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Introduction

It is the belief of the Professional Growth Committee that, with effective implementation, this
Professional Growth Plan will lead to increased self-reflection by licensed staff, greater job
satisfaction, higher quality of instruction and ultimately increased student learning. The
Professional Growth Committee read the Charlotte Danielson book; “Teacher Evaluation, to
Enhance Professional Practice” and the revised Oregon Department of Education Framework
June 28-29 2012. The goal of the committee was to develop an evaluation system unique to
Sheridan that reflects “effective instruction” and pilot the plan during the 2013-2014 school year
with full implementation by July 1, 2014.

Professional Growth Committee Members:

Maureen Walter, SPED Teacher, Titan Academy
Robin VanBuren, Sixth Grade Teacher, Faulconer Chap
Darci Holland, SPED Teacher, Sheridan High Schoo
Julia Evans, Kindergarten Teacher, Faulconer Ch
Marci Hendrix, Fourth Grade Teacher, Faulconer Chap



Overview of the Process

The Oregon Framework for Teacher’s identifies ten standards organized into four domains. The
committee members created a working rubric for each standard to provide a description of what
each standard looks like at the does not meet standard, developing proficiency toward standard,
proficient relative to standard, and exceeds standard levels. A first year teacher is expected to
achieve a minimum of the developing proficiency toward standard level, with movement toward
proficient relative to standard level by the end of the year. The second year a teacher is expected
to achieve a minimum of five or more standards in the proficient relative to standard level; these
standards are to be selected collaboratively with their building administrator. The five remaining
standards are to be raised to a minimum of a proficient relative to standard, level in the third year.
By the time a teacher moves to contracted status, he or she should be preficrent relative to
standard and making improvement toward exceeds standard in one @F more areas.

Emphasis of the evaluation system should be professional growth where'employees are
empowered to be self-directed. Support and assistance are provided for individual teachers
needing the opportunity to remedy specific weaknesses.4Fhe utilization of direct elassroom
observations, an evaluator may use a variety of student performance data, collaborative
assignments, non-instructional duties, curricular responsikilities;and student input when
formulating a final evaluation. Student performance data‘and/er student feedback will not be
used independently to formulate teacher evaluation.

Performance Levels

The Framework for Teaching includes four levels of performance: Does Not Meet Standard,
Developing Proficiency TowardiStandard, Proficient Relative to Standard, and Exceeds
Standard. It is importantt0 recognize that the levels are levels of performance of teaching, not
of teachers.

Performance Levels Definition

Does Not Meet Standard Does not meet standard; requires
(DM) intervention to improve practice.
Q)
Developing Proficiency Toward Standard Developing proficiency toward meeting
(DP) standard; shows continuous improvement.
)
Proficient Relative to Standard Proficient relative toward meeting standard;
(PR) demonstrates effective practice and impact
(3) on student learning.
Exceeds Standard Exceeds standard; highly effective
(E) professional practice and impact on student
(4) learning.




Timeline: Probationary Educators (Tier One & Two)

A teacher has probationary status during the first three years in the Sheridan School District.
Professional Growth Plans during those three years are carried out within a close collaborative
partnership between the teacher and the principal. However, the teacher holds primary
responsibility for his or her learning. The administrator and teacher share responsibility for
designing and monitoring the program, documenting learning, and reporting progress. The
teacher and administrator will share responsibility for meeting the stated timelines.

Target Date Probationary Teacher
August- | Self-Evaluation using rubric
By September
15
Probationary teacher will complete the self evaluation with'the performance
By October |evaluation rubric and meet with the building@administrator te discuss the teacher’s
15" Professional Growth Plan. In this meeting they identify performance goals and
growth activities, and the administrator,explains§yPDUs.
By December| Administrator conducts at least orie formal lesson“ebservation of the
15th probationary teacher's classroom and at leasttwo mini observations. The formal
observation includes a pre and post observation conference. The administrator
gathers data and gives writien feedback to the'téaeher,.and the teacher and
administrator confer. If there-aréisignificant areas @f'concern, the teacher will be
placed on the Structured Support Process.
Mid-Year | Administrator has conductedi@ne mini observation and the second formal lesson
Review observation and provides the teacher with feedback regarding performance on
By standards¢ It thereiare significant areas of concern, the teacher will be placed on
January | the Stru€tured Support Process. Administrator makes recommendation for
15" emplOyment status.
February 1 | Administratonsubmits récommendation and documentation of professional
growith to the'Superintendent.
Mid-February| Schoal beard takesiaction on employment recommendation.
By Probationary teacher and administrator has conducted one mini observation and
Makl meet to discuss the pext Professional Growth Plan. At this meeting they identify
15" performance goals and growth activities, including reflection on professional
growth, and the plan to earn PDUs.




Probationary Educator: Performance Cycle (Tier One)

A\ 4

Standards Review and Goal - setting

By October 15
e Self Evaluation with Performance Evaluation Rubric
e Review and Complete Goal-Setting Form

e Timeline

Two (2) Mini-Observations and First Formal
Observation
(reference Glossary of Terms)

\ 4

First Performance Evaluation
By December 15

e Conference with review of Performance
Evaluation
Rubric Form based on Observations

A 4

One (1) Mini-Observations and Second Formal
Observation

v

Second Performance Evaluation/Summative Evaluation
By January 15
e Conference with review of Yearly Evaluation Form
based on observations

\ 4

One (1) Mini-Observation by May 15

Concerns?
v
Proceed to
>l Improvement
Unsuccessful Cycle
Concerns?
Proceed to
Improvement
Cycle or Begin
Process for
Unsuccessful |_Non-Renewal
Proceed to
| Improvement
Concerns? Cycle

Probationary Year 2 and 3 in Fall
By May 15 p >
e Teacher Begins Goal-Setting
e Establish Professional Growth
Activities

Contracted Teacher Status in Fall:
Move to Yearly Goal-setting on
Contract Teacher Growth Cycle




Probationary Educator: Improvement Cycle

Performance Evaluation(s) Led
to Areas of Concern

Mini-Observations Led to
Areas of Concern

\ 4

Support Strategy
e Set specific goals and activities
relating to identified concerns
(Building-level administration and

Performance Evaluation

Review of Performance Evaluation
Rubric in area of concern

certified employee)
e Four (4) to six (6) weeks fe

|

Support Strategy Successful?

v

Plan of Assistance for Improvement
e Formal Plan Developed (Building-and
District-level Administration,
Teacher and Association)
e Establish Appropriate Deadlines

e Formal Observation(s)/Gather data
e Conference —Supervisor and Teacher
e Review of Observation Data
e One (1) to three (3) weeks
Yes R
" Return to
Probationary
Status
\ 4
Plan of Assistance Yes Return to
for Improvement >| Probationary
successful? Status

No

Non-Renewal <




Probationary Educator Formal Evaluation Process:
Years Two and Three (Tier Two)

Goals Meeting
By October 15th
¢ Review Standards.
e Administrator selects one or two goals related to
Standards.
e Explain the Formal Evaluation Process.

First Formal Observation
e Pre-Observation Conference: Discuss standards and goals.
e Formal Observation
e Post-Observation Conference: Discuss standards and goals.

\
Performance Concern(s)

No Performance Concerns |dentified

Proceed to second performance

. Probationary Teacher
review.

Improvement Cycle

Proceed to Structured Support Process in

47 A 4

Complete Formal Evaluation Process
e Pre-observation conference: Discuss standards and goals.
e Second formal observation
e Post-observation conference: Discuss standards and
goals.
e Teacher self-reflection
e Formal summative evaluation meeting

/ Probationary Concern(s)

Identified

No Performance Concerns Proceed to Structured Support

Proceed to Probationary Year Three
or contract status. Improvement Cycle

Process in Probationary Teacher




Traditional Evaluation Cycle
(Tier One & Two)

Overview: This is an annual cycle mandated for temporary and probationary educators. This
cycle is also an option for contract educators at the discretion of their supervisor or is a choice
for contract educators who qualify to be on a Self-Directed Evaluation Cycle. This cycle includes
one annual goal which is written in collaboration with the educators supervisor as well as three
observations. In this evaluation cycle educators have the greatest amount of direct support from
supervisors.
Observations: Within this annual cycle three observations will occur. At least two observations
will be a Level 3 Observation. The remaining observation may be a Level1, 2, or 3.

Level 1: Mini Observations

o Unannounced drop-in of at least 10 minutes.

o  Written feedback in a timely manner

Level 2: Informal Observations

o Unannounced drop-in of at least 30 minutes or full,leSson, whichever is greater

o  Post-conference with written feedback in a timely manner

o  Performance evaluation data is collected

Level 3: Formal Observation

o  Schedule observation time initiated by educater ef Supervisor
Pre-Observation Conference
Educator informs evaluator of purpose of lesson
Minimum length of 30 minutes or full lesson, whicheveris greater
Educator and evaluator select/design data colleetion from appropriate lesson
Post-conference with a completed Rost«Observation Summary Form, in a timely
manner

o  Performance gvaluation data is collected
Goal Setting: Educators will write two (SLO’s) Studefit Learning Objectives and one
Professional Growth Goalutilizing the SMART goal strategies based on the Oregon Department
of Education adopted Standardsywhich“may originate from district, building, department or grade
level goals or ndividualeducators,goal. When writing the Professional Growth goal, educators
are to use the data from-theSelf-Reflection Worksheet (required), the Traditional Cycle: Goals
for Professional Growth (required), and the —How to Write a SMART Goal instructions. The
goal is agreed upon and will be submitted to the supervisor no later than October 15.

O O O O O

Evaluation: By'March 1 of each school year, educators will receive a written evaluation from
their supervisor onthe Supervisor Evaluation Summary Form (required). Educators will also be
asked to complete anEnd-of- Year Self-Reflection for Goals Form (required by March 10. Both
forms are official and’will become part of the educators‘personnel files.

Required Documentation: Goals determined in the fall will be written on the Professional
Growth Plan and submitted for inclusion in the educator‘s personnel file. Data from formal and
informal observations must be shared with the educator. For each informal and formal
observation, a copy of the Post-Observation Summary with original signatures of the educator
and the administrator must be filed in the educator‘s personnel file at district office. The
educator‘s Summative Self-Reflection will be shared at the final evaluation conference and kept
in the educator‘s working file at the building level. The Supervisor Summative Evaluation will
be documented on the educator evaluation form and filed in the educator‘s personnel file at the
district office.



Probationary Educator: Evaluation Cycle
Self-Reflection Worksheet

Carefully reflect on your teacher performance in all four domains. Complete the Self-Reflection by using the
Standards of Professional Practice in this document.
Bring this completed form to the goals conference with your administrator.

Key: DN (1)—Does not meet Standard DP (2)—Developing Proficiency Toward Standard PR (3)—
Proficient Relative to Standard E (4)—Exceeds Standard

Domain 1 The Learner and Learning Comments

DNM | DP | PR | E Standard 1:
1 2 3 4 Learner Development

1.1 Demonstrates an understanding of how
children/adolescents learn and develop.

1.2 Designs and implements developmentally
appropriate instruction.

DNM | DP | PR Standard 2:

Slm

Learning Differences

2.1 Makes appropriate and timely proyisions,for
individual students with particulardearning
differences or needs

2.2 Incorporates tools of language development
into planning and instruction to support
development of academic language praficiency.

DNM | DP | PR | E Standard 3:

1 2 3 | 4 Learning Environments

3.1 Organizes, allocates,‘and manages the
resources of time, space, and attention,to actively
and equitably engage learnerss

3.2 Communicates with Studénts in ways that
respect unigue backgrounds and support a
positive.classroom climate,

3.3 The teacher establishes and monitors elements
of,a safe and productive learning environment,
including normsfiexpectatiéns, routines and
organizational structures.

Domain 2 Content Comments

DNM | DP | PR Standard 4:

&

Content Knowledge

4.1 Maintains deep knowledge of content
standards and learning professions in the
discipline(s) and setting(s) s/he teachers.

4.2 Integrates culturally relevant content to build
on learner’s background knowledge.

4.3 Engages students in learning experiences in
the discipline(s) s/he teaches that encourage
learners to understand, question and analyze ideas
from diverse perspectives so that they master the
content.

DNM | DP | PR Standard 5:

~|m

Application of Content

5.1 Engages learners in applying content
knowledge to encourage interdisciplinary
connections to real world issues.

5.2 Engages learners in critical and creative
thinking, encouraging new ideas and approaches.




Domain 3

Instructional Practice

Comments

DNM

DP

Standard 6:

1

2

~m

Assessment

6.1 Designs and/or selects assessments that
match learning objectives with assessment
methods so that learners can demonstrate their
knowledge and skills.

6.2 Works independently and collaboratively
to examine formative and summative
assessment data to identify student learning
needs and strengths to inform instruction.

6.3 Engages learners in understanding and
identifying qualify work and provides them
with effective descriptive feedback to guidé
their progress.

DNM

Standard 7:

Planning for Instruction

7.1 Designs learning experiences aligned to
curriculum standards and student'needs.

7.2 Evaluates and adjusts plans based onmstddent
outcomes.

7.3 Plans collaboratively with colleagues and/or
specialists to design iAstruction to meet unique
learning needs.

DNM

DP

PR

Standard 8:

Slm

Instructional Strategies

8.1 Varies role in the instrugtional process (e.g.,
instructor, facilitator, guide,audience)

8.2 The teacher understandsihow content and skill
development can be supportediby media and
technology, and knows how {0 evaluate these
resources$ for-quality,Jaceuracy, and effectiveness.

8.3 Usesia variety of instructional strategies to
supportandiexpand learners’ communication with
various audieneessthrough speaking, listening,
reading, writing, and other modes.

8.4 Poses questions to stimulate discussion that
serve/different purposes, such as probing for
learner understanding, helping learners articulate
their ideas and thinking processes, stimulating
Curiosity, and helping learners to question.

8.5 Engages all learners in developing higher
order thinking skills and meta-cognitive

Processes.

10




Domain 4 Professional Responsibility Comments
DNM | DP | PR | E Standard 9:
1 2 3 4 | Professional Learning & Ethical Practice
9.1 Engages in ongoing learning opportunities to
develop and apply knowledge and skills.
9.2 Uses multiple sources of evidence (e.g.,
student growth data, self-reflection tools,
classroom observations) to self-assess
professional proactive.
9.3 Demonstrates knowledge of legal and ethical
rights and responsibilities.
DNM | DP | PR | E | Standard 10:
1 2 3 | 4 | Leadership and Collaboration
10.1 Takes an active role on the instructional
team.
10.2 Works collaboratively with students and
families to support and learner developmen
achievement.
10.3 Models effective practice and d
shared leadership (either formally,
in support of school and progr

Total All Scores

Professional Practice and Pr
Responsibility

'| Score(divide above by 29)

Areas meeting standards:

Avreas in need of improve

11




Probationary Educator: Evaluation Cycle (Goal Setting)
Student Growth & Professional Growth Plan

Teacher

School

Administrator

Teachers must use State or National Assessment data in Category 1 if they are in a tested subject area and grade
level and choose at least 1 additional measure in Categories 2 or 3. Teacher in non-tested subject areas and grades
must choose at least 2 measures from Categories 1, 2 or 3.

Catego[y 1: State Measures . Oregon’s state assessments
o SMARTER Balanced (formerly OAKS)

o Extended Assessfmenits"

Category 2: Common National, International,
Regional, District-Developed Measures,
Classroom based or School wide Measures

Commercially developed assessments that include pre- and post-measures
Locally developed'assessments that include pre- and post-measures
Results from proficiency-based assessment systems

Locally-developed collections of evidence, i.e. portfolios of student work

that incldde.multiple types of performance

Content/Standard

e The goal is being written around
which grade/subject/level?

