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Aledo ISD Elementary Growth by Look Fors
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Aledo ISD Secondary Growth by Look Fors
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ALEDO ISD FOCUS DOCUMENT
2019-2020

I
WHAT WE TEACH

Standards Driven
Curriculum

Teaching to the Depth
of the Standards

Culture of Excellence
Professional Learning Community

I
HOW WE TEACH

Focus on 8 Cognitive Skills
Thinking Maps

Fundamental
Five

Rigor & Relevance

I
AUTHENTIC LITERACY

Balanced Literacy

Write From the Beginning &
Beyond

Problem of Practice:
Students are not demonstrating
yearly progress at expected levels
and are not demonstrating

proficiency in critical writing
across all content areas.




INSTRUCTIONAL

A district leadership team ROUNDS
must develop and EDUCATION
implement a coherent
system wide strategy
to support teaching and
learning in all classrooms
that is focused primarily and
unconditionally on the
instructional core.

Elizabath A. City, Richord F. Elmore
Saroh E. Fiarman, Loa Teitel



Instructional Rounds Process

Identifying a problem of practice

4

Observing

4

Debriefing

Focusing on the next level of work




“The idea behind instructional rounds is that
involved is working on their practice,
is obliged to be knowledgeable about

the common task of instructional
improvement, and practice should
be subject to scrutiny, critique, and
improvement.”



WE ARE LOOKING

IN THE MIRROR

TO IDENTIFY WAYS TO

IMPROVE OUR PRACTICE

WE ARE NOT LOOKING

THROUGH A WINDOW




oving Up the Rigor Continuum

Rigor Rubric

Support teachers in building effective instruction based on rigorous expectations. The three indicators for rigor are: thoughtful work, high-leval questioning,

and academic discussion.

Thoughtful Work

1 - Beginning

2 — Emerging

3 — Developed

International Center fo
“ Leadership in Education

4 — Well Developed

Student Laarning

Students demonstrate their learning
by compleiing recall and neiel iasks,
Mast tasks draw on memorization
and focus on answering recall-type
quastians.

Studants dermonstrate their leaming
by completing tasks that require
comprahanson

Thare are opportunities for students to
demaonstrate mastary through learming
taskcs that require tham to apply
knowledge and compreband content

Students demonstrate their leaming
by complating tasks that valdate their
abiity to analyze, synthesaze, and'or
avaluate new instructional content,
Tasks include the opportunity for
Studants to respond to contant
through inquiry and interpretation.

Students develop their own learning
tasks that stretch their creativity,
originality, design, or adaptation,
Tasks include the cpportunity for
Shudents 10 B55a55 thair own leaming
and move forward to adapt their
knowlesdge 1o naw activities.

Learning tasks include one assigned
wary for students to demonsirate their
thinkcing.

Leamning tasks include one or more
assigned ways for students to
demonstrate thair thinking

Leaming tasks allow students to self
select options to best represent their
thinking.

Learning tasks extend students'
learning, inspiring them to pursue
self-ciscovery,

1 - Baginning

2 - Emerging

3 - Developed

4 - Well Developad

Student Laarning

Studants respond to questions that
mainly focus on basic recall and ratall
Few studants ask questions, and most
questions asked focus on basic recall
or reteling of content

Studants respond 10 questions that
demanstrate a comprehansion of
cantant.

Studanis have opporunities to ask
questions during the lesson and most
questions focus on comparing and
contrasting information.

Studants fully explain and justity
thair thinking when respondng 1o
questions thal demonatrats different
levels of thinking. Including questions
that require analysis, synthesis, and
avaluation of information.

During the lesson, studanis generate
questions about contant that
damonstrate ngonus independent
thinking

Students actively angage in
daveloping Ngornous quastions 1o
challange the thinking of their peers.
Students are abés 1o respond 10
rigorous guesiions generaied by poers
with litthe guidance from the leacher.

