
SUMMARY OF SCHOOL
 

IMPROVEMENT GRANT]
 



School Improvement Terminology and 
Acronyms 

SIG School Improvement Grant 

SIP School Improvement Plan 

CAN Comprehensive Needs Assessment 
LEA Local Education Agency (ISD #709) 

SEA State Education Agency (Minne sota Department of 
Education) MDE 

PDP Professional Development Plans 
PLC Professional Learning Community 

PDSA Plan, Do, Study, Act 
BOM Building Operations Manager 
Transformation Model chosen for MacArthur 

Transformational Model (This model was determined to be our best fit) 

• Replace the principal who led the school prior to commencement of the transformation model; 

• Use rigorous, transparent , and equitable evaluation systems for teachers and principals that­
(a)	 Take into account data on student growt h as a significant factor as well as other factors, 

such as multiple observation-based assessments of performance and ongoing collections 
of professional practice reflective of student achievement and increased high school 
graduation rates; and 

(b)	 Are designed and developed with teacher and principal involvement; 

•	 Identify and reward school leaders, teachers, and other staff who, in implementing this model, 
have increased student achievement and high school graduation rates and identify and remove 
those who, after ample opportunities have been provided for them to improve their professional 
practice, have not done so; 

•	 Provide staff ongoing, high-quality, job-embedded professional development that is aligned 
with the school's comprehensive instructional program and designed with school staff to ensure 
they are equipped to facilitate effective teaching and learning and have the capacity to 
successfu11y implement school reform strategies; 

•	 Use data to identify and implement an instructional program that is research-based and 
vertically aligned from one grade to the next as well as aIigned with state academic standards; 



•	 Promote the continuous use of student data (such as from formative, interim and summative 
assessments) to inform and differentiate instruction in order to meet the academic needs of 
individual students; 

•	 Establish schedules and strategies that provide increased learning time; 

•	 Provide ongoing mechanisms for family and community engagement; 

•	 Give the school sufficient operational flexibility (such as staffing, calendars/time, and 
budgeting) to implement fully a comprehensive approach to substantially improve student 
achievement outcomes and increase high school graduations rates; and 

•	 Ensure that the school receives ongoing, intensive technical assistance and related support from 
the district. 

Here are 5 significant changes as required by MOE... 

# lOur new mindset: 

Continuous improvement: Successful schools are dynamic places with high expectations for everyone. 
Effective improvements happen planfully and are built around goals that educators, parents and other 
commun ity members know and support. It is a simple process with four stages of action: ( 1) Plan ­
developin g an action plan, (2) 00/ Implement - carrying out the plan, (3) Study/ Evaluate - seeing how 
successful the plan is, and (4) ActlRefine - finding ways to make it better. 

#2 New positions of support to help implement the change during the 

grant period: 

Building Operations Manager (BOM) or locally-nam ed position: SIG schools are required to ensure 
a distribution of administrative responsibilities to support the principal as an instructional leader, 
including a position to assist the principal in school operations, student discipline, teacher observations, 
and instructional facilitation. 

Continuous Improvement Specia list: Schools are required to establish oversight of the continuous 
improvement cycle driving the school turnaround efforts at the school level and to support the principal 
and turnaround staff in the ongoing process to plan, implement, progress monitor, and reflect on student 
learning needs and instruction. 

Data and Instructional Coach: Schools are required to ensure the principal and turnaround staff are 
supported with ongoing coaching around assessment practices, using data to inform instruction, and 
implementing instructionally-focused professional learning co m munit ies (PLCs). 

Family and Community Liaison: Sc hoo ls are required to ac tive ly co llaborate with families and 
community partners to engage them in academics and increase student success. 



