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AGENDA
|. CALL MEETING TO ORDER 6:00 - 6:05 p.m.
Becky Tymchuk
Il. BEA/OSEA COMMENTS 6:05-6:10 p.m. 3
I1l. BSAC REPRESENTATIVE REPORT 6:10 - 6:15 p.m.
IV. PUBLIC COMMENTS 6:15-6:20 p.m. 5
V. REPORTS 6:20 - 7:00 p.m.
A. Superintendent Comments 11
Don Grotting
B. Financial Update 13
Mike Schofield
C. Return To In-Person School Update 22
Ginny Hansmann, Brian Sica
D. SIA Plan 24
Ginny Hansmann, David Williams
VI. DISCUSSION ITEMS 7:00 - 8:15 P.M.
A. Social Science Curriculum Adoption Phase One - First Reading 31
Brian Sica, Kayla Bell, Brad Parker, Matt Hiefield
B. Long Range Facility Plan 132
Carl Mead, Josh Gamez, Steve Sparks, Aaron Boyle
C. Bond Accountability Committee Report 228
Josh Gamez, Brian Kennedy
D. Program Reserves 230
Carl Mead, Josh Gamez, Aaron Boyle, Steve Sparks
E. Sato Boundary Adjustment 233
Carl Mead, Steve Sparks
VII. ACTION ITEMS 8:15 - 8:20 p.m.
Becky Tymchuk
A. Consent Agenda
a. Personnel
b. Approval of School Board Meeting Minutes 235
¢. Grant Report 247
d. Public Contracts 249
e. Approval of School Board Policy DBDB 259
f. Low-Income Tax Exemption Resolution 262
g. McKinley and For Grove Elementary Pre-K Program Authorization 263
VIIl. BOARD COMMUNICATION 8:20 - 8:30 p.m.
IX. ADJOURNMENT 8:30 p.m.
Becky Tymchuk
X. INFORMATION ITEM
A. BSD Healthy and Safe Schools Plan
B. April Bond Status Report
District Goal: WE Empower all students to achieve post-high school success. 268
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XI. EXECUTIVE SESSION - ORS 192.660(2)(d) 8:30 - 8:45 p.m.
Negotiation Updates



School Board Meeting, May 24, 2021
Sara Schmitt, BEA President

Good evening Supt. Grotting, Chair Tymchuk and members of the Board,

As you know, there is an emerging pattern of attacks on anti-racism and anti-bias work in education. We
have seen the actions of individuals and organizations that seek to undermine racial equity work here in
Beaverton, and in districts in our region.

In response to these efforts, the Beaverton Education Association reaffirms our commitment to racial equity
and social justice work, through professional learning, policy change and working in partnership with our
community.

We are looking to district leaders to reaffirm a commitment to this work. We cannot tolerate complacency
on one of the most pressing issues in modern public education. We have brought proposals to the
bargaining table to codify these commitments in our collective bargaining agreement and assume that the
district will work with us to realize the aspirational statements the district has made about equity and anti-
racism. We hope to see BSD leaders push forward with this important work, even when it is difficult.

On Tuesday of last week, the Beaverton community elected 4 School Board members who will move our
school district forward in a way that supports students and respects educators. Our community resoundingly
rejected bigotry, racism and targeted attacks on educators who are dedicated to our students and to
educational justice. Students, educators, families and community members united behind a vision of safe,
equitable and inclusive schools. | want to congratulate Karen Pérez-Da Silva, Susan Greenberg, Ugonna
Enyinnaya and Sunita Garg on being elected to the BSD School Board. We look forward to the professional
expertise, the lived experiences and commitment to centering students that these leaders will bring to the
Beaverton School District.

| know there is more work to do in the coming weeks and you aren’t done, but thank you to Anne, LeeAnn
and Donna for your many years of service to the Beaverton School District.

Thank you.






ia BEAVE RTON Board Meeting

W 4SCHOOL DISTRICT May 24, 2021

A

~ - O X0 XS
WE EXPECT EXCELLENCE WE INNOVATE g@ WE EMBRACE EQUITY WE COLLABORATE ¥ N
(’

[ &’ a= 2

PUBLIC COMMENTS

Due to Covid-19 state-wide restrictions and in keeping with the efforts of social distancing the meeting
of the Beaverton School District School Board for May 24, 2021 will be conducted online.

Public Comments were accepted by online form submission from 12:00 p.m. on Thursday, May 20, 2021
through 12:00 p.m. on Monday, May 24, 2021. The following comments followed all of the guidelines on
the form and were submitted by Monday, May 24, 2021 at 12:00 p.m.

Marcia Turnquist - Community Member - Stop the madness of masks and mandatory vaccines
for our children! How can you, as a school board, require injections with experimental gene
therapy that is still in test phase?! It is literally against Nuremberg code, written after the Nazi
atrocities of WWII. A number of children have already died from these mRNA shots, while the
Covid death rate among youngsters is extremely close to zero. Which makes mandating these
injections unconscionable. And for what? So the adults around them can pretend they are safer?
The vaccine manufacturers have ZERO liability for any injuries whatsoever. So, will the school
district pay when children are hurt? As for masks... Masks make kids anxious, make them sad,
isolated and paranoid. In other words, no longer children! And, again, for what? So the adults
around them can pretend they are safer? What the Beaverton School District needs right now is
courage and leadership. Reject this fear-mongering madness! Thank you, Marcia Turnquist

lawrence h falkenstein — Parent - Critical Race Theory and the 1619 Project do not belong in our
schools. Every single child in this country is protected under the Equal Protection Act, a federally
protected right, to be free from harm or harassment based on their race, religion, color, creed,
or sexual orientation.

Kat Larson — Parent - | am disgusted with the adoption of CRT and mask mandates, as well as the
unscientific reasons for a mere 8 hours of school each week. Do better BSD. We are pulling out
of the district so you lose funding, and | am advising others who can and agree do the same.
We've had enough. Hope you all straighten up your act soon. The kids are suffering emotionally,
academically, and you are teaching them to be little sheep communists. Get politics out of the
schools now. You are destroying the lives of these kids as well as the country, as they will
become our future leaders. Shame on you, BSD.

Roberta Powell - Parent - As a taxpayer and parent in the Beaverton School District | am
appalled to learn that teachers are being forced to teach CRT, even if they don't agree with it.
CRT is nothing else than what it says it is. It's a ""theory""and ideology which is based on Marxist
beliefs of Oppressors vs, the Oppressed not science or facts. It's also based on the 1619 project
which many historians have refuted because it's full of errors. Beaverton schools are failing
many children who don't even have the basic skills they need to compete in a global economy
and now they are to be forced to learn a political ideology that pits one race against another.
Politics and unproven theories have no place in the schools. Thus | oppose this ideology being
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taught in our schools and any teacher being forced to teach it.

Mitzi Sandman - Parent - | am writing today to voice my support for your leadership in making
Beaverton School District a place of equity, inclusion, support, and safety for all students and
staff, and for your commitment to becoming an anti-biased, antiracist school district.

I've appreciated the messages from Supt Grotting throughout the year proactively addressing
many of the issues affecting our communities today and I’'m proud to be part of a District that is
working in a positive manner to “walk the talk” of equity and justice, especially for our BIPOC
communities. There’s a lot of work left to do as we all know, and | just wanted to be a voice of
support and encouragement in these times.

Mary Janowski - Parent - Dear Superintendent Grotting and BSD School Board,

| wanted to let you know that you have my support for your ongoing efforts in making
Beaverton School District a place of equity, inclusion, support, and safety for all students and
staff, and for your commitment to becoming an anti-biased, antiracist school district.

I've appreciated the messages from Supt Grotting throughout the year proactively addressing
many of the issues affecting our communities today and I’'m proud to be part of a District that is
working in a positive manner to “walk the talk” of equity and justice, especially for our BIPOC
communities. There’s a lot of work left to do, and | wanted to be a voice of support and
encouragement in these times, especially as several divisive and condemning voices are striving
to cause distress and havoc in our community by hampering the good work you’re doing.

Mary Janowski BSD parent and volunteer

Debbie Plawner — Parent - Beaverton School District students and families take pride in the
commitment the District makes to foster a welcoming and strong educational opportunity for all
students. As a parent of a student with disabilities, | am eternally grateful to the staff and
leadership at Raleigh Park, Whitford and now Beaverton High School who recognize how critical
it is for there to be equity and inclusion measures that enable my daughter to succeed at school.
Similarly, people of color experience racism at our schools and deserve our commitment to anti-
racist curriculum, policies and environment to thrive academically. Please maintain a strong
anti-racist approach and continue to help break down barriers of oppression in our schools and
community.

Jenny Bevacqua — Parent - Thank you for your commitment to becoming an anti-racist school
district. Even though we have challenges in front of us still, | am pleased that BSD has started the
journey. | am aware that there are a minority of parents who feel unheard because the majority
of voters rejected their platform last week -- and in their maladaptive grieving/coping, they
continue to have a hard time coming to the table in a cooperative manner (which would look
like empathizing, listening, and seeking to understand). My message to BSD: | am a white
woman. | don't feel guilty for the sins of my forefathers, but | most definitely will work to right
the wrongs of the past that influence the NOW. This is called progress and | support it. BSD, |
SUPPORT YOU. THANK YOU. -- a BSD parent

Natalie - Community Member - Public health and race are critically intertwined within our
society; it is inescapable and creates strata of class as citizens that is inexcusable but undeniable.
There is absolutely no reality that we, as a community, can nor should continue the inequities
and violence that we name everyday. Children are not immune, they have become vessels for
knowledge and within that vessels for change in a world where their own classmates and peers
are buried everyday. The bare minimum of justice we can give our children is the language for
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inequity and empathy that can be truly felt for one another. It is an absolute shame and disgrace
that our generation, those of us in our middle ages, had to pay for college education just to label
and face head-on the violent powers of racism that shaped our daily world, that threaten the
lives and happiness of our neighbors. It is a disgrace to our children to patronize them when the
majority are impacted directly by white supremacy. CRT is integral, a right

Leah Mueller - Parent - | am fully in support of the superintendent choosing the importance of
CRT to be taught in schools. As a BSD student and now parent it’s utterly important education
reflects the real world, the white washed history being taught benefits no one but harms many.

Stephanie Schreiber - Community Member - Thank you for taking a stand to be an anti racist
school by including critical race theory in your curriculum.

Amy Brownell — Parent - In light of the contentious school board race and the wild
weaponization of Critical Race Theory, it is important to affirm and push for any and all district
actions that will dismantle majority cultural norms from district practices. Critical thinking in all
areas should be encouraged as we educate our young people. Pretending problems don't exist
doesn't make them go away. The insidious fight to uphold white cultural dominance by ignoring
racism will continue to cause harm to ALL children, even white children. There is a difference
between shame and guilt. | encourage everyone to listen to Brené Brown's podcast on the
subject. Shame turns inward and makes us feel bad about ourselves as a person. Guilt, on the
other hand, makes us realize we behaved badly or are participating in something wrong. It's
about one's actions. Teaching how to recognize racism is NOT about shaming. It's about
accountability for the sake of being better. Let it be so for BSD.

Keli Gump — Parent - Dear Superintendent Grotting and BSD School Board,

| am writing today to voice my support for your leadership in making Beaverton School District a
place of equity, inclusion, support, and safety for all students and staff, and for your
commitment to becoming an anti-biased, antiracist school district.

I've appreciated the messages from Supt Grotting throughout the year proactively addressing
many of the issues affecting our communities today and I’'m proud to be part of a District that is
working in a positive manner to “walk the talk” of equity and justice, especially for our BIPOC
communities. There’s a lot of work left to do as we all know, and | just wanted to be a voice of
support and encouragement in these times, especially as several divisive and condemning voices
are striving to cause distress and havoc in our community by hampering the good work you’re
doing. Gratefully, Keli Gump

Jessica Good Parent My son met his best friends at school: a Korean girl, African-American
boy,& a White boy. He gave no thought to appearance, simply befriending other kids for who
they are. The values he learned at home guided him. But this way of living is not acceptable to
BSD. CRT strives to teach him that his very existence is wrong, he should apologize for his birth,
& should see other students & the world in a whole new light. Methodically & unashamedly,
BSD has been making a shift. Much of it has occurred in the background, while busy parents
provide for their children, & fabulous teachers put their hearts into educating. Unless you dig,
you won't find it. BSD knows this. BSD has the responsibility to educate thousands of beautiful &
unique children. The hearts & minds of these children are in your hands, & you have proven
yourselves unworthy of our trust. Financial gain & politics have gotten the best of you. Please
reject CRT & curriculums that tear our society apart, before it’s too late!
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Ragni Jayanthi — Parent - Hello! As a parent of two Asian Indian - American kids in BSD, | am
writing to express my request and support for productive anti-racist efforts at BSD including
curriculum that reflects the true lived history and experiences of minorities in the USA. If we
don't teach kids to learn from history and past, there is no point in teaching them anything.

John Vhay - Community Member - The teaching Critical Race Theory should not be taught
especially to Elementary and middle schoolers. They do not have the maturity to see how it
divides our community and will lead to serious consequences. Please seriously consider
removing it from required subjects.