Assessments

e What are the assessments being
used?

Context

e What are the characteristics or
special learning circumstances
of my class(es)?

Baseline Data
e What are the learning needs of
my students?

e Attach supporting data.

Student Growth Goal
Statement
e Does my goal meet the SMART
criteria?
e |dentify if it is:
Category 1 or 2.

Goal-Setting Conference

Rationale
e Why did you choose this
standard(s)

Strategies for Improvement

e How will I help students attain
this goal?

¢ Provide specific actions that will
lead to goal attainment

e What Evidence will be
collected?

12




Second Student Learning Goal

Content/Standard

e The goal is being written around
which grade/subject/level?

Assessments
¢ What are the assessments being
used?

Context

e \What are the characteristics or
special learning circumstances of
my class(es)?

Baseline Data

e What are the learning needs of
my students?

e Attach supporting data.

Student Growth Goal
Statement

e Does my goal meet the SMART
criteria?

e |dentify if it is:
Category 1 or 2.

Rationale

eWhy did you choose this
standard(s)

Strategies for Improvement

e How will I help students attain
this goal?

¢ Provide specific actions that will
lead to goal attainment

e What Evidence will be
collected?

13




Professional Goal-Setting Conference

Professional Growth goal:

o What do | want to change about my
instruction that will effectively
impact student learning?

e What is my personal learning
necessary to make that change?

e What are my measures or success?

e What Evidence will be collected?

Resources and Support:

e What resources and support do |
need to meet my Professional
Growth Goal?

Mid-Year Review

Collaborative Mid-Year
Goal Review

e What progress has been made?
o Include a reflection on goals
e Attach supporting data

Strategy Modification

e What adjustments need to be
made to my strategies?

Teache ture:

Administrator Signature:

Date:

14




Summative

End-of-Year Data

e What does the end of the year
data show?
e Attach data

Reflection on Results

e Overall, what worked, or what
should be refined?

Professional Growth Plan

e How can | use these results to
support my professional
growth?

Teacher Signature:

Date:

Date:

15




Probationary Educator: Traditional Evaluation Cycle
SUMMATIVE SELF-REFLECTION
(Educators fills out and brings to end-of-year conference)

1. Identify and describe your level of performance based on the rubrics for the Standards of Professional Practice.

Carefully reflect on your teaching performance in all four Standards. Complete the Self-Reflection by using the
Standards of Professional Practice in the Appendix of this document.
Bring this completed form to the goals conference with your administrator.

Key: DN (1)—Does not meet Standard DP (2)—Developing Proficiency Toward Standard PR (3)—
Proficient Relative to Standard E (4)—Exceeds Standard

Domain 1 The Learner and Learning Comments
DNM | DP | PR | E Standard 1:
1 2 3 4 Learner Development

1.1 Demonstrates an understanding of how
children/adolescents learn and develop:

1.2 Designs and implements developmentally
appropriate instruction.

DNM | DP | PR | E Standard 2:

1 2 3 | 4 Learning Differences

2.1 Makes appropriate and timely provisions
for individual students with particular
learning differencesier. needs

2.2 Incorporates tools of language
development into planning‘and instruction to
support development of academiclanguage
proficiency.

DNM | DP | PR Standard 3:

Sm

Learning Environments

3.1 Organizes, allocates, and\mapages the
resources/of time, space, and attention to
activelysand eqitably,engage learners.

3.2 €Communicates with'students in ways that
respect unigue backgrounds and support a
positive classroom climate.

3.3 The teacher establishes and monitors
elements of/a safe and productive learning
environment, including norms, expectations,
routines and organizational structures.

Domain 2 Content Comments

DNM | DP | PR Standard 4:

~lm

1 2 3 Content Knowledge

4.1 Maintains deep knowledge of content
standards and learning professions in the
discipline(s) and setting(s) s/he teachers.

4.2 Integrates culturally relevant content to
build on learner’s background knowledge.

4.3 Engages students in learning experiences
in the discipline(s) s/he teaches that encourage
learners to understand, question and analyze
ideas from diverse perspectives so that they
master the content.

16




DNM

DP

PR

Standard 5:

Sm

Application of Content

5.1 Engages learners in applying content
knowledge to encourage interdisciplinary
connections to real world issues.

5.2 Engages learners in critical and creative
thinking, encouraging new ideas and
approaches.

Domain 3

Instructional Practice

Comments

DNM

DP

Standard 6:

1

2

Assessment

6.1 Designs and/or selects assessments
that match learning objectives with
assessment methods so that learners can
demonstrate their knowledge and skillS:

6.2 Works independently and
collaboratively to examine formative and
summative assessment data to'identify
student learning needs and strengthsito
inform instruction.

6.3 Engages learners in understanding-ana
identifying qualify\werk and provides them
with effective descriptive feedback to guide
their progress.

DNM

DP

PR

Standard 7:

Slm

Planning for Instruction

741°Designs,learning experiences aligned to
curriculum standards and student needs.

7.2 Evaluates and adjusts plansibased on
student outcomes. 4

7.3 Plans collaboratively#with colleagues
and/or specialists to design instruction to meet
unique learning needs.

DNM

Standard 8:

~|m

Instructional Strategies

8.1 Varies role in the instructional process
(e.g., instructor, facilitator, guide, audience)

8.2 The teacher understands how content and
skill development can be supported by media
and technology, and knows how to evaluate
these resources for quality, accuracy, and
effectiveness.

8.3 Uses a variety of instructional strategies to
support and expand learners’ communication
with various audiences through speaking,
listening, reading, writing, and other modes.

8.4 Poses questions to stimulate discussion that
serve different purposes, such as probing for
learner understanding, helping learners
articulate their ideas and thinking processes,
stimulating curiosity, and helping learners to
question.

8.5 Engages all learners in developing higher
order thinking skills and meta-cognitive
processes.

17




Domain 4

Professional Responsibility

Comments

DNM

DP

Standard 9:

1

2

~m

Professional Learning & Ethical Practice

9.1 Engages in ongoing learning
opportunities to develop and apply
knowledge and skills.

9.2 Uses multiple sources of evidence (e.g.,
student growth data, self-reflection tools,
classroom observations) to self-assess
professional proactive.

9.3 Demonstrates knowledge of legal and
ethical rights and responsibilities.

DNM

Standard 10:

~m

Leadership and Collaboration

10.1 Takes an active role on the instruction
team.

10.2 Works collaboratively with stu
families to support and learner de
and achievement.

10.3 Models effective practi

formally or informally) in support of s
and program goals

Total Score

5. Describe how you have supported the school’s improvement plan.

Total Score(divide above by

29)

performance, what goals will you be focusing on as you move toward
, or what new goals do you anticipate including in your professional

6. List the professional development activities in which you participated during the year.

Educator Signature:

Administrator:

Date:

Date:

18




Probationary Educator: Evaluation Cycle
Pre-Observation Reflection
(Teacher fills out and brings to pre-observation conference)
School Year

*Please attach a lesson plan for the time you will be observed.

Teacher School Assignment
Observer Pre-Conference Date/Time
Observation Date/Time Post-Conference Date/Time

Contract Status

1. What is your instructional objective(s)? What do you want your students t w and do as a result of

your instruction?

2. Explain how this helps to meet district power standard hat standards does it me

3. Briefly describe instructional activities and ow will the curriculum be

taught?

4. How will you provig
(developmental and ability [e

the range of needs of your students

5. Describeasses s that will be used. How will you know that your students have met the

Observation objectives (something specific that you would like the observer to focus on):

19




6. Explain the difficulties students typically experience in this area and how you plan to accommodate for
the special needs of your students/diverse population in your class.
a. How do you plan to anticipate those difficulties, enabling your students to persist with the work?

7. State the Standard(s) that your lesson will address.
a. Relate to other content areas

8. Explain how you plan to assess student achie
a. What procedures will you use?
b. What products will the students pro

performance task, scoring guides.)

9. Explain a ng else the observer should know about your class or your classroom procedures.

20



Probationary Educator: Evaluation Cycle

Post-Observation Reflection
(Teacher fills out and brings to post-observation conference)

______School Year
Educator Assignment
Observation Date Time
Post Conference Date Time

1. Did the students learn what | intended? Were my instructional goals met? How do | know?
Standard:

2. As | reflect on the lesson, to what extent were students prod
differences addressed effectively? Standard:

3. Did | alter my goals or instructional plan as | sson? If so, (Standard)

4. Did the materials and ass
examples of student work, if re

y address the needs of all students? (Bring

5. If I had the oppor
differently? Why? (Re

each this lesson again to this same group of students, what would | do

Teacher’s Signature Date

Supervisor’s Signature Date

21



Sheridan School District

Probationary Educator: Post-Observation Summary Form
Required for Formal and Informal Observation

Educator: Subject: Grade(s):

Supervisor: Date/Time:

The purpose of the observation is to assess educator’s professional standards

Domain 3: Instructional Practice Commendations:
__ 6.1 Designs and selects assessments that match
learning objectives

___ 6.3 Engages Learners

__ 7.2 Evaluates and adjusts plans based on student
outcomes

8.3 Uses a variety of instructional strategies

__ 8.5 Engages all learners

Domain 1: The Learner and Learning:

__ 1.2 Designs and implements appropriate instruction.
__ 2.1 Incorporates tools to support academic langt
proficiency.

__ 3.1 Manages classroom procedures

__3.2 Communicates with students

__3.3 Establishes a safe and productive learning
environment

Domain d 4 may be ide 3 observation:

Educators comments (Optional):

Educator Signature Date Administrator Signature Date

Teacher (original)
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Sheridan School District 48]
Supervisor Evaluation Summative

Educator: Grade/Subject Area:

Supervisor: School Year:

Level: ___Elementary ___Middle School ___High School

Educator Status: Probationary 1 __ 2 3__ Temporary _ Contract Status __

As appropriate: Formal Observations Dates

Informal Observations Dates

Date of Goal Conference Date of Final Conference

Carefully reflect on your teaching performance in all four standards. Complete‘the Self-Assessment by using the
Standards of Professional Practice in this document. Prepare to discuss your performance in all standards during the
goals conference with your administrator.

Key: DN (1)—Does not meet Standard DP (2)—Developing Rroficien¢y Toward Standard PR (3)—
Proficient Relative to Standard E (4)—Exceeds Standard

Domain 1 The Learner and Learning Comments
DNM | DP | PR | E Standard 1:
1 2 3 4 Learner Development

1.1 Demonstrates an understanding of,how
children/adolescents learn andddevelap.

1.2 Designs and implementsdevelopmentally
appropriate instruction.

DNM | DP | PR Standard 2:

m

1 2 3 | 4 Learning Differences

2.1Makes appropriate and timely provisions
for individual“students with particular
learningidifferences or needs

2.2 Incorporates tools of language
development into planning and instruction to
support development of academic language
proficiency.

DNM | DP | PR Standard 3:

&

Learning Environments

3.1 Organizes, allocates, and manages the
resources of time, space, and attention to
actively and equitably engage learners.

3.2 Communicates with students in ways that
respect unique backgrounds and support a
positive classroom climate.

3.3 The teacher establishes and monitors
elements of a safe and productive learning
environment, including norms, expectations,
routines and organizational structures.
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Domain 2

Content

Comments

DNM

DP

Standard 4:

1

2

~lm

Content Knowledge

4.1 Maintains deep knowledge of content
standards and learning professions in the
discipline(s) and setting(s) s/he teachers.

4.2 Integrates culturally relevant content to
build on learner’s background knowledge.

4.3 Engages students in learning experiences
in the discipline(s) s/he teaches that encourage
learners to understand, question and analyze
ideas from diverse perspectives so that they
master the content.

DNM

Standard 5:

S

Application of Content

5.1 Engages learners in applying content
knowledge to encourage interdisciplinary
connections to real world issues.

5.2 Engages learners in critical and creative
thinking, encouraging new ideas and
approaches.

Domain 3

Instructional Practice

Comments

DNM

DP

Standard 6:

1

2

~|m

Assessment

6.1 Designs and/or Selects:assessments
that match learning objectivesawith
assessment methods so'thatdearners can
demenstrate their knowledge and skills.

6.2 Works independently and
collaboratively to examine fermative and
summative assessment data/to identify
student learningfieeds,and strengths to
inform instruction.

6.3 Engages learners in understanding and
identifying'qualify work and provides them
with effective descriptive feedback to guide
thelr progress.

DNM

Standard 7:

&

Planning for Instruction

7.1 Designs learning experiences aligned to
curriculum standards and student needs.

7.2 Evaluates and adjusts plans based on
student outcomes.

7.3 Plans collaboratively with colleagues
and/or specialists to design instruction to meet
unique learning needs.

DNM

Standard 8:

~lm

Instructional Strategies

8.1 Varies role in the instructional process
(e.g., instructor, facilitator, guide, audience)

8.2 The teacher understands how content and
skill development can be supported by media
and technology, and knows how to evaluate
these resources for quality, accuracy, and
effectiveness.
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8.3 Uses a variety of instructional strategies to
support and expand learners’ communication
with various audiences through speaking,
listening, reading, writing, and other modes.

8.4 Poses questions to stimulate discussion that
serve different purposes, such as probing for
learner understanding, helping learners
articulate their ideas and thinking processes,
stimulating curiosity, and helping learners to
question.

8.5 Engages all learners in developing higher
order thinking skills and meta-cognitive
processes.

Domain 4 Professional Responsibility Comments

DNM | DP | PR Standard 9:

~|m

1 2 3 Professional Learning & Ethical Practice

9.1 Engages in ongoing learning
opportunities to develop and apply,
knowledge and skills.

9.2 Uses multiple sources of evidence (exg-,
student growth data, self-reflection tools,
classroom observations) to self-assess
professional proactive.

9.3 Demonstrates knowledge'of,legal and
ethical rights and responsibilities.

DNM | DP | PR Standard 10:

Sm

Leadership and Collaboration

10.1 Takes an active role on'the instructional
team.

10.2 Works collaboratively with students and
families t0 support:and learner development
and‘achievement.

10.3 Madels effective practice and
demonstratesishared leadership (either
formally or informally) in support of school
and program/goals.

Total Score Professional Practice and Total Score(divide above by
Professional Responsibility 29)
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Sheridan School District
Quality Instruction Performance Summary

Teacher: Date:

The Oregon Matrix for Summative Evaluations

In the Oregon Matrix, Professional Practice (PP) and Professional Responsibilities (PR) intersects with
Student Learning and Growth (SLG) culminating in a summative performance level which leads to a
Professional Growth Plan for the educator. When there is a discrepancy between the PP/PR level and
SLG level, further inquiry is triggered to explore and understand the reasons fofithe discrepancy.

