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Writing Workshop

- Lifelong writers
 Writing Process
- Authentic




Components

Establish a predictable

workshop environment Mini-Lessons Share Sessions

the mast creative environments are consistent and

‘Explicit instruction is necessary because students
predictable (ot changing and complex)

don't learn by osmosis” Calkins

rt wark in progress”
UL o
brief with whole class forrnat
when children know the parameters within which Use mentor texts
they are warking, they can be mare strategic

e from thelr plece
deliberate writers” [Calkins, 1994, p. 185

i - cir process for writing
CKJHPICS: I'E'Iﬂ[ﬂl':lﬂg a WI’I|II'|E st 'H‘E'g','. raing a

concem, modeling a technique, reinforce kills needed . F:.:-'T:::TI:EY strugghes they are Facing
for writing warkshop '
o . Receive feedback from their peers and
Can be used for "creating a warm the teacher
glow around the workshop” (Calkins o
1994, p. 194)

Peer Conferring
“There are thirty-two writing teachers in this

room. Every one of you must be a writing
teacher” (Calkins, 1994, p. 205)

Meet regularly for a brief time

Publication Celebrations

Tirne for reflection

Self-directed student groups
Students address areas for growth

Celebration of finished work

WO rk Tl'l'me More importantly, reflection on

growth and progress

Reflect and set goals

Critical compornent the Writing Workshop

Students work independently with ongoing work

Teacher spends time among the conferring with
students about their pieces by:

= listening

« epaching

- modeling

- ghing direct, honest feedback,



Establish a predictable
workshop environment

the most creative environments are consistent and
predictable (not changing and complex)

“when children know the parameters within which
they are working, they can be more strategic,
deliberate writers” (Calkins, 1994, p. 185



Mini-Lessons

! “Explicit instruction is necessary because students
dont learn by osmosis” Calkins

brief with whole class format

ich Use mentor texts

examples: reinforcing a writing strategy, raising a
concern, modeling a technique, reinforce skills needed
for writing workshop

Can be used for “creating a warm

glow around the workshop™ (Calkins,
1994, p. 194)



Share Sessions

The purpose is to “share and support work in progress,
but it also serves as a “public teacher supported
conference” (Calkins, p.190).

Student sits in the author chair and shares:
- notes for a work
- a passage from their piece
- their process for writing
- brainstorming
ded - feelings on any struggles they are facing

Receive feedback from their peers and
the teacher



Peer Conferring

“There are thirty-two writing teachers in this
room. Every one of you must be a writing

teacher” (Calkins, 1994, p. 205)

Meet regularly for a brief time

Self-directed student groups

Students address areas for growth

Reflect and set goals



Work Time

Critical component the Writing Workshop

Students work independently with ongoing work

Teacher spends time among the conferring with
students about their pieces by:

- listening

- coaching

- modeling

- giving direct, honest feedback.



Publication Celebrations

Time for reflection
Celebration of finished work

More importantly, reflection on
growth and progress

op
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Learning
Progressions

- PreK-6

- Opinion, Informational, Narrative
writing

- describes the development of
three main aspects of writing




Rubrics for
Assessing Writing

» Rubrics derived from the learning

progressions
- Support Consistent Understanding

and Scoring




Narrative Writing Checklist

STRUCTURE

Overall I told the story bit by bit.

]
{ | Yy | =
Did | do it ke a third grader? w|E
2IoE| W
= | Wi >~

O
O
O

Lead I wrote a beginning in which
I helped readers know who
the characters were and
what the setting was in my
story.

I told my story in order Oaing

using phrases such as a

Transitions

little later and after that.

I chose the action, tak, or a|o g
feeling that would make a

Ending

';}C'J‘-:'d er‘~d’r‘|g and worked to

write IT well.

S T used paragraphs and O 0O

Organization ‘ﬁ
skipped lines fo separate
€S

+
7

Par-agraplys
_ ¥

2 B it
4-
kp

v

what happened first from

what happened lafer (and

finally) in my story.




Narrative Writing Checklist (continued)

DEVELOPMENT

T
Did | do it like a third grader? W | &
< | &
2|

Elaboration I worked to show what HigERIN
happened fo (and in) my

characters.

I not only told my story,but (3| O |O

dlso wrote in ways that gof

Craft

readers fo picture what was
nappening and that brought

my story fo life.




Narrative Writing Checklist (continued)

LANGUAGE CONVENTIONS
; |
Did | do it like a third grader? w|E
S Lﬁ: 0
Z|lwFE| %
Qpelllng I used what I knew about O 0o
QhUUH speling patterns to help
o ?,
%0 WOlJl|d’l'\+ me spell and edit before T
could’ve N -
wrofe my final draft.
I got help from others OO0
fo check my spelling and
punctuation before I wrofe
‘ my final draft.
Punctuation | @e 1 » . I punctuated didlogue O 0o
letsgo, hesaid, |~~~ "~ T
\ correctly, with commas and
T r quotation marks.
While writing, I put Oolgg

I ? punctuation at the end of
*
o o

every sentence.

T wrote in a way that O 0O |(0a
(:I fh@t' ’ helped readers read with

%\ s-l-ow e expression, reading some

) parts quickly, some slowly,

e quietly some parts in one sort of
Hcl 2 voice, and others in another

volce.




On-demand
Performance Assessments

- Structured Implementation
- Common Understanding
- Tracking Progress




Exemplar pieces of
student writing

- Multiple student writing examples
- Illustrates different approaches
- Tool for Common Understanding




Next Steps

Committee Work
Team Collaboration
Full Implementation

Reflection and Analysis




Unit Plans

Unit Information
Subject: Grade:
Writing
Unit Title:
The Lens of History: earch Reports

| Content ]  Process |
Informativa
Author
Teat
Introduction
Elaboration
Facts
Definitions. Rassarch
Paragraph Salf Assassmant
Linking Words Drafe
Cenclusion
Text Fasturas

tudents to work towards ©
, Engaging information books Sbow
. This iz the unit to find out what
and hobbies your student have. This
s stwdents to demonstrate that thay can
nto subtopi
rganize their writing in separate pages so that
sppropriste information i1 groupad together inzide of
udents can differantizte their work by
structures, auth nd veice.

Organization

gzested Activities & Strat
*Teaching Othars as a Way to Prime the Pump (1)

*The Power of Organizing and Reorganizing (2}
*New Structures Lead to New Thinking (3)

* Crafting Speachas, Articlas, or Brochures Using
Information Writing Skills (12)

*Organization Matters in Texts Large and Small (S}
*Cresting Introductions through Researching Mentor

* Layering Bricks of Information [4)
* Studying Mentor Texts in a Search for Elabaration
Strategies [5)

Suggested Activities & Strategies

*Using Text Features Makaes it Easier for Readers to Learn
(10}

* Resesrching Fects snd Ensuring Text Azcursey |8

. t : tas. [\
| can write for 3 range of time and tasks. (W 10-1) * Revizing from Self Assessments (11)




Professional Development

! Dr. Kent Mutchler

Professional development on
writing! More complex than reading
and awesome for kids!
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