Sarah Smith — Parent - Please listen to me. 1. Begin allowing testimony live at meetings. Stop
hiding behind covid. It's easy to do sign ups, masks and whatever other restrictions you want. 2.
Announce full time education for next year, every student everyday. 3. Protect our children
against the racist, divisive, anti American teaching being forced on our students by your support
of CRT. We want equity but not by sacrificing parents rights to teach their own values on God,
Country, Religion and Family. Keep education clear from social and political views. Get back to
educating the basics. 4. The new sex education requirements, especially the new K-5 are
indoctrinating beliefs contrary to my religion and personal views. We need to return to anti
bully, kindness, body awareness without the following guided conversations from teachers and
councilors who are directing their own values into the lessons. Please allow all voices to be
heard.

April Powers — Parent -| am writing to express support for the Board and Superintendent
Grotting, plus all other administration and staff, for the efforts made to get our district on the
path to anti-racism. | know there was recently a ""leaked"" meeting with Superintendent
Grotting's statement about how there is not room in BSD for teachers who refuse to receive
anti-racist trainings and | support his words 100%. The opposite of anti-racism is pro-racism or,
at the very least, ambivalence to racism and that cannot be tolerated in BSD anymore than
someone who is pro- or ambivalent to sexual harassment, which is another issue that | am sure
staff has needed to attend trainings on. Racism is no different. | also wanted to express
gratitude to Anne Bryan, Donna Tyner, and LeeAnn Larson for their tremendous work over the
years to help guide our district and support our students. You will be greatly missed. | look
forward to seeing what our new Board members will being to the table!

Tim Sippel - Community Member - | am very concerned about curriculum changes that are
hyper-focused on race. Racist teaching does not belong in our schools. All students should be
treated as individuals, where race is irrelevant. The new focus creates divisiveness where it
doesn't belong, and is infused with lies and hate. We have a lot more to be proud of in our
country that to be ashamed of. | want our students to graduate with useful skills. Replacing
that focus with divisive political Marxist ideology is wrong, harmful, and dangerous.

John Keaton - Community Member - The BSD’s Anti-American indoctrination is Taking children
backwards into a place and time into a world they would otherwise never know. History is
supposed to teach a society not to repeat itself NOT how to re-live it. IMO the BSD is fostering
anti-family Marxist’s teachings. | don’t anyone especially his teachers to telling my grandson that
he cannot succeed. | don’t want anyone telling my grandson he is oppressed simply because his
is black. The BSD should not be shaming and demonizing white kids to feel they are somehow
less of a person than my grandson. Not only are you teaching kids to hate America you are
inoculating kids in mixed biracial families to hate half their own family. Here is a newsflash for
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the BSD. The Fourteenth Amendment's Equal Protection Clause requires states to practice equal
protection. It requires states to treat their citizens equally and bans discriminatory laws, policies,
and government actions.

Heidi Boles — Parent - | just wanted to say | really support BSD becoming an anti racist school
district and am so happy to see CRT will be being taught in all of our classrooms. Very
disappointed to see some parents being caught up in Jeanette Schade’s craziness and hate and
wanted to show my support for the direction that you guys are taking in spite of them! Thank
you!

Joanne Appelgate - Community Member - The 1619 Project and Critical Race Theory represent
full-scale Marxist indoctrination that has infiltrated the Beaverton School District at all levels. |
am disgusted that the district recently paid $50,000 of our tax payer money to the author of the
inaccurate 1619 Project. CRT is itself racist. MLK Jr. expressed his dream that one day his
children “would be judged NOT by the color of their skin, but by the content of their character”.
CRT does the opposite. Teachers are expected to agree & teach this trash. Their jobs are being
threatened if they speak out. Parents are fearful to speak up. These bullying tactics are
disgraceful & defy freedom of thought, speech & conscience. Marxism is oppressive & creates
societies that have walls to keep people IN. Students should be taught to respect each other &
be given the tools to learn. Curriculum should be politically neutral & include true history,
accurate math, quality literature, & non-manipulated science, not the racist Marxism of CRT.

Candice Smith — Parent - CRT alleges disparities are explained by discrimination,& all Americans
fit into 1of 2 categories:victims of discrimination or perpetrators & beneficiaries of it.lbram
Kendi urges us to supplant the flawed principle all men are created equal with the “perfectly
egalitarian” declaration that “all human groups are equal.”This he says, “is the creed of anti-
racism.All human groups are biologically & behaviorally equal;they are all equal in every way
despite their physical & cultural differences.”Interventions would be required to keep everyone
equal as in Mayor de Blasio’s idea that proportional results are the sole criterion defining a fair
process.For the sake of diversity, the disciplined,responsible, &ambitious will be penalized so
those who can’t or won’t manifest these qualities are rewarded.The result,says Thomas Sowell
in a series of books written over the course of a longlife will be an ever less free and democratic
nation that will be hard to sustain and impossible to admire.

Jessica Czerny Anderson — Student - After a review of the new SS curriculum, we have noticed an
approach that encourages little gratitude or appreciation for the most influential, forward
thinking figures who shaped Western civilization. Instead, the blind spots and prejudices of that
era, common to every civilization, are judged with a naive historical arrogance and presented in
a one-sided way. It appears that the social justice ideology is pressed into the new curriculum
with the aim of producing activism. Instead of readying our children for the world, the district
appears to be interested in developing highly politicized students, who criticize authority, have
little appreciation for American inheritance and the opportunities that surround them, which
has been proved by one generation of immigrants after another. How can you maintain unity
and fairness when your entire point is based on dividing our children? We are watching neo-
racism under the guise of anti-racism and BSD has become a willing participant.

Laura — Parent - RSSL updates state kids should not be wearing masks outside yet Cedar Park is
not adhering to this. Please let my kids breathe and follow the guidelines now.
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Kevin Smith - Community Member - CRT is racist and has NO PLACE IN OUR SCHOOLS! | and
many others will be actively working to insure this new Marxism is NOT taught in our schools.
ANY board member who is for CRT should expect backlash from voters and be ready to be
removed from their position. Any member for CRT or the 1619 project, | (and many others) am
against. We need to teach the values that made this country great and the ACTUAL real history

of thus great nation.
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Superintendent’s Report

Comprehensive Distance Learning/Limited In-Person Instruction/ Return to School Planning: Our
district continues to offer a hybrid learning experience for our students as well as a comprehensive
distance learning opportunity. | once again want to thank our students, families, staff, and school board
for your efforts and flexibility in this incredibly difficult year. The Beaverton School District is planning on
returning in the fall to full time instruction, and families and students will have the opportunity to enroll
in our FLEX on-line comprehensive distance learning program if they choose. The district continues to
follow guidance from the Oregon Health Authority and the Oregon Department of Education regarding
social distancing, mask wearing, and other guidelines relating to COVID 19.

Activities and Athletics: We continue to follow OHA guidelines and work with OSAA to provide our
students the ability to practice, condition, and compete when we can successfully adhere to the current
rules and regulations set forth by OHA and OSAA.

Budget: | want to thank our budget committee for approving our 2021-2022 budget at their last meeting
and forwarding it to our school board for adoption at our June board meeting. Our school board and
district continue to advocate for a 9.6-billion-dollar funding level to meet our current service level. Our
current budget was built on a 9.3-billion-dollar allocation. We are hopeful after a very positive May State
Revenue Forecast our legislature will increase the K-12 appropriation.

Summer School: The legislature will allocate approximately 250 million dollars to K-12 districts for the
specific use to address unfinished learning, credit recovery, and to provide enrichment activities for
students. The funding will come through non-competitive grants, requiring districts to provide 25%
matching funds. Beaverton’s possible allocation is about 15 million with an additional 3.2-million-dollar
match from the district. The funds must be spent between May and September. Beaverton’s summer
school application was approved by the Department of Education with no needed revisions. | want to
thank Stacey Geale, retired Beaver Acres principal, and Paul Ottum, our FLEX principal, and other staff
for all of their leadership and support in planning and creating a program in an extremely required short
timeline. This is a great opportunity for our students and families.

Graduations: High School Executive Director Jon Franco is currently working with principals to design
graduation ceremonies in our stadiums to provide our graduating seniors an in-person experience.
Spectator and participant requirements are being evaluated at each site. As Covid 19 rates continue to
change, we are also planning for different options if necessary. We are hopeful to provide a great
experience for our graduates. Our principals are also trying to provide opportunities for those students
and families uncomfortable with on-site graduation ceremonies.

Regional Teacher of the Year: Lori Therrien, a special education teacher at Oak Hills was selected as one
of sixteen regional teachers in Oregon to compete for Oregon Teacher of the Year. Last Thursday, Lori
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was surprised by her principal, staff, and family including her parents from California in a ceremony with
a check and the award. Congratulations Lori!

Flight Team Appreciation: Our district is fortunate to have a state of the art response process for
addressing tragedies of students, families, and staff occurring in schools. This is often related to the
death of a student or staff member. | want to take a moment to thank our Student Services Director,
Daniele Hudson, her TOSA’s, Leslie Rodgers, Vilay Greene, Amy Baker, and Kris Damiano and their teams
for their expertise, compassion, and commitment to serving and supporting when these tragedies take
place.
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MONTHLY FINANCIAL UPDATE
POLICY ISSUE / SITUATION:
Michael Schofield will present the attached financial report as of April 30, 2021 reflecting:
e General Fund Activity and Forecast
e Summary of Revenue, Expenditures and Encumbrances for All Funds Except General Fund
e General Fund and Local Option Levy Allocations as of 04/30/2021
e Portfolio Management Summary
e Investments by Sector and Group
e Investments Summary by Fund
RECOMMENDATION:
It is recommended that the School Board receive and discuss this update.
District Goal: WE Empower all students to achieve post-high school success.
The District prohibits discrimination and harassment based on any basis protected by | including but not limited to, an individual's actual or perceived race, color, religion,
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Beaverton School District
Year-To-Date Activity and Forecast

General Fund

As of April 30, 2021

($in millions)

S:\Business Office\Finance\Forecasts\2020-21\A4 - April\Monthly Financials 04-30-2021

Adopted Final YTD Current Actuals & Year-End
Budget Budget Actuals Encumb. Encumb. Forecast
REVENUES:
Beginning Fund Balance $ 320 $ 320 % 564 $ - $ 56.4 $ 56.4
State School Fund:
State School Fund 285.8 285.8 259.6 - 259.6 285.9
Property Taxes 149.0 149.0 146.5 - 146.5 150.5
Common School Fund 4.0 4.0 2.3 - 2.3 4.5
County School Fund 0.8 0.8 0.8 - 0.8 1.1
Local Option Levy 35.3 35.3 34.8 - 34.8 35.6
Investment Earnings 1.6 1.6 - - - 0.6
NWRESD Appointment 11.8 11.8 10.1 - 10.1 11.2
Transfers In - - - - - -
Other 16.1 16.1 1.5 - 15 5.3
Total $ 536.4 $ 536.41$% 5120 $ - $ 5120 $ 551.1
EXPENDITURES:
Salaries $ 2765 $ 27681 % 1954 $ - $ 1954 $ 262.5
Benefits 176.7 176.8 122.9 - 122.9 164.9
Purchased services 28.3 28.2 16.3 8.2 24.5 23.2
Supplies & materials 20.1 18.4 9.2 2.3 11.5 12.6
Capital outlay 0.8 0.4 0.3 - 0.3 0.8
Other 2.6 2.6 0.7 0.1 0.8 1.5
Transfers out 4.7 6.5 5.0 - 5.0 4.9
Contingency 26.7 26.7 - - - 26.7
Total $ 536.4 $ 536.4 | $ 349.8 $ 106 $ 3604 $ 497.1
Projected Surplus / (Deficit) Balance $ 54.0
Projected Ending Fund Balance $ 80.7
Projected ending fund balance percentage of actual (forecast) revenue at 6/30/2021 * 14.6%
*Projected ending fund balance breakdown: Projected EFB
General Operating Fund $ 80.6 14.5%
Local Option Levy Fund 0.1 0.1%
Adopted Final YTD Current Actuals & Year-End
Budget Budget Actuals Encumb. Encumb. Forecast
APPROPRIATIONS:
Instruction $ 320.2 $ 320.21$% 219.7 $ 30 % 2227 $ 298.3
Support Services 182.8 181.0 124.8 7.5 132.3 165.4
Enterprise & Community Svc 0.3 0.3 - - - 0.3
Facilities Acquisition & Const 0.1 0.1 - - - 0.1
Other Uses 6.3 8.1 5.3 0.1 5.4 6.3
Contingencies 26.7 26.7 - - - 26.7
Total $ 536.4 $ 536.4 | $ 349.8 $ 106 $ 3604 $ 497.1
14
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Beaverton School District
Summary of Revenue, Expenditures and Encumbrances
All Funds Except General Fund
As of April 30, 2021

Final Budget
(incl Beg Fund Bal)

YTD Revenue

YTD Expenditures

YTD Expenditures &

Expenditure

Funds (incl Beg Fund Bal) | (Incl transfers out) Encumb. Encumb. Budget Variance | Percent Fund Balance