Exceeds Proficient Proficient
_ Standard Relative to Relative to Exceeds Exceeds Standard
g Standard Standard or Standard
‘@ Exceed Standard
2
e
a.
b Developing Proficient Proficient Proficient Relative
o .. Proficiency Relative to Relative to to Standard
5] Proficient
= X Toward Standard Standard
i Relative to
C x Standard or
a o Standard -
TS S Proficient
c a2 .
e Relative to
w o T,
§ B E Standard
535 g
=& . . . .
c £ 8 Berelon e Devgl?plng Devc?lc.)plng Devc?lc.)plng Devc?lc.)plng
SD o Proficienc Proficiency Proficiency Proficiency Proficiency
£ 2 g Toward Toward Standard Toward Toward Standard
= Toward
P Standard Standard Standard or
3 Proficient Relative
£ to Standard
£
o
et Does Not Meet
(%) o
= D Not M D Not M ndard or Developin
§ Does Not Meet oes Not Meet oes Not Meet Standa d.o evg (.)pl g
N Standard Standard Standard Developing Proficiency
Proficiency Toward Standard
Toward
Standard
Developin Proficient
Does Not Meet i _p 2 . Exceeds Standard
Standard Proficiency Relative to
Toward Standard Standard

X-AXIS: Rating on Student Learning and Growth
DomainV

26




Performance

Definitions of Performance as Applied to Standards of Professional Practice

Levels
Does Not Does not meet standards; performs below the expectations for good performance under
Meet this standard; requires direct intervention and support to improve practice
Standard
Developing | Making sufficient progress toward meeting this standard; meets expectations for good
Proficiency | performance most of the time and shows continuous improvement; expected improvement
Toward through focused professional learning and growth plan
Standard
Proficient | Consistently meets expectations for good performance under this standard; demonstrates
Relative to | effective practices and impact on student learning; continues to improve professional
Standard practice through ongoing professional learning
Exceeds Consistently exceeds expectations for good performance underthis'standard,;
Standard demonstrates highly effective practices and impact on studént learning; continued

expansion of expertise through professional learning and'leadership opportunities

Calculating PP/PR Performance Level (Y-AXis)

e Add up all component scores for total points possible;
Divide by number of components (based on rubric);
Get a rating between 1 and 4;
Use the following thresholds to determine PP/PR level:
O 36-40=4
O 2.81-3.59=3
O 199-28=2%*
O <199=1

*PP/PR Scoring Rule: If the educator scores two 1’sin any*PP/PRscomponentand his/her average score
falls between 1.99-2.499, the educator’s performance level canunotbe rated,above a 1.

1. Significant Achievements:

2. Focus Areas for Growth and/or additional comments:

3. Evaluator recommendation:

0 Continuation of Employment

[0 Termination of Employment

0 Other:
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4. 0 Teacher’s response attached, if desired, as provided by law [ORS 342.850(6)]

5. The following attachments are a part of this report:

Teacher’s Signature:

Administrator’s Signature:

*Educator’s response may be attached.
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Student Learning Goal (SLG) Scoring Rubric

The SLG scoring

rubric is used for scoring individual SLG goals based on evidence submitted by

the teacher and supervisor/evaluator. This rubric applies to both teacher and administrator

evaluations.

Exceeds Standard

This category applies when approximately 90% of students met their
target(s) and approximately 25% of students exceeded their target(s).
This category should only be selected when a substantial number of
students surpassed the overall level of attainment established by the
target(s). Goals are very rigorous yet attainable, and differentiated (as
appropriate) for all students.

This category applies when approximately 90% aoffstudents met their
target(s). Results within a few points, a few per¢entage,points, or a few
students on either side of the target(s) should®be considered “met”. The

;2?;',{?\'/2”:0 _ba_r for this category should be high and itshould only be‘selected \_/vhen
Standard itis cl_ear that all or almost all students met the overall _Ievel of attainment
established by the target(s). Goals af€ rigorous,yet attainable and
differentiated (as appropriate) for‘allstudents.
This category applies when 70-89% of students met their target(s), but
Developing those that missed the tarfget missed by more than,a few points, a few
Proficiency percentage points or a few students. Goals are attaimable but might not be

Toward Standard

rigorous or differentiated (as appropriate) for all/students.

Does Not Meet
Standard

This category applies when lessfthan 70%/ot students meet their target(s).
If a substantial preportion of students did not meet their target(s), the
SLG was not met. Goals are attainable, but not rigorous.

This category also applies,when results are missing or incomplete.

Calculating SLG Performance Level X-Axis

cycle'will

* © The SLG performance level is based on two SLG goals; educators on a two-year

» Score SEGgoals using the SLG Scoring Rubric;
» Get aratingbetween 1 and 4;
» Use the thresholds below to determine SLG level:

select two of their four goals

Level 4 Level 3 Level 2 Level 1
You must score: | You could score: You could score: You could score:
e 4 on both e 3 0n both e 2 0n both e 1 0n both
goals goals, or goals, or goals, or
e 3 0none e 2 on one goal e 1 onone
goal & 4 on & 3 on one goal, goal & 2 on
one goal, or or one goal
e 4 on one e 3 0n one goal
goal & 2 on & 1 on one goal,
one goal or
¢ 4 on one goal
& 1 on one goal
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Determining Type of Professional Development

After the educator performance level has been determined on the matrix using the professional
practices and professional responsibilities performance level along with the SLG performance
level, use this table to determine the type of professional development the teacher will receive
the following year.

Educator Performance Level | Type of Professional Development

Does Not Meet Standard e Directed - The evaluator directs the educator's
Professional Growth Plan /professional goal(s).
This plan should involve a focusfen'the most
important area(s) to improveg&ducator

performance.
Developing Proficiency e Consulting - The evaluator consults with the
Toward Standard educator and uses thejinformation gathered to

inform the educator's Professional Growth Plan
/professional goal(s). This plan is more evaluator
directed but/deesytake int@yconsideration the voice
of the educator n developing the
plan/professional goal(s).

Proficient Relative to e Callegial - The educater and evaluator

Standard collaboratively develop the eduCator's
Professional Growth Plan/professional goal(s).
The educator.and evaluator have an equal voice in
developingfthe plan/professional goal(s).

Exceeds Standard e Facilitative - The educator leads the conversation
and chooses the focus of the Professional Growth
Plan and proféssional goal(s) as the educator and
evaluator gollaborate on the plan/professional
growth goal(s).
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Timeline: Contract Educator (Tier Three)

A teacher reaches contract status after three years of successful teaching (providing the teacher is
at or above .5 FTE) in the Sheridan School District. Professional Growth Plans for contract
teachers are initiated and developed in collaboration with the principal and, in some cases, with
other colleagues. The Professional Growth Plan for contract teachers is open to multiple options
allowing the teacher to personalize his or her learning. The teacher and administrator will work
together to develop this plan.

The teacher holds the primary responsibility for his or her professional learning. The teacher
will collaborate with the administrator to design the plan, engage in learning, document the
learning, and report progress. The teacher and administrator will share reSponsibility for meeting
the stated timelines.

Year One
Target Date

Contract Teachers

August —
By September
15"

Self-Evaluation using rubric

By October 15
of first year

Teacher and administrator confer toselectperformance goal(s) and to identify a
Professional Growth Plan including a reflectionon professional growth and a plan to earn
PDUs.

September - |Administrator conducts at least one formal lesson @bservation during the two year cycle.
January The formal observation includeSia,pre and post observation conference. The administrator
gathers data and gives written feedbackyand the administrator and teacher confer.
On-going  |Administrator also will conductiinformal‘ebservations in the contract teacher’s classroom
each year.
Jan.-Feb. Mid- [Teacher and administrator conferiregarding professional growth plan progress.
Year Review |Administrdtor makes recommendations to Superintendent for employment status.
February 1 [Admipistrator submits recommendation and documentation of professional growth to the

Superintendent. .

Mid-February

School boardtakes action‘on‘employment recommendation.

May 15 If'the teacher is on Administrator-Selected Goals, the teacher and administrator confer
regarding professionabigrowth plan progress. Evidence of direct consultation and/or
multiple observation doecumentation will be reviewed and recorded. Decision will be made
regarding the type of Professional Growth Plan for the following year.

Year Two Contract Teachers
Target Date
August Self-Evaluation using rubric
By September
15th
By October 15 |Teacher and administrator confer to review the teacher's goals and reflections.
September - |Administrator conducts at least one formal lesson observation during the two year cycle.

January The formal observation includes a pre and post observation conference. The administrator
gathers data and gives written feedback, and the administrator and teacher confer.

On-going  |Administrator also will conduct informal observations in the contract teacher’s classroom
each year.
February 1 [Administrator makes recommendation to Superintendent for employment status.

Mid-February

School board takes action on employment recommendation.

April—October

Teacher and administrator meet to discuss and identify Professional Growth Plan including
reflection on professional growth.

June 1

Formal evaluation submitted to Superintendent.
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Contract Educator:

Completes Yearly Goal-Setting Process by October 15

e Teacher completes Goal-Setting Form and Professional Growth Plan

\ 4

e Teacher engages in Ongoing Professional Growth Activities

|

Mini-Observations
Supervisor conducts mini-observations
Total of four (4) informal mini-observations with feedback — one 1) observation by
December 15, one (1) observation by February 15, and two (2) observations by May 15

!

Do
Mini-Observations
Lead to
Concerns?

Yes

Supervisor
must
confer with
Superintendent

o Nl

Yearly Reflection Meeting
By May 15 Concerns
e Review observation data
e Teacher/Supervisor Review Goals and
Professional Growth Activities

\ 4

Begin Yearly Goal-Setting Process

By May 15

e Teacher Reviews Professional Growth Plan
o Goal-Setting
o Professional Growth Activities
o Yearly Evaluation Form (pages __ )
e Completed Yearly Evaluation Forms due to Building Administrator by June 1%,
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Performance Evaluation Flowchart

Comprehensive Focused Performance Review

e Supervisor to meet with teacher to review Performance

\ 4

No

Concerns

Evaluation Rubric in areas of concern
e Longer Observation(s)/Gather Data
e Supervisor and teacher re-view Observation Data
e One (1) to three (3) weeks

Concerns

\ 4

Support Strategy
e Set specific goals and activities relating to
identified concerns (building supervisor and
certified employee)

e Longer informal and formal observation/
gather data

e Four (4) to six (6) weeks

l

Support
strategy
successful?

»

Return
to
Mini-
Observations

Return to

Mini-Observations

Plan of Assistance for Improvement

e Formal Plan Developed (Building and District Level
Administration, Teacher, and Association)

e Establish Appropriate Deadlines

N

Support
strategy
successful

Yes

V

Non Renewal/Non Extension
Recommendation to School Board
by February 1
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Contract Educator: Evaluation Cycle

Overview: This two year cycle is available to eligible contract educators. This cycle includes two long
term goals and two observations.

The purpose of the Contracted Educator Evaluation Cycle is to provide a structure through which
educators may grow professionally, while receiving guidance from the administrator in targeted areas.
The focus of the plan is based on the educator’s performance relative to the standards and on the
educator’s reflection of professional growth needs.

Contracted Educator Evaluation Cycle enables educators and administrators to jointly establish plans
which identify goals, implementation strategies, timelines, status checkpointsjresources and support.
Building and district staff will be available to assist educators in developing their plans. There are two
parts to Contracted Educator Evaluation Cycle:

o the targeted standards are improvement and
o self-selected professional growth goals.

Educators and administrators share responsibility for monitoking their goals and will meet'with their
administrator at least once per year to discuss the status of the geals and censider modifications and/or
extensions as well as to reflect on growth experiences.

During an educator’s Evaluation Cycle, an admimistrator may returnindividual educators to traditional
supervision, if the educator’s performances relating tosthe job description or the Standards of Professional
Growth indicate the need.

Observations: Within the two-year cycle, a minimum tWwo observations will occur. One observation will
be a Level 3 Observation. The atherebservation may be a Level 1, 2, or 3.

Level 1: Mini-ObServations
o Unanrounceddrop-in of at least 10 minutes.
o Written feedbackiin/a timely manner

Level2:
o Unannouneed drop-in‘of atleast 30 minutes or full lesson, whichever is greater
© Post-conference\with written feedback in a timely manner
© » Performance evaluation data is collected

Level 3:"Rormal Obsepvation
o Schedule observation time initiated by educator or supervisor
Pre-Observation Conference
Educator informs evaluator of purpose of lesson
Minimum length of 30 minutes or full lesson, whichever is greater
Educator and evaluator select/design data collection from appropriate lesson
Post-conference with a completed Post-Observation Summary Form, in a timely manner
Performance evaluation data is collected

O O O O O O

Goal Setting: At the beginning of the two year cycle, the educator will complete the Self-Reflection
Worksheet identifying areas of strength and areas for growth to be shared with the supervisor. The
supervisor will provide feedback to educators about their progress towards meeting the standards of
professional practice. The feedback will be derived from past evaluations and the observation process.
The supervisor will identify the performance standards that need additional growth and target goals using
the indicators. The educator and supervisor will discuss activities, timelines, and methods for monitoring
progress.
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In collaboration with the supervisor, the educator will provide one goal written using the SMART Goal
format based on the Oregon Framework for Teacher Evaluation and Support Systems Standards and
which may originate from district, building, department, or grade level goals. When writing the goal,
educators, educators are to use the data from the Self-Reflection Worksheet (required), the Contracted
Evaluation Cycle for Professional Growth Form (required) and the “How to write a SMART Goal”
instruction. Goals are to be submitted to the supervisor no later than October 15 in year one of the cycle.
Educators on this cycle have the option to collaborate with their supervisor to change or modify the goal
each year.

The Self-selected Goal for Professional Growth

As educators will self select a professional growth goal that will reflect a persafaldesire for improvement
in an area of interest or need to support student learning. They will identifythe process to be used and the
product to be developed. The process used or product developed should mateh the goal(s) or primary area
of focus and reflect specific a specific standard. Sine the purpose of thé plan‘is fer inquiry, analysis and
reflection, program development, or development of the profession, educators mayawish to utilize one or
more of the following approaches:

Workshops, Staff Developments Mentoring

Reflective Journals Seeking Mentoring

Collaborative Action Research Peer.Coaching

Action Research Teacher Portfolio

Video and/or Audio Analysis Professionalk.earning Community Involvement
Projects

The decision about the approach an educator pursues imerder to grow professionally and the component
of the plan is mutually agreed upon by educator and administrator.

Each self-selected goal will improve the performancef the educator as a professional. Since each plan is
based on the individual reflection‘af their current practice and supervisor feedback, the plans will look
considerable different fromfeach other. Although the plans will be quite different, the areas of focus or
goal will fall within ong/f the standards of professional practice.

Monitoring the Plan

The Contraeted Educator Cycle includes several checkpoints whereby educator, administrator, and/or
colleagues discuss progress and provide 'support. If revisions are made, the revisions should be noted here.
Administrators may ask for revisions ifthe plan is completed early or does not initially represent a two—
year effort.

Educators will meetwith their administrators periodically and at least once annually to summarize the
outcome of the planand discuss options. The administrator and the educator share responsibility for
monitoring implementatienfand assessing progress. As the educator reflects upon personal growth, so
should be administrator. These conferences must be noted on the Status Checkpoint/Modification Log.

Evaluation of Guided Evaluation Cycle

At the end of each year, the educator will complete the Summative Self-Reflection and the supervisor will
complete the Supervisor Evaluation Summary. The educator completes the Summative Self-reflection
component of the evaluation prior to the administrator completing the summary. Educators may include
other documents or products identified in the plan to support the required written self-reflection. The
administrator will submit a copy of the Post Conference Summary (2), the Contracted Educator
Professional Growth Plan and The Supervisor Evaluation Summary for inclusion in the educator’s
personnel file by June 15 at the end of each two-year cycle.
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Contract Educator: Evaluation Cycle
Self-Reflection Worksheet

Carefully reflect on your teaching performance in all four domains. Complete the Self-Assessment by
using the Standards of Professional Practice in this document. Bring this completed form to the goals
conference with your administrator. Key: DN (1)—Does not meet Standard DP (2)—Developing
Proficiency Toward Standard PR (3)—Proficient Relative to Standard E (4)—Exceeds Standard

Domain 1 The Learner and Learning Comments

DNM | DP | PR | E Standard 1:
1 2 3 4 Learner Development

1.1 Demonstrates an understanding of how
children/adolescents learn and develop.

1.2 Designs and implements developmentally
appropriate instruction.

DNM | DP | PR Standard 2:

~|m

Learning Differences

2.1 Makes appropriate and timely pravisions
for individual students with partieular
learning differences or needs

2.2 Incorporates tools of language
development into planning and instruction to
support development of academic language
proficiency.

