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Madison Public Schools Vision

The Madison Public Schools: Every child, every day...

The Madison Public Schools are driven by a mission to prepare all learners to make positive contributions
in a complex, global society through the dynamic pursuit of continuous improvement and growth.

Madison Public Schools is a welcoming community, committed to providing an accepting and safe place
for all to learn and work. We seek to foster inclusive and culturally responsive environments founded on
respect for diverse backgrounds, identities, experiences, and a sense of belonging. We are committed to
fostering the different interests, talents and abilities of every child in an emotionally and physically safe
environment. We invite all individuals across the system to be engaged in passionate and joyful pursuits
of learning.

Through our efforts as educators, we endeavor to continually empower all our students to become
upstanding, constructive members of a diverse global society. We see this commitment to championing
equity and inclusion in our schools as our collective responsibility to ensure every individual will succeed.

We believe that all students can:

e putideas into action by thinking critically and creatively to identify and solve authentic, complex
problems;
communicate and collaborate purposefully and effectively;

e approach learning with effort and persistence while responding to success and failure with
resiliency, reflection, and adaptability;

e make ethical and responsible decisions; demonstrate behaviors that promote kindness and
inclusivity;

e form an awareness of diversity in thought, culture, identities and experience;

e develop empathy to construct a global perspective.
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Timeline - Goals, Observations, Conferences and Reflections

EDUCATORS

Cohort 1A - Educators
Non-Tenured
(Years 1 -3)

Cohort 1B - Educators
Non-Tenured
(Year 4)

Cohort 2 - Educators
Tenured

Study Model Fall #1 / 3 formal classroom observations
Study Model Spring #2 or Formal Classroom
Observation

2 Formal Classroom Observations

2 Formal Observations of Professional Practice

By September 15th
Attend school-wide orientation meeting

By September 15th
Attend school-wide orientation meeting

By September 15th
Attend school-wide orientation meeting

48 hours Prior to Goal Conference
Educator completes Beginning of the Year Goal(s) and
Planning form.
e Self-Reflection
® Goal, Rationale, Alignment and Professional
Learning Plan

48 hours Prior to Goal Conference
Educator completes Beginning of the Year Goal(s) and
Planning form.
o Self-Reflection
e Goal, Rationale, Alignment and Professional
Learning Plan

48 hours Prior to Goal Conference
Educator completes Beginning of the Year Goal(s) and
Planning form.
e Self-Reflection
® Goal, Rationale, Alignment and Professional
Learning Plan

By September 30th By September 30th By September 30th
Educator and Evaluator have individual Goal Setting Educator and Evaluator have individual Goal Setting Educator(s) and Evaluator have individual or
Conference Conference collaborative Goal Setting Conference
By October 15th By October 15th By October 15th

Evaluator completes Goal Setting Conference
information on Beginning of the Year Goal(s) and
Planning form.

Evaluator completes Goal Setting Conference
information on Beginning of the Year Goal(s) and
Planning form.

Evaluator completes Goal Setting Conference
information on Beginning of the Year Goal(s) and
Planning form.

48 hours Prior to Pre-Study Meeting
Educator completes Pre-Study Notes and uploads Core
Planning Documents and Lesson/Meeting Plan on Study
Model form.
By November 30th

1. A Pre-Study meeting is held.
Three Formal Observations are completed.
3. Evaluator completes Post-Study Reflection on

Study Model form.
4. Post-Study meeting is held

N

Optional Component
Educator completes Pre-Observation Notes on
Observation Evidence form.

Not-Optional: By December 15th
Evaluator must complete at least 1 formal observation
and the Post-Observation Feedback on the Observation
Evidence form.

Optional Component

Optional Component
Educator completes Pre-Observation Notes on
Observation Evidence form.

Not-Optional: By December 15th
Evaluator must complete at least 1 formal observation
and the Post-Observation Feedback on the Observation
Evidence form.

Optional Component
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EDUCATORS

Cohort 1A - Educators
Non-Tenured
(Years 1 -3)

Cohort 1B - Educators
Non-Tenured
(Year 4)

Cohort 2 - Educators
Tenured

5. Evaluator completes post-study feedback on

Study Model form.

6. Educator completes post-study reflection on
Study Model form.

7. Evaluator completes study model determination
on Study Model form.

Educator and Evaluator have a post-observation
conference and completed reflection on Observation
Evidence form.

Educator and Evaluator have a post-observation
conference and completed reflection on Observation
Evidence form.

48 Hours Prior to Mid-Year Conference
Educator completes mid-year self-reflection goals and
domains on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

By January 30th
1. Individual Mid-Year Conference is held
2. Evaluator completes mid-year conference
information on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

48 Hours Prior to Mid-Year Conference
Educator completes mid-year self-reflection goals and
domains on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

By January 30th
1. Individual Mid-Year Conference is held
2. Evaluator completes mid-year conference
information on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

48 Hours Prior to Mid-Year Conference
Educator completes mid-year self-reflection goals and
domains on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

By January 30th
1. Individual or collaborative Mid-Year Conference
is held
2. Evaluator completes mid-year conference
information on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

By April 15th
Study Model #2 or Formal Classroom Observation

By May 1st
2nd Formal Classroom Observation

By May 1st
2nd Formal Observation

48 Hours Prior to End of Year Conference
Educator completes end of year self-reflection on goals
and domains on End-of-Year Reflection & Feedback
Process form.

By May 15th
End-of -Year individual conference is held.

48 Hours Prior to End of Year Conference
Educator completes end of year self-reflection on goals
and domains on End-of-Year Reflection & Feedback
Process form.

By May 15th
End-of-Year individual conference is held.

48 Hours Prior to End of Year Conference
Educator completes end of year self-reflection on goals
and domains on End-of-Year Reflection & Feedback
Process form.

By May 15th
End-of-Year individual conference is held.

By June 1st
1. Evaluator completes and signs End-of-Year
Reflection & Feedback Process form.
2. Educator signs End-of Year Reflection &
Feedback Process form.

By June 1st
1. Evaluator completes and signs End-of-Year
Reflection & Feedback Process form.
2. Educator signs End-of-Year Reflection &
Feedback Process form.

By June 1st
1. Evaluator completes and signs End-of-Year
Reflection & Feedback Process form.
2. Educator signs End-of-Year Reflection &
Feedback Process form.
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INSTRUCTIONAL LEADERS

(Program Coordinators & Instructional Coaches)

Cohort 1A - Instructional Leaders
Tenured Madison / New to Role (2 Yrs)
New to Madison (2 Yrs)

Cohort 1B - Instructional Leaders
New to Madison (Yrs 3-4)

Cohort 2 - Instructional Leaders

Year 1 (New to Madison):
Unit/Case Study Model Fall #1 / 3 formal classroom
observations, and
Leadership Study Model Spring #2 or formal leadership
observation

Year 1 (New to role only) or in Year 2 ALL:
Leadership Study Model #1
Leadership Study Model #2 or formal observation

2 Formal Leadership Observations

2 Formal Observations of Professional Practice

By September 15th
Attend school-wide orientation meeting

By September 15th
Attend school-wide orientation meeting

By September 15th
Attend school-wide orientation meeting

48 hours Prior to Goal Conference
Instructional Leader completes Beginning of the Year
Goal(s) and Planning form.

e Self-Reflection
e Goal, Rationale, Alignment and Professional
Learning Plan
By September 30th
Instructional Leader and Evaluator have individual Goal
Setting Conference

48 hours Prior to Goal Conference
Instructional Leader completes Beginning of the Year
Goal(s) and Planning form.

o Self-Reflection
e Goal, Rationale, Alignment and Professional
Learning Plan
By September 30th
Instructional Leader and Evaluator have individual Goal
Setting Conference

48 hours Prior to Goal Conference
Instructional Leader completes Beginning of the Year
Goal(s) and Planning form.

e Self-Reflection
e Goal, Rationale, Alignment and Professional
Learning Plan
By September 30th
Instructional Leader and Evaluator have individual or
collaborative Goal Setting Conference

By October 15th
Evaluator completes Goal Setting Conference
information on Beginning of the Year Goal(s) and
Planning form.

By October 15th
Evaluator completes Goal Setting Conference
information on Beginning of the Year Goal(s) and
Planning form.

By October 15th
Evaluator completes Goal Setting Conference
information on Beginning of the Year Goal(s) and
Planning form.

48 hours Prior to Pre-Study Meeting
Instructional Leader completes Pre-Study Notes and
uploads Core Planning Documents and Lesson/Meeting
Plan on Study Model form.

Optional Component
Educator completes Pre-Observation Notes on
Observation Evidence form.

Optional Component
Educator completes Pre-Observation Notes on
Observation Evidence form.
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INSTRUCTIONAL LEADERS

(Program Coordinators & Instructional Coaches)

Cohort 1A - Instructional Leaders
Tenured Madison / New to Role (2 Yrs)
New to Madison (2 Yrs)

Cohort 1B - Instructional Leaders
New to Madison (Yrs 3-4)

Cohort 2 - Instructional Leaders

By November 30th

1. A Pre-Study meeting is held.

2. Three formal observations are completed.

3. Instructional leader completes post-study
reflection on Study Model form.

4. Post-Study meeting is held

5. Evaluator completes post-study feedback on
Study Model form.

6. Instructional Leader completes post-study
reflection on Study Model form.

7. Evaluator completes study model
determination on Study Model form.

Not-Optional: By December 15th
Evaluator must complete at least 1 formal observation
and the Post-Observation Feedback on the Observation
Evidence form.

Optional Component
Educator and Evaluator have a post-observation
conference and completed reflection on Observation
Evidence form.

Not-Optional: By December 15th
Evaluator must complete at least 1 formal observation
and the Post-Observation Feedback on the Observation
Evidence form.

Optional Component
Educator and Evaluator have a post-observation
conference and completed reflection on Observation
Evidence form.

48 Hours Prior to Mid-Year Conference
Instructional Leader completes mid-year self-reflection
goals and domains on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

By January 30th
1. Mid-Year individual conference is held
2. Evaluator completes mid-year conference
information on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

48 Hours Prior to Mid-Year Conference
Instructional Leader completes mid-year self-reflection
goals and domains on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

By January 30th
1. Mid-Year individual conference is held
2. Evaluator completes mid-year conference
information on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

48 Hours Prior to Mid-Year Conference
Instructional Leader completes mid-year self-reflection
goals and domains on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

By January 30th
1. Mid-Year individual or collaborative conference
is held
2. Evaluator completes mid-year conference
information on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

By April 15th
Study Model #2 or Formal Observation

By May 1st
2nd Formal Observation

By May 1st
2nd Formal Observation

48 Hours Prior to End of Year Conference
Instructional Leader completes end of year
self-reflection on goals and domains on End-of-Year
Reflection & Feedback Process form.

By May 15th
End-of -Year individual conference is held.

48 Hours Prior to End of Year Conference
Instructional Leader completes end of year
self-reflection on goals and domains on End-of-Year
Reflection & Feedback Process form.

By May 15th
End-of-Year individual conference is held.

48 Hours Prior to End of Year Conference
Instructional Leader completes end of year
self-reflection on goals and domains on End-of-Year
Reflection & Feedback Process form.

By May 15th
End-of-Year individual conference is held.
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INSTRUCTIONAL LEADERS

(Program Coordinators & Instructional Coaches)

Cohort 1A - Instructional Leaders
Tenured Madison / New to Role (2 Yrs)
New to Madison (2 Yrs)

Cohort 1B - Instructional Leaders
New to Madison (Yrs 3-4)

Cohort 2 - Instructional Leaders

By June 1st
Evaluator completes and signs End-of-Year
Reflection & Feedback Process form.
Instructional Leader signs End-of Year
Reflection & Feedback Process form.

By June 1st
1. Evaluator completes and signs End-of-Year
Reflection & Feedback Process form.
3. Instructional Leader signs End-of-Year
Reflection & Feedback Process form.

By June 1st
Evaluator completes and signs End-of-Year
Reflection & Feedback Process form.
Instructional Leader signs End-of-Year
Reflection & Feedback Process form.
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ADMINISTRATORS

Cohort 1A
Tenured Madison / New to Role (2 Yrs)
New to Madison (2 Yrs)

Cohort 1B
New to Madison (Yrs 3-4)

Cohort 2

Leadership Study Model Fall #1 / 3 formal observations
Leadership Study Model Spring #2 or Formal
Observation

2 Formal Leadership Observations

2 Formal Observations of Professional Practice

By September 15th
Participate in school-wide orientation meeting

By September 15th
Participate in school-wide orientation meeting

By September 15th
Participate in school-wide orientation meeting

48 hours Prior to Goal Conference
Administrator completes Beginning of the Year Goal(s)
and Planning form.

o Self-Reflection
e Goal, Rationale, Alignment and Professional
Learning Plan
By September 30th
Administrator and Evaluator have individual Goal Setting
Conference

48 hours Prior to Goal Conference
Administrator completes Beginning of the Year Goal(s)
and Planning form.

e Self-Reflection
® Goal, Rationale, Alignment and Professional
Learning Plan
By September 30th
Administrator and Evaluator have individual Goal Setting
Conference

48 hours Prior to Goal Conference
Administrator completes Beginning of the Year Goal(s)
and Planning form.

e Self-Reflection
® Goal, Rationale, Alignment and Professional
Learning Plan
By September 30th
Administrator and Evaluator have individual or
collaborative Goal Setting Conference

By October 15th
Evaluator completes Goal Setting Conference
information on Beginning of the Year Goal(s) and
Planning form.

By October 15th
Evaluator completes Goal Setting Conference
information on Beginning of the Year Goal(s) and
Planning form.

By October 15th
Evaluator completes Goal Setting Conference
information on Beginning of the Year Goal(s) and
Planning form.

48 hours Prior to Pre-Study Meeting
Administrator completes Pre-Study Notes and uploads
Core Planning Documents and Lesson/Meeting Plan on
Study Model form.

By November 30th
1. A Pre-Study meeting is held.
Three formal observations are completed.
3. Evaluator Leader completes Post-Study
Reflection on Study Model form.
4. Post-Study meeting is held
5. Evaluator completes post-study feedback on

N

Optional Component
Educator completes Pre-Observation Notes on
Observation Evidence form.

Not-Optional: By December 15th
Evaluator must complete at least 1 formal observation
and the Post-Observation Feedback on the Observation
Evidence form.

Optional Component
Educator and Evaluator have a post-observation

Optional Component
Educator completes Pre-Observation Notes on
Observation Evidence form.

Not-Optional: By December 15th
Evaluator must complete at least 1 formal observation
and the Post-Observation Feedback on the Observation
Evidence form.

Optional Component
Educator and Evaluator have a post-observation
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ADMINISTRATORS

Cohort 1A
Tenured Madison / New to Role (2 Yrs)
New to Madison (2 Yrs)

Cohort 1B
New to Madison (Yrs 3-4)

Cohort 2

Study Model form.
6. Administrator completes post-study reflection
on Study Model form.

7. Evaluator completes study model determination

on Study Model form.

conference and completed reflection on Observation
Evidence form.

conference and completed reflection on Observation
Evidence form.

48 Hours Prior to Mid-Year Conference
Administrator completes mid-year self-reflection goals
and domains on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

By January 30th
1. Individual Mid-Year Conference is held
2. Evaluator completes mid-year conference
information on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

48 Hours Prior to Mid-Year Conference
Administrator completes mid-year self-reflection goals
and domains on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

By January 30th
1. Individual Mid-Year Conference is held
2. Evaluator completes mid-year conference
information on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

48 Hours Prior to Mid-Year Conference
Administrator completes mid-year self-reflection goals
and domains on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

By January 30th
1. Individual or collaborative Mid-Year Conference
is held
2. Evaluator completes mid-year conference
information on Mid-Year Check-In: Reflection,
Adjustment(s) & Next Steps form.

By April 15th
Study Model #2 or Formal Observation

By May 1st
2nd Formal Observation

By May 1st
2nd Formal Observation

48 Hours Prior to End of Year Conference
Administrator completes end of year self-reflection on
goals and domains on End-of-Year Reflection &
Feedback Process form.

By May 15th
Individual End-of -Year conference is held.

48 Hours Prior to End of Year Conference
Administrator completes end of year self-reflection on
goals and domains on End-of-Year Reflection &
Feedback Process form.

By May 15th
Individual End-of-Year conference is held.

48 Hours Prior to End of Year Conference
Administrator completes end of year self-reflection on
goals and domains on End-of-Year Reflection &
Feedback Process form.

By May 15th
Individual End-of-Year conference is held.

By June 1st
1. Evaluator completes and signs End-of-Year
Reflection & Feedback Process form.
2. Administrator signs End-of Year Reflection &
Feedback Process form.

By June 1st
1. Evaluator completes and signs End-of-Year
Reflection & Feedback Process form.
2. Administrator signs End-of-Year Reflection &
Feedback Process form.

By June 1st
1. Evaluator completes and signs End-of-Year
Reflection & Feedback Process form.
2. Administrator signs End-of-Year Reflection &
Feedback Process form.
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Professional Development and Evaluation Committee (PDEC)

Many thanks to the members of the Professional Development and Evaluation Committee (PDEC) for the
countless hours of investigation, consideration and deliberation to develop a meaningful plan for
Madison Public Schools. The PDEC serves as the collaborative decision maker responsible for the
creation, revision, and monitoring of the evaluation and support model, as well as the professional

learning plan.

Pursuant to Connecticut General Statute 10-220a and Public Act 23-159 Section 11 (b) (3), each local and
regional board of education must establish a professional development and evaluation committee
(PDEC) to include at least one teacher and one administrator, selected by the exclusive bargaining
representative for certified employees, at least one paraeducator selected by their exclusive bargaining

representative, and other personnel as the local board deems appropriate.

The duties of PDECs shall include, but are not limited to:

e participation in the development or adoption of a teacher evaluation and support program for

the district, pursuant to section 10-151b;

e the development, evaluation, and annual updating of a comprehensive local professional

development plan for certified employees of the district; and

e the development and annual updating of a comprehensive local professional development plan

for paraeducators of the district.

The educator and leader evaluation and support program was developed through mutual agreement

between Madison Board of Education and the PDEC.

The membership of the 2025-2026 PDEC are as follows:

PDEC Administrator Members
. Gail Dahling-Hench Dr. Liz Battaglia Brian Bodner
Cra;g A ED;Jh: P:I'D' Assistant Director af Special DHHS Assistant
Uperntenaen Superintendent Education Principal
Martha Curran Heather Dobson Sherry Farmer Rebecca Erost
Polson Assistant Director of Human Mecx River Assistont ) .
. . MNeck River Principal
Principal Resources Principal
PDEC Members
Teacher-Coaches-Coordinators-Paraprofessional
Jenmifer Aguzzi |.JS-E Caldwvell Kathleen Durkin lﬂlchelle Horn .
Warld Languages Literocy Coach Paraprofessional Curriculum generalist
Coordingtar 9-12 Grodes 2-3-4 e Pre-k-12
. . Michael Kiefer
ST::R:E;'C?;I ?’I:;crﬁer Independent Study Angela Lischeid Paul Mezick
Instructional Teacher Special Education Science
Technology Specialist Instructiono! Coordinotor 8-12 Coordinatar 3-12
Technology Specialist
Christopher Pagliuco Tyler Pucci Direwr Sellitti
Social Studies Physical Educotion Teacher ELA & 55 Teacher
Coordinotor 6-8 Grade 6-12 Grade 5
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The Madison Educator and Leadership Evaluation Plan

The Madison Educator and Leadership Evaluation Plan has been developed, implemented, and refined in
an extensive process involving numerous PDEC meetings, countless hours of development and
refinement, expert consultations, and a true spirit of pride and ownership. The original steering
committee was convened in 2012 to examine state documents, scholarly research, and the relationship
between evaluation and professional growth. As the PDEC reviewed the Connecticut model released in
2024, it was clear that the current guidelines reflect the district philosophy of providing a supportive and
stimulating environment for professional growth and the highest standards for learning. As a result, the
core issues that once separated the state and the district, now provide coherence.

The revisions to this plan continue to honor professional learning at the core while recognizing the
importance of systems working together to support professionals in the dynamic pursuit of individual
and systemic improvement. Since continuous improvement of professional practice is a mutual
commitment at all levels of the system, this document refers to the same processes that are shared by
teachers and leaders in the Madison Evaluation Plan.

When and how will orientation to the plan be provided?

The district will offer an annual orientation by September 15 of each school year of the Madison
Educator and Leadership Evaluation Plan. The orientation will include opportunities for evaluators and
teachers to meet and discuss the evaluation process and materials using one or both of the following
methods:

1. Online digital library of orientation and training videos with archived supporting materials. The

digital library will include opportunities for ongoing training to ensure all stakeholders
understand differentiated supports and processes as described in pages 18-20.
2. District training and initial implementation work occurring on or before October 1 annually.

Additionally, teachers new to the district will have an introduction to the plan at New Teacher
Orientation with follow-up support from their evaluator or administrator. Annual training for evaluators
as required by C.G.S. 10-151b will include engaging in reciprocal feedback tied to standards and evidence
of professional practice. Training in the Danielson 2022 Rubric will be included for both evaluators and

teachers. In year one of implementation, the district will provide training directly from The Danielson
Group. Evaluators will be trained in observation techniques and use of the Danielson rubric for a full
in-person day of professional development. In addition, all staff will attend 1.5-hour virtual Danielson
Group training sessions in each school.

Evaluators for the Madison Public Schools will continue training in observation on an ongoing basis
modeled from Research for Better Teaching(RBT). RBT has provided extensive training and calibration

with Madison for over ten years thus, allowing evaluators to consistently demonstrate proficiency in
conducting teacher evaluations.

What standards and rubrics are used in the Madison Evaluation Plan?

The plan is anchored in standards of professional practice: The Professional Standards for Educational
Leaders (PSEL 2015) and The Common Core of Teaching (2017). The rubrics selected by the PDEC to

11
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translate these standards into practice are the PSEL standards (used as a single-point rubric) and the
Danielson Framework for Teaching (FFT 2022). These standards and rubrics were selected for the

emphasis they place on instructional excellence and equity. They matched the district vision of each
educator and student experiencing safe and inclusive learning environments that promote joyful inquiry,
efficacy, building knowledge and skills and the importance of practicing reflection. In 2026, the PDEC
recognized that the roles best described as Instructional Leaders, such as coordinators and coaches,
required a merging of selected Domains in the PSEL standards (specifically listed) and the Danielson FFT
(Domains 1 and 4). These roles needed language that would be suitable for professional growth and goal
setting within their unique positions. The improvement to their practice could be inside the classroom,
and/or leading adult learning. The addition of Appendix M, Maryland Professional Standards for
Educational Leader Rubric, was added in 2026 to serve as an additional resource for administrators and
Instructional Leaders seeking to develop and grow their professional practice and set aspirational goals.

The newly revised 2022 Danielson rubric continues to be based on 4 Domains of Teaching Responsibility
and 22 Components of Effective Teaching that provide clarity to promote educator growth beyond one
year. The PDEC found that this framework allowed for the differentiation of roles while providing
guidance and agency for continuous improvement of practice in high leverage areas. With the use of this
rubric, special education teachers and general education teachers are now able to easily collaborate and
set goals that will benefit all students (J. Hattie and Visible Learning, 2018). The attributes of the PSEL
standards as a single point rubric also support professional growth with meaningful discussion and
feedback on a standards-based model.

The MPS evaluation plan values social emotional learning and diversity, equity and inclusion. As such, the
MPS evaluation plan incorporates the Collaborative for Academic, Social, and Emotional Learning
(CASEL), which has been a leader in Social Emotional Learning. The Madison Board of Education has
been steadfast in its dedication to the fulfillment of the Madison Vision Statement to foster inclusive and
culturally responsive environments founded on respect for diverse backgrounds, identities, experiences,
and a sense of belonging. The 2022 Danielson Framework for Teaching (FFT) provides a component
alignment that is illustrative of the manner in which the two frameworks work together.

CASEL Framework & FFT Component Alignment

2a: Cultivating Respectful
and Affirming Environments

CcOMMUNIT g

2d: Fostering a Culture for
LIES & CAR,
““l “’V’.‘

Learning
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Learning

Te: Planning Coherent
Instruction
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Learning
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Learning
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How do | set my professional goal(s) and what would be indicators of progress/success?

Every educator is required to set at least one professional practice goal for growth through self-directed
analysis, reflection, planning, implementation, and collaboration. The initial goal setting meeting
includes a dialogue between the educator and their evaluator around the initial self-reflection based on
an examination of evidence, self-directed analysis, and reflection.

For certified staff, the professional practice goal(s) can be set in a mutually-agreed upon Danielson
component in one of the four domains. For leaders, the goal(s) will be selected from the ten PSEL
leadership standards. For instructional leaders, the professional practice goal(s) can be set in a
mutually-agreed upon component in their identified Danielson domains or the specific PSEL standards.
The educator and evaluator will come to mutual agreement on a high-leverage professional practice goal
for a one-year period for educators designated for Cohort One. Educators in Cohort Two can come to
mutual agreement on one-, two-, or three-year goal(s).

Research says that building social and emotional skills can increase student engagement and lead to
improved academic performance (CASEL.org). In keeping with the research and the Madison Vision, we
support educators who seek to set goals associated with social emotional learning (as well as other
Domains/Components) in two ways:
1. Inselecting a Professional Practice goal(s) from the associated Domain/Standards, and
2. Collecting evidence that demonstrates the impact on student learning (qualitative and
guantitative) in both content and Madison capacities. (See Appendix A)

Multiple measures of organizational health (leaders), leader and educator growth, and impact on
student learning, growth, and achievement are noted as mutually agreed upon during the goal-setting
process. The Madison Vision has been translated into specific student outcomes and is valued
throughout the curriculum in all content areas. The Madison Profile of a Graduate was re-envisioned in
2020 to the ten capacities that students will experience and develop through their education at Madison
Public Schools (See Appendix B). The Professional Practice goal(s) must have evidence of student

learning in both content and capacity. The goal(s) must assess student growth using both qualitative and
guantitative measures; some measures are related to capacity while the others are related to content.
These measures are mutually agreed upon between evaluator and educator.

How does Professional Practice impact student learning in content and capacities?

Instructional systems that seek to improve student learning at scale (more than just one classroom) are
informed by the research from Richard ElImore (2009) and the instructional core:
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Simply stated, it is the relationship among these three elements, and not the qualities of any one
element, that determines the nature of instructional practice. When you change one element, the other
two must also change to be impactful:
® Increase the educator’s instructional knowledge and skill (Instructional Strategies)
® Increase the level of complexity of the content students must learn (Depth of Knowledge or
Blooms Taxonomy)
e Change how the student engages in the instructional process (Capacity use, agency, etc.)

Embedded within the Madison plan are opportunities for all educators to self-select individual or group
professional learning in order to focus on the goal(s). Appendix C Pathways to Professional Learning

adapted from the CSDE’s Leader and Educator Evaluation Support Plan (2024) illustrates pathways of
self-directed learning that might include: Peer Observation; Lesson Study; Instructional Rounds; National
Board Certification; Book Studies, and/or Lab Classrooms with coaches. These examples of professional
learning can be a valuable resource when planning your professional learning opportunities associated
with the goals you have established.

This helps to build a vision of instructional improvement across the system. Developing a relatively
sophisticated instructional vision likely requires opportunities to see it in action and to develop an
understanding of why the associated forms of teaching practices are critical for students’ learning. (Cobb
et al, 2018, p. 57). These mutually-agreed upon steps are selected and directed by the professional and
are responsive to their learning needs as they progress in their pursuit of an instructional vision.

How can my goal(s) support the work of the MPS system and the work of my school?

The District Development Plan is created every three years and is developed from the examination of
current data, the incoming state legislation, and the aspirations of the district. A Theory of Action (TOA)
is a set of causational relationships that are constructed by the leadership team in four strategic zones.
These TOA statements are used to build a platform for strategic improvement.
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Appendix_D is a standards-based leadership resource that maps the PSEL standards to each of the
strategic zones (Climate, Academic, Systems and Talent) so building leaders can target goals for each
quadrant of their School Improvement Plans for the coming school year(s). In similar fashion, Appendix
E maps the 2022 Danielson Components for educators to consider upon reviewing targets in their School
Improvement Plans. These resources are developed to create high-impact systemic supports to assist in
the goal setting process for both leaders and educators.

What is the Continuous Learning Process?

All certified staff participate in the same continuous learning process regardless of position. The goal of
the continuous learning process is to provide educators with opportunities for professional growth
through self-directed analysis and reflection, planning, implementation, and collaboration. Regular
dialogue and feedback, coupled with the opportunity to reflect on and advance practice, drive the
continuous learning process. In this process, the educator serves as the learner who actively engages in
and directs their learning and feedback. The evaluator serves as a learning partner who supports the
educator through the learning and growth process. Within the process, the evaluator collaborates and
serves as a reflective educator to determine mutually-agreed upon professional practice goal(s),
indicators of growth, and observation/site visit and feedback focus. Self-Reflection and Annual Summary
are based on agreed upon standards and goals. All educators are assigned a primary evaluator (092 or
093 certification).

Within the continuous learning process, educators check-in with their evaluator a minimum of three
times a year (fall goal setting, mid-year check-in, and end-of-year reflection) to provide an opportunity
for a reciprocal discussion of what is happening in their role, a sharing of evidence of professional
learning and impact on growth, and identification of needs and mutually-agreed upon next steps. Fall
and mid-year check-ins can be collaborative or individual as mutually agreed upon. The End-of-Year
check-in is one-on-one. The annual summary includes a distinction regarding the leader's/educator’s
successful completion of the evaluative cycle. This time for individual feedback and dialogue is important
for personal reflection of all standards and the impact on goal setting for the following year.
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Dialogue is important throughout the continuous learning cycle; however, there must be a balance of
written and verbal feedback provided between check-ins based on observations/site visits, reviews of
practice, and artifacts as required by the district plan, which must be provided periodically. Effective
feedback is tied to standards and identifies strengths and areas of focus for growth.

Continuous Learning Process
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The assignment of Cohorts (below) offers a supportive observational construct for the continuous
learning process through a “Study” model for educators in Cohort 1. The “Study” model supports
educators who are new to the profession and/or new to the district with timely feedback related to the
primary responsibilities of their role.

How are cohorts determined?

