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About SENSE

Developed by national expertsinthefield of communityand technical colleae
research and practice, the Survey of Entering Student Engagement
(SENSE) s desianed to provide a clear picture of both student behaviors
in the earliest weeks of college and the institutional practices that affect
students during this critical time. SENSE Is a research-bhased tool with
multiple uses:

* Analyzing — Through the SENSE online reporting system, member
colleges have the capability of generating frequency and means
reports using either weighted'or unweighted data;

Benchmarking — The SENSE Benchmarks of Effective Practice with
Entering Students denote areas thateducationalresearchihas shownto
be important o entering students' college experience and educational
outeomes. Every SENSEmember collegereceives a standardized score
for each benchmark. Eachiindividuallbenchmark score is computed by
averaaing the seores on survey items that'compose thatbenchmark
The standardized scores make it possible for collgaes 1o compare
theirown performance across benchmarks and to'compare thelrown
performance with grotps of similarcolleges:

Diagnosing — The SENSE onling reporting systemmakes itvery edsy
for eolleqes to target improvement efforts by disaagregating resuits
fo explore differences among student groups (e.g., male vs. femals,
davelopmental vs. non-davelopmental, full-time vs. part-time, etc:):

Moniforing — With multiple" administrations of SENSE, colleges
can document and measure institutional effectiveness over time t0
examine the impact of interventions aimed" at Improving studentst
garliest eollegiate experiences.

Responding — Institutions may choose {0 use SENSE data to
demonstrate accountability to the college community, as well'as to
accrediting agencies’ calls for institutional self-study and quality
improvement strateqies.

SENSEwas piloted in2007 by the Centerfor Community College Student
Engagement and since has been administered annually. The Center was
established in 2008 as an umbrella organization for quantitative and
qualitative research, as well as service 10 community. colleges across
the United States, British Golumbia, Nova Scotia, Ontario, Bermuda, the
Northern Marianas, and the Marshall Istands. The.Centeris an initiative'of
the Community College Leadership Program in the College of Educationat
The University of Texas at Austin. Major grants from Lumina Foundation
for Education, Houston Endowment Inc., MetLife Foundation, The James
Irvine Foundation, and The Pew Charitable Trusts have supported the WOrK.

For more Information about SENSE or the Center, please visit
WiNW.ccese.0rg or contact us atinfo@cecseorg or 512-471-6807.
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Benchmarks of Effective Educational Practice with Entering Students

The Survey of Entering Student Engagement (SENSE)
. benchmarks are groups of conceptually related survey
~ items that address key areas of entering student

. engagement. The six benchmarks denote areas that
- educational research has shown to be important to
| entering students’ college experiences and educational
| outcomes; thus, they provide colleges with a useful
. starting point for looking at institutional results.

| Ideally, colleges engage entering students in all six
benchmark areas, beginning with a student’s first
contact with the institution and continuing through
completion of the first three weeks of the initial
academic term. This time is decisive because current
research indicates that helping students succeed
through the first academic term can dramatically

- improve subsequent success, including completing
courses and earning certificates and degrees.

While many student behaviors and institutional

| practices measured by the benchmarks can and should
- continue throughout students’ college careers, the
SENSE items and the resulting data focus on this
critical entering student timeframe.

- SENSE benchmark scores are computed by averaging
the scores on survey items composing the benchmarks.
Benchmark scores are standardized to have a mean of
- 50 and standard deviation of 25 across all respondents.

Figure 1a
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The standardized benchmark scores allow colleges to
gauge and monitor their performance in areas of
entering student engagement. In addition, participating
colleges have the opportunity to make appropriate and
useful comparisons between their performance and that
of groups of other colleges.

Performing as well as the national average or a peer-
group average may be a reasonable initial aspiration,
but it is important to recognize that these averages are
sometimes unacceptably low. Aspiring to match and
then exceed high-performance targets is the stronger
strategy.

Community colleges can differ dramatically on such
factors as size, location, resources, enrollment patterns,
and student characteristics. It is important to take these
differences into account when interpreting benchmark
scores—especially when making institutional
comparisons, Furthermore, the Center for Community
College Student Engagement has adopted a policy,
“Responsible Uses of CCSSE and SENSE Data,”
available at www.cccse.org,

SENSE uses a three-year cohort of participating
colleges in all core survey analyses. The current cohort
is referred to as the 2011 SENSE Cohort (2009-2011)

throughout all reports.

Figure 1b
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*Top-performing colleges are those that scored in the top ten percent of the cohort by benchmark.
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Benchmark scores provide a manageable starting point for reviewing and understanding SENSE data. One way
to dig more deeply into the benchmark scores is to analyze those items that contribute to the overall benchmark
score. This section features the five items across all benchmarks (excluding those for which means are not
calculated) on which the college scored highest and the five items on which the college scored lowest in
comparison to the 2011 SENSE Cohort,.

The items highlighted on pages 4 and 5 reflect the largest differences in mean scores between the institution and
the 2011 SENSE Cohort. While examining these data, keep in mind that the selected items may not be those that
are most closely aligned with the college’s goals; thus, it is important to review all Institutional Reports on the
SENSE online reporting system at www.cccse.org.

Figure 2 displays the aggregated frequenc}-es for the items on which the college performed most favorably
compared with the 2011 SENSE Cohott. For instance, 48.4% of your students, compared with 34.1% of other students
in the cohort, responded ' Agree' or 'Strongly Agree' on item 18].