DNM | DP | PR Standard 3:

~|m

Learning Environments

3.1 Organizes, allocates,and manages the
resources of time, space,andfattention to
activelysand equitably engage learners.

3:2"Communicates with students in ways that
respect unigue backgrounds and support a
positive classroom climate.

8.3 The teachenestablishes and monitors
elements of a safe‘and productive learning
envirenment, including norms, expectations,
routinesand,organizational structures.

Domain 2 Content Comments

DNM | DP | PR Standard 4:

m

1 2 3 | 4 Content Knowledge

4.1 Maintains deep knowledge of content
standards and learning professions in the
discipline(s) and setting(s) s/he teachers.

4.2 Integrates culturally relevant content to
build on learner’s background knowledge.

4.3 Engages students in learning experiences
in the discipline(s) s/he teaches that encourage
learners to understand, question and analyze
ideas from diverse perspectives so that they
master the content.

DNM | DP | PR Standard 5:

~m

Application of Content

5.1 Engages learners in applying content
knowledge to encourage interdisciplinary
connections to real world issues.
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5.2 Engages learners in critical and creative
thinking, encouraging new ideas and
approaches.

Domain 3

Instructional Practice

Comments

DNM

DP

Standard 6:

1

2

NI

Assessment

6.1 Designs and/or selects assessments
that match learning objectives with
assessment methods so that learners can
demonstrate their knowledge and skills.

6.2 Works independently and
collaboratively to examine formative and
summative assessment data to identify
student learning needs and strengths to
inform instruction.

6.3 Engages learners in understanding and
identifying qualify work and prevides them
with effective descriptive fegdback to guidg
their progress.

DNM

DP

PR

Standard 7:

Sm

Planning for Instruction

7.1 Designs learning eXperiences aligned to
curriculum standards.and student needs.

7.2 Evaluates and adjusts plans‘based,on
student outcomes.

7.3 Plans collaborativelywwithcolleagues
andfor specialists to design instruction to meet
unique learning needs.

DNM

Standard 8:

~|m

Instructional Strategies

8.1 Variés role‘in.the instructional process
(e.g.,"Instructor, facilitator, guide, audience)

8.2 The teacher understands how content and
skill development’Can be supported by media
and technology, and knows how to evaluate
these\resources for quality, accuracy, and
effectiveness.

8.3 Uses a variety of instructional strategies to
support and expand learners” communication
with various audiences through speaking,
listening, reading, writing, and other modes.

8.4 Poses questions to stimulate discussion that
serve different purposes, such as probing for
learner understanding, helping learners
articulate their ideas and thinking processes,
stimulating curiosity, and helping learners to
question.

8.5 Engages all learners in developing higher
order thinking skills and meta-cognitive
processes.
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Domain 4

Professional Responsibility Comments

DNM

DP

Standard 9:

1

2

~lm

Professional Learning & Ethical Practice

9.1 Engages in ongoing learning
opportunities to develop and apply
knowledge and skills.

9.2 Uses multiple sources of evidence (e.g.,
student growth data, self-reflection tools,
classroom observations) to self-assess
professional proactive.

9.3 Demonstrates knowledge of legal and
ethical rights and responsibilities.

DNM

Standard 10:

&~ m

Leadership and Collaboration

10.1 Takes an active role on the instructional
team.

10.2 Works collaboratively with students a
families to support and learner develop
and achievement.

10.3 Models effective practice an
demonstrates shared leadershi
formally or informally) in suppo
and program goals.

Total Score

Professional P
Professional R

Total Score(divide above by
29)

Areas meeting standards:

Areas in need of i
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Contract Educator: Evaluation Cycle (Goal Setting)
Student Growth & Professional Growth Plan

Teacher

School

Administrator

Teachers must use State or National Assessment data in Category 1 if they are in a tested subject area and grade
level and choose at least 1 additional measure in Categories 2 or 3. Teacher in non-tested subject areas and grades

must choose at least 2 measures from Categories 1, 2 or 3.

Category 1: State & National Measures

Oregon’s state assessments
o  SMARTER Balanced (fermerly OAKS)
o Extended Asséssments’

Category 2: Common National, International,

Regional, District-Developed Measures,

Classroom based or School wide Measures

Commercially developed'assessments that include pre- and post-measures
Locally developed assessments that include pre- and post-measures
Results ffom proficiency-based assessment systems

Locally-developed collections of evidence, i.e. portfolios of student work
that'include multiple types of performance

Content/Standard

grade/subject/level?

e The goal is being written around which

Assessments

used?

e What are the assessments being

Context

class(es)?

e What are the characteristics or special
learning circumstances of my

Baseline Data

students?
e Attach supporting data.

e What are the learning needs of my

Student Growth Goal
Statement

criteria?
o |dentify if it is:
Category 1 or 2.

e Does my goal meet the SMART

Rationale

standard(s)

e Why did you choose this

Goal-Setting Conference

Strategies for Improvement
goal?

to goal attainment

e How will I help students attain this
e Provide specific actions that will lead

e What Evidence will be collected?

39




Second Student Learning Growth Goal

Content/Standard
e The goal is being written around
which grade/subject/level?

Assessments
e What are the assessments being
used?

Context

e What are the characteristics or
special learning circumstances
of my class(es)?

Baseline Data
e What are the learning needs of
my students?

e Attach supporting data.

Student Growth Goal
Statement
® Does my goal meet the SMART
criteria?
e |dentify if it is:
Category 1 or 2.

Rationale
e Why did you choose this
standard(s)

Strategies for Improvement

e How will I help students attain
this goal?

¢ Provide specific actions that will
lead to goal attainment

e What Evidence will be
collected?
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Setting Conference

Professional Goal

Professional Growth goal:

o What do | want to change about my
instruction that will effectively
impact student learning?

e What is my personal learning
necessary to make that change?

e What are my measures or success?

e What Evidence will be collected?

Resources and Support:

e What resources and support do |
need to meet my Professional
Growth Goal?

Mid-Year Review

Collaborative Mid-Year
Goal Review

e What progress has been made?
e Include a reflection on goals
e Attach supporting data

Strategy Modification

e What adjustments need to be
made to my strategies?

ignature:

Administrator Signature:

Date:
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Summative

End-of-Year Data

e What does the end of the year
data show?
e Attach data

Reflection on Results

e Overall, what worked, or what
should be refined?

Professional Growth Plan

e How can | use these results to
support my professional
growth?

Teacher Signature:

Date:

Date:
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Educators Name:

Sheridan School District 48]

Contracted Educator: Evaluation Cycle

Status Checkpoints/Modification Log
(Use if Necessary)

Date

Initials

Status / Change

Educator

Admin.

43




Educator

School

Contract Educator: Evaluation Cycle

SUMMATIVE SELF-REFLECTION
(Educator fills out and brings to end-of-year conference)

Assignment

School Year

1. Identify and describe your level of performance based on the rubrics for the Domains and Standards of Professional Practice.

Carefully reflect on your teaching performance in all four domains. Complete the Self-Reflection by using the
Standards of Professional Practice in the Appendix of this document.

Bring this completed form to the goals conference with your administrator.

Key: DN (1)—Does not meet Standard DP (2)—Developing Proficiency Toward Standard PR (3)—
Proficient Relative to StandardE (4)—Exceeds Standard

Domain 1

The Learner and Learning

Comments

DNM

DP

PR

Standard 1:

1

2

3

~|m

Learner Development

1.1 Demonstrates an understandifng,of how
children/adolescents learn and develep.

1.2 Designs and implements developmentally
appropriate instruction.

DNM

Standard 2:

~|m

Learning Differences

2.1 Makes appropriate\andtimely,provisions
for individual studentswith particular
learning differences or'needs

2.2 Incorporates tools of language
development into planningiand instruction to
support'development of academic language
proficiency.

DNM

DP

PR

m

Standard 3:

Learning Environments

3.1 Organizes, allocates, and manages the
resources ofitime,,space, and attention to
actively and egiiitably engage learners.

3.2 Communicates with students in ways that
respect unique backgrounds and support a
positive classroom climate.

3.3 The teacher establishes and monitors
élements of a safe and productive learning
environment, including norms, expectations,
routines and organizational structures.
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Domain 2

Content

Comments

DNM

DP

Standard 4:

1

2

~lm

Content Knowledge

4.1 Maintains deep knowledge of content
standards and learning professions in the
discipline(s) and setting(s) s/he teachers.

4.2 Integrates culturally relevant content to
build on learner’s background knowledge.

4.3 Engages students in learning experiences
in the discipline(s) s/he teaches that encourage
learners to understand, question and analyze
ideas from diverse perspectives so that they
master the content.

Total +3

DNM

Standard 5:

~m

Application of Content

5.1 Engages learners in applying content
knowledge to encourage interdisciplinary
connections to real world issues.

5.2 Engages learners in critical and'creative
thinking, encouraging new ideas and
approaches.

Domain 3

Instructional Practice

Comments

DNM

DP

Standard 6:

1

2

Slm

Assessment

6.1 Designs and/or selects assesSments
that match learning objectives'with
assessment methods so that'learners can
demonstrate their knowlédge and skills.

6.2 Works independentlytand
collaboratively to examine formative and
summative assessment data'to identify
studentdearningneeds and strengths to
informinstruction.

6.3 Engagesylearners in understanding and
identifying qualify work and provides them
with effective descriptive feedback to guide
thelf progress.

DNM

Standard 7:

Planning for Instruction

7.1 Designs learning experiences aligned to
curriculum standards and student needs.

7.2 Evaluates and adjusts plans based on
student outcomes.

7.3 Plans collaboratively with colleagues
and/or specialists to design instruction to meet
unique learning needs.

DNM

Standard 8:

~|m

Instructional Strategies

8.1 Varies role in the instructional process
(e.g., instructor, facilitator, guide, audience)

8.2 The teacher understands how content and
skill development can be supported by media
and technology, and knows how to evaluate
these resources for quality, accuracy, and
effectiveness.
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8.3 Uses a variety of instructional strategies to
support and expand learners’ communication
with various audiences through speaking,
listening, reading, writing, and other modes.

8.4 Poses questions to stimulate discussion that
serve different purposes, such as probing for
learner understanding, helping learners
articulate their ideas and thinking processes,
stimulating curiosity, and helping learners to
question.

8.5 Engages all learners in developing higher
order thinking skills and meta-cognitive
processes.

Domain 4 Professional Responsibility Comments

DNM | DP | PR Standard 9:

~|m

1 2 3 Professional Learning & Ethical Practice

9.1 Engages in ongoing learning
opportunities to develop and apply,
knowledge and skills.

9.2 Uses multiple sources of evidence (exg-,
student growth data, self-reflection tools,
classroom observations) to self-assess
professional proactive.

9.3 Demonstrates knowledge'of,legal and
ethical rights and responsibilities.

DNM | DP | PR Standard 10:

Sm

Leadership and Collaboration

10.1 Takes an active role on'the instructional
team.

10.2 Works collaboratively with students and
families t0 support:and learner development
and‘achievement.

10.3 Madels effective practice and
demonstratesishared leadership (either
formally or informally) in support of school
and program/goals.

Total Score Professional Practice and Total Score(divide above by
Professional Responsibility 29)

2. What have you learned or re-learned from the observations and the professional development activities
in which you have taken part this year?

3. Describe a standard in which you have demonstrated substantial competence.
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4. Based on the analysis of your performance, what goals will you be focusing on as you move toward
with your professional growth, or what new goals do you anticipate including in your professional goals
for next year?

5. Describe how you have supported the school’s improvement plan.

6. List the professional development activities in which you participated the year.

Educator Signature:

Administrator:
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Contract Educator: Evaluation Cycle
Pre-Observation Reflection
(Teacher fills out and brings to pre-observation conference)
School Year

*Please attach a lesson plan for the time you will be observed.

Teacher School Assignment
Observer Pre-Conference Date/Time
Observation Date/Time Post-Conference Date/Time

Contract Status

1. What is your instructional objective(s)? What do you want your students t w and do as a result of

your instruction?

2. Explain how this helps to meet district power standard hat standards does it me

3. Briefly describe instructional activities and ow will the curriculum be

taught?

4. How will you provig
(developmental and ability [e

the range of needs of your students

5. Describeasses s that will be used. How will you know that your students have met the

Observation objectives (something specific that you would like the observer to focus on):
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6. Explain the difficulties students typically experience in this area and how you plan to accommodate for
the special needs of your students/diverse population in your class.
b. How do you plan to anticipate those difficulties, enabling your students to persist with the work?

7. State the Standard(s) that your lesson will address.
b. Relate to other content areas

8. Explain how you plan to assess student achie
a. What procedures will you use?
b. What products will the students pro

performance task, scoring guides.)

9. Explain a ng else the observer should know about your class or your classroom procedures.
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Sheridan School District

Contract Educator: Post-Observation Summary Form

Required for Formal and Informal Observation

Educator: Subject:

Administrator: Date/Time:

The purpose of the observation is to assess educator’s professional standards

Domain 3: Instructional Practice Commendations:
__ 6.1 Designs and selects assessments that match
learning objectives

___ 6.3 Engages Learners

__ 7.2 Evaluates and adjusts plans based on student
outcomes Recommendatio
8.3 Uses a variety of instructional strategies
__ 8.5 Engages all learners

Domain 1: The Learner and Learning:
__ 1.2 Designs and implements appropriate instruction.
__ 2.1 Incorporates tools to support academic language
proficiency.

__ 3.1 Manages classroom procedures
3.2 Communicates with students

__ 3.3 Establishes a safe and productive learning
environment

Domains 2 an i ifi the observation:

Educator comments

Educator Signature Date Administrator Signature

Teacher (original)

50

Date




Sheridan School District 48]
Supervisor Evaluation Summative

Educator: Grade/Subject Area:
Supervisor: School Year:
Educator Status: Probationary 1 __ 2 __ 3__ Temporary _ Contract Status __

As appropriate: Formal Observations Dates

Informal Observations Dates

Date of Goal Conference Date of Final Conference

Carefully reflect on your teaching performance in all four standards. Complete the Self-Assessment by using the
Standards of Professional Practice in this document. Prepare to discuss your pérformance in all standards during the
goals conference with your administrator.

Key: DN (1)—Does not meet Standard DP (2)—Developing Préficieney Toward Standard PR (3)—
Proficient Relative to Standard E (4)—Exceeds Standard

Domain 1 The Learner and Learning Comments
DNM | DP | PR | E Standard 1:
1 2 3 4 Learner Development

1.1 Demonstrates an understanding of how.
children/adolescentSilearn and develop.

1.2 Designs and implementsidevelopmentally
appropriate instruction.

DNM | DP | PR | E Standard 2:

1 2 3 | 4 Learning Differences

2 AfMakesiappropriate and timely provisions
for individual students withiparticular
learning differences or needs

2.2 Incorporates tools of langtiage
development into'planning and instruction to
supporbdevelopment'ofacademic language
proficiency.

DNM | DP | PR Standard 3:

&

Learning Environments

3.1 Organizes, allocates, and manages the
resources of time, space, and attention to
actively and equitably engage learners.

32 Communicates with students in ways that
respect unique backgrounds and support a
positive classroom climate.

3.3 The teacher establishes and monitors
elements of a safe and productive learning
environment, including norms, expectations,
routines and organizational structures.
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Domain 2

Content

Comments

DNM

DP

Standard 4:

1

2

~lm

Content Knowledge

4.1 Maintains deep knowledge of content
standards and learning professions in the
discipline(s) and setting(s) s/he teachers.