The cohorts are determined by two factors: time in the LEA, and time in the professional role. The
cohort table below is not a complete description of the evaluation process but simply an overview of the
criteria used to assign an educator to a cohort. See the timelines for a detailed description of what each
cohort is expected to work on and complete.

Cohort 1A Cohort 1B Cohort 2
Educators e Non-Tenured e Non-Tenured e Tenured
e VYears1-3 e Year4 e After successful
certified staff completion of
Cohort 1
Instructional e Tenured in Madison e Newto e Tenured
Leaders (new to role) Madison e After successful
instructional o Years1-2 ® Years 3-4 completion of
Co"Ch?S/ e New to Madison Cohort 1
coordinators/
o Years1-2
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curricular lead

Administrators e Tenured in Madison e Newto e Tenured
(new to role) Madison e After successful
district and school o Years1-2 ® Years3-4 completion of

administrative roles e New to Madison Cohort 1

o Years1-2

What is the difference between Unit Study, Case Study, and Leadership Study?

The Professional Goal setting process and cycle of check-ins described in this document is another
dimension of the Study Model. Accomplished through Unit Study, Case Study, and Leadership Study,
the Study Model is the vehicle by which these goals are developed and observed. It provides an
additional orientation to the work and expectations of the district by the very nature of the design of the
study itself. Prior to selecting their professional goal(s), professionals in Cohort One should review
supporting documents such as curriculum, IEPs, performance data, and school development plans that
may offer supplemental resources and direction for meaningful growth in professional practice.

The original Madison Evaluation Plan (adopted 2013) developed by the PDEC, deemed it important to
hold a high threshold for teachers new to the district. This included a curriculum embedded professional
development opportunity for teachers called Unit Study. Similar to some of the TEAM modules, this
supported new teachers with the opportunity to explore the core aspects of goal setting, planning,
assessing, teaching and learning. Many Madison teachers use components of their Unit Study for the
TEAM reflective process. For educators working with students on individualized learning plans or goals,
this same opportunity was created and named Case Study. Practitioners are trained in the fall and
receive supporting materials to individually design their units or cases. All professionals share plans with
evaluators, review and discuss goals for the unit(s), and pre-conference for the lessons planned in the
unit/case design. Teachers are formally observed three times during the course of the unit/case study in
the appropriate setting. Observation feedback is written and the teacher has opportunities to reflect
upon the unit/case progress and make adjustments accordingly. Teacher and evaluator may conference
at any time to review post-observation feedback during the course of the unit/case study. All teachers
must have a conference with the evaluator post-unit to review student work and assess progress toward
the goals.

This model was so successful that the PDEC developed a similar model for professionals who work
directly with educators called Leadership Study. Individuals who are new to the role of coordinators or
coaches (Danielson 2022 rubric) and administrators (PSEL standards) all have the opportunity to receive
feedback on their leadership work. In Leadership Study, the leader examines the district/school
development plans prior to goal setting. In selecting a goal, they consider the type of professional
learning that they will need to lead in order to best impact improvement in the instructional core. This
work ties directly to the goals associated with their building/department development plans and honors
the importance of change leadership work. The three formal observations will provide feedback on
leadership in multiple settings; designed from a macro-lens to a micro-lens. For example, an
administrator might be observed leading: a staff meeting, instructional rounds, and perhaps
co-facilitating a department meeting with a coordinator. A coordinator might be observed: leading a
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discussion or article review in a building level leadership team, leading a department PLC, and perhaps a
post-observation conference on Unit/Case Study.

Assignment to Cohort One in any model does not limit professionals new to the district from
participation in shared goals or options such as instructional rounds, book study, lesson study, etc. as
part of their self-directed learning plan. The Study Model is designed to be supportive in the orientation
to the work of the district and expectations of their professional practice in Madison.

What is the difference between formal and informal observation?

Formal observations of practice, announced or unannounced, will utilize Form E in the Madison
Educator and Leader Evaluation Plan. Observations and feedback are modeled after the research-base
of Jon Saphier, Research for Better Teaching, in the Claim, Evidence, Interpretation and Judgement

format. (footnote: referenced in Massachusetts Department of Education, and The Principals Center). All

formal observations (announced or unannounced) shall be followed with timely written feedback.

Saphier’s research identifies skillful teaching that includes anything a teacher does that impacts the
probability of intended learning. Thus, it includes a wide array of skills such as:
e Communicating their belief in students’ capabilities
Motivating and engaging students
Demonstrating cultural proficiency
Planning engaging lessons
Making concepts and skills clear and accessible

Continuously assessing student understanding

It also includes quite a range of activities beyond interactive classroom behaviors, such as:
® Analyzing data

e Designing re-teaching
e Involving families
® Being a good colleague and team member

Saphier further describes skillful leaders as educators who develop a common language and concept
system about effective instruction; honing skills in implementing teacher evaluation systems with rigor
and fidelity; shepherding change; coaching and using data effectively; and developing strong, healthy
adult professional cultures of openness and constant learning.

Any and all educators may have informal observations that can be announced or unannounced. After an
informal observation, an educator may request feedback. Informal observations may yield feedback
using one of the following communication methods:

e Verbal.
e Email: content reflecting standards with claim(s), evidence and impact on learning.
® Written: using Form E in the Forms Index.

Evaluators or educators can request a face-to-face meeting to review informal or formal feedback and
such requests will be accommodated by both parties.
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What if there is a need for support, or a level of concern?

All educators require access to high-quality, targeted professional learning support to improve practice
over time. Educators and their evaluators thoughtfully consider and apply three tiers of support, as
appropriate, within an evaluation process. All three tiers of support must be implemented prior to the
development of a corrective plan. It is important to consider if a change in roles or assignments might
prompt a collaborative agreement to provide an educator with resources offered in Tier 2 support in
addition to Tier 1. Tiers 1-3 are supportive in nature. However, Tier 3 and/or a Corrective Support Plan is
used for any educator experiencing difficulties in meeting the standards in the Madison Educator or
Leader Evaluation Professional Learning Plan, or assessed as “Not Meeting Standards” in a year-end
summative evaluation. In a year-end summative evaluation, this would begin the appropriate level of
support at the beginning of the subsequent school year. At any time, an educator or a leader
experiencing difficulties in meeting the standards may be placed on an increased tier of support by their
primary evaluator. These tiered levels of support will be implemented prior to placement on a formal
corrective plan.

A pattern of persistent lack of growth and reflection or resistance to growth-oriented feedback should
lead to advancing levels of support with a defined process for placing an educator on a Corrective
Support Plan with indicators of success for transitioning out of it. Evaluators must utilize and document
all three tiers of support prior to the development of a Corrective Support Plan. The Corrective Support
Plan shall be developed in consultation with the evaluator, educator, and their exclusive bargaining
representative if applicable. All educators or leaders who have been “Meeting Standards” may be
assigned to an advanced level of support if an informal or formal observation or review of practice
results in a concern about the educator’s practice.

Tier1

It is the expectation that all educators consistently access opportunities for professional growth within
their district. Tier 1 supports are broadly accessible professional learning opportunities for all, inclusive
of, but not limited to, collegial professional conversations, classroom visits, available district resources
(e.g., books, articles, videos etc.), formal professional learning opportunities developed and designed by
district PDEC, and other general support for all educators (e.g., instructional coaching). These resources
should be identified through a goal setting process by mutual agreement.

Tier 2

In addition to Tier 1, Tier 2 supports are more intensive in duration, frequency, and focus that can be
either suggested by the educator and/or recommended by an evaluator. In Tier 2, the new learning and
the application of learning is primarily the responsibility of the educator.

Examples of Tier 2 plans may include:
® Repeating or initiating the Unit Study/Case/Leadership Study Process as outlined in the plan;

e Coaching support;

e Analysis and reflection to identify critical targets;

e Engaging in a professional learning opportunity;

e Observation of specific classroom practices and targets for data collection; etc.
Tier 3

In addition to Tier 1 and Tier 2, Tier 3 supports are responsive to unresolved, previously discussed
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concerns and are developed in collaboration with the educator and may be assigned by the evaluator.
Tier 3 support have clearly articulated areas of focus, duration of time, and criteria for success, and may
include a decision to move to a Corrective Support Plan. Tier 3 supports shall be developed in
consultation with the evaluator, educator, and their exclusive bargaining representative for certified
educators chosen pursuant to C.G.S. §10-153b. Once an educator is placed on a Tier 3 plan, another
bargaining unit member may no longer evaluate the educator. The design and management of the plan
along with all evaluations related to the plan will become the responsibility of a Madison Public Schools
administrator or Central Office as appropriate to the role of the educator. The start date and duration of
time an educator is receiving this level of support should be clearly documented and not extended
beyond 6 weeks unless success is documented and agreed upon at an earlier date.

This Tier 3 plan will be collaboratively developed by the educator, the bargaining unit representative, and
the evaluating administrator. The responsibility for offering the reasonable and appropriate support and
structures, as outlined below, lies with the Madison Public Schools. The responsibility for making and
sustaining improvement lies directly with the educator. When an educator successfully completes the
Tier 3 Plan, they return to Tier 2 or Tier 1. Any recurrence of concerns will result in the educator being
immediately placed on a Corrective Support Plan. The format of a Tier 3 plan will follow the district
template for Tier 3/Corrective Action Plan.

What is a Corrective Support Plan?

An educator who does not improve their current performance to meet the specific standard(s) within a
reasonable amount of time (6 weeks), or whose difficulties reoccur (within a reasonable amount of time)
or intensify, will be moved to a Corrective Support Plan. A pattern of persistent lack of growth and
reflection or resistance to growth-oriented feedback should lead to advancing levels of support with a
defined process for placing an educator on a Corrective Support Plan with indicators of success for
transitioning out of it. Evaluators must utilize and document all three tiers of support (unless prior Tier 3
plan was completed within a reasonable amount of time prior to the development of a Corrective
Support Plan). The Corrective Support Plan shall be developed in consultation with the educator and
their exclusive bargaining representative chosen pursuant to C.G.S. §10-153b.

The Corrective Support Plan is separate from the normal educator/leader growth model and must:

1. The specific standard(s) not currently being met in the appropriate model with citations from the
rubric(s) will be clearly identified. This will include observation(s) and/or records, as well as
additional sources of data which specifically describe the gap in current performance relative to the
specific standard(s) from the Evaluation Rubric.

2. State the evaluator’s requirements for improvement in meeting the standard(s).

3. Identifies the steps the educator will take, the evidence the educator will provide to demonstrate
improvement, and appropriate resources to improve performance.

4. Provides a reasonable and specific time period in which improvement will be made.

5. Provides a monitoring system to be used in a supportive fashion, and includes a specific schedule of
observations (announced or unannounced) and/or conferences as well as review of other
appropriate data sources.

6. The evaluator will offer support and any additional resources appropriate to assist the educator in
meeting the standard(s).
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7. Whenever the evaluator notes a serious performance concern at a time that does not permit the
implementation of a Corrective Support Plan within normal evaluation guidelines (i.e. the end of a
school year), the evaluation period will extend into the next school year. The superintendent may
assign other evaluators to assist in this process.

8. The educator will be permitted to have bargaining unit representation at all conferences if they
desire and request such representation. The evaluator may invite other professional staff, including
other administrators and educators (with prior approval of the teacher), to participate in all
conferences.

9. If the educator does not agree with the content of the Corrective Support Plan, they may appeal to
the superintendent as stated in the remainder of this section.

At the conclusion of the Corrective Support Plan period, a number of outcomes are possible as
determined in consultation with the evaluator, educator, and bargaining unit representative.

At the end of the period specified by the evaluator in the plan,

The educator will provide:

0 Evidence that they have taken the steps necessary for improvement, and

0 Arecord of the steps taken and resources used.

The evaluator will provide the educator with a formal written assessment that will contain:

> A record of the observations and/or conferences, as well as any reviews of other appropriate

data sources held to monitor performance.

> An assessment of performance in meeting the specific standard(s) identified as not being met as

of the date of the assessment.

> A statement that the current performance meets the specific standard(s) from the 2022

Danielson Rubric or the Leader PSEL Standards, or a recommendation for further administrative
action which, depending upon the seriousness of the gap in current performance relative to the
specific standard(s) may include, as appropriate, recommendation for other administrative
action including, but not limited to, recommendation for termination of employment.

A copy of the written assessment will be given to the educator; the evaluator will keep one and one will
be kept in the educator’s personnel file in the Central Office. The educator will have the right to review
the written assessment and may add written comments. The educator may have bargaining unit
representation at all conferences if desired and they request such representation. The superintendent,
or their designee, may assign other evaluators to assist in this process.

Successful completion of the Corrective Support Plan will include, but not be limited to, observations,
data sources and other evidence that supports the evaluator in the determination that standards have
been met.

With the exception of failure to follow the evaluation procedures, substantive evaluative decisions shall
not be subject to the grievance process and arbitration procedure.

Dispute-Resolution
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The Madison Board of Education has the following process for resolving disputes in cases where the
evaluator and educator cannot agree on goals, the evaluation period, or implementation of the
evaluation plan as written. As our evaluation and support system is designed to ensure continuous,
constructive and cooperative processes among professional educators, educators/leaders and their
evaluators are encouraged to resolve disagreements informally.

Appeals Process

The right of appeal is available to all persons at any point in the implementation of the performance
evaluation program. It is expected that most disagreements between an evaluator and a staff member
will be worked out informally within the context of the performance evaluation process. In the event
that the issue(s) cannot be resolved through these collaborative efforts/dialogue, an appeal process is
provided to serve as a means to bring resolution to the issue(s).

If the need for resolution of an issue(s) requires mediation by the PDEC Review Advisory Committee, an
Appeal Process Form (Appendix F) must be submitted by the educator to the evaluator and concurrently
the evaluator’s supervisor within three (3) school days. The content of the Appeal Process Form must
relate the specific issue, clearly stated and correlated with the component of the performance
evaluation process that is being questioned or challenged.

The PDEC Review Advisory Committee will consist of four members:
1. The superintendent or his/her designee will act as the committee chair
2. The evaluator will select one PDEC member
3. The educator will select one PDEC member
4. A mutually agreed upon (between the superintendent and collective bargaining unit) PDEC
member

Appeal Process and Timeline

Process of the appeal will be:

1. The committee will meet with the educator and the evaluator within ten (10) school days after
receipt of the Appeal Process Form.

At that meeting, both parties will have the opportunity to present their concern(s).
Following the meeting, the committee will reach consensus regarding recommendations.

4. The chairperson will prepare written recommendation(s) for actions and present them to both
parties and the superintendent within five (5) school days of the decision. If no resolution is
agreed upon, the chairperson will forward all documentation to the superintendent as soon as
possible but not longer than five (5) school days.

5. In the event the designated committee does not reach a unanimous decision, the issue and all
applicable documentation shall be considered by the superintendent whose decision shall be
binding (no longer than five (5) school days after receipt of the notification from the
chairperson).

Appeal Process Time Limitations

1. Since it is important that appeals be processed as rapidly as possible, the number of days
indicated within this plan shall be considered maximum. The time limits specified may be
extended by written agreement of both parties.
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2. Days shall mean workdays. Both parties may agree, however, to meet during breaks at mutually
agreed upon times.

3. The educator being evaluated must initiate the appeals procedure in writing within the time
limits. If no written initiation of a dispute is received by the evaluator within three (3) school
days, the educator shall be considered to have waived the right of appeal.

This provision is to be utilized in accordance with the specified processes and parameters regarding
goals, evaluation period, feedback, and professional development contained in the document entitled
Connecticut Guidelines for Educator and Leader Evaluation and Support 2023 (CT Guidelines 2023) do
not result in resolution of a given issue, the determination regarding that issue shall be made by the
superintendent.

What is the annual mandated evaluation reporting that Madison must provide to the state?

The superintendent shall report:

e the status of educator evaluations to the local or regional board of education on or before June 1
of each year; and

e the status of the implementation of the educator evaluation and support program, including the
frequency of evaluations, the number of educators who have not been evaluated, and other
requirements as determined by the Department of Education, to the Commissioner of Education
on or before September 15 of each year.

For purposes of this section, the term “educator” shall include each professional employee of a board of
education, below the rank of superintendent, who holds a certificate or permit issued by the State Board
of Education.
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Form A(1) - Educator Beginning of the Year Goal(s) and Planning

Madison Educator
Evaluation and Professional Learning Plan

System to Populate: Name, Location, Position, Grade Level

Form A(1) - Educator Beginning of the Year Goal(s) and Planning

Self-Reflection (Educator/Instructional Leader)

Use the questions to self-reflect
and guide your thinking (cite
evidence and a rationale for your
goal).

Self-Reflection Questions

Self-Reflection Questions for
Unit/Case Study

Text Box
Educator to Enter Text

Goal, Rationale, Alignment and Professional Learning Plan (Educator/Instructional Leader)

Professional Practice Goal(s):
Based on your analysis above,
what is/are your goal(s)?
Danielson 2022 Rubric

Domain Elements
1a. Applying Knowledge of Content and Pedagogy -~

Optional Goal 2

1a. Applying Knowledge of Content and Pedagogy ~

Optional Goal 3

1a. Applying Knowledge of Content and Pedagogy -~
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https://drive.google.com/file/d/1s8sqoLg4xJF5ea5NZn7ojGzj8UwXyZq6/view?usp=drive_link

Form A(1) - Educator Beginning of the Year Goal(s) and Planning

Goal Type Individual ~
For electronic form: use checkboxes next to Individual or Group

If Group Goal, list group members

Projected Goal Duration 1 Year ~
For electronic form: use checkboxes next to 1 Year, 2 Year, 3 Year

For multi-year goal(s), what might | Text Box

be the potential focus of years 2 Educator to Enter Text
and 3 (to be revisited and revised
annually and as needed
throughout the learning process)?

What evidence of educator learning, student learning, growth and achievement will you use to reflect, monitor and adjust your goal?
Note: Evidence must include academic content and capacity growth.

Qualitative Text Box
Observable Educator to Enter Text
Evidence Types

Quantitative Text Box
Measurable Educator to Enter Text

Evidence Types

What is your learning plan to Text Box

support achieving your goal(s)? Educator to Enter Text
Professional Learning & Action

Questions

In what ways might this goal(s) Text Box

contribute to the school and/or Educator to Enter Text

district’s vision, mission and
strategic goals?
PSEL Standards Map
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Form A(1) - Educator Beginning of the Year Goal(s) and Planning

Danielson Teacher Rubric Map
(Please reference your
school/district plans)

Goal Setting Conference (Evaluator)

Evaluator Comments

Text Box
Evaluator to Enter Text

Supports Required / Requested
Tiered Support or Corrective

Support Plan

Tier 1 ~
For electronic form: use checkboxes for Tier 1, Tier 2, Tier 3
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https://docs.google.com/document/d/1toNEslZtEaOFc64T4iIz7_RzHSwOf_RwpuKMOJkMuB4/edit#bookmark=id.v8y2yrn6u5z6
https://docs.google.com/document/d/1toNEslZtEaOFc64T4iIz7_RzHSwOf_RwpuKMOJkMuB4/edit#bookmark=id.v8y2yrn6u5z6

Form B(1) - Educator Mid-Year Check-In Form

Madison Educator
Evaluation and Professional Learning Plan

System to Populate: Name, Location, Position, Grade Level

Form B(1) - Educator Mid-Year Check-In: Reflection, Adjustment(s) & Next Steps

Goal

Import from Goal Setting Form

Optional Goal 2

Import from Goal Setting Form

Optional Goal 3

Import from Goal Setting Form

If Group Goal, list group members

Import from Goal Setting Form

Qualitative Evidence

Import from Goal Setting Form

Quantitative Evidence

Import from Goal Setting Form

What is your learning plan to
support achieving your goal(s)?

Import from Goal Setting Form

Mid-Year Self-Reflection - Goals (Educator)

What has been your progress
to-date on your professional
learning plan and your goal(s)?

Text Box
Educator to Enter Text

How do you know?
Qualitative Evidence

Text Box
Educator to Enter Text
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Form B(1) - Educator Mid-Year Check-In Form

How do you know?
Quantitative Evidence

Text Box
Educator to Enter Text

Mid-Year Self-Reflection - Domains (Educator)

Domain

Developing

Meeting

Excelling

Planning & Preparing

1a. Applying Knowledge of Content &
Pedagogy

1b. Knowing & Valuing Students

1c. Setting Instructional Outcomes

1d. Using Resources Effectively

le. Planning Coherent Instruction

1f. Designing and Analyzing Assessments

You are primarily in 2 in the
Danielson Rubric.

Educators would click on the
box of where they self-rate in
each domain.

You are primarily in 3 in the
Danielson Rubric.

You are primarily in 3-4 in
the Danielson Rubric.

Learning Environments
2a. Cultivating Respectful and Affirming
Environments

2b. Fostering a Culture for Learning
2c. Maintaining Purposeful Environments

2d. Supporting Positive Student Behavior
2e. Organizing Spaces for Learning

You are primarily in 2 in the
Danielson Rubric.

You are primarily in 3 in the
Danielson Rubric.

You are primarily in 3-4 in
the Danielson Rubric.

Learning Experience
3a. Communicating about purpose and
content

3b. Using Questioning and Discussion
Techniques

3c. Engaging Students in Learning
3d. Using Assessment for Learning

3e. Responding Flexibly to Student Needs

You are primarily in 2 in the
Danielson Rubric.

You are primarily in 3 in the
Danielson Rubric.

You are primarily in 3-4 in
the Danielson Rubric.
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https://danielsongroup.org/1a-rubric/
https://danielsongroup.org/1a-rubric/
https://danielsongroup.org/component-1b-rubric/
https://danielsongroup.org/component-1c-rubric/
https://danielsongroup.org/component-1d-rubric/
https://danielsongroup.org/component-1e-rubric/
https://danielsongroup.org/component-1f-rubric/
https://danielsongroup.org/component-2a-rubric/
https://danielsongroup.org/component-2a-rubric/
https://danielsongroup.org/component-2b-rubric/
https://danielsongroup.org/component-2c-rubric/
https://danielsongroup.org/component-2d-rubric/
https://danielsongroup.org/component-2e-rubric/
https://danielsongroup.org/component-3a-rubric/
https://danielsongroup.org/component-3a-rubric/
https://danielsongroup.org/component-3b-rubric/
https://danielsongroup.org/component-3b-rubric/
https://danielsongroup.org/component-3c-rubric/
https://danielsongroup.org/component-3d-rubric/
https://danielsongroup.org/component-3e-rubric/

Form B(1) - Educator Mid-Year Check-In Form

Principled Teaching
4a. Engaging in Reflective Practice

4b. Documenting Student Progress

4c. Engaging Families and Communities

You are primarily in 2 in the
Danielson Rubric.

4d. Contributing to School Community

and Culture
4e. Growing and Developing

Professionally
4f. Acting in Service of Students

You are primarily in 3 in the
Danielson Rubric.

You are primarily in 3-4 in
the Danielson Rubric.

Mid-Year Conference (Evaluator)

Conference Date

Date / Time Box on Form

Evaluator Feedback on Professional
Learning Goal(s)

Text Box
Evaluator to Enter Text

To what extent does the evaluator
agree with educator’s
self-assessment on domains?

Text Box
Evaluator to Enter Text

Change in Tier Support, if needed

Tier 1 ~

For electronic form: use checkboxes for Tier 1, Tier 2, Tier 3

Supports for Tier 3 or Collaborative
Action Plan

File Upload

Madison Educator & Leadership Evaluation Plan DRAFT for Consideration March 2026

29



https://danielsongroup.org/component-4a-rubric/
https://danielsongroup.org/component-4b-rubric/
https://danielsongroup.org/component-4c-rubric/
https://danielsongroup.org/component-4d-rubric/
https://danielsongroup.org/component-4d-rubric/
https://danielsongroup.org/component-4e-rubric/
https://danielsongroup.org/component-4e-rubric/
https://danielsongroup.org/component-4f-rubric/

Form C(1) - Educator End of the Year Reflection and Feedback Form

Madison Educator
Evaluation and Professional Learning Plan

System to Populate: Name, Location, Position, Grade Level

Form C(1) - Educator End-of-Year Reflection & Feedback Process

Goal Import from Goal Setting Form
Optional Goal 2 Import from Goal Setting Form
Optional Goal 3 Import from Goal Setting Form
If Group Goal, list group members Import from Goal Setting Form
Qualitative Evidence Import from Goal Setting Form
Quantitative Evidence Import from Goal Setting Form
Learning Plan from Initial Goal Setting Import from Goal Setting Form
Progress from Mid-Year Import from Mid-Year Form: What has been your progress to-date on your professional learning
plan and your goal(s)?
End-of-Year Self-Reflection - Goals (Educator)
What impact did your new learning Text Box
have on your practice/goal(s), and Educator to Enter Text
how do you know?

30
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Form C(1) - Educator End of the Year Reflection and Feedback Form

What challenges did you encounter
and what are your next steps with
your professional learning?

Educator to Enter Text

What impact did your new learning
have on student growth and/or
achievement?

Educator to Enter Text

How do you know?
Qualitative Evidence

Text Box
Educator to Enter Text

How do you know?
Quantitative Evidence

Text Box
Educator to Enter Text

End-of-Year Self-Reflection - Domains (Educator)

Domain

Developing

Meeting

Excelling

Planning & Preparing

1a. Applying Knowledge of Content &
Pedagogy
1b. Knowing & Valuing Students

1c. Setting Instructional Outcomes

1d. Using Resources Effectively

le. Planning Coherent Instruction

1f. Designing and Analyzing Assessments

You are primarily in 2 in the
Danielson Rubric.

Educators would click on the
box of where they self-rate in
each domain.

You are primarily in 3 in the
Danielson Rubric.

You are primarily in 3-4 in
the Danielson Rubric.

Learning Environments

2a. Cultivating Respectful and Affirming
Environments

2b. Fostering a Culture for Learning

2c. Maintaining Purposeful
Environments

2d. Supporting Positive Student Behavior
2e. Organizing Spaces for Learning

You are primarily in 2 in the
Danielson Rubric.

You are primarily in 3 in the
Danielson Rubric.

You are primarily in 3-4 in
the Danielson Rubric.
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https://danielsongroup.org/1a-rubric/
https://danielsongroup.org/1a-rubric/
https://danielsongroup.org/component-1b-rubric/
https://danielsongroup.org/component-1c-rubric/
https://danielsongroup.org/component-1d-rubric/
https://danielsongroup.org/component-1e-rubric/
https://danielsongroup.org/component-1f-rubric/
https://danielsongroup.org/component-2a-rubric/
https://danielsongroup.org/component-2a-rubric/
https://danielsongroup.org/component-2b-rubric/
https://danielsongroup.org/component-2c-rubric/
https://danielsongroup.org/component-2c-rubric/
https://danielsongroup.org/component-2d-rubric/
https://danielsongroup.org/component-2e-rubric/

Form C(1) - Educator End of the Year Reflection and Feedback Form

Learning Experience
3a. Communicating about purpose and
content

3b. Using Questioning and Discussion
Techniques

3c. Engaging Students in Learning
3d. Using Assessment for Learning

3e. Responding Flexibly to Student
Needs

You are primarily in 2 in the
Danielson Rubric.

You are primarily in 3 in the
Danielson Rubric.

You are primarily in 3-4 in
the Danielson Rubric.

Principled Teaching

4a. Engaging in Reflective Practice
4b. Documenting Student Progress

4c. Engaging Families and Communities
4d. Contributing to School Community
and Culture

4e. Growing and Developing
Professionally
4f. Acting in Service of Students

You are primarily in 2 in the
Danielson Rubric.

You are primarily in 3 in the
Danielson Rubric.

You are primarily in 3-4 in
the Danielson Rubric.

End-of-Year Conference (Evaluator)

Conference Date

Date / Time Box on Form

Summative Feedback to Educator
Progress on professional learning and
progress toward goal(s).

Text Box
Evaluator to Enter Text

Summative Feedback to Educator
Impact of new learning on student
growth and achievement

Text Box
Evaluator to Enter Text
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https://danielsongroup.org/component-3a-rubric/
https://danielsongroup.org/component-3a-rubric/
https://danielsongroup.org/component-3b-rubric/
https://danielsongroup.org/component-3b-rubric/
https://danielsongroup.org/component-3c-rubric/
https://danielsongroup.org/component-3d-rubric/
https://danielsongroup.org/component-3e-rubric/
https://danielsongroup.org/component-3e-rubric/
https://danielsongroup.org/component-4a-rubric/
https://danielsongroup.org/component-4b-rubric/
https://danielsongroup.org/component-4c-rubric/
https://danielsongroup.org/component-4d-rubric/
https://danielsongroup.org/component-4d-rubric/
https://danielsongroup.org/component-4e-rubric/
https://danielsongroup.org/component-4e-rubric/
https://danielsongroup.org/component-4f-rubric/

Form C(1) - Educator End of the Year Reflection and Feedback Form

For multi-year goals only:
e What adjustments are needed to
the goal(s)?
e Why?
e How might adjustments impact
the timing of the goal(s)?

Text Box
Evaluator to Enter Text

Educator will continue multi-year goal. ~
For electronic form: use checkboxes for Responses

To what extent does the evaluator agree
with educator’s self-assessment on
domains?

Text Box
Evaluator to Enter Text

Successful Completion of Evaluative
Cycle

Yes -
For electronic form: use checkboxes for Yes, No

Supports Required / Suggested

(All tiered supports required above and
beyond Tier 1, included in feedback
above).

Not Applicable ~

For electronic form: use checkboxes for Not Applicable, Tier 2, Tier 3

Supports for Tier 3 or Collaborative
Action Plan

File Upload

Evaluator Signature Electronic Signature Date

System to select date

Employee Signature Electronic Signature Date

System to select date
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Form D(1) - Educator Study Model Form

Madison Educator
Evaluation and Professional Learning Plan

System to Populate: Name, Location, Position, Grade Level

Form D(1) - Educator Study Model Form

Pre-Study (Educator)

Goal

Import from Goal Setting Form

Optional Goal 2

Import from Goal Setting Form

Optional Goal 3

Import from Goal Setting Form

What is your learning plan to support
achieving your goal(s)?