Student Body Fund $ 16,305,000 | $ 6,346,020 | $ 1,725,936 | $ 386,526 | $ 2,112,462 | $ (14,192,538)| 12.96%| $ 4,233,558
Special Purpose Fund 3,000,000 926,859 926,859 - 926,859 (2,073,141) 30.90% -

Categorical 4,125,000 1,763,708 404,940 61,978 466,918 (3,658,082) 11.32% 1,296,790
Scholarship Fund 490,000 457,601 34,776 19,500 54,276 (435,724) 11.08% 403,325
Grant Fund 94,769,568 34,153,432 33,513,552 5,616,416 39,129,968 (55,639,600)| 41.29% (4,976,536)
Equipment Replacement Fund 4,570,000 4,421,655 1,622,592 1,588,641 3,211,233 (1,358,767) 70.27% 1,210,422
Sustainability Fund 3,823,243 3,846,447 - - - (3,823,243) 0.00% 3,846,447
Nutrition Services Fund 19,812,622 8,372,735 7,320,984 1,427,664 8,748,648 (11,063,974) 44.16% (375,913)
Debt Service Fund 91,206,599 86,923,013 14,304,153 - 14,304,153 (76,902,446)| 15.68% 72,618,860
Capital Projects Fund 154,840,000 143,759,311 51,256,997 20,503,855 71,760,852 (83,079,148)| 46.35% 71,998,459
Insurance Reserve Fund 9,453,790 8,360,311 5,150,378 1,132,136 6,282,514 (3,171,276)| 66.45% 2,077,797
Workers' Compensation Fund 4,239,092 3,709,387 1,380,955 38,299 1,419,254 (2,819,838)| 33.48% 2,290,133
Total $ 406,634,914 | $ 303,040,479 | $ 117,642,122 | $ 30,775,015 | $ 148,417,137 | $  (258,217,777) $ 154,623,342
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BEAVERTON

SCHOOL DISTRICT

General Fund and Local Option Levy Allocations

As of 04/30/2021
Budget Actual
Budgeted 9/30/2020 Enrollment Without Levy | With Levy | Without Levy
School Enrollment Enrollment Change APU APU APU With Levy APU | Increase
Aloha Huber (K-8) 850 822 (28) 31.5 39.5 31.4 39.3
Barnes 569 526 (43) 20.5 25.5 20.1 25.1
Beaver Acres 698 696 (2) 25.5 31.5 24.5 30.5
Bethany 524 447 (77) 17.5 22.5 17.5 215
Bonny Slope 670 573 (97) 22.5 28.5 20.5 26.5
Cedar Mill 433 368 (65) 14.5 17.5 12.5 16.5
Chehalem 471 427 (44) 17.5 21.5 16.5 21.5
Cooper Mountain 472 401 (71) 16.5 20.5 15.5 18.5
Elmonica 527 466 (61) 18.5 23.5 18.0 23.0
Errol Hassell 409 340 (69) 14.5 17.5 13.5 16.4
Findley 589 539 (50) 19.5 23.5 18.5 23.5
Fir Grove 371 348 (23) 13.5 16.5 12.4 16.4
Greenway 311 308 (3) 12.5 14.5 10.5 13.5
Hazeldale 488 438 (50) 17.5 22.5 17.5 22.5
Hiteon 646 553 (93) 22.5 27.5 21.5 26.5
Jacob Wismer 723 658 (65) 23.5 29.5 22.5 28.5
Kinnaman 602 550 (52) 22.5 28.5 22.8 27.6
McKay 303 284 (19) 10.5 13.5 10.5 13.5
McKinley 658 608 (50) 24.5 30.5 23.5 29.5
Montclair 327 254 (73) 11.5 14.5 10.5 13.5
Nancy Ryles 600 516 (84) 20.5 25.5 19.5 24.5
Oak Hills 570 482 (88) 19.5 23.5 17.8 22.8
Raleigh Hills (K-8) 500 448 (52) 16.5 21.5 15.5 20.5
Raleigh Park 331 323 (8) 12.5 14.5 11.5 14.5
Ridgewood 421 352 (69) 14.5 17.5 12.5 15.5
Rock Creek 483 418 (65) 14.5 18.5 15.5 19.5
Sato 717 670 (47) 235 29.5 22.5 28.5
Scholls Heights 632 591 (41) 215 26.5 21.5 26.5
Sexton Mountain 549 475 (74) 18.5 22.5 17.8 21.8
Springville (K-8) 928 856 (72) 30.5 37.5 30.5 37.5
Terra Linda 367 306 (61) 10.5 14.5 11.5 14.5
Vose 719 699 (20) 26.5 33.5 26.1 32.1
West TV 322 275 (47) 11.5 13.5 9.5 12.5
William Walker 527 473 (54) 20.5 25.5 20.6 25.6
16




BEAVERTON

SCHOOL DISTRICT

General Fund and Local Option Levy Allocations

As of 04/30/2021
Budget Actual
Budgeted 9/30/2020 Enrollment Without Levy | With Levy | Without Levy
School Enrollment Enrollment Change APU APU APU With Levy APU | Increase
Cedar Park 939 841 (98) 30.0 35.0 28.8 33.8
Conestoga 959 892 (67) 30.5 36.0 29.0 34.0
Five Oaks 1,039 978 (61) 38.2 44.7 34.9 40.9
Highland Park 777 705 (72) 25.0 29.5 25.4 30.4
Meadow Park 864 821 (43) 31.2 36.7 29.9 34.9
Mountain View 849 793 (56) 30.8 36.3 29.4 34.4
Stoller 1,580 1,413 (167) 46.0 54.5 44.8 52.8
Whitford 729 719 (10) 28.8 33.3 28.3 33.8
Aloha 1,728 1,768 40 66.4 77.0 61.0 71.8
Beaverton 1,488 1,522 34 57.8 67.0 57.1 67.1
Mountainside 1,860 1,717 (143) 62.4 72.6 60.0 69.8
Southridge 1,439 1,464 25 50.8 59.6 49.6 59.0
Sunset 2,036 2,000 (36) 61.6 72.4 61.3 71.9
Westview 2,408 2,344 (64) 76.0 88.4 75.8 88.8
Arts & Communication Magnet Academy (6-12) 695 707 12 25.4 29.4 25.4 29.4
Beaverton Academy of Science and Engineering (6-12) 846 841 (5) 29.4 34.6 29.3 33.9
Community School (9-12) 200 106 (94) 10.2 11.4 9.8 11.0
FLEX Online School (K-12) - 1,214 1,214 - - 34.4 43.3
International School of Beaverton (6-12) 828 867 39 30.8 35.2 30.9 35.3
Options Schools Total 8 8

Address Extreme Class Size K-12
District Total

Beginning Fund Balance 7/01/20:
Projected Revenue:
Projected Expense:
Projected Fund Balance 6/30/21:

39,571

Adopted Current Year-to-Date
Budget Projection Actual
S - 1,057,179 S 1,057,179
35,300,000 35,600,000 34,837,325
35,300,000 36,522,840 27,296,510
S - 134,339 $ 8,597,994

Note: Budgeted enrollment includes general education student projections plus specialized program students.

1,394.3

1,671.6

FLEX Online School was not included in the 2020-21 Adopted Budget. Variances within the pre-existing schools are partly due to students shifting to FLEX Online School, and partly due to

decreased enrollment in the District overall.
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BEAVERTON

SCHOOL DISTRICT

Beaverton School District
Portfolio Management
Portfolio Summary

April 30, 2021

Beaverton School Dist 48

Par Market Book % of Days to YTM

Investments Value Value Value  Portfolio Maturity
Corporate Notes 25,000,000.00 25,194,500.00 24,807,908.65 7.45 133 2.601
Commercial Paper Disc. -At Cost 35,000,000.00 34,989,200.00 34,977,133.34 10.50 82 0.150
Federal Agency Disc. -At Cost 15,250,000.00 15,249,780.00 15,242,556.25 4.58 59 0.055
Treasury Coupon Securities 18,796,000.00 18,864,989.84 19,100,077.32 5.73 57 0.778
Treasury Discounts -At Cost 202,349,000.00 202,346,822.76 202,297,489.47 60.73 44 0.058
LGIP 36,657,563.82 36,657,563.82 36,657,563.82 11.01 1 0.600
333,052,563.82 333,302,856.42 333,082,728.85 100.00% 51 0.358

Investments

Total Earnings

April 30 Month Ending

Fiscal Year To Date

Current Year
Average Daily Balance
Effective Rate of Return

-33,090.82
340,964,207.02
-0.12%

1,793,653.81
302,323,493.08
0.71%

This report of the investment portfolio is in accordance with Board Policy DFA - Investment of Funds.

Beaverton School District, Prepared By Business Office

Reporting period 04/01/2021-04/30/2021

Run Date: 05/04/2021 - 08:55
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BEAVERTON

SCHOOL DISTRICT

Beaverton School District

Investments by Sector and Group

Index: Investment Policy
Limitation based on Par Value

Beaverton School Dist 48

April 30, 2021
Maturity Allocation
CUSIP Investment#  Issuer Date Par Value Book Value Market Value Target % Actual %
Federal Agency
Federal Home Loan Bank
313385GL4 11167 Federal Home Loan Bank 06/04/2021 4,250,000.00 4,242,895.42 4,250,000.00 1.27
313385HW9 11208 Federal Home Loan Bank 07/08/2021 11,000,000.00 10,999,660.83 10,999,780.00 3.30
Subtotal 15,250,000.00 15,242,556.25 15,249,780.00 35.00 4.58
Total 15,250,000.00 15,242,556.25 15,249,780.00 100.00 4.58
Corporate Indebtedness
Australia & NZ Banking Grp NY
05253JAQ4 11127 Aust & NZ Banking Grp NY 11/23/2021 5,000,000.00 5,076,400.80 5,064,600.00 1.50
Subtotal 5,000,000.00 5,076,400.80 5,064,600.00 5.00 1.50
DCAT LLC
24023GUS4 11211 DCAT LLC 07/26/2021 10,000,000.00 9,997,500.00 9,997,000.00 3.00
Subtotal 10,000,000.00 9,997,500.00 9,997,000.00 5.00 3.00
Lloyds Bank PLC
53943RW96 11210 Lloyds Bank PLC 09/09/2021 10,000,000.00 9,995,466.67 9,994,300.00 3.00
Subtotal 10,000,000.00 9,995,466.67 9,994,300.00 5.00 3.00
Toronto Dominion Bank
89114QBL1 11104 Toronto Dominion Bank 07/13/2021 5,000,000.00 4,864,400.00 5,015,400.00 1.50
89114QBL1 11126 Toronto Dominion Bank 07/13/2021 5,000,000.00 5,004,207.85 5,015,400.00 1.50
Subtotal 10,000,000.00 9,868,607.85 10,030,800.00 5.00 3.00
Toyota Cap Corp
8923A0TH6 11196 Toyota Cap Corp 06/17/2021 15,000,000.00 14,984,166.67 14,997,900.00 4.50
Subtotal 15,000,000.00 14,984,166.67 14,997,900.00 5.00 4.50
US Bank
90331HNX7 11089 US Bank 11/16/2021 5,000,000.00 5,034,650.00 5,072,750.00 1.50
Subtotal 5,000,000.00 5,034,650.00 5,072,750.00 5.00 1.50
Westpac Banking Corp
961214DA8 11090 Westpac Banking Corp 08/19/2021 5,000,000.00 4,828,250.00 5,026,350.00 1.50
Subtotal 5,000,000.00 4,828,250.00 5,026,350.00 5.00 1.50
Total 60,000,000.00 59,785,041.99 60,183,700.00 35.00 18.02

OR Treas Local Govt Inv Pool

Local Government Inv Pool

Run Date: 05/04/2021 - 08:57
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Beaverton School District
Investments by Sector and Group