4.2 Integrates culturally relevant content to
build on learner’s background knowledge.

4.3 Engages students in learning experiences
in the discipline(s) s/he teaches that encourage
learners to understand, question and analyze
ideas from diverse perspectives so that they
master the content.

DNM

Standard 5:

S

Application of Content

5.1 Engages learners in applying content
knowledge to encourage interdisciplinary
connections to real world issues.

5.2 Engages learners in critical and creative
thinking, encouraging new ideas and
approaches.

Domain 3

Instructional Practice

Comments

DNM

DP

Standard 6:

1

2

~|m

Assessment

6.1 Designs and/or Selects:assessments
that match learning objectiveswith
assessment methods so'thatdearners can
demenstrate their knowledge and skills.

6.2 Works independently and
collaboratively to examine fermative and
summative assessment data/to identify
student learningfieeds,and strengths to
inform instruction.

6.3 Engages learners in understanding and
identifying'qualify work and provides them
with effective descriptive feedback to guide
thelr progress.

DNM

Standard 7:

&

Planning for Instruction

7.1 Designs learning experiences aligned to
curriculum standards and student needs.

7.2 Evaluates and adjusts plans based on
student outcomes.

7.3 Plans collaboratively with colleagues
and/or specialists to design instruction to meet
unique learning needs.

DNM

Standard 8:

~lm

Instructional Strategies

8.1 Varies role in the instructional process
(e.g., instructor, facilitator, guide, audience)

8.2 The teacher understands how content and
skill development can be supported by media
and technology, and knows how to evaluate
these resources for quality, accuracy, and
effectiveness.
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8.3 Uses a variety of instructional strategies to
support and expand learners’ communication
with various audiences through speaking,
listening, reading, writing, and other modes.

8.4 Poses questions to stimulate discussion that
serve different purposes, such as probing for
learner understanding, helping learners
articulate their ideas and thinking processes,
stimulating curiosity, and helping learners to
question.

8.5 Engages all learners in developing higher
order thinking skills and meta-cognitive
processes.

Domain 4

Professional Responsibility

Comments

DNM

DP

Standard 9:

1

2

~|m

Professional Learning & Ethical Practice

9.1 Engages in ongoing learning
opportunities to develop and apply,
knowledge and skills.

9.2 Uses multiple sources of evidence (exg-,
student growth data, self-reflection tools,
classroom observations) to self-assess
professional proactive.

9.3 Demonstrates knowledge'of,legal and
ethical rights and responsibilities.

DNM

DP

PR

Standard 10:

Sm

Leadership and Collaboration

10.1 Takes an active role on'the instructional
team.

10.2 Works collaboratively with students and
families t0 support:and learner development
and‘achievement.

10.3 Madels effective practice and
demonstratesishared leadership (either
formally or informally) in support of school
and program/goals.

Total Score

Professinal Practice and
Professional Responsibility

Total Score Score(divide
above by 29)
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Sheridan School District
Quality Instruction Performance Summary

Teacher: Date:

The Oregon Matrix for Summative Evaluations

In the Oregon Matrix, Professional Practice (PP) and Professional Responsibilities (PR) intersects with
Student Learning and Growth (SLG) culminating in a summative performance level which leads to a
Professional Growth Plan for the educator. When there is a discrepancy between the PP/PR level and
SLG level, further inquiry is triggered to explore and understand the reasons fofithe discrepancy.

Exceeds Proficient Proficient
_ Standard Relative to Relative to Exceeds Exceeds Standard
g Standard Standard or Standard
‘@ Exceed Standard
2
e
a.
b Developing Proficient Proficient Proficient Relative
o .. Proficiency Relative to Relative to to Standard
5] Proficient
= X Toward Standard Standard
i Relative to
C x Standard or
a o Standard -
TS S Proficient
c a2 .
e Relative to
w o T,
§ B E Standard
535 g
=& . . . .
c £ 8 Berelon e Devgl?plng Devc?lc.)plng Devc?lc.)plng Devc?lc.)plng
SD o Proficienc Proficiency Proficiency Proficiency Proficiency
£ 2 g Toward Toward Standard Toward Toward Standard
= Toward
P Standard Standard Standard or
3 Proficient Relative
£ to Standard
£
o
et Does Not Meet
(%) o
= D Not M D Not M ndard or Developin
§ Does Not Meet oes Not Meet oes Not Meet Standa d.o evg (.)pl g
N Standard Standard Standard Developing Proficiency
Proficiency Toward Standard
Toward
Standard
Developin Proficient
Does Not Meet i _p 2 . Exceeds Standard
Standard Proficiency Relative to
Toward Standard Standard

X-AXIS: Rating on Student Learning and Growth
DomainV
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Performance

Definitions of Performance as Applied to Standards of Professional Practice

Levels
Does Not Does not meet standards; performs below the expectations for good performance under
Meet this standard; requires direct intervention and support to improve practice
Standard
Developing | Making sufficient progress toward meeting this standard; meets expectations for good
Proficiency | performance most of the time and shows continuous improvement; expected improvement
Toward through focused professional learning and growth plan
Standard
Proficient | Consistently meets expectations for good performance under this standard; demonstrates
Relative to | effective practices and impact on student learning; continues to improve professional
Standard practice through ongoing professional learning
Exceeds Consistently exceeds expectations for good performance underthis'standard,;
Standard demonstrates highly effective practices and impact on studént learning; continued

expansion of expertise through professional learning and'leadership opportunities

Calculating PP/PR Performance Level (Y-AXis)

e Add up all component scores for total points possible;
Divide by number of components (based on rubric);
Get a rating between 1 and 4;
Use the following thresholds to determine PP/PR level:
O 36-40=4
O 2.81-3.59=3
O 199-28=2%*
O <199=1

*PP/PR Scoring Rule: If the educator scores two 1’sin any"PP/PRscomponentand his/her average score
falls between 1.99-2.499, the educator’s performance level canunotbe rated,above a 1.

1. Significant Achievements:

2. Focus Areas for Growth and/or additional comments:

3. Evaluator recommendation:

0 Continuation of Employment

[0 Termination of Employment

55




0 Other:

4. 0 Teacher’s response attached, if desired, as provided by law [ORS 342.850(6)]

5. The following attachments are a part of this report:

Teacher’s Signature:

Administrator’s Signature:

*Educator’s response may be attached.
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Student Learning Goal (SLG) Scoring Rubric

The SLG scoring

rubric is used for scoring individual SLG goals based on evidence submitted by

the teacher and supervisor/evaluator. This rubric applies to both teacher and administrator

evaluations.

Exceeds Standard

This category applies when approximately 90% of students met their
target(s) and approximately 25% of students exceeded their target(s).
This category should only be selected when a substantial number of
students surpassed the overall level of attainment established by the
target(s). Goals are very rigorous yet attainable, and differentiated (as
appropriate) for all students.

This category applies when approximately 90%¢0f students met their
target(s). Results within a few points, a few percentage peints, or a few
students on either side of the target(s) shodld be considered*met”. The

I;re(l);lt?:/?ango _ba_r for this category should be high andit should only be selected \_/vhen
Standard itis cl_ear that all or almost all students met the overall _Ievel of-attainment
established by the target(s). Goals‘are sigorous yet attainable and
differentiated (as appropriate) for all students-
This category applies when 70-89% of studentSymet their target(s), but
Developing those that missed the target missed by more than afew points, a few
Proficiency percentage points or a few studentshGoals are attainable but might not be

Toward Standard

rigorous or differentiated (as,appropriate)iferall students.

Does Not Meet
Standard

This category applies when less than 70% of students meet their target(s).
If a subStantial proportion of students did not meet their target(s), the
SLGwas,not met. Goals are attainable, but not rigorous.

This category also applieswihen results are missing or incomplete.

Calculating SLG Performance Level X-Axis

cycle'will

* © The SLG performance level is based on two SLG goals; educators on a two-year

» Score SEGgoals using the SLG Scoring Rubric;
» Get aratingbetween 1 and 4;
» Use the thresholds below to determine SLG level:

select two of their four goals

Level 4 Level 3 Level 2 Level 1
You must score: | You could score: You could score: You could score:
e 4 on both e 3 0n both e 2 0n both e 1 0n both
goals goals, or goals, or goals, or
e 3 0n one goal e 2 on one goal e 1 0none
& 4 onone & 3 onone goal & 2 on
goal, or goal, or one goal
¢ 4 on one goal e 3 0n one goal
& 2 onone & 1 onone
goal goal, or
¢ 4 on one goal
& 1 on one goal
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Determining Type of Professional Development

After the educator performance level has been determined on the matrix using the professional
practices and professional responsibilities performance level along with the SLG performance
level, use this table to determine the type of professional development the teacher will receive
the following year.

Educator Performance Level | Type of Professional Development

Does Not Meet Standard e Directed - The evaluator directs the educator's
Professional Growth Plan /professional goal(s).
This plan should involve a focus on the most
important area(s) to improve eddcator

performance.
Developing Proficiency e Consulting - The evaluater consults with the
Toward Standard educator and uses the information gathered to

inform the educatog§Rrofessional Growth Plan
/professional goal(s). This plan is more ewaluator
directed but dees take into consideration theWoice
of the educator indeveloping the
plan/professional'goal(s).

Proficient Relative to e Collegial - The educater and evaluator

Standard collaboratively develop:the educator's
Professional Growth Planfpraféssional goal(s).
The educator and. evaluatorhave an equal voice in
developing the plan /prefessional goal(s).

Exceeds Standard e Facilitative - The educator leads the conversation
and choaoses the focus of the Professional Growth
Plan and professional goal(s) as the educator and
evaluator collaborate on the plan/professional
grewth goeal(s).
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Licensed Educator Growth, Evaluation, and Development System

Sheridan SchoolDistricti48J)

Licensed Staff Assessment
and Evaluation Rubric
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Licensed Educator Growth, Evaluation, and Development System

DOMAIN I: THE LEARNER & LEARNING
STANDARD 1: LEARNER DEVELOPENT

The teacher understands how learners grow and develop, recognizing the patterns of learning an development vary
individually within and across the cognitive, linguistic, social emotional, and physical areas, and designs and implements

developmentally appropriate and challenging learning experiences.

STANDARD 1: OVERALL

DNM

bP PR

Im

Does Not
Meet Standard (DNM)

Developing Proficiency
Toward Standard (DP)

Proficient Relative
to Standard (PR)

Exceed Standard
(E)

1.1 Demonstrates an
understanding of how
children/adolescents learn
and develop

Demonstrates minimal
knowledge of student patterns of
learning and development.

Demonstrates basic knowledge
of student patterns of leafning
and development.

Demonstrates thorough
knowledge of'student patterns of
learning and development

Is a resource for colleagues in
understanding and interpreting
student patterns of learning
and development.

1.2 Designs and implements
developmentally appropriate
instruction.

Implements activities and
assignments that are not
developmentally appropriaterfon
students.

Implementsisome activities and
assignments thatfare
developmentally appropriate
for students.

Implements activities and
assignments that are
developmentally appropriate for
students.

Implements activities and
assignments that challenge
each student at his/her
developmental level.

UIDING QUESTIONS

EVIDENCE EXAMPLES

e How is student data used to modify instruction?

e |s instruction scaffolded for individuals and groups of students to move them to the

next level of understanding?

e Is there a demonstrated understanding of student development?

Analysis of pre- and post-assessment data
Ongoing formative assessment data
Provides developmentally appropriate instruction within their content area
Uses flexible grouping based on on-going analysis of learning styles and
developmental needs
e OAKS/Smarter Balance Data, Dibels, Portfolios and/or Work Samples
(Additional Examples Next Page)
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Licensed Educator Growth, Evaluation, and Development System

STANDARD 1: LEARNER DEVELOPENT

The teacher understands how learners grow and develop, recognizing the patterns of learning an development vary individually within and across the cognitive,
linguistic, social emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.

MUSIC GUIDING QUESTIONS AND EVIDENCE EXAMPLES

GUIDING QUESTIONS

EVIDENCE

How is student/group response used to modify instruction?

Is instruction scaffolded for individuals and groups of students to move them to
the next level of understanding?

Is there a demonstrated understanding of student/group development?

Avre learning styles and developmental needs of students/groups

recognized and appropriately responded to?

Ongoing formative assessment; included aural, visual and written, is evident.
Provides developmentally. appropriate instruction within their content area.
Uses flexibleigrouping based on on-going analysis of learning styles and
developmental*needs

Examples of modified materials Created, in response to student/group
performances

SPECIAL EDUCATION GUIDING QUESTIONS AND EVIDENCE EXAMPLES
Please note: A student’s developmental age may not necessarily equal histheér.chronological age and/or instructional level.

GUIDING QUESTIONS

EVIDENCE

How is student data used to modify instruction?

Is instruction scaffolded for individuals and groups of students to move them to
the next level of understanding?

Are learning styles and developmental needs of students/greups recoegnized and
appropriately responded to?

Are learning styles and developmental needs of studeht recognized and
appropriately used to modify instruction?

Is there a demonstrated knowledge of disabilities and their input?

Is there a demonstrated connection between lEPigoals and instruction?

Analysis of pref and post-assessment data

Ongoing formative assessment data

Uses flexible grouping based on on-going analysis of learning styles and
developmental needs

Examples of modified materials created in response to student/group
performance.

Comprehensive present level of performance that drive goal development and
specially-designed instruction on the IEP

PHYSICAL EDUCATION GUIDING QU

ESTIONS AND EVIDENCE EXAMPLES

GUIDING QUESTIONS

EVIDENCE

Are lessons and activities age and developmentally appropriate?
Are lessons and activities presented in alignment with developmental stages?

o Examples of modified activities.
Examples of modified equipment.

Use of modified equipment.
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The teacher understands of individual differences and diverse cultures and communities to ensure inclusive learning

Licensed Educator Growth, Evaluation, and Development System
DOMAIN I: THE LEARNER & LEARNING
STANDARD 2: LEARNING DIFFERENCES

environments that enable each learner to meet high standards.

STANDARD 2: OVERALL

DNM DP PR

m

Does Not
Meet Standard (DNM)

Developing Proficiency
Toward Standard (DP)

Proficient Relative Exceed Standard
to Standard (PR) (E)

2.1 Makes appropriate and
timely provisions for
individual students with
particular learning
differences or needs.

Does not differentiate
instruction according to
students’ learning differences or
needs

While not always effective,
attempts to differentiate
instruction according to
students’ learning differenCes or
needs

Differentiates instruction Anticipates individual students’
according to,students’ learning | learning needs by proactively
differences.orneeds designing differentiated
instruction, and makes effective
differentiation decisions while
teaching.

2.2 Incorporates tools of
language development into
planning and instruction to
support development of
academic language
proficiency.

Does not use strategies and
tools to support student
development of academic
language proficiency.

While nat always,effective,
attempts touse strategies and
tools to support student
development of academic
language proficiency.

Cultivates student
independence in the
development of academic
language.

Uses strategies and tools to
support student development of
academic language proficiency.

GUIDING QUESTIONS

EVIDENCE EXAMPLES

e Avre resources and/or specialists accessed to meet student needs when those needs | e

extend beyond current professional understandings onskills?

Is an understanding of students’ needs and backgrounds demonstrated? .
Are high expectations for all students consistently Communicated?
Are tools of language development sued to scaffold learning for diverse students?

students

Documentation of instructional testing accommaodations and modifications for

Anecdotal notes on student learning differences

e Records showing communication with student, parents, and specialists regarding
student learning needs

e Documentation of how students respond to varied teaching strategies
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Licensed Educator Growth, Evaluation, and Development System

STANDARD 2: LEARNING DIFFERENCES

The teacher understands of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to

meet high standards.