Lasson mainly includes quastions at
the racall and retell level, and'or not
all students are requined to respond 1o
each question

Lasson includes questions at a rangea
of levels, but not all students are
required o respond to each guestion,

Lesson usas questioning to carefully
SUPPo students in maving 1o highar
levals of thinking, ensuring that all
students have an opportunity to
respond

Lessson is designed to inspine all
Studants 1o engage In high-level
questioning anound the leaming task
with their teachers and peers.

1 - Beginning

2 - Emerging

3 - Developed

4 - Well Developad

Studant discussion is driven by the
teachar and mainly rermains at the
retall level, mostly using evenyday
language, with little to no evidence
of academic or domain-speciic
vocabulary.

Studant discussion focuses on a
variety of topics with each studant
offaring hiser own thinking withaut
using I0eas from Deers.

Studan discussion, structuned by
prompts from the teacher, includes a
combination of reteling, analyais, and’
or stating a claim and defending it with
evidance.

Students provide explanations or
evidance of their thinking and respond
o their peers’ comments

Students angage with pears in
teachar-guided academic decussions
tocusad on anakysis, syrithesis, and
evaluation of content-driven lopics,
using academic language to express
their thinking regarding the major
concapis studied.

Students support their Ideas with
concrele axplanations and evidenca,
paraphrasing as appropriate, and buiks
on or challange the ideas of othars.

Students primarily drive the
dscussion, consstently adding value
1o the dialogue with their peers and
teacher, and respacling the opinion
and thoughts of both; the lesson shifts
to conversation rather than a O&A
session regarding the major concepts
studiad.

Studernts are abla to stay Tocused on
the activities of inquiry and engage

in dialogue, using content-rich
vocabulary with thair pears,

Lasson mostly structures discussion
as teacher-led, with the majority of
interactions as teacher to studant,

Lesson structures discussion as a mix
of teacherded and peer-to-peer with
the teacher faciitating the majority of
discussions.

Lesson maostly structunes discussion
as independent peer-to-peer. The
teacher faciliiates and redrects

the discussion as needed, while
avaluating the quality,

Lesson is desgned to nspine students
1o indepencently engage in dalogue
and add valuable academic content
arcund tha leaming tasks.

Copyright & 2015 by International Center for Leadership in Education. All rights reserved,

Develoi;ed/
Well Developed

Classrooms
Out of 162 Classes
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oving Up the Learner Engagement Continuu

| FREEC R e —

Learner Engagement Rubric

Support teachers in creating and implementing an effective learner environment that is engaging a
engagement are: active participation, learning environment,

and formative processes and tools.

Active Participation

1- Beginning

2 - Emerging

3 - Developed

aligned to learner neads. The three indicators for learner

4 - Well Developed

Limiled student engagement, with
fthi exoephoin of hamd-rasing.
‘Some students are off-task or have
disengaged from the lesson and are
ot redirsctsd.

Les=on is teacher bsd and shudents
progress through ness learning with
some chalenges with producthaty.

Most studsnts. rsmain focused and
on-1ask during the lesson. Sbudents
answer guastions when asked, but not
all students have the opporbunity bo
actvely respond.

Lesm=mean i bed by the teaches, and
students productively progress
throaugh new lsaming.

Al shudenis remain on-task,
respanding bo frequent opportunities
for active engagement throughowt
the lesson.

Les=on is led by both teacher and
students, and students productivety
progress through new leaming.

Al students remain on-iask and
proactively sngaged throughout Bhe
lesson.

Students take cwmership of learning
mew conient, actvely sssking ways o
improve thar oan performance.

Instructional Design

Lez=zon rebes mainky on direct
irstruction with few opporiunibes,
for student engagemant through
applicabon.

Les=con relies on ons or two strabsgies
designed io angage shsdenis,

with the lesson locused mane an
direct insbruchon than on sbudent
engagement throwugh applicabon.

Les=on provides muliple sirategiss
desigrisd io maxkimizs student
engagement, and connbuticn s
monfiored 1o ensura full participation.

Lezzon achieves & focus an
shudent-ceniensd engagamenm whese
the studems manitor and adjust their
own parboipation.