Figure 2
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Table 1
Benchmarkﬁ ) i ! pr |
Early Connections 13] A college staff member heiped me determma whether 1 quahr ied for financial asslstance
Engaged Learning 19e Frequency: Paricipated in supplemental instruction during the first three weeks of your
first SEMESTER/QUARTER
Engaged Learning 19k Frequency: Used an electronic tool to cormmunicate with another student about
coursework during the first three weeks of your first SEMESTER/QUARTER
Engaged Learning 20d2 Frequency: Used Face-to-face tutoring
Engaged Learning 20f2 Frequency: Used Writing, math, or other skill lab
Notes

For itemns 18, 'Agree’ and 'Strongly Agree' responses are combined.
Foriterns 19 (except 19c¢, 19d, 19f, 19s), 'Once’, 'Two or three times', and 'Four or more times' responses are combined.

For items 20, 'Once', 'Two or three timas', and 'Four or more times' responses are combined.
1
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Aspects of Lowest Student Engagement

Figure 3 displays the aggregated frequencies for the items on which the college performed least favorably
compared with the 2011 'SENSE Cohort. For instance, 91.1% of your students, compared with 92.2% of other students
in the cohort, responded 'Once’, "Two or three times', or 'Four or more times' on item 19a.

Figure 3
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Table 2
Engaged Learning 19a Frequency: Asked questions in class or contribute to class discussions during the first
) three weeks of your first SEMESTER/QUARTER
Engaged Learning 181 Frequency: Used an electronic tool to communicate with an instructor about coursework
during the first three weeks of your first SEMESTER/QUARTER
Engaged Learning 19m Frequency: Discussed an assignment or grade with an instructor during the first three
weeks of your first SEMESTER/QUARTER
Engaged lL.earning 190 Frequency: Received prompt written or oral feedback from instructors on your
performance during the first three weeks of your first SEMESTER/QUARTER
Engaged Learning 20h2 Frequency: Used computer lab
Notes

For items 19 (except 19¢, 19d, 19f, 19s), 'Once’, 'Two or three times', and 'Four or more times' responses are combined.

For items 20, 'Once’, 'Two or three times', and 'Four or more times' responses are combined.




2011 SENSE Special-Focus Module ltems

SENSE special-focus modules allow participating colleges and researchers to delve more deeply into areas of student
experience and institutional performance that are related to student success. As part of an ongoing national initiative,
the Center added a special-focus module focused on community college students’® participation in a defined
collection of “promising practices” to the 2011 SENSE administration. This special-focus module elicited new
information about entering students’ experiences associated with promising educational practices such as early
registration, freshman seminars, and early alert systems. Frequency results for five selected “promising
practices” items are displayed across pages 6 and 7.

To access complete special-focus module frequency reports, please visit the SENSE online reporting system at
WWW.CCCSE.0Ig.

Figure 4: At this college, | completed registration before the first class session(s).

Southwest Texas Junior College Promising Practices Respondents

86.7%
92.4%
2.3% - 1.8%
1.9%
4.5% 30%
6.5%

mm Yes; | was registered for ALL of my courses before the first class session(s)

= Mostly; | was registered for MOST of my courses before the first class session(s)
Partly; | was registered for SOME of my courses before the first class session(s)
mm No, | was NOT registered for ANY of my courses before the first class session(s)

Figure 5: At this college, the first time | met with an advisor to help me set academic goals and to create a plan for achieving them was...

Southwest Texas Junior College Promising Praclices Respondents

61.4% Ty 60.4% o

28.9% 29.0%

== PRIOR to registering for classes for my first semester/quarter
= AFTER registering for classes for my first semester/quarter
— | haven't yet met with an advisor for this purpose




Figure 6: At this college, | am participaling in a structured experience for new students (sometimes called a freshman seminar or first year experience).

Southwest Texas Junior College Promising Praclices Respondents

59.6%

-~ 255%

40.4%

== Yes
== No

Figure 7: At this college, my instructors clearly explained a class altendance policy that specified how many classes | could miss without penalty.

Southwest Texas Junior College Promising Practices Respondents

77.2% 77.5%

mm ALL of my instructors explained a class attendance policy
+— MOST of my instructors explained a class attendance policy
| SOME of my intructors explained a class attendance policy
mm NONE of my instructors explained a class attendance policy

Figure 8: Someone at this college contacls me if | am struggling with my studies to help me get the assistance | need.

Promising Practices Respondents

50.2%

Southwest Texas Junior College

56.7%

- 14.3%

230%

== Yes

=1 No )
~— Not applicable; | have not experienced academic difficulties at this college




Figure 9
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Response

No

(M=104)

test

= Yes
=1 No.

Less than futtime

(N=104)

13. Needed lo lake a
developmental course

— Answered "No" to previous question

12a. Required to take
a placement test

Less than

full-time Full-time

12b. Took a placement
test

Less than

full-time Full-time

Full-tme
(N=318)

Assessment and Placement: Are There Gaps?

13, Needed fo take a
developmental course

Less than

full-time Full-time

Less than fifttme  Fulltme
(H=104)
14, Required fo enroll
in needed development
COWSES

Most community colleges have assessment and placement polices that are intended to help all students “start
right.” Yet, often these policies, even when they are ostensibly mandatory, might not be implemented in ways
that ensure success for all students. The disaggregated data below illustrate the student experience with
assessment and placement at your college. Nationally, more than 60% of community college students are
enrolled less than full-time. Thus, while looking at these data, it is important to consider the institution’s
enrollment patterns. Are your entering students starting right?

Lessthan fulltmz  Fultme
(H=318)

12b. Took a placemant

(H=318)

14. Required to enroll
inneeded development
courses

Less than

fulltime Full-time

15.4%

21.7%

1.9%

1.8%

8.7%

10.7%

5.8%

4.1%

Answered "No" to previous queslion

N/A

N/A

15.4%

21.7%

17.3%

23.6%

26.0%

34.3%
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