MUSIC GUIDING QUESTIONS AND EVIDENCE EXAMPLES

GUIDING QUESTIONS

EVIDENCE

Avre appropriate modifications utilized to meet student needs?

Avre resources and/or specialists accessed to meet student needs when those
needs extend beyond current professional understanding or skills?

Is an understanding of the students’ needs demonstrated?

Are high expectations for all students consistently communicated and
developed?

Accounting for student differences, are the individual students encouraged to
participate in the group setting?

Accommodations‘or modifications used to meet student/group needs.
Records showing communication with students, parents and specialists regarding
student learning needs when,applicable.

Narrative'demonstrating aniawareness of how students respond to varied teaching
stratégies.

SPECIAL EDUCATION GUIDING QUESTIONS AND EVIDENCE EXAMPLES

Please note: A student’s developmental age may not neeessarily equal his/her ehronological age and/or instructional level.

GUIDING QUESTIONS

EVIDENCE

Are resources and/or specialists accessed to meet student needs when those needs
extend beyond current professional understandings or skills?

Is an understanding of students’ needs and backgrounds defmonstrated?

Avre high expectations for all students consistently communicated?

Are tools of language development sued to scaffold léarning for diverse students?
Participation in IEP meetings?

Documentation of instructional testing accommodations and modifications for
students

Anecdotal notes on student learning differences

Records showing communication with student, parents, and specialists regarding
student learning needs

Documentation of how students respond to varied teaching strategies

Notes from IEP meetings

PHYSICALEDUCATION GUIDING QUESTIONS AND EVIDENCE EXAMPLES

GUIDING QUESTIONS

EVIDENCE

Are all students able to participate in‘activities with modifications?
Participation in PLC meetings?

Photos and/or videos of modified activities
Notes from PLC meetings
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The teacher works with others to create environments that support individual and collaborative learning, and that

Licensed Educator Growth, Evaluation, and Development System
DOMAIN I: THE LEARNER & LEARNING
STANDARD 3: LEARNING ENVIRONMENTS

encourage positive social interaction, active engagement in learning, and self motivation.

STANDARD 3: OVERALL

DNM

bP PR

m

Does Not
Meet Standard (DNM)

Developing Proficiency
Toward Standard (DP)

Proficient Relative
to Standard (PR)

Exceed Standard
(E)

3.1 Organizes, allocates, and
manages the resources of
time, space, and attention to
actively and equitably
engage learners.

Ineffectively designs and
manages the learning
environment and/or
instructional time, resulting in
students failing to engage in
learning.

While not always effective,
designs and manages the
learning environment and/or;
instructional time to
accommodate students?needs
and involvement indeasning.

Designs'and manages the
learning.enwironment and
instructional time to
accommodate.albstudents’ needs
and involvementin‘leagring.

Proactively establishes
systems in which both teacher
and students manage the
learning environment,
transitions and instructional
time to maximize active
involvement in learning for all
students.

3.2 Communicates with
students in ways that respect
unique backgrounds and
support a positive classroom
climate.

Does not build a classroom
community based upon shared
values and expectations. At
times fails to communicate with
students in a fair and respectful
manner.

While nat always,effective,
attempts tg\build<a classroom
community based on shared
values and expectations.
Communicatesiwith students’in
a fair and respeetful manner.

Creates a positive classroom
community based on shared
values and expectations for
respectful interactions with
regard to race, culture, gender,
sexual orientation, religion,
socioeconomic status, and
exceptionalities.

Collaborates with students to
facilitate their self-reflection
and ownership for ongoing
improvement of the classroom
community based upon
respect, fairness and the
inherent value of all members.

GUIDING QUESTIONS

EVIDENCE EXAMPLES

In what ways is the environment’organized to engage studentsiin learhing?

Is a behavior system in place which promoteya climate of respect and learning?

Are respect, safety, and value for differing perspectives and/cultural backgrounds .

communicated through language, behavior, and the,classrodm environment?
e Isasense of classroom and school-wide community built, promoted, and .

facilitated throughout the academic year?

Expectations that are developed collaboratively, posted, and referred to as needed
Groupings of students which are utilized for content discussions and teamwork
Classroom organization, equipment, and materials are easily accessible and
complement the instructional focus
Documentation of modifications in the classrooms environment to improve
student success (e.g., visual schedules, cues for strategies/behavior)

e Capturing Kids Hearts

e Collaborative Problem Solving
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The teacher works with others to create environments that support individual and collaborative learning, and that

Licensed Educator Growth, Evaluation, and Development System
DOMAIN I: THE LEARNER & LEARNING
STANDARD 3: LEARNING ENVIRONMENTS (CONTINUED)

encourage positive social interaction, active engagement in learning, and self motivation.

STANDARD 3: OVERALL

DNM

bP PR

m

Does Not
Meet Standard (DNM)

Developing Proficiency
Toward Standard (DP)

Proficient Relative
to Standard (PR)

Exceed Standard
(E)

3.3 The teacher establishes
and monitors elements of a
safe and productive learning
environment, including
norms, expectations,
routines and organizational
structures.

Minimal standards of conduct or
systems for performing non-
instructional tasks are in place.
Teacher either does not monitor
student behavior or responds
inconsistently.

Standards of conduct and
systems form performing non-
instructional tasks are in place;
however, they are at times
inconsistent or uncleargTeacher
monitors student behavior and
responds with maderate
effectiveness.

Standards of conduct clear;
efficient.systems for performing
non-instructional tasks are in
place. Teacher menitors student
behavior and responds
effectively.

Standards of conduct and
efficient systems encourage
students to independently
monitor their behavior and
performance. Monitoring by
teacher is subtle and
preventive.

GUIDING QUESTIONS

EVIDENCE EXAMPLES

¢ In what ways is the environment organized to engage students in learning? .
Is a behavior system in place which promote a climate'of respect and learning?
Avre respect, safety, and value for differing perspectives and cultural backgreunds _{s"e
communicated through language, behavior, and the classroom environment?

e Isasense of classroom and school-wide community built, promated, and .

facilitated throughout the academic year?

Expectations that are developed collaboratively, posted, and referred to as needed
Groupings of students which are utilized for content discussions and teamwork
Classroom organization, equipment, and materials are easily accessible and
complement the instructional focus
Documentation of modifications in the classrooms environment to improve
student success (e.g., visual schedules, cues for strategies/behavior)

e Capturing Kids Hearts

e Collaborative Problem Solving
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Licensed Educator Growth, Evaluation, and Development System

STANDARD 3: LEARNING ENVIRONMENTS

The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active

engagement in learning, and self motivation.

MUSIC GUIDING QUESTIONS AND EVIDENCE EXAMPLES

GUIDING QUESTIONS

EVIDENCE

No changes/additions.

e Expectations that'are developed collaboratively, posted, and referred to as needed

o Uses a variety of studentigroupings for musical growth.

e When physically possible, elassroom organization, equipment, and materials are
easily dccessible and complement the instructional focus.

o Creates ways to efficiently manage and,transport teaching materials and
elassroom supplies between multiplelinstructional spaces.

o“Moadlifies the classroom environment to improve student success (e.g. visual
schedule, cues forstrategies/behavior, arrangement of equipment).

o Capturing Kids Hearts and/or Collaborative Problem Solving

SPECIAL EDUCATION GUIDINGQUESTIONS AND,EVIDENCE EXAMPLES

GUIDING QUESTIONS

EVIDENCE

In what ways is the environment organized to engage students in learning?

Is a behavior system in place which promote a climate of respect and learning?
Is the behavior system appropriate for the classroom focus?

Are respect, safety, and value for differing perspectives and'cultural®backgrounds
communicated through language, behavior, and the clagsroom environment?

Is a sense of classroom and school-wide communitysbuiltypromoted, and
facilitated throughout the academic year?

How is the environment organized to address students’ disabilities? (Lackof
visual clutter, clear traffic patterns, tec.)

Are positive strategies incorporated to help students.copgywith frustrations in the
learning situation that may be associated with their disalility?

Are tasks and learning/social situationsymodified to optimize student success?

o “EXxpectations that are clear, consistent, and referred to as needed.

o " Groupings of students, when appropriate, which foster content discussions and
teamwark

o Classroom organization, equipment, and materials are easily accessible and
complement the instructional focus

e wDocumentation of modifications in the classrooms environment to improve
student success (e.g., visual schedules, cues for strategies/behavior)

e Documentation of student behavior management system based on the type of

classroom
Capturing Kids Hearts
Collaborative Problem Solving

PHYSICALERUCATION GUIDING QUESTIONS AND EVIDENCE EXAMPLES

GUIDING QUESTIONS

EVIDENCE

Avre all students participating in activities?

e Documentation and demonstration of procedures which provide for efficient
transitions between activities and classes
e Visual aids which help students successfully participate in activities
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DOMAIN 2: CONTENT

Licensed Educator Growth, Evaluation, and Development System

STANDARD 4: CONTENT KNOWLEDGE

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and
creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the

content.

STANDARD 4: OVERALL

DNM

bP PR

m

Does Not
Meet Standard (DNM)

Developing Proficiency
Toward Standard (DP)

Proficient Relative
to Standard (PR)

Exceed Standard
(E)

4.1 Maintains deep
knowledge of content
standards and learning
progressions in the
discipline(s) and setting(s)
s/he teachers.

Displays minimal content
knowledge. Instructional
practices indicate little
awareness of learning
progressions and such
knowledge is incomplete or
inaccurate.

Displays basic content
knowledge. Instructional
practices indicate some
awareness of learning
progressions, althoughisuch
knowledge may b incomplete
or inaccurate.

Displays therough content
knowledge. Instructional
practices reflect understanding
of learning progressiens/within
the discipline.

Mastery of content knowledge
and learning progressions
allow flexible adjustments to
address students at their
current level of understanding
to either remediate or deepen
their understanding.

4.2 Integrates culturally
relevant content to build on
learner’s background

Demonstrates inadequate
knowledge of learners’ cultural
backgrounds and experiences
and lacks ability to design

Demonstrates limited
knowledge ‘and/or abilityto
design learning experiences that
integrate culturally relevant

Designs learning experiences
that integrate culturally relevant
content to build on learners’
cultural backgrounds and

Designs learning experiences
that integrate culturally
relevant content for each
student within the context of

knowledge. learning experiences asfa result™_ | eontent to builden learners’ experiences. the curriculum.
cultural backgroundssand
experiences.
GUIDING QUESTIONS EVIDENCE EXAMPLES
e Are opportunities created to develop academic language as a part of the content e Use a varied questioning techniques and levels of questions

instruction?

Is instruction connected to state content standards?

Are multiple levels of questionings strategies.used to engage students? .
Do students understand the purpose of lessons and walue @f the content area being .

taught?

e Providing diverse perspectives through a variety of resources (e.g., discussion,
readings, guests, online sources)
Presentation of content standards is ways which are clear and meaningful

Uses tools of language development to scaffold learning of academic language
(ELD, GLAD, SIOP)
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Licensed Educator Growth, Evaluation, and Development System

DOMAIN 2: CONTENT
STANDARD 4: CONTENT KNOWLEDGE

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and
creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the

content.

STANDARD 4: OVERALL

DNM

bP PR

m

Does Not
Meet Standard (DNM)

Developing Proficiency
Toward Standard (DP)

Proficient Relative
to Standard (PR)

Exceed Standard
(E)

4.3 Engages students in
learning experiences in the
discipline(s) s/he teaches
that encourage learners to
understand, question and

Does not apply strategies
designed to engage students in
understanding, questioning and
analyzing ideas from diverse
perspectives within the
discipline.

While not always effective,
attempts to apply stratégies
designed to engagefstudents in
understanding, questioning,and
analyzing ideas from diverse
perspectives within the

Applies strategiesidesigned to
engage students in
understanding, questioning and
analyzing ideas from diverse
perspectives within the
discipline.

Creates an interactive
environment where students
take the initiative to
independently understand,
question and analyz ideas
from diverse perspectives

analyze ideas from diverse discipline. within the discipline.
perspectives so that they
master the content.
GUIDING QUESTIONS EVIDENCE EXAMPLES
e Are opportunities created to develop academic language as ‘a part‘of the‘content e Use a varied questioning techniques and levels of questions
instruction? e Providing diverse perspectives through a variety of resources (e.g., discussion,
Is instruction connected to state content standards? readings, guests, online sources)
Are multiple levels of questionings strategies used to engage students? e Presentation of content standards is ways which are clear and meaningful
Do students understand the purposé ofilessons and value of the content'area being e Uses tools of language development to scaffold learning of academic language
taught? (ELD, GLAD, SIOP)
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Licensed Educator Growth, Evaluation, and Development System

STANDARD 4: CONTENT KNOWLEDGE

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the
discipline accessible and meaningful for learners to assure mastery of the content.

MUSIC GUIDING QUESTIONS AND EVIDENCE EXAMPLES

GUIDING QUESTIONS

EVIDENCE

Are opportunities created to develop academic language as a part of the content
instruction?

Is instruction connected to state content standards?

Are multiple levels of questionings strategies used to engage students?

Are students actively participating in rehearsals and/or music classes?

Do students’ experiences integrate culturally relevant content and build on
learners’ background knowledge?

Do learning experiences integrate culturally relevant content and build on
learners’ background knowledge?

Avre students engaged in the performance of music?

Avre students encouraged to demonstrate a mature level of musical expression?

Practice logs, mUsic theory worksheets, curriculum-based writing work samples,
note tests, pefformance tests, rhythm worksheets

A variety of'music fromidifferent cultures.

Use ofdvaried questioning techniques and levels of questions.

Presentation of content standards’in ways which are clear and meaningful.
Pursues professional development activities and opportunities specific to content
area.

SPECIAL EDUCATION GUIDING QUESTIONS AND/EVIDENCE EXAMPLES

GUIDING QUESTIONS

EVIDENCE

Are opportunities created to develop academic language as a part of the content
instruction?

Is instruction related to students’ IEP.

Are IEP goals related to state content standards at thé'student’s
developmental/instructional level?

Are multiple levels of questioning strategies used to engage‘students?

Is the purpose of the lesson clear?

Use a varied questioning techniques and levels of questions

Presentation of content standards occurs at the students’ instructional level(s) and
in ways that are clear and meaningful.

Use of a variety of communication supports (e.g., augmentative communication,
visual system) to assist students in building social and academic language.

IEP paperwork completed and compliant with Federal, state, and district
timelines.

IEP paperwork contains all necessary components (e.g., eligibility attachments,
IEP progress).

PHYSICALEDUCATION GUIDING QU

ESTIONS AND EVIDENCE EXAMPLES

GUIDING QUESTIONS

EVIDENCE

Are opportunities created to develop content language as a‘part of instruction?
Is there a clear reason and purpose for activities?

Posted learning targets and standards for activities.
Posted components of critical elements.
Photos and/or video of student participation in activities.
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DOMAIN 2: CONTENT

Licensed Educator Growth, Evaluation, and Development System

STANDARD 5: APPLICATION OF CONTENT

The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking,

creativity, and collaborative problem solving related to authentic local and global issues.

STANDARD 5: OVERALL

DNM

bP PR

m

Does Not
Meet Standard (DNM)

Developing Proficiency
Toward Standard (DP)

Proficient Relative
to Standard (PR)

Exceed Standard
(E)

5.1 Engages learners in

applying content knowledge

to encourage

interdisciplinary connections

to real world issues.

Does not design learning
experiences where students
apply content knowledge to real
world issues in order to develop
interdisciplinary connections.