Regional Centers of Excellence: The Regional Centers of Excellence are partners of the Minnesota 
Department of Education (MDE) providing services to the northern, central/south, and southeast/metro 
areas of the state. The role of the Regional Centers of Excellence is to provide support and technical 

assistance to districts and schools across the state to help them build capacity for a sustained improvement 
in student academic outcomes . In partnership with MDE, the Centers will deliver consistent and focused 
services across the state of Minnesota and will be supported by cross-agency implementation teams from 
MDE. MDE will provide an implementation specialist, reading specialist, math specialist, special 
education specialist and a director. They are required to spend at a minimum of3 days a month in our 
buildings . They will work collaboratively with our staff as determined by student data. They will be 
available in many different ways such as: coaching, teaching model lessons, expert level advice on 
learning and instruction etc. 

#3 Job-embedded professional development: 

Job-embedded professional development is professional learning that occurs at a school as educators 
engage in their daily work activities. It is closely connected to what teachers are asked to do in the 
classroom so that the skills and knowledge gained from such learning can be immediately transferred to 
classroom instructional practices. Job-embedded professional development is usually characterized by 
the following: 

•	 It occurs on a regular basis (e.g., daily or weekly); 
•	 It is aligned with academic standards , school curricula, and school improvement goals; 
•	 It involves educators working together collaboratively and is often facilitated by school
 

instructional leaders or school-based professional development coaches or mentors;
 
•	 It requires active engagement rather than passive learning by participants; and 
•	 It focuses on understanding what and how students are learning and on how to address 

students' learning needs, including reviewing student work and achievement data and 
collaboratively planning, testing, and adjusting instructional strategies, formative assessments , 
and materials based on such data. 

Laura MacArthur will provide at a minimum 90 minutes each 8 day rotation for every teacher, dedicated 
to professional learning communities (PLCs). All educators are required to attend PLCs and engage in 
active dialogue and instructional problem solving as described in job embedded professional 
development. Educators are expected to use the knowledge gained from data-informed discussions on 
student progress towards meeting standards to inform instruction in the classroom. Sustained, content­
focused PLCs improve teachers understanding of effective evidence-based instructional strategies 
resulting in improved student achievement. 

Job-embedded professional development can take many forms, including, but not limited to: classroom 
coaching, structured common planning time, meetings with mentors, consultation with outside experts, 
pre and post observation meetings, peer evaluations (walk-through) peer coaching, grade level planning, 
analyzing of student data with data team, teacher collaboration, individual growth and development plan 



#4 The specialist schedule: 

We will have specialist for five days at a hur. The other t 
scheduling the specialists this way, it allowed for 
classrooms will not have specialists in the morni . For _2 nd 

, there will be no specialist in the 
afternoon for these classrooms. This will waul' special educa' n teachers to co-teach, It will also 
provide flexibility for teachers to di rentiate their instruction or do cr ive activities/lessons with their 
colleagues. (Example, share ents) . 

#5 Teacher Ev uation System: 

Effective teacher evaluation systems include the following features: 

.,	 The teacher evaluation system is documented as an integral part of the site professional
 
development plan and reflects the site professional development activities.
 

•	 All teachers are observed or evaluated at least three times and by at least two or more trained 
observers. 

•	 Teachers participate in additional forms of observations during the school year, such as having 
peers observe and score a lesson and reflect on scoring, completing a lesson video for inter­
rater rei iability practice , modeling a lesson for peers or sharing reflections from observations 
with PLC members. 

•	 The integrity of the evaluation process is ensured through the use of the same evaluation tool 
(rubric) by all observers for the observation of all teachers. 

•	 The eva luation rubric is clear, transparent, research-based and has specific categories with 
defined, observable performance indicators. The rubric sets "Proficient" as the standard for a 
successful evaluation and is used by all observers for all teachers. 

•	 The high-quali ty instructional rubric is also utilized schoolwide or distr ictwide as a guide to 
professional practice focused on student achievement. 

•	 All licensed staff members participate in the evaluation program. 
•	 All evaluators receive initial training in teacher observation methods and the use of an
 

evaluation tool to ensure inter-rater reliability in the scoring process.
 
•	 The reflection and feedback from teacher observations results in improved classroom
 

instruction.
 