Lo Page 2
Limitation based on Par Value
Maturity Allocation
CUSIP Investment#  Issuer Date Par Value Book Value Market Value Target % Actual %
OR Treas Local Govt Inv Pool
LGIP 4010 FUND 000 LGIP 27,676,869.24 27,676,869.24 27,676,869.24 8.31
LGIP 5173 FUND 300 LGIP 3,035,616.73 3,035,616.73 3,035,616.73 0.91
LGIP 4966 FUND 416 LGIP 5,943,590.36 5,943,590.36 5,943,590.36 1.78
LGIP 4972 FUND 417 LGIP 1,487.49 1,487.49 1,487.49
Subtotal 36,657,563.82 36,657,563.82 36,657,563.82 100.00 11.01
Total 36,657,563.82 36,657,563.82 36,657,563.82 100.00 11.01
US Treasuries
US Treasuries
912828WY2 11103 U.S. Treasury 07/31/2021 5,000,000.00 4,963,730.00 5,027,050.00 1.50
912828474 11166 U.S. Treasury 06/15/2021 13,796,000.00 14,136,347.32 13,837,939.84 4.14
912796356 11176 U.S. Treasury 07/15/2021 2,258,000.00 2,255,592.09 2,257,954.84 0.67
912796F79 11193 U.S. Treasury 05/04/2021 12,000,000.00 11,996,009.33 12,000,000.00 3.60
912796A25 11194 U.S. Treasury 05/13/2021 23,000,000.00 22,992,077.78 23,000,000.00 6.90
912796A41 11195 U.S. Treasury 06/03/2021 8,000,000.00 7,996,753.78 8,000,000.00 2.40
9127962Y4 11197 U.S. Treasury 05/20/2021 42,000,000.00 41,984,880.00 42,000,000.00 12.61
9127962Y4 11198 U.S. Treasury 05/20/2021 12,946,000.00 12,942,098.22 12,946,000.00 3.88
9127964B2 11200 U.S. Treasury 08/12/2021 401,000.00 400,830.80 400,987.97 0.12
9127965A3 11201 U.S. Treasury 05/06/2021 5,854,000.00 5,852,645.45 5,854,000.00 1.75
9127963H0 11202 U.S. Treasury 06/17/2021 10,000,000.00 9,997,528.89 9,999,900.00 3.00
9127963S6 11203 U.S. Treasury 07/15/2021 20,000,000.00 19,994,247.78 19,999,600.00 6.00
9127962Y4 11204 U.S. Treasury 05/20/2021 9,000,000.00 8,999,580.00 9,000,000.00 2.70
912796D48 11205 U.S. Treasury 08/19/2021 25,000,000.00 24,996,354.17 24,999,000.00 7.50
912796A41 11206 U.S. Treasury 06/03/2021 10,689,000.00 10,688,431.70 10,689,000.00 3.20
912796B24 11207 U.S. Treasury 06/10/2021 11,000,000.00 10,999,873.19 10,999,890.00 3.30
912796F46 11209 U.S. Treasury 09/16/2021 10,201,000.00 10,200,586.29 10,200,489.95 3.06
Subtotal 221,145,000.00 221,397,566.79 221,211,812.60 100.00 66.40
Total 221,145,000.00 221,397,566.79 221,211,812.60 100.00 66.40
Grand Total 333,052,563.82 333,082,728.85 333,302,856.42
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BEAVERTON

SCHOOL DISTRICT

Beaverton School District
Summary by Issuer
April 30, 2021
Grouped by Fund

Number of Par % of Average Average Days
Issuer Investments Value Market Value  portfolio YTM 365 to Maturity
Fund: Pooled Cash Fund
Subtotal 13 191,676,869.24 191,664,239.24 57.50 0.149 50
Fund: Debt Service Fund
Subtotal 3 57,981,616.73 57,981,616.73 17.40 0.106 18
Fund: 2017 Non-Taxable Bond Issue
Subtotal 7 42,486,590.36 42,628,140.36 12.78 1.506 65
Fund: 2017 Taxable Bond Issue Fund
Subtotal 8 40,907,487.49 41,028,860.09 12.31 0.514 92
Total and Average 31 333,052,563.82 333,302,856.42 100.00 0.358 51

Run Date: 05/04/2021 - 08:59
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RETURN TO IN-PERSON SCHOOL UPDATE — TEACHING & LEARNING

POLICY ISSUE/SITUATION:

Current new case rates and current status. Also included in the update is information on ODE’s current
areas of consideration, and planning for Fall 2021. Additional information will be provided during the
presentation at the Board meeting.

RECOMMENDATION:
It is recommended that the Board review this update and offer any questions or comments following
the presentation.

District Goal: WE empower all students to achieve post-high school success.

The District prohibits discrimination and harassment based on any basis protected)fy law, including but not limited to, an individual’s actual or perceived race,
color, religion, sex, sexual orientation, gender identity, gender expression, national or ethnic origin, marital status, age, mental or physical disability, pregnancy,
familial status, economic status, veteran status, or because of a perceived or actual association with any other persons within these protected classes.



RETURN TO IN-PERSON SCHOOL UPDATE — TEACHING & LEARNING
May 24, 2021

Current Case Rates

Students are attending in-person classes in all grade levels served by the Beaverton School District. The
graph below shows that current 14 day cumulative case rates (as of 05/15/2021) are at 164.7 and 201.8
per 100K residents for Washington and Multnomah counties, respectively. Daily case rates are not
anticipated to impact BSD operations during the remainder of the school year.

New cases per 100K residents compared to State Thresholds
== \Washington County Metrics == Multnomah County Metrics == == Threshold (Secondary Return) Threshold (Elementary Return)
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Fall 2021

BSD is planning on a five day per week, fully in person experience.

Details of any restrictions or departure from “normal” operations are pending guidance from
the Oregon Department of Education (ODE) and the Oregon Health Authority (OHA). The OHA
and ODE have communicated that initial drafts of the guidance for the Fall of 2021 will be
released publicly during the week of May 24.

IM

o ODE is currently considering and receiving feedback around the following topics:
o Retiring school metrics

Minimizing health and safety requirements

Retiring the hybrid model

Maintaining the CDL requirements for remote options

“Shifting the authority”

O O OO
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Renewal of Student Investment Account (SIA) Plan

Below is the draft of the Beaverton School District’s Student Investment Account (SIA) plan RENEWAL.
This draft was developed through an additional round of community engagement and strategic
conversations over the last year, building on the extensive community engagement, strategic
conversations and partnerships, and consultancy with content expertise that was conducted in
2019-2020 as part of the initial application development.

The district’s initial application was submitted in March of 2020 following unanimous approval by the
board was accepted and approved without changes by the Oregon Department of Education. With the
onset of the COVID-19 pandemic and ensuing economic recession, much of the work proposed in the
initial application was left undone as a result of dramatically reduced allocations from the state.

For the 2021 submission, the Department of Education is allowing districts to resubmit or resubmit
with modest adjustments. Districts could also re-engage in a full re-draft of the application if they
desired. For this application the district is recommending a re-submission of the previous application
with modest adjustments to allocations made to fit the estimated appropriation from the state. As
such, we are not required to seek board approval for the resubmission but are informing the board and
providing an overview of the application that will be resubmitted.

To ensure that the proposed plan was still reflective of community needs additional engagement was
undertaken in January and February of this year. District budget surveys contained additional questions
regarding SIA priorities, the Multilingual department re-engaged with families, and targeted
conversations were facilitated with individuals and groups representing historically underrepresented
students and families. The planning team from 2019-20 was reengaged to review this information and
discuss if any changes or reprioritization was needed.

It was concluded that the priorities from 2019-20 were still relevant, and possibly even a higher priority
as a result of the impact from the pandemic. A few items of note, not included in the SIA Plan were
noted such as summer school enhancements and credit recovery, were not included as adjustments as
the district would be expanding those areas through an influx of federal and targeted state funding.
Further, the planning team noted the challenges of more deeply engaging focal populations during the

District Goal: WE empower all students to achieve post-high school success.

The Beaverton School District recognizes the diversity and worth of all individuals and groups. It is the policy of the Beaverton School District
that there will be no discrimination or harassment of individuals or groups based on race, color, religion, gender, sexual orientation, gender identity,
gender expression, national origin, marital status, age, veterans' status, gegeq’ic information or disability in any educational programs, activities or
employment.



pandemic and noted that the next renewal of the SIA Plan should build upon the work of 2019-2020
rather than the more limited engagement that took place in 2021.

The Student Investment Account Plan is a catalyst for change to the way services are delivered to all
students and particularly to those students for whom the District has historically underserved (students
of color, emerging bilinguals, and students with disabilities). The investments in class size contained
within are used as a way to completely alter the way the classroom teacher allocation works by driving
more services to kids in need through a redefinition of the staffing allocation model. The investments in
supporting students’ behavioral and mental health needs will drive a complete reform and
standardization of the District’s multi-tiered system of supports (MTSS) with evidence-based practices.

By leading with racial equity at the core of the development of this plan, we are able to disrupt the
system to provide both universal and targeted supports to kids.
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Proposed Renewal of Student Investment Account Plan

Proposed SIA Budget: $26,790,869

SIA Goal: Increasing Academic Achievement, including reducing academic disparities
for focal populations

Evidence-based strategies for class size & caseloads

Equity-based class size reform in core content classes in grades K-12

Protects overall class size while serving as a catalyst to infuse an equity basis to the District’s allocation
of classroom teaching staff. Staffing based on enrollment will have a 0.25 additional weighting at
elementary and 0.5 additional weighting for secondary applied to the enrollment count for each
student who is eligible for free and reduced price lunch.

($10,451,130)

Class size reduction at grades K-2

Further protect classroom staffing at early grades within the new equity allocation framework, while
where possible reducing class size at early grades to allow for an emphasis on early literacy.
($4,300,005)

Expand availability of and participation in well-rounded learning experiences

Early Literacy Support

Provide professional development for intervention teachers as well as PK-3 classroom teachers, English
Language Development teachers, and Special Education teachers in instructional practices to support
students with difficulty in reading. Additionally provide support and professional development around
early literacy assessment.

($379,318)

Materials Support for Dyslexia Implementation

Provide resources to support the purchase of materials and other curricular needs for the
implementation of requirements for increased screening and the subsequent identification of students
with dyslexia/reading difficulties.

($50,000)
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SIA Goal: Addressing students’ health and safety needs

Equity Focused Systems Improvements

The following investments represent a significant investment in district-wide systems improvements to
bring race and equity to the forefront of District decision making. This team of equity focused staff will
be intentionally placed cross-departmentally to be able to work both within their key areas
(instructional practice and climate, human resources, and public engagement) but also across the
system to identify areas of inequity and support an ongoing conversation that focuses on racial equity
as a pillar to success.

Equity Training

Implementation of training protocol with the Oregon Center for Educational Equity (OCEE) to begin a
10-year program to provide anti-racist training to every employee in the Beaverton School District.
Building upon various educational research and literature that has consistently illustrated the impacts
of bias, privilege, discrimination, racism, and allyship, the goal is to offer opportunities to immerse our
staff in learning focused on cultural competency and historic minoritization.

($368,858)

Equity Administrator

Create an additional position of Equity Administrator within the Office of Equity & Inclusion that will
work to support implementation of the district-wide OCEE training as well as provide additional
on-demand and systems supported equity training throughout the District.

(5225,236)

Recruitment & Retention of a Diverse Workforce

Create the position of Administrator for Equity Talent Acquisition in the Human Resources department
that will be focused on creating and implementing systems improvements that build towards a
workforce that is more representative of Beaverton’s student population. Position will include funds to
be able to develop a system of financial incentives to break down barriers that may exist for diverse
candidates.

(5277,823)

Supporting Students’ Mental and Behavioral Health

Student Success Teams

(58,843,934)

Every school in Beaverton will have a Student Success Team which will consist of behavioral health,
academic, and attendance support providers. An Equitable Multi-Tiered System of Support framework
consisting of three tiers of intervention supports is being developed and then will be implemented
districtwide. This specific investment will address the staffing needs to address the behavioral health
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and wellness needs of students and families. The Behavioral Health and Wellness (BH&W) Team
Members will be comprised of existing counselors, student success coaches, nurses, school
psychologists and special education staff, but the team will also expand to include an increased number
social workers, counselors, nurses, school psychologists, special education teachers, student success
coaches, school support specialists and speech language pathologists. The increased number of staff
members will provide quicker and more direct services to students and families earlier including
student groups and parenting classes. The increase in team members will lead to more staff to
implement proactive strategies and outreach and provide interventions to students. The behavioral
health and wellness team members will be able to provide professional development to staff and
families.

In addition, the District will work to develop voluntary cross-school affinity support teams from among
the BH&W Team members. These groups would be composed of affinity race members that can
support students across the District when circumstances demand. As an example, a group of black
BH&W staff from several schools could be formed to support a black student that was targeted at
another school in a significant incident being sensitive to the students’ needs and preferences. They
would provide the same services that their position provides to all students at their schools of
assignment just on an as needed basis when major incidents occur.

The entirety of the Student Success Teams will be funded through a blending of General Fund,
Student Investment Account, High School Success (M98), ESSER and Title IA funding.

Behavioral Health and Wellness Teams will be comprised of the following positions:

1. Autism Spectrum Disorder Consultant: A licensed Special Education professional to provide
assessment and consultation supports for social communication and behavior for students with
disabilities with an eligibility of Autism Spectrum Disorder

2. Drug and Alcohol Counselors: Licensed counselors who can complete drug and alcohol
assessments, facilitate drug and alcohol diversion groups, and provide education opportunities
to students, staff, and families.

3. Counselor: Licensed educators who implement and support academic, career and
social/emotional needs of students. They promote mindsets and behaviors that enhance the
learning process and create a culture of college and career readiness for all students.

4. College and Career Readiness Counselor: Licensed educators who coordinate the system to
deliver College & Career Readiness Curriculum, work with school and district-level staff to
increase opportunities for students to earn college level credits, and work with school and
district-level staff to increase CTE opportunities at each site associated with college and career
readiness.

5. School Nurse: Licensed Registered Nurses who provide direct care to students, manage the
health care of students within the school setting, and monitor the overall medical well-being
within schools.

6. School Psychologist: Licensed school psychologists who complete special education evaluations
(academic, cognitive and behavioral), and provide counseling support for students who are
eligible for Special Education.

/. Social Worker: Licensed mental health professionals who will work with the behavioral health
team members, school staff, students and their families to address social, emotional and
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behavioral concerns. School based Social Workers provide direct service to students, support
parent engagement, facilitate student groups, assist with attendance needs, and connect
families with community based resources.