Import from Goal Setting Form

Type of Study Unit Study -
On electronic form, use check box for types of study (unit, case, leadership)
Key Planning Documents for Study File Upload
Model
(Upload Unit /IEP (redacted) / School
Development Plan)
Pre-Conference Notes Text Box

Educator to Enter Text
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Form D(1) - Educator Study Model Form

Pre-Study Meeting (Educator/Evaluator)

Lesson Plan/ Meeting Plan File Upload

Text Box
Educator / Evaluator to Enter Text, if needed

Post-Study Reflection (Educator)

What worked and what didn’t work and Text Box
how do you know? Educator Enter Text
(Refer to feedback from observations)

Post-Study Conference (Evaluator)

General Summary Conference Text Box
(Review of Student Work/ Review of Evaluator to enter Notes
Meeting Outcomes)

Questioning Strands

Evaluator Study Determination (Evaluator)

Successful Completion of Study Model -~
For electronic form: use checkboxes for Successful Completion of Study Model, Report Study Process,
Spring Formal Observation
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Madison Educator & Leadership Evaluation Plan DRAFT for Consideration March 2026



https://drive.google.com/file/d/1LN7BSSGA5Lxb-1dSXp2ek7rO0fRvToqI/view?usp=sharing

Form E(1) — Educator Observation Form

Madison Educator
Evaluation and Professional Learning Plan

System to Populate: Name, Location, Position, Grade Level

Form E(1) - Observation Form

Pre-Observation (Educator)
If desired as part of evaluation plan

Goal

Import from Goal Setting Form

Optional Goal 2

Import from Goal Setting Form

Optional Goal 3

Import from Goal Setting Form

What is your learning plan to
support achieving your goal(s)?

Import from Goal Setting Form

Pre-Observation Notes (added
context for the observation)

Text Box
Educator to Enter Text, if needed
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Form E(1) — Educator Observation Form

Observation Evidence (Evaluator)
Claim, Evidence, Impact, Question (CEUJ or Q)

Date / Time System to have date / time stamp
Claim Text Box
Evidence Text Box
Impact on Student Learning Text Box
Judgment or Question Text Box
Claim Text Box
Evidence (bullets) Text Box
Impact on Student Learning Text Box
Judgment or Question Text Box
Additional Comments, if desired Text Box
Conference Needed Yes ~
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Form E(1) — Educator Observation Form

Post-Observation Conference Feedback (Evaluator)
If desired / required as part of the evaluation plan

General Summary Conference
Questioning Strands

Text Box
Evaluator to enter Notes

Post-Observation Conference Reflection (Educator)
If desired / required as part of the evaluation plan

How will our collaborative
reflection help you move forward
and apply your learning in your
next steps?

Text Box
Educator to enter Notes
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https://drive.google.com/file/d/1LN7BSSGA5Lxb-1dSXp2ek7rO0fRvToqI/view?usp=sharing

Form A(2) — Instructional Leader Beginning of the Year Goal(s) and Planning

Madison Instructional Leader (Program Coordinators and Coaches)

Evaluation and Professional Learning Plan

System to Populate: Name, Location, Position, Grade Level

Form A(2) - Instructional Leader Beginning of the Year Goal(s) and Planning

Self-Reflection (Instructional Leader)

Use the questions to self-reflect
and guide your thinking (cite
evidence and a rationale for your
goal).

Self-Reflection Questions

Self-Reflection Questions for
Unit/Case Study

Text Box
Educator to Enter Text

Goal, Rationale, Alignment and Professional Learning Plan (Instructional Leader)

Professional Practice Goal(s):
Based on your analysis above,
what is/are your goal(s)?
Danielson 2022 Rubric

PSEL Rubric

PSEL-Maryland Rubric (pages 8-17)

Domain Elements
1a. Applying Knowledge of Content & Pedagogy ~
PSEL-S2-a ~

Optional Goal 2

la. Applying Knowledge of Content & Pedagogy ~
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https://drive.google.com/file/d/1s8sqoLg4xJF5ea5NZn7ojGzj8UwXyZq6/view?usp=drive_link
https://drive.google.com/file/d/1Dg32Ex7GmhmQ90ERZIDKeFZdSBh7_eXY/view?usp=drive_link
https://drive.google.com/file/d/1uELdZMoldfsrQA0tkzVMNVCq9HNxbzkD/view

Form A(2) — Instructional Leader Beginning of the Year Goal(s) and Planning

PSEL-S2-a ~

Optional Goal 3

1a. Applying Knowledge of Content & Pedagogy ~
PSEL-S2-a ~

Goal Type

Individual ~
For electronic form: use checkboxes next to Individual or Group

If Group Goal, list group members

Projected Goal Duration

1 Year ~
For electronic form: use checkboxes next to 1 Year, 2 Year, 3 Year

For multi-year goal(s), what might
be the potential focus of years 2
and 3 (to be revisited and revised
annually and as needed
throughout the learning process)?

Text Box
Educator to Enter Text

What evidence of educator learning, student learning, growth and achievement will you use to reflect, monitor and adjust your goal?

Note: Evidence must include academic content and capacity growth.

Qualitative
Observable
Evidence Types

Text Box
Educator to Enter Text

Quantitative
Measurable
Evidence Types

Text Box
Educator to Enter Text

What is your learning plan to
support achieving your goal(s)?
Professional Learning & Action
Questions

Text Box
Educator to Enter Text
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Form A(2) — Instructional Leader Beginning of the Year Goal(s) and Planning

In what ways might this goal(s)
contribute to the school and/or
district’s vision, mission and
strategic goals?

PSEL Standards Map

Danielson Teacher Rubric Map
(Please reference your
school/district plans)

Text Box
Educator to Enter Text

Goal Setting Conference (Evaluator)

Evaluator Comments

Text Box
Evaluator to Enter Text

Supports Required / Requested
Tiered Support or Corrective

Support Plan

Tier 1 ~
For electronic form: use checkboxes for Tier 1, Tier 2, Tier 3
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Form B(2) — Instructional Leader Mid-Year Check-In Form

Madison Instructional Leader (Program Coordinators and Coaches)
Evaluation and Professional Learning Plan

System to Populate: Name, Location, Position, Grade Level

Form B(2) - Instructional Leader Mid-Year Check-In: Reflection, Adjustment(s) & Next Steps

Goal Import from Goal Setting Form
Optional Goal 2 Import from Goal Setting Form
Optional Goal 3 Import from Goal Setting Form

If Group Goal, list group members | Import from Goal Setting Form

Qualitative Evidence Import from Goal Setting Form
Quantitative Evidence Import from Goal Setting Form
What is your learning plan to Import from Goal Setting Form

support achieving your goal(s)?

Mid-Year Self-Reflection - Goals (Instructional Leaders)

What has been your progress Text Box
to-date on your professional Educator to Enter Text
learning plan and your goal(s)?
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Form B(2) — Instructional Leader Mid-Year Check-In Form

How do you know? Text Box
Qualitative Evidence Educator to Enter Text
How do you know? Text Box
Quantitative Evidence Educator to Enter Text

Mid-Year Self-Reflection - Domains (Instructional Leader)

Domain Developing Meeting Excelling
Planning & Preparing You are primarily in 2 in the | You are primarily in 3in the | You are primarily in 3-4 in
1a. Applying Knowledge of Content & Danielson Rubric. Danielson Rubric. the Danielson Rubric.
Pedagogy

1b. Knowing & Valuing Students Program Coordinators/

1c. Setting Instructional Outcomes
1d. Using Resources Effectively

le. Planning Coherent Instruction
1f. Designing and Analyzing Assessments

Instructional Leaders would
click on the box of where
they self-rate in each
domain.

Curriculum, Instruction & Assessment
PSEL-S3-f) Promote the preparation of
students to live productively in and
contribute to the diverse cultural contexts
of a global society.

PSEL-S4-a) Implement coherent systems
of curriculum, instruction, and assessment
that promote the mission, vision, and core
values of the school, embody high
expectations for student learning, align
with academic standards, and are
culturally responsive.
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https://danielsongroup.org/1a-rubric/
https://danielsongroup.org/1a-rubric/
https://danielsongroup.org/component-1b-rubric/
https://danielsongroup.org/component-1c-rubric/
https://danielsongroup.org/component-1d-rubric/
https://danielsongroup.org/component-1e-rubric/
https://danielsongroup.org/component-1f-rubric/

Form B(2) — Instructional Leader Mid-Year Check-In Form

Mid-Year Self-Reflection - Domains (Instructional Leader)

Domain Developing Meeting Excelling

PSEL-S4-b) Align and focus systems of
curriculum, instruction, and assessment
within and across grade levels to promote
student academic success, love of
learning, the identities and habits of
learners, and healthy sense of self.
PSEL-S4-c) Promote instructional practice
that is consistent with knowledge of child
learning and development, effective
pedagogy, and the needs of each student.
PSEL-S4-d) Ensure instructional practice
that is intellectually challenging, authentic
to student experiences, recognizes
student strengths, and is differentiated
and personalized.

PSEL-S4-g) Use assessment data
appropriately and within technical
limitations to monitor student progress
and improve instruction.

Principled Teaching You are primarily in 2 in the | You are primarily in 3 inthe | You are primarily in 3-4 in
4a. Engaging in Reflective Practice Danielson Rubric. Danielson Rubric. the Danielson Rubric.

4b. Documenting Student Progress

4c. Engaging Families and Communities
4d. Contributing to School Community
and Culture

4e. Growing and Developing

Professionally
4f. Acting in Service of Students
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https://danielsongroup.org/component-4a-rubric/
https://danielsongroup.org/component-4b-rubric/
https://danielsongroup.org/component-4c-rubric/
https://danielsongroup.org/component-4d-rubric/
https://danielsongroup.org/component-4d-rubric/
https://danielsongroup.org/component-4e-rubric/
https://danielsongroup.org/component-4e-rubric/
https://danielsongroup.org/component-4f-rubric/

Form B(2) — Instructional Leader Mid-Year Check-In Form

Mid-Year Self-Reflection - Domains (Instructional Leader)

Domain

Developing

Meeting

Excelling

PSEL-S2-a) Act ethically and professionally
in personal conduct, relationships with
others, decision-making, stewardship of
the school’s resources, and all aspects of
school leadership.

PSEL-S2-e) Lead with interpersonal and
communication skills, social-emotional
insight, and understanding of all students’
and staff members’ backgrounds and
cultures.

PSEL-S3-g) Act with cultural competence
and responsiveness in all aspects of
leadership.

PSEL-S7-e) Develop and support open,
productive, caring, and trusting working
relationships among leaders, faculty, and
staff to promote professional capacity and
the improvement of practice.

Professional Capacity of School
Personnel

PSEL-S6-c) Develop teachers’ and staff
members’ professional knowledge, skills,
and practice through differentiated
opportunities for learning and growth,
guided by understanding of professional
and adult learning and development.
PSEL-S6-d) Foster continuous
improvement of individual and collective
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Form B(2) — Instructional Leader Mid-Year Check-In Form

Mid-Year Self-Reflection - Domains (Instructional Leader)

Domain

Developing

Meeting

Excelling

instructional capacity to achieve
outcomes envisioned for each student.
PSEL-S6-e) Deliver actionable feedback
about instruction and other professional
practice through valid, research-anchored
systems of supervision and evaluation to
support the development of teachers’ and
staff members’ knowledge, skills, and
practice.

PSEL-S6-f) Empower and motivate
teachers and staff to the highest levels of
professional practice and to continuous
learning and improvement.

PSEL-S7-g) Provide opportunities for
collaborative examination of practice,
collegial feedback, and collective learning.
PSEL-S10-d) Engage others in an ongoing
process of evidence-based inquiry,
learning, strategic goal setting, planning,
implementation, and evaluation for
continuous school and classroom
improvement.

PSEL-S10-j) Develop and promote
leadership among teachers and staff for
inquiry, experimentation and innovation,
and initiating and implementing
improvement.
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Form B(2) — Instructional Leader Mid-Year Check-In Form

Mid-Year Conference (Evaluator)

Conference Date

Date / Time Box on Form

Evaluator Feedback on Professional
Learning Goal(s)

Text Box
Evaluator to Enter Text

To what extent does the evaluator
agree with educator’s
self-assessment on domains?

Text Box
Evaluator to Enter Text

Change in Tier Support, if needed

Tier 1 ~
For electronic form: use checkboxes for Tier 1, Tier 2, Tier 3

Supports for Tier 3 or Collaborative
Action Plan

File Upload
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Form C(2) - Instructional Leader End of the Year Reflection and Feedback Form

Madison Instructional Leader (Program Coordinators and Coaches)

Evaluation and Professional Learning Plan

System to Populate: Name, Location, Position, Grade Level

Form C(2) - Instructional Leader End-of-Year Reflection & Feedback Process

Goal

Import from Goal Setting Form

Optional Goal 2

Import from Goal Setting Form

Optional Goal 3

Import from Goal Setting Form

If Group Goal, list group members

Import from Goal Setting Form

Qualitative Evidence

Import from Goal Setting Form

Quantitative Evidence

Import from Goal Setting Form

Learning Plan from Initial Goal Setting

Import from Goal Setting Form

Progress from Mid-Year

Import from Mid-Year Form: What has been your progress to-date on your professional learning
plan and your goal(s)?

End-of-Year Self-Reflection - Goals (Instructional Leader)

What impact did your new learning
have on your practice/goal(s), and
how do you know?

Text Box
Educator to Enter Text
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Form C(2) - Instructional Leader End of the Year Reflection and Feedback Form

What challenges did you encounter
and what are your next steps with
your professional learning?

Educator to Enter Text

What impact did your new learning
have on student growth and/or
achievement?

Educator to Enter Text

How do you know?
Qualitative Evidence

Text Box
Educator to Enter Text

How do you know?
Quantitative Evidence

Text Box
Educator to Enter Text

End of Year Self-Reflection - Domains (Instructional Leader)

Domain

Developing

Meeting

Excelling

Planning & Preparing

la. Applying Knowledge of Content &
Pedagogy

1b. Knowing & Valuing Students

1c. Setting Instructional Qutcomes

1d. Using Resources Effectively

le. Planning Coherent Instruction

1f. Designing and Analyzing Assessments

You are primarily in 2 in the
Danielson Rubric.

Program Coordinators/
Instructional Leaders would
click on the box of where
they self-rate in each
domain.

You are primarily in 3 in the
Danielson Rubric.

You are primarily in 3-4 in
the Danielson Rubric.

Curriculum, Instruction & Assessment
PSEL-S3-f) Promote the preparation of
students to live productively in and
contribute to the diverse cultural contexts
of a global society.

PSEL-S4-a) Implement coherent systems
of curriculum, instruction, and assessment
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https://danielsongroup.org/1a-rubric/
https://danielsongroup.org/1a-rubric/
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https://danielsongroup.org/component-1d-rubric/
https://danielsongroup.org/component-1e-rubric/
https://danielsongroup.org/component-1f-rubric/

Form C(2) - Instructional Leader End of the Year Reflection and Feedback Form

End of Year Self-Reflection - Domains (Instructional Leader)

Domain Developing Meeting Excelling

that promote the mission, vision, and core
values of the school, embody high
expectations for student learning, align
with academic standards, and are
culturally responsive.

PSEL-S4-b) Align and focus systems of
curriculum, instruction, and assessment
within and across grade levels to promote
student academic success, love of
learning, the identities and habits of
learners, and healthy sense of self.
PSEL-S4-c) Promote instructional practice
that is consistent with knowledge of child
learning and development, effective
pedagogy, and the needs of each student.
PSEL-S4-d) Ensure instructional practice
that is intellectually challenging, authentic
to student experiences, recognizes
student strengths, and is differentiated
and personalized.

PSEL-S4-g) Use assessment data
appropriately and within technical
limitations to monitor student progress
and improve instruction.

Principled Teaching You are primarily in 2 in the | You are primarily in 3inthe | You are primarily in 3-4 in
4a. Engaging in Reflective Practice Danielson Rubric. Danielson Rubric. the Danielson Rubric.
4b. Documenting Student Progress
4c. Engaging Families and Communities
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https://danielsongroup.org/component-4a-rubric/
https://danielsongroup.org/component-4b-rubric/
https://danielsongroup.org/component-4c-rubric/

Form C(2) - Instructional Leader End of the Year Reflection and Feedback Form

End of Year Self-Reflection - Domains (Instructional Leader)

Domain Developing Meeting Excelling

4d. Contributing to School Community
and Culture

4e. Growing and Developing
Professionally

4f. Acting in Service of Students
PSEL-S2-a) Act ethically and professionally
in personal conduct, relationships with
others, decision-making, stewardship of
the school’s resources, and all aspects of
school leadership.

PSEL-S2-e) Lead with interpersonal and
communication skills, social-emotional
insight, and understanding of all students’
and staff members’ backgrounds and
cultures.

PSEL-S3-g) Act with cultural competence
and responsiveness in all aspects of
leadership.

PSEL-S7-e) Develop and support open,
productive, caring, and trusting working
relationships among leaders, faculty, and
staff to promote professional capacity and
the improvement of practice.
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https://danielsongroup.org/component-4d-rubric/
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Form C(2) - Instructional Leader End of the Year Reflection and Feedback Form

End of Year Self-Reflection - Domains (Instructional Leader)

Domain Developing Meeting Excelling

Professional Capacity of School
Personnel

PSEL-S6-c) Develop teachers’ and staff
members’ professional knowledge, skills,
and practice through differentiated
opportunities for learning and growth,
guided by understanding of professional
and adult learning and development.
PSEL-S6-d) Foster continuous
improvement of individual and collective
instructional capacity to achieve
outcomes envisioned for each student.
PSEL-S6-e) Deliver actionable feedback
about instruction and other professional
practice through valid, research-anchored
systems of supervision and evaluation to
support the development of teachers’ and
staff members’ knowledge, skills, and
practice.

PSEL-S6-f) Empower and motivate
teachers and staff to the highest levels of
professional practice and to continuous
learning and improvement.

PSEL-S7-g) Provide opportunities for
collaborative examination of practice,
collegial feedback, and collective learning.
PSEL-S10-d) Engage others in an ongoing
process of evidence-based inquiry,
learning, strategic goal setting, planning,
implementation, and evaluation for
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Form C(2) - Instructional Leader End of the Year Reflection and Feedback Form

End of Year Self-Reflection - Domains (Instructional Leader)

Domain

Developing

Meeting

Excelling

continuous school and classroom
improvement.

PSEL-S10-j) Develop and promote
leadership among teachers and staff for
inquiry, experimentation and innovation,
and initiating and implementing
improvement.

End-of-Year Conference (Evaluator)

Conference Date

Date / Time Box on Form

Summative Feedback to Educator
Progress on professional learning and
progress toward goal(s).

Text Box
Evaluator to Enter Text

Summative Feedback to Educator
Impact of new learning on student
growth and achievement

Text Box
Evaluator to Enter Text

For multi-year goals only:
e What adjustments are needed to
the goal(s)?
e Why?
e How might adjustments impact
the timing of the goal(s)?

Text Box
Evaluator to Enter Text

Madison Educator & Leadership Evaluation Plan DRAFT for Consideration March 2026
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Form C(2) - Instructional Leader End of the Year Reflection and Feedback Form

Educator will continue multi-year goal. ~
For electronic form: use checkboxes for Responses

To what extent does the evaluator agree
with educator’s self-assessment on
domains?

Text Box
Evaluator to Enter Text

Successful Completion of Evaluative
Cycle

Yes ~
For electronic form: use checkboxes for Yes, No

Supports Required / Suggested

(All tiered supports required above and
beyond Tier 1, included in feedback
above).

Not Applicable ~

For electronic form: use checkboxes for Not Applicable, Tier 2, Tier 3

Supports for Tier 3 or Collaborative
Action Plan

File Upload

Evaluator Signature Electronic Signature Date

System to select date

Employee Signature Electronic Signature Date

System to select date

Madison Educator & Leadership Evaluation Plan DRAFT for Consideration March 2026
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Form D(2) - Instructional Leader Study Model Form

Madison Instructional Leader (Program Coordinators and Coaches)

Evaluation and Professional Learning Plan

System to Populate: Name, Location, Position, Grade Level

Form D(2) - Instructional Leader Study Model Form

Pre-Study (Instructional Leader)

Goal

Import from Goal Setting Form

Optional Goal 2

Import from Goal Setting Form

Optional Goal 3

Import from Goal Setting Form

What is your learning plan to support
achieving your goal(s)?

Import from Goal Setting Form

Type of Study Unit Study -
On electronic form, use check box for types of study (unit, case, leadership)
Key Planning Documents for Study File Upload
Model
(Upload Unit /IEP (redacted) / School
Development Plan)
Pre-Conference Notes Text Box

Educator to Enter Text

Madison Educator & Leadership Evaluation Plan DRAFT for Consideration March 2026
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Form D(2) - Instructional Leader Study Model Form

Pre-Study Meeting (Instructional Leader/Evaluator)

Lesson Plan/ Meeting Plan File Upload

Text Box
Educator / Evaluator to Enter Text, if needed

Post-Study Reflection (Instructional Leader)

What worked and what didn’t work Text Box
and how do you know? Educator Enter Text
(Refer to feedback from observations)

Post-Study Conference (Evaluator)

General Summary Conference Text Box
(Review of Student Work/ Review of Evaluator to enter Notes
Meeting Outcomes)

Questioning Strands

Evaluator Study Determination (Evaluator)

Successful Completion of Study Model ~
For electronic form: use checkboxes for Successful Completion of Study Model, Report Study Process,
Spring Formal Observation
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https://drive.google.com/file/d/1LN7BSSGA5Lxb-1dSXp2ek7rO0fRvToqI/view?usp=sharing

Form E(2) - Instructional Leader Observation Form

Madison Instructional Leader (Program Coordinators and Coaches)

Evaluation and Professional Learning Plan

System to Populate: Name, Location, Position, Grade Level

Form E(2) - Instructional Leader Observation Form

Pre-Observation (Instructional Leader)
If desired as part of evaluation plan

Goal

Import from Goal Setting Form

Optional Goal 2

Import from Goal Setting Form

Optional Goal 3

Import from Goal Setting Form

What is your learning plan to
support achieving your goal(s)?

Import from Goal Setting Form

Pre-Observation Notes (added
context for the observation)

Text Box
Educator to Enter Text, if needed

Madison Educator & Leadership Evaluation Plan DRAFT for Consideration March 2026
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Form E(2) - Instructional Leader Observation Form

Observation Evidence (Evaluator)
Claim, Evidence, Impact, Question (CEUJ or Q)

Date / Time System to have date / time stamp
Claim Text Box
Evidence Text Box
Impact on Student Learning Text Box
Judgment or Question Text Box
Claim Text Box
Evidence (bullets) Text Box
Impact on Student Learning Text Box
Judgment or Question Text Box
Additional Comments, if desired Text Box
Conference Needed Yes -

Madison Educator & Leadership Evaluation Plan DRAFT for Consideration March 2026
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Form E(2) - Instructional Leader Observation Form

Post-Observation Conference Feedback (Evaluator)
If desired / required as part of the evaluation plan

General Summary Conference Text Box
Questioning Strands Evaluator to enter Notes

Post-Observation Conference Reflection (Instructional Leader)
If desired / required as part of the evaluation plan

How will our collaborative Text Box

reflection help you move forward | Educator to enter Notes
and apply your learning in your
next steps?
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https://drive.google.com/file/d/1LN7BSSGA5Lxb-1dSXp2ek7rO0fRvToqI/view?usp=sharing

Form A(3) - Administrator Beginning of the Year Goal(s) and Planning

Madison Administrator
Evaluation and Professional Learning Plan

System to Populate: Name, Location, Position, Grade Level

Form A(3) - Administrator Beginning of the Year Goal(s) and Planning

Self Reflection (Administrator)

Use the questions to self-reflect and
guide your thinking (cite evidence and a
rationale for your goal).

Self-Reflection Questions

Text Box
Administrator to Enter Text

Goal, Rationale, Alignment and Professional Learning Plan (Administrator)

Professional Practice Goal(s): Based on
your analysis above, what is/are your
goal(s)?

PSEL Rubric

PSEL-Maryland Rubric

Domain Elements
Mission, Vision and Core Values -

Optional Goal 2

Mission, Vision and Core Values -~

Optional Goal 3

Mission, Vision and Core Values -

Goal Type

Individual ~
For electronic form: use checkboxes next to Individual or Group
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https://drive.google.com/file/d/1Dg32Ex7GmhmQ90ERZIDKeFZdSBh7_eXY/view?usp=drive_link
https://drive.google.com/file/d/1uELdZMoldfsrQA0tkzVMNVCq9HNxbzkD/view

Form A(3) - Administrator Beginning of the Year Goal(s) and Planning

If Group Goal, list group members

Projected Goal Duration

1Year ~
For electronic form: use checkboxes next to 1 Year, 2 Year, 3 Year

For multi-year goal(s), what might be the
potential focus of years 2 and 3 (to be
revisited and revised annually and as
needed throughout the learning
process)?

Text Box
Administrator to Enter Text

What evidence of educator learning, student learning, growth and achievement will you use to reflect, monitor and adjust your

goal?

Note: Evidence must include academic content and capacity growth.

Qualitative
Observable
Evidence Types

Text Box
Administrator to Enter Text

Quantitative
Measurable
Evidence Types

Text Box
Administrator to Enter Text

What is your learning plan to support
achieving your goal(s)?
Professional Learning & Action Questions

Text Box
Administrator to Enter Text

In what ways might this goal(s)
contribute to the school and/or district’s
vision, mission and strategic goals?

PSEL Standards Map

Danielson Teacher Rubric Map

Text Box
Administrator to Enter Text
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Form A(3) - Administrator Beginning of the Year Goal(s) and Planning

(Please reference your school/district
plans)

Goal Setting Conference (Evaluator)

Evaluator Comments

Text Box
Evaluator to Enter Text

Supports Required / Suggested
Tiered Support or Corrective Support

Plan

Tier1 ~
For electronic form: use checkboxes for Tier 1, Tier 2, Tier 3
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Form B(3) - Administrator Mid-Year Check-In Form

Madison Administrator
Evaluation and Professional Learning Plan

System to Populate: Name, Location, Position, Grade Level

Form B(3) - Administrator Mid-Year Check-In: Reflection, Adjustment(s) & Next Steps

Goal

Import from Goal Setting Form

Optional Goal 2

Import from Goal Setting Form

Optional Goal 3

Import from Goal Setting Form

Qualitative Evidence

Import from Goal Setting Form

Quantitative Evidence

Import from Goal Setting Form

What is your learning plan to support
achieving your goal(s)?

Import from Goal Setting Form

Mid-Year Self-Reflection - Goals (Administrator)

What has been your progress to-date on
your professional learning plan and your
goal(s)? How do you know?

Text Box
Administrator to Enter Text

How do you know?
Qualitative Evidence

Text Box
Administrator to Enter Text

How do you know?

Text Box
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Form B(3) - Administrator Mid-Year Check-In Form

Quantitative Evidence Administrator to Enter Text

Mid-Year Self-Reflection - Domains (Administrator)

Standard

Developing

Meeting

Excelling

Mission, Vision, and Core Values

1a. Develop an educational mission for the school to promote the
academic success and well-being of each student.

1b. In collaboration with members of the school and the community
and using relevant data, develop and promote a vision for the school
on the successful learning and development of each child and on the
instructional and organization practices that promote such success.
1c. Articulate, advocate and cultivate core values that define the
school’s culture and stress the imperative of child-centered education;
high expectations and student support; equity, inclusiveness and social
justice; openness, caring and trust and continuous improvement.

1d. Strategically develop, implement and evaluate actions to achieve
the vision for the school.

le. Review the school’s mission and vision and adjust them to
changing expectations and opportunities for the school and changing
needs and situations of students.

1f. Develop shared understanding of and commitment to mission,
vision, and core values within the school and the community.

1g. Model and pursue the school’s mission, vision and core value in all
aspects of leadership.

Administrators
would click on the
box of where they
self-rate in each
domain.

Effective educational leaders act ethically and according to
professional norms to promote each student’s academic success
and well-being

2a. Act ethically and professionally in personal conduct, relationship
with others, decision-making, stewardship of the school’s resources
and all aspects of school leadership.
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Form B(3) - Administrator Mid-Year Check-In Form

Mid-Year Self-Reflection - Domains (Administrator)

Standard Developing Meeting Excelling
2b. Act according to and promote the professional norms of integrity,
fairness, transparency, trust, collaboration, perseverance, learning and
continuous improvement.
2c. Place children at the center of education and accept responsibility
for each student’s academic success and well-being.
2d. Safeguard and promote the values of democracy, individual
freedom and responsibility, equity, social justice, community and
diversity.
2e. Lead with interpersonal and communication skills, social-emotional
insight and understanding of all students’ and staff members’
backgrounds and cultures.
2f. Provide moral direction for the school and promote ethical and
professional behavior among faculty and staff.
Equity and Cultural Responsiveness
3a. Ensure that each student is treated fairly, respectfully and with an
understanding of each student’s culture and context.
3b. Recognize, respect and employ each student’s strengths, diversity
and culture as assets for teaching and learning.
3c. Ensure that each student has equitable access to effective
teachers, learning opportunities, academic and social support and
other resources necessary for success.
3d. Develop student policies and address student misconduct in a
positive, fair and unbiased manner.
3e. Confront and alter institutional biases of student marginalization,
deficit-based schooling and low expectations associated with race,
class, culture, language, gender, sexual orientation and disability or
special status.
3f. Promote the preparation of students to live productively in and
contribute to diverse cultural contexts of a global society.
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Form B(3) - Administrator Mid-Year Check-In Form

Mid-Year Self-Reflection - Domains (Administrator)

Standard

Developing

Meeting

Excelling

3g. Act with cultural competence and responsiveness in their
interactions, decision making and practice.

3h. Address matters of equity and cultural responsiveness in all
aspects of leadership.

Effective educational leaders develop and support intellectually
rigorous and coherent systems of curriculum, instruction and
assessment to promote each student’s academic success and
well-being.

4a. Implement coherent systems of curriculum, instruction and
assessment that promote the mission, vision and core values of the
school, embody high expectations for student learning, align with
academic standards and are culturally responsive.

4b. Align and focus systems of curriculum, instruction and assessment
within and across grade levels to promote student academic success,
love of learning, the identities and habits of learners and healthy sense
of self.

4c. Promote instructional practice that is consistent with knowledge of
child learning and development, effective pedagogy and the needs of
each student.

4d. Ensure instructional practice that is intellectually challenging,
authentic to student experiences, recognizes student strengths and is
differentiated and personalized.

4e. Promote the effective use of technology in the service of teaching
and learning.

4f. Employe valid assessments that are consistent with knowledge of
child learning and development and technical standards of
measurement.