Summary: 

# 1 Continually seeking ways to improve our trade. It involves identifying benchmarks of excellent 
practice and instilling a sense of employee ownership in the process. This is the essence of the continuous 
improve ment cycle. 

#2 The new positions will support you in the classroom. No longer can we work in isolation but in 
collaboration. You will never have more support to help you professionally than the next 3 years . 



#3 We will model learning for our students. Our professional learning communities wi ll lead their own 
professional deve lopment (as determined by student needs). In all my years of education, 1have never 
been more excited to be a part of an endeavor like this. 

#4 Cornman assess ments? Peer coaching? Co-teaching? Learning from each other? Time to collaborate 
with your colleagues for 90 minutes a week without distractions? Awesome!!! 

#5 Some of you right now are thinking, "I have not had a formal evaluation in 12 years. Now I am going 

to have three in one year?" Take a deep breath and relax. My role is that of a coach, getting the best out of 
people to reach a common goal of increasing student achievement. I am here to help you be successful, 

period. 

I want you to think about this phrase, "T here is no growth in the comfort zone and no comfort in the 
growth zone ." We will work collaborative!y to make these evaluations worthwhile. Be prepared to grow 

personally and professionally this year. © 
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Piedmont School Action Plan .... ·. Rea d~i n g,_ (Draft 'as of 9'.11.12)' 
.. I'	 .. ,. 

The	 percentage of all students ingrades 3-5 at Piedmorrt Scho ~1 ~nr61led by Oi'tober lwho a~~ profi ci~n;~o~ the+e~d i ng (aWa~countabilitytests) will ' 
, • " ." ,~. ':'" _ ' :J ,... '. " ~ ' ~ " . ~': :::. ' ~~.1.." .: .......­

increase from 61.6'}'0 in 2012 to 64.7'1'0 in 2013. A?3.1% increase each yecir will bring the pro~iciEm'cy level otthe"whol~'school to 80'1'0 in 6 years. This ;
 

means 8 more students will need to be proficient in reading bythe.spri/'.lg. ·~f ?013 . .._ .... ..~	 , 
< ~_ .~ 
r.. 

In addition... t~ , 

,	 ' ~. , _~". . ", . . ,.:;~~: , ;: ~~-~. ' , , ' . , .~;.'" J ' :~;~ 4 , ... ~.' ~ ... . ,~. ..", . • ' . . 

•	 The percentage of black students in grcides 3-5~cit)ieamonrSchool enrolled_by~qcfober.~f,~h~· a;~ profici,ent irrrea'di ng,(~!1 ac~ou~tab~lity tests) 
will increase from 44.0'1'0 in 2012 to 48 :63'1'0 in 201:3: (vs. w'nit e ~3.5'Y;). ·'This w'iil red uce Jhe ·~chi~vem ·~n t.,g~pby half ov~r .6 years, an~ 'assumes ,a 
3'1'0 annual increase for the white stud~nt sUbgroup. This mecns l 'more~stu~ent\~ill' heedto '~e p~ofi-cient ~n rep (flngby the sprihg'of.2Qi3. ' 

. • :: j' , 0 . ' • ~.. r· . · ';" :~.;' ~':.. ,J , ' ,,~,:>' ~ 'i> . ,0, ' 

• The percentage of white students in grades 3-5 at Piedmont School ehrolled OY, b <;tober.1 whohre:proficient in reading (all.accountabjlity'tests).	 ... ' ., -- ,...- " .. . - ,'... - \:... .... . '. . .~ '. ~ 

will increase from 63 .5'Yoin 2012 to 6,6.2,5'Yoin'2013. This willincrecse. proficiency to 80~: in 6 Yea"rs.-This mecns 8 more students wiJl~e~d tobe 
.r . ....	 " . ~ o;..~.. '. k '~. .; ..' ...., . , .' ..:;::. 

