each of the District’s schools.

Demographic and Residential Development Analysis

Understanding the population and housing trends within the geographic area of the district and
surrounding region (Figure 1) is an integral part of the enrollment forecasting process. FLO mapped
the distribution of student residences (Figure 2); reviewed historical, current, and projected
demographic characteristics of the region; and analyzed current land use policies and anticipated
residential development.

Population Trends

Figure 3 illustrates the 2000 to 2020 population change for the district, for incorporated cities and
the unincorporated area within the district, and for Washington County. Based on 2020 Census data,
the BSD includes 98.5 percent of the population of the City of Beaverton, and smaller shares of the
cities of Hillsboro, Portland, and Tigard. However, nearly 60 percent of district residents live in
unincorporated areas. Washington County added about 84,000 residents in the 2000s and an
additional 71,000 in the 2010s, resulting in 35 percent growth over the 20-year period. The district
grew at about the same rate as the county each decade. Adding roughly 40,300 residents in the
2000s and 36,700 in the 2010s, the district grew by 36 percent in 20 years. The unincorporated
area within the district also grew at about the same rate, by 37 percent. Between 2010 and 2020
the portions of the BSD within the cities of Hillsboro and Tigard grew at a faster rate than the district
overall.

Figure 4 depicts how the proportion of the population under the age of 18 has been changing in
relation to the population over the age of 18. According to decennial census counts, the district

FLO Analytics | 1-888-847-0299 | www.flo-analytics.com
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added 68,455 residents (43 percent) aged 18 and older between 2000 and 2020. In comparison,
the population under the age of 18 was only 8,539 (15 percent) greater in 2020 than in 2000. The
proportion of district population under the age of 18 was 26 percent in 2000, 25 percent in 2010,
and 22 percent in 2020. While the school-age population age five to 17 grew each decade, the
number of residents under age five fell by more than 2,000 between 2010 and 2020, contributing to
the decline in kindergarten enroliment in the early 2020s.

The Portland State University Population Research Center published population forecasts for
Washington County in June 2020. Results in Figure 5 show the County adding over 85,000 residents
each decade between 2020 and 2040. However, as the population base increases each decade, the
average annual growth rate decreases, to 1.2 percent in the 2030s.

Housing Types and Student Generation Rates

Housing type is an important indicator of the expected average number of students generated per
housing unit. For instance, on average, single-family (SF) housing units generate more students per
unit than multifamily (MF) housing units. Factors that contribute to student generation rates (SGR),
or yields, include the size of the housing units, the number of bedrooms, housing costs,
neighborhood demographics, and family-friendly amenities such as playgrounds.

SGRs vary by geographic location in the district and by housing subtypes (e.g., SF detached, SF
attached, MF market rate, MF income-restricted). Figure 6 includes SGRs based on new residential
construction between 2017 and 2021. Homes built in 2022 are excluded from the analysis, because
they may not have been completed and occupied by October 2022. The detached SF K-12 SGR of
0.66 indicates that there are 66 BSD students for every 100 recently built homes. SGRs are lower
for other housing types including attached or small-lot SFs. Among MFs, the average number of
students per unit in new income-restricted developments is significantly higher than in new market-
rate developments. Moreover, only 41 percent of the units in affordable developments built 2017 -
2021 have two or more bedrooms. Developments in which all or most of the units are family-sized
are likely to have SGRs higher than those shown in Figure 6.

Planned Residential Construction

District staff provided FLO with an inventory of planned residential development, which FLO
enhanced through interviews with information from city and county planning departments, county
assessor data, and miscellaneous sources including developer websites and news reports. Key
development data are presented in Figures 7 and 8. Figure 7 depicts the locations of SF and MF
developments with 20 or more lots or units that are currently in active construction or in planning
stages. Figure 8 includes details of residential development data such as development name,
anticipated number of units, and current status.

Homebuilding is currently underway in four large developments within the Hazeldale ES, Highland
Park MS, and Mountainside HS attendance areas (AAs) in the City of Beaverton’s South Cooper
Mountain. Scholls Heights at South Cooper Mountain (Map IDs 36-38) will include 476 detached SF,
187 attached SF, and 216 MF units. While most homes will be occupied “after fall 2023” as
indicated in Figure 8, by May 2023 about 40 homes in the portion of the development marketed as
Lolich Farms had been completed and sold, more than 100 additional homes had been permitted
and were under various phases of construction, and the MF units were also under construction. The
first homes have also been completed and many more are under construction in Scholls Valley
Heights (Map IDs 39-40), where 146 detached and 99 attached homes are planned. As of mid-July
2023, permits had been issued for 89 homes in The Vineyard at Cooper Mountain (Map IDs 42-43),
where 228 detached and 69 attached SF homes are planned, and construction is underway at an
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84-unit affordable apartment development at Scholls Ferry Road just west of Mountainside HS (Map
ID 33). All 84 units will include two or more bedrooms, with tentative completion in January 2024.
Future development in the same AAs will include about 400 apartments in Blackbird Farms (Map ID
7) and 241 detached SF homes in Fox Hollow (Map ID 14).

In the Scholls Heights ES, Conestoga MS, and Mountainside HS AAs, the first of about 200 new SF
homes have recently been completed in the Heights at Cooper Mountain (Map ID 41), and the
Goldcrest Apartments (Map ID 15)—planned for completion in Spring 2024—will include 75 income-
restricted affordable units, including 39 two-bedroom and seven three-bedroom units.

SF home construction is also ongoing at the district’s northern edge, in North Bethany. Most of the
homes in the 117-lot Hosford Farms Vista Collection have been completed and sold, and
construction of detached SF homes is underway in the 128-lot Hosford Farms Terra Collection and
192-lot Ridgeline at Bethany. All 74 of the townhomes in Bethany Crossing Phases 2 and 3 have
been built or permitted. All of these developments are in the Sato ES, Stoller MS, and Westview HS
AAs. To the west in the Springville ES AA, but still in the Stoller MS and Westview HS AAs, most of the
homes in the 99-lot Abbey Woods subdivision have been built or are under construction.

Several of the largest MF developments shown in Figures 7 and 8 have not yet been permitted.
Consequently, it is unclear when they may be completed and whether they will have a significant
influence on BSD enroliment. They include the Peterkort Town Center and two large apartment
developments in Cedar Hills. The Panzer Mixed Use Development, to include 533 MF and SF housing
units in the Beaver Acres ES, Meadow Park MS, and Aloha HS AAs, is scheduled for a Planning
Commission hearing on September 27, 2023.

Enroliment Assessment

To better understand recent enroliment trends, FLO analyzed historical enroliment (October 2016-
17 to 2022-23 headcount) based on the enroliment reports and student information system
extracts (SIS) provided by the District. Students enrolled in pre-kindergarten, self-contained special
education, alternative, and Early College programs were not included within our analyses and
enrollment forecasts. FLO evaluated historical grade progression ratios (GPRs), and differences in
enrollment by residence compared to individual school attendance (i.e., transfer rates).

Enroliment Trends

Figure 9 shows the district-wide enrollment by individual grade. District-wide enrollment increased by
234 students between 2017-18 and 2019-20, then decreased considerably in 2020-21 (1,585
fewer students), largely due to the impacts of COVID-19. A smaller enrollment loss occurred in
2021-22 (154 fewer students) before decreasing again in 2022-23 (672 fewer students). Each
grade from kindergarten to 9th enrolled fewer students in 2022-23 than in 2017-18 and had its
lowest enrollment during either 2020-21, 2021-22, or 2022-23. In contrast, grades 10 to 12
gained enrollment over the period shown in Figure 9, and grades 11 and 12 had their highest
enrollment in 2021-22.

Figure 10 tabulates enroliment by grade group and school. Elementary school (K-5) enroliment fell
each year during the period. The net loss of 1,310 K-5 students between 2019-20 and 2020-21
was significantly greater than the losses ranging from 45 to 196 in other years. Most schools saw
their lowest K-5 enrollment in 2020-21 or later. However, there were seven schools with their
highest enroliment in 2022-23. They include Bonny Slope, Sato, Scholls Heights, and Springville,
where new housing development contributed to growth, and Beaver Acres, which gained students
from a 2019 boundary change and intra-district transfers. After a small increase of 25 students

-
R:\F2486.01 Beaverton School District\001_2023.09.14 Forecast Memo\BSD 2023-24 to 2032-33 Enrollment =ﬁ}:; FL
Forecasts Memo.docx - Analytics

17



Robert McCracken Project No. F2486.01.001
September 14, 2023 Page 4

between 2017-18 and 2018-19, Middle school (6-8) enrollment decreased in each of the
following four years. Comparing enrollment at individual schools is complicated by boundary changes
that coincided with the 2021 opening of Tumwater MS. High school (9-12) enrollment remained
larger in 2022-23 than in 2017-18, having decreased by just 113 students in 2022-23 after
growing by 526 students during the four previous years.

Enrollment Forecasts: Summary

e Figure 11 presents historical and middle scenario forecast births, kindergarten enroliment, and
K-to-birth ratios.

o Figure 12 includes kindergarten forecasts and K-to-birth ratios for the low, middle, and high
scenarios.

o Figure 13 presents GPRs.

e Figure 14 is an overview of the annual district-wide low, middle (preferred), and high forecast
scenarios. The middle scenario total of 32,915 students in 2032-33 depicts a K-12 decrease
of 3,761 students (10 percent) from the 2022-23 total of 36,676. The high forecast anticipates
a decrease of 1,804 students (five percent) in the 10-year horizon, while the low forecast shows
a decrease of 5,929 students (16 percent).

e Figures 15 to 17 focus on the middle scenario, as it represents the most likely enroliment
outcomes based on currently available data and the FLO analysis.

o Figure 15 disaggregates the annual district-wide forecasts by grade group, showing the
following 10-year growth from 2022-23 to 2032-33.

— K-5 enroliment from 16,007 to 14,901 (1,106 student, seven percent decrease)
— 6-8 enrollment from 8,559 to 7,612 (947 student, 11 percent decrease)
— 9-12 enroliment from 12,110 to 10,402 (1,708 student, 14 percent decrease)

o Figure 16 provides annual district-wide enrollment forecasts by individual grade.
o Figure 17 provides forecasts of students enrolled in each of the District’s schools.

e Figures 18 and 19 provide annual district-wide enroliment by individual grade for the low and
high forecast scenarios, respectively.

Enrollment Forecasts: Detailed Results

Historical Births and Kindergarten Enroliment

The number of students enrolled in a district is largely influenced by the number of school-aged
children residing in the district. We compared historical birth data (i.e., live births to district residents
from the Oregon Health Authority) to historical kindergarten class sizes to determine annual K-to-
birth ratios (i.e., the number of kindergarteners who enrolled in District schools in comparison to the
number of live births to women residing in the district). These values, in combination with age-group-
specific population projections of childbearing-aged women residing in the district, allow us to
forecast the number of anticipated births to district residents, and thus, the number of
Kindergarteners anticipated in future school years.

Figure 11 illustrates how the number of births to BSD residents through 2016-17 relates to
historical kindergarten enroliment, and how the observed and forecasted number of births from

- -
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2017-18 to 2026-27 impacts the kindergarten forecast. While there was year to year variation,
births remained stable between 2011-12 and 2015-16, averaging 3,359 births a year. Beginning
with the 2016-17 cohort (students born between September 2016 and August 2017 who would be
eligible to enroll in kindergarten in 2022), births declined in each of six consecutive years, reaching a
low of 2,820 in 2021-22. Kindergarten enrollment averaged 2,853 students per year from 2017 -
18 to 2019-20, and just 2,474 from 2020-21 to 2022-23. A key metric is the annual K-to-birth
ratio, representing a combination of net migration between birth and age five and the share of five-
year-old residents enrolled in BSD kindergarten classes, often referred to as a “capture rate.” Ratios
for the District fluctuated from a low of 0.81 to a high of 0.88 in the three years before the COVID-19
pandemic, falling to 0.74 in 2020-21 before gradually increasing to 0.77 in 2022-23. Because we
do not expect birth rates to increase from their current historically low rates, the small increase in
births shown in Figure 11 is dependent on an increase in population of adults in child-bearing ages.
Despite fewer births aligned with future kindergarten cohorts, forecasts of kindergarten enroliment
remain close to their 2022-23 level due to the assumption that the K-to-birth ratio will gradually
recover to 0.83.

Figure 12 illustrates how different rates of population growth and K-to-birth ratios may result in
divergent scenarios of future kindergarten enrollment. The number of future births differs slightly
between the low, middle, and high scenarios based on the population of women in child-bearing
ages; adjusting the K-to-birth ratios amplifies the differences in kindergarten enroliment. In the low
scenario the ratio increases only slightly to 0.78 in 2023-24 and then stabilizes at 0.79 in 2024-25
and beyond. The lower ratio and smaller population in child-bearing ages results in between 62 and
145 fewer kindergarten students each year, significantly impacting the K-12 totals over the long
run. Conversely, the high forecasts of 62 to 118 more kindergarten students each year result from a
larger population and a forecast ratio of 0.82 in 2023-24 increasing to 0.86 in 2027-28 and
beyond.

Grade Progression Ratios

The progression of students from one grade to the next is a significant determinant of future
enrollment, and therefore plays a significant role in FLO’s forecasting process. FLO assesses how
cohort sizes change over time by calculating GPRs—the ratio of enroliment in a specific grade in a
given year to the enroliment of the same age cohort in the previous year. For instance, if 100
kindergarteners in 2017 were to become 105 1st graders in 2018, the GPR would be 1.05. GPRs
quantify how cohort sizes change as students progress to subsequent grades, by considering that
not all students advance to the next grade and that new students join existing cohorts. A GPR value
greater than 1.00 indicates that the student cohort increased in size from one grade to the next.
Such a result may be due to students moving into the district or students choosing to transfer into
the district from other districts or nonpublic schools. Conversely, a GPR value less than 1.00
indicates that the student cohort decreased in size from one grade to the next. This may be due to
students moving out of the district, students choosing to transfer to other districts or nonpublic
schools, or students not advancing to the next grade.

Figure 13 depicts the GPRs for all K-12 students enrolled in the District from 2017-18 to 2022-23.
The highest GPRs are typically seen in the transitions from kindergarten to 1st grade and from 8th to
9th grade, likely due to small net gains from students previously enrolled at private schools. The
lowest GPRs are from 10th to 11th grade when some students leave traditional schools for
alternative programs or Early College, neither of which are included in the historical or forecast
enroliment. Elementary grades often gain enroliment from net migration of families into the district,
reflected in GPRs slightly above 1.00. The final three columns in Figure 13 show our assumptions for

-
-
R:\F2486.01 Beaverton School District\001_2023.09.14 Forecast Memo\BSD 2023-24 to 2032-33 Enrollment -';{{“ FL

Forecasts Memo.docx - Analytics

19



Robert McCracken Project No. F2486.01.001
September 14, 2023 Page 6

future GPRs in the middle scenario enroliment forecast. Most are based on the 3-year pre-COVID
average, with slightly higher rates for cohorts entering 1st, 3rd, 11th, and 12th grades influenced by
2021-22 and 2022-23 observations.

District-wide Enrollment Forecasts

As shown in Figure 14, district-wide enrollment under the middle scenario is forecasted to decrease
from 36,676 in 2022-23 to 32,915 in 2032-33. The largest decreases, averaging 508 students
per year, occur in the first five years of the forecast. After 2027 -28, losses continue for the
remaining five years of the forecast horizon, but at a smaller average of 245 per year.

From the grade group perspective (Figures 15 and 16), ES enroliment losses averaging 220 per year
are expected through 2027 -28 due to the downturn in births that has been observed in the district
and throughout Oregon and the U.S. Relatively stable ES totals follow for the remainder of the
forecast. MS and HS enrollments are expected to decline throughout the 10-year forecast horizon,
largely due to the current smaller cohorts entering each grade group as comparatively larger cohorts
advance through and out of the system. The shading in Figure 16 shows that 2022-23 enrollment in
each HS grade was significantly larger than the enroliment in each ES grade. The cohorts in grades
K-3in 2023-24 are expected to grow over the following nine years due to migration and a net gain
in families opting into public schools in 1st and 9th grades, but they arrive in HS as a much smaller
group than the cohorts preceding them.

Low and high scenario forecasts are presented by individual grade in Figures 18 and 19. As in the
middle scenario, both alternatives show decline across ES, MS, and HS grades over the 10-year
horizon. ES losses in the high forecast are minor, but HS losses are still large, due to the size of birth
cohorts. The high scenario assumes higher GPRs and K-to-birth ratios due to in-migration of families
with children, while the lower GPRs and K-to-birth ratios could result from a severe recession and
slowing demand for housing.

Individual School Enrollment Forecasts

Figure 17 shows enroliment forecasts for the District’s schools, based on 2023-24 boundaries and
grade configurations. Among K-5 schools, a boundary change results in an enroliment increase at
Findley and decrease at Bonny Slope in 2023-24, the first year of the forecast. The other significant
ES change in 2023-24 occurs at Sato, where many new SF homes have recently been completed.
Sato is expected to continue to grow until at least 2027 -28. Hazeldale ES grows throughout the 10-
year forecast period due to the current and planned residential development within its AA. Nearly all
of the District’s other K-5 schools are expected to enroll fewer students in 2032-33 compared with
2022-23. Similarly, Highland Park MS and Stoller MS gain students from development in South
Cooper Mountain and North Bethany, respectively, while other middle schools lose enrollment.
Enroliment at Mountainside HS remains relatively stable while other high schools experience net loss
from their current relatively large enroliments.

Methodology

District-wide Population and Enrollment Forecasts

To prepare the 10-year forecasts from 2023-24 to 2032-33, FLO forecasts births through 2026-
27. The birth forecasts depend on population forecasts by age and sex and age-specific birth rates
for women of childbearing age. Birth rates estimated for 2020 resulted in a total fertility rate (TFR)
estimate of 1.33, having declined from 1.79 in 2010. Based on the long-term trend and a downturn
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in births observed in 2022, TFR is expected to decline further, to 1.26 in 2030.1 Cohort change
ratios (CCRs) based on historical trends are used to forecast 2030 population age 10 and older by
five-year age group and sex.2 Forecasts of population under age 10 in 2030 based on ratios of
population to births are added, resulting in 2020 to 2030 population growth of 24,356 in the low
scenario, 30,794 in the middle scenario, and 37,203 in the high scenario, compared with 35,950
between 2010 and 2020.

The link between our population forecast and the district-wide school enroliment forecast occurs at
kindergarten, where we use the forecast of births through 2026-27 and the K-to-birth ratios
described previously in the Historical Births and Kindergarten Enroliment section (within Enroliment
Forecasts - Detailed Results). Forecasts for most grades use GPRs based initially on the three-year
pre-COVID average (school years 2017-18, 2018-19, and 2019-20). GPRs embed implicit
assumptions about the level of net migration and movement between traditional public schools and
private schools, charters, home schooling, and alternative public programs.

Forecasts of Students by Residence

Forecasts of BSD students by residence consistent with the district-wide middle scenario forecast
are prepared before individual school forecasts. They are geographically top-down; forecasts for
larger areas are completed first, followed by forecasts for smaller areas that must match their parent
geographic area. The number of BSD students residing within the district boundary accounts for over
99 percent of BSD enrollment. Out-of-district residents are subtracted from district-wide enroliment
to establish resident forecasts of BSD students by year and grade. These forecasts are allocated to
the six HSAAs. Once the HSAA forecasts are completed, they are allocated to ESAAs or ESAA parts
within each HSAA.

Our baseline district-wide forecasts implicitly include new residential development by using GPRs
that are similar to long-term historical averages. The implication is that future development will have
an impact on enroliment similar to the impact of past development. More explicit information about
future housing growth and expected student yields based on the GPRs presented in Figure 6 are
used in our forecasts of where students will reside within the district. The enroliment impact is
allocated to future school years based on expected completion and occupancy. For example, an
apartment building currently under construction may house students by the next school year, while
large developments that are planned but not yet approved are not expected to be completed and
occupied until later in the forecast horizon and may be built in phases over a period of several years.
Students in new housing are added to initial forecasts, which are based on historical kindergarten
shares and GPRs for HSAAs and ESAAs. The adjusted forecasts are then controlled to forecasts for
the parent geographic area.

Forecasts for Individual Schools

More than 3,000 BSD students are enrolled in Option Schools at the MS and HS levels, or at FLEX
Online School serving all grades. These schools do not have attendance areas, thus are not linked to
the forecasts of students by residence. Because the Option Schools have relatively stable
enrollment, their future enroliments are assumed to remain very close to their 2022-23 level.
Forecasts for these non-AA schools are prepared before the neighborhood school forecasts and

1TFR is the number of children that would be born to a woman over her child-bearing years, based on age-specific birth
rates at a given time.

2 Baker, Jack, David A. Swanson, Jeff Tayman, and Lucky M. Tedrow. Cohort change ratios and their applications. Springer
International Publishing, 2017.
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aggregated to non-AA totals by grade and year, which are subtracted from the district-wide forecasts,
resulting in control totals for neighborhood schools.

Initial forecasts for each ES have two components, their resident enroliment and non-resident
enrollment. Six of the 34 have had or will have boundary changes in 2019, 2022, or 2023, and have
a third component to account for areas added or subtracted from their AAs. For resident enroliment
and for the boundary change areas, incoming kindergarten classes are based on expected shares of
the resident kindergarten averaged over the four years of 2017-18, 2018-19, 2019-20, and
2022-23. Initial resident forecasts for grades 1-5 use GPRs unique to each school and grade using
formulas based on an average of the same four years as the kindergarten shares, with students
added from the same housing adjustment as the resident forecasts. Each kindergarten share and
GPR is reviewed and adjusted if necessary to account for outliers that may influence the average
rates. Initial nonresident kindergarten forecasts use an average of the three most recent years, and
initial nonresident forecasts for grades 1-5 use GPRs with adjustments to maintain relatively stable
nonresident K-5 totals. After the initial resident and non-resident forecasts are combined, they are
controlled to match the district-wide forecasts minus the non-AA school forecasts by grade.

Initial forecasts for the District’s neighborhood secondary schools also have resident and
nonresident components. Resident forecasts for entry grades 6th and 9th use GPRs applied to
feeder 5th and 8th grade classes and subsequent grades use GPRs based on historical observations
by school and grade. Because of the 2021 MS boundary changes, long term average GPRs may not
be reliable; each school’s share of its AA residents is monitored, and GPRs may be adjusted to
ensure relatively stable forecast shares. As an example, 70 percent of grade 6-8 students residing
in the Five Oaks MSAA attended Five Oaks MS in 2022-23. The initial forecast for 2032-33 also
assigns 70 percent of AA residents to Five Oaks. Adjustments for future housing development used
in the AA residing forecasts are also included in the initial MS and HS resident forecasts, in the
proportion based on each school’s share of its AA residents. In the Five Oaks example, 70 percent of
the students added to the AA residing forecast would also be added to the school forecast.
Nonresident forecasts for secondary schools use assumptions for entry grades and GPRs that keep
nonresident enroliment close to its 2022-23 level at each school. After the initial resident and non-
resident forecasts are combined, they are controlled to match the district-wide forecasts minus the
non-AA school forecasts by grade.