8. Speech Language Pathologist: Certified Speech Language Pathologists to deliver Specially
Designed Instruction to students eligible for Special Education, completes special education
evaluations.

9. Special Education Resource Room Teacher: Licensed educator who provides Specially Designed
Instruction to students eligible for Special Education, completes special education evaluations

10. Student Success Coach: Licensed educators who provide social emotional learning training and
coaching for teachers in elementary schools and universal behavioral supports for the school.

11. School Support Specialist: Licensed educators who provide Restorative Practice training and
coaching for teachers in secondary schools and Tier | Universal supports for the school.

Multilingual Support for Behavioral Health and Wellness Teams

Add eight (8) school-based Facilitators (elementary) and Community Liaisons (secondary) to meet the
current translation/interpretation needs of Emerging Bilinguals and their families, and to support the
anticipated increase in demand when the Student Success Teams are implemented.

(5616,731)

Professional Development and Materials for Supporting Behavioral Health Needs of Students

A professional development framework for all BSD staff will be developed and will include training in
Trauma-Informed Practices, Adverse Childhood Experiences (ACES), Educator Wellness, Special
Education 101, Models of Intervention, De-escalation Supports, Restorative Practices, Culturally
Responsive Teaching, Youth Mental Health First Aid, Applied Suicide Intervention Skills Training (ASIST),
Restorative Practices, and Motivational Interviewing. Curricular materials will be purchased for all
schools to address three tiers of intervention support. These materials will be used by the members of
the behavioral teams and classroom teachers.

(5249,550)

Partnership with the Lifeworks Northwest

BSD will partner with Lifeworks Northwest to address Alcohol and Drug related assessment needs for
students who struggle with addiction.

($110,900)

Administrative/Indirect Costs
($500,000)

Charter Schools (pass through)
($417,384)
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Tier 2 Activities

The activities listed above are the priority activities for the District in meeting the goals of the Student Success
Act; however, it is possible that we will not be able to implement all of the activities above within the first year of
the plan. Based on guidance from the Oregon Department of Education we have incorporated a number of
activities as Tier 2 approaches that could be implemented if we are unable to complete Tier 1 activities.

Tier 2 activities must still fit within the requirements of the Student Investment Account. Several activities below
were moved from Tier 1 activities in response to budget restrictions or community feedback around other areas
of investment. Other Tier 2 activities arose through other outreach means both internally and externally. The

list below is not in priority order.

Activity Budget
Temporary Teacher Class Size Bank $4,000,000
Equity Based Community Contracts $75,000
Community Liaison/Organizer $140,000
Full Time Student Success Coach at Each Elementary School $2,400,000
Middle School Pre-CTE Curriculum Purchase (9 schools) $900,000
Additional Culturally Responsive Teaching/Library Materials $500,000
Behavioral Support Paraeducator at Every Elementary $1,589,670
Multilingual Department Secondary TOSA $142,129
Biblioburro - Spanish Language Library Bus $140,000
Extended Contract for Dual Language Translation $60,000
Professional Development: CRT/RP/SEL and Assessment $250,000
CRT/RP Instructional Coaches $2,300,000
K-2 Intervention Teachers - Expand to 1.0 at every Elementary $1,325,000
Safety & Security: Paging/Notifications $500,000
Safety & Security: Classroom Walls $2,000,000
Health: Re-Pipe 3 Schools $1,500,000
Safety & Security: Cameras @ All $3,000,000
Safety & Security: Fencing $1,250,000
Safety & Security: Capitol Center $2,000,000

Tier 2 Total ~ $23,931,799
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SOCIAL SCIENCE CURRICULUM ADOPTION - PHASE ONE

POLICY ISSUE/SITUATION:

At the August 2020 School Board meeting the Superintendent was charged with forming a Social
Sciences Project Team to conduct a curriculum review and make recommendations to the Board in
accordance with the District's Quality Curriculum Cycle. The Project Team Report (Phase 1) is being
presented to the Board and, as a part of that work, the recommendations for a Social Sciences Position
Statement, Best Practices in Social Sciences, Social Sciences Learning Targets for Grades 6-8,
Instructional Resources for the new Middle School Social Sciences courses and a Plan for Grades 6-8 are
being presented for Board review.

BACKGROUND INFORMATION:
There are two phases to the Social Sciences Adoption. This report covers Phase 1.

Phase 1 (Grades 6-8, Spring 2021): In planning for the common middle school experience in Fall
2021, Middle School is our priority. This includes: K-12 Position Paper, K-12 Best Practices, 6-8
Learning Targets, 6-8 Instructional Materials and Professional Development.

Phase 2a (Grades K-5, Fall 2021): This includes: K-5 Learning Targets & K-5 Instructional
Materials and Professional Development (K-5 projected fall/winter 2021/22 implementation).

Phase 2b (Grades 9-12, Winter/Spring 2022): This includes: 9-12 programming, learning targets,
instructional materials and professional development (9-12 projected fall 2022/23
implementation).

The Social Sciences Project Team has completed work on the K-12 Position Paper, K-12 Best
Practices in Social Sciences, 6-8 Learning Targets and 6-8 Social Sciences Professional
Development Plan (6-8). In addition, instructional resources for grades 6-8 have been
recommended. The Learning Targets, which are based on the 2021 Oregon K-12 Social Science
Standards Integrated with Ethnic Studies, provide the core of the curriculum. Instructional
resources are tools to help teachers as they move students towards those targets. The Learning
Targets, Position Paper, and Best Practices provide the foundation for the selection criteria used
in resources evaluation and selection. The Social Sciences Project Team Report (Phase I) includes
all of these documents and recommendations, and the report is presented to the Board for a
first reading.

RECOMMENDATION:
It is recommended that the School Board receive for consideration the Phase | Social Sciences Project
Team Report.

District Goal: WE empower all students to achieve post-high school success.

The District prohibits discrimination and harassment based on any basis protected3y law, including but not limited to, an individual’s actual or perceived race,
color, religion, sex, sexual orientation, gender identity, gender expression, national or ethnic origin, marital status, age, mental or physical disability, pregnancy,
familial status, economic status, veteran status, or because of a perceived or actual association with any other persons within these protected classes.
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In August of 2020, the Beaverton School District Board charged the Social Sciences Project Team with the
task of evaluating and making specific programmatic recommendations for the District. The Social
Sciences curriculum review, as outlined in Board policy and administrative regulation for the Quality
Curriculum Cycle, was to include learning targets, instructional practices, assessment, instructional
resources and staff development.

Within the review process, the Social Sciences Project Team studied social sciences education in the
context of today's world. The focus on and demand for higher levels of social sciences education is
evident in Oregon’s 2021 K-12 Social Science Standards Integrated with Ethnic Studies, which were
adopted by the State Board of Education in February of 2021. The 2021 social science standards
integrate ethnic studies into each of the social science domains, and reflect a shift in content best
addressed through pedagogical methods that create a safe and inclusive learning environment for all
students to study and discuss issues of discrimination, equity, racism, and prejudice.

Our goal is to prepare students to engage in their communities and world as knowledgeable lifelong
learners, critical thinkers, researchers, communicators, and culturally competent citizens; skill sets
deemed essential for college and career readiness and post-secondary success. Additionally, the social
sciences play a central role in preparing students for informed civic engagement and responsible
participation within and across their local and global communities. Ultimately, we believe all students
deserve a strong K-12 Social Sciences education.

The work of this Project Team has placed an intentional focus on best practices in Social Sciences
instruction as well as professional development for educators. In addition to the review of research and
student data, the Cadre and Project Team engaged in deep discussion about essential practices in every
classroom as well as the necessary professional learning needed to support these practices.

As a result, the Social Sciences Project Team defined a comprehensive set of Phase | recommendations
that includes:

K-12 Social Sciences Position Paper

K-12 Best Practices in Social Sciences

Middle School (grades 6, 7, 8) Learning Targets

Middle School Professional Development Plan

Middle School Instructional Resources Recommendation
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These recommendations point the Beaverton School District towards high quality instructional practices
that engage and challenge students in 21st century Social Sciences learning.

Phase Il work of the Social Sciences Project Team will include K-5 and 9-12 Learning Targets, Instructional
Resources, Professional Development plans, and Assessment and Implementation plans. Furthermore,
Phase Il will recommend additional K-12 core instructional resources (e.g. Dual Language and Special
Education) and recommend adopted supplemental instructional materials for all K-12 programs.

Teaching & Learning
Ginny Hansmann, Deputy Superintendent of Teaching & Learning
Brian Sica, Administrator for Secondary Curriculum, Instruction & Assessment
Kayla Bell, Administrator for Elementary Curriculum, Instruction & Assessment
Bradley Parker, Social Sciences Curriculum Specialist
Matthew Hiefield, Social Sciences & Digital Curriculum Specialist

WE EXPECT EXCELLENCE @ WE INNOVATE % WE EMERACE Eﬂmr'rm WE COLLABORATE %

District Goal

WE empower all students to achieve post-high school success.
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Social Sciences Project Team Members 2020-2021

Building Level Admin MHS / SRHS Region AHS / BHS Region SHS / WHS Region
Elementary (2) Cherie Reese Brian Curl

Middle School (1) Mariah McCarty

High School (1) David Nieslanik
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Danica Jensen Weiner
Jessica Linderman

Katie Swartwood

Brandon Culbertson
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Parents (4) MHS / SRHS Region AHS / BHS Region SHS / WHS Region
Elementary Jacob Evers Jennifer Hoyt
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Options
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Evelyn Campos Zelada Nora Mahmoud (no region/level)  Stephanie Somanchi
Students (4) | MHS / SRHS Region AHS / BHS Region SHS / WHS Region
High School Natalie Ebanks Scott Sloop Apoorva Rao
Sara Koppy
District |

School Board Member

TOSA

TOSA

Secondary CIA Admin

Elem CIA Admin

Admin for Equity & Inclusion
Support

Susan Greenberg
Brad Parker
Matt Hiefield
Brian Sica

Kayla Bell

Pat McCreery
Susan Ouellette
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K-12 BSD Social Sciences Position Paper
Not simply to study the world, but to change it.

The Social Sciences play a central role in preparing students for informed civic engagement and
responsible participation within and across their local and global communities. However,
abundant research illustrates the troubling reality that fewer and fewer young people are
receiving a high quality Social Sciences education. In the Beaverton School District, we believe
that a transformative K-12 Social Sciences education - and our students - can be part of the
change that leads to a more just and equitable? community and world.

Social Sciences education* helps cultivate the intellectual and critical power for students to
develop historical and contemporary knowledge, critical thinking, communication, and research
skills. Additionally, Social Sciences education invites students to learn through multiple
perspectives with an intentional inclusion of historically marginalized and historically excluded
groups. Student learning expectations and learning targets are grounded in the 2021 Oregon
Social Science Standards integrated with Ethnic Studies,® and across domains of:

Civics and Government

Geography

Historical Knowledge and Historical Thinking

Economics and Financial Literacy

Social Science Analysis

Muilticultural and Ethnic Studies

*K-12 Social Sciences education also includes specific learning through Tribal History/Shared
History in Oregon, Holocaust and other genocides education, and international human rights
education.

A culturally relevant approach and a culturally responsive Social Sciences education
invites students to learn about the past and present, to build and grow within their community, to
identify and work to dismantle injustice, and to promote liberty, justice, and equity in their
communities and world. This includes learning that:

e \Validates students’ lived experiences and values

e Disrupts power dynamics that privilege dominant groups and perspectives

e Empowers students 1) to connect to experiences beyond their own, 2) to examine their
own perspective by learning through multiple perspectives, and 3) to develop a historical
and contemporary sociopolitical or critical consciousness of the world around them.*

In BSD, we believe a transformative Social Sciences education invites our students to:

' National Council for the Social Studies, 2013; Scruggs, Mastropieri & Okolo, 2008

2 Qur district commitment to equity means that students' success will not be predicted based on race, ethnicity, color,
religion, national origin, immigration status, language, family economics, age, culture, geographic location, mobility,
gender, sexual orientation, gender identity, gender expression, disability, or initial proficiencies. Equity in education is
about inclusiveness and social justice and not to be used interchangeably with the principles of equality (BSD
Educational Equity Policy)

%2021 Oregon Social Science Standards Integrated with Ethnic Studies, 2021

4 Ladson-Billings 1995, 2014; Gay, 2000, 2010; Hammond3§015; J. Bryan-Gooden, M. Hester, & L. Q. Peoples, 2019
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Students explore one’s self, community, nation, and world.

From the first days of Kindergarten, a transformative Social Sciences education meaningfully
and inclusively invites students to explore their own identity and self, school and family,
neighborhood and community, local and regional history, state and national history, and world
history.

Students believe, belong, and thrive in an inclusive learning community.
A transformative Social Sciences education honors all viewpoints to the extent that they do not
promote hate or bias,® racism, objectification or exploitation, or discrimination.
e Social Science classes must be inclusive, dynamic, and affirming places where all
students and staff of all backgrounds, cultures, and abilities feel welcomed, valued,
challenged, seen and heard.

Students practice civic engagement by exploring historical and current events and
issues from multiple perspectives.