4g. Use assessment data appropriately and within technical limitations
to monitor student progress and improve instruction.
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Form B(3) - Administrator Mid-Year Check-In Form

Mid-Year Self-Reflection - Domains (Administrator)

Standard

Developing

Meeting

Excelling

Community of Care and Support for Students

5a. Build and maintain a safe, caring and healthy school environment
that meets the academic, social, emotional and physical needs of each
student.

5b. Create and sustain a school environment in which each student is
known, accepted and valued, trusted and respected, cared for and
encouraged to be an active and responsible member of the school
community.

5c. Provide coherent systems of academic and social supports,
services, extracurricular activities and accommodations to meet the
range of learning needs of each student.

5d. Promote adult-student, student-peer and school-community
relationships that value and support academic learning and positive
social and emotional development.

5e. Cultivate and reinforce student engagement in school and positive
student conduct.

5f. Infuse the school’s learning environment with the cultures and
languages of the school’s community.

Professional Capacity of School Personnel

6a. Recruit, hire, support, develop and retain effective and caring
teachers and other professional staff and form them into an
educationally effective faculty.

6b. Plan for and manage staff turnover and succession, providing
opportunities for effective induction and mentoring of new personnel.
6c. Develop teachers’ and staff members’ professional knowledge,
skills and practice through differentiated opportunities for learning
and growth, guided by understanding of professional and adult
learning and development.
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Form B(3) - Administrator Mid-Year Check-In Form

Mid-Year Self-Reflection - Domains (Administrator)

Standard

Developing

Meeting

Excelling

6d. Foster continuous improvement of individual and collective
instructional capacity to achieve outcomes envisioned for each
student.

6e. Deliver actionable feedback about instruction and other
professional practice through valid, research-anchored systems of
supervision and evaluation to support the development of teachers’
and staff members’ knowledge, skills and practice.

6f. Empower and motivate teachers and staff to the highest level of
professional practice and to continuous learning and improvement.
6g. Develop the capacity, opportunities and support for teacher
leadership and leadership from other members of the school
community.

6h. Promote the personal and professional health, well-being and
work-life balance of faculty and staff.

6i. Tend to their own learning and effectiveness through reflection,
study and improvement, maintaining a health work-life balance.

Professional Community for Teachers and Staff

7a. Develop workplace conditions for teachers and other professional
staff that promote effective professional development, practice and
student learning.

7b. Empower and entrust teachers and staff with collective
responsibility for meeting the academic, social, emotional and physical
needs of each student, pursuant to the mission, vision and core values
of the school.

7c. Establish and sustain a professional culture of engagement and
commitment to shared vision, goals and objectives pertaining to the
education of the whole child; high expectations for professional work;
ethical and equitable practice; trust and open communication;
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Form B(3) - Administrator Mid-Year Check-In Form

Mid-Year Self-Reflection - Domains (Administrator)

Standard

Developing

Meeting

Excelling

collaboration, collective efficacy and continuous individual and
organizational learning and improvement.

7d. Promote mutual accountability among teachers and other
professional staff for each student’s success and the effectiveness of
the school as a whole.

7e. Develop and support open, productive, caring, trusting working
relationships among leaders, faculty and staff to promote professional
capacity and the improvement of practice.

7f. Design and implement job-embedded and other opportunities for
professional learning collaboratively with faculty and staff.

7g. Provide opportunities for collaborative examination of practice,
collegial feedback and collective learning.

7h. Encourage faculty-initiated improvement of program and practices.

Meaningful Engagement of Families and Community

8a. Are approachable, accessible and welcoming to families and
members of the community.

8b. Create and sustain positive, collaborative and productive
relationships with families and the community for the benefit of
students.

8c. Engage in regular and open two-way communication with families
and the community about the school, students, needs, problems and
accomplishments.

8d. Maintain a presence in the community to understand its strength
and needs, develop productive relationships and engage its resources
for the school.

8e. Create means for the school community to partner with families to
support student learning in and out of school.
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Form B(3) - Administrator Mid-Year Check-In Form

Mid-Year Self-Reflection - Domains (Administrator)

Standard

Developing

Meeting

Excelling

8f. Understand, value and employ the community’s cultural, social,
intellectual and political resources to promote student learning and
school improvement.

8g. Develop and provide the school as a resource for families and the
community.

8h. Advocate for the school and district and for the importance of
education and student needs and priorities to families and the
community.

8i. Advocate publicly for the needs and priorities of students, families
and the community.

8j. Build and sustain productive partnerships with the public and
private sectors to promote school improvement and student learning.

Operations and Management

9a. Institute, manage and monitor operations and administrative
systems that promote the mission and vision of the school.

9b. Strategically manage staff resources, assigning and scheduling
teachers and staff to roles and responsibilities that optimize their
professional capacity to address each student’s learning needs.

9c. Seek, acquire and manage fiscal, physical and other resources to
support curriculum, instruction and assessment, student learning
community; professional capacity and community; and family and
community engagement.

9d. Are responsible, ethical and accountable stewards of the school’s
monetary and non-monetary resources, engaging in effective
budgeting and accounting practices.

9e. Protect teachers’ and other staff members’ work and learning from
disruption.

9f. Employ technology to improve the quality and efficiency of
operations and management.
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Form B(3) - Administrator Mid-Year Check-In Form

Mid-Year Self-Reflection - Domains (Administrator)

Standard

Developing

Meeting

Excelling

9g. Develop and maintain data and communication systems to deliver
actionable information for classroom and school improvement.

9h. Know, comply with and help the community understand local,
state and federal laws, rights, policies and regulations so as to promote
student success.

9i. Develop and manage relationships with feeder and connecting
schools for enrollment management and curricular and instructional
articulation.

9j. Develop and manage productive relationships with the central
office and school board.

9k. Develop and administer systems for fair and equitable
management of conflict among students, faculty, staff, leaders,
families and community.

91. Manage governance processes and internal and external politics
toward achieving the school’s mission and vision.

School Improvement

10a. Seek to make school more effective for each student, teachers
and staff, families and the community.

10b. Use methods of continuous improvement to achieve the vision,
fulfill the mission and promote the core values of the school.

10c. Prepare the school and the community for improvement,
promoting readiness, an imperative for improvement, instilling mutual
commitment and accountability and developing the knowledge, skills
and motivation to succeed in improvement.

10d. Engage others in an ongoing process for evidence-based inquiry,
learning, strategic goal setting, planning, implementation and
evaluation for continuous school and classroom improvement.
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Form B(3) - Administrator Mid-Year Check-In Form

Mid-Year Self-Reflection - Domains (Administrator)

Standard Developing

Meeting

Excelling

10e. Employee situationally-appropriate strategies for improvement,
including transformational and incremental, adaptive approaches and
attention to different phases of implementation.

10f. Assess and develop the capacity for staff to assess the value and
applicability of emerging educational trends and the findings of
research for the school and its improvement.

10g. Develop technically appropriate systems of data collection,
management, analysis and use, connecting as needed to the district
office and external partners for support in planning, implementation,
monitoring, feedback and evaluation.

10h. Adopt a systems perspective and promote coherence among
improvement efforts and all aspects of school organization, programs
and services.

10i. Manage uncertainty, risk, competing initiatives and politics of
change with courage and perseverance, providing support and
encouragement and openly communicating the need for, process for
and outcomes for improvement efforts.

10j. Develop and promote leadership among teachers and staff for
inquiry, experimentation and innovation and initiating and
implementing improvement.

Mid-Year Conference (Evaluator)

Conference Date Date / Time Box on Form

Evaluator Feedback on Professional Learning Goal(s) | Text Box
Evaluator to Enter Text

Madison Educator & Leadership Evaluation Plan DRAFT for Consideration March 2026

72




Form B(3) - Administrator Mid-Year Check-In Form

To what extent does the evaluator agree with the
Administrator's self-assessment on domains?

Text Box
Evaluator to Enter Text

Change in Tier Support, if needed

Tier 1 ~
For electronic form: use checkboxes for Tier 1, Tier 2, Tier 3

Attach a Collaborative Action Plan or Tier 3
Supports

File Upload
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Form C(3) - Administrator End-of-Year

Reflection & Feedback Form

Madison Administrator
Evaluation and Professional Learning Plan

System to Populate: Name, Location, Position, Grade Level

Form C(3) - Administrator End-of-Year Reflection & Feedback Process

Goal

Import from Goal Setting Form

Optional Goal 2

Import from Goal Setting Form

Optional Goal 3

Import from Goal Setting Form

If Group Goal, list group members

Import from Goal Setting Form

Qualitative Evidence

Import from Goal Setting Form

Quantitative Evidence

Import from Goal Setting Form

Learning Plan from Initial Goal
Setting

Import from Goal Setting Form

Progress from Mid-Year

learning plan and your goal(s)?

Import from Mid-Year Form: What has been your progress to-date on your professional

End-of-Year Self-Reflection - Goals (Administrator)

What impact did your new learning
have on your practice/goal(s), and
how do you know?

Text Box
Administrator to Enter Text

What challenges did you encounter
and what are your next steps with
your professional learning?

Administrator to Enter Text
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Form C(3) - Administrator End-of-Year Reflection & Feedback Form

What impact did your new learning Administrator to Enter Text
have on student growth and/or
achievement?

How do you know? Text Box
Qualitative Evidence Administrator to Enter Text
How do you know? Text Box
Quantitative Evidence Administrator to Enter Text

End-of-Year Self-Reflection - Domains (Administrator)

Domain Developing Meeting

Excelling

Mission, Vision, and Core Values Administrators
1a. Develop an educational mission for the school to promote the would click on the
academic success and well-being of each student. box of where they
1b. In collaboration with members of the school and the community | se/f-rate in each
and using relevant data, develop and promote a vision for the school
on the successful learning and development of each child and on the
instructional and organization practices that promote such success.
1c. Articulate, advocate and cultivate core values that define the
school’s culture and stress the imperative of child-centered
education; high expectations and student support; equity,
inclusiveness and social justice; openness, caring and trust and
continuous improvement.

1d. Strategically develop, implement and evaluate actions to achieve
the vision for the school.

le. Review the school’s mission and vision and adjust them to
changing expectations and opportunities for the school and changing
needs and situations of students.

1f. Develop shared understanding of and commitment to mission,
vision, and core values within the school and the community.

1g. Model and pursue the school’s mission, vision and core value in all
aspects of leadership.

domain.
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Form C(3) - Administrator End-of-Year Reflection & Feedback Form

End-of-Year Self-Reflection - Domains (Administrator)

Domain

Developing

Meeting

Excelling

Effective educational leaders act ethically and according to
professional norms to promote each student’s academic
success and well-being

2a. Act ethically and professionally in personal conduct, relationship
with others, decision-making, stewardship of the school’s resources
and all aspects of school leadership.

2b. Act according to and promote the professional norms of integrity,
fairness, transparency, trust, collaboration, perseverance, learning
and continuous improvement.

2c. Place children at the center of education and accept responsibility
for each student’s academic success and well-being.

2d. Safeguard and promote the values of democracy, individual
freedom and responsibility, equity, social justice, community and
diversity.

2e. Lead with interpersonal and communication skill, social-emotional
insight and understanding of all students’ and staff members’
backgrounds and cultures.

2f. Provide moral direction for the school and promote ethical and
professional behavior among faculty and staff.

Equity and Cultural Responsiveness

3a. Ensure that each student is treated fairly, respectfully and with an
understanding of each student’s culture and context.

3b. Recognize, respect and employ each student’s strengths, diversity
and culture as assets for teaching and learning.

3c. Ensure that each student has equitable access to effective
teachers, learning opportunities, academic and social support and
other resources necessary for success.

3d. Develop student policies and address student misconduct in a
positive, fair and unbiased manner.
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Form C(3) - Administrator End-of-Year Reflection & Feedback Form

End-of-Year Self-Reflection - Domains (Administrator)

Domain

Developing

Meeting

Excelling

3e. Confront and alter institutional biases of student marginalization,
deficit-based schooling and low expectations associated with race,
class, culture, language, gender, sexual orientation and disability or
special status.

3f. Promote the preparation of students to live productively in and
contribute to diverse cultural contexts of a global society.

3g. Act with cultural competence and responsiveness in their
interactions, decision making and practice.

3h. Address matters of equity and cultural responsiveness in all
aspects of leadership.

Effective educational leaders develop and support
intellectually rigorous and coherent systems of curriculum,
instruction and assessment to promote each student’s
academic success and well-being.

4a. Implement coherent systems of curriculum, instruction and
assessment that promote the mission, vision and core values of the
school, embody high expectations for student learning, align with
academic standards and are culturally responsive.

4b. Align and focus systems of curriculum, instruction and assessment
within and across grade levels to promote student academic success,
love of learning, the identities and habits of learners and healthy
sense of self.

4c. Promote instructional practice that is consistent with knowledge
of child learning and development, effective pedagogy and the needs
of each student.

4d. Ensure instructional practice that is intellectually challenging,
authentic to student experiences, recognizes student strengths and is
differentiated and personalized.
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Form C(3) - Administrator End-of-Year Reflection & Feedback Form

End-of-Year Self-Reflection - Domains (Administrator)

Domain Developing Meeting

Excelling

4e. Promote the effective use of technology in the service of teaching
and learning.

4f. Employee valid assessments that are consistent with knowledge of
child learning and development and technical standards of
measurement.

4g. Use assessment data appropriately and within technical
limitations to monitor student progress and improve instruction.

Community of Care and Support for Students

5a. Build and maintain a safe, caring and healthy school environment
that meets the academic, social, emotional and physical needs of
each student.

5b. Create and sustain a school environment in which each student is
known, accepted and valued, trusted and respected, cared for and
encouraged to be an active and responsible member of the school
community.

5c. Provide coherent systems of academic and social supports,
services, extracurricular activities and accommodations to meet the
range of learning needs of each student.

5d. Promote adult-student, student-peer and school-community
relationships that value and support academic learning and positive
social and emotional development.

5e. Cultivate and reinforce student engagement in school and positive
student conduct.

5f. Infuse the school’s learning environment with the cultures and
languages of the school’s community.

Professional Capacity of School Personnel
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Form C(3) - Administrator End-of-Year Reflection & Feedback Form

End-of-Year Self-Reflection - Domains (Administrator)

Domain Developing Meeting

Excelling

6a. Recruit, hire, support, develop and retain effective and caring
teachers and other professional staff and form them into an
educationally effective faculty.

6b. Plan for and manage staff turnover and succession, providing
opportunities for effective induction and mentoring of new
personnel.

6¢. Develop teachers’ and staff members’ professional knowledge,
skills and practice through differentiated opportunities for learning
and growth, guided by understanding of professional and adult
learning and development.

6d. Foster continuous improvement of individual and collective
instructional capacity to achieve outcomes envisioned for each
student.

6e. Deliver actionable feedback about instruction and other
professional practice through valid, research-anchored systems of
supervision and evaluation to support the development of teachers’
and staff members’ knowledge, skills and practice.

6f. Empower and motivate teachers and staff to the highest level of
professional practice and to continuous learning and improvement.
6g. Develop the capacity, opportunities and support for teacher
leadership and leadership from other members of the school
community.

6h. Promote the personal and professional health, well-being and
work-life balance of faculty and staff.

6i. Tend to their own learning and effectiveness through reflection,
study and improvement, maintaining a healthy work-life balance.

Professional Community for Teachers and Staff
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Form C(3) - Administrator End-of-Year Reflection & Feedback Form

End-of-Year Self-Reflection - Domains (Administrator)

Domain Developing Meeting

Excelling

7a. Develop workplace conditions for teachers and other professional
staff that promote effective professional development, practice and
student learning.

7b. Empower and entrust teachers and staff with collective
responsibility for meeting the academic, social, emotional and
physical needs of each student, pursuant to the mission, vision and
core values of the school.

7c. Establish and sustain a professional culture of engagement and
commitment to shared vision, goals and objectives pertaining to the
education of the whole child; high expectations for professional work;
ethical and equitable practice; trust and open communication;
collaboration, collective efficacy and continuous individual and
organizational learning and improvement.

7d. Promote mutual accountability among teachers and other
professional staff for each student’s success and the effectiveness of
the school as a whole.

7e. Develop and support open, productive, caring, trusting working
relationships among leaders, faculty and staff to promote professional
capacity and the improvement of practice.

7f. Design and implement job-embedded and other opportunities for
professional learning collaboratively with faculty and staff.

7g. Provide opportunities for collaborative examination of practice,
collegial feedback and collective learning.

7h. Encourage faculty-initiated improvement of program and
practices.

Meaningful Engagement of Families and Community
8a. Are approachable, accessible and welcoming to families and
members of the community.
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Form C(3) - Administrator End-of-Year Reflection & Feedback Form

End-of-Year Self-Reflection - Domains (Administrator)

Domain

Developing

Meeting

Excelling

8b. Create and sustain positive, collaborative and productive
relationships with families and the community for the benefit of
students.

8c. Engage in regular and open two-way communication with families
and the community about the school, students, needs, problems and
accomplishments.

8d. Maintain a presence in the community to understand its strength
and needs, develop productive relationships and engage its resources
for the school.

8e. Create means for the school community to partner with families
to support student learning in and out of school.

8f. Understand, value and employ the community’s cultural, social,
intellectual and political resources to promote student learning and
school improvement.

8g. Develop and provide the school as a resource for families and the
community.

8h. Advocate for the school and district and for the importance of
education and student needs and priorities to families and the
community.

8i. Advocate publicly for the needs and priorities of students, families
and the community.

8j. Build and sustain productive partnerships with the public and

private sectors to promote school improvement and student learning.

Operations and Management

9a. Institute, manage and monitor operations and administrative

systems that promote the mission and vision of the school.

9b. Strategically manage staff resources, assigning and scheduling
teachers and staff to roles and responsibilities that optimize their
professional capacity to address each student’s learning needs.
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Form C(3) - Administrator End-of-Year Reflection & Feedback Form

End-of-Year Self-Reflection - Domains (Administrator)

Domain

Developing

Meeting

Excelling

9c. Seek, acquire and manage fiscal, physical and other resources to
support curriculum, instruction and assessment, student learning
community; professional capacity and community; and family and
community engagement.

9d. Are responsible, ethical and accountable stewards of the school’s
monetary and non-monetary resources, engaging in effective
budgeting and accounting practices.

9e. Protect teachers’ and other staff members’ work and learning
from disruption.

9f. Employ technology to improve the quality and efficiency of
operations and management.

9g. Develop and maintain data and communication systems to deliver
actionable information for classroom and school improvement.

9h. Know, comply with and help the community understand local,
state and federal laws, rights, policies and regulations so as to
promote student success.

9i. Develop and manage relationships with feeder and connecting
schools for enrollment management and curricular and instructional
articulation.

9j. Develop and manage productive relationships with the central
office and school board.

9k. Develop and administer systems for fair and equitable
management of conflict among students, faculty, staff, leaders,
families and community.

9l. Manage governance processes and internal and external politics
toward achieving the school’s mission and vision.

School Improvement
10a. Seek to make school more effective for each student, teachers
and staff, families and the community.
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Form C(3) - Administrator End-of-Year Reflection & Feedback Form

End-of-Year Self-Reflection - Domains (Administrator)

Domain

Developing

Meeting

Excelling

10b. Use methods of continuous improvement to achieve the vision,
fulfill the mission and promote the core values of the school.

10c. Prepare the school and the community for improvement,
promoting readiness, an imperative for improvement, instilling
mutual commitment and accountability and developing the
knowledge, skills and motivation to succeed in improvement.

10d. Engage others in an ongoing process for evidence-based inquiry,
learning, strategic goal setting, planning, implementation and
evaluation for continuous school and classroom improvement.

10e. Employee situationally-appropriate strategies for improvement,
including transformational and incremental, adaptive approaches and
attention to different phases of implementation.

10f. Assess and develop the capacity for staff to assess the value and
applicability of emerging educational trends and the findings of
research for the school and its improvement.

10g. Develop technically appropriate systems of data collection,
management, analysis and use, connecting as needed to the district
office and external partners for support in planning, implementation,
monitoring, feedback and evaluation.

10h. Adopt a systems perspective and promote coherence among
improvement efforts and all aspects of school organization, programs
and services.

10i. Manage uncertainty, risk, competing initiatives and politics of
change with courage and perseverance, providing support and
encouragement and openly communicating the need for, process for
and outcomes for improvement efforts.

10j. Develop and promote leadership among teachers and staff for
inquiry, experimentation and innovation and initiating and
implementing improvement.
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Form C(3) - Administrator End-of-Year Reflection & Feedback Form

End of Year Conference (Evaluator)

Conference Date

Date / Time Box on Form

Summative Feedback to Administrator
Progress on professional learning and progress toward goal(s).

Text Box
Evaluator to Enter Text

Summative Feedback to Administrator
Impact of new learning on student growth and achievement

Text Box
Evaluator to Enter Text

For multi-year goals only:

e What adjustments are needed to the goal(s)?

e Why?

e How might adjustments impact the timing of the goal(s)?

Text Box
Evaluator to Enter Text

To what extent does the evaluator agree with the Administrator's
self-assessment on domains?

Text Box
Evaluator to Enter Text

Successful Completion of Evaluative Cycle

Yes ~

For electronic form: use checkboxes for Yes, No

Supports Required / Suggested
(All tiered supports required above and beyond Tier 1, included

Not Applicable ~

For electronic form: use checkboxes for Not Applicable, Tier 2,

in feedback above). Tier 3
Attach a Collaborative Action Plan or Tier 3 Supports File Upload

Evaluator Signature Electronic Signature Date System to select date
Employee Signature Electronic Signature Date System to select date
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Form D(3) - Administrator End-of-Year Reflection & Feedback Form

Madison Administrator
Evaluation and Professional Learning Plan

System to Populate: Name, Location, Position, Grade Level

Form D(3) - Administrator Study Model Form

Pre-Study (Administrator)

Goal

Import from Goal Setting Form

Optional Goal 2

Import from Goal Setting Form

Optional Goal 3

Import from Goal Setting Form

What is your learning plan to
support achieving your goal(s)?

Import from Goal Setting Form

Type of Study

Unit Study ~
On electronic form, use check box for types of study (unit, case, leadership)

Core Planning Documents
(School Development Plan)

File Upload

Pre-Conference Notes

Text Box
Administrator to Enter Text
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Form D(3) - Administrator End-of-Year Reflection & Feedback Form

Pre-Study Meeting (Administrator/Evaluator)

Meeting Plan File Upload

Text Box
Administrator / Evaluator to Enter Text, if needed

Post-Study Reflection (Administrator)

What worked and what didn’t work Text Box
and how do you know? Educational Leader Enter Text, if needed
(Refer to feedback from observations)

Post-Study Conference (Evaluator)

General Summary Conference Text Box
Questioning Strands Evaluator to enter Notes

Post-Observation Conference Reflection (Administrator)

General Summary Conference Text Box
(Review of Meeting Outcomes) Administrator to enter Notes

Evaluator Study Determination (Evaluator)

Successful Completion of Study Model -~

For electronic form: use checkboxes for Successful Completion of Study Model, Report Study Process,
Spring Formal Observation

86
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https://drive.google.com/file/d/1LN7BSSGA5Lxb-1dSXp2ek7rO0fRvToqI/view?usp=sharing

Form D(3) - Administrator End-of-Year Reflection & Feedback Form

Madison Administrator
Evaluation and Professional Learning Plan

System to Populate: Name, Location, Position, Grade Level

Form E(3) - Administrator Observation Form

Pre-Observation (Administrator)
If desired as part of evaluation plan

Goal

Import from Goal Setting Form

Optional Goal 2

Import from Goal Setting Form

Optional Goal 3

Import from Goal Setting Form

What is your learning plan to
support achieving your goal(s)?

Import from Goal Setting Form

Pre-Observation Notes (added
context for the observation)

Text Box
Administrator to Enter Text, if needed
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Form D(3) - Administrator End-of-Year Reflection & Feedback Form

Observation Evidence (Evaluator)
Claim, Evidence, Impact, Question (CEIQ)

Date / Time System to have date / time stamp
Claim Text Box
Evidence Text Box
Impact Text Box
Judgment or Question Text Box
Claim Text Box
Evidence Text Box
Impact Text Box
Judgment or Question Text Box
Additional Comments, if desired Text Box
Conference Needed Yes -~
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Form D(3) - Administrator End-of-Year Reflection & Feedback Form

Post-Observation Conference Feedback (Evaluator)

If desired / required as part of the evaluation plan

General Summary Conference
Questioning Strands

Text Box
Evaluator to enter Notes

Post-Observation Conference Reflection (Administrator)

If desired / required as part of the evaluation plan

How will our collaborative reflection
help you move forward and apply
your learning in your next steps?

Text Box
Administrator to enter Notes
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Appendix Resources

Appendix A - Examples of Evidence Types

Appendix B - Madison Public Schools Profile of a Graduate Capacities & Rubrics
Appendix C - Examples of Pathways for Professional Learning

Appendix D - Strategic Zone Map for PSEL Standards

Appendix E - Strategic Zone Map for Danielson Standards

Appendix F - Request for Appeals Process

Appendix G - Lesson Plan Template

Appendix H - Self-Reflection Sample Questions

Appendix | - Professional Learning and Action Questions

Appendix J - Self-Reflection Sample Questions for Unit/Case Study

Appendix K - Madison Public Schools Tier 3/ Corrective Action Plan

Appendix L - Professional Standards for Educational Leaders

Appendix M - Maryland Professional Standards For Educational Leaders Rubric

Appendix N - 2022 Danielson Rubric
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Appendix A - Examples of Evidence Types

Examples of Evidence Types
***This is NOT an all-encompassing list***

Indi hat Provide Qualitative D
Anecdotal notes on progress toward capacities

Teacher observations

Notes/transcription of interview with focus group of students
Outline of points made during student to student debate
Portfolios of student work

Notes of small group and whole-class discussion

Student notes

Journal entry

Student self-assessment, reflection, checklists

Student survey (comments)

Script of questions asked by students and teacher

Conferring records

Video, photos, audio, or other electronic evidence

Indicators that Provide Quantitative Data
Anything graded against a rubric

District-adopted benchmark assessments

Mid-term and final exam

Percentage of students below, near, meeting, and exceeding grade level expectations
Unit test and quiz

Culminating project

Data from in-class assessments

Exit slip aligned with lesson/unit objective

Journal entry

HW completion data

Writing prompts, compositions, paper, essay

Lab report

Measures of student engagement (rubric, self-assessment, etc.)
Student surveys

Performance-based assessment (PBA’s)

Research project

Universal Assessment

Transfer Tasks
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Appendix B - Madison Public Schools Profile of a Graduate Capacities & Rubrics

Profile of a Graduate

Student Growth and Development Matrix

Critical Thinking Creative Thinking Collaboration/ Self-Direction Global Thinking
Communication
Inquiry Idea Generation Collective Intelligence Self-Awareness Citizenship

Posing, pursuing, and
refining significant
questions to deepen

Studying a problem. need
or model (mentor text,

political piece, documents.

Working respectfully and
responsibly with others,
exchanging and evaluating
ideas to achieve a common

Examining current
performance critically to
identify steps/strategies to
persist.

Identify, analyze and
contribute to ecritical
issues in society in an
ethical and responsible

understanding about a art work. ete.) to consider
topic or issue. limitations and imagine objective. MAnNer.
new
solutions/transformations.
Alternate

Analyvzing

Examining
mnformation/data/’evidence
from multiple sources to
identify possible
underlying assumptions,
patterns, and relationships
in order to make
inferences.

Design

Engaging in a process to
refine a product for an
intended audience and

purpose.

Product Creation

Effectively use a medium to
communicate important
information.

Decision Making

Make responsible
decisions. based on
potential outcomes.

Perspectives

Interpret or critique
complementary and
competing approaches.
experiences. and
worldviews in order to
develop an empathetic
perspective.

Madison Public Schools — Matrix Revised March 2020
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Profile of a Graduate Capacity: Critical Thinking

1 Limited

2 Emerging

3 Present (MPS Standard)

4 Complex

Inquiry

Posing, pursuing, and
refining significant
gquestions to deepen
understanding about
a topic or issue.

| was unclear about the
problem/topic and/or did not
identify significant questions for
investigation.

| clarified the problem/topic,
but posed questions that may
lack relevance or depth.

| collected information from
sources with limited
perspectives, so there wasn't a
variety of information to
synthesize, and | relied heavily
on my preconceptions.

| clarified the problem/topic
and developed meaningful,
relevant questions for
investigation.

| refined meaningful, relevant
questions for investigation.

| did this by collecting,
organizing and synthesizing new
and prior learning from a variety
of sources to determine
relevance.

| fully met the MPS standard
with at least one of the
following:

¢ Continuing my initial
investigation with new
questions, deeper
investigations through a
variety of sources

e Pursuing a broader and
deeper scope of knowledge
about a topic or issue from
my initial conception

s Expressing a nuanced
understanding of the
problem

Analyzing

Examining
information/data/
evidence from
multiple sources to
identify possible
underlying
assumptions,
patterns, and
relationships in order
to make inferences.

| looked at information/data/
evidence considering limited

perspectives/ strategies on a

superficial level.

| was not able to identify
patterns or relationships, make
inferences, draw conclusions, or
create viable solutions.

| looked at information/data/
evidence considering limited
perspectives/ strategies that
may have lacked relevance.

| made literal interpretations
and only identified the most
obvious patterns and
relationships in the information
| examined. Therefore, my
inferences, conclusions, and
solutions are not well-
supported and have limited
meaning or workability.

| examined information/data/
evidence considering multiple
sources/strategies that were
relevant to my focus, omitting
extraneous information.

| identified patterns,
relationships, and underlying
assumptions.

This allowed me to make
inferences; draw well-informed
conclusions: andfor create
workable solutions.

| fully met the MPS standard
with at least one of the
following:

o Carefully and independently
synthesizing disparate
sources/strategies

s Making insightful inferences

¢ Drawing complex, nuanced,
well-informed conclusions

s Creating novel solutions

* Forming interpretations
supported by multiple
instances/data
points/strategies.
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Profile of a Graduate Capacity: Creative Thinking

1 Limited

2 Emerging

3 Present (MPS Standard)

4 Complex

Idea Generation

Studying a problem,
need or model (mentor
text, political piece,
documents, art work,
etc.) to consider
limitations and imagine

| showed little consideration of
limitations and possible
transformations of a problem,
need, or exemplar.

| developed my solution by
considering a singular

approach.

| consistently fell back on a

| investigated an existing
problem, need, or exemplar,
but my possible solution was
not realistic or viable and/for
did not result in a meaningful
solution or product.

| developed my solution by
considering only a few
approaches.

| investigated an existing
problem, need, or exemplar, in
order to pose varied possible
solutions/
transformations/novel
products.

| developed my solutions by
synthesizing different possible
approaches.

| fully met the MPS standard
with at least one of the
following:

* Imagining a novel
approach/product based on
background knowledge and
experiences

» Pursuing divergent or
seemingly contradictory ideas

Engaging in a process to

refine a product for an

intended audience and
purpose.

meaningful refinements to my
product.

| disregarded feedback.