Data Sources
FLO used the following data sources to inform the enrollment forecasts:

Decennial Census and American Community Survey, U.S. Census Bureau

Birth data, Oregon Health Authority

Population estimates and forecasts, Portland State University Population Research Center
Enroliment data, Beaverton School District

Land use data, Washington County and City of Beaverton

Interviews, Jana Fox and Brian Martin, City of Beaverton

Spatial data including housing characteristics, Metro’s Regional Land Information System

Accuracy

Enroliment projections and forecasts are expected values based on assessment of current and past
data, and as such, should be considered as just one of several planning tools, rather than absolute
numbers for the allocation of future resources. Unlike measurable data, such as the results of a
survey, projections and forecasts do not allow for the estimation of a confidence interval to measure

-
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accuracy. The best way to measure error is to compare actual enrollment with previously prepared
projections or forecasts that were conducted using similar data and methodologies. Finally, when
considering confidence and accuracy, the appropriate use of projections and forecasts includes an
understanding that there is likely to be some degree of variation from the anticipated values. It is
important that stakeholders monitor and manage the changing conditions that will affect future
populations, and that projections or forecasts be updated either at a regular frequency, or when
deviation of actual enrollment from the projections or forecasts is significant.

- -
-
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Figure 1: District Overview
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Figure 2: Student Density
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Figure 3: County, District, and City Population: 2000 to 2020

Average Annual Growth

2000 2010 2020 2000-2010 2010-2020
Beaverton School District 214,745 255,082 291,739 1.7% 1.4%
Beaverton city (part) 74,981 88,350 96,059 1.7% 0.8%
Hillsboro city (part) 4,416 7,224 10,617 5.0% 3.9%
Portland city (part 1,015 969 1,100 -0.5% 1.3%
Tigard city (part) 7,273 7,394 9,685 0.2% 2.7%
BSD Unincorporated Area 127,060 151,145 174,278 1.8% 1.4%
Washington County 445,342 529,710 600,372 1.8% 1.3%

Figure 4: Beavertion SD Population by Age Group: 2000 to 2020

Average Annual Growth

2000 2010 2020
2000-2010 2010-2020

Total Population 214,745 255,082 291,739 1.7% 1.4%
Age 18 and over 158,779 191,464 227,234 1.9% 1.7%
Under age 18 55,966 63,618 64,505 1.3% 0.1%
Under age 5 16,356 18,046 15,991 1.0% -1.2%
Age 5to 17 39,610 45,572 48,514 1.4% 0.6%

Under 18 share of total 26% 25% 22% - -

Figure 5: Washington County Population Forecasts

July 1,2020 | July 1,2030 | July 1,2040 | Average Annual Growth
Forecast Forecast Forecast 2020-2030 2030-2040
Washington County 608,124 694,830 786,487 1.3% 1.2%

Figure 3 and 4 source

U.S. Census Bureau, 2000, 2010, and 2020 Censuses.

Figure 5 source

Portland State University, Population Research Center, June 2020. Forecasts prepared before 2020 Census results were

published.
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Figure 6: Student Generation Rates

2022-23 Beaverton $.D. K-12 Students per Housing Unit Built 2017-2021

Housing Type K-5 6-8 9-12 K-12 Total
Single-family 0.32 0.15 0.13 0.60
Detached 0.35 0.17 0.14 0.66
Attached'” 0.25 0.10 0.10 0.45
Multifamily® 0.07 0.03 0.03 0.13
Market-rate apartments 0.03 0.01 0.01 0.06
Affordable apartments'© 0.17 0.08 0.06 0.31
Condominiums 0.05 0.04 0.02 0.11

Notes

(a) Attached homes, or detached homes on lots smaller than 2,750 square feet.

(b) Excludes senior housing.

(c) Income-restricted developments identified in RLIS affordable housing inventory.

Source

FLO Analytics analysis of BSD 2022-23 student data and Metro's Regional Land Information System (RLIS) data.



Figure 7: Residential

Development
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Figure 8: Current and Planned Residential Development (page 1 of é)

Total . . Elementary . .
MaplID Development Name Type Units Status/Timeline school Middle School High School
under construction and expected to . . .
1 Abbey Woods SFD 99 be occupied affer fall 2023 Springville ES Stoller MS Westview HS
. . under construction and expected to Meadow Park
2 Aloha Family Housing . 82 be occupied affer fall 2023 Beaver Acres ES MS Aloha HS
3 Bernhardt Farms SFD | 45 permﬁr’rec! but not yet under Hazeldale ES Mountain View Aloha HS
construction MS
4 Bethany Creek Falls Phase 7 SFA | 24 permﬁr’rec! but not yet under Sato ES Stoller MS Westview HS
construction
5  |Bethany Crossing Phase 2 & 3 SFA| a7 |underconstruction and expectedto ¢\ e Stoller MS Westview HS
be occupied after fall 2023
6 Bethany Crossing Phase 2 & 3 (pt SEA| 37 under con.s’rruc’non and expected to sato ES Stoller MS Westview HS
2) be occupied after fall 2023
7 Blackbird Farms MF . 369 |approved but not yet permitted Hazeldale ES rl:l/{ghlond Park Mountainside HS
under construction and expected to
8 Bonny Slope Estates SFD | 36 be occupied affer fall 2023 Bonny Slope ES |Tumwater MS  [Sunset HS
9 Cedcr.HnIs Apts (Cedar Hill 401 |approved but not yet permitted Ridgewood ES [Cedar Park MS |Beaverton HS
Shopping Ctr)
10 Cedar Hills Apts Addition 11 |approved but not yet permitted Ridgewood ES [Cedar Park MS |Beaverton HS
1 Cedar Hills Aptfs (1679 SW Marlow 087 application submitted but not yet Ridgewood S |Cedar Park MS |Beaverfon Hs
Ave) approved
12 Cooper Mtn Apts 118 permVr’reo! but nof yet under Hazeldale ES Highland Park Mountainside HS
construction MS
. under construction and expected to |_.
13 Deer Fern Ridge Sub SFD 23 be occupied after fall 2023 Findley ES Tumwater MS  [Sunset HS
14 Fox Hollow Subdivision SED | 241 |approved but not yet permitted Hazeldale ES g{?hlond Park Mountainside HS
under construction and expected to [Scholls Heights .
15 Goldcrest Apts . 75 be occupied affer fall 2023 ES Conestoga MS  |Mountainside HS
16 Heritage Grove SFD 40 |approved but not yet permitted Beaver Acres ES micdow Park Aloha HS
17 Hosford Farms Terra Collection SFD | 128 under COH.STI‘UCTIOH and expected fo Sato ES Stoller MS Westview HS
be occupied after fall 2023
18 Hosford Farms Vista Collection SFD | 117 under COH.STI‘UCTIOH and expected fo Sato ES Stoller MS Westview HS 29
be occupied after fall 2023




Figure 8: Current and Planned Residential Development (page 2 of 6)

Total . . Elementary . .
MaplID Development Name Type Units Status/Timeline school Middle School High School
. under construction and expected to Meadow Park
19 Jenkins Road Apts 22 be occupied after fall 2023 Barnes ES MS Beaverton HS
20 Modera Beaverton Broadway 312 under con;’rruc’non and expected to Raleigh Hills ES  [Whitford MS Beaverton HS
Apfs be occupied after fall 2023
. . under construction and expected to . . .
21 Modera Raleigh Hills Apts 270 be occupied after fall 2023 Raleigh Hills ES  |Whitford MS Beaverton HS
22 |NW 174th Subdivision SFD| ¢ |OPPlicationsubmittedbutnotyet g 4, o ks Five Oaks MS  [Westview HS
approved
23 |NW Kaiser Rd Mixed Use g |Under construction and expected o ¢ ) g Stoller MS Westview HS
be occupied after fall 2023
24 Noyes Mountain View Ridge SED | 40 [pre-application égCOb Wismer Stoller MS Sunset HS
25 Panzer Redev MF 348 application submitted but nof yef Beaver Acres ES Meadow Park Aloha HS
approved MS
26 Panzer Redev SFA SFA | 62 application submitted but nof yef Beaver Acres ES Meadow Park Aloha HS
approved MS
27 |Panzer Redev SFD SFD | 123 |oPplicationsubmitted butnotyet g (o acres £s|MEATOW PArK A 1oha Hs
approved MS
28 Peterkort MF 1800 |approved but not yet permitted \V/\?:\it golohn Cedar Park MS |Beaverton HS
29 REACH Elmonica 81 application submitted but nof yef Beaver Acres ES Meadow Park Aloha HS
approved MS
30 Rembold Elmonica Mixed Use 257 application submitted but nof yef Beaver Acres ES Meadow Park Aloha HS
approved MS
Ridge at South Cooper Mountain under construction and expected to Highland Park .
31 SFD SFD | 81 be occupied affer fall 2023 Hazeldale ES MS Mountainside HS
. . under construction and expected to .
32 Ridgeline at Bethany SFD | 192 be occupied after fall 2023 Sato ES Stoller MS Westview HS
South Cooper Mountain Main under construction and expected to Highland Park .
33 Street Apts 84 be occupied after fall 2023 Hazeldale ES MS Mountainside HS
34 SW 158th Apfts 48 |pre-application Beaver Acres ES micdow Park Aloha HS
35 Scholls Ferry Apts 96 application submitted but not yet scholls Heights Conestoga MS  |Mountainside HS
approved ES
34 Scholls Heights at South Cooper 214 under construction and expected to Hazeldale ES Highland Park Mountainside @

Mtn Apts

be occupied after fall 2023

MS




Figure 8: Current and Planned Residential Development (page 3 of 6)

MaplID Development Name Type L?::; Status/Timeline Elesrzn:::ry Middle School High School
37 IS\ACT:osllsxeigh’rs at South Cooper SEA | 187 Ere\doeéccuo;ise:r;uggoe?fooﬂdQOeQx:Spec‘red fo Hazeldale ES T/Ehlond Park Mountainside HS
38 /S\ACT:Oslls[l)_'eighTS at South Cooper siD | 476 Ere\doeéccuo;ise:r;uggoe?fooﬂdQOeQx:Spec‘red fo Hazeldale ES T/Ehlond Park Mountainside HS
39 |Scholls Valley Heights SFD SED | 146 Ere‘doeéffgsezuggoe? Sﬂg&’fecm ' |Hazeldale ES :'/Ehlc'”d Park | Mountainside Hs
40 |Scholls Valley Heights SFA SED| 99 Ere‘doecr;j’;z;“gg‘;? fzﬂ2§2x3peded ' |Hazeldale ES :’Eh"’”d Park” | Mountainside Hs
4] Heights at Cooper Mountain SFD | 198 Lérewdoecrccuopr}se’r;uggz?focﬂd2§2x3pecfed fo E(S:holls Heights Conestoga MS |Mountainside HS
42 Vineyard at Cooper Mountain SFD | 228 Egdféffgizéuggo;fooﬂdQOeQx:speded fo Hazeldale ES T/Ehlond Park Mountainside HS
43 Vineyard at Cooper Mountain SFA | SFA 69 Lér;doecrccuopnise’r;ug’gc:fccrl:dQOeQx:Spec’red fo Hazeldale ES T/Ehlcnd Park Mountainside HS
44 Walker Rd Intergen Housing 60 ggglrig\?eﬂgn submitted but not yet McKinley ES Five Oaks MS Westview HS
45 Westgate & Hall Mixed Use 248 |pre-application \E/\éillicm Walker Cedar Park MS |Beaverton HS
Ng:]sr:(;gn North Bethany Crest Attached SFA 84 Egdfégquzgugjofgf 2r2)d23e xpected fo Sato ES Stoller MS Westview HS
N;’:] sr:ngn Creekview Ridge Phase 2 and 3 SED | 41 Ere\doeéccuopnise:r;ug’;iofg”02rgd23expec‘red fo Bonny Slope ES [Tumwater MS  |Sunset HS
Ng;srzzvgn SRli:i\ge at South Cooper Mountain sEa| 29 Ere\doeéccuo;ise:r;ug’;iofg”c12rgd23expec‘red fo Hazeldale ES T/Ehlond Park Mountainside HS
Ng:]sr:(;gn Trillium Woods phase 2 SFD 24 Ere\doeéccuopnise:r;uggoe?fooﬂdQOeQx:spec‘red fo Beaver Acres ES mscdow Park Aloha HS
Ng:frz‘;vg” Finnley Woods SED | 24 Ere‘doeéff;:ggj‘?glf’zrgz;xpeded " |soringvile ES |Stoller Ms Westview HS
Notshown | cedar Canyon D | 22 | o om0 1© |Hozeldaie s [\ VI |ajona ks
Ng:]sr:(;gn Riverside at Beaverton Creek SFD | 22 Ere\doeéccuopnise:r;ug’;iofg”02rgd23expec‘red fo Beaver Acres ES mscdow Park Aloha HS
Ng:]sr:(;gn Sonny Place SFD 21 Ere\doeéccuopnise:r;uggoe?fooﬂdQOeQx:spec‘red fo Beaver Acres ES mscdow Park Aloha HS
Nggsr:(;vgn Northridge Commons Sub SFD| 19 |approved but not yet permitted Hazeldale ES msoun’rcin View | Aloha Hs 31




Figure 8: Current and Planned Residential Development (page 4 of é)

Total . Elementary . .
MaplID Development Name Type Units Status/Timeline school Middle School High School
Not shown Blanton Crossing Townhomes SEA 18 application submitted but not yet Kinnaman ES Mountain View Aloha HS
on map approved MS
Not shown Blanton Townhomes SFA 16 application submitted but not yet Kinnaman ES Mountain View Aloha HS
on map approved MS
Not shown Amaya's Corner SFD 16 permﬁ’rec! but not yet under Raleigh Park ES [Whitford MS Beaverton HS
on map construction
Not shown | . . under construction and expected to .
on map Ridgeline Attached SFA 16 be occupied after fall 2023 Sato ES Stoller MS Westview HS
Not shown . . under construction and expected to Highland Park .
on map Serenity View SFD 16 be occupied by fall 2023 Cooper Mtn ES MS Mountainside HS
Ng:]s'r:f}\gn SW Center St Apts . 15 |approved but not yet permitted \E/\éllllom Walker Cedar Park MS |Beaverton HS
Not shown |+ ... under construction and expected to Meadow Park
on map Trillium Woods phase 1 SFD 15 be occupied affer fall 2023 Beaver Acres ES MS Aloha HS
Not shown Gassner Woods SED 15 permﬁ’rec! but not yet under Hazeldale ES Mountain View Aloha HS
on map construction MS
Not shown Estates at Leahy Park SFD 14 permﬁ’rec! but nof yet under W.eST Tualatin Cedar Park MS |Beaverton HS
on map construction View ES
Not shown . S Aloha Huber Mountain View
on map Henderson Ridge . 14 |pre-application Park K8 MS Aloha HS
Ng:]s'r:f}\gn 18295 SW Farmington Sub SFA 13 |approved but not yet permitted Kinnaman ES msoun’rcun View Aloha HS
Ng:]s'r:f}\gn Pacific Ave Apfts . 13  |approved but not yet permitted Raleigh Hills ES  [Whitford MS Beaverton HS
Not shown . . permitted but not yet under . Mountain View
on map Quinns Kingdom SFD 13 construction Kinnaman ES MS Aloha HS
Not shown . under construction and expected to .
on map April Crest SFD 13 be occupied by fall 2023 Cedar MIll ES Tumwater MS  [Sunset HS
Not shown . application submitted but not yet Aloha Huber Mountain View
on map Heritage Commons 12 approved Park K8 MS Aloha HS
Ng:]s'r:f}\gn 9th & Hall Quadplex 12 |pre-application Raleigh Hills ES  |Whitford MS Beaverton HS
Not shown o under construction and expected to . .
on map Hawaii Kai Apts 12 be occupied by fall 2023 Raleigh Park ES [Whitford MS Beaverton HS
N;’:]Srzzvgn Puffin Lane Subdivision SFD| 11 |approved but not yet permitted E(S:holls Heights Conestoga MS |Mountainside 38




Figure 8: Current and Planned Residential Development (page 5 of 6)

Total . . Elementary . .

MaplID Development Name Type Units Status/Timeline school Middle School High School
Not shown | . under construction and expected to Mountain View

on map Rigert Commons SFD 11 be occupied after fall 2023 Errol Hassell ES MS Aloha HS
Not shown under construction and expected to .

on map Bauer Homestead SFD 11 be occupied by fall 2023 Terra Linda ES  [Tumwater MS  |Sunset HS
Notshown |y et Slope Cottages Middle sea| 10 |GPplicationsubmitted butnotyet g i porkEs [Whitford M |Beaverton Hs
on map approved
N;’:]Sr:(;gn Hall Blvd Apts . 10 [approved but not yet permitted Vose ES Whitford MS Southridge HS
N;’:]Sr:(;gn Thompson Rd Sub SFD 10 |approved but not yet permitted Findley ES Tumwater MS  [Sunsetf HS
Not shown . - under construction and expected to .

on map Deer Hill Subdivision SFD 10 be occupied after fall 2023 Cedar MIll ES Tumwater MS  [Sunset HS
Not shown Murray Row Townhomes SFA 10 permﬁr’rec! but not yet under Chehalem ES Mountain View Mountainside HS
on map construction MS
Not shown . under construction and expected to [Wiliam Walker

on map Lynnridge Estates SFD 10 be occupied by fall 2023 ES Cedar Park MS  [Beaverton HS
Notshown |y -Daniel Village sfp| o |Gpelication submitfed buf not yet Bonny Slope ES [Tumwater MS  |Sunset HS

on map approved
N;’:]Sr:(;gn Farmingfton Apts . 9 |approved but not yet permitted Chehalem ES  |Cedar Park MS |Beaverton HS
Ng:f;‘;g” Riverside at South Ridge Park SED| 9 |approved but not yet permitted Hiteon ES Conestoga MS |Southridge HS
Notshown | ) ey Creek Nnood Mixed Use . g [|cpplicationsubmitfedbutnotyet — lo 4 ie e Istoller Ms Westview HS
on map approved
ol hon | Woods Rose Subdivision SFD| 8 |approved but not yet permitted  [Montclair S [Whitford MS  |Southridge HS
Not shown under construction and expected to . . .

on map Garden Terrace SFD 8 be occupied affer fall 2023 Montclair ES Whitford MS Southridge HS
N;’:]Sr:(;gn NW Dale Townhomes SFA 7 |approved but not yet permitted Terra Linda ES  [Tumwater MS  [Sunset HS
N;’:]Sr:(;gn Laidlaw Meadow SFD 7 |approved but not yet permitted Bonny Slope ES [Tumwater MS  |Sunset HS
N;’:]Sr:(;gn NW 174th at Lonerock SFD 7 |approved but not yet permitted Bethany ES Five Oaks MS Westview HS
Not shown Blanton Meadows 2 SED 6 application submitted but not yet Kinnaman ES Mountain View Aloha HS 33
on map approved MS




Figure 8: Current and Planned Residential Development (page 6 of 6)

Total . . Elementary . .

MaplID Development Name Type Units Status/Timeline school Middle School High School
Nggsr:(;vgn Blue Spruce Lane SFD 6 |approved but not yet permitted Beaver Acres ES msodow Park Aloha HS

Not shown under construction and expected to . . .

on map Taylors Meadows SFD 6 be occupied affer fall 2023 Montclair ES Whitford MS Southridge HS
Nggsr:(;vgn Pheasant Lane Subdivision SFD 5 |approved but not yet permitted Beaver Acres ES msodow Park Aloha HS
Ns;sr:(;vgn Danchock Subdivision SFD 4 |approved but not yet permitted Cedar MIll ES Tumwater MS  [Sunset HS
Notes

MF = multifamily

SFA = single-family attached
SFD = sigle-family detached
Plans are subject to change; not all information has been verified to reflect latest status or plans. Completion dates are approximate.

Source

Information gathered by Beaverton School District and FLO Analytics from city and county planning departments and other sources.
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Figure 9: Historical Enroliment by Grade

Grade 2017-18|2018-19( 2019-20| 2020-21 | 2021-22 | 2022-23 [2017-18 to 2022-23
K 2,876 2,774 2,909 2,415 2,569 2,437 -439
1 2,781 2,949 2,846 2,782 2,638 2,659 -122
2 2,986 2,839 2,975 2,705 2,787 2,625 -361
3 2,994 2,987 2,845 2,815 2,680 2,782 -212
4 3.089 3.023 3,001 2,703 2,808 2,709 -380
5 3,076 3,100 3.051 2,897 2,721 2,795 -281
) 3,134 3.095 3,137 2,981 2,930 2,744 -390
7 3,142 3,142 3,090 3,030 2,977 2,859 -283
8 3,078 3,142 3,120 3,008 3.015 2,956 -122
9 3,161 3.166 3,222 3.199 3,112 3.060 -101
10 3,009 3,148 3.168 3,155 3,134 3.110 101
11 2,793 2,820 2,946 2,944 2,980 2,964 171
12 2,734 2,706 2,777 2,868 2,997 2,976 242
District-wide Total| 38,853 | 38,891 | 39,087 | 37,502 | 37,348 | 36,676 -2,177

Source

Beaverton School District October 2017-18 to 2022-23 enrollment (headcount) by grade. Does not
include SPED, SP, AP, or Early College, or Non-State Programs. Includes General Education students from
outside the district. Does not include two Charters: Arco Iris & Hope Chinese. The lowest and highest
enrollment values per school are highlighted blue and orange, respectively.
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Figure 10: Historical Enrolilment by School and Grade Group

(page 1 of 3)

School Name 2017-18|2018-19 [ 2019-20| 2020-21 | 2021-22 | 2022-23 |2017-18 to 2022-23
Aloha Huber Park K8 741 743 714 646 674 725 -16
Barnes ES 621 634 590 526 513 478 -143
Beaver Acres ES® 702 623 708 671 677 727 25
Bethany ES 530 534 528 447 375 429 -101
Bonny Slope ES 638 650 655 573 608 683 45
Cedar Mill ES 418 428 428 368 375 356 -62
Chehalem ES 476 471 459 413 367 372 -104
Cooper Mtn ES 505 469 461 383 401 392 -113
Elmonica ES'® 714 757 550 466 433 418 -296
Errol Hassell ES 466 441 426 340 341 355 -111
Findley ES 726 685 636 539 476 527 -199
Fir Grove ES 447 385 387 348 335 362 -85
Greenway ES 353 332 318 301 299 273 -80
Hazeldale ES 430 440 467 420 393 412 -18
Hiteon ES 646 638 634 536 492 477 -169
Jacob Wismer ES 755 725 727 658 570 592 -163
Kinnaman ES 665 630 599 535 494 460 -205
McKay ES 280 283 269 262 243 249 -31
McKinley ES 603 575 634 588 566 628 25
Montclair ES 331 307 319 254 277 283 -48
Nancy Ryles ES 576 642 630 516 498 507 -69
Oak Hills ES 548 552 551 464 504 485 -63
Raleigh Hills K8 383 371 359 290 278 280 -103
Raleigh Park ES 369 353 332 316 312 299 -70
Ridgewood ES 414 399 410 331 362 371 -43
Rock Creek ES 573 578 516 418 420 431 -142
Sato ES® 502 596 649 651 698 762 260
Scholls Heights ES 516 521 571 570 577 619 103
Sexton Mountain ES 495 526 511 447 441 440 -55
Springville K8®! 594 643 724 695 581 727 133
Terra Linda ES 360 332 349 287 271 258 -102
Vose ES 617 647 693 682 665 694 77
West Tualatin View ES 353 331 336 266 292 305 -48
William Walker ES 455 431 487 449 467 503 48
FLEX Online School N/A N/A N/A 661 928 128 128
K-5 Total 17,802 | 17,672 | 17,627 | 16,317 | 16,203 | 16,007 -1,795
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Figure 10: Historical Enrolilment by School and Grade Group

(page 2 of 3)