A transformative Social Sciences education seeks to identify, explore, and analyze civic virtues
(including respect for individual rights, community rights, democratic participation, diversity,
equity, justice, freedom, liberty, and deliberation). Additionally, Social Sciences education
addresses the complex nature of systemic oppression in the pursuit of a better world both now
and in the future. Ultimately, Social Sciences education can help secure and enhance our
dynamic and evolving democracy.

Students acknowledge and learn through the histories, contributions, resilience and
resistance, and perspectives of many racial, ethnic, and social groups.

A transformative Social Sciences education includes learning through and from multiple
perspectives with an intentional inclusion of historically marginalized and historically excluded
groups. This includes learning from multiple racial, ethnic, and social groups, including
intersecting groups; tribal nations, and religious groups. Further, this includes but is not limited
to individuals who are:

e American Indian/Alaska Native/Native Hawaiian, or Americans of African, Asian, Pacific
Island, Chicanx, Latinx, or Middle Eastern descent; individuals from all religious
backgrounds; and individuals from historically marginalized groups including but not
limited to women, people with disabilities, immigrants, refugees, seniors/elders, and
individuals who are lesbian, gay, bisexual, transgender, queer/questioning +.

Students develop into critical consumers, producers of knowledge, and future leaders.
A transformative Social Sciences education recognizes and analyzes issues of historical and
contemporary significance, as well as issues of local and societal significance. This includes
asking critical questions and developing research investigations, separating evidence-based
claims from opinions, and evaluating the usefulness and degree of reliability of different
historical and current sources.®

® Hate and/or bias incidents are a person’s hostile expression of animus toward another person, relating to the other
person’s perceived race, color, religion, gender identity, sexual orientation, disability or national origin (BSD All
Students Belong Policy; BSD Guidance on Social and Political Expression)

6 National Council for the Social Studies, 2013 38


https://www.beaverton.k12.or.us/departments/equity-inclusion/bsd-equity-place#:~:text=We%20recognize%20that%20students%20have,others%20to%20access%20their%20education.
https://www.beaverton.k12.or.us/departments/equity-inclusion/bsd-equity-place#:~:text=We%20recognize%20that%20students%20have,others%20to%20access%20their%20education.
https://www.beaverton.k12.or.us/departments/equity-inclusion/bsd-equity-place#:~:text=We%20recognize%20that%20students%20have,others%20to%20access%20their%20education.
https://www.socialstudies.org/sites/default/files/c3/c3-framework-for-social-studies-rev0617.pdf

e Sustained engagement in the Social Sciences cultivates students as media-literate
learners, inquirers, change-makers, and responsible global citizens.

We believe a transformative Social Sciences education calls our educators and schools
to believe, belong, grow, and thrive in our dynamic and diverse community.

Ultimately, a Social Sciences education is achieved through a partnership between teachers,
students, families, schools, administrators, and our diverse communities. We all must work
together to ensure all students are valued for their diversity and contributions to our community,
fostered in their historical and current thinking, and equipped to explore, analyze, collaborate,
and act on local, societal, and global problems. We all must continue learning, growing, and
coming together to secure and enhance our dynamic and evolving democracy.

We, as educators in the Beaverton School District, have the incredible responsibility and humble
privilege of helping facilitate this transformational learning. Additionally, we as educators also
have the responsibility to challenge our own biases and perceptions, and to look inward and
constantly examine our own teaching practices, pedagogy, attitudes, and instructional materials
with an anti-biased/antiracist focus.’

In BSD, we believe that a transformative K-12 Social Sciences education - and our students -
can be part of the change that leads to a more just and equitable community and world. We
believe the change starts within our school district and our educators.

*Position Paper References available in Appendix A.
*Public facing Best Practices available in Appendix M.

” An anti-bias/antiracism focus includes a sustained commitment to evaluate and mitigate the role of and perpetuation
of bias and/or racism in our work, learning, and schools. 39
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Best Practices in K-12 Social Sciences
Written by and for K-12 Social Sciences teachers
in the Beaverton School District

The Social Sciences Best Practices document summarizes research-based strategies for Social
Sciences instruction in alignment with the 5 Dimensions (5D™) of Teaching and Learning.® The
5D™ instructional framework provides a common language of instruction that defines teaching
and learning along five dimensions: purpose, student engagement, curriculum and pedagogy,
assessment for student learning, and classroom environment and culture.

In Beaverton School District (BSD), it is our belief that through the implementation of these
teaching and learning practices, we can achieve our mission and vision for K-12 Social
Sciences education in BSD: Not just to study the world, but to change it. In BSD, we believe
that a transformative K-12 Social Sciences education - and our students - can be part of the
change that leads to a more just and equitable® community and world.

This document was co-constructed and peer reviewed by K-12 classroom teachers in BSD, as
well as by district content specialists, district administrators, community representatives, and

student representatives. Culturally relevant and responsive elements,'® as well as an anti-bias/
antiracism focus," are integrated into the 5 dimensions and serve as a centrally unifying focus.

STUDENT
PURPOSE ENGAGEMENT

* Standards * Intellectual Work

* Learning Target and * Engagement Strategies
Teaching Points « Talk

ASSESSMENT
FOR STUDENT
LEARNING

* Assessment

¢ Adjustments

8 5 Dimensions (5D™) of Teaching and Learning version 4.5, University of Washington Center for Educational
Leadership, 2020. The 5D framework is available in Appendix C.

% A district commitment to equity means that students' success will not be predicted based on race, ethnicity, color,
religion, national origin, immigration status, language, family economics, age, culture, geographic location, mobility,
gender, sexual orientation, gender identity, gender expression, disability, or initial proficiencies. Equity in education is
about inclusiveness and social justice and not to be used interchangeably with the principles of equality (BSD
Educational Equity Policy)

19 | adson-Billings 1995, 2014; Gay, 2000, 2010; Hollie, 2011; Hammond, 2015; J. Bryan-Gooden, M. Hester, & L. Q.
Peoples, 2019

" An anti-bias/antiracism focus includes a sustained commitment to evaluate and mitigate the role of and
perpetuation of bias and/or racism in our work, learning, aquschools.


https://info.k-12leadership.org/5-dimensions-of-teaching-and-learning
https://www.beaverton.k12.or.us/about-us/school-board/policies-and-regulations/section-j-students/jbb-educational-equity
https://www.beaverton.k12.or.us/about-us/school-board/policies-and-regulations/section-j-students/jbb-educational-equity
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https://research.steinhardt.nyu.edu/scmsAdmin/media/users/atn293/ejroc/CRE-Rubric-2018-190211.pdf

Suggestions on how this document can be used:
- To guide personal and professional growth plan(s) as a Social Sciences teacher
- To guide professional development and professional learning choices and aspirations

- To support grade level collaboration and unit/lesson development, refinement, and
reflection
- Suggested prompts for personal, professional, and collaborative reflection:
- How does this look in my classroom? How could this look in my classroom?
- To me, this means... I’'m curious about...

- What does this tell me about what | can add, change, or evolve in my classroom
this year?

Student
Engagement

Assessment for

Student Learning

1- Purpose: The purpose of Social Sciences education is not simply to study the world, but to
change it. We believe that the Social Sciences play a central role in preparing students for
empowered civic engagement and responsible participation within and across their local,
national, and global communities.'?

Standards
a. Content and context rich expectations: Oregon’s 2021 Social Science Standards
Integrated with Ethnic Studies’ engage students in the domains of Civics and
Government, Geography, Historical Knowledge and Historical Thinking, Economics and
Financial Literacy, Social Science Analysis, and Multicultural and Ethnic Studies. These
standards ground student learning expectations and learning targets.

Learning Targets and Teaching Points:

a. K-12 academic learning targets (ALTs) are based on the real-world relevance and work
of social scientists, which includes 1) building knowledge, 2) critical thinking, 3) research,
and 4) communication skills.

i.  The grade-level academic supporting targets (ASTs) are derived directly from the
2021 Oregon Social Science Standards Integrated with Ethnic Studies.

b. A standards-based learning and assessment model provides students with clear and
objective learning targets, which takes the mystery out of assessment for students.
Through learning targets:

i.  Students are able to:

2 BSD Social Sciences Position Paper, 2021
'* Social Science Standards Integrated with Ethnic Studies, 2021
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1. See learning targets posted that are relevant to the unit/lesson.

2. Explain the meaning of the learning target and how it connects to the
learning.

3. Experience a consistent set of expectations within a course and see the
progression to subsequent classes where applicable.

ii. Teachers are able to:

1. Create lessons that are aligned to learning targets.

2. Communicate the learning target both verbally and visually to students.

3. Use instructional materials and tasks that align with the learning targets.™

Student
Engagement

Assessment for

Student Learning

2- Classroom Environment and Culture: Social Science classrooms should be welcoming
and inclusive for students and staff of all backgrounds, cultures and abilities. Different and
multiple perspectives and voices are welcomed, heard, discussed and deliberated upon to
ensure a classroom culture that is adaptable and dynamic. Further, a culturally responsive
classroom environment and culture is one ripe with care, inclusivity, mutual trust and respect,
affirmation and validation of students’ diverse cultural backgrounds as strengths, and teacher
and student learning partnerships.'

Use of Physical Environment
a. Physical arrangement of the room communicates to students that both student
collaboration and developing independence and self-reflection is valued (e.g., intentional
meeting areas, available resources, varied student seating, physical accessibility, etc.).
i.  Accessibility: The classroom is physically accessible and responsive to students
with disabilities, and includes appropriate equipment and materials to increase
students’ comfort and opportunities to be successful.
ii.  The physical environment can also include local community spaces and
opportunities outside of school buildings, including but not limited to field trips,
community events, community speakers, experiential learning, etc.

b. Visual/lnstructional materials (i.e. libraries, maps, posters, etc.) feature the histories,
contributions, resilience and resistance, and perspectives of many racial, ethnic, and
social groups - past and present - with an intentional inclusion of historically
marginalized and historically excluded groups.

4 Best Practices Connection to the Nine Components of the BSD SBLS.
'® Gay, 2000/2010; Hollie, 2011; Hammond, 2015. 42
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Classroom Routines and Rituals

a.

Student agency, ownership, and community: Classroom routines and rituals foster
student ownership, independence, participation, responsibility, and they reflect the
values of community and shared accountability for learning.

Classroom Culture

a.

b.

C.

Inclusivity: The classroom is an inclusive environment in which students identify
themselves as valuable members and use their lived experiences and academic, social,
linguistic, and emotional strengths in the classroom, school, and community.

Valuing diversity and knowledge: Classroom culture values individual and cultural
diversity, students’ prior knowledge and lived experiences, and students’ heritage
languages as strengths that are used to further develop their academic, social,
emotional, cultural, and linguistic capabilities.
i.  The classroom culture fosters the exchange of constructive feedback and the
celebration of growth.

Relationships: Educator builds meaningful relationships with students and families to
better understand and empathize with different cultural funds of knowledge and
lifeways.'®
i.  Additionally, developing and nurturing meaningful relationships between the
teacher and students, and student to student relationships, acknowledges that
students are a key component in the creation and growth of a healthy classroom
culture.

Classroom discourse and interactions reveal what is valued in the learning environment:
student identity development and belonging, the development of skills and content
knowledge, respect for thinking and intellectualism, a lens of criticality and
anti-bias/antiracism, as well as joy in the celebration of learning, growth, action, and
change."”

i.  Educators should consistently model curiosity, humility, and what it means to be
an active and growing inquirer and lifelong learner. This helps students to
develop a level of comfort and safety in order for them to truly learn, share, and
grow themselves.

ii.  Additionally, classroom discourse will inevitably lead to disagreement over ideas.
These are opportunities for students to learn how to respectfully listen, consider,
and debate. Social Sciences discussions should honor all viewpoints to the
extent that they do not promote hate or bias,® racism, objectification or
exploitation, or discrimination.

6 Gonzalez, Moll, & Amanti, 2006

7 Muhammad, 2020

'® Hate and/or bias incidents are a person’s hostile expression of animus toward another person, relating to the other
person’s perceived race, color, religion, gender identity, sexual orientation, disability or national origin (BSD All
Students Belong Policy; BSD Guidance on Social and Polifjgal Expression)
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Student
Engagement

;
# Assessment for
Student Leamning

3- Curriculum and Pedagogy: Students are engaged through meaningful, culturally relevant,
and inclusive curriculum and pedagogy that builds knowledge, critical thinking, research, and
communication skills. The curriculum provides opportunities for teachers to tailor and create
rigorous and responsive instruction with respect to individual students’ academic,
developmental, social, emotional, cultural, and linguistic capabilities.

Curriculum
a. Multiple perspectives with the intentional inclusion of historically marginalized and
historically excluded groups: Exploring historical and current events from multiple and
diverse racial, ethnic, and social perspectives helps students gain a deeper and more
complex understanding of the larger human experience.

b. Transdisciplinary, transferable skills: Curriculum includes purposeful opportunities to
build transdisciplinary, transferable skills including knowledge-building (factual,
conceptual, and debatable knowledge), critical thinking (including problem solving and
criticality), research (inquiry and investigation), and communication (reading, writing,
speaking, listening).

c. Critical literacies: Curriculum invites sustained student engagement through reading,
writing, speaking, listening, discussion, debate, and deliberation that fosters critical
thinking and the ongoing analysis and evaluation of information and sources.

d. Accessibility: The curriculum is available and accessible to all students, including
students receiving special education services, dual-language and multilingual students,
and students who are navigating poverty and/or houselessness.

i.  With respect to special education services, alternative curricular materials for
students who are working towards a non-standard diploma are fundamental in
creating learning opportunities for all of our students.

ii.  As adual language and multilingual school district, curricular materials and
resources in multiple languages are an integral part of supporting and celebrating
all of the linguistic diversity that students bring to the classroom.