Learning Environment

1 - Beginning

2 - Emerging

3 - Developed

4 - Well Developed

Studanks rely on peers ar ieacher for
anwaers ba guestiors. There = a lack
af svidence of shudents being requined
o perssvers in responding 1o rigonous
iasks or guastons.

Studants demonstrabs a lack of
respect for peers, teadher, ard'or
learning environmen.

Studenis exhibit some evidence that
thary are begirning to talks nsks and
perssvens in eaming ngomous content
Shuderis demonsirate respect for the
leaming esmaronment, bui challenges
exist in demansirabing respect for
paars.

Siudents are encowraged io take nsks
and parsevens through product e
struggle. Students sre prased for
demorairating comemitment o
bnarrureg.

Studerts demorsimie respect for
pesrs, bascher, and the lsarning
enyviIrCRImen.

Studenis are encouraged 1o take risks
and persevers Bhrough productive
struggle. Students ans peovided with
efisctve fssdback bo guide Bhemi in
Eheir learming.

Studsnis demonstrabs respsct far
peers, tsacher, and thes lsaming
EmAronment

Classroom learning procedunes
and routings ans inocorsisienly
ocommuncaied and/or imglemsanied.

Classroom lsaming procedures
ard roubress are visibls, bl are not
conmstantly mplsmenisd.

Clear classroom learning procedures
and routines are visshis and ans
corsmsiemly implemenbsd

Classroom learning procedures and
routines ams dearly ssiabhbshed, but
reman fleobils and fluid io sdap ba
the learning 1ask as resded,

1 - Beginning

2 - Emerging

3 - Developed

4 = Well Developed

Lesson includes few instances of
iommative assessmant 10 avalume
shudenis’ mastery of coment.
Aasessmant resulis indicate that
shudant gronsth is manimal

Studants are partnensd of Qrouped,
But all shudenis recee ihe same
lesson conlent, process, and procuot

Studeris demonsirats masisry of
comient by angaging in lomatye
assessmenis that allow for reciprocal
fesdback. Assssument results indicals
that sbudent grosth is progressing.
Stucleris ans pariresred of grouped
ard moeve some apporiuniies for
ciflsrentiaied lsaming based on
acjusting conbanl, process, ard'or
product,

Shudents demoratrats masiery af
coment by comglsting a vansty of
formarlive assessments thad allow
for reciprocal feedback. Assesament
resuits ircicats that siudents se
mEsting axpectalions.

Shudents are sirategically parinered
o grouped based on data. Lesson
coment, process, sndior product

s clsarly differenbabsd io suppon
vanying and speciiic siuderd nesds,

Studsnis demaonsirabe masbery ol
canbant through cRpanunities b
selfi-raflect, soi lsaming goals, and
share responsbility for thiir learming.
Asssssmant resulis indicabs the
studanis am axcesding expacted
[Elh i Y

Inatrscbonal Design

Hesuhls from iormaiee processes ard
iools are LEad o moniior progreas

Reaudts drom farmabve proossass and
tools are used io plan ardd iImgament
aspaois of diferentisted instruction
argl manibar progress

Hesulis from formative proosssss and
ioals are usad o sirategicaly adpist
instructional pacing, plan diffensntiabed
instruction, and moniior progress

Familis from iormaine processes and
tools, slong with stfectve lssdiiack,
are used 1o immadintely adjust
insbructional pacing. plan difereniisied
inatructian, and montor progrees,

Cogyright © 2018 by Internaticnal Caner lor Leadarship in Education

Al righits resarved
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Developed/
Well Developed

Classrooms
Out of 162 Classes




Relevance Rubric

Support teachers in building effective instruction based on relevance of experiences to leamers. The three indicators for relevance are: meaningful work, authentic
resources, and learning connections.