School Name 2017-18(2018-19|2019-20| 2020-21 | 2021-22 | 2022-23 [2017-18 to 2022-23
Cedar Park Ms' 872 931 911 816 439 454 -418
Cedar Park SUMMA@ 93 65 30 N/A N/A N/A 93
Conestoga Ms' 959 964 975 878 838 769 -190
Five Oaks MS'® 831 785 833 777 731 749 -82
Highland Park MS'® 820 794 750 678 682 635 -185
Highland Park SUMMAY [ 76 54 27 N/A N/A N/A 76
Meadow Park MS®! 682 668 677 629 586 596 -86
Meadow Park SUMMA®[ 128 126 157 182 93 85 -43
Mountain View MS'© 811 888 853 781 874 867 56
Stoller MS'© 1,090 | 1,162 | 1,226 952 693 636 -454
Stoller SUMMA®! 394 352 334 437 326 266 -128
Tumwater Ms© N/A N/A N/A N/A 662 760 760
Tumwater SUMMA® N/A N/A N/A N/A 203 219 219
Whitford MS'® 608 607 614 590 660 678 70
Whitford SUMMA(®! 81 85 92 120 98 11 30
Aloha Huber Park K8 180 183 179 176 175 167 -13
Raleigh Hills k8" 167 160 163 154 75 27 -140
Springville k8" 177 178 160 161 86 40 -137
ﬁ‘:lsc gggﬁi’ﬂgak) 348 338 338 335 324 323 25
SH::(';Q' i_'? SdQ)S(gC]'ences 377 | 376 | 372 | WA | NA | NA 377
g‘;ig‘;:fﬁ'sé)cmo' of 1 482 481 479 474 473 455 27
Rachel Carson 178 182 177 175 175 179 1
Beaverton Academy of
Science and N/A N/A N/A 385 382 382 382
Engineering (BASE)"

FLEX Online School™ N/A N/A N/A 319 347 161 161
6-8 Total 9,354 | 9,379 | 9,347 | 9,019 | 8922 | 8,559 -795
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Figure 10: Historical Enrolilment by School and Grade Group
(page 3 of 3)

School Name 2017-18]2018-19|2019-20| 2020-21 | 2021-22 | 2022-23|2017-18 to 2022-23
Aloha HS 1,774 1,773 1,751 1,718 1,696 1,609 -165
Beaverton HS 1,644 1,513 1,469 1,508 1,425 1,430 214
Mountainside HS 873 1,350 1,787 1,701 1,721 1,715 842
Southridge HS 1,440 1,401 1,380 1,437 1,474 1,460 20
Sunset HS 2,068 2,019 1,971 1,953 1,947 1,903 -165
Westview HS 2,484 2,364 2,382 2,288 2,280 2,353 -131
Arts and Comm-
unication (ACMA) 336 361 368 372 369 370 34
Community School 161 151 128 106 90 130 -31
Health and Sciences

344 364 334 N/A N/A N/A -344
School (HS2)'¢ / / /
International School of 400 38] 348 303 384 432 30
Beaverton (ISB)
School of Science and

173 163 175 N/A N/A N/A -173
Technology (SST)'9 / / /
Beaverton Academy of
Science and N/A N/A N/A 456 446 441 441
Engineering (BASE)”"
FLEX Online School™ N/A N/A N/A 234 391 267 267
9-12 Total 11,697 | 11,840 | 12,113 | 12,166 | 12,223 | 12,110 413
District-wide Total 38,853 | 38,891 | 39,087 | 37,502 | 37,348 | 36,676 -2,177
Notes

(a) boundary change 2019

(b) boundary change 2022

(c) boundary change 2021

(d) SUMMA program phased out; grades 6-8 in 2017-18, 7-8 in 2018-19, grade 8 in 2019-20

(e) school opened 2021

(f) middle grades phase out; grades 6-8 in 2020-21, 7-8 in 2021-22, grade 8 in 2022-23

(g) school closed 2020

(h) school opened 2020

Source

Beaverton School District October 2017-18 to 2022-23 enroliment (headcount) by school and grade group. Does
not include SPED, SP, AP, or Early College, or Non-State Programs. Includes General Education students from
outside the district. Does not include two Charters: Arco Iris & Hope Chinese. The lowest and highest enrollment
values per school are highlighted blue and orange, respectively.
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Figure 11: District Resident Births and Kindergarten Enroliment

Forecasts —————»
Birth Year 11-12 12-13 13-14 14-15 15-16 16-17 17-18 18-19 19-20 20-21 21-22| 22-23 23-24 24-25 25-26 26-27
Births [ 3393 | 3432 | 3297 | 3274 | 3,401 | 3170 | 3,089 | 3014 | 2,933 | 2,911 | 2,820 || 2,874 | 2,903 | 2,933 | 2,962 | 2,991 |

Forecasts ————»

School Year ~ 17-18 18-19 19-20 20-21 21-22 22-23|23-24 24-25 25-26 26-27 27-28 28-29 29-30 30-31 31-32 32-33
Kindergarten | 2,876 | 2,774 | 2909 | 2,415 | 2,569 | 2,437 || 2,471 | 2,441 | 2,405 [ 2,416 | 2,341 | 2,386 | 2,410 | 2,434 | 2,458 | 2,482 |
Ratioto Biths 085 081 088 074 076 077 || 080 081 082 083 083 083 083 083 083 083

3,600

3,400

3,200
Birth Forecasts

3,000 I

2,800

2 600 K Forecasts

Births and K Enrollment

2,400

2,200
e Djstrict Births Kindergarten

2,000
Birth Year | 11-12 | 12-13 | 13-14 | 14-15 | 15-16 | 16-17 | 17-18 | 18-19 | 19-20 | 20-21 | 21-22 | 22-23 | 23-24 | 24-25 | 25-26 | 26-27

School Year | 17-18 | 18-19 | 19-20 | 20-21 | 21-22 | 22-23 | 23-24 | 24-25 | 25-26 | 26-27 | 27-28 | 28-29 | 29-30 | 30-31 | 31-32 | 32-33

Births to mothers residing within the district boundary from the Oregon Health Authority for 2011 to 2022 and historical and forecasted
students enrolled at district schools in the 2017-18 to 2022-23 school years, including students residing outside of the district boundary. Birth
cohorts are aligned with kindergarten cohorts (e.g., the 11-12 birth year represents births from September 2011 to August 2012, the 17-18
kindergarten year). The ratio is calculated by dividing each K enrollment by the births five years earlier (e.g., October 2017 K divided by 2011-
12 births). Births from 2023 to 2027, which inform K classes beginning with the 2028-29 school year, were forecasted based on projections of
women of childbearing age and estimated age-specific birth rates.
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Figure 12: Kindergarten Enrolilment and Ratio to Births

K Enroliment Forecasts e
Scenario 17-18 18-19 19-20 20-21 21-22 22-23| 23-24 24-25 25-26 26-27 27-28 28-29 29-30 30-31 31-32 32-33
Low | 2437 || 2409 2366 2317 2300 2228 2261 2280 2299 2318 2337 |
Ratio to Births 077 | 078 079 079 079 079 079 079 079 079 079
Middle | 2876 | 2,774 | 2909 | 2,415 | 2,569 | 2,437 || 2,471 | 2,441 | 2,405 | 2,416 | 2,341 | 2,386 | 2,410 | 2,434 | 2,458 | 2,482 |
Ratio to Biths ~ 0.85 0.81 088 074 076 077 | 080 081 08 08 083 08 083 083 083 083
High [2.437 2583 2502 2,464 2,474 2,425 2,483 2512 2,541 2,571 | 2,600
Ratio to Births 077 || 082 083 084 085 085 08 086 086 086 086
3,000
2,900
2,800
& 2700
=
O 2,600
[
LIl
c 2,500 -
o
O
5 2400
% D
O 2,300
£
2,200
2,100
=] OW Scenario == MMiddle Scenario = igh Scenario
2,000

17-18 18-19 1920 20-21 21-22 22-23 23-24 24-25 25-26 2627 27-28 28-29 29-30 30-31 31-32 32-33
School Year (October)
Historical kindergarten students attending District schools in the 2017-18 to 2022-23 school years, and FLO Analytics forecasts of kindergarten

enrollment under low, middle, and high scenarios. Ratios are calculated by dividing each K class by the historical and forecast live birth totals
five years earlier (e.g., October 2018 K divided by 2012-13 births).
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Figure 13: Grade Progression Ratios

Grade 2016-17 | 2017-18 | 2018-19 | 2019-20 | 2020-21 | 2021-22 | 3-year 2022-23 | 2023-24 | 2024-25

Progression to to to to to to pre-COVID 202‘;_2 4 20;:_2 5 20;;_33

Ratios 2017-18 | 2018-19 | 2019-20 | 2020-21 | 2021-22 | 2022-23 | Average | ‘* “ | o ©  ~ O | L o
K-1 1.011 1.025 1.026 0.956 1.092 1.035 1.021 1.026 1.026 1.026
1-2 0.989 1.021 1.009 0.950 1.002 0.995 1.006 1.006 1.006 1.006
2-3 0.983 1.000 1.002 0.946 0.991 0.998 0.995 0.998 0.998 0.998
3-4 1.003 1.010 1.005 0.950 0.998 1.011 1.006 1.006 1.006 1.006
4-5 0.993 1.004 1.009 0.965 1.007 0.995 1.002 1.002 1.002 1.002
5-6 1.018 1.006 1.012 0.977 1.011 1.008 1.012 1.012 1.012 1.012
6-7 0.997 1.003 0.998 0.966 0.999 0.976 0.999 0.999 0.999 0.999
7-8 0.986 1.000 0.993 0.973 0.995 0.993 0.993 0.993 0.993 0.993
8-9 1.025 1.029 1.025 1.025 1.035 1.015 1.026 1.026 1.026 1.026
9-10 0.989 0.996 1.001 0.979 0.980 0.999 0.995 0.995 0.995 0.995
10-11 0.933 0.937 0.936 0.929 0.945 0.946 0.935 0.945 0.945 0.945
11-12 0.973 0.969 0.985 0.974 1.018 0.999 0.976 0.996 0.996 0.996

Historical and middle scenario forecast grade progression ratios (GPR) based on District resident October enrollment. GPRs are

calculated as the ratio of enrollment in a specific grade in a given year to the enrollment of the same age cohort in the previous

year. For instance, 3000 kindergarteners becoming 3030 first graders would yield a GPR of 1.01. GPRs quantify how cohort sizes
change as students progress to subsequent grades by considering that not all students advance to the next grade and new
students join existing cohorts. A GPR value greater than 1.0 indicates that the student cohort increased in size from one grade to
the next. Conversely, a GPR value less than 1.0 indicates that the student cohort decreased in size from one grade to the next.
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Figure 14: District-wide Enrolilment Forecasts: Low, Middle, and High Scenarios

40,000
38,000
36,000
34,000

32,000
30,000

28,000 2017- 1 2018-  2019- 2020- 2021-  2022- 2023- 2024- 2025- 2026- 2027-

2028-  2029- 2030- 2031- 2032-
18 19 20 21 22 23 24 25 26 27

28 29 30 31 32 33

36,676 36,569 36,262 35,889 35,586 35,253 35,082 35,045 34,944 34,945 34,872
e )\\iddle 38,853 38,891 39,087 37,502 37,348 36,676 36,159 35,634 35,099 34,640 34,138 33,790 33,577 33,306 33,141 32,915
| O\V

36,676 35,725 34,943 34,211 33,659 32,893 32,359 31,957 31,5602 31,153 30,747

Beaverton School District October 2017-18 to 2022-23 enrollment and FLO 2023-24 to 2032-33 enroliment forecasts. Does not include Pre-Kindergarten/
Early Learning, Self-Contained Specialized Programs, Alternative Programs, Special Placement, or Early College. Does not include two Charters: Arco Iris &

e=mHigh

Hope Chinese.
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Figure 15: District-wide Enrolilment Forecasts by Grade Group: Middle (Preferred) Scenario

20,000
Forecasfts

17,500 \

15,000

12,500

10,000

7,500

5,000
2017-  2018-  2019- 2020- 2021- 2022- 2023- 2024- 2025- 2026- 2027- 2028- 2029- 2030- 2031- 2032-

18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33
e—K-5 17,802 17,672 17,627 16,317 16,203 16,007 15,778 15599 15,297 15165 14,908 14,854 14,790 14,782 14,835 14,901
(-8 | 9,354 9,379 9,347 9,019 8922 8559 8,410 8296 8387 8,231 8207 7,935 7859 7,702 7,669 7,612
012 11,697 11,840 12,113 12,166 12,223 12,110 11,971 11,739 11,415 11,244 11,023 11,001 10,928 10,822 10,637 10,402
Beaverton School District October 2017-18 to 2022-23 enrollment and FLO 2023-24 to 2032-33 enroliment forecasts. Does not include Pre-Kindergarten/Early

Learning, Self-Contained Specialized Programs, Alternative Programs, Special Placement, or Early College. Does not include two Charters: Arco lIris & Hope
Chinese.



Figure 16: Enrollment Forecasts by Individual Grade: Middle Scenario

Grade | 2022-23 | 2023-24 | 2024-25 | 2025-26 | 2026-27 | 2027-28 | 2028-29 | 2029-30 | 2030-31 | 2031-32 | 2032-33
K 2,437 2,471 2,441 2,405 2,416 2,341 2,386 2,410 2,434 2,458 2,482
1 2,659 2,500 2,535 2,504 2,467 2,478 2,401 2,447 2,472 2,497 2,521
2 2,625 2,675 2,515 2,651 2,519 2,482 2,493 2,416 2,462 2,487 2,512
3 2,782 2,620 2,670 2,511 2,546 2,515 2,478 2,489 2,412 2,458 2,483
4 2,709 2,798 2,635 2,686 2,526 2,561 2,530 2,493 2,504 2,426 2,472
5 2,795 2,714 2,803 2,640 2,691 2,531 2,566 2,535 2,498 2,509 2,431
6 2,744 2,828 2,746 2,836 2,671 2,723 2,561 2,696 2,565 2,628 2,639
7 2,859 2,743 2,826 2,745 2,834 2,670 2,722 2,560 2,595 2,564 2,527
8 2,956 2,839 2,724 2,806 2,726 2,814 2,652 2,703 2,542 2,577 2,646
9 3.060 3,034 2,913 2,795 2,880 2,798 2,888 2,722 2,774 2,609 2,645
10 3,110 3.046 3.020 2,899 2,782 2,867 2,785 2,875 2,709 2,761 2,597
1 2,964 2,940 2,879 2,855 2,740 2,630 2,710 2,633 2,718 2,561 2,610
12 2,976 2,951 2,927 2,866 2,842 2,728 2,618 2,698 2,621 2,706 2,550
K-5 16,007 15,778 15,599 15,297 15,165 14,908 14,854 14,790 14,782 14,835 14,901
6-8 8,559 8,410 8.296 8.387 8.231 8.207 7,935 7,859 7,702 7,669 7,612
9-12 12,110 11,971 11,739 11,415 11,244 11,023 11,001 10,928 10,822 10,637 10,402
Total 36,676 36,159 35,634 35,099 34,640 34,138 33,790 33,577 33,306 33,141 32,915

Beaverton School District October 2022-23 enrollment and FLO 2023-24 to 2032-33 enrollment forecasts (middle, or preferred, scenario). Does not
include Pre-Kindergarten/Early Learning, Self-Contained Specialized Programs, Alternative Programs, Special Placement, or Early College. Does not
include two Charters: Arco Iris & Hope Chinese.



Figure 17: Enrollment Forecasts by School/Program

(page 1 of 3)

School Name 2022-23 | 2023-24 | 2024-25 | 2025-26 | 2026-27 | 2027-28 | 2032-33
Aloha Huber Park K8 725 713 689 671 663 627 610
Barnes ES 478 459 451 438 443 439 443
Beaver Acres ES 727 722 725 734 725 726 718
Bethany ES 429 420 411 382 367 368 354
Bonny Slope ES® 683 614 576 560 574 545 529
Cedar MIll ES 356 347 336 335 339 320 329
Chehalem ES 372 362 353 341 333 334 345
Cooper Mtn ES 392 376 362 342 343 335 347
Elmonica ES 418 404 392 386 373 369 378
Errol Hassell ES 355 356 347 343 335 319 321
Findley ES® 527 587 590 589 578 575 562
Fir Grove ES 362 357 342 332 317 315 319
Greenway ES 273 259 255 237 232 225 233
Hazeldale ES 412 433 511 589 674 751 754
Hiteon ES 477 462 466 448 439 439 436
Jacob Wismer ES 592 565 558 525 502 502 517
Kinnaman ES 460 448 447 429 431 418 424
McKay ES 249 251 239 230 221 210 212
McKinley ES 628 632 639 639 627 592 577
Montclair ES 283 285 273 255 254 248 240
Nancy Ryles ES 507 474 462 441 430 429 451
Oak Hills ES 485 478 461 453 431 424 417
Raleigh Hills ES 280 276 283 283 287 277 283
Raleigh Park ES 299 293 280 277 267 256 267
Ridgewood ES 371 362 354 345 351 339 350
Rock Creek ES 431 399 388 377 358 346 338
Sato ES 762 837 868 881 877 881 823
Scholls Heights ES 619 624 624 623 615 596 605
Sexton Mountain ES 440 418 396 394 383 372 402
Springville ES 727 738 740 720 712 688 669
Terra Linda ES 258 245 230 210 211 214 217
Vose ES 694 682 668 632 629 615 616
West Tualatin View ES 305 298 292 281 275 258 261
William Walker ES 503 495 492 473 465 453 449
FLEX Online School 128 107 99 102 104 103 105
K-5 Total 16,007 15,778 15,599 15,297 15,165 14,908 14,901
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Figure 17: Enrollment Forecasts by School/Program

(page 2 of 3)

School Name 2022-23 | 2023-24 | 2024-25 | 2025-26 | 2026-27 | 2027-28 | 2032-33
Cedar Park MS 454 392 550 372 640 543 404
Conestoga MS 769 794 749 777 715 714 634
Five Oaks MS 749 760 705 714 652 669 598
Highland Park MS 635 652 649 752 755 801 782
Meadow Park M$S 596 596 552 540 496 494 467
Meadow Park SUMMA 85 84 81 83 77 78 79
Mountain View M$ 867 802 716 734 666 669 622
Stoller MS 636 726 733 765 728 730 685
Stoller SUMMA 266 267 282 304 288 289 266
Tumwater MS 760 777 741 754 683 669 618
Tumwater SUMMA 219 193 182 191 184 185 179
Whitford MS 678 671 654 689 643 648 580
Whitford SUMMA 111 98 108 105 97 99 97
Aloha Huber Park K8 167 161 171 179 174 187 160
Raleigh Hills k8! 27 0 0 0 0 0 0
Springville k8! 40 0 0 0 0 0 0
’j:fc Z';‘ignc(%m;&) 323 321 320 323 323 323 323
'B”efiiﬂe"r:f:ﬁggfhoo' of 455 451 450 456 455 455 455
Rachel Carson 179 179 179 179 179 179 179
Beaverton Academy of
Science and 382 380 381 383 381 381 381
Engineering (BASE)

FLEX Online School 161 106 93 87 95 94 103
6-8 Total 8,559 8,410 8,296 8,387 8,231 8,207 7,612
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Figure 17: Enrollment Forecasts by School/Program

(page 3 of 3)

School Name 2022-23 | 2023-24 | 2024-25 | 2025-26 | 2026-27 | 2027-28 | 2032-33
Aloha HS 1,609 1,565 1,548 1,477 1,454 1,391 1,242
Beaverton HS 1,430 1,454 1,409 1,397 1,374 1,321 1,218
Mountainside HS 1,715 1,746 1,764 1,720 1,718 1,714 1,659
Southridge HS 1,460 1,401 1,352 1,270 1,246 1,228 1,179
Sunset HS 1,903 1,839 1,798 1,753 1,735 1,713 1,527
Westview HS 2,353 2,336 2,259 2,195 2,125 2,063 1,971
’j:fc g:‘ignc(%m;&) 370 369 371 367 368 369 371
Community School 130 132 133 128 126 131 131
'Bngii”e‘?lfr?‘a'sg)choo' of 432 430 428 432 428 432 433
Beaverton Academy of
Science and 44 442 444 446 444 442 44
Engineering (BASE)

FLEX Online School 267 257 233 230 226 219 230
9-12 Total 12110 | 11,971 11,739 11,415 11,244 | 11,023 | 10,402
District-wide Total 36,676 | 36,159 | 35634 | 35099 | 34640 | 34,138 | 32,915

Notes

(a) boundary change 2023

(b) middle grades phase out; includes grade 8 in 2022-23, beginning in 2023-24 the school serves K-5 only

Source

Beaverton School District October 2022-23 enrollment (headcount) and FLO Analyfics 2023-24 to 2032-33 forecasts.

Does not include Pre-Kindergarten/Early Learning, Self-Contained Specialized Programs, Alternative Programs,
Special Placement, or Early College. Does not include two Charters: Arco Iris & Hope Chinese.
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Figure 18: Enrollment Forecasts by Individual Grade: Low Scenario

Grade | 2022-23 | 2023-24 | 2024-25 | 2025-26 | 2026-27 | 2027-28 | 2028-29 | 2029-30 | 2030-31 | 2031-32 | 2032-33
K 2,437 2,409 2,366 2,317 2,300 2,228 2,261 2,280 2,299 2,318 2,337
1 2,659 2,463 2,447 2,403 2,353 2,336 2,263 2,297 2,316 2,335 2,355
2 2,625 2,649 2,466 2,450 2,406 2,356 2,339 2,266 2,300 2,319 2,338
3 2,782 2,686 2,623 2,442 2,426 2,383 2,333 2,316 2,244 2,278 2,296
4 2,709 2,771 2,588 2,625 2,444 2,428 2,385 2,335 2,318 2,246 2,280
5 2,795 2,687 2,762 2,580 2,617 2,436 2,420 2,378 2,328 2,311 2,239
6 2,744 2,800 2,705 2,789 2,605 2,643 2,460 2,444 2,401 2,351 2,334
7 2,859 2,715 2,785 2,698 2,782 2,598 2,636 2,454 2,438 2,395 2,345
8 2,956 2,811 2,683 2,760 2,674 2,757 2,575 2,612 2,432 2,416 2,374
9 3,060 2,989 2,871 2,748 2,827 2,739 2,824 2,637 2,675 2,491 2,475
10 3.110 3.015 2,960 2,852 2,730 2,808 2,721 2,805 2,619 2,657 2,474
1 2,964 2,909 2,820 2,768 2,667 2,653 2,626 2,645 2,624 2,450 2,485
12 2,976 2,921 2,867 2,779 2,728 2,628 2,516 2,588 2,508 2,586 2,415
K-5 16,007 15,565 15,252 14,817 14,546 14,167 14,001 13,872 13,805 13,807 13,845
6-8 8,559 8,326 8,173 8,247 8,061 7,998 7,671 7,510 7,271 7,162 7,053
9-12 12,110 11,834 11,518 11,147 10,952 10,728 10,687 10,575 10,426 10,184 9.849
Total 36,676 35,725 34,943 34,211 33,559 32,893 32,359 31,957 31,502 31,153 30,747

Beaverton School District October 2022-23 enrollment and FLO 2023-24 to 2032-33 low scenario enrollment forecasts. Does not include
Pre-Kindergarten/Early Learning, Self-Contained Specialized Programs, Alternative Programs, Special Placement, or Early College. Does not include

two Charters: Arco Iris & Hope Chinese.