proficient in read ing by the spring of 2013. - . ~	 ._ . " ' ,' ::~ 
.. ..	 :f 

The percentage of students receiving free or reduc~d 'price luncf in grcides3-5 ~t:Pi;d~~ht~Sch~ol .,who,~r~ pr:oficienti~reading (alla~c~~ntqp!ljty tests) 

will increase from 50.8 'Yo in 2012 to 56.8'1'0 in 2013. (\is. not frl 86.3 'Yo)"This will r~9u.c:,e:t~e iaghj~v~~~e!lt'g~p bX n~1f o~er 6'years, ~nd ~~~um~"a :3"'1'0 
... . .... .:.~' ' . lo' r. - ' ,. e- .j-.•. .;. ~ .,t;·,~ I , r;. ...... ~.. .~, . t ,'-' ..>- • ;.~. ~-

annual increase of the not frl group. This means 7 morestudents will need to be p'rofie rent~in read,ing by~t ne spring of 2013. _ ~ ' 
.' ' .. ..",.;;. . .~, i:' ',; -; .,,::, :; '."1" -..: ' "".'" .:'", " '... ' ' .' ',... '., 

INTERVEN~ON : The Needs.Assessment indicates a needvtojncrecse student d~h ievement levels in rea'~i F),g}f..omp.':.ehensi~h and t~at iFJ.diviq:p~ l 'stydents 
need more specifii instruction at their particular'skill.l~veL ·As a schoolfocus, prof~~si~nal.dev~l~pmetit wiJl ~e direfte~.towardstrate'-iescmd " 
interventions that increase rea.ding comprehension and work 'towcrd lowering the achievemertgapJ()r' All; ~lac R, White; arlo E&R .s~udent, , · ' ~ 
Plan: ' . ~' , ' " " , " $ ' .... ," ,'; . , ~• 

To increase I!.eading comprehension and vocabul~,!, through staft'developmentfocusi,ng on.l~te ryent ~ons dete~'JJ fne..d'by. .spec .ifics tudent 1e~d~1 gs shown 
by assessment data. Plan is to check assessment dote; determine-specific student levels, develop a''staftdevelopment plan that enhonces teafiher skills to 
meet those student needs-end have grade levelPLC teams meet. . "', ~ ': ' . " 
Do: "	 , 

Pre-K will work with parents to teachand 'encourage use of strategies for develo~ing vocab~lar), inchild~en.D~~ing ECsessions' parents will~beta~ght 
strategies for increasing vocab in children, including the.Jmpcrtcnce of ftalkin~t",ith diild r~n, following t he 'child's lecd.in ccnversction -tckinq the child } 
into the community and descr-ibing events, teaching songs.~hdfingerplays, and u~ingwords t b descfibe feeiiogs:Head'Start ,will use O.W.L. (Opening the 
World to Learning) and post vocabwords in the classroom t or adults to .use in conversation with children, present the vocab words at the writing centers, 
and use the vocab words in smell group activities, such as games. .. '~, . ' ~ - , 
~ will continue to develop and revise their literacY Centers. Materials will be added as need ~d ancf teachers will"implement a common center time 
focus ing on reading comprehension. They will use guided redding and develop qn at-homer~adiri~}"p'rogra.l~' th.at includes families. 

•	 ;'., ' ,..... "1. i! ',; -, e . -?i: . 

. ":' 
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, . ', 'i~_ -... ;:";' '.~ ~: _ ti ; ,-, lI;,r . ' < " ; " ~ ... .,:~ . 