Student Learning

Instructional Design

Student Learning

Instructional Design

Studant Learning

Instructional Design

Copyright € 2015 by International Centar

mient, with an enphass
ng skills, developing
comprehens other foundational

y engage with ona
source of information for the lesson
and/or unit,

Students use one souwrce ko complete
tasks focused on making simpla
connections fo contant,

Lasaon ralas on one sowce of
information. The unitlesson s
organized around the structure of the

idom have the opportunity
to engage in content that has explhicit
connactian o real-word application
Some students may attempt to makea
connactions between content kearned
and real-word
connactions ana volunteered rather
than included as part of the lesson.

but without sapliclt connections 1o
real-world application,

ink critcally about contant
¢ indorrnation leamed 10
address & 8peG Student work
damao
Student work requires ppl ation o
knowledge learned during the lesson/
unit,

Lesson provides sfudants an
opporunity b complkata a spedcifi
task that requines appication of
knowlecige.

students engage with one primary
source of information for the lesson
andior unit, and use secondary
resaunces 1o suppor i

Students usa ona or mona s
complete real-world tasks fi
on making simple connectons ro

Lesson |8 structured anound an
essential understanding/question,
uses primary and sscondary sources,
and includes opporunities for

students fo connect tart to a
comntent-spacific text and an additional
FESOLINCE.

N.mi 1hat ha.'; axplicit connection to
n;al word apphcation,
Some studants begin to artculate the
connections batwean content leamed
and real-waorkd application.

L provides oppartunilies
o connexct content learned to real-
world application,

Laadership in Education. All rights resenwed.

Student work requines real-world
predictable andfor unpredictable

nnachion to a carear in tha related
Tield of sbudy,

Lesson provides students an
opportunity 10 sekact from

= Students engage with rmultiple
sources of information, both primary
and secondary, during a lesson/unit.
Students use multiple sources of
information to completa real-world

Lesson s structured ansund an
essantial understanding/question and
refies on multiple suthentic lexis and
MESOUrcEs 1o conduct CoMmpansons,
analysis, arguments, resasarch, and
othar relevant, real-workd tasks.

= Students engage in content that has
axplicit connections 1o real-worid
applications.
Students claarly anticulate the
connections between content learned
and real-world appication.

Lesson provides multipls explcit
opportunities for students to connect
corent leamed to real-workd
applicat

Leauemnlp Il'I EI!UI‘:H!.IDI‘!

Student work nequi
salact, organize, and present content

pires sbudents with an
ritically about
nEw laaming 1o create their own real-
warkd, relevan fask

souwrces of information, bath
:lnd sacondary, during a lesson Lnll,
-farmat resources.
tudents select and use a vanety
of respurces to soive predictable or
unpradiciatle real-workd scanarcs.

Lesson (8 strectuned sround an
exsential understanding/question and
relies on students o sslect multiphe
suthantic lexts and resources 1o
engage in real-workd problem solving

Students discover opportunities to
apply content to their Ives as well as
raal-word appication,

Students indepandently make
thoughtiul connections between
contant laarmed and real-workd
ungrediciale situations.

Lesann inspires e
thir cwn opponunities 10 connect
cortent learned to their lives, as wal
as neal-world applications,

Develoged/
Well Developed

Classrooms
Out of 162 Classes

38
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Aledo ISD 2019 Fall Instructional Rounds
Compiled Data

District Look Fors: District Reinforcement & Refinement:

Learning Objective (We Will / | Will):

158/162 ,
* Reinforcement:

Instructional Design for Thoughtful Work

Thinking Maps with Frame / TM Taken to Writing:

97/162

* Refinement:
Critical Writing in Journals: Establishing Relevance & Pre-Planned High Level Questions
119/162

Frequent, Small-Group, Purposeful Talk:

132/162




SHARPENING
THE FOCUS
FOR

VISION

PLEASE SEE STAFF DETAILED SCHEDULE FOR MORE SPECIFICITY




AISD FEATURED
COLLABORATIVE TEAM

Deanne Torres, Allison Cleworth, Deborah Morrison, Leigh Ann Posey, Elizabeth Shifflett, Susan Cosby