48



Figure 19: Enroliment Forecasts by Individual Grade: High Scenario

Grade | 2022-23 | 2023-24 | 2024-25 | 2025-26 | 2026-27 | 2027-28 | 2028-29 | 2029-30 | 2030-31 | 2031-32 | 2032-33
K 2,437 2,533 2,502 2,464 2,474 2,425 2,483 2,512 2,541 2,571 2,600
1 2,659 2,636 2,624 2,591 2,552 2,662 2,512 2,672 2,602 2,632 2,663
2 2,625 2,702 2,564 2,653 2,620 2,580 2,591 2,540 2,601 2,631 2,661
3 2,782 2,647 2,711 2,672 2,662 2,628 2,588 2,599 2,548 2,609 2,640
4 2,709 2,826 2,676 2,740 2,600 2,691 2,657 2,616 2,627 2,576 2,637
5 2,795 2,741 2,846 2,694 2,759 2,618 2,710 2,675 2,634 2,645 2,594
6 2,744 2,856 2,787 2,894 2,739 2,806 2,662 2,756 2,720 2,678 2,690
7 2,859 2,770 2,869 2,799 2,907 2,751 2,819 2,674 2,768 2,732 2,690
8 2,956 2,868 2,765 2,858 2,788 2,896 2,740 2,808 2,664 2,757 2,721
9 3,060 3,063 2,958 2,846 2,942 2,869 2,981 2,820 2,890 2,742 2,838
10 3.110 3,076 3,064 2,953 2,841 2,937 2,864 2,976 2,815 2,885 2,737
1 2,964 2,971 2,923 2,906 2,800 2,694 2,785 2,716 2,822 2,669 2,736
12 2,976 2,980 2,973 2,919 2,902 2,796 2,690 2,781 2,712 2,818 2,665
K-5 16,007 15,985 15,923 15,714 15,667 15,504 15,541 15,514 15,553 15,664 15,795
6-8 8,559 8,494 8,421 8,551 8,434 8,453 8,221 8,238 8,152 8,167 8,101
9-12 12,110 12,090 11,918 11,624 11,485 11,296 11,320 11,293 11,239 11,114 10,976
Total 36,676 36,569 36,262 35,889 35,586 35,253 35,082 35,045 34,944 34,945 34,872

Beaverton School District October 2022-23 enrollment and FLO 2023-24 to 2032-33 high scenario enroliment forecasts. Does not include
Pre-Kindergarten/Early Learning, Self-Contained Specialized Programs, Alternative Programs, Special Placement, or Early College. Does not include

two Charters: Arco Iris & Hope Chinese.
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About FLO Analytics

Experienced—We have assisted public school districts of
all sizes across the nation with school boundary analysis
initiatives and other long-range planning projects.
Innovative—We use custom tools and procedures that
promote transparency and public buy-in.

Equity Focused—As a company, we strongly believe that
all students should have access to educational
opportunities that best meet their individual needs.
Committed to Community—Our mission, no matter the
geography or size of the project, is to improve
communities. This means our primary goal is a long-term
positive outcome, not only for the District but also for all
students, their parents, and the broader community.

=FLO

Analytics

OUR AREAS OF SPECIALIZATION
Student Enroliment Forecasting

Boundary Adjustments
Special Program Analysis

School Capacity and Utilization
Analysis

School Choice Analysis

Communications and Community
Engagement

Electoral Redistricting
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Overarching Process

Demographic
Enroliment :> & Residential :> Enroliment
Assessment Development Forecasts
Analyses

Y




Population Trends

While the district added nearly 74,000 residents between 2000 and 2020, an aging
population and lower birth rates led to slower growth in the child population, and the
share of children under age 18 fell from 26% in 2000 to 22% in 2020.
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Population Age 19 and Under by Age Group

2010 and 2020

Even before the pandemic,
trends in birth cohorts and
age groups indicated that
high school enroliment was
nearing a peak, and that

" elementary enrollment
would likely decline.
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Birth Rates

e Birth rates for women under
age 30 have steadily
declined (arrows)

e Total fertility rate* among
BSD residents has fallen
from 2.00 in 2000 to 1.79 in
2010 and 1.33 in 2020.

* the number of children that would be

born to a woman over her child-bearing
years, based on age-specific birth rates
at a given time
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Beaverton School District Age-Specific Birth Rates

Births per 1,000 women
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Enroliment by Grade Group

Recent enroliment peaks in elementary, middle, and high school grades reflect the size
of age cohorts progressing through grade levels. Grades K—5 peaked in 2015-16,
followed by peaks in grades 6-8 in 2018-19 and grades 9-12 in 2021-22.

17,952 17,987 17,918 18,350 18,073 17,802 17,672 17,627 16,317 16,203 16,007

" Cha nge N/A 35 69 432 277 271 130 45 1,310 114 196
6-8 8,847 8,870 9,067 9,200 9,356 9,354 9,379 9,347 9,019 8,922 8,559
Change N/A 23 197 133 156 2 25 32 328 97 363
9-12 11,034 11,019 11,179 11,344 11,529 11,697 11,840 12,113 12,166 12,223 12,110
Change N/A 15 160 165 185 168 143 273 53 57 Al
K-12 Total 37,833 37,876 38,164 38,894 38958 38,853 38,891 39,087 37,502 37,348 36,676
Change N/A 43 288 730 64 105 38 196 1,585 154 672
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Births and Kindergarten Enroliment

Births to BSD
residents
remained stable
between 2011 -
12 and 2015-16,
averaging 3,359
births a year.

Beginning with
the 2016-17
cohort, births
declined in each
of six consecutive
years, reaching a
low of 2,820 in
2021-22.
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Birth Year
Births

School Year
Kindergarten
Ratio to Births
3,600
3,400
3,200
3,000
2,800

2,600

Births and K Enrollment

2,400

2,200

2,000

11-12 12-13 13-14 14-15 15-16 16-17 17-18 18-19 19-20 20-21 21-22|22-23 23-24 24-25 25-26 26-27
13,393 | 3,432 | 3297 | 3,274 | 3,401 | 3,170 | 3,089 [ 3,014 | 2,933 | 2,911 | 2,820 | 2,874 | 2,903 | 2,933 | 2,962 | 2,991 |
17-18 18-19 19-20 20-21 21-22 22-23[23-24 24-25 25-26 26-27 27-28 28-29 29-30 30-31 31-32 32-33
12,876 | 2,774 | 2909 | 2,415 | 2,569 | 2,437 | 2,440 | 2,411 | 2,376 | 2,387 | 2,312 | 2,357 | 2,381 | 2,405 | 2,428 | 2,452 |
085 081 088 074 076 077 ] 079 080 081 08 082 082 082 082 082 082

Birth Forecasts
—

K Forecasts

¢===District Births ===Kindergarten

11-12{12-13|13-14 | 14-15[15-16|16=-17 | 17-18 | 18-19 | 19-20 | 20-21 | 21-22 | 22-23 | 23-24 | 24-25|25-26 | 26-27

17=-18|18=19|19-20|20-21|21-22|22-23|23-24 | 24-25|25-26 | 26—-27 | 27-28 | 28-29 | 29-30 | 30-31 | 31-32| 32-33
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Kindergarten Enroliment Forecast Scenarios

Kindergarten Enrollment

Scenario 17-18 18-19 19-20 20-21 21-22 22-23

23-24 24-25 25-26 2627 27-28 28-29 29-30 30-31 31-32 32-33

Low 2,415 | 2,569 | 2,437

2379 2,336 2,288 2271 2,200 2,232 2251 2270 2,289 2,308|

Ratio fo Births 0.85 081 088 074 076 0.77

077 078 078 078 078 078 078 078 078 0.78

Middle 12,876 | 2,774 [ 2909 | 2,415 | 2,569 | 2,437

2,440 | 2,411 | 2,376 | 2,387 | 2,312 | 2,357 | 2,381 | 2,405 | 2,428 | 2,452 |

Ratio fo Births 0.85 081 088 074 076 0.77

079 080 081 082 082 082 082 082 082 0.82

High 2,415 | 2,569 | 2,437

2,502 2,471 2,434 2,445 2,397 2,454 2,483 2,512 2,541 2,569|

Ratio fo Births 085 081 088 074 076 077

3,000
2,900
2,800
2,700
2,600
2,500
2,400
2,300
2,200
2,100

=| OW SCcenario
2,000

= High Scenario

081 082 083 084 08 085 085 085 085 0.85

== Middle Scenario

17-18 18-192 19-20 20-21 21-22 22-23 23-24 24-25 25-26 26-27 27-28 28-29 29-30 30-31 31-32 32-33

School Year (October)
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Grade Progression Ratios

Grade 2016-17 2017-18 2018-19 2019-20 2020-21 2021-22 3-year 2022-23 2023-24 2024-25
Progre‘ssion to to to to to to pre-COVID 20;;_2 4 20;:_25 2031;_33
Ratios 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 Average Forecasts | Forecasts | Forecasts

K-1 1.01 1.03 1.03 0.96 - 1.04 1.02 1.03 1.03 1.03
1-2 0.99 1.02 1.01 0.95 1.00 1.00 1.01 1.01 1.01 1.01
2-3 0.98 1.00 1.00 0.95 0.99 1.00 1.00 1.00 1.00 1.00
3-4 1.00 1.01 1.00 0.95 1.00 1.01 1.01 1.01 1.01 1.01
|| 4-5 0.99 1.00 1.01 0.97 1.01 1.00 1.00 1.00 1.00 1.00
5-6 1.02 1.01 1.01 0.98 1.01 1.01 1.01 1.01 1.01 1.01
6-7 1.00 1.00 1.00 0.97 1.00 0.98 1.00 1.00 1.00 1.00
7-8 0.99 1.00 0.99 0.97 1.00 0.99 0.99 0.99 0.99 0.99
8-9 1.02 1.03 1.03 1.03 1.03 1.01 1.03 1.03 1.03 1.03
9-10 0.99 1.00 1.00 0.98 0.98 1.00 1.00 1.00 1.00 1.00
10-11 0.93 0.94 0.94 0.93 0.94 0.95 0.94 0.95 0.95 0.95
11-12 0.97 0.97 0.98 0.97 1.02 1.00 0.98 1.00 1.00 1.00
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Historical and Forecasted Grade K-12 Enroliment

K-12 Enrollment
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School Year
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Historical and Forecasted Enroliment by Grade Group

K-12 Enrollment

Grade 6-8 Enrollment
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i"] BEAVERTON School Board Meeting

W4 SCHOOL DISTRICT September 26, 2023

ITEM FOR INFORMATION

MIDDLE SCHOOL SCHEDULE REVIEW

SUMMARY

In 2022-23 BSD contracted with Education Northwest for a qualitative study of the current middle school
schedule. Their final report includes findings and suggestions. Teaching & Learning staff and middle
school principals will consider the review’s findings and recommendations to create proposals for the
superintendent’s consideration. Any changes to the middle school schedule will be implemented in fall
2024.

BACKGROUND

For many years, schedule design and course offerings were site-based decisions at BSD middle schools.
Beginning in 2014, a community-based middle school schedule committee was convened to standardize
the middle school experience for students at all neighborhood middle schools. The committee included
parents/guardians, students, teachers and administrators. From 2015-2019 middle school principals
continued the research and development of a common schedule to ensure all students have choice in
elective opportunities, provide a well-articulated and consistent transition to high school, and create a
more common staff experience. Budget constraints led to staffing reductions which paused the
implementation of a new, common schedule.

In the 2019-20 school year, a Common Middle School Experience Team was formed to develop a
schedule based on six scheduling objectives that were guiding their work. The team included leaders
from Teaching & Learning, Business Office, Human Resources and middle school administrators.

Due to the shift to distance learning in March 2020, the implementation of a common schedule was
delayed until fall 2021. Recommendations from the Common Middle School Experience Team were
modified to an 8-period day with extended time for math and science. In addition, the previous
humanities course was divided into two courses: language arts and social studies.

In the current schedule most students’ schedules include 7 classes in addition to an advisory period:
language arts, math, PE/health, science, social studies, and two electives. Math and science have longer
classes that meet for 54—61 minutes daily, while all other classes meet for 37—-42 minutes daily.

The current schedule was implemented in fall 2021. During the first year of implementation several
stakeholder groups raised concerns about the current schedule’s impact on student learning:

e Students transitioned between classes more frequently throughout the day, contributing to
disrupted learning.

e During 37-42 minute class periods, teachers reported difficulty ensuring students gained
proficiency on learning targets within the time allotted, particularly for students who would have
benefited from individualized attention and interventions.

Belong. Believe. Achieve.

The District prohibits discrimination and harassment based on any basis protected by law, including but not limited to, an individual’s actual or perceived race,
color, religion, sex, sexual orientation, gender identity, gender expression, national or ethnic origin, marital status, age, mental or physical disability, pregnancy,
familial status, economic status, veteran status, or because of a perceived or actual association with any other persons within these protected classes.
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e Due to the difference in the number of classes taught by language arts and social studies
teachers (6) and the number taught by math and science teachers (4), it was very challenging to
schedule students in a team model for their core classes.

e |n prior schedules, an interdisciplinary team of teachers typically taught and supported 3—4
cohorts of students. While the number of students taught by elective and PE/health teachers
decreased under the new schedule, the number of students taught by language arts and social
studies teachers increased.

In response to growing concerns about the current schedule, in the fall of 2022, Education Northwest
was contracted to review the common middle school schedule that was implemented in September
2021. Education Northwest conducted an extensive literature review, surveyed classified and licensed
staff, and convened separate focus groups of staff, students and parents/guardians over the course of the
2022-23 school year. Education Northwest shared the findings and suggestions in the September 12
study session.

RECOMMENDATION
Education Northwest consultants and BSD staff will present information on the completed study of the

current middle school schedule. No action is needed.
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Executive Summary

In the 2021-22 school year, Beaverton School District (BSD) implemented a new schedule for the
nine comprehensive middle schools in the district. This schedule includes eight to nine daily class
periods, two electives per day, and 30 minutes for lunch and recess. Math and science periods are
taught as a block for a total of 126 minutes (or 63 per subject). Other courses have 42-minute class
periods. All students attend a 36-minute advisory class two days per week, which reduces the lengths
of other courses on those days.

Key reasons for the initial implementation of this schedule included establishing a common schedule
across all nine comprehensive middle schools, increasing student access to electives, lowering
elective teacher caseloads, and implementing daily physical education (PE). The shift from a
humanities model combining language arts and social sciences in one class to one with two distinct
classes for these subjects also informed the schedule design.

This report presents findings from Education Northwest’s evaluation of the common middle school
schedule (referred to in this report as the current schedule) using relevant research and qualitative
data collected from an educator survey and 20 focus groups with educators, students, and families.

Key Terms

Educators refers to all BSD school staff members who may interact with students, including
teachers, school administrators, student support staff members, and office assistants/registrars.

Teachers refers to BSD middle school staff members who provide instruction in comprehensive
middle school classrooms. All teachers are also educators.

Core teachers refers to teachers who provide classroom instruction in math, science, language
arts, social science, and/or PE/health.

Elective teachers refers to teachers who provide classroom instruction in Advancement via
Individual Determination (AVID), applied arts/technology, fine arts, and/or world languages.

Improved access to electives refers to the increased ability of students to enroll in electives of
their choice, as well as access to electives for English language learner and special education
students who may not otherwise have space in their schedule to enroll in electives.

Teaming refers to regular educator collaboration that occurs during school hours. Some
educators also use teaming specifically to refer to collaboration among a group of educators who
share and support a common group of students.

1 Education Northwest | Beaverton Middle School Schedule Evaluation



Successes and Challenges

Results from the educator survey indicate that while educators perceive both successes and
challenges associated with the current schedule, challenges greatly outweigh successes. Educators
most often cited challenges included short class periods, too many transitions, and lack of time for
teaming. They also mentioned high teacher caseloads and unequal class period lengths as other key
challenges. Improved access to electives was the most common schedule success educators
mentioned, with daily PE also noted as a success.

Impact on Instruction

Overall, educators indicated in both the survey and focus groups that the current schedule,
particularly the short class periods, hinders their ability to provide effective instruction, teach
required standards, and build connections with students. Less than half of BSD middle school
educators believe that the current schedule provides adequate time for these activities. There are
significant disparities in teacher perception of the schedule by type of course taught. Most elective
teachers report that the schedule provides adequate time for effective instruction, teaching required
standards, and building connections with students, while less than half of core teachers do (for more
detail on these findings, refer to the full report). Differences in perception are even more dramatic
between teachers of fine arts teachers and teachers in other subject areas. For example, about
three-quarters of surveyed fine arts teachers agree that the current schedule provides adequate
time to provide effective instruction or teach required standards, while only eight percent of
language arts/social science teachers agree with this statement.

Language arts and social science teachers expressed particular concern about the impact of the short
class periods on their instruction, often noting that it is not possible to cover the required curricula in
the minutes allocated for their instruction. Many math and science teachers, who were more likely
to report that they have adequate instructional time, are nevertheless concerned about the short
class periods in language arts or social science. Some of these teachers indicated they would be
willing to reduce their own instructional time to increase time for other classes.

Impact on Student Supports

Most BSD middle school educators said they do not believe that the schedule provides adequate
time to support students' social and emotional needs or to offer interventions. Disparities in opinion
by type of course taught were stark, with significantly fewer core teachers than elective teachers
agreeing that time for these student supports was adequate. Many educators emphasized that
shorter class periods and large class sizes leave little to no time for interventions. Support staff
members such as counselors find that shorter class times make it difficult to support students
without those students missing significant class time.

2 Education Northwest | Beaverton Middle School Schedule Evaluation
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Advisory class is designed to provide students with social and emotional support and access to a
trusted staff member. However, both educators and students have concerns about the class and
generally favor integrating the advisory class curriculum into other courses.

Impact on Student Learning

Most educators reported that the current schedule does not provide adequate time for students to
learn or engage deeply with course material. Less than a third of surveyed educators agreed that the
schedule provides adequate time for these activities. Evaluators again found large differences in
teacher opinions, with significantly fewer core teachers than elective teachers agreeing that the
schedule allows adequate time for student learning.

Student focus group participants shared mixed feelings about the current schedule. Some explained
that the shorter classes do not leave them enough time to properly absorb the material, while others
worry that they would be bored in longer classes. Students and parent/guardians agreed that
students have too many classes per day and a few students reported struggling to remember
everything they learn in a day.

Impact on Student Behavior and Well-Being

Educators had notable concerns regarding the current schedule’s impact on student behavior and
well-being. Most educators said they think that the current schedule has exacerbated disruptive
student behavior during transitions. In focus groups, many educators expressed concern that the
increased numbers of transitions and shorter class periods are hindering students’ ability to self-
regulate and that students with special needs are the most negatively impacted. Educators from
multiple schools also noted that the increased disruptions during passing times have led many
schools to implement policies such as one-way-only hallways, prohibiting locker usage during the
school day, and increased hall monitoring duties for support staff members.

Student and family focus group participants also expressed concerns about the passing times, noting
that many hallway policies and 4-minute passing times can make it difficult or impossible for
students to get to their next class on time and/or use the bathrooms between classes. Families and
students also mentioned that many students now carry all their school materials all day because they
don’t have time to go to their lockers between classes. Despite these concerns from students and
families, some educators cautioned against increasing transition times as they worry that more time
would present more opportunities for disruptive behavior.

On a more positive note, educators, students, and parent/guardians generally agreed that having
two electives per day has a positive impact on students. Most surveyed educators and teachers
specifically said they believe that having two daily electives is important for student learning and
well-being. Educators specified that it is important for students to have opportunities to take classes
that they choose and truly enjoy. They also said that elective classes present an opportunity for
students to effectively channel their energy and emotions and help create a more positive school
experience. Parent/guardians and students who participated in focus groups overwhelmingly agreed

3 Education Northwest | Beaverton Middle School Schedule Evaluation
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with these general sentiments. While students expressed the desire for a greater variety of electives,
nearly all participating students and families said they or their child enrolled at least one of their
chosen electives during this school year and enjoyed their elective classes.

Impact on Educators

Many surveyed educators felt that the current schedule has had a large impact on their ability to
team with their colleagues. Just over one-quarter of surveyed educators reported having time to
collaborate with each other during the school day. This impact on teachers is stratified by type of
course taught. About two-thirds of fine arts teachers agreed or strongly agreed that the current
schedule allows them to collaborate with other educators. In focus groups, fine arts teachers
elaborated that the current schedule has increased their ability to team because they can now
strategize with teachers in other BSD middle schools. In contrast, only about one-third of
math/science teachers and 15 percent of language arts/social science teachers reported having time
to collaborate. Many educators reported that the lack of teaming and increased caseloads makes it
far more difficult to keep track of their students, which inevitably leads to more students “falling
through the cracks” and not receiving sufficient attention or support.

Educators in focus groups also emphasized that the loss of time for teaming has had serious impacts
on their ability to build relationships and support each other. Many educators reported feeling more
isolated, stressed, or that they are failing their students. They discussed declining educator mental
health and attributed these declines in part to the current schedule.

Value of a Common Middle School Schedule

Most BSD educators do not perceive a common schedule across the nine comprehensive middle
schools as important. In focus groups, educators at each of the nine middle schools described the
common schedule as inherently inequitable given the different student populations, numbers of
students, resources and special programs that exist at each school. They would appreciate the
flexibility to design a schedule that addresses their school’s unique needs as well as to offer electives
that align with student needs and interests.

Suggestions for Improving the Schedule

This report offers eight key suggestions for improving the middle school schedule. Some of the
suggestions are based on data collected during this evaluation and a body of educational research.
Suggestions without a body of research rely more heavily on the data collected in BSD and common
middle school scheduling practices. These suggestions may help the district to achieve its 2022-23
strategic plan goal of optimizing school schedules and systems to support student success.

4 Education Northwest | Beaverton Middle School Schedule Evaluation
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The first four suggestions are supported by strong research as well as data collected in BSD:

1.

Develop a scheduling framework that prioritizes common planning time for teaming and
sharing common groups of students across content areas. Many BSD educators reported that
they believe they could effectively address many of the current schedule’s challenges if they
had the opportunity to collaborate with their colleagues and to discuss how to support the
needs of individual students. Research documents a plethora of positive student and teacher
outcomes associated with regular teacher teaming. Additionally, this suggestion aligns with
the district’s strategic plan goal of providing consistent, systematic teacher collaboration
time to assess student data and improve practices.

Minimize the number of transitions between classes. Educators and students agreed that the
current number of classes per day can be stressful for students. Cognitive literature suggests
that interruptions to learning are associated with negative impacts for both teachers and
students—particularly neurodivergent students. Research also suggests that fewer daily
classes may reduce overall student workload and stress. A schedule with fewer classes per
day and/or classes of equal length would reduce the number of daily transitions and may
help to reduce student stress/dysregulation, disruptive hallway behavior, and the amount of
homework.

Integrate advisory course content into other courses and eliminate advisory class period.
Both educators and students shared a belief that advisory class time could be used more
effectively if its content were integrated into other courses. Research suggests that
integrating social and emotional learning content into other courses may be more effective
than teaching this content in an advisory class. Eliminating advisory class would also create
more day-to-day schedule consistency and provide more time for other courses.

Ensure that all students have at least 20 minutes of seat time to eat lunch. Students and
parent/guardians suggest that the time currently available for lunch does not allow all
students time to visit their locker, use the restroom, obtain and eat their meal at a
reasonable pace, decompress, and socialize with peers. BSD currently provides 35 minutes
for a combined lunch and recess period (including five minutes for transitions). Research
suggests that students who have less time to eat consume less of their meal and are less
likely to choose to eat fruits. The literature recommends at least 30 minutes for a lunch
period (not including time for recess) to ensure all students have at least 20 minutes of seat
time to finish their meal.

The next suggestion is based on data collected from BSD middle schools as well as limited research
on class period length:

5.

Consider the ideal length of class necessary for effective instruction and learning. In focus
groups, educators consistently suggested a class period length of 55 to 60 minutes. Most
were willing to accept shorter class periods if all class period lengths were equal and there
were fewer transitions. The research on class period length is largely inconclusive and does
not recommend a particular length but indicates there may be an association between longer

Education Northwest | Beaverton Middle School Schedule Evaluation
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classes, favorable teaching conditions, and connections at school. Implementing class periods
of at least 55 minutes that meet all state requirements and do not extend the school day may
be challenging, but should be considered as a goal.