While not always effective,
attempts to design learning
experiences where students
apply content knowledge4o real
world issues in order te'develop
interdisciplinary comhegtions.

Designsilearning experiences
where students apply content
knowledgetoreal world issues
in order to develop
interdisciplinary‘connegtions.

Embeds interdisciplinary
connections within
curriculum, allowing students
to independently relate these
connections to key concepts
and underlying themes.

5.2 Engages learners in

critical and creative thinking,

encouraging new ideas and
approaches.

Does not encourage students’
formation of independent ideas
and creative approaches.

Applies strategies that may
allow students toxform
independent ideasand creative
approachesithat aresometimes
connected torelgvant content.

Applies strategies that facilitate
students’ formation of
independent ideas and creative
approaches that are connected to
relevant content.

Creates an environment that
regularly encourages students’
formation of independent
ideas and creative approaches.

GUIDING QUESTIONS

EVIDENCE EXAMPLES

How is content made “real” to students a§'they reach thesevel of application?

Are students’ literacy skills supportedby instruction which'allows them'te’access
and demonstrate understanding of the eontent area?

What methods are used to bring Students to a level of understanding oOf the content
which allows them to think critically and'creatively?

Are activities used to allow students to demanstrate the ability to apply content?

Use of multiple activity formats which allow students to communicate critically
and creatively in the content area (e.g., speeches, debates, written work)
Application of the Comprehensive Literacy Model and associated strategies to
encourage literacy development across curriculum and ensure access to content
Inquiry methods which are purposefully chosen to connect with real-world content
application and involve other disciplines
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Licensed Educator Growth, Evaluation, and Development System
STANDARD 5: APPLICATION OF CONTENT

The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem
solving related to authentic local and global issues.

MUSIC GUIDING QUESTIONS AND EVIDENCE&AMPLES

GUIDING QUESTIONS EVIDENCE

o Are students applying their content knowledge in performance? well-aced classes using a variety of instrumental and/or
e Do students’ music literacy skills allow them to access and demonstrate

understanding of the content area? ivi ts which allow students to communicate critically
e Do methods used bring students to a level of understanding which allows them to i a (e.g. solos, ensemble, sight reading, rehearsal,
think critically and creatively? iti isation, analysis).
o Are activities used that allow students to demonstrate the ability to apply content? icati i acy Model and appropriate strategies to

e Do students use music literacy skills to access and demonstrate knowledge of the [ oss curriculum and ensure access to content.
content area? ich are purposefully chosen to connect with content
and involve other disciplines.

SPECIAL EDUCATION GUIDIN ESTIONS A VIDENCE EXAMPLES

GUIDING QUESTIONS EVIDENCE

e How is content made “real” to students as they reach the level of application? multipl ﬁ:tivity formats which allow students to communicate critically

e Are students’ literacy skills supported by instruction which allows them to access y in the content area (e.g., speeches, written work, varied
and demonstrate understanding of the content area? cation systems - visual, augmentative communication)

e What methods are used to bring students to a level of unde o Application of the Comprehensive Literacy Model and associated strategies to
which allows them to think critically and creatively? encourage literacy development at the student’s instructional level

o Are activities used to allow students to demonstrate th tivities which are purposefully chosen to connect with real-world content

application at the student’s instructional level

¢ Modifications and adaptations of materials used in the classroom to help with
application of content (e.g., built up spoons, visual schedules, assistive
technology, therapy balls)

the content

PHYSI EDUCAT GUIDING QUESTIONS AND EVIDENCE EXAMPLES

GUIDING QUESTIONS EVIDENCE

o Are students taught to solve problems in ag e Use of multiple activity formats which allow students to demonstrate skills in
o Are students encouraged to create their own g content area.
» Do students participate in managing activities? e Extracurricular activity clubs.
o Are students encouraged to participate in physical activity outside of the physical e Photos and/or video of students performing activities/skills
education class? e Posted global discussion ideas/questions
e Are activities designed to incorporate local and global events? e Student log of physical activity.
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The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor

Licensed Educator Growth, Evaluation, and Development System
DOMAIN 3: INSTRUCTIONAL PRACTICE
STANDARD 6: ASSESSMENT

learner progress, and to guide the teacher’s and learner’s decision making.

STANDARD 6: OVERALL

DNM

bP PR

m

Does Not
Meet Standard (DNM)

Developing Proficiency
Toward Standard (DP)

Proficient Relative
to Standard (PR)

Exceed Standard
(E)

6.1 Designs and/or selects
assessments that match
learning objectives with
assessment methods so that
learners can demonstrate
their knowledge and skills.

Assessments are not aligned
with learning objectives and/or
do not enable students to
demonstrate their learning.

Constructs and/or selects
formative and summative
assessments that sometimes de
not align with learning
objectives, and may usélimited
measures for learners te
demonstrate what'they, Knew.

Construets and/or selects
formative and summative
assessments that align with
learning objectives and use
multiple measures for. learners to
demonstrate what they know.

Constructs and/or selects
assessments that clearly
inform students of their
progress and encourage them
to take responsibility for their
learning by showing an
understanding of where they
are and their next steps for
learning.

6.2 Works independently and
collaboratively to examine
formative and summative
assessment data to identify
student learning needs and
strengths to inform
instruction.

Uses assessment solely as a
means to determine a grade
and/or neither examines
assessment data independently
nor with colleagues to infefim
instructional decisionss

Documents, ‘analyzes and
interprets limited student
assessment'data indépendently
and with colleagdes, and/or
assessment data is sometimés
used to identifyistudent learning
needs.

Documents, analyzes and
interprets a variety of student
assessment data, independently
and with colleagues, to identify
individual student learning
needs, trends, and patterns
among groups of students to
inform instruction.

Documents, analyzes and
interprets a variety of student
assessment data,
independently and with
colleagues, resulting in a
continuous feedback loop of
effective assessment
informing effective
instruction.

GUIDING QUESTIONS

EVIDENCE EXAMPLES

o Are students exposed to a variety of assessmentformats without interrupting the

flow of a unit of study?

e |s assessment data reviewed, both individually and imcoll@boration with others

(such as a team or PLC) to differentiate future instruction?

e Do students receive timely and effective feedback to’guides their academic

progress?

students

¢ Data notebooks with formative and summative assessment results
e Work samples scored with team input to ensure inter-rater reliability
o Differentiation in analysis of student work with consideration of special needs of

e Conferences with students to discuss academic goals and growth plans
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Licensed Educator Growth, Evaluation, and Development System

STANDARD 6: ASSESSMENT (CONTINUED)

The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor
learner progress, and to guide the teacher’s and learner’s decision making.

STANDARD 6: OVERALL

DNM DP PR

Im

B

Does Not
Meet Standard (DNM)

Developing Proficiency
Toward Standard (DP)

Proficient Relative Exceed Standard
to Standard (PR) (E)

Performance standards are not
provided to students. Rarely
provides models or guidance for
students to improve the quality of
their work.

6.3 Engages learners in
understanding and
indentifying quality work
and provides them with
effective descriptive
feedback to guide their
progress.

Provides explicit performance
standards for student work.
Provides models and gui
students in methods fo
improving the quali

work.

Sometimes provides
performance standards for
student work and/or standards
may lack specific
expectations. Sometimes
provides models and guides
students in methods for
improving the quality of their
work.

work products,
and collectively,

Allocates time to provide
specific descriptive feedback to
individual learners.

GUIDING QUESTIONS

o Are students exposed to a variety of assessment formats
flow of a unit of study?

o |s assessment data reviewed, both individually and in
(such as a team or PLC) to differentiate future instructic

o Do students receive timely and effective feedback to guides
progress?

EVIDENCE EXAMPLES

e Data notebooks with formative and summative assessment results

ork samples scored with team input to ensure inter-rater reliability

Differentiation in analysis of student work with consideration of special needs of
students.

e Conferences with students to discuss academic goals and growth plans
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Licensed Educator Growth, Evaluation, and Development System
STANDARD 6: ASSESSMENT

The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s
and learner’s decision making.

MUSIC GUIDING QUESTIONS AND EVIDENCE&AMPLES

GUIDING QUESTIONS EVIDENCE
e Are students allowed to demonstrate skills and knowledge in a variety of performances, printed programs.
assessment formats? roups to discuss goals and growth plans.
o Are students exposed to a variety of assessment strategies?
e Is assessment being reviewed both individually and in collaboration with others ions of improvement based on verbal feedback.

(such as a team or PLC) to differentiate future instruction where possible?

e Do students receive timely and effective verbal and/or written feedback to guide
their musical progress?

o Does the teacher have the ability to diagnose students’ musical deficiencies?

SPECIAL EDUCATION GUIDIN ESTIONS A VIDENCE EXAMPLES

GUIDING QUESTIONS EVIDENCE

o Are students exposed to a variety of assessment formats without interrupting the ebooks4vith formative and summative assessment results
flow of a unit of study? : scored with team input to ensure inter-rater reliability
e |s assessment data reviewed, both individually and in collabora jation in analysis of student work with consideration of special needs of
(such as IEP teams, instructional team, or PLC) to differen students
instruction? e Conferences with students to discuss academic goals, IEP goals, and growth plans
e Do students receive timely and effective feedback to g Documentation of modifications and/or accommodations individualized to student
progress? needs
o |s there evidence of a data collection system?

ion with others

PHYSICAL EDUC QUESTIONS AND EVIDENCE EXAMPLES

GUIDING QUESTIONS EVIDENCE
¢ Do students receive timely and effective learning? o Critical elements scored with team input to ensure inter-rater reliability.
e Are activities modified based on students’ o Performances.
o Are students given opportunities to be assesse g a variety of Conferences with students to discuss fitness/skill goals and growth plans.
activities? o Differentiation in analysis of student skills with consideration of special needs of
e |s confidential assessment data kept confidential? students.
e Are methods of assessment clear and measurable?
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The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge
of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community

context.

Licensed Educator Growth, Evaluation, and Development System
DOMAIN 3: INSTRUCTIONAL PRACTICE
STANDARD 7: PLANNING FOR INSTRUCTION

STANDARD 7: OVERALL

DNM

bP PR

Im

P

Does Not
Meet Standard (DNM)

Developing Proficiency
Toward Standard (DP)

Proficient Relative
to Standard (PR)

Exceed Standard
(E)

7.1 Designs learning
experiences aligned to

Demonstrates minimal evidence
of planning aligned to content
standards and student needs.

While not always effective,
attempts to create short- an
long-term plans which

Plans reflect understanding of
prerequisite relationship
between content standards.

curriculum standards and
student needs

aligned to content sta

nd learning activi

learning needs, )
learning activities into

Teacher is proactive in
planning for student
misconceptions and
addressing them before
proceeding

7.2 Evaluates and adjusts
plans based on student
outcomes.

Does not evaluate or customize
instructional plans based upon
student outcomes.

learning needs.

ticipates and plans for a wide
of adaptations to lessons
ed on analysis of individual

b student outcomes. Engages with
students to identify adjustments
in instruction that best meet their

based upon ongoing

assessed student needs.

Customizes instructional plans

assessment data. Responds to
student outcomes by tailoring
instruction and strategies to

GUIDING QUESTIONS

EVIDENCE EXAMPLES

e Do planned lessons assist students in meeting lea

of proficiency?

o Are resource colleagues and/or specialis

of students with special needs?
e |s data from team meetings used 6

e |s student achievement data used to diffe

¢ Notes from team meetings

outcomes

e Clearly posted and/or communicated instructional targets/goals which refer to
standards in student-friendly language

e Lesson plans which reflect accommodations for individual student needs

e Plans for units of study which support adjustment based upon observed student
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Licensed Educator Growth, Evaluation, and Development System
DOMAIN 3: INSTRUCTIONAL PRACTICE STANDARD 7: OVERALL

STANDARD 7: PLANNING FOR INSTRUCTION (CONTINUED) DNM DP PR
The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge T T
of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community

Im

context.
Does Not Developing Proficiency Proficient Relative Exceed Standard
Meet Standard (DNM) Toward Standard (DP) to Standard (PR) (E)
7.3 Plans collaboratively Does not access colleagues Consultation with collea colleagues Anticipates unique student
with colleagues and/or and/or specialists for and/or specialists som ' needs and collaborates with

collaborative planning. influences the desi es unique | colleagues and/or specialists to
instruction to ad proactively address them.

learning needs.

specialists to design
instruction to meet unique
learning needs.

GUIDING QUESTIONS EVIDENCE EXAMPLES

e Do planned lessons assist students in meeting learning goa o Notes from team meetings

of proficiency? e Clearly posted and/or communicated instructional targets/goals which refer to
o Are resource colleagues and/or specialists involved i 1 nstruction tandards in student-friendly language

of students with special needs? Lesson plans which reflect accommodations for individual student needs
o |s data from team meetings used to inform instructional pla e Plans for units of study which support adjustment based upon observed student
e Is student achievement data used to differentiates ction? outcomes
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Licensed Educator Growth, Evaluation, and Development System
STANDARD 7: PLANNING FOR INSTRUCTION

The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-
disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.

MUSIC GUIDING QUESTIONS AND EVIDENCE&AMPLES

GUIDING QUESTIONS EVIDENCE

Do planned lessons assist students in meeting learning goals and relevant standards? udents in meeting learning goals and relevant standards?
Are colleagues and/or specialists involved in planning for the instruction of students i
with unique learning needs? ;
Is student performance used to differentiate instruction? entiate instruction?
Does teacher demonstrate knowledge of the musical score? f the musical score?
Does teacher plan comprehensive performance cycles?
Does teacher select appropriate literature?

SPECIAL EDUCATION GUIDING QUESTION EVIDENCE EXAMPLES

GUIDING QUESTIONS EVIDENCE

e Do planned lessons assist students in meeting learning goals and relevant stan
of proficiency?

o Are resource colleagues and/or specialists involved in planning for the instructio
of students with special needs?

o |s data from collaborative meetings used to inform instructi

e |s student achievement data used to differentiate instructi

yetings
d/or communicated instructional targets/goals which refer to

e Plans for units of study which support adjustment based upon observed student
outcomes

ns for expanded curriculum, such as functional life skills and communication
skills (when needed).

ESTIONS AND EVIDENCE EXAMPLES

PHYSICALMO

GUIDING QUESTIONS EVIDENCE

e Photos and/or videos of lessons.

e Rules or expectations of cross-disciplinary activities.
e Do planned lessons show alignment wit : ¢ Notes from job-alike meetings.

e Do planned lessons include activities that s o Notes from physical education PLC meetings.
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Licensed Educator Growth, Evaluation, and Development System

DOMAIN 3: INSTRUCTIONAL PRACTICE
STANDARD 8: INSTRUCTIONAL STRATEGIES

The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding

of content areas and their connections, and to build skills to apply knowledge.

STANDARD 8: OVERALL

DNM DP PR

Im

a

Does Not
Meet Standard (DNM)

Developing Proficiency
Toward Standard (DP)

Exceed Standard
(E)

Proficient Relative
to Standard (PR)

Utilizes only a teacher-directed
instructional approach.

8.1 Varies role in the
instructional process (e.g.,
instructor, facilitator, guide,
audience)

Beginning to integrate role
variation, but relies primari
direct instruction.

Integrates a variety of roles for
all members of the classroom
community, so students
become both teachers and
learners.

\

Does not incorporate or
ineffectively incorporates
available media and technology
in support of content and skill
development.

8.2 The teacher understands
how content and skill
development can be
supported by media and
technology, and knows how
to evaluate these resources
for quality, accuracy, and
effectiveness.

is not always

Seeks out new and/or
innovative ways to integrate
available media and
technology to support content
and skill development.

rates available media and
ology that supports content
d skill development.