I made few meaningful
revisions to my product based
on feedback.

My design led to an outcome
misaligned to my
audience/purpose

| did not make continual
progress without teacher
support.

and considered my intended
audience/purpose.

During this process, | examined
the impact of my choices,
anticipated problems, and
adjusted my approach as
needed.

| made purposeful revisions by
reflecting on feedback.

new familiar solution, application, * Seeking out other resources
solutions/transformatio | or inquiry. | conceived of an approach that | | considered all ideas without to expand my thinking
ns. is still heavily relianton a limiting my own thought e Anticipating problems and
familiar solution, application or | process. posing possible solutions
ingquiry.
| considered the limitations of
potential solutions.
| did not engage in a process | engaged in a limited process | engaged in a process to plan, | | fully met the MPS standard
Design that makes important or to develop a product. develop and refine a product with at least one of the

following:

» Continually examining the
impact of each step toward
the finished product for my
intended audience/purpose

» Evaluating my own work in
progress to make appropriate
adjustments

* Demonstrating initiative to
seek feedback and make
changes
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Profile of a Graduate Capacity: Collaboration / Communication

1 Limited

2 Emerging

3 Present (MPS Standard)

4 Complex

Collective
Intelligence

Working
respectfully and
responsibly with

others, exchanging
and evaluating
ideas to achieve a

common objective.

| did not attempt to address
the objective at hand, or did
not contribute to the
functionality of the group as a
whole.

| disregarded or disrespected
the contributions of the other
members.

| worked with others to achieve a
common objective or goal by:

e listening to other members’
ideas, but sometimes | let my
own opinions/biases devalue
the contributions of others.

& attempting to share
responsibilities, but they
were not equitably or
purposefully divided.

o partially fulfilling my
responsibilities to my
group.

* exchanging ideas with my
partner/group/ team but not
evaluating the ideas critically.

| worked responsibly with
others to achieve a commaon
objective or goal by:

» respectfully
communicating and
exchanging individual
ideas.

» equitably and purposefully
dividing
roles/responsibilities to
encourage collaboration
from each individual.

» listening carefully to and
evaluating other members’
contributions.

» constructively building
upon the thinking of others
and questioning group
assumptions to achieve the
objective or goal.

| fully met the MPS standard with
at least one of the following:

» Listening carefully to and
valuing other members’
contributions and
synthesizing them with
personal knowledge and
insightful ideas

* Showing leadership by
employing the expertise of
members when equitably
dividing the roles/
responsibilities

* Drawing out my peers’ ideas
and participation through
constructive questioning of
group assumptions

* Advocating for my or
underrepresented perspectives
or views when necessary

Product Creation

Effectively use a
medium to
communicate
important
information.

| created a product that:

» shows little consideration
for context or purpose.

* is incomplete or confusing.

» required teacher support to
synthesize information.

| created a product that:

» uses a medium that may not
match the intended purpose
for a given audience.

* communicates ideas with a
vague sense of purpose.

» conveys statements that may
be unrelated to the
importance of the topic.

* required some teacher
support to synthesize
information.

| created an original product for
an audience, using a particular
medium, maximizing its
features, to make powerful
statements by:

* communicating important
ideas for a given purpose.

» making connections between
sources, self, and world.

» purposefully synthesizing
information, models,
strategies, mentor texts, and
peer or teacher feedback.

| fully met the MPS standard with
at least one of the following:

* | created a novel product or
used my product in an
inventive manner to match
my purpose and audience

o | skillfully used a particular
medium, maximizing its
features, to expertly convey
ideas

* | made insightful
connections between
sources, self and world




Profile of a Graduate Capacity: Self-Direction

1 Limited

2 Emerging

3 Present (MPS Standard)

4 Complex

Self-Awareness

Examining current
performance
critically to
identify
steps/strategies to
persist.

Decision Making

Make responsible
decisions, based
on potential
outcomes.

| reflected superficially or
inaccurately on my progress,
and struggled to determine
next steps, or stopped trying
to move towards my goal.

I struggled to identify
problem(s), disregarded,
and/or did not consider
[feelings, values/biases,
contributions, successes,
strengths and/or areas for
growth]. As a result, | did not
move towards my goal.

| reflected on my progress
towards my goal, considering
some rubrics, models and
feedback, resulting in next steps
that did not fully match my
needs.

I did not fully identify my
[feelings, values/biases,
contributions, successes,
strengths and/or areas for
growth], which resulted in a plan
that was limited in its
effectiveness to reach my goal.

| demonstrated resilience and a
growth mindset by examining and
reflecting upon rubrics, models, and
feedback.

| clearly identified my (feelings,
values/biases, contributions,
successes, strengths, and/or areas
for growth), to develop a flexible
plan to overcome challenges or
madify behavior in pursuit of a
specific and observable goal.

| fully met the MPS standard
with at least one of the
following:

e Reflecting with intention
upon rubrics, models, and
feedback, as well as my own
insight, resulting in a plan
that was flexible and closely
matched what | needed to
achieve my goal

e Taking risks as | continued
toward my goal, making
several attempts to
overcome challenges/
obstacles

| did not manage my time
well OR make a plan which
considered time constraints,
resources, and information
available, resulting in an
undesirable outcome.

| did not make responsible
and ethical decisions.

| made a plan to break my
task/goal into bite-sized steps,
but did not follow through, OR
my plan did not adequately
consider time constraints,
resources, and information
available.

My decisions only met some of
my needs and/or did not consider
the impact on others.

| broke my task/goal into sequential,
bite-sized steps based on the time
constraints, resources, and
information available to manage my
social/emotional and academic
needs.

| proposed and carried out ethical,
empathetic, responsible decisions
by carefully evaluating the
[context, data/evidence, resources,
support, time constraints, safety,
task parameters, etc.]

My decisions were based on respect
and safety for myself and others
with consideration of possible
consequences.

| fully met the MPS standard
with at least one of the
following:

e Building in time to reflect
and being considerate to
other people’s schedules

e Identifying and evaluating
what was and was not
working to determine
alternate
approaches/decisions as
needed

¢ Considering unintended
consequences

¢ Independently seeking out
resources or support for
myself and/or others
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Profile of a Graduate Capacity: Global Thinking

1 Limited

2 Emerging

3 Present (MPS Standard)

4 Complex

Citizenship

Identify, analyze and

contribute to critical
issues in society in an
ethical and responsible

I showed an understanding of
an issue only when it was
pointed out to me. | did not
develop ideas for how to solve
it with information from all the
stakeholders within my
communities.

With my teacher’s support, |
identified an issue in society. |
began to develop a solution for
that issue, but demonstrated a
superficial understanding of the
concerns of various
stakeholders within my
communities.

| identified an issue and then
developed a response that
incorporates understandings
from a diversity of
perspectives, backgrounds, and
cultures. My response
acknowledged the impact of
decisions on present and future

| fully met the MPS standard
with at least one of the
following:

+ Independently identifying
(an) underlying
systemic/cultural cause(s) of
an issue

Perspectives

Interpret or critique
complementary and
competing approaches,
experiences, and
worldviews in order to
develop an empathetic
perspective,

recognize possible biases. My
position disregarded differing
perspectives.

drawn from biased sources,
resulting in a narrow position.

prior knowledge, to form my
position.

| examined the merits and
limitations of others’ positions.

In developing my own position,
| demonstrated empathy
towards the underlying values,
beliefs, and interests of various
stakeholders.

manner. generations and sought shared | ® Synthesizing seemingly
gains within my contrasting perspectives
[self/family/school/ » Developing a plan to
town/state/nation/planetary] transform a community in my
communities. life
| examined an issue from only | examined an issue from | explored an issue by drawing | | fully met the MPS standard
Alternate one perspective and did not limited perspectives, possibly from a diversity of sources, and | with at least one of the

following:

* Seeking out and
independently gathering
resources with attention
toward underrepresented
views

# Challenging the premise of
differing viewpoints or
possibilities using
dispassionate, objective
reasoning and facts

& |ncorporating others’
perspectives in the pursuit of
just outcomes
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Appendix C - Examples of Pathways for Professional Learning
Adapted from the 24 Connecticut Leader Evaluation and Support Plan 2024

High quality professional learning enhances both leader practice and outcomes for each and every educator and student.
High quality professional learning integrates research on effective adult learning and uses interactive, flexible designs to
achieve intended outcomes.

case study: A team that engages in a case study using information in a student’s cumulative folder or other documented
information with the intention of determining next steps, i.e., IEP review or attendance records.

coaching: A process based on trust in which professional colleagues work together to reflect on current practices;
expand, refine, and build new skills; share ideas; teach one another; conduct classroom research; or solve problems.

examination of student work: Individuals or groups of educators review samples of work from various students. They
identify strengths, areas for improvement, and design instructional plans as a result of the examination.

job-embedded: Any activity that is tied in with authentic classroom practice.

May include, but is not limited to:

¢ Examining student data

e Mentoring

¢ Book study (see below)

¢ Co-planning

¢ Investigating print and online resources
e Self-reflection

* Visitations/observations within a school

lesson study: Groups of teachers planning a lesson, observing one present the lesson, and then reflecting on it
afterwards.

mentoring: A relationship between a less experienced educator and a more experienced mentor, in which the mentor
provides guidance and feedback regarding practice.

peer observation: An opportunity for teachers to observe each other during classroom instruction. Teachers may want to
observe peers to see a new teaching strategy in action, learn a new model of instruction, or analyze classroom processes
and procedures.

personal professional reading: Individual, self-driven reading and processing of texts in order to improve one’s own
teaching practice.

professional literature study: Structures and collaborative processes in which individuals or groups of professionals
engage in the examination and discussion of a relevant and informative text. The purpose of this study is to promote
continuous learning, professional development, and the exchange of ideas and best practices within a specific field or
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industry. By engaging in a professional book study, individuals can deepen their understanding of key concepts, stay
current in their field, and enhance their ability to apply new knowledge to their professional practice. This collaborative
and structured approach to learning helps foster a culture of continuous improvement and professional growth within a
community of practitioners.

protocols: A learning tool that is rule-based. Often implemented to aid in new learning for groups or individuals. May
include article discussions, case studies, book reviews, and other procedures used in its workshops and other learning
designs.

school visits: Observation of practice or teaching at a different school or institution to gain new knowledge, ideas, or
activities.

student shadow: Follow a particular student during the academic day for a designated time, for a particular identified
purpose, i.e., engagement.

walkthroughs: A team of leaders who visit classrooms to find evidence for a particular problem of practice. This evidence
is reviewed, and next steps are determined as a result of this practice.

web-based learning: Use of online resources or learning activities to develop new learning or
techniques for the classroom.

workshops: Meetings where participants are involved in group discussions or learning experiences and are normally
organized around one or more theme areas. Workshops allow participants with differing values and priorities to build a
common understanding of the problems and opportunities confronting them. May take place at school or outside.
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Appendix D - Strategic Zone Map for PSEL Standards

Every child, every day, leading the way

Standard 2: Ethics and Prof Norms Standard 4: Curriculum, Instruction,
and Assessment

Standard 3: Equity and Cultural
Responsiveness Standard 10: School Improvement

Standard 5: Community
of Care and Support for
Learners

1y,

Engaging
udents

v .
Teacher Challenging
Knowledge ontent
& skill Standard 1: Vision,
o, Mission and Values
Standard 7:
Professional Standard 8: Meaningful
Community for Engagement of Families
Teachers and Staff and Communities
Standard 6: Professional Standard 9: Operations and
Capacity of School Personnel Management

MADISON PUBLIC SCHOOLS
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Appendix E - Strategic Zone Map for Danielson Standards

3\1 j Domain 2: Learning
< SwEci Environments

4c Engaging Families
and Communities

4d Contributing to
School Community

Engaging

and Culture
tudents
|
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. Teacher
Domain 1: e
Planning and bl
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Preparation

Challenging
Ct:mte"t

Every child, every day, leading the way

Domain 3: Learning
Experiences

4b Documenting
Student Progress

Domain 4:
Principled

Teaching

4a Engaging in Reflective
Practice

4e Growing and
Developing Professionally
4f Acting in Service of
Students

MADISON PUBLIC SCHOOLS
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Appendix F - Request for Appeals Process

s
n"{:m‘:’ UBLIC o
0& 2

Request for Appeals Process

Purpose: Where the evaluator and educator cannot agree on goals, the evaluation period, or implementation of the
evaluation plan as written.

Timeframe: The educator being evaluated must initiate the appeals procedure in writing within five workdays of the
scheduled meeting in which the feedback was presented. Must be submitted by the educator to the evaluator’s

supervisor, with a copy concurrently forwarded to the evaluator. Meeting is held within 10 workdays after receipt.

Aspects agreed upon by evaluator and educator

Nature of the Appeal (Specific point of disagreement correlated with the component of the performance evaluation
process)

Attempts for Resolution (including associated timeline)

Meeting Date (to be determined by PDEC Review Advisory Committee):
Written recommendation given within five days of meeting date

PDEC Review Advisory Committee Members:
Recommendations as follows (consensus from the PDEC Review Advisory Committee):

Or, if no consensus, Chairperson recommendation:
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Appendix G - Lesson Plan Template

NAME OF THE LESSON

Lesson Plan for Grade X, Social Science
Prepared by Ms. Writer

UNIT: (Cite where this lesson falls within Stage 3 learning activities-can be newly developed to meet the needs of

your students)

Text Box

OVERVIEW & PURPOSE

Text Box

STANDARDS ADDRESSED

OBJECTIVES
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MATERIALS NEEDED

ASSESSMENT (Pre-assessment data and post)

Steps to check for student understanding
1.

2.

LEARNING SEQUENCE

Describe activity that will reinforce the lesson

DIFFERENTIATION AND PERSONALIZATION

Preparation for all students to succeed

NOTES:

Any additional information to give context to the lesson
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Appendix H - Self-Reflection Sample Questions

Self-Reflection Sample Questions

» Thinking about the success and challenges you may have encountered last year, or at the
start of this year, what questions do you have? What new learning might you want to
explore to inform your understanding of these questions and professional leadership
practice?

* In reviewing the rubric, what areas emerge as opportunities for your professional learning
and practice?

» Based on your current (organization’s, students’ or adult learners) strengths and needs,
and/or knowledge of district/school/ program goals, what new learning might you explore to
address the needs?

* Based on knowledge of your students/adult learners, and/or knowledge of school/program
goals, are there any new strategies or methods you’d like to explore and implement this
year?

* How do you see yourself contributing to the school or district's mission, vision, and/or
Portrait of a Graduate and what strategies can you learn more about to support that focus?

* What are you considering for your learning goal?

*  What will it look like when you achieve your goal?
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Appendix I - Professional Learning and Action Questions

Professional Learning and Action Questions

Indicators of success

What question will you focus on to address your goals?

What are the criteria for an accomplished practice?

How do you plan to collect and analyze evidence to assess progress toward your goals?

What research/professional readings might you explore to support your professional learning and
achieve your goal?

What specific professional learning might you need to achieve your goal?

What support might you need from your colleagues, supervisor, others? How frequently?

How might you apply your learning to practice? How often?

Determine Evidence

What evidence might you collect and analyze to understand progress toward your goal? (be sure to
include quantitative and qualitative evidence of both content and capacity)

What ways would you like me as your evaluator to collect data/evidence for feedback?

From how many different situations should we examine data/evidence?

What are the advantages and disadvantages of the identified evidence?

How will the data help us to analyze your practice?

What are the anticipated challenges or obstacles, and how do you plan to address them?

How might you communicate/share your professional learning to your colleagues or families?

What opportunities for professional learning do you believe would be beneficial for your growth as an
educator?

In what ways can we encourage collaboration and communication among colleagues to promote a
culture of sharing best practices?

Analysis of Evidence

What do you observe in your evidence?

What patterns, themes, or outliers do you notice?

What does the evidence say about how you are doing in relation to your goal and indicators of
success?

Based on the evidence and your practice overall, what are your strengths?

In what aspect do you want to continue to grow or refine your knowledge, skill, practice?

Learning Reflection and Next Steps

What is clear to you now?

What are you learning?

What do you understand now that you didn’t understand as clearly before?
How will this learning influence future actions?

What is a single sentence conclusion that represents your learning?

Under what circumstance might this conclusion not be true?

What are ways you continue to refine your practice?

What more do you want to learn and practice?

How might you accomplish that? What is your next plan?

What resources and support do you want or need?

Once learning has been implemented: What effect did the learning have on practice, students?

Reflect on the Feedback Process

In what ways did my engagement with you support your learning?
What did | do as a learning partner that helped you as a learner and how did it help?
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Appendix ] - Self-Reflection Sample Questions for Unit/Case Study

Questions to Consider when Reflecting on Unit/Case Study

° What indicators of academic growth were used by you and students?

° Did the indicators used reliably measure the content and skill objectives you aimed to?

° What would you change about the indicators for future years? Why?

° What were the students’ work level in the beginning of the unit/year, and their final growth

level at the end of the unit/ year, based on work done over time? (e.g., did most students start
at the basic level and progress to proficient? Did most students progress by one proficiency

level?)

° If all students remained at their starting levels of proficiency, what may have contributed to
this?

° How does the data from the various indicators interconnect?

° What student strengths and weaknesses did your body of indicators help you identify?

° Were there any inconsistencies in the data provided by your indicators? What do you believe
caused this?

° What other extenuating circumstances or factors may have supported or hindered student
performance? How did you respond to, or try to deal with, these?

° Over the span of the unit, what decisions did you make based on the data you had available to
you at that time? What data might you consider using differently?

° How did students use data on their own performance over the span of the unit/year?

° What changes will you make to this unit’s instructional, curricular, and/or assessment design

for the next time it is taught? Why?

° How will you apply what you have learned from this unit to future units this year?
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Appendix K - Madison Public Schools Tier 3/ Corrective Action Plan

Madison Public Schools
Tier 3/ Corrective Action Plan

System to Populate: Name, Location, Position, Grade Level

Tier 3 / Corrective Action Plan

Areas of Focus /Objectives
related to documented
areas of concern.

Text Box
Evaluator to Enter Text

Duration / Time Frame for
phases of implementation
of resources, support and
intervention.

Text Box
Evaluator to Enter Text

Resources, Supports,
Interventions to address
areas of concern.

Text Box
Evaluator to Enter Text

Supportive Actions from the
Evaluator

Text Box
Evaluator to Enter Text

Next Steps

Continuation of the Plan ~
Check box on electronic form

Madison Educator & Leadership Evaluation Plan DRAFT for Consideration March 2026

108



Appendix L - Professional Standards for Educational Leaders

Effective educational leaders develop, advocate, and enact a shared mission,

Professional Standards for Educational Leaders

MISSION, VISION, AND CORE VALUES

vision, and core values of high-quality education and academic success and
well-being of each student.

Effective leaders:

a)

c)

d)

e)

Develop an educational mission for the school to promote the academic success and
well-being of each student.

In collaboration with members of the school and the community and using relevant
data, develop and promote a vision for the school on the successful learning and
development of each child and on instructional and organizational practices that
promote such success.

Articulate, advocate, and cultivate core values that define the school’s culture and stress
the imperative of child-centered education; high expectations and student support;
equity, inclusiveness, and social justice; openness, caring, and trust; and continuous
improvement.

Strategically develop, implement, and evaluate actions to achieve the vision for the school.

Review the school’s mission and vision and adjust them to changing expectations and
opportunities for the school, and changing needs and situations of students.

Develop shared understanding of and commitment to mission, vision, and core values
within the school and the community.

Model and pursue the school’s mission, vision, and core values in all aspects of leadership.
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ETHICS AND PROFESSIONAL NORMS

Effective educational leaders act ethically and according to professional
norms to promote each student’s academic success and well-being.

Effective leaders:

a)

c)

d)

f)

Professional Standards for Fducational Leaders

—
o

Act ethically and professionally in personal conduct, relationships with others,
decision-making, stewardship of the school’s resources, and all aspects of school
leadership.

Act according to and promote the professional norms of integrity, fairness,
transparency, trust, collaboration, perseverance, learning, and continuous
improvement.

Place children at the center of education and accept responsibility for each student’s
academic success and well-being.

Safeguard and promote the values of democracy, individual freedom and
responsibility, equity, social justice, community, and diversity.

Lead with interpersonal and communication skill, social-emotional insight, and
understanding of all students’ and staff members’ backgrounds and cultures.

Provide moral direction for the school and promote ethical and professional behavior
among faculty and staff.
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EQUITY AND CULTURAL RESPONSIVENESS

Effective educational leaders strive for equity of educational opportunity
and culturally responsive practices to promote each student’s academic
success and well-being.

Effective leaders:

@) Ensure that each student is treated fairly, respectfully, and with an understanding of
each student’s culture and context.

D) Recognize, respect, and employ each student’s strengths, diversity, and culture as
assets for teaching and learning.

C)  Ensure that each student has equitable access to effective teachers, learning
opportunities, academic and social support, and other resources necessary for
success,

'} Develop student policies and address student misconduct in a positive, fair, and
unbiased manner.

©)  Confront and alter institutional biases of student marginalization, deficit-based
schooling, and low expectations associated with race, class, culture and language,
gender and sexual orientation, and disability or special status.

) Promote the preparation of students to live productively in and contribute to the
diverse cultural contexts of a global society.

£} Actwith cultural competence and responsiveness in their interactions, decision
making, and practice,

N} Address matters of equity and cultural responsiveness in all aspects of leadership.

S43p AT [PUCIININPT 40f SPADPUDIS [DUOISSAfoud

-
—_

111
Madison Educator & Leadership Evaluation Plan DRAFT for Consideration March 2026



CURRICULUM, INSTRUCTION, AND ASSESSMENT

Effective educational leaders develop and support intellectually rigorous
and coherent systems of curriculum, instruction, and assessment to
promote each student’s academic success and well-being.

Effective leaders:

r.:}}

)

d)

e)

Professional Standords for Educational Leaders

N
N

Implement coherent systems of curriculum, instruction, and assessment that
promote the mission, vision, and core values of the school, embeody high expectations
for student learning, align with academic standards, and are culturally responsive.

Align and focus systems of curriculum, instruction, and assessment within and across
grade levels to promote student academic success, love of learning, the identities and
habits of learners, and healthy sense of self.

Promote instructional practice that is consistent with knowledge of child learning and
development, effective pedagogy, and the needs of each student.

Ensure instructional practice that is intellectually challenging, authentic to student
experiences, recognizes student strengths, and is differentiated and personalized.

Promote the effective use of technology in the service of teaching and learning.

Employ valid assessments that are consistent with knowledge of child learning and
development and technical standards of measurement.

Use assessment data appropriately and within technical limitations to monitor
student progress and improve instruction.
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COMMUNITY OF CARE AND SUPPORT FOR STUDENTS

Effective educational leaders cultivate an inclusive, caring, and supportive
school community that promotes the academic success and well-being of
each student.

Effective leaders:

@) Build and maintain a safe, caring, and healthy school environment that meets that the
academic, social, emotional, and physical needs of each student.

D) Create and sustain a school environment in which each student is known, accepted
and valued, trusted and respected, cared for, and encouraged to be an active and
responsible member of the school community.

C) Provide coherent systems of academic and social supports, services, extracurricular
activities, and accommodations to meet the range of learning needs of each student.

') Promote adult-student, student-peer, and school-community relationships that value
and support academic learning and positive social and emotional development.

2] Cultivate and reinforce student engagement in school and positive student conduct.

[} Infuse the school’s learning environment with the cultures and languages of the
school’s community.
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PROFESSIONAL CAPACITY OF SCHOOL PERSONNEL

Effective educational leaders develop the professional capacity and
practice of school personnel to promote each student’s academic success
and well-being.

Effective leaders:

4} Recruit, hire, support, develop, and retain effective and caring teachers and other
professional staff and form them into an educationally effective faculty.

D) Plan for and manage staff turnover and succession, providing opportunities for
effective induction and mentoring of new personnel.

€]  Develop teachers’ and staff members’ professional knowledge, skills, and
practice through differentiated opportunities for learning and growth, guided by
understanding of professional and adult learning and development.

Foster continuous improvement of individual and collective instructional capacity to
achieve outcomes envisioned for each student.

&) Deliver actionable feedback about instruction and other professional practice
through valid, research-anchored systems of supervision and evaluation to support
the development of teachers’ and staff members’ knowledge, skills, and practice.

I} Empower and motivate teachers and staff to the highest levels of professional
practice and to continuous learning and improvement.

&) Develop the capacity, opportunities, and support for teacher leadership and
leadership from other members of the school community.

1) Promote the personal and professional health, well-being, and work-life balance of
faculty and staff.

1) Tend to their own learning and effectiveness through reflection, study, and
improvement, maintaining a healthy work-life balance,

Professional Standards for Educational Leaders

—
>
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PROFESSIONAL COMMUNITY FOR TEACHERS AND STAFF

Effective educational leaders foster a professional community of
teachers and other professional staff to promote each student’s
academic success and well-being.

Effective leaders:

a)  Develop workplace conditions for teachers and other professional staff that promote
effective professional development, practice, and student learning.

D) Empower and entrust teachers and staff with collective responsibility for meeting
the academic, social, emotional, and physical needs of each student, pursuant to the
mission, vision, and core values of the school.

C)  Establish and sustain a professional culture of engagement and commitment to
shared vision, goals, and objectives pertaining to the education of the whole child;
high expectations for professional work; ethical and equitable practice; trust and
open communication; collaboration, collective efficacy, and continuous individual and
organizational learning and improvement.

cl)  Promote mutual accountability among teachers and other professional staff for each
student’s success and the effectiveness of the school as a whole.

@) Develop and support open, productive, caring, and trusting working relationships
among leaders, faculty, and staff to promote professional capacity and the
improvement of practice.

'} Design and implement job-embedded and other opportunities for professional
learning collaboratively with faculty and staff.

2] Provide opportunities for collaborative examination of practice, collegial feedback,
and collective learning.

N} Encourage faculty-initiated improvement of programs and practices.
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MEANINGFUL ENGAGEMENT OF FAMILIES AND COMMUNITY

Effective educational leaders engage families and the community in
meaningful, reciprocal, and mutually beneficial ways to promote each
student’s academic success and well-being.

Effective leaders:

@) Are approachable, accessible, and welcoming to families and members of the
community.

D) Create and sustain positive, collaborative, and productive relationships with families
and the community for the benefit of students.

£} Engage in regular and open two-way communication with families and the community
about the school, students, needs, problems, and accomplishments.

¢!} Maintain a presence in the community to understand its strengths and needs,
develop productive relationships, and engage its resources for the school.

©)  Create means for the school community to partner with families to support student
learning in and out of school.

f) Understand, value, and employ the community’s cultural, social, intellectual, and
political resources to promote student learning and school improvement.

2 ) Develop and provide the school as a resource for families and the community.

N} Advocate for the school and district, and for the importance of education and student
needs and priorities to families and the community.

I} Advocate publicly for the needs and priorities of students, families, and the
community.

J) Build and sustain productive partnerships with public and private sectors to promote
school improvement and student learning.

Professional Standards for Educational Leaders
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OPERATIONS AND MANAGEMENT

Effective educational leaders manage school operations and resources to
promote each student’s academic success and well-being.

Effective leaders:

4}  Institute, manage, and monitor operations and administrative systems that promote the
mission and vision of the school.

D) Strategically manage staff resources, assigning and scheduling teachers and staff to roles
and responsibilities that optimize their professional capacity to address each student’s
learning needs.

€]  Seek, acquire, and manage fiscal, physical, and other resources to support curriculum,
instruction, and assessment; student learning community; professional capacity and
community; and family and community engagement.

(!} Areresponsible, ethical, and accountable stewards of the school’s monetary and non-
monetary resources, engaging in effective budgeting and accounting practices.

&)  Protect teachers’ and other staff members’ work and learning from disruption.
[} Employ technology to improve the quality and efficiency of operations and management.

2] Develop and maintain data and communication systems to deliver actionable information
for classroom and school improvement.

1) Know, comply with, and help the school community understand local, state, and federal
laws, rights, policies, and regulations so as to promote student success.

i) Develop and manage relationships with feeder and connecting schools for enrollment
management and curricular and instructional articulation.

|} Develop and manage productive relationships with the central office and school board.

) Develop and administer systems for fair and equitable management of conflict among
students, faculty and staff, leaders, families, and community.

) Manage governance processes and internal and external politics toward achieving the
school’s mission and vision.
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SCHOOL IMPROVEMENT

Effective educational leaders act as agents of continuous improvement to
promote each student’s academic success and well-being.

Effective leaders:

b)

c)

d)

e)

f)

Professional Standards for Educational Leaders

—_
=]

Seek to make school more effective for each student, teachers and staff, families, and
the community.

Use methods of continuous improvement to achieve the vision, fulfill the mission, and
promote the core values of the school.

Prepare the school and the community for improvement, promoting readiness, an
imperative for improvement, instilling mutual commitment and accountability, and
developing the knowledge, skills, and motivation to succeed in improvement.

Engage others in an ongoing process of evidence-based inquiry, learning, strategic
goal setting, planning, implementation, and evaluation for continuous school and
classroom improvement.

Employ situationally-appropriate strategies for improvement, including
transformational and incremental, adaptive approaches and attention to different
phases of implementation.

Assess and develop the capacity of staff to assess the value and applicability of
emerging educational trends and the findings of research for the school and its
improvement.

Develop technically appropriate systems of data collection, management, analysis,
and use, connecting as needed to the district office and external partners for support
in planning, implementation, monitoring, feedback, and evaluation.

Adopt a systems perspective and promote coherence among improvement efforts
and all aspects of school organization, programs, and services.

Manage uncertainty, risk, competing initiatives, and politics of change with courage
and perseverance, providing support and encouragement, and openly communicating
the need for, process for, and outcomes of improvement efforts.