The report’s final suggestions (6—8) are based solely on data collected from BSD educators, students,
and families during this evaluation. While there is no body of research to support these suggestions,
they represent consistent themes emerging from educator surveys, educator focus groups, student
focus groups, and/or family focus groups.

6.

Consider implementing equal class period lengths. Educator survey and focus group results
suggest that longer class periods for math and science have contributed to perceptions that
those subjects are considered more important than others. Equal class period lengths might
improve these perceptions and provide more learning time for most course subjects. In
addition, equal class periods with common passing times may reduce distractions for
students currently in class as others move between classes. Common passing times for all
students might also reduce disruptive hallway behavior as more teachers can be in the
hallways to monitor transitions.

Continue to offer two electives. Most educators, families, and students who participated in
the study said they appreciate having two electives. Continuing to offer two electives allows
students to explore new content and to choose what they are most interested in learning,
which might improve engagement with school. Scheduling time for two electives would be
particularly important for English language learner and special education students, who
might not otherwise be able to take any electives. Continuing to offer two electives in
combination with other suggestions listed here might require some creative scheduling such
as offering elective classes every other day or moving to an AB block schedule with four
classes every other day.

Consider whether a common middle school schedule is equitable. BSD middle school
educators indicated they do not believe there is a single schedule that can meet the needs of
all schools, educators, students, and their families. Educators expressed concern about the
lack of flexibility in the common middle school schedule to offer elective options and
supports that align with student interests and needs. We suggest that the district assess
whether providing some parameters and working with each school to develop a schedule
within that structure would better address each school’s unique needs and promote equity.
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Evaluation of the Beaverton School District
Middle School Schedule

This evaluation relies on research and on qualitative data collected through an educator survey and a
total of 20 focus groups with educators, students, and families at the nine comprehensive middle
schools in the Beaverton School District (BSD).

Education Northwest began this study by conducting a review of research on the academic and social
and emotional outcomes of different types of schedules on middle school students. However,
research on the effects of scheduling at the middle school level is sparse, mostly non-causal, and
largely inconclusive. As such, there is little guidance in the research that can be used to recommend
one schedule over another for middle school students.

Key Terms

Educators refers to all BSD school staff members who may interact with students, including
teachers, school administrators, student support staff members, and office assistants/registrars.

Teachers refers to BSD middle school staff members who provide instruction in comprehensive
middle school classrooms. All teachers are also educators.

Core teachers refers to teachers who provide classroom instruction in math, science, language
arts, social science, and or PE/health.

Elective teachers refers to teachers who provide classroom instruction in Advancement via
Individual Determination (AVID), applied arts/technology, fine arts, and/or world languages.

Improved access to electives refers to the increased ability of students to enroll in electives of
their choice, as well as access to electives for English language learner and special education
students who may not otherwise have space in their schedule to enroll in electives.

Teaming refers to regular educator collaboration that occurs during school hours. Some
educators also use teaming specifically to refer to collaboration among a group of educators who
share and support a common group of students.

In addition to the literature review, Education Northwest conducted a survey of BSD educators,
educator focus groups, and student focus groups across all nine comprehensive middle schools, as
well as two virtual family focus groups (one in English and one in Spanish). The educator survey was
sent to all eligible BSD middle school educators (see key terms above). Each of these data collection
methods are described in more detail below.

All data collection efforts were designed to be as inclusive as possible and to include diverse groups
of participants. However, this study also did not attempt to obtain data from all middle school
students or their families. It is possible that some opinions and perceptions may be over- or under-
represented in the student and family focus group data.
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It is also worth noting that the impacts described in the study are based on descriptive data that
comes primarily from self-reporting in focus groups and the survey. These are opinions and
perceptions of the schedule rather than outcome data. The study was not designed to quantify the
impacts of the current middle school schedule on school, staff members, or student outcomes.
Collecting outcome data would require a much longer timeline than was possible or desirable for this
study, as the district hoped to use results from this ten-month evaluation to inform relatively rapid
decisions about the schedule.

Educator Survey

In February 2022, Education Northwest sent an online survey to 609 Beaverton middle school
educators at all nine comprehensive BSD middle schools, including teachers, school administrators,
student support staff, and office assistants/registrars. The survey was available for 15 days and
Education Northwest sent multiple reminders to encourage participation. The survey asked
educators to voluntarily report some identifying information such as roles, subjects and grade levels
taught, and school. This self-reported information was used to customize subsequent survey
questions and also in the analysis.

A total of 377 BSD educators provided input in the survey for an overall response rate of 62 percent.
Educator survey participation varied by school (figure 1).

Figure 1. Number of educator survey participants by school
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43 40 41 40
35
34 31
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More than 70 percent (269) of educator survey participants were teachers. Math and science
teachers had the highest teacher survey participation, accounting for 27 percent of participating
teachers (figure 2).
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Figure 2. Number of teachers who responded to the survey, by course subject
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Notes: Other teachers includes teachers who teach multiple course subjects (e.g., special education and
math/science), teachers who preferred not to report their subject, and teachers who teach another subject such as
Spanish or applied arts.t

Educator Focus Groups

Over the course of two weeks in March 2023, Education Northwest conducted in-person educator
focus groups at each of the nine BSD comprehensive middle schools. To mitigate potential authority
imbalances, we did not invite school administrators to participate in these focus groups. We also
excluded administrative staff members such as registrars and administrative assistants.

The goal of the educator focus groups was to hear from a representative sample of BSD middle
school educators. Education Northwest selected 10 potential participants from each school to
produce a representative selection of educators across the district (not necessarily at each school).
The educator survey was our first source of potential educator participants—it asked respondents
who would be interested in providing additional information to share their contact information. In
some cases, there were more volunteers than needed for a particular role (such as language
arts/social science and fine arts) or from a particular school and we did not select all the volunteers
to participate. For other roles and schools, we recruited additional educators who did not volunteer
(such as English language development [ELD] teachers) to achieve a representative sample of
educators.

Education Northwest staff members then sent the school principals a list of the selected educators,
asking them to invite the educators to participate in the focus groups and to arrange space for these
group meetings. Principals communicated with these educators, encouraged participation, and
identified when selected educators were not available, necessitating the selection of a replacement.

! This report presents educator survey results by teacher course type and content areas. In alighment with standard
reporting guidelines, some data is obscured or omitted to protect participant confidentiality.
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Neither district nor school staff members were involved in selecting educator focus group
participants.

A total of 76 educators took part in educator focus groups, with seven to 10 participants at each
school. These educators included 35 core teachers; 13 elective teachers; 13 coaches, teachers on
special assignment (TOSAs), and paraeducators; eight student support staff, six ELD and special
education teachers, and one school administrator.? Focus group participant roles were broadly
representative of educator roles in the district.

Student Focus Groups

This study included nine virtual focus groups with BSD middle school students—one at each school.
Three to four students participated in each discussion, for a total of 33 participants. School principals
and staff members at each school selected the participants and secured written parent consent for
these students to participate. While Education Northwest encouraged principals and school staff
members to select diverse groups of students, the student focus groups were not designed to be
representative of student characteristics and instead prioritized recruitment to maximize student
participation. To ensure student confidentiality, Education Northwest did not collect any identifying
information on student focus group participants.

Family Focus Groups

Education Northwest conducted two virtual focus groups with parent/guardians of BSD middle
school students. One group was conducted in English and the other in Spanish. To recruit a diverse
group of parent/guardians, the district distributed an online screener (created by Education
Northwest) to all middle school families. This screener was available in English and Spanish and
collected information about parent/guardian availability to participate, language, school,
race/ethnicity, and identification of children as talented and gifted (TAG), English language learner
students, and/or special education students.

We used screener responses to select a diverse focus group. A total of 13 parent/guardians
participated in May—eight in the English-speaking and five in the Spanish-speaking focus group. The
participating parent/guardians included at least one parent/guardian from eight of the nine middle
schools in the district, parent/guardians with at least five different reported race/ethnicities, and
parent/guardians of children in TAG, special education, or not in special programs.

Research on Middle School Schedules

Ideally, research on middle school schedules could be used to help inform decisions about the
middle school schedule in BSD. This literature review explores research on schedules at both the

2 Administrators were not invited to the focus groups, but one school administrator participated without an
invitation.
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middle and high school levels when available. Unfortunately, research on the academic and social
and emotional outcomes of middle school schedules is limited in both quality and quantity. While
other districts and schools have adopted schedules similar to BSD’s, there are few studies of middle
school schedules and almost no rigorous ones. Schedule research focused specifically on students of
color, low-income students, students with disabilities, and English learner students is even more rare.

BSD’s shift to a common middle school schedule in 2021-22 with eight to nine daily class periods may
have impacts on class period length, class sizes, teacher caseload, and the number of transitions
between classes. First, without changes to the length of the school day, more daily class periods
result in shorter class periods and less time dedicated to each subject per day. Second, an increase in
the number of daily classes may change class sizes and the number of students that teachers instruct
each day, although these outcomes may vary by teacher and subject. Third, more daily class periods
may lead to an increase in the number of transitions between classes. This literature review is
organized around the potential impacts of these changes.

Impact of Class Period Length

There is little research on the association between class period length and student academic
outcomes. Existing research on class period length tends to focus on schools with block schedules,
which have much longer class period lengths and fewer class periods each day and week than
traditional schedules. This research on block schedules provides some information on the effects of
class period length on student outcomes.

According to the research, block scheduling may help to facilitate several favorable teaching and
learning conditions. For example, longer classes allow teachers to provide more individualized
instruction and to use a variety of teaching strategies other than lecturing (Brown, 2001; Rice et al.,
2002; Veal & Flinders, 2001; Williams, Jr., 2011). Schedules with fewer and longer classes per day
tend to reduce the total number of students taught by each teacher, which may be preferable to
teachers and reduce teacher stress (Eineder & Bishop, 1997; Reid, 1995; Zepeda & Mayers, 2001).
There is also evidence that block scheduling helps facilitate more planning time and decreases the
number of each teacher’s preparation activities (Zepeda & Mayers, 2001). From a student’s
perspective, fewer classes per day may reduce overall workload (Reid, 1995; Freeman, 1996) and
student stress (Veal & Flinders, 2001; Zepeda & Mayers, 2006). Some evidence suggests that block
scheduling helps to create a learning environment conducive to building stronger relationships
among students and between students and teachers (Veal & Flinders, 2001).

The research on block scheduling has shown mixed direct impacts on student outcomes. Some
studies have found that schools with block schedules have better academic outcomes, including
higher math achievement scores (Mattox et al., 2005; Olofson & Knight, 2018), higher language arts
achievement scores (Olofson & Knight, 2018), higher general academic performance for middle
school students (DiRocco, 1999), and higher standardized testing scores for high school students
(Evans et al., 2002).

Other studies, however, found that block schedules do not have a significant positive or negative
impact on middle school students in math achievement (Allen Gill, 2011; Falk, 2009; Schroth & Dixon,
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1995), language arts achievement (Allen Gill, 2011; Falk, 2009), reading comprehension (Bush, 2003),
or science achievement (Falk, 2009). At the high school level, the literature indicates that students in
schools with block scheduling perform at similar levels to students in schools with traditional
schedules in writing on standardized tests (Gruber & Onwuegbuzie, 2001) and worse in math,
(Gruber & Onwuegbuzie, 2001; Rice et al., 2002), language arts, science, and social studies (Gruber &
Onwuegbuzie, 2001). While there are no meta-analyses on the effect of block scheduling on
academic outcomes at the middle school level, multiple meta-analyses at the high school level have
found that block-scheduling does not produce significantly better academic outcomes than
traditional scheduling (Holley & Park, 2017; Zepeda & Mayers, 2006).

The research on block scheduling and students with disabilities is mostly based on case studies with
very small sample sizes and shows mixed results. Grade nine biology scores were similar for students
with disabilities in block and traditional schedules (Bonner, 2012). However, non-academic outcomes
such as teacher and student satisfaction, student-teacher relationships, feelings of inclusion, and
variety of teaching strategies were more positive in block scheduling for students with disabilities
(Blass, 2002; Bottge et al., 2003; Harrington, 2015; Rettig & Colbert, 1995; Vermillion, 1998; Weller,
2002).

The mixed research findings on block scheduling also apply to students of color. One middle school
study found better academic outcomes in math and language arts among Black and Hispanic
students in block schedules (Allen Gill, 2011). Several studies at the high school level found block
scheduling to be associated with positive outcomes for Black students, such as higher biology scores
(Bonner, 2012) and lower rates of failing GPAs (Spencer-Pugh, 2002). Conversely, other research has
found that outcomes for students of color in block schedules were similar or worse than for students
in traditional schedules. For example, a study comparing block and traditional schedules found no
differences among Black and Hispanic students in math growth between grades 5 and 8 (Trlica,
1998). At the high school level, Black students in block schedules had similar scores to Black students
in traditional schedules in English, writing, math (Chen et al., 2020; Wright, 2010) and biology (Chen
et al., 2020). Finally, some research has found lower achievement for students of color under block
schedules, including for Black high school students in math (Wright, 2010; Ryals-Jenkins, 2007) and
for Hispanic high school students in math, English, science, and social studies (Ryals-Jenkins, 2007).

Overall, and across specific student populations, it is unclear whether block schedules and longer
class periods are more advantageous for student outcomes than traditional schedules or shorter
class periods. However, some evidence does suggest that block scheduling and longer class periods
may have positive impacts on teaching and learning conditions.

Impact of Class Size

In contrast to the dearth of research on class period length, there is a plethora of research directly
studying the effects of class size on student academic and non-academic outcomes. One of the most
prominent of these studies is the Tennessee Student/Teacher Achievement Ratio (STAR) experiment
(Word et al., 1990), which found that students placed in smaller classes (13—18 students) from
kindergarten to grade 3 performed significantly better in terms of GPA, standardized testing, and
disciplinary issues than students placed in larger classes (22—28 students). Another key study was
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performed by Molnar et al. (1999) as a series of annual evaluations of the Wisconsin Student
Achievement Guarantee in Education (SAGE) class size reduction program. This study replicated the
STAR experiment and found significant positive effects of smaller class sizes on academic outcomes
and fewer disciplinary issues for elementary students in Wisconsin, and particularly for students of
color.

Research has demonstrated that the benefits attributed to smaller class sizes in K=3 may continue
through middle and high school. These extended benefits include higher standardized test results
(Krueger & Whitemore, 2001), higher graduation rates, and higher college attendance (Dynarski et
al., 2013). A review of class size literature by Mathis (2017) showed that these longer-term impacts
appear to be particularly beneficial for students of color and students from low-income households.

However, critics claim that the short- and long-term benefits of smaller class sizes rapidly diminish
when implemented after grade 3, including in middle and high school (Chingos & Whitehurst, 2011).
Research at the middle school level appears to support these claims. Analyses by Alspaugh (1994),
Caldas (1993), Davis and Jordan (1994), and Rumberger (1995) failed to find significant positive
effects of reducing middle school class sizes on academic outcomes, and Alspaugh found that /larger
class sizes led to higher grade 6 math achievement.

While there is little research documenting the impact of smaller middle school classes on student
academic outcomes, there is some evidence that smaller class sizes in middle school may improve
some non-academic outcomes. Middle school students in schools with smaller classes rated their
engagement with school and their own self-esteem more highly than did students in middle schools
with larger class sizes (Dee & West, 2011; Matthis, 2017). Middle school students in smaller classes
also report higher-quality interactions with their teachers and their peers (Camacho et al., 2022;
Voight et al., 2015).

Lower class sizes at the middle school level appear to have positive non-academic benefits for
students of color in particular. Research has shown that in addition to the benefits mentioned above,
Black and Hispanic students in middle schools with smaller class sizes tend to report feeling safer
than those in middle schools with larger classes sizes (Voight et al., 2015).

Impact of Increased Transitions

While there is little direct research on student transition times, cognitive literature indicates that
interruptions tend to lead to a decrease in complex task performance across all ages (Kliegel et al.,
2008). Classroom interruptions are no different, and research has shown that they decrease student
attention and learning and can cause increased teacher stress (Leonard, 2001, 2003). At the
elementary school level, students on the autism spectrum and students with learning- and attention-
related disabilities tend to struggle with interruptions and task switching more than neurotypical
students (Buck, 1999; Sterling-Turner & Jordan, 2007). While this research is not specific to middle
school, it does suggest that increasing the number of transitions could impede learning for all
students, and particularly for neurodivergent students.
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Evaluation Findings

This section presents evaluation findings on the current BSD middle school schedule based on an
analysis of the data collected from educators, students, and families. Quantitative data from the
survey is presented in figures throughout the report. Evaluators used inductive coding methods to
analyze all open-ended responses from the survey and focus groups to allow themes to emerge from
the data. This involved the development of thematic codes based on the data and analysis of these
codes to assess relative prevalence of each theme. The findings are organized in the following
sections:

1. Successes and Challenges of the Schedule
2. Impact on Instruction

3. Impact on Student Supports

4. Impact on Student Learning

5. Impact on Student Behavior and Well-Being
6. Participant Schedule Preferences

7. Value of a Common Middle School Schedule

14 Education Northwest | Beaverton Middle School Schedule Evaluation



Successes and Challenges of the Schedule

While educators varied in their perceptions of the schedule, negative views greatly outweighed
positive ones in the educator survey. Coded open-ended responses from the educator survey show
the relative prevalence of schedule successes and challenges (figure 3). The most reported schedule
challenges were that classes are too short, there are too many transitions for students, and there is
little-to-no teacher teaming to support instruction. In terms of successes, educators reported that
they appreciate the increased access to electives for all students and the daily PE classes.

Figure 3. Number of surveyed educators who reported each of the following successes and challenges
of the current schedule in open-ended responses

Classes are too short [ NG (0o
Too many transitions for students || A o/
Little or no teaming || D ::
Teacher caseloads are too high || NN -2
Unequal class lengths | NN 37

Schedule is confusing and/or inflexible || NNEEGN 20
Improved access to electives 80
Daily PE 33

Daily electives 13

Notes: See key terms for definitions of increased access to electives.

Source: Authors’ analysis of Beaverton School District middle school educator survey data.

These successes and challenges of the schedule impact instruction, student supports, student
learning, student mental health and well-being, and educators and are discussed throughout the
report.

Impact on Instruction

This section describes educator and student perceptions of classroom instruction under the current
middle school schedule.

Educators reported that the schedule does not provide favorable conditions for instruction

Overall, educators did not perceive the current BSD middle school schedule to be favorable for their
own instructional practices. Fewer than half of educators surveyed reported that the schedule
provided adequate time to plan or provide instruction, to teach required standards, or to build
connections with their students (figure 4).
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Figure 4. Percent of educators who agreed or strongly agreed with the following statements about
instruction

The current schedule provides adequate

. . . 48%
time for me to plan instruction 0

The current schedule provides adequate
time for me to provide effective
classroom instruction

40%

The current schedule provides adequate

. . 399
time for me to teach required standards %

The current schedule provides adequate
time for me to build connections with
students

38%

Notes: Total number of responses vary for each survey question. Only teachers were asked to respond to the first
three statements, while all educators were asked to respond to the final statement (on connections). See appendix
tables A1, A2, A3, and A4.

Source: Authors’ analysis of Beaverton School District middle school educator survey data.

These findings suggest that the current schedule may impede the district’s ability to implement two
goals described in the district’s strategic plan: equitably implementing a high-quality curriculum and
consistently using high-leverage teaching strategies in all content and courses.

Short class periods and large numbers of students per teacher may hinder effective instruction
and teacher ability to build connections with students

In open-ended survey responses, 85 educators out of 377 who responded to the survey indicated
that class periods were too short, while another 52 described the class sizes and/or teacher caseload
(numbers of students per teacher) as too high. Seventy educators wrote that the schedule limited
their ability to build connections with students and 18 educators reported that the schedule limited
their ability to provide meaningful feedback to students. A selection of their responses follow.
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“I'm not exaggerating, simply stating a fact, when | say that I'm responsible for
teaching DOUBLE the content, and DOUBLE the students, with a record-low amount
of time given to any group of students. | can't be nearly as effective in my instruction
when the workload is so much higher. | definitely can't form the strong connections
with 200 students that | previously formed with 100 students, and that breaks my
heart. Building strong communities and meaningful connections used to be one of
my biggest strengths as a teacher, not to mention a source of joy, but now it's
impossible. The days are spent in survival mode.”

— Social science teacher

“I have removed a lot of interactive projects and group work because | simply do not
have enough time for them. This takes away a lot of the engagement in a class that
is difficult for many students. | have ten very complex standards to meet and with the
short schedules, | have no real idea how to get them all in ... This year, we have just
ended the first semester and there are large numbers of students who | think | have
heard speak once or not at all. | have not shared stories about myself or talked about
their weekends or extracurriculars. It is horrible.”

— Language arts teacher

“42 minutes is not enough to get through content, allow kids to practice motor skills,
make an impact on their fitness, have dialogue about important and required health
topics and concepts. All PE & health instruction is just shoving information down
their throat just to get through it all.”

— PE/health teacher

The short class periods make it difficult or impossible for many teachers to provide instruction that
meets their own expectations and the expectations of the district. Teachers expressed frustration
that they cannot cover the required content and skill or go into the instructional depth that students

need.

17

“Mondays and Tuesdays, we have 37 minutes. My plan periods do not align. So we're
talking 37 minutes in the morning and 37 minutes in the afternoon for prepping for
three classes. | mean if | didn't do work at home, my classroom [and] what | would be
teaching would look very different. It would be not up to the standard that | want to
deliver or that | think out of respect for my students they deserve.”

— World languages teacher

“Our language arts-adopted curriculum cannot be taught within a 37-minute period.
So, we've been given a curriculum from the district without proper time to implement
it.”

— Language arts teacher
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“I think there's two instructional impacts. | think the first instructional impact is we
can develop concepts, but we can't elaborate on them in the timeframe that a lesson
exists in. And | think the second impact is when we're working with a text, we can get
meaning out of a text, but we can't go deep and do multiple readings of a text for
different purposes. Both of those are critical skills for getting into high school ... for
anything.”

— Social science teacher

Educators who participated in focus groups consistently mentioned that the short class periods make
it difficult to build connections with students. Large class sizes also make it difficult for teachers to
provide in-class support for students or get to know individual students during the class periods.

“I would say the number one success of being a teacher is making connections with
students, and when they connect with you, they'll do anything for you, and we can't
do that with the schedule. It all comes to relationships with the kids that we are
unable to have because of the schedule.”

— Social science teacher

Math and science teachers appreciate the longer class periods available for their courses. However,
many of these teachers are sympathetic with other teachers who have less time to teach and
connect with students.

“With the longer class period, that's something that | really do have the luxury of, is
actually working one-on-one with a lot of the students to really try to support all
those learners who aren't ready for this math. | actually have that time ... to just
really walk around and really help support and keep them moving in a positive
direction. And | can't imagine doing the same thing in one of the shortened class
periods and being able to give even a quarter of the kids the support they need.”

— Math teacher

Students may be overwhelmed with the amount and timing of homework

Teachers discussed several impacts that the schedule may have on student homework. First,
teachers cannot coordinate large projects and tests because they no longer have time to collaborate
and discuss. Therefore, different teachers end up assigning these projects and tests at the same
time. Some teachers report that many students simply do not complete their homework.

“And | hear from students when I'm in health that when | have to give homework in
health, | see the groan on their face 'cause they're like, ‘| have homework in six other
classes already, that's all due [tomorrow].” And so | just wonder what the
implications of that are, as stress levels of having homework every single night for six
different classes.”

— PE/health teacher
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“IStudents]’re like, ‘“You should see our homework on Thursday. No one talks about it.
And everyone assigns us big projects at the same time because nobody's talking
about it.”