Grades 1-2 will use flexible grouping to cddress.the reeds of.~~rudents by~using the"fJve ~cd~T ~1on~n,!so~R~9 to':;Self..R~.?d t~ ~Cimeon~, V{o.rk,pp.,.Writing. 
Word Work , and Listen to Reading (Daily Five/Cafe) techniques and '9uide lines f or c.omprehension, Teac li~r_s wJJI .~ontjnue gUided,reading with a f ocus on 

" " ,' , • . ... ' .... ....~'.' . n, ' _,'.F - '. _. ,-" ' , . ,~_.' . "' ­

quality non-f iction leveled reading materials, An at ~homereadi ngprogrgm will bedevelopedthatinclu des ':familie,~, X he ~ hy Ep ~pecia list willwcrkwtth
 
class to make a Phy Ed Book. They will use ,guided '~ead i ng . .,?, , . " d~" \."~~~ ,:.;.' ....... ' . c, ~~'
 
Grades 3-5 will use flexible grouping to cddressthe needs:of students .by usihg technique~ from ·.thefive ~otfiponen!.s of Read to Self ;'Read to -Someone,
 

Work on Writing, Word Work, and Listento Readirig~(Daily,Five/Cafe). Tecchers will expmine as;essmenf data:to b,uil~(cross-grade:'evelgroups sp~cific
 
to student achievement in reading comprehensionjnor-def to .do group int~rventionsmatchid .to · ·'indiviou~lstudent. needs ,>.Guided reading andStud{rsland
 
(computer reading review) wiWb~ used. A rea (jjng ;arhqm~e program using ':naterials ~pecifi~ t:~~the chiid's~recid'ing feSel~J.,jWbe implemented. 'Smdll group ,
 
tutoring opportunities of up to thr'eetimes per we~kfo r 20 minutes'each W},II qe i 'l' ~I~m~e ~t~d :wifha~ r i,~~k , ~tfj(jent~ . , ' ; :- . , r '.,,' .. ;: '.
 
All K-5 classroom and sped teachers will meet monthly with the Data Coach to review current best practice and lear"al'Jd procttce readi'1g comprehension
 
int erventi ons. They also will use staff deve lcpment; f~n cis to pay for subs or meet 'dfter s"Ehool es -c PLC"t o ~ iSSUSS what-is ~o'r k i ng , ~hat'is' not, and learn
 
from each other. . ". " . " , . ' ',' .< .," '; ',
 
Study: ' -, . ' . '.~" , ' ' , ~ '. ' ( ' "., ' " ";; ,," ',! ' ~'~ y:'. .~:'; '" ," t" . . . _.", '<"':, " ' .
 
For Pre-K, a pre and post measure of vocabulary will'be take~n in the fall 'ana spring, cin~ 'theIndividual Gcowthand Development IndiCators ,will betoken
 
three times a year. ". , ' - 7 ' . . :'''" :i.. I r.;~, ' r, \" -: •'.... " , ' : . '':' , ' : I;, .1,;,- • 

For K-5, district benchmark assessments, NWEAs, 'and MCAs will be'used tog~ide ini+ial ~i·~fe-~ve~tidris. ;'G~~ae·s~ecific cisse~~ments:'-will ,pe'-u~e'd : "r 

Targeted students will be those who fall in the ~' b~ lo'w grgde le~el" cctegcry. Assess~,entl~ i ilb~~btnpl~ted,a~~not~dJin ;: D~ ; Column (idbo vE(~pecific 
int er vent ions.Jncludinq level reeders and non-fidio rr ~electio ns , will b~ '''evdludt~ci:'fcit ,e:ffe~tivir:tiss'''i ri''i ii2~;b~ lnjg stude~~:in~olveme'1t. hlgt ivatjon, and' 

.. -, ~ "I' ".." '. I~'"", '.: . ' • . '~.' c. '. ~,- .: - , ,,,",~ .. 
reading comprehension. . ".;' :", :~. , ' , '" ", ~,c, -, , :.' ; . • . :i >. j 

Act: , " •.?-" .', _ '~ " " •. (....... , ' . :.':~ , " " "",::V .. ~,,' ," ,'~,~' " .",c.. '?. 'J .~ . ' 
Monthly meetings will be conducted with the D9ta Coach or Pre-K ad~i nlstration to evalqat e and modify sfudent s'pecifi<::interventi-ons ;~ :r~ric~ers will 
meet as a grade level monthly for training on specific interventions. <, . c'. I ~ " .,; ,. ' .: , : :.' . ~: 
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Piedmont School Action Plein ...-..Math (Draft as of 9 .11~ 12) .	 
-: 

~ 

.' 
'1,-... \. 