Develop and promote leadership among teachers and staff for inquiry,
experimentation and innovation, and initiating and implementing improvement.
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Appendix M - Maryland Prof. Standards For Educational Leaders Rubric

PROFESSIONAL STANDARDS
FOR EDUCATIONAL LEADERS

RUBRIC

I OCTOBER 2019

© Maryland State Department of Education 33Tl Nale] ¥

EQUITY ant FRCELLENCE
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PRINCIPALPROFESSIOMAL STANDARDS FOR EDUCATIONAL LEADERS RUBRIC
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PRINCIPALPROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS RUBRIC

OVERVIEW

In February 2005, Maryland responded to the need for an increased focus on instructional leadership by developing and adopting the Maryland
Instructional Leadership Framework. In 2008, the Interstate School Leaders Licensure Consortium (ISLLC) Standards were released. Since that
time, the Maryland Instructional Leadership Framework and ISLLC standards have been used extensively as a means for validating principal prepa-
ration and licensure in Maryland. In 2012, The Maryland State Board of Education adopted regulations for teacher and principal evaluations. The
Maryland Instructional Leadership Framework and ISLLC Standards created the foundation for evaluating the professional practice of principals.

In 2015, the Professional Standards for Educational Leaders (PSEL) was released. The Maryland State Department of Education participated on the
PSEL's Workgroup for Completing the Standards. The PSEL maintains the priority of instructional leadership while elevating the focus to the overall
success and well-being of each student. In February 2017, the Maryland State Board of Education adopted the PSEL. These standards replace the
Maryland Instructional Leadership Framework and ISLLC Standards to guide administrator preparation, licensure, and evaluation in Maryland.

RUBRIC DEVELOPMENT

The PSEL defines the practice of an effective leader. There are ten interdependent standards in the PSEL which reflect leadership work that
research and practice suggest is essential to student success. The Maryland PSEL rubric builds off of the practices identified for an effective leader
in the PSEL document by expanding the definition to include practices of highly effective, developing, and ineffective administrators. MSDE
collaborated with the Community Training and Assistance Center (CTAC), educational leaders from Maryland school systems, and administrator
preparation faculty from Maryland institutions of higher education to develop the rubric.

In January 2018, the draft rubric was shared with 78 principal supervisors representing 22 school systems. Principal supervisors provided feedback
to inform revisions to the rubric. In February 2018, the revised rubric was shared with the Maryland Association of Elementary School Principals
and the Maryland Association of Secondary School Principals. In June 2018, the rubric was shared with the Maryland Parent Teacher Association.
Feedback from these organizations was used to inform revisions to the rubric. From April-June 2018, the rubric was posted for public feedback
before making the final revisions. Over 200 people representing teachers, principals, assistant principals, and parents provided input through

the online survey. Survey comments were reviewed and used to inform revisions to the rubric. Ultimately, the rubric is grounded in the empirical
research that was used to develop the PSEL and enhanced by stakeholders to address the unique needs of Maryland school leaders.

The rubric is a resource to inform professional learning experiences for school-based administrators that will elevate their professional practice by
identifying areas of promise and opportunities for growth within in each standard. The rubric provides a common language and clear expectations
of a highly effective, effective, developing, and ineffective school leader. It should be noted that the rubric does not encompass the totality of
actions that may be observed within each of the four tiers. The rubric is designed to establish a common foundation that school system leaders
may build upon to inform the evaluation of principals.

PSEL RUBRIC STRUCTURE

The rubric conveys how each standard manifests across four levels of practice: highly effective, effective, developing, and ineffective. The effective
level presents bulleted practices aligned to one or more PSEL elements which are referenced by letter. For example, PSEL Standard 1: Mission,
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Vision, and Core Values elements a-g align with the bulleted effective column in the rubric. Each of these bulleted practices at the "effective” level

is then reflected horizontally at the highly effective, developing, and ineffective levels.

Example: Maryland PSEL Rubric 5tandard 1: Mission, Vision, and Core Values

An Ineffective School Leader...

Inconsistantly,,.

Descriptors show
horizontal
alignment across
three levels of
practice.

*  Develops and communicates the
school’s vision, mission, and core
values. (a, b)

Uses data to inform continuous

improvement that promotes the

success of each student. (b, c, &)

promo
implementation of vision, mission,
and/or core values that support
student learning. b, e, f)

®  Evaluates actions to achieve the
schoaol’s vision. (d)

A Developing School Leader...

An Effective School Leader...

Communicates the sehool vision,
mission, and core values to
stakeholders (e.g. parents, teachers,
community members). (a, b)
Facilitates opportunities for
stakeholders to collaborate to
premote student success. (b, f)

reaches the “developing” level and...

Collaboratively develops and
implements a student-centered
mission and vision that are aligned
with the school system's mission and

wision. (2,6

Uses data and input from stakeholders

Identifies a set of core values that
recognizes the importance of
student-centered education. (c, f]
Initiates continuous improvement
efforts. (¢, d}

Uses data to inform school actions
that promote student success in
alignment with school's vision,
rrikssien, or core values.(d, &)

Aligns with PSEL Standard 1:

Mission, Vision, and Core Values
indicator (c).

to inform the development of a
mission and vision that promotes
effective organizational practices, high-
quality education, and academic

success for each student. (b)

®  Articulates and advocates a core set of
values that defines the school's culture
and stress the imperative for student-
centered education, high expectation
and student support; equity,
inclusiveness, and soclal justice; and

& Reviews and evaluates stakeholder

|e.g- parents, teachers, students,
community members) feedback and
other data sets regularly and
collaboratively to identify strengths,
address challenges, and adapt the
school mission, vision, and/or values as
needed. (d, e}

* Models and pursues the school's
mission, visian, and core valuees in all
aspects of leadership. (g)

A Highly Effective School Leader...

Lreaches and maintaing the
“effective” level and...

®  Provides evidence that
stakeholder groups (e g. parents,
teachers, students, community
members) advocate for and is
supportive of the school’s vision,
mission, and core values.

= Aligns partnerships (e.g.
community organizations,
vendors) to support
implementation of vision,
mission, and core values.

Represents all of the
effective tier with
additional descriptors of
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DEFINITIONS OF EFFECTIVENESS

Highly
Effective
Effective

Developing

Ineffective

*The highly effective school leader spreads, beyond the school building, effective practices that significantly improve student outcomes.

=Leadership practice stands out as notewearthy with significant and sustainable results in student achievement that exceeds student growth
targets.

sPerformance at this level usually impacts the school system, state, or others outside the school more broadly, with documented
accomplishments of leading peers to modify their practices or systems to improve student performance.

*The effective school leader consistently implements effective practices that translate into improved student outcomes.
sLeadership practice produces desired and consistent results, in alignment with school system goals, that meets student growth targets.

s*Perfarmance at this level embodies the fullness of the PSEL elements, fosters robust collaboration and data analysis, and establishes a track
record of student success.

*The developing school leader attempts to implement effective practices, but has not made consistent results in achieving student outcomes.
=Leadership practice is making strides and produces results that approach student growth targets.

*Perfarmance at this level includes actions made towards promising outcomes, though outcomes for staff and students are not regularly
achieved.

*The ineffective school leader is aware of effective practices but does not consistently demenstrate evidence of implementation resulting in little
to no student growth.

sLeadership practice is limited, inconsistent, and in need of significant improvement.
sPerformance at this level tends to be passive without focus and requires targeted intervention to address key improvement needs.
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Standard 1: Mission, Vision, and Core Values

AN INEFFECTIVE SCHOOL

LEADER...

Inconsistently...

* Develops and communicates
the school's vision, mission, and

core values. (a, b)

* Uses data to inform continuous
improvement that promotes the
success of each student. (b, ¢, a)

* |nvolves stakeholders to
promote implementation of
vision, mission, and/or core
values that support student
learning. (b, e, f)

»  Ewvaluates actions to achieve the
school's vision. (d)

A DEVELOPING SCHOOL
LEADER...

Communicates the school
vision, mission, and core values
to stakeholders (e.q. parents,

teachers, community members).

(a, b)

Facilitates oppaortunities for
stakeholders to collaborate to
promote student success. (b, f)

Identifies a set of core values
that recognizes the importance
of student-centered education.

(e, 1)

Initiates continuous
improvement efforts. (¢, d)

Uses data to inform school
actions that promote student
success in alignment with
school’s vision, mission, or core
values.(d, a)

AN EFFECTIVE SCHOOL
LEADER...

...reaches the “developing” level and...

Caollaboratively develops and
implements a student-centered
mission and vision that are aligned
with the school system’s mission,
vision and well-being of all student

groups. (a, f)

Uses data and input from
stakeholders to inform the
development of a mission and vision
that promotes effective organizational
practices, high-quality education, and
academic success for each student. (b)

Articulates and advocates a core set
of values that defines the school's
culture, vision and mission and stress
the imperative for student-centered
education, high expectation and
student support; equity, inclusiveness,
and social justice; and continuous
improvement. (c)

Reviews and evaluates stakeholder
(e.g. parents, teachers, students,
community members) feedback

and other data sets reqularly and
collaboratively to identify strengths,
address challenges, and madify the
school mission and vision, as needed.

(d, e

Models and pursues the school's
mission, vision, and core values in all
aspects of leadership. (g}

A HIGHLY EFFECTIVE
SCHOOL LEADER...

...reaches and maintains the
“affective” lavel and...

* Provides evidence that
stakeholder groups (e.g.
parents, teachers, students,
cammunity members)
advocate for and is
supportive of the schoaol's
wision, mission, and core

values.

*  Aligns partnerships (e.g.
community organizations,
venders, professional
organizations) to support
implementation of vision,
mission, and core values.

Student groups include but are not limited to economically disadvantaged students; students from major racial and ethnic groups; students with
disabilities; English learners; and gifted and talented students.
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Standard 2: Ethics and Professional Morms

AN INEFFECTIVE SCHOOL

LEADER...

Inconsistently....

* Applies local, state, and federal
laws, regulations, and pelicies.
(a, b)

* Communicates expectations of
professional norms and ethical

practices to school staff. (f)

= Applies professional norms and
ethical practices. (b, ¢, d)

* Demonstrates understanding of
school demographics including
student and staff backgrounds
and culture. (e)

A DEVELOPING SCHOOL
LEADER...

Implements local, state, and
federal laws, regulations, and
policies. (a)

Communicates
responsibilities and
expectations for ethical
behavior and professional
norms to school staff. (d, f)

Implements professicnal
nerms to promaote a
collaborative work culture. (f)

Demonstrates understanding
of student and staff
backgrounds and culture. (&)

..reaches the “developing” level and...

AN EFFECTIVE SCHOOL LEADER... | A HIGHLY EFFECTIVE

SCHOOL LEADER...

...reaches and maintains the

Makes the well-being of students effectivel” level and...

the fundamental value in all decision *  Informs the development or
revision of school system and/
or state polices focused on
ethics or professional norms.

making and actionsl. (a, €)

Places students at the center of
education and accepts responsibility for
each student’s academic suceess and *  Leads professional learning
experiences; publishes
reports, articles, or blogs;

well-being. (c)

Fulfills all professional duties with

honesty, transparency and integrity1. (b) or emgages in publlic

speaking engagements for
Holds self and staff accountable for professional organizations
implementation of local, state, and that advance effective ethical
and professional practices of

educators.

federal laws, regulations, and policies. (a)

Promotes ethical and professional
behavior among faculty and staff
aligned with the school system's code
of econduct and professional norms. (f)

Implements professional norms for
collabeorative work that promote
respect, transparency, equity, integrity,
fairness, trust, and perseverance among
school staff. (d, f).

Demonstrates effective ethical and
professional communication skills that
reflect knowledge and acceptance of
all students, staff backgrounds, social-
emotional well-being, disabilities and
cultures. (e)

1 Retrived from Mational Association of Elementary School Principals’ Code of Conduct:_http:/fwww.naesp.org/sites/default/files/CodeofEthicsWeb. pdf
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Standard 3: Equity and Cultural Responsiveness

A DEVELOPING
SCHOOL LEADER...

AN INEFFECTIVE

SCHOOL LEADER...

Inconsistently... Communicates equity3 and
cultural responsiveness2 as a

Demonstrates equitable and B

culturally responsive2 practices.
(h) Demonstrates understanding
of data related to equity3

Provides student access to i
such as school climate,

learning experiences that )
N educator effectiveness, course

promate equity3 and culturally
. enrollment, and student
responsivenass2. (a, b) )
achievement. (a, b)

Demonstrates an understanding i )
Uses data to identify

achievement gaps among
student groups. (c, f)

of data related to course
enrollment, educator
effectiveness, student
Identifies institutional and
school biases. (g)

achieverment, and school
climate. (c, f)

Demonstrates an understanding  Improves student policies
of local, state, and federal laws, based on his/her perspective.
regulations, or policies that ()

foster equitable practices. (g, h) Provides students

accommodations and services
in accordance with local, state,
and federal laws, regulations,

or policies. (g, h)

A HIGHLY EFFECTIVE
SCHOOL LEADER...

AN EFFECTIVE SCHOOL LEADER...

.reaches the “developing” level and... ...reaches and maintains the

. “effective” level and...
Implements and expects equity and cultural

responsiveness? initiatives. (h) Informs school system,
state or, professional
organizations on matters

related te equity3 and/or

Collaboratively establishes specific and measurable goals
for equity3 that are informed by data and are in alignment

with student needs. (a, b)
cultural responsiveness2.
Collaboratively develops and implements an action plan
to address lh:dispropf:rtionalit;lcf inequities. (a, r_',:} Sl L
for other school leaders to
Collects and analyzes data to monitor progress towards support the implementation
achieving equity goals and informing continuous of equitable leadership

improvement. (¢, f) practices.

Partners with stakehalders to provide learning
experiences and resources for all student groups
that promote cultural responsiveness? and equitable
practices. (c, &)

Aligns and allecates resources to foster equitable
student learning environments (This includes but is not
limited to access to high-quality instructional materials,
affective educators, rigorous courses, and extracurricular
experiences.) (g, )

Halds self and staff accountable for engaging in equitable
and culturally responsive practices. (a, g)

Aligns and coordinates student services to address
student needs and promote student academic success
and well-being. (c)

Involves stakehalders in the development or revision of
school policies that promote equitable and eulturally
responsive practices. (d)

2 Cultural responsiveness: Refers to a disposition of valuing the cultures and contexts of others as an asset to learning, (https:/'www ccsso org/sites/default/

files/2018-01/1 eading¥%20for¥%20Equity 011618 pdf)

3 Equity: All student groups (e.g. Race, sexual orientation, learning disability) have full access to educational opportunities. (https://www. ccsso org/sites/default/

files/2018-01/L eading%20for%20Equity 011618 .pdf)
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Standard 4: Curriculum, Instruction, and Assessment

AN INEFFECTIVE SCHOOL

LEADER...

Inconsistently.....

Provides feedback to teachers

on curriculum, instruction,
and/or assessment. (c, d)

Requires teachers to
collaborate within grade
levels and/or disciplines. (a, b)

Reviews student data to
monitor student progress. (g}

Uses aszessments to inform
instruction. (f)

Implements curriculum in
alignment with school systemn
requirements. (b)

Provides technology for
student learning. (e)

A DEVELOPING
SCHOOL LEADER...

Provides feedback to
teachers on curriculum,
instruction, and/or
assessment. (c, d)

Provides time in the
schedule for teachers

to work collaboratively
within grade levels and/or
disciplines. (a, b)

Reviews data to monitor
student progress. (g)

Implements assessments
in alignment with

school system and state
requirements. (f)

Implements curriculum
in alignment with scheol
system requirements. (b}

Fromotes appropriate
technology use in and out
of the classroom. (&)
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AN EFFECTIVE SCHOOL LEADER...

..reaches the “developing” level and...

Communicates rigorous student learning

expectations, assessment information, and
instructional practices to parents, students,
teachers, and other stakeholder groups. (a)

Provides actionable feedback to teachers
that improves implementation of curriculum,
assessment, and evidence based instructional
practices aligned to an integrated tiered
system of supports that meet the diverse
needs of student learners. (c, d)

Provides time in the schedule for teachers to
collaborate on curriculum, instruction, and
assessment within and across grade levels
and/or disciplines, to improve coherence and
alignment. (a, b)

Implements a formative assessment process to
adjust ongoing teaching and learning to improve
students’ achievement of intended instructional
outcomes (e.g. growth targets). (f, g

Leads school educators on effective practices
that are evidence based to improve instruction
le.g. differentiation, universal design, personalized
leaming, and specialized instruction). (a, c, d)

Works collaboratively with teachers to collect
and share data in an understandable way

to menitor and inform improvements in
instructional practices for all student groups.

(c)

Establishes expectations and monitors the use
of technology and literacy to support teaching
and learning in alignment with grade-level or
course standards (e.g. rigor and fidelity). ()

A HIGHLY EFFECTIVE
SCHOOL LEADER...

...reaches and maintains the
"effective” level and...

Informs curriculum,
instruction, assessment
practices, or professional
learning experiences for
the school system, state, or
professional organizations.

Serves as a mentor or coach
to other school leaders.

Demonstrates sustained
high levels of student
academic growth and
achievement in alignment
with school system and
state requirements.
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Standard 5: Community of Care and Support for Students

AN INEFFECTIVE SCHOOL

LEADER...

Inconsistently....

Reviews school data. (a)

Adheres to school system
policies regarding safety and
security. (a, ¢)

Demonstrates mutual respect
and trust in working with
students, teachers, and/

or stakeholder groups

(e.g. parents, community
members) (d).

Demonstrates an
understanding of students’
cultures and languages. (f)

A DEVELOPING SCHOOL
LEADER...

Reviews school data (e.g.
school climate, suspension,
attendance). (&)

Implements academic and
socio-emotional resources
provided by the schoal
system. (c)

Shares student handbook
in compliance with school
system requirements. (a, e)

Implements school security
and safety procedures (e.g.
visitor sign-in, emergency
preparedness drills) in
alignment with schoaol
system requirements. (a, e)

Demonstrates an
understanding of students’
cultures and languages. (f)
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AN EFFECTIVE SCHOOL LEADER...

...reaches the “developing” level and...

Collaboratively establishes a continuum of
academic and socio-emotional supports,
informed by data, to address the needs
and range of learners of each student
group (e.g. ensuring that students with
disabilities and English language learners
have opportunities ta learn with their non-
disabled and English proficient peers). (c)

Uses data (e.g. school climate, suspension,
attendance) to monitor and evaluate
effectiveness of academic and socio-
emotional supports to students. (c)

Partners with stakeholders (e.g. parents,
community members) to provide resources

that support the academic success and well-
being of each student. (b, d)

Establishes, implements, and monitors
protocols and processes that foster a safe
and secure school environment in alignment
with scheol system policies. (a, )

Develops, and reinforces student
engagement; implements, communicates,
and enforces a student code of conduct
outlining expectations for positive student
behavior in aligned to school system's
policies. ()

Infuses the school environment with

students’ cultures and languages. (f)

Communicates directly with students

celebrating success and affirming student
value. (b, d)

Establishes trusting relationships with
school staff and community members. (f)

A HIGHLY EFFECTIVE
SCHOOL LEADER...

...reaches and maintains the
"effective” level and...

Informs the development

or revisions of policies,
resources, or practices that
relate to school culture and
climate at the school system
of state level.

Facilitates professional
learning experiences on
school culture and climate
for the schaol system,
state, or professional
organizations.

Provides a platform

for various student
engagement and leadership
opportunities for academic,
school improvement, and
other efforts in the school.
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Standard 6: Professional Capacity of School Personnel

AN INEFFECTIVE SCHOOL

LEADER...

Inconsistently....

Demeonstrates effective hiring
practices. (a)

Conducts evaluation of assistant
principals and teachers. (d, e, f)

Provides feedback to assistant
principals and teachers that
inform improvement to their
professional practice. (&)

Participates in professional
learning opportunities to
enhance professional practice
of self. (i)

A DEVELOPING SCHOOL
LEADER...

* Conducts hiring processes
in accordance with school
system practices. (a)

Responds to staff turnover as
it occurs. (b, g)

Provides data-informed
professional learning
experiences. (c, d, h)

*  Conducts evaluation of
teachers in accordance with

school system policies. (d,
e, 1)

* |dentifies and participates
in professional learning
opportunities to enhance
professional practice of self.

(i)
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AN EFFECTIVE SCHOOL LEADER...

..reaches the “"developing” level and...

Develops explicit criteria to recruit, hire,
support, develop, and retain staff in
alignment with school needs. (a)

Establishes performance expectations for
all staff members and holds staff members
accountable for meeting expectations
through the evaluation cycle in a
collaborative process with celebration of
success. (d, e, f)

Creates, implements and evaluates plan for
staff turnover and succession. (b, g)

Implements strategies to foster the
professional growth of staff at all career
stages in alignment with school and scheool
system neads (e.g. provides high quality
professional learning experiences with
follow up coaching). (b, g)

Provides job embedded professional
learning and continuous improvement
experiences that are differentiated, data-
informed and results in improvements to
professional practice, student learning, and
work life balance of faculty and staff. (c, d,
h}

Communicates feedback to assistant
principals, teachers, and staff through the
observation and evaluation process that is
characterized by frequent, individualized,
actionable and timely feedback, which
informs professional practice. (d, e,)

Collaboratively develops and uses data to
inform a plan to foster professional growth
of self. (i)

A HIGHLY EFFECTIVE
SCHOOL LEADER...

...reaches and maintains the
"affective” level and...

* Informs professional
learning experiences
at the school system
or state level to build
the capacity of school
personnel.

*  Advances the
professional growth of
assistant principals and
teachers as evidenced
by evaluation records,
student academic
perfarmance,
and promaotion to
leadership positions.

Provides evidence of
assistant principals,
teacher leaders, or
other staff facilitating
effective professional
learning experiences to
inferm the professional
practice of other
educators within the
school system, state,
andfor professional
organizations.
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Standard 7: Professional Community for Teachers and Staff

AN INEFFECTIVE SCHOOL

LEADER...

Inconsistently.....

Provides professional learning
axperiences to staff. (e, f, g)

Includes staff input to inform
school decisions. (b)

Reviews staff perception data.

(e

A DEVELOPING SCHOOL
LEADER...

Adheres to the professional
learning processes of the
school system. (e, f, g)

Provides professional learning
experiences for staff. (e, f, g)

Creates a school leadership
team that works in isolation
with limited input from other
staff members. (b, h)

Reviews staff perception data.

(c)
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AN EFFECTIVE SCHOOL
LEADER...

..reaches the “developing” level and...

-

Establishes workplace conditions
for staff that promotes professional
learning, collaborative practices,
and mutual accountability to
advance student learning and socio-
emotional well-being. (a, b)

Analyzes data on staff perceptions
of school practices and procedures
to identify areas of sustainability and
growth. (c)

Distributes leadership opportunities
to staff for the purpose of advancing
student learning and socio-
emotional well-being. (b, ¢, h)

Provides opportunities and
structures for staff to learn from
each other and design professional
learning experiences to improve
student learning. (c, e, f, g)

Provides explicit structures for staff
to reflect on and strategize for
student and school-wide progress
that all staff is responsible for. (c, d)

Interacts with staff in a way that
reflects trust, transparency, and
positive intention which improves
professional practice. (e)

A HIGHLY EFFECTIVE
SCHOOL LEADER...

...reaches and maintains the
"affective” level and...

* |everages staff expertise to
design and implement job-
embedded professional learning
opportunities in alignment with
school goals.

* |mplements one or more
faculty-initiated improvemeant
efforts successfully.

* Demonstrates evidence of
assistant principals, teachers,
counselors, and/or other
staff members actively
participating and contributing
to professional erganizations
and/or communities of practice
in alignment with school goals.
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Standard 8: Meaningful Engagement of Families and Community

AN INEFFECTIVE SCHOOL

A DEVELOPING SCHOOL
LEADER...

AN EFFECTIVE SCHOOL LEADER... A HIGHLY EFFECTIVE

LEADER... SCHOOL LEADER...

..reaches and maintains the
“effective” level and...

Inconsistently...... * Creates limited partnerships

to support school goals. (b, e,

...reaches the "developing” level and...

»  Communicates with families

and community members. (c)

Partners with families and
community members to
address school needs. (b, e,

f.g.j

Participates in community
events. (d)

f.a.j)

Communicates to families and
community members. (c)

Participates in community
events. (d)

Communicates to staff the
need for engaging families
but does not hold staff
accountable for engagement.

(e)

Provides the school as a
resource for families and the
community. (g)
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* Establishes a network of partners and

community resources to promote student
achievement and family and community well-
being. (b, e, f, g, j)

Establishes structures to facilitate continuous
engagement of families and community
members to support student learning and
socio-emotional well-being (e.g. working with
families of students with disabilities to be able
to fully communicate the student's needs to
teachers and appropriate staff). (a, b)

Employs a variety of communication
strategies to effectively engage in two-way
communication with families and community
members that support student needs. (c)

Haolds self and staff accountable for regularly
engaging with families and community
members to support student learning. (e, f)

Participates in community events to develop
an understanding of its strengths, develops
relationships, and leverages resources for the
school. (d)

Creates reciprocal opportunities throughout
the year for collaboration and partnerships
that result in improvements in student
learning. (b, e, f, g, j).

Builds and sustains productive partnerships
to promote school improvement and student
learning. (j).

Advocates publically on behalf of the
school system for the need for family and
community support of schools (h, i)

Dermonstrates sustained
partnerships with positive
results on student
achievement.

Provides support to
other school leaders in
the school system, state,
and/or professional
organizations en how

to engage families and
community members.

Establishes partnerships
that positively affect the
school system.
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Standard 9: Operations and Management

AN INEFFECTIVE SCHOOL

LEADER...

Inconsistently....

Manages resources. (a, ¢}

Demonstrates fiscal
responsibility. (d)

Demonstrates understanding
of school, local, state, and
federal policies to promote
student success. (h, i)

Resolves conflicts. (k)

Implements technological
solutions for aperational
management. (f, g)

Communicates with
colleagues or central office
staff. (I, j)

A DEVELOPING SCHOOL
LEADER...

Manages resources to
meet staff and student
needs. (a, €)

Demonstrates fiscal
responsibility. (d)

Demonstrates
understanding of school,
local, state, and federal
policies to promote
student success. (h, i)

Applies technolegy to
support school operations.

(f. q

Implements conflict
resolution strategies. (k)

Communicates with central
office staff and colleges
within the school system.

(i j)
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AN EFFECTIVE SCHOOL LEADER...

...reaches the "developing” level and...

Advocates for and seeks to acquire resources
that meet the needs of staff and students. (c)

Establishes and implements systems to moniter
and evaluate resources used to ensure effective
resource management in alignment with the
school’s vision, mission, and core values (e.g.
ensuring that all student groups’ academic
needs are being met). (a, €

Assigns and schedules staff to roles and
responsibilities that optimizes their professional
capacity to address the leaming needs of students
[e.g. school schedule is created with all student
groups in mind, meeting accommodation needs
for students with disabilities). (b)

Protects student learning time and teacher
professional leaming time from disruptions. (e)

Establishes systems and processes for fair and
equitable confliet resolution. (k)

Demonstrates ethical and responsible
budgeting and accounting practices. (d)

Employs technology to improve operational
efficiency which includes but is not limited te
data and communication systems that monitor
and improve schoal outcomes. (f, g)

Builds school community understanding
of school, local, state, and federal policies
to promote student success (e.g. feeder
patterns). (h, i}

Develops and manages preductive
relationships with central office staff and
colleagues within the schoal system to
support student learning. (I, j)

A HIGHLY EFFECTIVE
SCHOOL LEADER...

...reaches and maintains the

“effective” lavel and...

-

Demonstrates sustained
improved operational
efficiencies resulting from
strategic implementation of
targeted strategies.

Improves teaching and
learning cutcomes resulting
from implementation of
targeted operational and
management strategies.

Provides professional
learning experiences

to other leaders in the
school system, state,
and/or professional
organizations that focus on
effective operations and
management.
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Standard 10: School Improvement

AN INEFFECTIVE
SCHOOL LEADER...

Inconsistently.....

*  Uses research to inform
school improvement
strategies. (d, f, g)

* |mplements a school
improvement plan. (b, d)

* Reviews data to monitor
school improvement
progress. (b, d, g)

*  Communicates with
stakeholders. (c, d, i)

A DEVELOPING
SCHOOL LEADER...

* Uses data to inform school

impravement. (g)

A HIGHLY EFFECTIVE
SCHOOL LEADER...

AN EFFECTIVE SCHOOL LEADER...

...reaches and maintains the
“affective” level and...

...reaches the “developing” level and...

Applies research to inform
improvement strategies.

d . g)

Creates and implements a
school improvement plan.
(b, d)

Informs stakeholders of
school imprevement goals.

(d, gl

Establishes coherence
across initiatives in support
of school improvement
goals. (h, i)

Reviews data to monitor
schoaol improvement
progress. (b, d, g)

Madison Educator & Leadership Evaluation Plan DRAFT for Consideration March 2026

+  Communicates school improvement as a priority to
students, staff, and other stakeholder groups (e.g. .
parents, community members). (e, d, i)

+  Establishes high expectations for student achievement
(e.g. all student groups’ needs are identified and met). (c)

*  Collaboratively establishes strategic priorities for
school improvement informed by data and in alignment
with school’s mission, vision, and core values. (b, d)

+  Collaborates with stakeholders throughout the cycle of
continuous improvement. (d)

+  [Establishes and implements a shared accountability .
structure for implementing and monitoring schoaol
improvemnent strategies. (c, i)

#  Establishes a master schedule that prioritizes and
maximizes student instructional time and teacher
professional learning time. (a)

#  Establishes and implements a process to diagnose and
respond to student learning needs. (b)

*  lses data to prioritize needs and identify evidence-
based strategies to address identified needs. (d, g)

*#  Unifies improvement strategies and resources to align
with identified neads. (h, i)

*  Establishes and implements a system to monitor progress
towards meeting identified improvement goals. (e, d)

*  Adjusts improvement strategies as necessary to meet
established improvement goals. (d, &)

+  Provides opportunities for staff or stakeholders to lead
improvement initiatives. (f, j)

*  Demonstrates significant gains in student achievement. (a)

Demonstrates
significant and
sustained gains in
school improvement.