— Social worker/counselor

Teachers are concerned that other teachers are assigning daily homework. One perceived impact is
that students do homework from one class during another class or simply do not do their homework
at all because they are overwhelmed.

“I see a lot more kids doing homework in my class for other classes and vice versa. |
see it all the time because they're just trying to get caught up from what just
happened.”

— Paraprofessional

“Even the thought of assigning homework sometimes to finish what you didn't finish
... But they're just so tired. This schedule is like, they can't even ... By the end of the
day, to go home and expect them to do more things and transition yet again, that's
not possible.”
— Science teacher

Core teachers, and particularly language arts and social science teachers, emphasized the
negative impacts of the schedule on their instruction

Core and elective teachers perceive the impacts of the schedule on their instruction very differently.
While 70 percent of elective teachers reported that the schedule provides adequate time for them to
teach required standards, only 36 percent of core teachers agreed (figure 5). More than two-thirds
of elective teachers (68 percent) reported having time in their schedules to build connections with
students. However, only 40 percent of core teachers said they believed they have sufficient time to
build connections.
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Figure 5. Percentage of teachers who agreed or strongly agreed with the following statements about
instruction, by course type

The current schedule provides adequate 52%
time for me to plan instruction 63%

The current schedule provides adequate
time for me to provide effective
classroom instruction

42%
64%

The current schedule provides adequate 36%

time for me to teach required standards 70%

The current schedule provides adequate
time for me to build connections with
students

40%
68%

H Core  Elective

Notes: Total number of responses vary for each survey question. Only teachers were asked to respond to the first
three statements, while all educators were asked to respond to the final statement (on connections). See appendix
tables A1, A2, A3, and A4.

Source: Authors’” analysis of Beaverton School District middle school educator survey data.

Differences in perceptions of the schedule are particularly dramatic between language arts/social
science teachers and fine arts teachers. Seventy-two percent of fine arts teachers reported that the
schedule allows time for them to provide effective classroom instruction, while only eight percent of
language arts/social science teachers reported having adequate time (figure 6). Math and science
teachers were considerably more likely than their language arts/social science peers to agree that
they had adequate time for instruction, which may reflect the longer math and science class periods.
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Figure 6. Percentage of teachers who agreed or strongly agreed with the following statements about
instruction, by course content

i N 7%
The current schedule provides adequate

time for me to provide effective

classroom instruction 43%
72%
N 53
The current schedule provides adequate 8%
time for me to teach required standards 48%
76%
0,
The current schedule provides adequate * >5%
time for me to build connections with 2
students 48%
. 759
B Math/Science Language Arts/Scoial Sciences PE/Health M Fine Arts

Notes: Total number of responses vary for each survey question. Only teachers were asked to respond to the first
three statements, while all educators were asked to respond to the final statement (on connections). These results
include teachers only. See appendix tables A2, A3, and A4. Categories includes teachers who teach math or science
or both, and teachers who teach language arts and social science or both but excludes those who teach across
content areas (e.g., math and language arts).

Source: Authors’” analysis of Beaverton School District middle school educator survey data.

Notably, not all core teachers reported negative impacts on instruction. In open-ended educator
survey responses, 18 math and science teachers reported that the current schedule did not greatly
impact their own instruction.

“Since math has more time than other subjects, | feel like we do have time to meet
standards and teach grade level content. However, | feel like this comes at the cost of
other subjects not having enough time, especially language arts. Their reading skills
greatly impact their ability to engage in math content.”

— Math teacher

There were also interesting differences in opinions of the schedule between math and science
teachers. Two-thirds of science teachers (67 percent) reported having time to teach all required
content and skills, while only 43 percent of math teachers reported having enough time. This may in
part reflect the district’s accelerated math curriculum for all students, which complicates the amount
of time math teachers believe is necessary for math instruction.
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“I'd say, one of the reasons math has 60 minutes is because the district has chosen to
continue to go forward with accelerated math, which is impossible, and no one can
actually teach it in the time period, unless you have amazing kids. So, that extra time,
we need that time to even get close or towards that. But, if the district backed off of
[accelerated math for all], then 50 minutes [for a class period] would be fine | think.”

— Math teacher

Many fine arts teachers reported that the current schedule is beneficial for their instruction

Some teachers noted in both open-ended survey responses and educator focus groups that the
current schedule has positive impacts on their instruction. Most such comments came from fine arts
teachers, and many specifically mentioned the positive impacts of having daily classes on their

instruction and their ability to build connections with students. Fine arts teachers also perceived
smaller caseloads as a positive development.

“| see students every day and am able to reinforce concepts better. They are making
more progress than the previous schedule. The daily repetition allows them to learn
more effectively and | am covering more content. With the previous schedule, there

were weeks when | would see students one day. Connections are equally benefitting
from the daily instruction.”

— Fine arts teacher

“l have less preps and less students. *I do not teach 400—600 kids with class sizes of
50+ *I do not have 5-10 preps anymore, only four. *| get the kids every day. It makes
a huge positive impact on their behavior in class having consistency that only daily
class will provide ... Their growth in my elective class grew 3x as much vs every other
day. This makes them more excited because they see their growth easier. *Teaching
200 kids daily allows me to actually get to know a lot of my kids better.”

— Fine arts teacher

“I no longer have a case load of 300 and can actually provide my students with real
feedback when grading. | see them every day which means | do not have to review
everything | teach each time they come to my classroom. After routines are taught, |

have plenty of time to teach skills, standards, and projects while also running an art
classroom with supplies.”

— Fine arts teacher

Impact on Student Supports

This student support section describes the effect of the schedule on the district’s ability to provide
interventions and to support students’ social and emotional health.
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Educators reported that the current schedule limits interventions and social and emotional
support services

Only 15-20 percent of surveyed educators agreed that the schedule allows them sufficient time to
provide interventions for students who need them or to support students’ social and emotional
health (figure 7).

Figure 7. Percentage of educators who agreed or strongly agreed with the following statements
about student supports

The current middle school schedule
provides adequate time to support - 20%

students' social and emotional health

The current middle school schedule
provides adequate time to provide 159%
interventions for students who need 0

additional support

Notes: Total number of responses vary for each survey question. See appendix tables A5 and A6.

Source: Authors’ analysis of Beaverton School District middle school educator survey data.

According to these findings, the current schedule may hinder middle schools’ ability to implement at
least two of the district’s strategic plan goals: implementing evidence-based interventions and
implementing strong support systems for students’ social and emotional, behavioral, and academic
needs.

Educators report very few options for supporting students who struggle academically

Few surveyed educators (15 percent) reported that the schedule provides adequate time to support
students who are struggling academically. School-day academic support can be provided within
existing classrooms by teachers and support staff members as well as through pull-out support
services. Teachers within the classroom are often the most immediate source of student support. Of
surveyed BSD educators, 157 indicated in open-ended survey responses that the short class periods
and large class sizes make it difficult or impossible to address students’ needs for additional supports
within the classroom setting.

“There is not time for in-class intervention; | have scaffolded content, but | don't have
time to help students during class time who need reading or writing intervention.
Prior to this, there was time for small groups during the core block time.”

— Language arts teacher
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“Middle school teachers do not have time to intervene. Some teachers have classes of
35+ students in a 37-minute class. Without instruction, that leaves one minute per
student for intervention. Students are not receiving the interventions they need [and]
more interventions are needed than ever before.”

— Special education teacher

As discussed in more detail in the Impact on Educators section, the lack of teacher teams that share
common groups of students across course subjects makes it challenging to identify students who
need support and to strategize about how to support these students.

“Before this current schedule, we had grade level teams. Teachers regularly were able
to meet because they had a common plan[ning period] and/or their classrooms were
close together. It was easy for us to find out from each other if a particular student
was exhibiting the same kinds of struggles in each of our classes and to have quick
chats about what we each were doing that was working or not. It's much more
difficult to do this now.”

— World languages teacher

In addition to the ability to support students within the classroom, educators discussed how few
services to help students who are struggling academically are available outside of the classroom.

“Regular reading intervention classes and math Intervention classes were cancelled
from the schedule. Middle school intervention classes are necessary for students who
struggle, to support their skill development in preparation for high school.”

— Teacher on special assighment

“l have not seen any intervention or remedial courses outside of the SPED department
... Many students who need support but do not qualify for SPED fall through the
cracks. That is a HUGE number of students we're not serving in the way they need.
This is an urgent situation.”

— English language development teacher

Staff members reported finding it difficult to provide social and emotional support services to
the students who need them

Only one out of five surveyed BSD middle school educators reported that the schedule provides
adequate time to support students’ social and emotional health (figure 7). In both surveys and focus
groups, student support staff members reported that it is difficult to pull students from their classes
to provide needed support. This is due in part to the short classes and may also be due to the need
for more extended hallway and lunch/recess supervision duties. Social workers and counselors
believe that this increased duty-time takes away from their ability to help students.
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“As a counselor | am unable to provide effective counseling due to the class times
being so short. By the time | get anywhere with a student, they've missed an entire
class period.”

— Social worker/counselor

“And then to add that layer for counselors, we were told at a district-level that all
middle school counselors were to do 80 minutes of duty every day. We're doing more
than that because now we're hallway monitors too and we have a morning duty.
Then when | did the math, this was last year, it was like 80 minutes a day. That takes
80 minutes [away from] actual counseling support [time]. I'm kind of doing it on the
fly out at recess and lunch.”

— Social worker/counselor

Educators and students agreed that advisory class content could be improved by integrating it
into other courses

While some students enjoy advisory class, nearly all students who commented on advisory class in
focus groups said that advisory is not a good use of time. Students noted that that some of the
lessons are interesting, but most of the class time is not productive. The class provides time for many
students to do homework and socialize, but the twice-a-week class makes the rest of the schedule
more confusing and cuts into the time for other courses. According to students, most of the advisory
class content could be integrated into courses such as health or social science.

“Advisory cuts into the school day. | like it, but | struggle to find what I’'m supposed to
be doing in advisory after the early activity.”
— Middle school student

“I’m not gonna lie. | don't really learn that much in advisory, and | feel like it's kind of
pointless. We just use that time to talk with our friends. | feel like it should be more
like a study hall.”

— Middle school student

“I think {advisory}’s useless. Most of the topics that are taught are important but
could be taught in other subjects.”
— Middle school student

In focus groups, educators suggested integrating the content of advisory class into other courses.
They said this would be advantageous for several reasons. First, removing advisory class from the
schedule would provide more time for other classes and reduce the number of transitions. Second, it
would provide a more consistent schedule from day to day. Finally, integrating advisory class content
into other courses would allow teachers to build better relationships with students when covering
delicate social and emotional topics.
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“When you have kids in your advisory that you teach later in the day, you're able to
reinforce those ideas that they're learning in advisory, like the SEL lessons or the
things like that. They come up in just regular conversation about whatever.”

— Fine arts teacher

“Most of the students in my advisory class, | do not teach for math ... | strongly say,
‘Can we please have kids on our advisory that we also teach?’ Because it's hard to
build a relationship with students two days a week when you do not have them at
any other time. So, | feel so strongly about that.”

— Math teacher

Elective teachers and particularly fine arts teachers reported fewer negative impacts of the
schedule on student supports

There were substantial differences by type of course taught in educators’ reported perceptions of
the schedule’s impact on student supports. Fewer than half of core and elective teachers said they
believed the schedule provides adequate time to support student social and emotional health or to
offer interventions, but a larger percentage of elective teachers perceive the time available for the
supports as adequate (figure 8). Thirteen percent of core teachers reported that intervention time is
adequate, while 47 percent of elective teachers agreed. There were similar differences between the
proportions of elective and core teachers who said they believed there is adequate time to support
students’ social and emotional health.

Figure 8. Percentage of teachers, by course type, who agreed or strongly agreed with the following
statements about student supports

The current middle school schedule - 19%

provides adequate time to support
students' social and emotional health 48%

The current middle school schedule

provides adequate time to provide -

interventions for students who need 47%
additional support

13%

H Core Elective

Notes: Total number of responses vary for each survey question. See appendix tables A5 and A6.

Source: Authors’ analysis of Beaverton School District middle school educator survey data.

There were also huge differences by course subject taught in teacher perceptions of student
support. More than half of fine arts teachers (56 percent) reported that time for interventions is
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adequate, compared to 17 percent of math and science teachers. This is not surprising, given that
few students need interventions in elective course content. Half of fine arts teachers (50 percent)
believe that the schedule provides adequate time to support students’ social and emotional health,
while only 20 percent of math and science teachers agree (appendix table A5).

Impact on Student Learning

This section summarizes perceptions of the current schedule’s impacts on student learning and
engagement.

Educators said they believe that the middle school schedule impedes student learning

The ability of educators to provide effective instruction and connect with students has an impact on
student learning and engagement. Thus, schedule impacts on instruction may also impact student
learning. Less than a third of surveyed BSD educators reported that the current middle school
schedule provides time for students to learn required content and skills or to engage deeply with
content that may promote student learning (figure 9).

Figure 9. Percentage of educators who agreed or strongly agreed with the following statements
about student learning

The current middle school schedule
provides adequate time for students to - 31%
learn required content and skills

The current middle school schedule
provides adequate time for students to - 27%
engage deeply with course content

Notes: Total number of responses vary for each survey question. See appendix tables A7 and A8

Source: Authors’ analysis of Beaverton School District middle school educator survey data.

More than one-hundred educators (105) shared concerns in open-ended survey responses that the
schedule does not provide sufficient time for students to engage deeply with course content or to
finish their work in class. Some educators shared that it is challenging to design a lesson that teaches
content and includes time for students to process or practice the new content and skills. Survey
responses also indicate that the short class periods may also not allow sufficient time for teachers to
help students with their work in class.

“Strictly speaking from a PE standpoint, by the time we get into class, settled, and
attendance taken, we have less than 30 minutes to teach and perform activities and
skills. This impacts skills mastery paths dramatically.”

— PE/health teacher
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“For non-Math and Science classes, students arrive, get settled and then it's time to
go. 35—40 minutes does NOT allow a deep dive into anything. For EL students who
need extra scaffolding, it doesn't give us time to work with them efficiently.”

— Language arts teacher

“Engagement in my classes is off the charts low. | am an extremely experienced
teacher who usually has engaged students and very few failures, and last year and
this year, the inability to teach in depth or interact with and assist my students
appropriately has resulted in huge numbers of disengaged students who are not
completing work, and a significant slowdown in the learning even of those who are
working hard.”

— Language arts teacher

A substantial number of educators (53) reported in open-ended survey responses that students are
less engaged with learning and/or are learning less under this schedule. They attribute lower
engagement to short class periods that impede effective instruction, the number of classes per day,
and the number of transitions between classes.

“It is more difficult for students to engage in learning activities when they are being
rushed and stressed by not having enough time. Many students need more time to
process how to engage and need more time to be able to connect. Because research
tells us that when we connect with students, they will be more likely to engage,
which will only enhance their learning.”

— PE/health teacher

In focus groups, educators frequently raised the topic of students’ inability to stay engaged in each
class and throughout the school day. Educators expressed particular concerns that the short class
periods are not preparing students for the longer AB block schedule currently in place in
comprehensive BSD high schools. Math and science teachers also commented on the inability of
many students to maintain focus through their longer classes.

“I mean the schedule doesn't really prepare our kids, especially our eighth graders
who are transitioning to high school and are being expected to follow a much longer
stamina routine in their classes. They're not building that stamina here with our
current schedule. We're really not setting our high school up very well for success
either.”

— World languages teacher

“l find it challenging to get my students to sustain themselves through the longer
period that | do have in math, to allow for that time. | find myself doing a lot of
behavior management, rather than being able to do independent work with most of
the class in small group reteaching or stuff with the rest.”

— Math teacher
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Educators’ perceptions of student learning suggest that the current schedule may make it
challenging to achieve several strategic plan goals, including teaching and nurturing cognitive and
behavioral skills and ensuring that every student demonstrates progress toward achieving the
standards.

Perceived impacts of the schedule on student learning and engagement were strongly
associated with teacher course subjects

Core and elective teachers’ responses suggest they perceive the impact of the schedule on student
learning quite differently. In surveys, 62—66 percent of elective teachers indicated that the schedule
provides enough time for students to learn required content and skills and to engage deeply with
course content, while 21-27 percent of core teachers shared these beliefs (figure 10).

Figure 10. Percentage of teachers, by course type, who agreed or strongly agreed with the following
statements about student learning

The current middle school schedule _ 27%

provides adequate time for students to
learn required content and skills

The current middle school schedule _ 21%

provides adequate time for students to
engage deeply with course content

66%

62%

H Core Elective

Notes: Total number of responses vary for each survey question. See appendix tables A7 and A8.

Source: Authors’ analysis of Beaverton School District middle school educator survey data.

Further breakdown of survey responses by content area reveals that 72 percent of fine arts teachers
agreed that students in their classes have adequate time to learn required content and skills,
although fewer than half of other subject area teachers and only 10 percent of language arts/social
science teachers agreed (figure 11).
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Figure 11. Percent of teachers, by course content, who agreed or strongly agreed with the following
statements about student learning

The current middle school schedule 10%

provides adequate time for students to
0,
learn required content and skills 33%

72%

The current middle school schedule <10%

provides adequate time for students to .
engage deeply with course content 29%

66%

W Math/Science Language Arts/Social Science PE/Health M Fine Arts

Notes: Total number of responses vary for each survey question. See appendix tables A7 and A8. Categories include
teachers who teach math or science or both and teachers who teach language arts and social science or both but
excludes those who teach across content areas (e.g., math and language arts). One percentage is obscured due to
low numbers of responses.

Source: Authors’” analysis of Beaverton School District middle school educator survey data.

Both math and science teachers reported perceiving fewer direct impacts from the schedule on
students in their classes compared to other core subject teachers. In open-ended survey responses,
some math and science teachers highlighted that the impacts of the schedule on student learning
are not the same across all subject areas.

“For [my non-math class], by the time my students have heard directions/instruction
they have little time to work and by the time they get into a groove, there is little
time left in class. For my math class, which is over an hour, | end up with extra time
where some kids are finished and | don't have time to move forward. | could give up
5-10 minutes so that all classes had equal amounts of time.”

— Teacher of multiple subjects

Science teachers view the impact of the schedule on student learning more favorably than math
teachers despite the equal lengths of their respective class periods. Forty-four to 52 percent of
science teachers said they believe the schedule provides adequate time for learning and deep
engagement while 19-28 percent of math teachers reported the same (figure 12). As previously
noted, this finding may be due in part to the district’s accelerated math curriculum for all students,
the pace of which impacts the time available for students to learn math.
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“I teach science and | find the 60 minutes perfect amount of time, but the other

classes are struggling.”
— Science teacher

Figure 12. Percentage of teachers who agreed or strongly agreed with the following statements
about student learning, by course subject

The current middle school schedule provides 28%
adequate time for students to learn required

content and skills 52%

The current middle school schedule provides 19%
adequate time for students to engage deeply

with course content 44%

B Math ® Science

Notes: Total number of responses vary for each survey question. See appendix tables A7 and A8. This figure includes
teachers who teach math only as math teachers and science only as science teachers. It does not include teachers
who teach multiple subjects such as math and science or math and language arts.

Source: Authors’ analysis of Beaverton School District middle school educator survey data.

Fine arts teachers’ opinions of the schedule also varied. In open-ended survey responses, 16 teachers
reported that students are more engaged in the fine arts classes they teach while eight fine arts
teachers noted that class period lengths are too short.

“The schedule has significantly improved the amount of student learning
accomplished in all elective classes. Students are consistently learning and retaining

3 times the amount they did with the previous schedule.”
— Fine arts teacher

“Previously, electives in our building were 45 minutes every other day. The new

schedule has doubled instruction time and significantly reduced learning loss.”
— Fine arts teacher

“The classroom is a revolving door. Kids are always moving to their next class. They
are not able to be in the environment long enough to absorb any info or feel they
have time to invest in it. It's way too easy for them to give up when things get hard

because after all they are in a new class in a few more minutes.”
— Fine arts teacher
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While some students reported feeling that the current schedule does not offer enough time
for learning, others said they like the schedule

Some students and parent/guardians shared concerns about the short class period length and how
this may impact students’ ability to learn. A few noted that short classes may negatively impact
student ability to succeed in high school.

“It’s not about boring. School is not supposed to be the greatest thing ever. It is about
preparation and learning. | do get bored in class sometimes, but I still learn when I’'m

bored. [The class length that] contributes to learning would be the best option.”
— Middle school student

“I would definitely bring up the fact that sometimes we have a little over half an hour
just to learn stuff that we are going to carry with us through high school ... | don't
think a little over half an hour is enough time to fully take in what the teacher is

saying.”
— Middle school student

“If we had longer classes, that gives us more time to work in class and less homework,
which | think all of us could agree, that's much better. It also prepares us for high

school. | think it'd be better for that.”
— Middle school student

In addition to feeling rushed through individual classes, some students and their parent/guardians
also feel as though they have too many classes per day, reporting that it is difficult to manage so
many classes and subjects.

“I would like to have only 4 classes per day. You would learn a lot more and school is
about learning. We don’t have enough time to learn and you can forget homework

for 8 classes. The day would feel shorter and you could do work in class.”
— Middle school student

“I would change the number of how many classes there are, honestly, because | think
it’s way too many classes. And you learn stuff, right? Like you learn so much stuff

that day. Sometimes you just can't get in your head.”
— Middle school student

“We're getting to a point where we might have to pull our daughter and put her in [a
different school] or something because of how much anxiety and stress this whole ...
how crammed everything is. It's just an incredible amount of stress on her. So, it's

more of a negative than a positive every day.”
— Parent/guardian of a middle school student
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These negative perceptions about the schedule were not universal among students. Some middle
school students said they believed the current schedule provides adequate time for them to learn
and some of these students (and parent/guardians) shared that they worry that longer classes would
result in boredom.

“I don’t mind the class length. It is enough time to learn without being bored.”
— Middle school student

“In one of my kids’ classes, they join math and science and it ends up being a very long
class. | would not be in favor of [longer classes].”

— Parent/guardian of a middle school student

Impact on Student Behavior and Well-Being

This section documents the impacts of the schedule on student behavior and well-being as well as
participant suggestions for improving the schedule to enhance student well-being.

Educators reported concerns about the impact of the numerous daily transitions on student
behavior

Student mental, social, and emotional health; behavior; and overall well-being have been a particular
concern of educators across the country since students returned from distance learning. BSD
educators indicated they understand that the reasons for their concerns are multi-faceted, but some
suggested that the schedule is contributing to particular negative student mental, social and
emotional health, and behavioral outcomes in the district.

Nearly three-quarters of surveyed educators (71 percent) indicated that the schedule has led to an
increase in disruptive hallway behavior (appendix table A9). In open-ended survey responses, 103
surveyed educators documented the negative impacts they believe the schedule is having on student
social and emotional health and 80 described the negative impacts that the schedule may be having
specifically on student behavior. Educators said they are concerned that the short classes and
frequent transitions are hindering students’ ability to self-regulate. Thirty-three surveyed educators
noted that the schedule may be especially harmful for students with special needs.

“Students have less time to interact in the classroom with their peers or in the
hallways/at lockers. They are rushed between classes with no time for interacting
with peers. Emotionally, they are exhausted with the workload of 8/9-class days.
Behaviorally, they are more disruptive and have shorter attention spans because they
haven’t been able to interact with their peers and/or have been sitting in desks for 8
classes a day.”

— PE/health teacher
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“As somebody who works with students on the autism spectrum and also a lot of
students who have experienced trauma, they’re already heightened, and to go
through this constant changing of classes, and transitioning can be very stressful.
And it just amplifies all the more, their stress and cortisol. They never have the
chance to really come down. Then, if you’re in that heightened state, you’re not
learning.”