44
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Teaching Approaches & Strategies
a. Culturally relevant and responsive teaching:'® Teaching approaches and strategies invite
students to learn about the past and present while working to identify and dismantle
injustice, and to promote liberty, justice, and equity in their communities and world. This
includes:
i.  Validating students’ lived experiences and values
ii.  Disrupting power dynamics that privilege dominant groups and perspectives
iii. Empowering students to connect to experiences beyond their own, to examine
their own perspective and privilege, and to develop a contemporary sociopolitical
or critical consciousness of the world around them.

b. Multiple and diverse learning opportunities: Teacher provides a variety of learning
opportunities for students to access the curriculum and expand entry points, while
creatively and responsively utilizing instructional materials and resources.

c. Civic engagement and responsible democratic participation is sought out in day-to-day
and long-term learning and objectives by cultivating student voice, interest, inquiry,
action, and agency.

Scaffolds and/or Adjustments for Learning

a. Use of ongoing diagnostic and formative assessment: Teacher conducts ongoing
diagnostic and formative assessments so that they (and their students) have a working
knowledge of where current student understanding and skill development is in relation to
the learning target(s).

i.  Multiple opportunities for assessment in a variety of modalities and formats
should be provided for students within and across the learning targets.

ii. Learning opportunities should be accessible to students who are working towards
a non-standard diploma.

b. Student interest and choice will help develop engaging, responsive, and dynamic
scaffolds that are adjusted as students participate in meaning-making and increasingly
assume ownership and responsibility for their own learning.

c. Language acquisition: Scaffolds include multiple opportunities and formats for students
to build their language skills which include ways that their authentic voice and home
language is honored.?® All classrooms should work towards honoring and actualizing
BSD’s best practices for multilingual learners.?'

" Ladson-Billings 1995, 2014; Gay, 2000, 2010; Hollie, 2011; Hammond, 2015; J. Bryan-Gooden, M. Hester, & L. Q.
Peoples, 2019

2 |au, 2012

#' BSD Best Practices for Multilingual Learners (2018) 45
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Student
Engagement

Assessment for
Student Learning

4=StudentEngagement: Meaningful and engaging student learning experiences are

designed to promote sustained interest in the Social Sciences (e.g. cultivating interest and value
with students, generating student questions, promoting student ownership, etc.). Engagement is
strongest when students' community perspective is valued and integrated into the learning, and
when student identities and experiences are surfaced, affirmed, and validated in the classroom
to provide multiple ways of understanding and experiencing academic content.

Additionally, engagement is strongest when students recognize and analyze historical and
contemporary community and societal problems, ask critical questions and develop research
investigations, separate evidence-based claims, evidence, and reasoning from opinions, and
evaluate the usefulness and degree of reliability of different historical and current sources. Rich
learning and engagement involves students working and growing together through both
intellectual and emotional engagement, as well as through ethical reflection and civic agency as
their learning connects to their local community and beyond.

a. Essential knowledge and skills: Students will engage in developing factual, conceptual,
and debatable knowledge, research and inquiry skills, critical and analytical thinking, and
communication skills.?? Intellectual work is conducive to participatory civic engagement
and responsible participation within and across students’ local and global communities.

b. Bias and perspective: Teachers and students consider the dynamic nature of knowledge
and of multiple and varied perspectives while developing critical thinking habits. It is also
important to acknowledge personal bias and positionality, and to be respectful and
understanding of diverse cultural norms and perspectives.

c. Independent and collaborative investigations: Students should have frequent
opportunities to investigate subjects in depth and to participate in choosing topics and
modes of learning. Classroom learning should include both independent investigation as
well as cooperative learning, and learning opportunities should foster student agency,
specifically regarding self-advocacy and collective action.

d. Authentic audiences: Opportunities to present work that highlights student voice and
learning to authentic audiences within and beyond their classroom and school are highly
encouraged.

2 Erickson, (2005) 46
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a.

Culturally Relevant: Culturally relevant teaching asks educators to embrace student

background and experience, which includes teachers exploring/identifying their own
biases and positionality. It is essential that educators understand the beliefs, practices,
ideologies, and experiences that shape our students’ worldviews and experiences.

Cooperative and collaborative learning: Social Sciences classrooms are active and
dynamic learning spaces filled with rich cooperative and collaborative learning, inquiry,
and student collaborative conversations and deliberation.

a.

Inclusive: Social Science classes must be inclusive and affirming places where all
students and staff of all backgrounds, cultures, and abilities feel welcomed, valued,
challenged, and heard. This is evidenced by rich and varied opportunities for student
discourse and communication with high levels of student engagement and participation.
Intentionality in regards to diversity, equity, and inclusion are critical components of a
functioning democracy.

High Expectations: Classroom discourse and interactions reflect high expectations and
beliefs about all students’ capabilities - academic, social, emotional, cultural, and
linguistic - and create a culture of belonging, equity and accountability for learning. This
is evidenced by elevated and engaged learning partnerships and collaborations.

Student-centered: Talk is student centered with a healthy balance of teacher-to-student
talk and student-to-student talk. Academic language supports and intentional planning
for rigorous academic discourse allows students multiple opportunities to practice talking
about and across topics and issues.
i.  Student-student collaborative conversations are conducive to the real-world
relevance and work of social scientists, which includes building knowledge,
critical thinking, research, and communication skills.

Student
Engagement

Assessment for

Student Learning

5. Assessment for Student Learning: The use of varied and frequent standards-based
assessments - diagnostic, formative, self, and summative - facilitate and guide student growth
within the learning targets and the expectations of the 2021 Oregon Social Sciences Standards
Integrated with Ethnic Studies. A multifaceted and responsive approach to standards-based
assessment gives students more opportunities tfl)?demonstrate what they know.
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Assessments
a. Self-assessment: Students reflect and assess their own learning in relation to the
learning target(s) and they reflect and set goals based on teacher and peer feedback.

b. Multiple opportunities: There are multiple assessment opportunities and the teacher
expects all students to demonstrate progress towards their learning goals.
i.  There is an expectation that all students receive feedback on multiple
assessment opportunities to demonstrate their learning.
ii.  Additionally, evidence of learning may look different from student to student,
which addresses the need for equity through diversity in assessment.??

c. Varied methods of assessment: Assessment methods include a variety of approaches to
gather comprehensive and quality information while leveraging the strengths of different
student learning styles and funds of knowledge.

i. Assessments should be designed to meet the needs of each student and include
a variety of student assessment data (e.g.,individual charts, conferring records,
portfolios, conferring, rubrics, etc.).

d. Best practices for multilingual learners:* Assessment practices should evaluate
language and content standards independently, and should provide multiple
opportunities for students to demonstrate proficiency through a variety of modalities.
Further:

i. Consider language, culture, and background factors when analyzing and creating
assessments.

ii. Utilize students’ heritage languages to assess content knowledge when possible
and appropriate.

Formative Assessment and Adjustments
a. Ongoing Feedback and Adjustment: Teachers utilize feedback and ongoing formative
assessment to adjust supports and be more responsive to students, to redirect
instruction, and to assist with student self-reflection, evaluation, and goal setting.

Alignment to Oregon State Standards
a. Assessments are aligned to 2021 Oregon Social Science Standards Integrated with
Ethnic Studies and BSD Learning Targets. Additionally, assessments are within and
across the domains of Civics and Government, Geography, Historical Knowledge and
Historical Thinking, Economics and Financial Literacy, and Social Science Analysis.

* Best Practices References available in Appendix B.
* Public facing Best Practices available in Appendix N.

Z Best Practices Connection to the Nine Components of the BSD SBLS.
# Multilingual Dept. Guiding Principles & Best Practices (2Q48)
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Social Sciences Learning Targets in Grades 6, 7, 8

The BSD Middle School learning target model has 4 Academic Learning Targets (ALTs):
Knowledge, Critical Thinking, Communication, and Research. The Academic Supporting Targets
(ASTs) are student-friendly “| can” statements derived from the 2021 Oregon Social Science
Standards Integrated with Ethnic Studies. The ASTs cover the domains of: Civics &
Government, Economics, Financial Literacy, Geography, Historical Knowledge, Historical
Thinking, Social Science Analysis.

The goal of this 4 ALT model is to encompass the knowledge, skills, and practices of a critically-
minded social scientist, and to deepen the student experience beyond traditional knowledge

acquisition.
l Knowledge /

Research

/ Communication '

Grade 6: Western Hemisphere (World History)

The 6th grade focus is on North American Indigenous history prior to European settlement, and
all of Central and South American history. Students have the opportunity for U.S. History in 5th,
8th, and High School. When possible, connections and relevance to current events in the
Americas should be linked to the Grade 6 Standards.

Grade 7: Eastern Hemisphere (World History)

The 7th grade year focus is on the history of Africa, Asia, Europe, Australia, and the islands of
Oceania. The intention of the Grade 7 world history is to create a more inclusive history beyond
the “Fertile Crescent,” Greece, and Rome. The empires and cultures of Africa and Asia beyond
the Middle East are also excellent choices to match the standards. When possible, connections
and relevance to current events in the regions of study should be linked to the Grade 7
Standards.

Grade 8: United States History (1776 to Reconstruction)

The Grade 5 Standards included Exploration through the Articles of Confederation. Grade 8
Standards can review the early U.S. Republic through the end of the U.S. Civil War and
Reconstruction. When possible, connections and relevance to current events and the early
history of the U.S. should be linked to the Grade 8 Standards.
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6th Grade Social Sciences

Academic Learning Target #1: Knowledge

I can develop and demonstrate factual and conceptual knowledge about World History in the
Western Hemisphere.

AST supporting targets for Knowledge (7 total)

Original language from 2021 standards Condensed, student-friendly I/We Can
(new standards have an asterisk™®) statements

6.1 * Compare and contrast early forms of
governance including the treatment of
historically marginalized groups and individuals
via the study of early major western and
non-western civilizations. (Civics &
Government)

| can describe, compare, and contrast how
governments and government documents and
actions can impact different groups of people.

6.3 Examine the origins, purposes, and impact
of constitutions, laws, treaties, and international
agreements. (Civics & Government)

6.2 Describe current forms of government in | can describe, compare, and contrast the
countries in the Western Hemisphere and the governments and rights and responsibilities of
specific roles played by citizens in countries of | Citizens and residents, and the variety of ways
the Western Hemisphere. (Civics & they participate and contribute with/in

ts.
Government) governments
6.4 * Identify and analyze historical and | can identify and analyze ways that people
contemporary means that societies have WOI’!< together toward§ justice, equality, and
undertaken for the expansion of justice, equity, both now and in the past.

equality, and equity for individuals and/or
groups of previously historically
underrepresented groups. (Civics &
Government)

6.14 ldentify and describe how the physical and | | can identify and describe the ways that
human characteristics of places and regions people and cultures connect to the lands they

connect to human identities and cultures in the | live on.

Western Hemisphere. (Geography)

6.15 Explain and demonstrate how changes in | can explain and show how changes to

transportation and communication technology | transportation, communication and technology

affect the spatial connections among human met:ence people, ideas, sustainability, and
cultures.

settlements and the diffusion of ideas and
cultural practices (such as religion, land use,
population). (Geography)
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6.16 Explain how technological developments,
societal decisions, and personal practices
influence

sustainability.

6.9 Summarize the advantages and
disadvantages of checks, stored value cards,
debit cards, gift cards, and online and mobile
payments. (Financial Literacy)

6.10 Discuss the advantages and
disadvantages of borrowing money to buy
something. (Financial Literacy)

6.11 ldentify and explain ways to manage risk
and how insurance plays a role in mitigating
loss. (Financial Literacy)

6.12 Define and explain the following: spending,
savings, credit, and debt. (Financial Literacy)

| can define and explain how spending,
savings, credit, borrowing, debt, and digital
banking affect my personal financial future.

6.17 Identify and examine the roles and impact
of diverse groups of people (social roles,
political and economic structures, and family
and community systems) across Indigenous
civilizations.

6.19 Examine the historic and current
contributions and relevance of Indigenous
cultures.

| can identify and examine the roles, impact,
importance, and contributions of diverse
groups of people across Indigenous nations
and civilizations (past and present).