Leads professional
learning experiences for
the school system, state
and/or professional
organizations focused
on school improvement.

Serves as a mentor or
coach to school leaders.
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Appendix N - 2022 Danielson Rubric

THE FRAMEWORK
FOR TEACHING

AT A GLANCE

DOMAIN 1

PLANNING AND PREPARATION

Coherent Instruction

d Analyzing Assess
yzIng

DOMAIN 4

PRINCIPLED TEACHING

ing in Reflective Practice

4b Documenting Student Pro
4c¢ Engaging Famili mmunities
4d Contributi g Y ity and Culture

4f Acting in Service of Students

DOMAIN 2

LEARNING ENVIRONMENTS

2a Cultivating Respectful and Affirming
Envircnments

2b Fostering a Culture for Learning

2c Maintaining Purposeful Environments

2d Supporting Positive Student Behavior

2e Organizing Spaces for Learning

DANIELSON
GROUP

DOMAIN 3

LEARNING EXPERIENCES

3a Communic

3b Using ing and Dis:

3c Engaging Studc in Learning
3d Usi ment for Learning

3eR
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DOMAIN 1 PLANNING AND PREPARATION

la Applying Knowledge of Content and Pedagogy

1b Knowing and Valuing Students

Disciplinary Expertise: Teachers have deep knowledge of the disciplines they
teach, including structures, central concepts and skills, prerequisite relationships,
and methods of inquiry.

Respect for Students’ Identities: Students’ lived experiences and funds of
knowledge are the foundation for the development of identity, purpose, intellect,
and character.

Pedagogical Content Knowledge: Teachers make content accessible to
students by understanding and addressing preconceptions, presenting ideas in
comprehensible and powerful ways, and thoughtfully implementing the most
effective pedagogical approaches.

Understanding of Students’ Current Knowledge and Skills: Learning experiences
reflect what students bring and are designed with their current knowledge and
skills in mind.

Knowledge of Interdisciplinary Relationships and Skills: Teachers make
interdisciplinary connections to scaffold learning, support engagement, and build
essential knowledge and skills that cross disciplines and support student learning
in multiple contexts.

Knowledge of Whole Child Development: Students’ cognitive, physical, social, and
emotional development are all addressed in the design of learning environments
and experiences to promote student success and autonomy.

Knowledge of the Learning Process and Learning Differences: Learning requires
active intellectual engagement and appropriate support aligned to students’
individual differences and needs.

lc Setting Instructional Outcomes

1d Using Resources Effectively

Value and Relevance: Instructional outcomes represent ambitious learning of
important content and meaningful opportunities to support student learning and
development.

Alignment to Grade-Level Standards: Instructional outcomes reflect appropriate
grade-level standards and communicate high expectations for each student.

Instructional Materials: Teachers utilize high-quality instructional materials to
ensure access to rigorous content and support specific student needs, furthering
engagement and mastery.

Clarity of Purpose: Instructional outcomes clearly define what will be learned, why
it is important, and how students will develop and demonstrate mastery of content
and skills.

Technology and Digital Resources: Technological and digital resources support
personalized instruction, equitable learning, engagement, exploration, connection,
and student development.

Integration of Multiple Aspects of Student Development: Instructional outcomes
integrate academic and social-emotional development to complement and build
on one another.

Supports for Students: Teachers seek and provide additional aligned resources
and supports that make content and curriculum materials accessible Lo students
and address their individual needs.

le Planning Coherent Instruction

1f Designing and Analyzing Assessments

Tasks and Activities: Tasks and activities are specifically matched to learning
outcomes, encourage higher-level thinking and student agency, and create
authentic opportunities to engage with meaningful content.

Congruence with Instructional Outcomes: Aligned assessments provide accurate,
clear evidence and allow for the analysis of student understanding and mastery of
instructional outcomes.

Flexible Learning: Multiple strategies and approaches are tailored to individual
student needs to create the appropriate level of challenge and support for each
student.

Criteria and Standards: Criteria and standards for assessment are appropriate
and aligned, clearly communicated, and whenever possible have been developed
with student input.

Student Collaboration: Student groups are an essential component of learing
and development, and are organized thoughtfully to maximize opportunities and
build on students’ strengths.

Planning Formative Assessments: Teachers plan formative assessments to
manitor student progress toward instructional outcomes and support students to
monitor their own learning,

Structure and Flow: Lesson and unit plans are well structured and flow from one to
the next to support student learning and development.

Analysis and Application: Teachers consistently use assessment data to direct
planning and preparation and to support individualized student instruction.

© 2022 The Danielson Group, Inc. All Rights Reserved.

Madison Educator & Leadership Evaluation Plan DRAFT for Consideration March 2026

www.danielsongroup.org @ @ @danielson_group

138



1a: Applying Knowledge of Content and Pedagogy

Unsatisfactory Proficient Distinguished

The teacher lacks The teachers’ The teachers’ The teachers’

sufficient knowledge of | understanding of understanding of understanding of

content and pedagogy content and pedagogy content and pedagogy content and pedago

to support student partially supports supports student fosters deeper learning,

learning of the content. | student learning of the | learning of the content. | student agency, and

content. intellectual dispositions
such as curiosity,
— reasoning, and

reflection.

Disciplinary Expertise

Planning and preparation Planning and preparation Planning and preparation | Planning and preparation

include content errors indicate partial reflect solid understanding | reflect extensive knowledge
or demonstrate a lack understanding of the of content and the of important concepts
of understanding of the central concepts of the structure of the discipline | and how they relate to
content. discipline and their being taught. one another, as well as
relationship to one another. recent developments in the
discipline.
W
s
g Lesson and unit plans Lesson and unit plans Lesson and unit plans In lessons and units
— lack consideration for include Instructional include a variety planned or adapted,
o | prerequisite knowledge strategies and of strategies and instructional strategies
'; and possible student representations of representations of and representations of
< | misconceptions. content that are partially content appropriate to the | content are chosen wisely
3 suitable and show discipline, use a range of and explicitly for their
< some consideration for peda‘fogfcal approaches, suitability to the content
'3) prerequisite knowledge and demonstrate and their ability to foster
- important to student understanding of high-levels of intellectual
— learning of the content. prerequisite relationships | engagement, skill
a among topics and development, and critical
o concepts. thinking.

Knowledge of Interdisciplinary Relationships and Skills

No interdisciplinary Plans and preparation Plans and preparation Lessons and units planned
relationships are identified | cite some relevant demonstrate knowledge or adapted focus on
in plans or preparation. connections to concepts of interdisciplinary connecting concepts

in other disciplines and to | relationships and skills to | to other disciplines,

skills that transfer across | be explored and their real- | prioritizing skills that
disciplines. word application. transfer across disciplines
and emphasizing real-
world applications of these
concepts and skills.
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1b: Knowing and Valuing Students

CRITICAL ATTRIBUTES

Unsatisfactory

The teacher lacks
sufficient knowledge
of students to support
student learning or
development.

The teacher is not aware of
or pays little attention to
students’ race, culture, or
identity.

The teacher does not try
to ascertain information
about students’ varied
prior knowledge, skills, or
mindsets.

Knowledge of Whole Ci

The teacher does notl
attend to or understand
students’ cognitive, social,
emotional, and character
development.

The teacher displays
insufficient understandi
of how students learn and
develop in general or of
individual differences for
students in the class.

Respect for Students’ Identities

Understanding of Students’ Current Knowledge

Knowledge of the Learning Process and Learnin

The teacher's
knowledge of students’
identities, as well

as their strengths

and needs partially
supports learning and
development.

The teacher applies
knowledge of students’
race, culture, and
identities to planning and
preparation with limited
success.

The teacher applies an
understanding of students’
varied knowledge and skill
levels, as well as mindsets
related to learning, with
limited success.

vild Development

The teacher’s
understanding of
students’ cognitive, social,
emolional, and character
development in planning
and preparation with
limited success.

The teacher has limited
understanding of the
lnming dpmccss and
of individual leaming
differences.

Proficient

The teacher's
knowledge of students
supports learning and
development, an
enables the teacher

to build upon student
assels.

The teacher successfully .
incorporates knowledge o
students’ race, culture, and
identities into planning
and preparation.

and Skills

The teacher successfully
applies an understanding

students’ levels of
knowledge and skill, as well
as their mindsets about
learning. in planning and
preparation.

The teacher successfully
incorporates an
understanding of students’
cognitive, social, emotional,
and character development
is successful

incorporated into planning
and preparation.

g Differences

The teacher’s accurate
understanding of how
students learn and learn
differently is evident in
planning and preparation.

Distinguished

The teacher's knowledge
of students is

extensive and fosters
student learning and
development to support
academic and personal
success.

The teacher recognizes
and appreciates students’
race, culture, and unique
identities, designing
culturally responsive

and affirming learning
experiences with them in
mind.

The teacher’s dee
understanding of each
student’s knowledge,
skills, and mindsets
ensures that students
receive appropriate
scaffolds when necessary,
meetl rigorous outcomes,
and are challenged to do
their best work.

The teacher deeply
understands and
integrates students’
cognitive, social, emotional,
and character development
to model and teach habits
and mindsets that promote
student assumption of
responsibility.

In lessons planned or
adapted, the teacher uses
extensive knowledge of

the learning process and
learning differences to
design experiences that are
engaging and successful.
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1c: Setting Instructional Outcomes

CRITICAL ATTRIBUTES

Unsatisfactory

Instructional outcomes
are not identified, are
not rigorous, or are
inappropriate.

Value and Relevance

Instructional outcomes are
not relevant or meaningful
or do not reflect important
learning.

Alignment to Grade-Le

Instructional outcomes
do not refiect grade-level
standards.

Clarity of Purpose

Instructional outcomes are
unclear or are stated as
activities.

Instructional outcomes
do not reflect a range of

purposes.

Basic

Instructional outcomes
are moderately rigorous
and are appropriate for
most students in the
class.

Instructional outcomes are

somewhat relevant and

ﬂnr!:'nlly reflect important
arning and development.

vel Standards

Instructional outcomes
partially reflect grade-level
standards.

Instructional outcomes
are somewhat clear and
partially describe what
students will learn.

Integration of Multiple Aspects of Student Deve

Instructional outcomes
target different types

of outcomes d
academic knowledge and
skills with partial success.

Proficient

Instructional outcomes
are rigorous and
appropriate for
students.

Instructional outcomes are
mostly relevant and reflect
important learning and
development.

Instructional outcomes
mostly reflect grade-level
standards.

Instructional outcomes are
mostly clear and specific,
likely to ensure that
students understand what
they will learn and how.

lopment

Instructional outcomes
represent a range of high-
priority, developmentally
appropriate purposes,
including academic, social-
emotional, and character
development goals.

Distinguished

Instructional outcomes
represent high-level
learning of important
content and support
student autonomy,
curiosity, and
intellectual risk-taking.

Instructional outcomes
consistently reflect
important, meaningful,
and relevant learning for
students.

Instructional outcomes
consistently reflect
grade-level standards that
challenge all students in
the class and encourage
intellectual risk taking

Instructional outcomes
are uniformly clear and
specific and support
students to extend their
learning.

Instructional outcomes
integrate academic, social-
emotional, and character
development goals rather
than treating them
separately.
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1d: Using Resources Effectively

CRITICAL ATTRIBUTES

Unsatisfactory

The teacher is not
aware of, or does

not appropriately

or effectively

use instructional
materials and other
resources to support
student learning and
development.

Instructional Materials

when instructional

Supports for Students

The teacher does not
inquire about or seek

out resources to support
individual student needs.

Basic

The teacher
understands and

uses instructional
materials and other
resources to support
student learning and
development, but these
resources represent only
a narrow band of what is
available.

When instructional

materials are provided, materials are provided,
the teacher does not use the teacher implements
or learn to effectively them with some
implement them. success, is developing
. , understanding of their
When instructional features and design, and
materials are not is sometimes able to
provided, the teacher recognize and adjust for
US98 (NEpprOpIvese OF gaps or deficiencies in the
ineffective materials of materials.
their own choosing that
do not support rigorous When instructional
instruction or engagement. | materials are not
provided, the teacher
selects and uses materials
that are partially aligned
to standards to serve as
the core of instruction and
support student learning
and development.
Technology and Digital Resources
The teacher does not The teacher uses
appropriately access technology and accesses
digital resources to support | digital resources that
student learning and partially support student
development. learning but may be

primarily a substitution for
other resources.

The teacher seeks some
additional resources
and supports aligned to
the individual needs of
students.

Proficient

The teacher's knowledge
of instructional
materials and other
resources leads to
discerning choices to
support learning and
development.

When instructional
materials are provided, the
teacher's understanding

of the materials supports
appropriate choices based
on the specific needs of
students in the class that
increase the effectiveness
of the curriculum.

when instructional
materials are not
provided, the teacher
relies on a strong core set
o:’ innzt‘r’uclioml materials
ali, to rigorous
sui‘ndards and makes
choices based on the
specific needs of students
in the class that increase
the effectiveness of those
materials.

Technology and other
digital resources are used
effectively to sup
equitable student learning
and exploration, as

well as connection and
development.

The teacher provides
resources and supports
aligned to their individual
needs and learning
differences, allowing each
student to access t
curriculum and meet the
learning outcomes.

Distinguished

The teacher makes
deliberate decisions in
the use of instructional
materials and other
resources to meet
individual student
needs and support
student autonomy

and intellectual
engagement.

When instructional
materials are provided, the
teacher uses them wisely,
integrating other resources
if appropnate, to support
each student’s mastery of
outcomes, further learning
and development, deep
intellectual engagement,
and autonomy.

When instructional
malerials are not
provided, the teacher
relies on a strong core set
of instructional materials
and uses them wisely,
integrating other resources
if appropriate to support
each student’s mastery of
outcomes, further learning
and devel t, and deep
intellectual engagement.

Technology and other
digital resources support
intellectual engagement,
personalized instructional
athways for student
learning and development.

Resources and supports
provided or suggested

by the teacher promote
student agency and
increase efficacy in
utilizing resources to
support their own learning
and development
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le: Planning Coherent Instruction

CRITICAL ATTRIBUTES

Unsatisfactory

Proficient

Distinguished

The design of learning
experiences does

not support student
engagement with
important content.

Tasks and Activities

Tasks and activities are
uninteresting to students,
do not challenge them,
and/or do not align to
instructional outcomes.

Flexible Learning

Student Collaboration

Student pings are not
used or do not support
learning.

Structure and Flow

Plans for learning are
not well structured or
sequenced.

Learning experiences
are somewhat coherent
in structure, within and
across lessons, partially
supporting students

to meet the intended
outcomes.

Tasks and activities are
partially aligned to the
instructional outcomes
and represent a modest
level of intellectual
challenge.

Students are in groups
that are only partially
appropriate to the learning
activities or goals.

Plans for learning are

g:rtially well structured
t may not be realistic

about time expectations.

Learning experiences
are challenging and
engaging; they are
designed to meet the

needs of students in the
class.

Tasks and activities are
aligned with learni
outcomes and provide
opportunities for higher-
level thinking,

i|

There is only a si There are multiple ways Muitiple strategies and Lessons provide
approach or activity for students to learn the approaches are tailored opportunities for students
planned for students to content and a variety of to the needs of various to engage beyond the
learn the content. strategies are used with students to accelerate and | content of the lesson;
some success during the support their success. and, when appropriate,
lesson. the teacher works with
students to co-design
learning experiences.

Instructional groups are
organized thoughtfully
to maximize learning
and build on students’
strengths.

Plans for learning are well
structured and have a flow
that allows for student
learning and reflection.

Learning experiences
rioritize the needs of
individual students,
ensure all students
can meet the intended
outcomes, and support
student assumption
of responsibility for
learning.

Tasks and acti;ities
encourage student agency
and create authentic

opportunities to engage
with meaningful content.

Collaboration through
teacher-designed

and student-chosen
instructional groups is an
essential component of
learning and development.

Plans for learning are well
structured and have a flow
that supports student
autonomy in the learning
process.
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1f: Designing and Analyzing Assessments

CRITICAL ATTRIBUTES

Unsatisfactory

Proficient

Distinguished

There is no plan for
assessment or the
assessments will not
provide evidence that
students have learned
the intended outcomes.

Assassments are not
aligned to the instructional
oulcomes.

Criteria and Standards

Assessments lack
criteria by which student
performance can be
accurately assessed.

Analysis and Applicatic

Assessment resulls are not
relevant or used for future

planning

Assessments will
partially help the
teacher determine
whether students have
learned or are learning
the intended outcomes.

Congruence with Instructional Outcomes

Assessments are partially
ali to instructional
ou but may not
assess them completely.

Assessment criteria and
standards have been
developed, but they are
unclear or Loo vague.

Planning Formative Assessments

There are no formative Some formative

assessments planned. assessments are
planned and will give &

partially accurate picture
of student learming
throughout the lesson.

Assessment resulls are
used in future planning for
some students, groups of
students, or the class as a
whole.

Assessments are
lanned throughout the
nstructional process
and provide timely and
valuable information to
teachers and feedback
to students.

Assessments will fully and
fairly provide evidance of
student understanding

of the content and
mastery of outcomes, as
well as reveal specific
misunderstandings.

Assessmenl crileria and
standards are established,
clear, and fully understood
by students.

Formative assessments will
give an accurate picture

of student lnrning. and
plans for lessons indicate
possible adjustments
based on formative
assessment data.

Assessment results from
prior lessons and units
are a key tool used by the
teacher in planning future
instruction.

Students will have

the opportunily Lo
demonsltrate mastery
of content and analyze
their own progress
through multiple,
flexible assessments.

Students have varied and
muitiple opportunities

to demonstrate

mastery of outcomes;
assessments allow for
the analysis of student
misunderstandings,
revealing how a

the misunderstanding
occurred.

Assessment criteria and
standards are clear, and
students have contributed
to their development.

Formative assessments
will provide accurate and
timely information to
teachers and students,
allowing students to
adjust course with minimal
teacher guidance.

l

Assessment results
consistently drive planning
and preparation to inform
instructional decision
making and instructional
pathways for students.
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DOMAIN 2 LEARNING ENVIRONMENTS

2a Cultivating Respectful and Affirming Environments

2b Fostering a Culture for Learning

Positive Relationships: Teacher-student and student-student interactions
demonstrate caring and respect, and honor the dignity of each member of the
community.

Purpose and Motivation: Teachers and students share an averarching dedication
to both content mastery and personal growth.

Sense of Belonging: Teachers and students co-create a community that reflects
their unique collective identity and interests as a class while honoring individual
identities.

Dispositions for Learning: Teachers model, encourage, explicitly teach, and
reinforce curiosity, critical thinking, reasoning, and reflection to support student
success and their social, emotional, and academic growth.

Cultural Responsiveness: Ways of interacting in the classroom are culturally
responsive, and they are supported by teachers’ own cultural competence and
understanding of societal dynamics and their impact on learning environments.

Student Agency and Pride in Work: Students make informed choices, devote
energy to learning, take pride in their accomplishments, and actively suggest ways
to make the classroom mare joyful, rigorous, and purposeful.

Positive Conflict Resolution: A clear and culturally competent approach to conflict
resolution has been established and is used effectively to resolve conflict and
restore trust.

Support and Perseverance: Teachers and students encourage one another to
persevere and use strategies to support each other through challenging work.

2c Maintaining Purposeful Environments

2d Supporting Positive Student Behavior

Productive Collaboration: Collaboration is modeled, taught, and reinforced so that
students work purposefully and cooperatively in groups, to support one another's
SUCCEeSss.

Student Autonomy and Responsibility: Routines support student assumption of
responsihility and the development of skills, habits, and mindsets that promote
student autonomy.

Expectations for the Learning Community: Students play an active role in
establishing and maintaining expectations far the learning community with
regular opportunities for critical reflection both individually and as a group.

Equitable Access to Resources and Supports: Resources and supports are
deployed efficiently, effectively, and equitably for the benefit of all students.

Modeling and Teaching Habits of Character: Teachers model, explicitly teach, and
reinforce habits that promote learning, ethical behavior, and citizenship.

Non-Instructional Tasks: Teachers complete non-instructional tasks with little to
no loss of instructional time or disruption to lesson delivery.

Self-Monitoring and Collective Responsibility: Students successfully monitor
their own behavior, attend to their impact on other students, and appropriately
support ane another.

2e Organizing Spaces for Learning

Safety and Accessibility: The learning space is safe and accessible to all students
and is modified if necessary by students or teachers to accommodate individual
student needs.

Design for Learning and Development: The learning space is thoughtfully
designed and adjusted as necessary to support and facilitate learning activities.

Co-Creation and Shared Ownership: Students play a role in the design and
adjustment of the learning space and demonstrate a sense of ownership through
appropriate participation and interaction.

© 2022 The Danielson Group, Inc. All Rights Reserved.
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2a: Cultivating Respectful and Affirming Environments

Unsatisfactory : Proficient Distinguished
Students do not feel Learning environments | Learning environments | Students play an
safe and valued; are partially are characterized by active role in creating
learning environmenls | characterized by positive developmental | learning environments
ara characterized by caring and respectful ulationthi?s that are characterized by a sense
negativity, disrespect, | interactions. intentionally nurtured | of community, where
inappropriateness, and celebrated. each member feels safe,
insensitivity, and/or valued, and connected.

— | unresolved conflicL

Positive Relationships

Classroom interactions, Classroom interactions, Classroom interactions, Patterns of interacting

both between the both between the teacher | both between the teacher | in the classroom are
teacher and students and students and and students and among | culturally responsive; the
and among students, among students, are Students, demonstrate teacher’s own cultural
are frequently negative, inconsistently caring caring and raspect that competence and critical
uncaring, inappropriate, and respectful, but form honors students’ identities, | consciousness foster
or insensitive to a foundation for positive race, and cultural positive relationships
students’ identities and relationships to develop. background. and students take an
developmental levels. active role in developing
and sustaining positive
relationships.

Sense of Belonging

Some students’ verbal or Verbal and nonverbal Verbal and nonverbal Student participation
| nonverbal communication | communication indicales | participation indicates indicates they are co-
= | indicates that they feel that many students most students participate | creating a communi
~ | isolated, insecure, or not feel part of a classroom in a class community that | that reflects their unique
o= | partof the classroom community that welcomes | reflects their collect collective identity a
— | community. and honors their identity while honoring interests as a class while
= individual identity. individual variations. honoring individual
[ identity.
<
;‘ Cultural Responsiveness
&
i~ | Learning environments do | Learning environments Learning environments Students have helped
- not refiect the individual reflect and honor some reflect elements of create a unique identity
& | racial and cultural elements of students’ students’ racial and for their class that
| identities of students. individual and shared cultural identities while includes all, celebrates
racial and cultural noomﬂ addressing, each individual's racial
identities. and ng differences | and cultural identilty,
between students’ and honors diversity, and

teachers’ unique identities. | acknowledges and
addresses racial and
cultural c‘l’{nlmica at play
in the environment.

Positive Conflict Resolution

Conflict and dismpoctful Conflict and disre tful | The teacher and students Students in the class are

intéractions occur in the interactions are addressed | effectively use a clear responsible for resolvin

classroom and are neither | by the teacher, with and culturally competent | conflict and actively fol

addressed nor resolved. uneven results. approach to conflict established processes or
resolution to resolve norms for resolving conflict

conflicts and restore trust. | and restoring trust
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2b: Fostering a Culture for Learning

CRITICAL ATTRIBUTES

Unsatisfactory

Basic

Proficient

Distinguished

The culture of the class
is not conducive Lo
learning and does not
sup developmentL

l';nrl is Htt::ro:':o sense

of pur, work or
thf:"cﬁ::: for doing it are
external demands.

Student Agency and Pr

Students have little or

no agency in learning
lﬁirilnm or classroom
li

:’hhc teacher co . that

e work is too challengi
for all or some of m.lorcm.g
students or that they lack
the perseverance to
succeed; students are
allowed or expected to quit

Purpose and Motivation

Dispositions for Learning

The culture of the class
is somewhat conducive
to learning and
development.

The teacher corm::unicahn
the Err?ome of content,
the ultimate purpose of
learning. and the value of

personal growth with some
success.

ide in Work

Students are given some
opportunities to exercise
agency, though they ma
not be taken up or may
infrequent.

Support and Perseverance

The teacher encourages
confidence, resilience,
persistence, and teamwork,
ing a conviction
m%h rd work and
perseverance all students
can master the content.

The culture of the
class is characlerized
by high expectations
and supports
students’ learning and
development.

The teacher and students
demonstrate a belief in
the importance of learning
and nal that
motivates them to succeed
and flourish.

Students have muitiple
opportunities to exercise
agency, and autonomy is
intentionally developed
and celebrated.

The teacher intentionally
develops and celebrates
confidence, resilience,
persistence, and teamwork
that support student

perseverance.

Students play an active
role in establishing a

culture that consistently

fosters dialogue,
reflection, and growth,
allowing all students to
experience success.

The teacher and students
display dedication to
I'umitﬁ the content and a
sense of purpose for their
learning: both content
mastery and al

h are valued by the
teacher and students.

The teacher ignores or The teacher occasionally The teacher encour Student curiosity, critical
discourages student encourages student and intentionally develops | thinking, reasoning. and
curiosity and does not ask | curiosity, critical thinking. | student curiosity, critical | reflection are clear
students to think critically | reasoning, and reflection. | thinking. reasoning. and evident in the classroom
or to reason and reflect reflection. and have a direct effect
on instruction, student
learning, and development.

Students clearly exercise
autonomy in their learning
and actively suggest ways
to make the classroom

more joyful, rigorous, and
purposeful.

Students encourage one
another to and

persevere
use strategies to support
each other through

challenging work.

i|
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2c: Maintaining Purposeful Environments

CRITICAL ATTRIBUTES

Unsatisfactory

Proficient

Distinguished

Student learning

and development are
hindered by a lack of
routines or inefficient
classroom procedures.

Purposeful Collaboratio

Students are not
during group wor:.n‘w

Equitable Access to Res
Resources and su

deployed effic. b
m-tnly. or oquitob:;fmy

Non-Instructional Tasks

Classroom routines and
procedures, established
or managed primarily
by the teacher, support
opportunities for
student learning and
development.

Students are partially
engaged in group work.

Student Autonomy and Responsibility

Routines do not support Routines and procedures
student autonomy partially support student
or assumption of autonomy and assumption
responsibility. of responsibility.

ources and Supports

Resources and supports
are managed somewhat
efficiently and effectively,
though students may not
have equitable access.

Shared routines and
efficient procedures
are largely student-
directed and maximize
opportunities for
student learning and
development.

5|

Students are product Students play an active role
engaged during small in ensuring their time in
group work, working groups is used purposefully
pUIl'pru"y and and meels their individual
collaboratively with their and group needs.

peers.

Routines and procedures
allow students to operate
autonomously and take

responsibility for their
learning,

Resources and su
anwrmmm
effectively: all students are
able to access what they

Students have a voice
and play an active

role in designing and
adjusting routines and
procedures that actively
create a respectful
learning environment
and support the growth
of each community
member.

Students btll.hlw
responsibility for routines
ml:’ci iti :'m e

take initiative to suggest
adjustments that would
further support their
learning and development.

Resources and n;pg:rm
are equitably;
students take initiative
in accessing resources
and identifying additional

supports need.
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resulting in loss of time is lost. instructional time. time.
instructional time or
potential danger to
students.
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2d: Supporting Positive Student Behavior

CRITICAL ATTRIBUTES

Unsatisfactory

There is little evidence
of explicit modeli
instruction, or guidance
related to itive
student behavior.

The teacher does not
communicate expeclations
or address nega

behavior.

The teacher does not
explicitly model or teach
habits of character.

Positive behavior is
modeled by the teacher
and occasionally taught
explicitly.

Expectations for the Learning Community

The teacher establishes

expectations to promote
positive behavior but with
uneven success.

Modeling and Teaching Habits of Character

The teacher models and
teaches habits of characler
but with uneven success.

Self-Monitoring and Collective Responsibility

Proficient

Students display
positive behaviors,
which are modeled by
teachers and reinforced
to promole reflection
and recalibration rather
than compliance.

The teacher and students
have successfully
established and

upon expectations.

The teacher models,
explicitly teaches, and

nforces habits of
character to promote
learning, ethical behavior,
and citizenship.

*|

Students take no The teacher encour Students successful Students successfully

responsibility for their students to monitor their | monitor their own ior | monitor their own

own behavior and do not own and one another's and attend to theirimpact | behavior and appropriately

display awareness of their | behavior and emphasizes | on other students. support one another in

impact on others. collective responsibility but demonstrating positive
with uneven success. behavior.

Distinguished

Students consistently
and independently
displa itive
hh&v{omnd seek
opportunities to build
a better classroom
community.

Students play an active
role in establishing and
maintaining expectations,
with regular rtunities
for critical tion both
individually and as a group.

Students take initiative
in explicitly discussi

and reinforcing habits of
character that contribute
to a safe and productive
learning environment.
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2e: Organizing Spaces for Learning

Unsatisfactory Proficient Distinguished

Learning spaces are Learning spaces are Learnin ces are Learning spaces

unsafe, inaccessible, safe and accessible; thoughtfully designed are thoughtfully

and/or not conducive the arrangement to address the needs co-designed and

to learning and and use of resources of individual learners modified as needed

development. partially supports within the context of members of the learning
student learning and shared experiences. community to address
development. the needs of individuals

and create collaborative,
joyful spaces for all to
earn and grow.

Safety and Accessibility

The space endangers The space is rally safe | The space is safe and Modifications are made
student safety or is not and accessible with some | accessible to all students. | to the environment as
accessible to all students. | issues that need to be necessary by students and
addressed. teachers to accommodate
individual needs.
7))
(%]
; Design for Learning and Development
m
=~ | Thedesign of the s is | Thedesignofthes The design of the s The design of the s
E an iment to ming is mnn‘lnmpodlrr:n.r“ su rts‘nstudmt mng mfzg' lnrnlngm
j— | and development. to learning but does not development and is tandis
< enhance it. appropriate for the goals appropriately adjusted
- and activities. to align to goals and
< activities.
-
-
o
Sl Co-Creation and Shared Ownership
Students do not help create | Students have some voice | Students have a voice Students take initiative
or arrange the space for in creating the space in creating the space in designing the space,
learning and demonstrate | and demonstrate some and demonstrate shared demonstrate a sense
little pride or ownership in | ownership of it. ownership of it of pride and ownership,
the space. and adjust the space as
necessary to create a
more beautiful and joyful
environment.