— Counselor/social worker

“There are so many transitions during the day! ... Keeping up with that many classes is
A LOT even at the high school level. College students take between 3-5 courses on
average. We are asking our students who have little to no executive function to
manage 8 classes a day?!?”

— Science teacher

While there are many causes of disruptive middle school behavior, BSD middle school educators
reported that the number of transitions during the day leads to behavioral disruptions. Schools have
tried to mitigate problematic hallway behavior through measures such as one-way-only hallways,
prohibiting locker use during the day, and extended hall monitoring duties for counselors and other
staff members.

“Spending so much of their school day in transition causes students stress and
anxiety. Halls are where much of the bullying and negative interactions between
students happen. In addition, we know that developmentally the more transition, the
more dysregulated kids are, and dysregulated kids are kids who act out.”

— Language arts teacher

“Now it feels like the kids are on a conveyor belt, being rushed from class to class all
days. We’re not connected, and that’s showing up big time in student behavior.
Anxiety levels are at an all-time high. I've never seen so many kids burst into tears in
class, often when asked very simple, low-stakes questions. The disrespect for
teachers, peers, and the school in general is outrageous.”

— Social science teacher

The number of transitions in the current schedule may make it challenging for the district to achieve
its strategic plan goals of creating strong systems of support for students’ social and emotional and
behavioral needs, teaching and nurturing cognitive and behavioral skills, and ensuring that every
student feels safe.

Students would appreciate more time between classes, but educators shared reservations

One of the most common topics of discussion in the student and family focus groups was the short
time available to get from one class to the next. Although four minutes may be sufficient time to
move between some classes, many students reported that it is not enough time to use the
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bathroom, use lockers, or to move between classes in distant parts of the school. One-way hallways,
crowded hallways, and the location of bathrooms and lockers were frequently-cited barriers to
effective movement in the hallways.

“I go from social studies to PE and | have barely enough time to get there even speed-
walking. That is even without talking to other students or dawdling. | think we should

have a little more passing time.”
— Middle school student

“I think it’s 4 min for us. | don’t really like that that very much. For example, | go from
third period, which is on one side of the school, and then | have PE and I’'m doing a
health unit right now, which is upstairs, and the very other opposite corner of the
school. And | genuinely do not have enough time to go from one point to the next.

And we have one-way halls, which also slows us down.”
— Middle school student

“We have 4 minutes, and maybe another minute would be a lot better ... We aren’t
allowed to go to the restroom the first 10 minutes or the last 10 minutes of class and
a line builds. So sometimes you won’t be able to go to the restroom that period at

all.”
— Middle school student

As a result of these passing times and school rules around locker use, many students report not using
their lockers at all during the day and carrying heavy backpacks and other supplies for most of the
school day.

“My son is in jazz band, and he has an instrument that is very large and he also plays
[other instruments]. So he has to put away all of this equipment and then run to class
with some of his instruments. So again, the 4 minutes are not enough, because he is
always late, and for when he gets to—it’s just so complicated to deal with. And most
of the time he doesn’t even go to his locker to get his notebooks.”

— Parent/guardian of a middle school student

“The lockers are old and take time to open. | just carry my books around. If | go to my

locker, I’'m late to class.”
— Middle school student

“My backpack is super heavy—27 Ibs. | can’t go to my locker when | need to. | am
getting back problems. It keeps getting heavier because | can’t put stuff away and
keep adding.”

— Middle school student
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Students’ concerns about tardiness may be exacerbated in middle schools without class bells. In
those schools, teachers are responsible for letting students out on time and sometimes do not,
cutting into passing time. Many of the students in focus groups reported feeling stress about their
inability to get to some of their classes on time.

“When we get a tardy or something, the people who didn't, who haven't gotten
tardies get rewards, and that makes sense. But if we get one tardy, and it's because
our [previous] teacher forgets to let us out of class [on time], and then we're a
minute late or 10 seconds late ... We were not tardy because we wanted to be ... We
were tardy because of the teacher.”

— Middle school student

“Sometimes in PE, you go to your locker to change your shoes, like if you have sandals
on. Then you have to come back. And sometimes you might be late and you might

get detention for that.”
— Middle school student

While some educators said they understand the need for breaks for students during the school day,
few advocated for longer passing times between classes. Educators suggested that some of the poor
student behavior was due to the return from distance learning (which coincided with the new
schedule) in 2021-22. However, there are also concerns about longer passing times potentially
leading to more problems in the school hallways.

“Four minutes is kind of the sweet spot, if kids are getting to class because they can,
in four minutes. Three starts pushing it a little bit.”
— Social science teacher

“We have too many passing times. We have a lot of naughty behavior that happens.
We had five minutes last year. There's a reason we came down to four minutes. |
would never urge for more time. The kids take advantage of that time. It's almost
always when we did have had fights in the building and mostly it's my kiddos, but
they meet up in the bathroom and do naughty things. It provides more opportunity
for kids to meet and make choices that we'd like them to not make. So again, | would
urge for less transitions and not more time.”

— Social worker/counselor

Educators also believed the schedule could be improved by providing common passing times. The
current schedule with varying class times (due to the longer math/science block) results in some
students transitioning while others are in class. Educators said this can cause distractions for the
students who remain in class. A number of educators suggested that equal-length class periods with
common passing times would allow for all teachers to be out in the halls supervising transitions and
reducing problematic student behavior.
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“So, if we were going to move to a seven-period schedule where all of them are equal,
we would have seven or six passing periods or whatever, but they would all match.
So, all the teachers are out together. All the kids are out together.”

— Math teacher

“The amount of transitions. There's so many for students and because of the wonky
math/science schedule, there's transitions happening all the time and it's so
disruptive in my classes when I'm like, oh, around this time | can't do anything
because it's going to be so obnoxious out in the halls.”

— Social science teacher

Lunch and recess provide a welcome break for students, but some students find that the time
to eat and socialize is inadequate

According to some students, the time available for lunch and recess is too short for them to eat their
lunch. This appears to be particularly true for students whose classes are a long way from the
cafeteria, for students who may be slower eaters, and for students who wait in the hot lunch line to
select their lunch. The time available for lunch and recess was also a primary concern of
parent/guardians we spoke with during focus groups.

“We should get a little more time for lunch and recess, because | feel like | have to go
to my locker before lunch to go get my lunch box and waste a lot of time. It feels like
I only have 5 min and I’m not really able to eat much.”

— Middle school student

“There are a lot of students who get hot lunch and you have to wait in line and it
takes time and then you find a seat. There is not much space to eat peacefully.
Recess is short. It is the only time to have a break and it’s only 15 minutes.”

— Middle school student

“Kids have to wait in line, go to their locker, grab their lunch bags. Even if they don't,
just getting through the halls down there, it’s an absolute nightmare. By the time
[my daughter] finds a place to sit, she is literally scarfing, inhaling her food. She tells
me other kids don't have a chance to eat.”

— Parent of a middle school student

Both educators and students emphasized that electives provide an opportunity for students to
explore new content, decompress, and socialize

A majority of surveyed educators (58 percent; appendix table A10) said they believe it is important
for students to have two daily electives, with 53 percent of core teachers and 77 percent of elective
teachers emphasizing the importance of two electives per day. According to elective teachers, and
especially fine arts teachers, elective classes offer students a break during their school day, including
time to explore content, move around, socialize, and take a break from the academic rigor of other
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courses. Survey and focus group input from elective teachers suggests that electives may help to
address students’ social and emotional needs.

“Students have an opportunity to take their favorite class, regardless of the subject,
every day. That means there is at least one thing they can be excited about in their
school day.”

— Fine arts teacher

“And the other neat thing with a lot of the electives and PE, we are SEL. The kids learn
how to take those emotions in the arts and find an avenue to put that and make it go
somewhere, how to take their emotions ...They can put it into something, whether
they're putting it in a drawing or blowing it through an instrument.”

— Fine arts teacher

“One student told me he loved having shorter classes and more breaks—it gave him a
chance to reset more often. | know that is not true of all of them. But having two
electives is soooo meaningful—I wouldn't want to change the schedule if we had to
change that.”

— Fine arts teacher

Students, during focus groups, overwhelmingly supported having two electives per day. Students
expressed that they like having some choice about what courses they take to prepare themselves for
high school and college and/or simply because they enjoy the content. Other reasons that students
shared for enjoying electives included having a break from core classes, interacting with friends, and
having less academic rigor.

“Electives are the classes you pick to pursue. Core classes can be fun too, but electives

make it better.”
— Middle school student

“There is a ton of work in middle school. | love to succeed in school. Electives help you
have fun and avoid burnout. They are a bit of a break from stress of school.”
— Middle school student

“What | like about electives is that | can talk with my friends, and we're doing the
work. But the work is a little bit more chill.”
— Middle school student

Most of the students and the parent/guardians who participated in focus groups indicated that
students enrolled in at least one of their elective choices and often both. Some of the students who
did not get one of their top choices still enjoyed the electives that were assigned to them. At least a
few students would appreciate more elective options, such as dance, as well as additional options for
art, technology, and language electives. A couple of students mentioned a desire for electives that
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rotate throughout the year in grades 6 through 8, to enable more exploration of subjects and ensure
they do not get stuck in an elective course they do not enjoy.

“You have to take four electives in 6th grade. | would like 7th and 8th to be more like
that to have more options. | was online in 6th grade, so | didn’t have that option.”
— Middle school student

Impact on Educators

This section describes the impact of the schedule on the time available for educators to collaborate
with each other and communicate with families. We also discuss the self-reported impacts of the
schedule on educators’ mental health and well-being.

Educators said the current middle school schedule leaves little time for them to team with one
another

One of educators’ most expressed concerns about the schedule was that it does not allow them time
to collaborate with each other in any systematic way during school hours. This concern was reflected
in both survey and focus group data.

District leadership has articulated that common planning times and shared groups of students should
be a priority for schools. According to district leaders, the current schedule allows for planning times
that exceed the contractual minimums in the collective bargaining agreement. However, this does
not ensure that there are common planning times for educators across subject areas or among
educators who share the same students.

School administrators reported that they cannot always schedule common planning time for
educators across subject areas within the confines of the current schedule. The number of classes
per day and the longer math and science classes make it difficult or impossible for school
administrators to design a schedule that both provides common planning time for teachers across
subject areas and that allows educators to share common groups of students. Surveyed educators
expressed frustration with the schedule’s impact on teacher teaming.

“As an experienced and highly competent building schedule builder, | was still unable
to guarantee common plan[ning time] for the inter-disciplinary teams that we were
barely able to cobble together this year ... Common plan[ning] is limited in scope.”

— School administrator

“When many of your core teachers are teaching multiple grade levels on multiple
schedules—it is hard to coordinate these conversations and experiences.”
— School administrator

“It is really hard to meet with the three different people that | am supposed to be
collaborating with during my plan time since they all have different schedules and
plan times due to us teaching multiple grades.”

— Social science teacher
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Twenty-eight percent of educators reported that the schedule provides adequate time for them to
collaborate with other educators.? The lack of adequate time to team has impacted educator ability
to systematically discuss students during “kid chats”—an opportunity for educators to meet to
discuss concerns about individual students or groups of students, share strategies to address their
concerns, and to monitor student progress.

“Previously when we'd have kid chats by team, we'd be able to get through as many
kids as we needed in however much time we had. And now it's four kids per grade
level, maybe once a month.”

— Science teacher

“Teaming took care of a lot of issues that we're now facing, especially with mental
health support, keeping track of kids, providing a cohesive behavior plan for students
and just | feel like a lot more kids fall through the cracks because if I'm trying to
handle my 140 kids by myself, and | can't keep track of them all. But if | know | have a
team, and you're really working on this kid and you're really working on this kid, we
can make a lot more strides. And | think a lot of that's been lost.”

— Science teacher

“There are kids who should be referred that are not being referred, and they're just
going to be passed on another year, and maybe another year.”
— Teacher of multiple subjects

Some educators shared concerns that because time to collaborate is limited, they are unable to
coordinate contacts with families. This makes it challenging to plan for and hold parent-teacher
conferences.

“IBefore the implementation of this schedule], we could take on certain kids and then
that parent had me as the point person. And | could talk to two or three other
teachers, get their input, and contact that parent. Now any parent could have
potentially eight teachers contacting them in any given day...I would have no idea if
she contacted a parent about the same thing that I'm contacting [about] unless we
already had an established relationship ... So | think parents are also getting, I'm
speaking for parents, but annoyed with the amount of emails that they get from so
many people.”

— Science teacher

3 Nearly half (46 percent) of educators also reported that the schedule does not allow time to participate in
professional development, but this was not widely discussed in the survey or focus groups (see appendix table
Al14).
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Many educators reported the schedule makes them feel isolated, stressed, and ineffective

Prior to the implementation of the current schedule, experienced BSD middle school educators relied
on relationships with colleagues to support each other. Experienced educators may still have such
relationships outside of common planning time, but most teachers reported there was little or no
time for teaming across subjects. Educators expressed concerns that the lack of time to team is
leading and will continue to lead to educators feeling unsupported and leaving the school, district, or
profession.

“This schedule is extremely isolating for staff. It feels like we are all alone. This is due
to the lack of teaming and the lack of common plans with our teaching partners.”
— Social science teacher

“ was in a different [BSD middle school] building last year and we had a lot of new
and first year teachers and they were all just floundering. Multiple people quit
teaching after last year as a new teacher just because if you are on a content team,
you have people to help you with content. But if you're on a team for the kids, you
have people to help and support you with those behaviors.”

— Science teacher

Eighteen educators directly attributed some negative educator mental health outcomes to the
schedule in open-ended survey responses. Many of these responses, as well as those conveyed
during focus groups, suggest that many educators are overwhelmed and feel ineffective, due in part
to the schedule. Some educators said they are considering leaving the school or field as a result.

“It's the number of students we have per day. The kids that | normally could help that |
cannot help and | see them failing and | don't have anything in me to help them. |
cried in front of my class this year because | was just feeling such frustration because
they feel frustration, and they just can't do it. We're failing these kids.”

— Social science teacher

“As a lifelong educator, | really don't know if | will continue teaching next year ... | love
it too much, but | dread ... | mean stress, anxiety ... | am done with this schedule and
this intensity, it's not worth it anymore, and that's really sad to me because this was
my passion and my career, but | don't think | want to do it anymore. And if it doesn't
change next year ... | feel for all the rest of my colleagues that are here, because it's
not good for the kids.”

— Language arts teacher
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“I've talked to so many middle school teachers in the last two years who have said, |
have never felt this overwhelmed, this stressed out, this powerless to do my job and
do my job well. | think there's been a lot of teachers who have left. | think this year,
we will continue to see a lot of teachers who leave ... It's provided work conditions for
teachers that are untenable. Anecdotally, | know a lot of folks who are struggling

with mental health issues because of this.”
— World languages teacher

Based on evaluation findings from BSD educators, the current schedule may impede the ability of the
district to implement the district’s strategic plan goal of providing consistent, systematic teacher
collaboration time to assess student data and improve practice.

Fine arts teachers reported fewer negative impacts of the schedule on their ability to
collaborate with each other

More than two-thirds of BSD middle school fine arts teachers (68 percent) reported that they are
able to collaborate with other educators. In contrast, 15 percent of language arts and social science
teachers reported that they have time to collaborate (figure 13).

Figure 13. Percent of teachers who agree or strongly agree with that the schedule allows them to
collaborate with other educators, by course content

Language Arts/Social Science 15%

PE/Health 33%

Notes: Total number of responses vary by course content. See the details on numbers of responses in appendix
table A13. Categories includes teachers who teach math or science or both, and teachers who teach language arts
and social science or both, but exclude those who teach across content areas (e.g., math and language arts)

Source: Authors’ analysis of Beaverton School District middle school educator survey data.
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Fine arts teachers reported in the survey and in focus groups that the common middle school
schedule has created some new opportunities for collaboration with other elective teachers in the
school and across the district.

“I am now able to collaborate with my colleague across the district regularly. Because
the schedule is the same amongst the middle schools, we can DM, email, or call each
other because our plans line up! It makes life easier.”

— Fine arts teacher

Participant Schedule Preferences

This section summarizes the schedule preferences of educators, students, and parent/guardians who
participated in this study. These preferences represent a wide range of experiences, perspectives,
and opinions of the schedule and, as such, sometimes conflict. Nonetheless, there were some areas
of relative agreement about ideal class period length among educators.

There was no clear consensus among educators on a preferred middle school schedule

The lack of clear preference about the middle school schedule is clear in the educator survey
responses as well as focus groups. Educators noted that there are pros and cons to every schedule
and that no single schedule will satisfy everyone. In the educator survey, the most common schedule
preference was for a 6-period day (figure 14), selected by 29 percent, followed by an AB schedule,
selected by 20 percent.* Schedule preference varied by school, with educators at some schools
sharing a clear preference while at another school there were similar preferences for each of the five
schedule options that appeared in the survey. Educators’ preferred schedule may be based on
experiences with past schedules, schools’ student populations, the existence of special programs,
educators’ role within the school, and a host of other factors.

% The educator survey asked BSD middle school educators what schedule they would recommend for the future and
provided space for educators to add more detail about their preference. Open-ended survey comments offered
critical context for educator preferences and in some cases prompted evaluators to recode their preference to align
with the description. For example, this included recodes for educators who selected “8-period day” but described a
block schedule with a total of eight periods—four every other day.
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Figure 14. Percentage of educators who prefer each type of schedule
29%

20%

15%
14% 13%

8%

6 period day AB Schedule 8 periodday 7 period day Modified AB Not sure
Schedule

Source: Authors’ analysis of Beaverton School District middle school educator survey data.

Core and elective teachers prefer different types of schedules

Core and elective teachers reported vastly different experiences with the current schedule, and
these experiences likely impact their schedule preferences. Teachers’ schedule preferences in the
educator survey differed starkly according to the type of courses they teach. Core teachers were
more than three times as likely to prefer a 6-period day (44 percent; figure 15) than an 8-period day
(13 percent) Conversely, 50 percent of elective teachers prefer an 8-period day.

Figure 15: Percentage of teachers, by course type, who preferred each type of schedule

6 periogs N, /4%

7 periods
19%

W REV
8 periods >
50%

17%
aB schequie N 7

14%

Modified AB Schedule _ 11%

H Core Elective

Notes: Some results are not presented here due to low number of responses.

Source: Authors’ analysis of Beaverton School District middle school educator survey data.
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Though lacking consensus on a preferred schedule type, surveyed educators provided a variety of
suggestions in the survey open-response spaces. Some involved maintaining aspects of the current
schedule, while others included ideas for changing the current schedule. A few of these suggestions
directly or indirectly conflict. In open-ended survey responses, ten to fifteen educators
recommended each of the following:

- Eliminate advisory class or reduce time for advisory class

o Prioritize a schedule that allows for teacher teams

« Reduce the length of the math and science class block to provide more time for other subjects
« Continue to offer two electives at a time

. Offer only one elective at a time

« Continue to offer PE daily

Educators and students generally agreed that equal class period lengths would reduce some
of the problems associated with the current schedule, and many educators suggested 55-60-
minute class periods as ideal

As discussed previously in the Impact on Impact on Student Learning section, students shared a
variety of opinions on the length of their class periods. A substantial number of students said they
would like to have longer classes than they currently have (other than math and science). Some
students recommended having classes with equal lengths to increase consistency and reduce
confusion. However, other students expressed contentment with the current length of classes and
said they are worried that they would be bored in longer classes.

“I think it is nice to have longer classes because you're able to get more work done
without having to finish it early instead of do it on another day and maybe able to do
longer assignments.”

— Middle school student

“| feel like each single class should be the same, the same length of time, so that we
know how long the courses are.”

— Middle school student

“I like my schedule. It’s not too long to where | get bored, but long enough to get my
work done.”

— Middle school student

Asked specifically about an AB block schedule, students at every school were willing to consider it.
While some students expressed worry about long classes leading to boredom, other students
indicated they see benefits in the AB schedule. Parent/guardians also had some concerns about an
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AB schedule but noted that an AB schedule in middle school may help to prepare students for the AB
schedule in BSD high schools.

“An AB schedule would be really nice. | could keep stuff in my backpack or at home.
We would have more class time to learn. | forget things after all of my classes. I'm
not worried about only having classes every other day because we would have more
time to learn each day.”

— Middle school student

“High school has a block schedule. I'd love for him to have exposure to that and be
aware of how that goes. And if it is a longer class period, | want him to have practice
sitting and paying attention, and if he can't do that, | don't want to throw him in the
high school and be, ‘Oh, figure it out.” Right?”

— Parent/guardian of a middle school student

Most educators in focus groups described ideal class period length as 55—-60 minutes. Educator
suggestions ranged from a minimum of 45 minutes, to accommodate equal class period lengths
across subjects, to a maximum of 90 minutes on a block schedule, accompanied by modifications to
instruction. Most math and science teachers indicated they perceive their current class period
lengths of 58 to 63 minutes to be sufficient. However, many said they are still concerned about
inequitable class period lengths across subjects and the number of transitions for students.

“Right now we have 60 or 65, which is a teeny bit long ... It's just like 55. It was kind of
a sweet spot. But 48, | think | would | advocate for that if we were to all have that. It
would bring consistency, changing at the same time, all teachers out in the hallway
because half of them aren't teaching.”

— Math teacher

“This is not the right schedule. This is not fair to any of our kids or our staff members.
But having 60 minutes for math is phenomenal and that is a good amount of time
and that works really well.”

— Math teacher

Value of a Common Middle School Schedule

One key reason for implementing a new middle school schedule in 2021-22 was to create a common
middle school experience across all nine comprehensive BSD middle schools. This common schedule
replaced schedules that differed across schools. Another reason for implementing the common
middle school schedule was to ensure that students transferring between two district middle schools
would have access to the same course offerings with the same class period lengths.
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Many educators reported that the common middle school schedule is inequitable across
schools

Although there was some variation among educators, most BSD educators did not perceive a
common schedule as important, and many perceived the common schedule as inherently
inequitable. This sentiment emerged during educator focus groups at each of the nine middle
schools. Educators described different student populations, numbers of students, resources, and
special programs that make each middle school unigue. A schedule and electives that works well at
one school may not meet the needs of another school. Some educators noted that the option
schools in the district do not have to abide by the current schedule because they too have
fundamental differences.

“Things are different at different middle schools without the schedule. And we have
option schools that have completely different schedules. So, it feels weird [that] the
core, what five, six middle schools have to all be on the same schedule. Yet some at a
highly proficient middle school can have intervention, but other schools have to fit
the schedule even though it doesn't work for them. It goes against what equity is.
We're going back to equality, not equity.”

— English language development teacher

“They keep talking about equity. And to me, equity doesn't mean everybody has the
same thing. Isn't the definition of equity is it's not equal? It's each school has what
they need for the population that they're serving. So if we're serving a demographic
that needs X, Y, Z, then we should be providing those things for them. Not that we're
the same across the district. So, | feel like you have to look at the demographic of
your building and say, "Okay, this is what these students need." And provide those
supports for those students. And it might be different building to building.”

— Math teacher

With regard to electives, educators shared that they would like to see options that align with student
interests and needs. Educators at one school reported that a particular current elective option is
consistently ranked low in student forecasting, suggesting that it is less popular and may not be a
great option for that school. Educators at other schools indicated they would like to bring back
popular elective classes that are no longer offered under the current schedule. Across schools, there
was interest in additional elective options such as languages other than Spanish and home
economics/cooking.

“That's the whole reason we did this. We all have to be the same. We used to have
the most incredible Home Ec. program here, but we were the only one who had
Home Ec. anymore. And so we had to get rid of that because nobody else had Home
Ec.”