, . " . '	 _ .-:.' .J.;- ' • - , _ .> ~ 

The percentage of all students in grades 3-5'at Pied~mont School enrelled-by OCt~b~r 1 who are, profjcient 'in ~math (all aCcountabUity tests) will 

increase from 51.9'Yo in 2012 to 56.58'Yo in zots. A 4 ;'68'Yo incr~ase eacli'yearwiiFbring .the""proficiency level ,of,the whole ~chool to 80'10 in' 6 
, '	 -". ..... .... - . ~-" 

years. This means 11 more students will need to be proficient in math by. the spring~~f ;2013_. " 
' 

'	 
. 

) 
) 

In	 addition... 

. _ -: _ .: . . '-. ~ '.r' ~/: '".. -'-.-_. '. ... ;" ._ '!. ~ ..' 

•	 The percentage of black-students in grades 3":5 at Piedmont School enrolled-by October 1 who are proficient in math (all ccccuntebtlltvtestsj-wif 
,	 ~ ...._ - .... 'J' #;" " • .:c'- ..... '. -. '; ..... • ~ . . ,;. ., 

increase f rom 20.0'Yo in·20!2 to 27.16% i,l1}013. (vs. wl1ite 57 .~'Yo). Thi~ Wi ~1 redu ~~ !,he""ac~l.eve~.~rit'.gap~gX .~Cl;lf oyer .6 years, an~ ass,~me: a 4to 
annual increase in proficiency for the wh}ti student group. This means 2 more students will need fobeproficient in math by ,t h ~ spri~g of·2013: 

~ . ~ - . ~ .. '~. ~ ~~ ." . .~ .. /:" .~~ . ~ 7--' , ...;.>... ' • • . '<~l~ ­• 
•	 The percentage of white students in 'grade~ '3-5~!;lt Pi ~dm~mt School enrolled:by;qctobe~'1'wh6 are:-;'profic .i~.nt in math (aiVaccountabititY'1:~sts) w.ill 

./ .	 , .... .. ,',+ ,; "'S. .. ~' , ', '" ~:". ..._1 . '. . .' ...... '...., " . .' 

increcse f rom 57.9% in' 2012 to 61.58%in2013.,;rhis would bring proficlericyto 8Q'Yo.in 6·years!:Tnisl11.eatts 4 morestudents will:,neeci to be , 
proficiel'jt in math by-t he spring of 20"13. " '. - '- . ' . ~ . . • "'- . . ;,z 

• ~.., ,., ~ ..- :.-. _ ":_ , ~ ;~ . .~ . .-.t ":" , ,~ ., ..lo"J..: ,'.:,,~ • • • ~ . , • T. 

•	 The percenrcqe of students' in special education in grades 3-5.'at whoore proficieritinmgtb (a l[accoUrital::5i1itY·tests) _will ,increa~e frQm'20.Q%in . 
201~ to Z7.05'Yo i~ 2013. (vs, not sped '56-.6%): This will reduce·the ·'~·c nieveme ~t,ga'p ',by HhTf ~ver 6 yeqcs, 'andass umeJ a 4% anm~1 inc~~sei ~ . 

