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SROs Are Not Effective in Improving School Safety, Discipline or Climate 

 SROs do not improve school safety or reduce school violence. There is no clear 
evidence that the use of school resource officers (SROs) or guards in schools is effective 
in preventing school violence.i A review of 40 years of evaluations of school policing 
showed no positive impact on school safety outcomes.ii   

 Students feel less safe, and more fearful, at schools with SROs. Research shows that 
school security measures (including SROs) generally increases students’ fear and 
negatively impacts students’ perceptions of safety.iii  

 The presence of SROs leads to more expulsions and suspensions – particularly for 
Black students. Studies show that schools with SROs also rely more heavily on 
exclusionary discipline.iv Schools with high security (including police presence) have 
significantly more suspensions, and a greater black-white disparity in suspensions.v 

 Schools with SROs criminalize and arrest youth for minor misbehavior. When SROs 
or security are present in schools, trivial forms of student misconduct are more likely to 
result in arrest and court referral.vi Most secondary school administrators say their SROs 
are involved in school discipline, even in situations where no crime was committed.vii 

Black and Brown Students Experience Disproportionate Harm and Trauma from School Police  

 Black and Brown students feel less safe at schools with SROs. Students of color – 
especially Black students – are less likely to say they feel safer with police in their 
school.viii  

 Police encounters trigger stress, fear, trauma, and anxiety for Black and Brown 
youth, which harm mental health and erode educational performance. The health 
consequences of police contact are even greater when youth believe they are being 
stopped or targeted due to their race or ethnicity. One study found that extensive low-
level police contact significantly reduced test scores for African-American teenage boys, 
perpetuating racial inequalities in educational outcomes.ix 

 An SRO’s presence can cause anxiety and fear for Black and Brown youth who live 
in overpoliced neighborhoods. For youth who live in neighborhoods with a higher rate 
of invasive police stops, seeing police officers may trigger general anxiety and fear.x 
Young men of color experience higher anxiety with frequent police contacts, with anxiety 
symptoms significantly related to the number of times they were stopped and to how they 
perceived the encounter was conducted.xi 

 Arrests at Chicago Public Schools (CPS) disproportionately target Black male 
youth, often for subjective reasons like perceived disobedience or defiance. School-
based arrest rates at CPS were twice as high among African American boys as for the 
district as whole. Most arrests were the result of peer conflicts or conflicts between 
students and teachers, based on perceived disobedience or defiance – not for criminal 
infractions like substances or weapons possession.xii 
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What Works? Relationship Building, Restorative Justice, Mental Health Services, and Social-
Emotional Development 

 When schools focus on social-emotional development, arrests go down and student 
outcomes improve. A February 2020 study of CPS high schools found that schools that 
focused on enhancing social well-being and promoting hard work enhanced students’ 
self-reported social-emotional development, resulting in fewer school-based arrests and 
better long-run educational attainment for students from those schools.xiii 

 Schools with strong positive climates, including strong relationships among 
students, parents, and teachers, have fewer arrests or disciplinary problems. 
Research shows that school climate – including the degree to which students and parents 
feel supported by teachers and staff – shapes school safety.xiv One study found that 
improved student-teacher relationships meant students were less likely to get in trouble 
and had higher academic achievement, even controlling for factors like earlier problems 
and sociodemographic background.xv In CPS, schools with stronger relationships among 
students, parents, and teachers saw improved safety, and were able to resolve conflicts, 
regardless of factors like neighborhood crime.xvi 

 School-based mental health providers improve school climate and safety. School 
mental health services – provided by counselors, social workers, nurses, and 
psychologists – are demonstrated to improve behavior and school climate, and reduce 
disciplinary referrals.xvii 

 Restorative justice programs are demonstrated to decrease violence and disciplinary 
issues at CPS. One report found that CPS schools that consistently implemented 
restorative justice programs saw a decrease in violence and disciplinary issues, along 
with improved school culture and performance – similar to results from schools across 
the country.xviii 
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