— Science teacher
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“If there's a big group of kids that are really interested in science here, having a
science-type elective or another tech elective or something would be great. Whereas
in another school, the interest might be dance or something. So yeah, | agree with
having the same number of choices per subject basically, but maybe not exactly the
same class.”

— Fine arts teacher

Educators did perceive value in courses that would allow students to transfer between schools
without major disruption to learning. That is, they advocated for a set of common courses with the
same curriculum taught in the same order.

“At least the comprehensive schools need to have very similar schedules. Because we
do have a transient population that bounces between the schools that are close to
each other ... | think we'd have to really look at the numbers of how many students
move schools in the school year, in our district ... | think there's quite a few. But |
guess that would be just looking at the numbers. If it's more than 20%, than the need
for a common schedule for the comprehensive [middle schools] makes a lot more
sense. If there isn't a huge transient group, then that's not a big issue.”

— Language arts teacher

According to district data, 213 BSD middle school students (2.8 percent of BSD middle school
students) transferred between comprehensive middle schools in 2021-22.

Suggestions for Improving the Schedule

Based on the extensive input from educators, students, and families collected via the educator
survey and a total of 20 focus groups, this study has identified eight key priorities for adjusting the
middle school schedule. Some of the suggestions are based on data collected during this evaluation
and a body of educational research. Suggestions without a body of research rely more heavily on
data collected in BSD and common middle school scheduling practices. These suggestions may help
the district to achieve its 2022-23 strategic plan goal of optimizing school schedules and systems to
support student success.

Suggestions 1-4 are supported by strong research as well as data collected in BSD:

1. Develop a scheduling framework that prioritizes common planning time for teaming and
sharing common groups of students across content areas. Many BSD educators reported that
they believe they could effectively address many of the current schedule’s challenges if they
had the opportunity to collaborate with their colleagues and to discuss how to support the
needs of individual students. Research documents a plethora of positive student and teacher
outcomes associated with regular teacher teaming. Additionally, this suggestion aligns with
the district’s strategic plan goal of providing consistent, systematic teacher collaboration
time to assess student data and improve practices.
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2. Minimize the number of transitions between classes. Educators and students agreed that the

current number of classes per day can be stressful for students. Cognitive literature suggests
that interruptions to learning are associated with negative impacts for both teachers and
students—particularly neurodivergent students. Research also suggests that fewer daily
classes may reduce overall student workload and stress. A schedule with fewer classes per
day and/or classes of equal length would reduce the number of daily transitions and may
help to reduce student stress/dysregulation, disruptive hallway behavior, and the amount of
homework.

Integrate advisory course content into other courses and eliminate advisory class period.
Both educators and students shared a belief that advisory class time could be used more
effectively if its content were integrated into other courses. Research suggests that
integrating social and emotional learning content into other courses may be more effective
than teaching this content in an advisory class. Eliminating advisory class would also create
more day-to-day schedule consistency and provide more time for other courses.

Ensure that all students have at least 20 minutes of seat time to eat lunch. Students and
parent/guardians suggest that the time currently available for lunch does not allow all
students time to visit their locker, use the restroom, obtain and eat their meal at a
reasonable pace, decompress, and socialize with peers. BSD currently provides 35 minutes
for a combined lunch and recess period (including five minutes for transitions). Research
suggests that students who have less time to eat consume less of their meal and are less
likely to choose to eat fruits. The literature recommends at least 30 minutes for a lunch
period (not including time for recess) to ensure all students have at least 20 minutes of seat
time to finish their meal.

The next suggestion is based on data collected from BSD middle schools as well as limited research
on class period length:

5.

Consider the ideal length of class necessary for effective instruction and learning. In focus
groups, educators consistently suggested a class period length of 55 to 60 minutes. Most
were willing to accept shorter class periods if all class period lengths were equal and there
were fewer transitions. The research on class period length is largely inconclusive and does
not recommend a particular length but indicates there may be an association between longer
classes, favorable teaching conditions, and connections at school. Implementing class periods
of at least 55 minutes that meet all state requirements and do not extend the school day may
be challenging, but should be considered as a goal.

The report’s final suggestions (6—8) are based solely on data collected from BSD educators, students,
and families during this evaluation. While there is no body of research to support these suggestions,
they represent consistent themes emerging from educator surveys, educator focus groups, student
focus groups, and/or family focus groups.

6.

49

Consider implementing equal class period lengths. Educator survey and focus group results
suggest that longer class periods for math and science have contributed to perceptions that
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those subjects are considered more important than others. Equal class period lengths might
improve these perceptions and provide more learning time for most course subjects. In
addition, equal class periods with common passing times may reduce distractions for
students currently in class as others move between classes. Common passing times for all
students might also reduce disruptive hallway behavior as more teachers can be in the
hallways to monitor transitions.

Continue to offer two electives. Most educators, families, and students who participated in
the study said they appreciate having two electives. Continuing to offer two electives allows
students to explore new content and to choose what they are most interested in learning,
which might improve engagement with school. Scheduling time for two electives would be
particularly important for English language learner and special education students, who
might not otherwise be able to take any electives. Continuing to offer two electives in
combination with other suggestions listed here might require some creative scheduling such
as offering elective classes every other day or moving to an AB block schedule with four
classes every other day.

Consider whether a common middle school schedule is equitable. BSD middle school
educators indicated they do not believe there is a single schedule that can meet the needs of
all schools, educators, students, and their families. Educators expressed concern about the
lack of flexibility in the common middle school schedule to offer elective options and
supports that align with student interests and needs. We suggest that the district assess
whether providing some parameters and working with each school to develop a schedule
within that structure would better address each school’s unique needs and promote equity.

“It also goes back to that idea of, ‘where are our priorities?’ It's awesome that kids get
to have two electives each day. And it's great that they get have PE. But at the
expense of not knowing how to read ... | mean, we've got to kind of look at where our
priorities are because you can't have everything. And this schedule is prioritizing
something over other things that are root problems and that's causing it to feel like
chaos.”

— Language arts teacher
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Appendix A: Survey Results by Question

The following tables present the results of each educator survey question overall, by course type
(core, elective), and by course content (math/science, language arts/social science, PE/health, fine
arts, special education, other teachers, and math and science teachers individually). When the
number of respondents giving a particular answer is less than five, these numbers are not reported
to preserve anonymity of respondents.®

Impact on Instruction

Table A1. The current middle school schedule provides adequate time for me to plan instruction

# who agree or # who disagree or Total

strongly agree strongly disagree  respondents
Overall (teachers only) 112 121 233
Core teachers 71 66 137
Elective teachers 25 15 40
Math/science teachers 43 23 66
Language arts/social science teachers 17 33 50
PE/health teachers 11 10 21
Fine arts teachers 16 9 25
Special education teachers 6 12 18
Other teachers 19 34 53
Math teachers only 25 12 37
Science teachers only 17 10 27

> To avoid double-counting educators who teach more than one content area, the results exclude these individuals
on a case-by-case basis. Thus, an educator who teaches both math and science is counted once as a math/science
teacher but excluded from the numbers of math teachers.
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Table A2. The current middle school schedule provides adequate time for me to provide effective
instruction

# who agree or # who disagree or Total

strongly agree strongly disagree  respondents
Overall (teachers only) 93 138 231
Core teachers 57 79 136
Elective teachers 25 14 39
Math/science teachers 44 22 66
Language arts/social science
teachers 4 45 49
PE/health teachers 9 12 21
Fine arts teachers 18 7 25
Special education teachers - - 18
Other teachers 16 36 52
Math teachers only 23 14 37
Science teachers only 20 7 27
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Table A3. The current middle school schedule provides adequate time for me to teach required
standards

# who agree or # who disagree or Total

strongly agree strongly disagree  respondents
Overall (teachers only) 91 141 232
Core teachers 49 87 136
Elective teachers 28 12 40
Math/science teachers 35 31 66
Language arts/social science
teachers 4 45 49
PE/health teachers 10 11 21
Fine arts teachers 19 6 25
Special education teachers - - 18
Other teachers 22 31 53
Math teachers only 16 21 37
Science teachers only 18 9 27
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Table A4. The current middle school schedule provides adequate time for me to build connections

with students

Overall (teachers & other
educators)

Core teachers
Elective teachers
Math/science teachers

Language arts/social science
teachers

PE/health teachers

Fine arts teachers

Special education teachers
Other teachers

Math teachers only

Science teachers only

# who agree or

strongly agree

115
55
26
36

10
18

20
19
16

# who disagree or
strongly disagree

191
81
12
30

40
11

12
31
18
11

Total
respondents

306
136
38
66

49
21
24
18
51
37
27

54
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Impact on Student Supports

Table A5. The current middle school schedule provides adequate time to support students’ social
and emotional health
# who
# who agree disagree or

or strongly strongly # who are Total
agree disagree not sure respondents

Overall (teachers & other

educators) 67 238 26 331
Core teachers 26 97 12 135
Elective teachers 22 18 6 46
Math/science teachers 13 42 9 64
Language arts/social science

teachers 6 - - 50
PE/health teachers 7 - - 21
Fine arts teachers 14 9 5 28
Special education teachers - - - 19
Other teachers 16 - - 58
Math teachers only - 27 - 36
Science teachers only 8 - - 26
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Table A6. The current middle school schedule provides adequate time to provide interventions for
students who need additional support
# who
# who agree disagree or

or strongly strongly # who are Total
agree disagree not sure respondents

Overall (teachers & other

educators) 50 272 7 329
Core teachers 18 - - 136
Elective teachers 21 - - 45
Math/science teachers 11 - - 64
Language arts/social science

teachers - 46 - 51
PE/health teachers - - - 21
Fine arts teachers 15 10 - 27
Special education teachers - - - 18
Other teachers 11 - - 57
Math teachers only - - - 36
Science teachers only 6 - - 26
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Impact on Student Learning

Table A7. The current middle school schedule provides adequate time for students to learn

required content and skills

Overall (teachers & other
educators)

Core teachers
Elective teachers
Math/science teachers

Language arts/social science
teachers

PE/health teachers

Fine arts teachers

Special education teachers
Other teachers

Math teachers only

Science teachers only

# who agree or

strongly agree

76
37
31
25

21

17
10
14

# who disagree or
strongly disagree

168
100
16
40

46
14

42
26
13

Total
respondents

244
137
47
65

51
21
29
19
59
36
27

57

Education Northwest | Beaverton Middle School Schedule Evaluation

125



Table A8. The current middle school schedule provides adequate time for students to engage

deeply with course content

Overall (teachers & other
educators)

Core teachers
Elective teachers
Math/science teachers

Language arts/social science
teachers

PE/health teachers

Fine arts teachers

Special education teachers
Other teachers

Math teachers only

Science teachers only

# who agree or
strongly agree

67
29
29
20

19

18

12

# who disagree or
strongly disagree

177
108
18
45

15
10

41
29
15

Total
respondents

244
137
47
65

51
21
29
19
59
36
27

58
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Impact on Student Behavior and Well-Being

Table A9. The current middle school schedule has led to an increase in disruptive student behavior
in the hallways
# who
# who agree disagree or

or strongly strongly # who are Total
agree disagree not sure respondents

Overall (teachers & other

educators) 182 50 25 257
Core teachers 74 20 9 103
Elective teachers 11 - - 30
Math/science teachers 38 12 6 56
Language arts/social science

teachers 26 34
PE/health teachers - - - 13
Fine arts teachers 7 - - 17
Special education teachers 12 - - 17
Other teachers 27 41
Math teachers only 20 - - 31
Science teachers only 17 - - 23
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Table A10. It is important for students to have two electives each school day
# who agree or # who disagree or Total

strongly agree strongly disagree  respondents

Overall (teachers & other

educators) 156 113 269
Core teachers 60 53 113
Elective teachers 24 7 31
Math/science teachers 28 26 54
Language arts/social science

teachers 19 23 42
PE/health teachers - - 17
Fine arts teachers - - 19
Special education teachers 8 9 17
Other teachers 27 18 45
Math teachers only 16 14 30
Science teachers only 10 12 22
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Impact on Educators

Table A11. The district considered educator input prior to implementing the current schedule
# who
# who agree disagree or

or strongly strongly # who are Total
agree disagree not sure respondents

Overall (teachers & other

educators) 41 209 30 280
Core teachers 9 92 8 109
Elective teachers 20 - - 33
Math/science teachers 5 46 7 58
Language arts/social science

teachers - - 37
PE/health teachers - - - 14
Fine arts teachers 12 - - 18
Special education teachers 13 - 20
Other teachers 11 33 6 50
Math teachers only - 28 - 33
Science teachers only - 17 - 23
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Table A12. The transition to the current BSD middle school schedule has gone smoothly
# who
# who agree disagree or

or strongly strongly # who are Total
agree disagree not sure respondents

Overall (teachers & other

educators) 39 229 12 280
Core teachers 10 - - 109
Elective teachers 16 - - 33
Math/science teachers 5 - - 58
Language arts/social science

teachers - - - 37
PE/health teachers - - - 14
Fine arts teachers 10 8 0 18
Special education teachers 0 - - 20
Other teachers 11 - - 50
Math teachers only - - - 33
Science teachers only - 17 - 23
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Table A13. The current middle school schedule provides adequate time for me to collaborate with
other educators

# who agree or # who disagree or Total

strongly agree strongly disagree  respondents
Overall (teachers & other educators) 87 227 314
Core teachers 37 97 134
Elective teachers 25 14 39
Math/science teachers 23 42 65
Language arts/social science
teachers 7 41 48
PE/health teachers 7 14 21
Fine arts teachers 17 8 25
Special education teachers - - 18
Other teachers 18 34 52
Math teachers only 13 24 37
Science teachers only 8 18 26
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Table A14. The current middle school schedule provides adequate time for me to participate in
professional development

# who agree or # who disagree or Total

strongly agree strongly disagree  respondents

Overall (teachers & other

educators) 141 168 309
Core teachers 64 70 134
Elective teachers 24 15 39
Math/science teachers 38 25 63
Language arts/social science

teachers 19 31 50
PE/health teachers 7 14 21
Fine arts teachers 17 8 25
Special education teachers 12 6 18
Other teachers 23 28 51
Math teachers only 18 17 35
Science teachers only 18 8 26
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Appendix B: Supplemental Research

This section presents additional research on components of the schedule that evaluation participants
identified as important. The literature review that appears earlier in the report focuses on outcomes
associated with schedule changes: the impact of class period length, class size, and number of
transitions. During evaluation data collection, study participants emphasized the importance of
teaming and a longer lunch period, and advocated for integrating social and emotional learning
content into academic courses instead of including it in a distinct advisory class. This appendix
presents the literature available on these three priorities.

Impact of Teaming

The most consistently-discussed topic during educator focus groups and the survey was the current

schedule’s impact on teachers’ ability to team. Teachers (particularly core teachers) were concerned
that the schedule reduces their ability to team effectively and negatively impacts the quality of their
work and the school climate in general.

Teaming has been a key part of middle school education since the early 1990s and is currently a
staple of the middle school structure (Arhar, 1997; Boyer & Bishop, 2004). Research on teaming is
fairly extensive and overall strongly suggests that teaming has many positive benefits for both
students and teachers.

Research shows that students have higher academic achievement across core content areas (Arhar,
1997; Erb, 2000) and higher scores on math and reading standardized tests (Flowers et al., 1999;
Flowers et al., 2000; Ronfeldt et al, 2015) at schools with significant teaming. The positive effects of
teaming on student outcomes are particularly salient for low-income students (Erb, 2000). Teaming
helps equalize achievement for students across all levels of economic privilege (Arhar, 1997). Schools
with teams also report better social and emotional outcomes for students such as higher
engagement at school (Arhar, 1997; Erb, 2000) and lower stress (Erb, 2000).

Teachers benefit considerably from being able to team. Research has shown that in comparison to
schools that do not team, teachers at schools with regular collaboration report a better work climate
and higher job satisfaction (Arhar, 1997; Flowers et al., 1999; Erb, 2000). Teachers at schools with
teaming also report feeling more effective and empowered in their positions (Arhar, 1997; Erb,
2000). Teaming helps to increase communication between educators and parents, something that is
often a struggle to achieve (Flowers et al., 1999). Some research has even demonstrated that when
teachers can team, they can better tailor their teaching to the needs of individual students and
allocate their time to support the students who have the greatest need (Erb, 2000).

Overall, research on teaming shows very positive effects for both students and teachers. This
research also highlights that for teaming to be effective, it should be deliberately planned and
implemented. Common planning time for teachers on the same team is essential. One of the biggest
benefits of teaming is the opportunity for teachers to coordinate lessons and discuss student
progress, challenges, and other key information in a way that allows them to improve student
supports (Erb, 2000; Flowers et al., 1999). Common planning time is the best way to achieve this—
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research shows that among schools in which teachers team, those with more common planning time
had greater gains in student achievement than those with less common planning time (Flowers et al.,
1999).

The effectiveness of teaming is influenced by the size of the teams. Schools with fewer students per
educator team tend to have more positive outcomes. Most of the literature agrees that teams
sharing 90—100 students (or fewer) have the largest positive impact. Some research finds that teams
with more than 120 students yield diminished benefits (Erb, 2000), while other research suggests
that teams can still have notable positive effects at 120 students or more (Flowers et al., 2000). It is
clear that the number of students per team is a relevant factor to consider when implementing
effective teaming.

Impact of Lunch Period Length

In focus groups, a substantial number of students and parent/guardians noted that the existing time
for lunch/recess often does not provide sufficient time for students to eat. We reviewed the
literature on lunch periods to better understand the most important criteria in promoting healthy
lunch consumption. Research indicates that at the middle and high school level, students need 20-25
minutes of seat time® to calmly eat until they are full and recommends 30 minutes, including
transition time, to ensure all students have at least 20 minutes to eat a healthy lunch (Cohen et al,,
2016).

Students and parent/guardians in the focus groups reported that students often have 15 minutes or
less to eat after accounting for the time it takes to get to the cafeteria and, if applicable, to wait in
the hot lunch line. This BSD finding aligns with many studies that demonstrate that students often
have notably less time to actually eat their food than the length of the lunch period would suggest
(Bergman et al., 2000; Buergel et al., 2002).

Research consistently finds that when lunch periods are too short for students to calmly eat their
food, they simply eat less food and tend to sacrifice fruits and vegetables first (Gosliner, 2014; Cohen
et al., 2016), which could be detrimental to their development during adolescence. Additionally, the
increased nutrition and physical activity associated with longer lunch times has been connected to
better academic performance (Cohen et al., 2016). Together this research suggests that the 35-
minute combined lunch/recess periods (including 5 minutes for transitions) may not, in practice,
provide enough time for students to finish a healthy lunch.

Impact of Social and Emotional Learning/Advisory Class

One of the focus group participants’ more consistent suggestions about potential changes that could
improve the schedule was to integrate advisory course content into other classes and remove the
advisory period altogether.

® Seat time refers to time spent sitting at a table and eating and does not include the time walking to and from
cafeteria or waiting in line for food.
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The effectiveness of social and emotional learning curricula is well-studied, and a comprehensive
literature synthesis by Domitrovich et al. (2017) highlights how well-implemented social and
emotional learning curricula are effective tools for improving both academic and social and
emotional outcomes for students. There is also research demonstrating the effectiveness of social
and emotional learning at the middle school level in particular (Green et al., 2021). The role that
advisory periods play in the effective implementation of social and emotional learning curricula,
however, is a distinct question that necessitates its own review of the literature.

Targeted research on the impact of advisory periods is relatively scarce. The research that does focus
on advisory periods, however, suggests that while personalized and social and emotional learning-
focused interactions with students yield positive academic and social and emotional benefits
(McClure et al., 2010), distinct advisory periods do not improve academic or social and emotional
outcomes for students (McClure et al., 2010; Stawick, 2011). Other research even suggests that
social and emotional learning curricula that is integrated directly into course content as opposed to
in a distinct class may be more effective at improving student outcomes (Moore McBride et al.,
2016). Overall, these findings indicate that a distinct advisory class is not necessary for students to
gain the benefits of social and emotional learning content.
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Middle School Schedule Review

Sept. 12,2023




A look to the past

> Site-based decision making on school schedules
o Class length
o Core and elective offerings
> Study team equity focus to ensure that middle school students have
choice in elective opportunities and benefit from a well-articulated and
consistent transition to high school
> Common Middle School Experience Team formed to develop a schedule
based on six scheduling objectives that guided their work

> Current schedule implemented in 2021-22.
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SCHOOL DISTRICT



Current Schedule

Period

Course

Advisory Schedule (M, Tu)
Length (minutes)

Regular Schedule (W,Th,F)
Length (minutes)

Advisory

36

Elective #1

37

Elective #2

37

Language Arts

37

Social Studies

37

Lunch

30

PE / Health

37

Math

54

A
1

2
3
4
L
5
6
7
8

Science

54

4 minute passing periods between classes and 5 minute passing period after lunch.
Math and science teachers teach 4 cohorts of students.

All other teachers teach 6 cohorts of students.

BEAVERTON

SCHOOL DISTRICT

During the first year of implementation several
stakeholder groups raised concerns about the current
schedule’s impact on student learning:

e Disruptions to learning due to frequent
transitions

e Inadequate class time to ensure students meet
learning targets, including those who would
benefit from individualized attention and
interventions

e Difficulty in scheduling students in a team model
for core classes

e Significant increase in the total number of
students taught by Language Arts and Social
Studies teachers

In response to concerns about the current schedule, in
the fall of 2022, BSD contracted with Education 143
Northwest to review the current schedule.
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Evaluation and Presentation Team
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Senior Researcher, EANW Researcher, EDNW Director-Equitable Learning &

Systems Improvement, EANW
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The Current Middle School Schedule

8 -9 class periods per day
36 min advisory class twice a week

37-42-min classes for language arts,
social science, PE/health, and electives

58- 63 min math and science classes,
taughtas a block

2 daily electives

30 min combined lunch/recess

Period

LA

o B

Course

Advisory
Elective #1
Elective #2

Language Arts
Social Studies
Lunch/Recess

PE/Health

Math

Science

Advisory Schedule Regular Schedule

(M, Tu) (W, Th, F)
Length (minutes) Length (minutes)

36

37 42
37 42
37 42
37 42
30 30
37 42
58 63
58 63




Key Terms

Educators: school staff
members who may interact
with students, including
teachers, school
administrators, student
support staff, and office
assistants/registrars

2]

Core teachers: teachers

who provide classroom
instruction in math, science,
language arts, social
science, and or PE/health

&R

Teachers: school staff

members who provide
instruction. All teachers are
also educators. Not all
educators are teachers.

Elective teachers: teachers

who provide classroom
instruction in AVID, applied
arts/technology, fine arts,
and/or world languages
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The Evaluation Study

\

\
sl N

- Review of the research

- Beaverton School District Data Collection
» 1 Educator Survey
* 9 Educator Focus Groups (7-10 educators at each school)
- 9 Student Focus Groups (3-4 students at each school)

- 2 Family Focus Groups (13 parent-guardians)
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Educator Survey Respondents

377 out of 609 educators responded for a response rate of 62%

72
66
52
30
24 . ]

Math/Science Language PE/Health Fine Arts Special Education Other teachers
Arts/Social Science

;gll
9
*Other teachers include teachers who teach multiple of these course subjects (e.g., special education AND math/ science), teachers who pre

not to report their subject, and teachers who teach another subject such as Spanish or applied arts.



Focus Group Participants

Educator Focus Student Focus :
Family Focus Groups
Groups Groups

e Selected by EANW e Selected at each e One English- and
e Representative of school by principals one Spanish-
district educators e May not be speaking group
e Excluded representative of all e EANW used a
administrators/ students screener to select
office staff diverse groups
e May not be

representative of all
families
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Literature Review
Findings from the Research




Research on Middle School Schedules

Literature Review

* Class Period Length

* Class Size

* Number of Daily Transit