GUIDING QUESTIONS

EVIDENCE EXAMPLES

o Are varied roles used (at appropriate times

o Are appropriate tools and/or available techno
inquiry and instruction?

o Do students receive encouragement in applying var
problem-solving strategies?

e |s collaboration in inquiry and problem-solving encouraged among students?

evels of questioning and

e Work samples

e Lesson plans that demonstrate a variety of instructional strategies (as appropriate
to the content and learners)

e Use of varied grouping strategies (e.g., individual, small group, and whole group)

e Observation of student engagement
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The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding

Licensed Educator Growth, Evaluation, and Development System
DOMAIN 3: INSTRUCTIONAL PRACTICE
STANDARD 8: INSTRUCTIONAL STRATEGIES (CONTINUED)

of content areas and their connections, and to build skills to apply knowledge.

STANDARD 8: OVERALL

DNM

bP PR

m

Does Not
Meet Standard (DNM)

Developing Proficiency
Toward Standard (DP)

Proficient Relative
to Standard (PR)

Exceed Standard
(E)

8.3 Uses a variety of
instructional strategies to
support and expand learners’
communication with various
audiences through speaking,
listening, reading, writing,
and other modes.

Rarely uses instructional
strategies which provide
opportunities for students to
communicate.

Sometimes uses instructional
strategies which provide
opportunities for studentsfto
communicate. May not‘allow
for a variety of methods for
communicating t6various
audiences.

Usesinstructional strategies
which provide regular
opportunitiesifor students to
develop andusea variety of
methods for commumicating
to various audienees.

Uses instructional strategies
to create an interactive
environment where students
independently select and
use a variety of
communication modes.

8.4 Poses questions to
stimulate discussion that
serve different purposes,
such as probing for learner
understanding, helping
learners articulate their ideas
and thinking process,
stimulating curiosity, and
helping learners to question.

Does not use questioning
strategies to stimulate
discussion that enhances
student learning.

While not always effective,
attemptsito use guestioning
strategies'to stimulate
discussion that githances
student learning.

Uses/questioning strategies to
stimulate discussion that
enhances student learning.

Flexibly uses questioning
strategies, based on in-the-
moment analysis of student
understanding, to stimulate
discussion and move
students

GUIDING QUESTIONS

EVIDENCE EXAMPLES

e Are varied roles used (at appropriate timeshduring the instrugtional process?
e Are appropriate tools and/or available technoloegy utilized to enhance and support

inquiry and instruction?

¢ Do students receive encouragement in applying various leyels of questioning and

problem-solving strategies?

e |s collaboration in inquiry and problem-solving encouraged among students?

e Work samples

e Lesson plans that demonstrate a variety of instructional strategies (as appropriate

to the content and learners)
e Use of varied grouping strategies (e.g., individual, small group, and whole group)
¢ Observation of student engagement

79




The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding

Licensed Educator Growth, Evaluation, and Development System
DOMAIN 3: INSTRUCTIONAL PRACTICE
STANDARD 8: INSTRUCTIONAL STRATEGIES (CONTINUED)

of content areas and their connections, and to build skills to apply knowledge.

STANDARD 8: OVERALL

DNM

bP PR

Im

Does Not
Meet Standard (DNM)

Developing Proficiency
Toward Standard (DP)

Proficient Relative

Exceed Standard
(E)

8.5 Engages all learners in
developing higher order
thinking skills and
metacognitive processes.

Does not use teaching strategies
to develop higher order thinking
skills or metacognitive processes.

Uses a limited number of
strategies that are someti

metacognitive préce
learners.

Creates a classroom culture
where students use higher
order thinking skills and
metacognitive processes, both
independently and with others,
as a natural part of the
learning process.

GUIDING QUESTIONS

o Are varied roles used (at appropriate times) during the instructional process?
o Are appropriate tools and/or available technology utilized to enhance and support

inquiry and instruction?

o Do students receive encouragement in applying various

problem-solving strategies?

e Is collaboration in inquiry and problem-solving encourag

EVIDENCE EXAMPLES

e |_esson pla

plans that demonstrate a variety of instructional strategies (as appropriate

to the content and learners)
e Use of varied grouping strategies (e.g., individual, small group, and whole group)
Dbservation of student engagement
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Licensed Educator Growth, Evaluation, and Development System

STANDARD 8: INSTRUCTIONAL STRATEGIES

The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections,

and to build skills to apply knowledge.

MUSIC GUIDING QUESTIONS AND EVIDENCWMPLES

GUIDING QUESTIONS

EVIDENCE

o Are varied roles used (at appropriate times) during the instructional process?

o Are appropriate tools and/or available technology utilized to enhance and support
inquiry and instruction?

e Do students receive encouragement in applying various levels of questioning and
problem-solving strategies?

e |s collaboration in inquiry and problem-solving encouraged among students?

te a variety of instructional strategies (as appropriate

(e.g. individual, small group, ensemble, and

SPECIAL EDUCATION GUIDING QUESTIO

D EVIDENCE EXAMPLES

GUIDING QUESTIONS

EVIDENCE

o Are varied roles used (at appropriate times) during the instructional process?

o Are appropriate tools and/or available technology utilized to enhance and supp@
inquiry and instruction?

o Do students receive encouragement in applying various levels of questioning or
problem-solving strategies?

e |s collaboration in inquiry and problem-solving encouraged

e Does the teacher implement strategies that foster stude

e Work sample
esson plans that demonstrate a variety of instructional strategies (as appropriate

nd learners)

d grouping strategies (e.g., individual, small group, and whole group)
e Observation of student engagement

e List of instructional strategies implemented and their outcomes

e Use of varied communication modalities to facilitate participation in discussion

PHYSICALMO

QUESTIONS AND EVIDENCE EXAMPLES

GUIDING QUESTIONS

EVIDENCE

o Are appropriate tools and/or availa uipment utilized
inquiry and instruction?
e Are students encouraged to participate i

ance arjpport

ead activities pendently?

e Student-created games and activities.
e Games and activities are transitioned from classroom to recreational times.
e Students teaching games and activities.
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DOMAIN 4: PROFESSIONAL RESPONSIBILITY

Licensed Educator Growth, Evaluation, and Development System

STANDARD 9: PROFESSIONAL LEARNING AND ETHICAL PRACTICE

The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice,
particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the

community), and adapts practice to meet the needs of each learner.

STANDARD 9: OVERALL

DNM

bP PR

m

Does Not
Meet Standard (DNM)

Developing Proficiency
Toward Standard (DP)

Proficient Relative
to Standard (PR)

Exceed Standard
(E)

9.1 Engages in ongoing
learning opportunities to
develop and apply
knowledge and skills.

Rarely engages in professional
learning opportunities.

Engages in professional learning
opportunities, but demonstrates
little or no implementation ot
new knowledge and skills.

Engages.inprofessional learning
opportunities based on self-
assessment. Implements new
knowledge and skills:

Initiates and pursues
professional learning
opportunities and actively
shares expertise with others.

9.2 Uses multiple sources of
evidence (e.g., student
growth data, self-reflection
tools, classroom
observations) to self-assess
professional practice.

Does not use evidence to self-
assess professional practice.

Uses fewnsources of evidence to
self-assess professional practice.

Utilizes multiple sources of
evidence to self-assess
professional practice.

Integrates experimentation,
data analysis, and reflection
into daily professional
practice. Readily engages in
collaborative efforts to reflect
on professional practice.

GUIDING QUESTIONS

EVIDENCE EXAMPLES

o Are strengths and areas for growthgddentified during self-assessment?
o Are student outcomes or performance dataiused during self-assessment?
o Are professional growth opportunities selected,and participated in which relate to

previously identified areas of opportunity for growth?

e Is professionalism exhibited based on confidentiality; legal@nd ethical rights and
responsibilities; and school, district, and state performance requirements?

e Professional Growth Goals

o Self-assessment rubrics with documented reflection and relevance to Professional
Growth Goals

e Active participation in team, school, PLC, and other meetings

e Practice which reflects knowledge of most recent changes in legal and ethical
rights and responsibilities
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Licensed Educator Growth, Evaluation, and Development System

DOMAIN 4: PROFESSIONAL RESPONSIBILITY STANDARD 9: OVERALL

STANDARD 9: PROFESSIONAL LEARNING AND ETHICAL PRACTICE (CONTINUED) DNM DP PR
The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, T T
particularly the effects of his/her choices and actions on others (learners, families, other professionals, and t

Im

community), and adapts practice to meet the needs of each learner.

Does Not Developing Proficiency Proficient Relative Exceed Standard
Meet Standard (DNM) Toward Standard (DP) to Standard (PR) (E)
9.3 Demonstrates knowledge | Demonstrates inadequate Demonstrates limited Demonstrates an
of legal and ethical rights knowledge of federal, state, and | understanding of federa understanding of the larger
and responsibilities. district regulations and policies. and_ d_lstrlct regulatio con_text of pub_llc education
policies. policy by staying abreast of
changing laws and ethical
standards, through literature,
professional development or
activities.
GUIDING QUESTIONS EVIDENCE EXAMPLES
e Are strengths and areas for growth identified during self-assessment? [ owth Goals
e Are student outcomes or performance data used during self-assessment? ent rubrics with documented reflection and relevance to Professional

o Are professional growth opportunities selected and participatedsin
previously identified areas of opportunity for growth?
o Is professionalism exhibited based on confidentiality; le
responsibilities; and school, district, and state perfg

e Active participation in team, school, PLC, and other meetings
e Practice which reflects knowledge of most recent changes in legal and ethical
rights and responsibilities
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Licensed Educator Growth, Evaluation, and Development System
STANDARD 9: PROFESSIONAL LEARNING AND ETHICAL PRACTICE

The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and
actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.

MUSIC GUIDING QUESTIONS AND EVIDENCWMPLES

GUIDING QUESTIONS EVIDENCE

o No changes/additions.

SPECIAL EDUCATION GUIDIN

GUIDING QUESTIONS EVIDENCE

o Are strengths and areas for growth identified during self-assessment? sional Grdwth Goals
o Are professional growth opportunities selected and participated in which relate to
previously identified areas of opportunity for growth?

o |s professionalism exhibited based on confidentiality; lega

responsibilities; and school, district, and state performg

rights and
nts?

e Active participation in team, school, PLC, Job Alike, and other meetings

e Practice which reflects knowledge of most recent changes in legal and ethical
ights and responsibilities

Participation in professional development which relates to current student needs
e Current with required trainings (e.g., Mandt, first aid, medication administration)

PHYSI EDUCA GUIDING QUESTIONS AND EVIDENCE EXAMPLES

GUIDING QUESTIONS EVIDENCE

e No changes/additions e No changes/additions.
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Licensed Educator Growth, Evaluation, and Development System

DOMAIN 4: PROFESSIONAL RESPONSIBILITY
STANDARD 10: LEADERSHIP AND COLLABORATION

The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate
with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to

advance the profession.

STANDARD 10: OVERALL

DNM bP PR E

P

Does Not Developing Proficiency Proficient Relative Exceed Standard
Meet Standard (DNM) Toward Standard (DP) to Standard (PR) (E)
10.1 Takes an active role on | Rarely engages in meetings and | Sometimes engages in meeting Engag eetings and Initiates opportunities for staff

activities designed to plan
curriculum, coordinate
resources, and solve problems.

the instructional team.

and activities designed to p.
curriculum, coordinate r
and solve problems.

collaboration to plan
curriculum, coordinate
resources, and solve problems.

ctivities

Rarely invites interactive
communication to support
learner development and
achievement.

10.2 Works collaboratively
with students and families to
support learner development
and achievement.

Sometimes invites intera
communication. Shares

Uses interactive
communication to foster a
culture in which students
know how to advocate for and
articulate their learning needs
in order to improve their
achievement.

Invites interactive

communication to support

arner development and
ieVement.

GUIDING QUESTIONS

e Is there evidence of collaborative work with teamsme
school to advance student learning?
o Are opportunities to lead in student leas

EVIDENCE EXAMPLES

e Documentation of communication with families on student needs

e Engagement in team and school meetings

e Assumption of leadership roles at school, community (school-related), or district
level

e Guiding and collaborating with peers in advancing school goals

e Modeling best practices or providing staff development for peers

85




The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate
with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to

advance the profession.

Licensed Educator Growth, Evaluation, and Development System
DOMAIN 4: PROFESSIONAL RESPONSIBILITY
STANDARD 10: LEADERSHIP AND COLLABORATION (CONTINUED)

STANDARD 10: OVERALL

DNM

bP PR E

P

Does Not
Meet Standard (DNM)

Developing Proficiency
Toward Standard (DP)

Proficient Relative
to Standard (PR)

Exceed Standard
(E)

10.3 Models effective
practice and demonstrates
shared leadership (either
formally or informally) in
support of school and
program goals.

Does not cooperate with
colleagues and/or does not
implement effective practices in
support of school and program
goals.

Cooperates with colleagues in
implementing effective pra
in support of school and
program goals.

Initiates collaboration,
modeling, and reflective
discussion of effective
practices in support of school
and program goals and
advancement of the
profession.

GUIDING QUESTIONS

EVIDENCE EXAMPLES

o |s there evidence of collaborative work with team membe
school to advance student learning?

o Are opportunities to lead in student learning

o Are students, families, and other comm
and be involved in learner developms

level

e Documentation of communication with families on student needs
e Engagement in team and school meetings
e Assumption of leadership roles at school, community (school-related), or district

¢ Guiding and collaborating with peers in advancing school goals
e Modeling best practices or providing staff development for peers
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Licensed Educator Growth, Evaluation, and Development System

DOMAIN 4: PROFESSIONAL RESPONSIBILITY
STANDARD 10: LEADERSHIP AND COLLABORATION

The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate
with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to

advance the profession.

STANDARD 10: OVERALL

DNM DP PR

m

MUSIC GUIDING QUESTIONS AND EVIDENCE EXAMPLES

GUIDING QUESTIONS

EVIDENCE

o |s there evidence of collaboration with school, area, program and District
colleagues to advance student learning?

o Are opportunities sought to advance music teaching and learning?

o Are students, families and other community resources encouraged to collaborate in
learner development?

e Documentation of communication with families on student needs.

e Engagement inymeetings (group, area, parent) to promote program goals.

o Assumption‘ef leadership roles at,school, community (school-related), or District
level.

e Guiding and cellaborating with peers'in advancing school/program goals.

e Madeling best practice or providing staff development for peers.

o Preside and/or present at conferences.

e Documentation of collaboration among colleagues.

SPECIAL EDUCATION GUIDING QUESTIONS AND’EVIDENCE EXAMPLES

GUIDING QUESTIONS

EVIDENCE

e Is there evidence of collaborative work with team members and/erthe entire
school to advance student learning?

o Are opportunities to lead in student learning and development sought?

o Are students, families, and other community resourceSencoeuraged ta ¢ollaborate
and be involved in learner development?

o Does teacher work with related services to design, implement; and evaluate
instructional plans for students with disabilities?

o Does teacher provide consultation and/ogSupport for'school personnel?

e Does teacher collaborate with the scha@ol staff and family:to facilitate student
participation in the least restrictiy@ enwironment?

e Documentation of communication with families on student needs

e Engagement in team and school meetings

e Assumption of leadership roles at school, community (school-related), or district
level

#'e Guiding and collaborating with peers in advancing school goals

e Modeling best practices or providing staff development for peers
e Coordination and management of the classroom-based educational team

PHYSICAL EDUCATION GUIDING QUESTIONS AND EVIDENCE EXAMPLES

GUIDING QUESTIONS

EVIDENCE

o No changes/additions

¢ No changes/additions.
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