'- ' "	 .J.','", -. "::. _ _ ' • ."., :"'!.t ~ , '. . ' ''';', ," ". .. . ..,.~ -... };..~ 

proficiency for the not sped -group. This means? more students will need-to be pr6tIi::ienfinmgfl1~y the s pr ing of 201,3. " . 
•	 r: • . :- . ' , . . . ";-;-0,. "i... . », ' ; ~-" ~' " :J ~> '. ' .~ ", " -: .. .'. ., . ..,,;;.,, 

•	 The percentcqe of students receivinqfree.or reduced pjice lunch' i rfgrad~-,~ :5 ,af Piedmoht ,g choqTwhq,af,e:pr,:oJicjeht in math cell a,cfounfabi lity ­
test~) will increase from 37:1% irf2012fo .44.88'Yo in 2013:"(vs.:nof frI82.4'Yo5~ThiS tv·illredu'c'e.the;1ich'evementgap-Qy hcdf 'rit-e.r.'6 yegfs r ,and 

"	 , ., ,1;.. . • .. -., -.,... ., ~".... -=- ' '. ,-' .-,: .., . -..' r- ' ".l ,' .. .z.-'; •• 

ossumes Q 4'Yo increase in thenot frl sub!:l!'oup. This ·mearis·9 more-students w,illneed J"obe pro tfci~rtt : i.n math oy +He 'spri~g ' 9f 2Q13. :- , 1'; ' 

:.' ., - ,;: . '. . " "',.' .~,.~ .. -,- _ ~ ;~.~.j';d . ,', .'-. , 
INTERVENTION: The Needs Assessment indicates a 'i,eed·to ~'increase ·student achievement lev~isih n;atheffiatical ,number s~nse and 'QperQtib~ '"rinci that 
individual students need more specific instruction a.t the.ir~rticular skill l~vel : ' Asaschodifqt l;lS, p~9f~;;~ncfl:.deve l optn~nt~~ i11 b e d i r~et~d tQ~a~d -

.' ~ ', ' "!. _ ', .. ,. .........':.•, , ,011--.,,.. ~~.''''' J,t ... ,.. .. , it • ~.'.' .,.:.'_~' "'j


strategies'and interventions that:increase mathematical nymbe(sense and operation skills,and work to war,o lower'i!1g :the;"cichi~everrient ·g·apf6.r: A,Il f.B1<;J,ck, 
White , Sped, and F&Rstudents . " ",. , ~ " '. ," ;' .' . s- ..• ", ';c • , ." ~ .• •j 

Plan: . ..... ' .....-', "" . r :.. _ ~ ;_-o;:.• I.· ~.> ". :r-:>~:> ';' ;- . . .".,:."
 
To increase mathematical number sense and operation·sKills ~throughlstaff.de..,~lopinent f.o<:using 'on inter.ventiqns.:determined by specific studentneeds, .
 

.	 . . ,~.-. , .~ • , .,. .. . " ~"- , " ' ~ ',' " '" ' ". '£ii., .... -..>~.:: ., - ~ '" -;: .". .,.'. '_ ... 

as shown by assessment data.' Plan is to check assessment data, determine"Specific sfucientJevels. develop ci .sfaffdevelopment plan:that enhances 
teacher skills to meet thosestudent needs, and have grade<:l ~veIRLC ttams' meet. " '-0-1 ;:,,'i•. ~: ~>c .... ~ . " .~ .~-. ; : .-' .-. ,. '~ ,-'," 
Do: . . , . : . ' , , ' , .- ~< > ~ _','. ," -. '.~ , ..,.. '~:' _~ . ;:,." ~ "~:X~ .:~ . >:: ~''; '. ': ~' j , ' '. • . • '~• .' _ •• ~~" 
Pre-K will Increase awareness a~d Int~rest In num~ers and..counting. ' EC~will work wit~pa r.ents to :tepch and.1 ~;'courag~}:Jse of strategies/or developing 
strategies to support number 'sense and num'ericaLconcept development iricchildren, inclLJ.Qifig co u nting" 'sorting ~groupi ng, shapes, 'l to l'correspondeDce. .., 

, • • .... , I • _ .... \~t"~ ' '. . ~~ ,J ~~ ~~ "3' • ~ ',.... -.; 