150
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DOMAIN 3 LEARNING EXPERIENCES

3a Communicating About Purpose and Content

3b Using Questioning and Discussion Techniques

Purpose for Learning and Criteria for Success: Teachers communicate the goals
and objectives of learning activities and outline an instructional pathway for
students to meet the established criteria for success.

Specific Expectations: Student actions during each step of learning activities are
clearly and effectively communicated with specific expectations articulated and
reinforced throughout.

Critical Thinking and Deeper Learning: Questions and discussions require critical
thinking, have multiple answers, and are used to deepen student understanding of
content, themselves, and the larger world.

Explanations of Content: Content knowledge is scaffolded and presented
in multiple, engaging ways with frequent, integrated checks for student
understanding,

Reasoning and Reflection: Questions and discussions challenge students to
reason, reflect on learning, justify their thinking, and generate ideas for future

inquiry.

Use of Academic Language: Verbal and written content-related language used by
teachers and students is academically rigorous, accurate, and subject and grade
appropriate.

Student Participation: Students demonstrate curiosity and engage one another
through questions and dialogue, challenging each other's thinking with respect
and humility.

3c Engaging Students in Learning

3d Using Assessment for Learning

Rich Learning Experiences: Students demonstrate agency and critical thinking
in completion of tasks and activities that require high levels of intellectual
engagement.

Collaboration and Teamwork: Student collaboration is a key component of
learning and engagement, and students take initiative to collaborate in new
orunplanned ways that further their learning and make it more engaging and
meaningful.

Clear Standards for Success: Collaborative goals, the characteristics of high-
quality work, and the criteria established as evidence of success are clear to
students and those supporting them.

Use of Instructional Materials and Resources: Instructional materials and
resources are used effectively to support intellectual engagement and deep
learning of the content.

Monitoring Student Understanding: Teachers and students are constantly
monitoring learning and making use of specific strategies to elicit evidence of
understanding.

Opportunities for Thinking and Reflection: Individual lessons, activities, and
tasks, as well as instructional pathways, have multiple and effective opportunities
to think, reflect, and consolidate understanding.

Timely, Constructive Feedback: High-quality feedback comes from many sources,
including students; it is specific and focused on improvement.

3e Responding Flexibly to Student Needs

Evidence-Based Adjustments: When appropriate, teachers use theirexpertise
to alter or replace pre-planned activities based on students’ understanding,
questions, and interests.

Receptiveness and Responsiveness: Teachers are open to and capitalize upon
unexpected student actions, questions, and internal and external events; they
encourage and support students to pursue new learning and opportunities on
their own.

Determination and Persistence: Teachers are committed to efficacy, even when
students encounter difficulty in learning, and pursue alternative approaches when
necessary to help students be successful.
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3a: Communicating About Purpose and Content

CRITICAL ATTRIBUTES

Unsatisfactory

Communication about
purpose and content
is unclear or confusing
and hinders student
learning.

The teacher does not
to students what
they will be learning.

Specific Expectations

The teacher’s unclear or
incomplete explanation
of the learning activities
hinders student
engagement.

Explanations of Conten

The teacher makes
significant content errors
or fails to provide clear
explanations, affecting
student understanding of
the content.

The teacher's
communications include
incorrect or imprecise use
of academic language.

t

Basic

Communication about
purpose and content
is mostly clear and
accurate; it partially
supports learning.

Purpose for Learning and Criteria for Success

The teacher partially
explains the purpose of
learning but with little
elaboration or specificity.

Expectations for the
learning activities are
somewhat clear to
students.

The teacher makes minor
content errors or provides
explanations of the
content that are somewhat
confusing and only invite
minimal participation or
engagement by students.

Use of Academic Language

The teacher's use of
academic language is
generally correct but may
need further explanation or
be too simplistic to support
student learning,

Proficient

Communication about
purpose and content is
accurate and clear to
students; it supports
their active engagement
in learning experiences
and models effective
use of language.

The teacher clearly explains
what students will be
learning and why, how it

is situated within broader
purposes, how they will
learn it, and what success
will look like.

The teacher clearly explains
and models, if a riate,
the learning activities,
consistently supporting
and reinforcing student
engagement.

The teacher’s explanations
of content are accurate,
appropriately scaffolded,
and relevant to the
experiences of students;
content is explained in
multiple, engaging wa

to support conceptu
understanding.

The teacher’s content-
specific language and
vocabulary are accurate,
academically rigorous, and
well-suited to students
and lessons, providing a
model to support student
development.

Distinguished

Communication about
purpose and content

is rich, nuanced, and
relevant to students
inviting them to think
critically and contribute
intellectually; it
encourages curiosity
and supports student
autonomy.

Students are able to
explain the purpose and
value of what they are
learning and connect it to
broader purposes, both
within the curriculum and
their own lives.

The teacher and students
anticipate and address
possible challenges
within the learning
activities; students use or
suggest other strategies,
approaches, or processes
for learning.

Students discuss and
explain content clearly
and precisely; their
communication about
content and its application
demonstrate critical
thinking, curiosity, and
understanding of its
purpose and relevance.

Rich and rigorous language
and vocabulary are
consistently and effectively
used by the teacher and
students
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3b: Using Questioning and Discussion Techniques

CRITICAL ATTRIBUTES

Unsatisfactory

Proficient

Distinguished

Questioning and
discussion are absent or
do nol support learning
and development

Questioning and
discussion do not invile
student thinking, are of
little cognitive challenge,
and often have a single
correct response.

Questioning and
discussion do not invite or
require students to explain
their thinking,

Student Participation

Questions and discussions
are between teacher and
select students; students
do not engage in dialogue
with one another or as
each other questions.

Questioning and
discussion, primarily
framed and led by
the teacher, are

used Lo support
student learning and
development.

Critical Thinking and Deeper Learning

The teacher frames
questions to promote
critical thinking and deeper
understanding but with
uneven success.

Reasoning and Reflection

Questioning and
discussion invite students
to explain their thinking
and reflect on their
learning, but students are
only somewhat successful
at doing so.

The teacher calls on
many students or invites
them to respond directly
to one another, but only
some students answer
or participate in the
discussion.

Questioning and
discussion, framed or
led by the leacher and
students, effectively
support critical
thinking, reasoning, and
reflection.

Open-ended and higher-
iapv:l questions an?
genuine discussions

allow students to think
critically and offer multiple
perspectives, challenging
them to dupen
understanding,

Through questioning and
discussion, students have
the opportunity to reason,
refiect on learning, and
justify their thinking, and
successfully do so.

The teacher successfully
engages students in
discussion; students
actively participate and ask
questions of one another.

Studenls intentionally
use questioning and
discussion to develop
their own and others’
thinking, reasoning
skills, and habits of
reflection.

Students initiate higher-
order questions a
extend discussions with
confidence, applying
and developing critical
thinking, curiosity, and
deeper understanding.

Students use questions
and discussions to
challenge one another's
thinking with respect and
humility, successfully
Jjustify their reasoning, and
collaboratively generate
new ideas and lines of

inquiry.

Students formulate
39&&0:13. initiate
iscussion, and assume
responsibility for ensuring
that all voices are heard.
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3c: Engaging Students in Learning

CRITICAL ATTRIBUTES

Unsatisfactory

Learning experiences

do not require active
intellectual engagement
by students.

Basic

Learning experiences
partially engafa
students intellectually;
the activities require
students to do some
thinking.

Rich Learning Experiences

Tasks are inappropriate for
students in the class, many
students are not engaged
in them, or they may only
require recall or use a
single approach.

Students are partially
engaged in tasks that
require thinking as
opposed to only recall;
some lasks have multiple
correct responses or

approaches.

Collaboration and Teamwork

Students do not collaborate,
they donot e with one
another effectively, and/or
instructional pings are
inappropriate for the task.

Students collaborate
during the lesson in ways
that are mostly suitable
to the activities and
outcomes and partially
support learning for each
student; they work well
together during group

activities.

Use of Instructional Materials and Resources

Instructional materials

and resources are not used
correctly or effectively

by the students, are not
supportive of their learning,
and/or are not equitably
available.

Opportunities for Think

The pace of the lesson is
too slow or is rushed, or
opportunities for thought
and reflection are poorly
implemented; students do
not have time to reflect or
consolidate understanding.

Instructional materials

and resources are used

by the students with

some success to support
learning, and students have
equitable access to them.

ing and Reflection

The pacing of the lesson
provides o unities
for some thought and
reflection, allowing
students to engage and
develop understanding.

Proficient

Learning experiences
support curiosity

and exploration and
encourage higher-order
thinking: students
engaga in multiple ways
and represent their
ideas and responses
through multiple
means.

All students engage in
activities that support

a3 and require critical
thinking: tasks require
high levels of intellectual
(] ement and students
explain their thinking,

stuq:::cnl oollaboulior;

is a ke comfoonant 0
learni 4 and engagement
in the class, instructional
groupings are strategically
arranged to support
learning and engagement,
and effective teamwork

is oxplic:t';y taught and
celebrated.

Instructional materials
and resources are used
effectively to support

intellectual engagement
and deep learning of the

content; they are varied
and used to support
equitable access to the
content.

The pacing of the lesson
sut;;'pl:rts ;'gh levels of
intellectual engagement
and deeper Ie,;grnmg;
students have multiple
and effective opportunities
to think, reflect, and
consolidate understanding.

Distinguished

Students take initiative
to increase the
challenge or complexity
of learning experiences
and make suggestions
for modifications that
increase meaning and
relevance.

Through choices provided
by the teacher or their own
initiative, students modify
learning tasks to make
them more meaningful or
challenging.

Students take initiative

to collaborate in new or
unplanned ways that
further their learning: they
actively serve as resources
for one another and focus
on making their learning
more engaging and
meaningfu

Students take initiative

in using instructional
materials and resources
by adapting them
appropriately for their

own needs; they suggest
maodifications or itions
to make them more
relevant or challenging.

Through opportunities
provided by the teacher

or their own initiative,
students demonstrate
autonomy and effective use
of strategies for reflection;
they are able to identify
and advocate for their own
need to engage in further
processing or reflection

in order to consolidate
understanding and solidify
new learning.
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3d: Using Assessment for Learning

CRITICAL ATTRIBUTES

Unsatisfactory

Proficient

Distinguished

Formative assessment
is not used during
instruction or

does not support
student learning and
development.

they are successful

The teacher does not
determine whether
students are progressing
toward mastery of the
goals and provides no
structured opportunities
for students to monitor
their own progress.

Formative assessment
partially supports
student learning and
development.

Clear Standards for Success

The teacher does not Students partially

share assessment criteria, | understand how they will
describe what high-quality | know they are progressing
work looks like, or explain | successfully and their
how students will know work will be evaluated.

Monitoring Student Understanding

The teacher’s attempts

to monitor student
understanding and support
self-assessment are
limited or only partially
effective.

Timely, Constructive Feedback

The teacher and
students use formative
assessments to

elicit evidence of
understanding, analyze
progress, and provide
constructive feedback.

The standards of high-
quality work and success
are clear to students and

provide the opportunity for
self-assessment.

The teacher uses questions
and assessments to elicit
accurate evidence of
student understanding
and models strategies for
self-assessment, allowing
students to successfully
analyze their own progress
toward goals.

§|

Students receive no The teacher provides some | Students receive timely, Students make decisions
feedback, or the onl feedback. but the feedback | constructive feedback from | and assume responsibility
feedback given is global or | is unclear or not oriented the teacher or others that | for their learning using
for only a few st ts. toward improvement or advances learning. high-quality, improvement-
mastery. focused feedback from
many sources.

Students take initiative
to analyze their own
progress against a
clear standard in

order to achieve the
outcome and identify
new opportunities and
challenges.

Students and those who
support them clearly
understand how their
progress is being assessed:
they have an active voice in
establishing standards for
success that are relevant
and ambitious.

Students take initiative
to monitor their

own understanding
through planned

tasks, assessments,

and strategies of self-
assessment to uni:rstaw
their progress. ma
adjustments, and identify
new or alternative
pathways and goals.
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3e: Responding Flexibly to Student Needs

CRITICAL ATTRIBUTES

Unsatisfactory

The teacher makes no
adjustments to learning
experiences, even when
warranted, and is not
responsive to student
needs.

Evidence-Based Adjust

The teacher does not
recognize, or ignores,
evidence of low
engagement or lack of
student understanding.

Receptiveness and Res

The teacher brushes aside
or does not fully address
students’ questions or
difficulties.

The teacher does

not convey a level of
responsibility for student
learning and success or
is uncertain about how to
assist students.

Basic

The teacher makes
some adjustments to
learning experiences
and is responsive to
student needs with
partial success.

ments

The teacher attempts to
adjust learning experiences
based on evidence but is
only partially successful.

ponsiveness

The teacher attempts to
incorporate students’
questions and respond
to their interests but only
minimally or with limited
success.

The teacher conveys
responsibility and
commitment to efficacy
but lacks certainty or is
only partially successful
in responding to student
difficulties.

Proficient

The teacher's
adjustments and
responsiveness lead to
deeper understanding
for students and/or new
learning experiences.

The teacher effectively
adjusts learning
experiences based on
real-time evidence and
students’ individual and
specific needs.

The teacher incorporates
students’ interests and
questions into learning
experiences to deepen
understanding and
encourage curiosity and
autonomy.

Determination and Persistence

Drawing on a broad
repertoire of strategies, the
teacher persists in seeking
alternative approaches and
pathways when students
experience difficulty.

Distinguished

Based on self-
monitoring and
reflection, students
voice their needs, ask
questions, and make
su?astions that

lead to adjustments
and modifications or
spark new learning
opportunities.

Students voice their
needs and assume
responsibility for their
own learning by making
necessary adjustments to
the learning experiences
with the support and
encouragement of the
teacher.

Students identify new
learning opportunities
and take the initiative to
pursue them on their own,
with their peers, or with
the support of the teacher
or others in the school and
beyond.

Students demonstrate
determination and
persistence when they
experience difficulties; they
seek and receive effective
support from the teacher
and others.
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DOMAIN 4 PRINCIPLED TEACHING

4a Engaging in Reflective Practice 4b Documenting Student Progress
Self-Assessment of Teaching: Teachers use evidence from activities and Student Progress Toward Mastery: The teacher documents student progress
assessments to identify the impact of different elements of practice on student toward learning and developmental goals and shares information with students,
learning and evaluate the success of learning experiences. parents, and educational collaborators.
Analysis and Discovery: Based on their self-assessment, teachers consider Shared Ownership: With support from teachers, students utilize resources to
alternative approaches or perspectives, question their own ideas or beliefs, and maonitor their progress toward learning and developmental goals and regularly
learn new ways to further advance student learning. analyze and discuss their progress with teachers and caregivers.

Application and Continuous Improvement: Teachers demonstrate commitment to
the success of each student by planning, practicing, and trying new approaches to
enhance their teaching based on their assessment and analysis.

Maintaining Reliable Records: The teacher consistently gathers, updates, and
shares data that is accurate, accessible, and ¢lear to students and families.

4c Engaging Families and Communities 4d Contributing to School Community and Culture

Respect and Cultural Competence: Teachers interact with families and the

e : Relational Trust and Collaborative Spirit: Teachers develop strong relationships
community in ways that respect their values and cultural backgrounds.

with students and colleagues that support professional learning, collaboration,
mutual trust, and student success.

Community Values: Learning experiences and environments are extensions of the
community and uphold its values, creating a shared vision of student success.

Culture of Inquiry and Innovation: Teachers contribute to the culture of the school
by modeling school values, helping to identify underlying problems, and taking
positive action toward their solution.

Instructional Program: Established structures and processes keep families
informed about the instructional program and provide opportunities for input and
feedback.

Engagement in Learning Experiences: Teachers connect students’ out-of-
schaol learning and lives to their efforts in school and take the lead in forming
partnerships and relationships to strengthen those connections.

Service to the School: Teachers extend their influence beyond their classrooms by
leading and contributing to school events, projects, and initiatives.

4e Growing and Developing Professionally 4f Acting in Service of Students

Curiosity and Autonomy: Teachers identify personal and professional growth areas . . . .
and independently seek opportunities to develop and refine their knowledge. Acting with Care, Honesty, and Integrity: Teachers consistently madel care,
hanesty, and integrity in interactions with students, families, and colleagues.

Developing Cultural Competence: Teachers seek knowledge regarding the
students and community they serve and apply findings to their practice and
development of the school culture. Ethical Decision-Making: Teachers make wise decisions, especially under
challenging circumstances, that are in the best interest of students and their
families.

Enhancing Knowledge and Skills: Teachers work to deepen content and
pedagogical knowledge and exchange new learning with colleagues.

Seeking and Acting on Feedback: Teachers seek opportunities to receive and
provide feedback and work collaboratively and constructively to utilize feedback
effectively.

Advocacy: Teachers are active advocates for students, their families, and
colleagues and lead in taking action on their behalf.
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4a: Engaging in Reflective Practice

CRITICAL ATTRIBUTES

Unsatisfactory

Basic

Proficient

Distinguished

The teacher does not
appear to engage in
reflective practice,
does not know whether
students achieved

the outcomes, or
misjudges the success
of instruction.

The teacher does not reflect
on experiences or draws
inaccurate or incomplete
conclusions about their
Success.

Analysis and Discovery

The teacher does not

or is unable to analyze
their impact on student
success and/or makes no
suggestions for growth or
improvement.

Application and Contin

The teacher does not
plan for or consider
opportunities Lo improve
practice.

The teacher's reflective
practice leads to some
accurate assessment

of student success of
instruction but does

not follow through with
analysis and changes to
practice.

Self-Assessment of Teaching

uous Improvement

Based on reflection, the
teacher has some plans
for future action that will
better support student

learning and development.

The teacher's reflective
practice, based on
consideration of
evidence of student
learning and
development, leads to
an accurate assessment
of the success of
instruction and results
in specific changes and
adjustments.

The teacher has a partially | The teacher draws on The teacher’s assessment
accurate but incomplete evidence from the lesson, | of the lesson is based
sense about whether or including student work, to | on multiple sources
not instructional practices | assess the effectiveness of evidence, leads to a
were successful or had the | of specific elements of thoughtful and accurate
desired impact on student | instruction and their analysis of practice, and
learning and development. | impact on student learning | addresses the specific
and development. impact of the design or
execution of elements of
instruction on student
learning and development.
The teacher analyzes some | The teacher analyzes the The teacher critically
aspects of their practice impact of their own actions | analyzes the impact
but may not consider and beliefs on student of practices, values,
alternative approaches, learning, learns about and beliefs on student
recognize the impact of alternative perspectives learning and consistently
their own mindsets or and approaches, and focuses on acquiring new
beliefs, and/or be willing to | begins to build new knowledge and skills
explore new strategies or knowledge and skills that | to enhance learning,
ideas. enhance ing. prioritizing in‘:g;ovommt
fo'; students need it
the most.

Based on reflection,

the teacher considers
multiple paths forward,
communicates a
commitment to the
success of all students,

and plans, practices, and
impﬂmnts improvements.

The teacher consistently
engages in reflective
practice that leads to a
thorough and accurate
assessment of the
success of instruction,
exploration of new ideas
and approaches, and
ongoing changes to
practices and mindsets
focused on supporting
students who need it
most.

Based on reflection, the
teacher focuses on the best
course of action for student
success, demonstrates
perseverance in the face

of challenges, implements
new ideas and strategies
and continues to reflect on
and analyze the results.
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4b: Documenting Student Progress

Unsatisfactory

There is no system for
documenting student

rogress, the system

s ineffective and
inefficient, or it does
not provide relevant
information to students
and those who support
them.

Basic

The teacher documents
some aspects of student
progress in a manner
that is accessible to
students and those who
support them.

Student Progress Toward Mastery

Proficient

The teacher documents
and celebrates student
progress toward
mastery, focusing

on the attainment

of learning and
developmental goals;
students and those
who support engage

in reflection on their
progress.

Distinguished

Students monitor
progress toward
mastery and their own
attainment of learning
and development

oals; they analyze and

iscuss their progress
with the teacher and
those who support
them.
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The teacher does not The teacher tracks student | There is a clear system Students are consistently
adequately track student ress toward mastery | for tracking progress aware of their own progress
or the approach is tit is not comprehensive | toward and the toward mastery of their
not focused on mastery or | or may not be useful to teacher communicates goals; they are able to
aligned to goals. students and those who understandable and useful | identify, reflect on, and
support them. information to students and | discuss their
those who support them. and needs based on clear
» evidence of progress.
w
|—
>
o | The teacher does not The teacher makes The teacher es Students and those who
= | engage students or those | attempts to students and those who support them are engaged
= | who support them in students and t who support them in setting as full partners in setting
< | setting understanding, sy them in identifying | and monitoring their goals, monitoring progress,
= | or moniltoring progress goals and monitoring ress toward their and evaluating and
g toward goals. progress toward them, with | goals; students play an celebrating success.
— partial success. active role in analyzing and
= celebrating their success.
[+
(8]
The teacher does not The teacher has systems The teacher has accurate The teacher's systems
have systems for tracking | for tracking student and accessible systems for | are consist accurate
student learning or other learning and other records | tracking student learning | and effective; as
records, or the systems are | that are accessible to and other records; they use | appropriate, students
inaccurate, confusing, or students and those who these ‘f?mm efficiently contribute information and
inaccessible. support them, but they are | and effectively. participate in maintaining
partially inaccurate or may reliable evidence of their
not be comprehensive. learning and other records.
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4c: Engaging Families and Communities

CRITICAL ATTRIBUTES

Unsatisfactory

Proficient

Distinguished

The teacher does not
engage students’
families or the
community, engages
them infrequently, or
does so disrespectfully.

Community Values

The teacher does not take
the values of families into
account when planning
learning experiences

or designing learning
environments.

Instructional Program

Little or no information
about the standards,
curriculum, or learni
expectations is available to
parents.

Engagement in Learnin

The teacher provides no
opportunities for families
toe in learning
experiences with students.

The teacher makes
some efforts to
engage families and
communities and
does so in a respectful
manner.

Respect and Cultural Competence

The teacher makes some The teacher e The teacher, students, and
efforts to families | families in co-creati families partner

and communities in elements of the learning to establish a learning
contributing to the ethos community that reflect the | community that honors
and values of the learning | values of the community. | the ethos and values of all
community, members.

The teacher shares basic
information about the
standards, curriculum,

or learning expectations;
the information is limited,
inaccessible, or incomplete.

g Experiences

The teacher invites families
to engage in learning
experiences with limited
success.

The teacher's
engagemont of families
and communities is
culturally responsive,
demonstrates a clear
value for the role th

play in student learning,
and furthers students’
academic and personal
SuUcCCess.

§.

The teacher is unable The teacher’s efforts The teacher e The teacher, students, and
toe families or to engage families and families and communities | families partner together to
does so in ways that communities are respectful | with respect and cultural support student success in
are disrespectful or and demonstrate some awareness, learning and a manner that honors the
demonstrate bias. cultural awareness and an lfﬁrmin%:r:ir values and | contributions of all focuses
attempt to learn more. cultural backgrounds. wting the needs of all
nts.

gl

The teacher frequently
shares accessible,
informative updates about
the standards, curriculum,
and/or learning
expeclations and seeks
input from families.

The teacher includes
families/caregivers in
learning experiences by
creating opportunities for
them to support students
and n the learning
community.

The teacher’s
engagement of
students, families, and
communities focuses
on supporting the
academic an rsonal
success of each student,
especially students who
have been marginalized.

The teacher partners with
families to ensure that

w:rne who supports
students understands

the instructional program
and has opportunities to

thoughtfully in its
dovalopment.

The teacher views and
incorporates families
as essential partners in
learning experiences.
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4d: Contributing to School Community and Culture

CRITICAL ATTRIBUTES

Unsatisfactory

Proficient

Distinguished

The teacher is not an
active member of the
school community or
contributes negatively
to the culture o
learning and values of
the school.

Relational Trust and Co

The teacher’s relationships
with colleagues are
characterized by negativity
or combativeness.

The teacher avoids
activities promoting
professional inquiry or or::i
participates when requi
making few or negative
contributions.

Service to the School

The teacher avoids
involvement in school
events, projects, and
initiatives.

The teacher makes
some contributions

to the school culture,
supporting professional
learning and upholding
the values of the school.

llaborative Spirit

The teacher has cordial
relationships with
colleagues but may not
have established many
trusting or collaborative
relationships with

colleagues.

Culture of Inquiry and Innovation

The teacher participates in
professional inquiry with
colleagues when invited

to do so and occasionally
contributes to their
success.

The teacher participates in
school events, projects, and
initiatives as expected.

The teacher takes
initiative in contributing
to and leading events,
programs, or activities
that further the culture
of learning in the school
and bring the values

of the school to life
through modeling and
positive action.

The teacher has supportive
and collaborative
relationships with
colleagues that are built on
mutual respect and trust

The teacher ro?ularry and
actively participates in and
contributes thoughtfully to
professional inquiry.

The teacher makes a
substantial contribution
to school events, projects,
and initiatives.

The teacher takes

a leadership role in
defining. modeling,
and holding self and
peers accountable

to the values and
intellectual life of the
school, leading with an
emphasis on meeting
the needs of students
and families who have
been marginalized.

The teacher actively builds
relational trust wi
colleagues and models
collaboration focused on
student success.

The teacher takes
a leadership role in

ting and ensuring
the success of professional
inquiry, modeling and p
supporting a culture o
inquiry a?:fnss the school.

The teacher takes a
leadership role in events,

and initiatives
that contribute to the
overall success of the
school.
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4e: Growing and Developing Professionally

CRITICAL ATTRIBUTES

Unsatisfactory

Proficient

Distinguished

The teacher does not
engage in professional
mqmry or learning
focused on denlopir?
knowledge, skills, an
mindsels, or does so
reluctantly.

The teacher demonstrates
little or no interest in
professional learning

and takes no initiative to

improve.

The teacher demonstrates
little or no cultural
knowledge or awareness
and/or assigns negative
value to cultural
differences.

Curiosity and Autonomy

The teacher engages

in professional inquiry
and learning focused on
developi Mg nowledge,
skills, a mmdtols
individually and with
colleagues thalt is often
determined or directed
by others.

The teacher enga

in ucomnu:;lgdg::d
available professional
learning opportunities
and takes some initiative
in seeking additional
opportunities for
professional growth.

Developing Cultural Competence

The teacher has some
cultural k e, is
developing understanding
of the values and beliefs
of other cultures, and is
beginning to engage in the
reflective work neces

to become more culturally
competent.

The teacher directs
their own professional
inquiry and learning
in collaboration
with colleagues
and demonsltrales
curiosity and energy
for professional
conversalions and
rowth focund on
eveloping knowledge,
skills, an mindsels.

The teacher ta seeks
out and identi h-
quality mhes to
grow a arn, identifying
problems of practice

or areas of inquiry that
inform individual and
collaborative learning

opportunities.

The teacher accepts
and respects cultural
differences and actively
seeks to understand
the influence of culture,
bias, and inequities on
students’ success.

The teacher does nol stay | The teacher engages The teacher takes The teacher is an
current on content and in activities designed initiative in deepening expert and tuo‘« in
pedagogical knowledge. specifically strengthen content knowledge understandi
content and pedagogical and understanding the continuously umpmwng
knowledge and deeper curriculum individual and refining their
understanding of and in coliaboration with knowledge of content,
curriculum. colleagues. pedagogy. and curriculum.
The teacher resists The teacher invites, The teacher inviles The teacher takes
discussing feedback on acc s, and acls on feedback from colleagues, | aleadership rolein
their practice or ignores feedback gmn by plays an active role in the | supporting a school culture
feedback that is given. analysis of practice, and of growth and modeling
works collaboratively to a process for seeking,
understand and act on mﬁding. and acting on
feedback. back.

The teacher
appropriately exercises
autonomy to direct
rofessional learnin
m'r lj'm'ne'-nl\mnf.t andt
leagues, taking a
Iead:rgship role i:ﬁhe
school, selling direction,
and supporting
colleagues to engage in
inquiry and innovation.

The teacher takes a
leadership role in the
school, directing their own
and others’ learning as
appropriate based on an
inquiry-driven approach
that prioritizes the needs of
students.

The teacher demonstrates
cultural competence, is
continually assessing
and developing their own
ki e and skills, and
leads others in the school
community to develop new
hes that value
differences and address

inequities.
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4f: Acting in Service of Students

CRITICAL ATTRIBUTES

Unsatisfactory

Basic

Proficient

Distinguished

The teacher acts
unethically and does not
understand the needs

of students or make
decisions in their best
interest.

The teacher’s actions are
uncaring or dishonest.

Ethical Decision-Makin

The teacher makes unwise,
rushed, or heated decisions
or makes decisions that
are self-serving,

Advocacy

The teacher fails to act
on behalf of students
when deliberate action is
warranted.

The teacher acts
ethically and attempts
to make deliberate
decisions in the best
interest of students,
families, and
colleagues.

Acting with Care, Honesty, and Integrity

The teacher acts hones
and with care and integrity.

The teacher seeks to make
wise, discerning decisions
in the best interest of
students and eng

other stakeholders in
these decisions whenever
possible or practical.

The teacher addresses the
needs of students through
their actions but may do
so inconsistently or with
partial success.

The teacher models
hiﬁh standards of
ethical practice

and wise decision
making on behalf of
students, families, and
colleagues.

The teacher is known for
and looked to as a model of
care, honesty, and integrity.

The teacher makes wise,
discerning decisions in the
best interest of students
even under challenging
circumstances or when
priorities or values collide.

The teacher is an advocate
for all students in and

nd the classroom,
taking deliberate action
on their behalf that aligns
with the school's and
community’s values, even
when it may not be
popular.

The teacher is a leader
in the school in defining
and upholding high
standards of ethical
practice and modeling
wise decision-making
that honors the inherent
worth and dignity of
each and every student
and prioritizes their
needs.

The teacher is a leader in
the school in modeling
and upholding care,
honesty, and integrity,
and encourages students
and teachers to seek
opportunities to develop
these qualities.

The teacher is a leader in
the school in modeling and
upholding wise decision
making that is in the

best interest of students,
families, and colleagues,
and supports students
and colleagues to develop
their c.l;:csrty to be more
discerning,

The teacher serves as a
model of advocacy for
students and acts as

a leader in the school,
identifying and working
to change policies and
practices that do not align
with community values

or may cause harm to
students.
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