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Texas Teacher Standards

*149.1001 — Purpose: The standards identified in this section are
performance standards to be used to inform the training,
evaluation, and professional development of teachers.

e Six (6) Standards
e Standard 1: Instructional Planning and Delivery
e Standard 2: Knowledge of Students and Student Learning
e Standard 3: Content Knowledge and Expertise
e Standard 4: Learning Environment
e Standard 5: Data-Driven Practice
e Standard 6: Professional Practices and Responsibilities

Texas Administrative Code, Chapter 149. — Effective June 8, 2014.
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T-TESS Rubric

INSTRUCTION DIMENSION 2.4 The teacher differentiates instruction, aligning methods
- - 3 and techniques to diverse student needs.
Differentiation
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T-TESS Rubric
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T-TESS Rubric
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T-TESS Rubric

INSTRUCTION DIMENSION 2.4 The teacher differentiates instruction, aligning methods
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T-TESS Process
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Purpose of the Pre-Conference

 To provide the teacher with an opportunity to share
his/her thought process in developing the lesson/plan
and provide additional details about the upcoming
observation.

* To clarify expectations for teacher and student
performance.

 To provide the appraiser with information about the
lesson observation and criteria that may not be
directly observable.



Purpose of the Post-Conference

* To provide teacher opportunities to self-reflect on
their lesson(s) with guidance and support.

* To provide opportunities for the teacher and appraiser
to share the lesson(s) impact on student learning.

* To allow coaching conversations which will frame

reflective practice(s) leading to continuous
Improvement.



Purpose of the EOY Conference

 To provide the teacher and the appraiser an
opportunity to summarize the observations.

* To discuss teacher practices and evidence related to
teaching and learning.

* To reflect and discuss next year’s goal(s) and to design
a professional learning plan.



 Next steps...

 Gather teacher input

* Schedule informational meetings

 Review impact to policy

* Design timeline for training and implementation