,.:. 
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teaching parents the importance of allowing ~hildren t~ problem solve',wo rki~g puzzles/ cu1d "~I~Y: ~~~;b~r ~~~~~;:~~d Start"will u~~ 'bo~kSWith nU~bers, 
',.' - , '7'" ~:,~, , ."f' : "-,, ,,.. . ... ~ . . ---1 , ' 

pro~ide math and ~cience ~enters:, hel~ w\th j~bs whe~e:counting is involved, a,~d use '~~~~r~l_ays, s~ngs, PUFI~s : ;~md..~J.qr i ~s with math~ ' .. .. ~~ :r'. < 
t will Implement differentiated math instrucfion. . K will-use end of the week moth centers: Everyday Mat,h,J::ounts; math:,hterature, Math Homework
 

Sheets, and implement a K ma!h night for students .end pa~ents: (,;;~'; ':;'~ ," _; '''''''~':f v /1:.,....' : Z~__ ' .' .
 
Grades 1-2 will implement differentiated math instruction using ~uided Mqth games, DallfMdTh,ct-honie-mcth games, ~mc;l math Iitercture.
 

. Grades 3-5 will use flexible grouping to address the needs of stud~nts by/t.l·sing/~chniquestr·om the:tive~ibmppne~:ts of ' ~ead to Self;:R4ad ·t~~Someone, 
Work on Writing, Word Work, and Listen to Reading (Daily five/Cate). Teccherswillexcmine 'assessmen1} dat a t o build cross-qrcde-level groups specific 
to student achievement in ,r eading comprehension j n order to d~ group interventions mqtc~d 'to ind i ~ idua'i ,$t ~d:iht' needs . ~ui~e<1 r~di~'g endS{ud,y,Island 
(computer reading review) will be used. A readi rig ct home program using materials specific-to the child's r:eading level will be implemented. Small group 
tutoring opportunities of up t6 three times ,Pe!:weekfor'20 minutes ~achwiY. be {m PJ,et;n~n.te? "w it h~t risk. ·~tl.fd~nts: " . • • • • ,., .. ~:'t ' ,J ' • 

All K-5 classroom and sped teachers will meet·mont.hlyw!th the Data C"acp t~.review pl~~~n't best .prac:tice.clndflearn a~d prcctice.recdinqcomprehension 
interventions, They also will use staff development ' funds-to pcvfor subs or meei'af.ter~school as a PLC,to'discuss ;what 'is working, what is nottand learn 
from each other. ' ~ . . ' r " • .: ~ '_, <:"" ' . . . 
Study: . r'·. ",'1' .", 

For Pre-K, a pre and post measure of vocabulary wiII'be taken in the fall cnd-sprinq, and the'IndividJal Growfh andDevelopmenf Indicctors will be .rcken 
. ' " ;' " , '.'; \ . ..:, . 

three times a year. " , " . ,, \;. ':; 
• • ~j,"; ' :~ _. ~ > n'" ~ . ,.. ~' ...:. . 

For K-5, district benchmarkqssessments, NWEAs, and'MCAs willbeused to guide initiclldnte[ventions. .~rade',speCific .assessments .wi ll b e u§ed. .
 
Targeted students will be those who fall in the "belo~ grade level" catego,ry.-AssessmE!ots ,will ~.e ~comP.tete~:·as notE;~ .in.."Do, Columnp '~ ·~bov~. Specific
 
intervent ions, including level readers and non-fiction selections, will be evaluated foreffecfiyeness .in in~reas.in9 student involv~ment\inJ>tivqj'i~n: an.d
 

• • _. ""'.' -:::;J .}

reading . -, .,'.'. " {; ,,'
 
Act: ' . ' .. ' -,,' ". o. ' '' '~\ , .,.,' " . ::':~ <", (O J . / , " f
r 

Monthly meetings will be conducfed with the 'Qpt a Coac,fior'-f)re-K-adtrtinistrati'bnto'eva l ud,!e<~nd modity~stud~h{sp~~rfit iQt~r'~enti?~ns~ "Tea~~e,~s will 
meet as a grade level monthly f6r~ training on specific interventions.' . . ,,~ . _, '. .~ ~' ,r:_.: ' :.' ~ 
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