6th Grade Social Sciences

Academic Learning Target #2: Critical Thinking

I can develop deep, analytical, historical thinking and analysis

AST supporting targets for Critical Thinking (7 total)

Original language from 2021 standards
(new standards have an asterisk®)

Condensed, Student-friendly I/We Can
statements

6.6 Analyze the roles of competition, supply, and
demand in determining prices and wages.
(Economics)

6.7 Explain the function of imports, exports, and
trade in the economy. (Economics)

| can explain and evaluate how supply,
demand, competition, trade, and debt
influence economies, and their costs and
benefits to different groups of people.
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6.8 * Evaluate alternative approaches or
solutions to economic issues in terms of benefits
and costs for historically marginalized groups
and individuals in early major western and
non-western civilizations. (Economics)

6.13 Construct and analyze maps, graphs,
charts, models, and databases to make
inferences and predictions regarding geographic
distributions of physical and human
characteristics.

| can construct, interpret and analyze
maps, graphs, charts, models, and datasets
to find patterns in human geographic
interactions.

6.18 Evaluate the impact of systems of colonial
cultures on the Indigenous peoples, such as
termination,

sovereignty, and treaties.

| can evaluate the impacts of colonization on
Indigenous nations and peoples (including
termination, sovereignty, treaties).

6.20 * Identify and analyze the causes and
effects of oppression and resistance in the living
histories of historically marginalized groups in
the Western Hemisphere. (Historical Knowledge)

| can identify and analyze the impacts of
oppression, injustice, and resistance both
throughout history and currently.

6.21 * Identify the motivations, tools, and
implications of power, authority, and governance
as it relates to systems and tools of oppression
(e.g., bias, injustice, discrimination, racism,
antisemitism, and stereotypes) and its impact on
ethnic and religious groups and other historically
marginalized groups of the Western
Hemisphere. (Historical Knowledge)

| can identify and analyze how power and
systems of government can be used to
oppress different groups of people.

6.22 Compare alternative ways that historical
periods and eras are designated and time is
marked in the Western Hemisphere (e.g. since
time immemorial, ad infinitum, linear, cyclical,
lunar, solar, BCE, CE, BC, AD, decade, century,
millennium).

| can identify and use different ways of
showing time periods.

6.23 * Explain and analyze the historical context
of key people, cultures, products, events, and
ideas over time including the examination of
different perspectives from Indigenous people,
ethnic and religious groups, and other
traditionally marginalized groups throughout the
Western Hemisphere. (Historical Thinking)

| can explain and analyze how people,
cultures, products, events, and ideas can be
viewed differently at different points in time, or
by different groups of people.
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6th Grade Social Sciences

Academic Learning Target #3: Communication

| can organize, document, and demonstrate my learning and action(s) in a variety of ways.

AST supporting targets for Communication (7 total)

Original language from 2021 standards
(new standards have an asterisk®)

Condensed, Student-friendly I/We Can
statements

Vocabulary
(not derived from OR standards, added by
team)

| can use and explain accurate and important
vocabulary to express my thinking.

Discussions
(not derived from OR standards, added by
team)

| can engage in and contribute to group
discussions.

Presenting Information
(not derived from OR standards, pulled from
Lang Arts AST 2.4)

| can present accurate and important
information and ideas in my writing and speech
(both in my own words and paraphrased).

Digital Media and Visuals
(not derived from OR standards, pulled from
Lang Arts AST 2.3)

| can use and integrate digital media and/or
visuals to display and communicate accurate
and important information.

6.28 Construct arguments using claims and
evidence from multiple sources while
acknowledging the strengths and limitations of
these arguments. (Social Science Analysis)

| can create and organize information and
arguments using claims, evidence, and
reasoning from multiple sources (arficles,
videos, graphs, maps, models, primary, and
secondary sources).

| can acknowledge and evaluate the
strengths and limitations of my arguments
(claims, evidence, and reasoning).

6.27 Assess individual and collective capacities
to take action to address local and regional
issues, taking into account a range of possible
levers of power, strategies, and potential
outcomes. (Social Science Analysis)

| can assess and demonstrate the power of
individuals and groups to communicate the
need for change and to make change in my
community and world.

6th Grade Social Sciences
Academic Learning Target #4: Research

| can develop and demonstrate independent and collaborative research skills and practices for

inquiries and investigations.

AST supporting targets for Research (6 total)
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Original language from 2021 standards
(new standards have an asterisk®)

Condensed, Student-friendly I/We Can
statements

Thesis and Research
(not derived from OR standards, pulled from
Lang Arts AST 1.1)

| can use a given question or thesis to guide
my research.

Citations
(not derived from OR standards, pulled from
Lang Arts AST 1.3)

| can organize and document basic citation
information.

6.5 * Investigate current issues and how they
relate to other countries. (Civics & Government)

| can investigate current issues and how
they relate to other countries.

6.24 Gather, interpret, document, and use
information from multiple sources and diverse
media, distinguish facts from opinions while
recognizing points of view through inquiry and
research. (Social Science Analysis)

| can gather, record, organize, interpret,
and use information from many different
sources while distinguishing facts, opinions,
and different points of view.

6.25 Critique information by determining its
sufficiency to answer questions and if the source
is credible. (Social Science Analysis)

| can critique and determine if a source is
trustworthy (credible) and if it can help
answer questions.

6.26 Analyze how a specific problem can
manifest itself at local, regional, and global
levels. Identify challenges and opportunities
faced by those trying to address a specific
problem. (Social Science Analysis)

| can identify and analyze specific problems
and opportunities challenging my community
as well as the world.

7th Grade Social Sciences
Academic Learning Target #1: Knowledge

| can develop and demonstrate factual and conceptual knowledge about World History in the

Eastern Hemisphere.

AST supporting targets for Knowledge (7 total)

Original language from 2021 standards
(new standards have an asterisk™®)

Condensed, Student-friendly I/We
Can statements

7.1 Describe the role of citizens in
governments. (Civics)

7.2 * Compare and contrast early forms of
governance and the global economic systems,
including the treatment of historically

| can describe, compare, and contrast
the rights and responsibilities of citizens
and residents, and the variety of ways
they participate and contribute with/in
governments.

oF

23




marginalized groups and individuals (i.e.
Indigenous peoples, ethnic and religious
minorities) via the study of early civilizations of
the Eastern Hemisphere. (Civics)

7.10 Compare the costs and benefits of buying
on credit (e.g., investment, debt, foreclosure,
interest). (Financial Literacy)

7.11 Summarize the advantages and
disadvantages of different types of monetary
and financial systems (e.g., trade, bartering,
modern types of payments, currency).
(Financial Literacy)

7.12 Define and explain the following:
employment, income, and investing. (Financial

Literacy)

| can compare the advantages and
disadvantages of credit, investment,
debt, interest, employment, bartering,
currency, etc.

7.15 * Identify and describe how the relationship
to land, utilization of natural resources,
displacement, and land ownership impacts
historically underrepresented identities,
cultures, and communities in the Eastern
Hemisphere. (Geography)

7.17 Describe the historical and current
physical, cultural, and economic characteristics
of ecoregions. (Geography)

7.18 Explain how technological developments,
societal decisions, and personal practices
influence sustainability in the Eastern
Hemisphere. (Geography)

| can identify and describe the
characteristics and impact of human
relationships to one another and human
relationships to the land and natural
resources (including claimed ownership,
transportation, technology, and
sustainability).

7.16 Explain how changes in transportation and
communication technology affect the spatial
connections among human settlements and the
diffusion of ideas and cultural practices.
(Geography)

7.19 Determine and explain the
interdependence of people around the world
during significant eras or events. (Geography)

7.23 Examine the importance of trade routes
and trace the rise of cultural centers. (Historical
Knowledge)

| can examine and explain the
connection of people and groups
through both trade and technology,
ideas and culture, and how these
connections impact different groups in
different ways.
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7.21 Describe and compare the beliefs, the
spread, and the influence of religions
(monotheism and polytheism). (Historical
Knowledge)

| can describe and compare the
beliefs, expansion, and influence of
polythesistic and monotheistic religions
on different groups of people.

7.24 Compare alternative ways that historical
periods and eras are designated and time is
marked in the Eastern Hemisphere (e.g. since
time immemorial, ad infinitum, linear, cyclical,
lunar, solar, BCE, CE, BC, AD, decade, century,
millennium). (Historical Thinking)

| can identify and use different ways of
showing time periods.

7.25 ldentify the motivations, tools, and
implications of power, authority, and governance
as it relates to systems and tools of oppression
(e.g., bias, injustice, discrimination, racism,
antisemitism, and stereotypes) and its impact
on ethnic and religious groups and other
historically marginalized groups of the Eastern
Hemisphere. (Historical Thinking)

| can identify the motivations and tools
that people in power and governments
can use to oppress (bias, injustice,
discrimination, racism, antisemitism,
and stereotypes).

7th Grade Social Sciences

Academic Learning Target #2: Critical Thinking

I can develop deep, analytical, historical thinking and analysis skills.

AST supporting targets for Critical Thinking (7 total)

Original language from 2021 standards
(new standards have an asterisk®)

Condensed, Student-friendly I/We
Can statements

7.4 * Analyze the origins, and influence of
historical documents, philosophies, religious
systems and values, on the development of
modern governments and the concept of
individual rights, responsibilities for the
expansion of justice, equality, and equity for
individuals and/or groups of previously
historically underrepresented groups. (Civics)

| can analyze how different ideas and
religious systems impact the way
governments are formed, how we view
individual rights, and how we work for
justice and equality for individuals and
groups that haven'’t been treated
equally.

7.5 * |Identifying and analyzing historical and
contemporary means societies have
undertaken for the expansion of justice,
equality, and equity for individuals and/or
groups of previously historically
underrepresented groups. (Civics)

| can identify and analyze past and
present ways that individuals and
groups that haven'’t been treated
equally fight for justice, equality, and
equity.
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7.6 Explain the function of profit in the
economy. (Economics)

7.7 Analyze the roles of competition, supply,
and demand in determining prices, wages,
services, and labor. (Economics)

7.8 Examine how economic decisions affect the
well-being of individuals, businesses, and
society. (Economics)

7.9 Compare and contrast the function of
imports, exports, and barriers and the effects
on various groups in regards to trade within
mercantilism versus a free-trade global
economy. (Economics)

| can analyze and explain how supply,
demand, and trade affect prices, wages,
services, labor, and profit and their
impacts on diverse groups of people.

7.13 Construct and use maps, graphs, charts,
models, and databases to make analytical
inferences and predictions regarding
geographic distributions. (Geography)

7.14 Interpret maps and other geographic tools
to find patterns in human and physical systems.
(Geography)

| can construct, interpret and analyze
maps, graphs, charts, models, and
datasets to find patterns in human
geographic interactions.

7.20 * Identify and examine the roles and
impact of diverse groups of people (social roles,
political and economic structures and, family
and community systems) across Indigenous
civilizations, ethnic and religious groups, and
other historically underrepresented groups
throughout the Eastern Hemisphere. (Historical
Knowledge)

| can identify and examine the
contributions and impacts of
underrepresented or marginalized
groups in society.

7.22 Compare the political, technological, and
cultural achievements of individuals and
groups; and the transformation of cultures and
civilizations. (Historical Knowledge)

| can compare and analyze the
contributions of groups and individuals
in politics, technology, and culture.

7.26 * Identify and analyze the causes and
effects of oppression and resistance in the
living histories of historically marginalized
groups in the Eastern Hemisphere. (Historical
Thinking)

| can identify and analyze the causes
and effects of oppression and
resistance in the lives of people.
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7th Grade Social Sciences

Academic Learning Target #3: Communication

| can organize, document, and demonstrate my learning and action(s) in a variety of ways.

AST supporting targets for Communication (7 total)

Original language from 2021 standards
(new standards have an asterisk®)

Condensed, Student-friendly I/We
Can statements

Vocabulary
(not derived from OR standards, added by
team)

| can use and explain accurate and
important vocabulary to express my
thinking.

Discussions
(not derived from OR standards, added by
team)

| can engage in and contribute to
group discussions.

Presenting Information
(not derived from OR standards, pulled from
Lang Arts AST 2.4)

| can present accurate and important
information and ideas in my writing and
speech (both in my own words and
paraphrased).

Digital Media and Visuals
(not derived from OR standards, pulled from
Lang Arts AST 2.3)

| can use and integrate digital media
and/or visuals to display and
communicate accurate and important
information.

7.29 Assess individual and collective capacities
to take informed action to address local,
regional, and global problems, taking into
account a range of possible levers of power,
strategies, and potential outcomes. (Social
Science Analysis)

| can assess and demonstrate the
power of individuals and groups to
communicate the need for change and
to make change in my community and
world.

7.30 Construct arguments using claims and
evidence from multiple sources and diverse
media while acknowledging the strengths and
limitations of the arguments. (Social Science
Analysis)

| can create and organize arguments
using claims, evidence, and reasoning
from multiple sources (articles, videos,
graphs, maps, models, primary, and
secondary sources).

| can acknowledge and evaluate the
strengths and limitations of my
arguments and sources.
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7th Grade Social Sciences
Academic Learning Target #4: Research

I can develop and demonstrate independent and collaborative research skills and practices for

inquiries and investigations.

AST supporting targets for Research (6 total)

Original language from 2021 standards
(new standards have an asterisk™®)

Condensed, Student-friendly I/We
Can statements

Thesis and Research
(not derived from OR standards, pulled from
Lang Arts AST 1.1)

| can use a given question or thesis to
guide my research.

Citations
(not derived from OR standards, pulled from
Lang Arts AST 1.3)

| can organize and document basic
citation information.

Information from M