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Defining Equity within TAG
Identification
Equity

Fair identification practices that utilize multiple
measures, while considering the diverse population of
our school.
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Goal

Evaluate our identification process to make it
more inclusive and equitable for our English
Language Learners and twice exceptional

students.
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Overlooked

Blumen (2021) states, “However, disparities in academic
achievement among the highly able students show that students
coming from culturally/linguistic diverse contexts are often
overlooked for programs for the high achievers, and inequities in
the screening and identification procedures for students living in
rural areas post new challenges on the fairness of the processes”

(p. 27).
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Overlooked

Naglieri & Ford (2003), “Nationally, Hispanics/Latinos are about
50% less likely than White students to be identified for gifted
programs (as cited by Felder et al., 2015, p. 28).

Ford (2013) posits that Hispanics/Latinos “make up about 20% of
the public school population, but ‘much less’ of the population of
gifted programs—based on data from the Office for Civil Rights,
she estimated the underrepresentation of this population to be
close to 40% (as cited by Felder et al., 2015, p. 28).
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Current Reality




TAG DEMOGRAPHICS

TAG DEMOGRAPHICS will get from Superintendent Peter




Current Process

ELL Identification Program

CogAT Screener Traditional Teacher Parent ELL Teacher
3rd & 7th grade | |Assessments Behavior Behavior Consultation

ISASP Scales
T Scales

ELL
Checklist

CogAT Post
Screener

Students ldentified for
the program based on
resources available




Current Process
Kindergarten through 5th Grade

,
“Lesson Teacher Parent

delivered by Behavior Behavior FASTBRIDGE || ELL Checkiist || ACSve-Level
_TAG instructor | | Rating Scales | | Rating Scales .

Kingore ELL Teacher
Observation and TAG

done by teacher instructor
conversation

Teacher and
TAG instructor
conversation

Talented &
Gifted Pool




Current Process

6th through 12th Grade

3
Traditional eacher Parent Portfolios/
CogAT Assessments ehavior Behavior Self-Assess oLt

- FASTB

Above-Level
Testing

Screener - [ISAsp cales Scales er Checklist
\

CogAT
Post
Screener

Students Identified
for the program
based on resources
available




Current Reality Equitable Pieces
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m lLocal Norms
Universal Screening, CogAT grades

3rd and 7/th
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A Parent nomination & T
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Early Identification/ Qualitative Data

- ldentify students earlier than 3rd grade
- As early as Pre-K
- Whole class lessons (K-3 to start) a.k.a frontloading
- Gen. Ed teacher as observer and collaborator
- Primary Education Thinking Skills (PETS)
curriculum

Vgt
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Qualitative Data

Student work samples

interviews with students, parents, etc.
direct observations of student
student portfolios




eacher Scale for Rating Students’
Creativity (TRSC)




Potential Based

not innate @
abilities developed over
time with exposure to the
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Community Connection 0.

- connect and partner with parents
- connect and partner with the community
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Steps towards Equity

. Potential Based Mindset
. Qualitative Data Driven

a. whole-class instruction (K-3)
b. PETS data collection
c. student work samples

. Community and Parent Connection

a. Build resources
b. connect and partner

. TRSC Tool
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Thanks!

Do you have any questions?

CREDITS: This presentation template was created by
Slidesgo, and includes icons by Flaticon, infographics &
images by Freepik and content by Sandra Medina
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