Regular Meeting
Tuesday, March 17, 2026 6:00 PM
MS/HS Library, 109 Charles W St, Petersburg, AK 99833

Carey Case: Present
Sarah Holmgrain: Present
Katie Holmlund: Present
Kari Petersen: Present
Marc Taylor: Absent

Quorum was present

1. CALL TO ORDER
Discussion: Meeting was called to order by
President Holmgrain at o6pm

2. DETERMINE QUORUM
Discussion: A guorum was present

3. PLEDGE OF ALLEGIANCE
Discussion: President Holmgrain led the group in
the Pledge of Allegiance.

4. APPROVAL OF AGENDA
Action(s) :
Approve agenda as written. This motion, made by
Sarah Holmgrain and seconded by Katie Holmlund,
Passed.
Voting Detail:

Carey Case: Yea
Sarah Holmgrain: Yea
Katie Holmlund: Yea
Kari Petersen: Yea
Marc Taylor: Absent

Voting Summary: Yea: 4, Nay: 0, Absent: 1

5. STUDENT PRESENTATION - Child Development
Discussion: Middle School teacher Jill Lenhard
and several students presented on the child
development class taught in the High School. The
class was introduced this year and has been well
received by the students.

6. STUDENT REPRESENTATIVE REPORT
Discussion: Student Rep Brantuas reported about
the full ASB board meeting, Basketball/Cheer/Pep
band is wrapped up, a spirit club is being
started.

7. CORRESPONDENCE
Discussion: None

8. COMMENTS FROM AUDIENCE UNRELATED TO AGENDA
ITEMS
Discussion: None

9. COMMENTS FROM AUDIENCE RELATED TO AGENDA ITEMS
Discussion: None

10. COMMENTS FROM BOARD MEMBERS
Discussion: None

10.1. Informational: Superintendent Contract



FY2027-2029
Discussion: During the executive session,
Superintendent Taylor received a favorable
evaluation. After coming out of executive
session, the Superintendent's contract was
amended and extended until June 2029.

11. CONSENT AGENDA
Action(s):
Approve Consent Agenda. This motion, made by
Sarah Holmgrain and seconded by Carey Case,
Passed.
Voting Detail:

Carey Case: Yea

Sarah Holmgrain: Yea

Katie Holmlund: Yea

Kari Petersen: Yea

Marc Taylor: Absent

Voting Summary: Yea: 4, Nay: 0, Absent: 1
11.1. FEB, 2026, Monthly accounting report,

bills, payroll, and electronic fund transfers,
Fundraised Student Activities Summary Report and
P-Card statements in the amount of $1,071.999.91

11.2. FEB. 17, 2026, regular board meeting
minutes
11.3. Personnel Action Report

12. ADMINISTRATIVE REPORTS

12.1. Superintendent's report Presenter:
Discussion: See attached Superintendent Taylor

12.2. Elementary Principal's Report Presenter: Principal
Discussion: See attached Heather Conn

12.3. MS/HS Principal's Report Presenter: Principal
Discussion: See attached Brad King

12.4. Director of Activities Report Presenter: Jaime
Discussion: See attached Cabral

12.5. Director of Food Service Report
Discussion: See attached

12.6. Director of Technology Report

Discussion: See attached

13. SCHOOL BOARD COMMITTEE REPORTS
Discussion: No updates

14. OLD BUSINESS

14.1. Action: February AASB Policy Updates -
second and final reading
Discussion: A public hearing was opened at 6:46pm
and closed at 6:47pm. No one testified or
commented.

15. NEW BUSINESS

15.1. Action: Review of Standard 4:
Developmental Screeners and Standard 5:
Assessments

Discussion: The board reviewed the PreK materials



and had no comment

15.2. Action: Spring Budget Revision
Action(s):
Approve the FY26 Spring Budget revision, as
presented. This motion, made by Sarah Holmgrain
and seconded by Katie Holmlund, Passed.
Voting Detail:

Carey Case: Yea
Sarah Holmgrain: Yea
Katie Holmlund: Yea
Kari Petersen: Yea
Marc Taylor: Absent

Voting Summary: Yea: 4, Nay: 0, Absent: 1
Discussion: Director Baird presented the spring
Budget revision and fielded questions from the
board.

15.3. Action: FY26 Grants Update for Acceptance
Action(s) :
Accept the grants update, as presented. This
motion, made by Sarah Holmgrain and seconded by
Carey Case, Passed.
Voting Detail:

Carey Case: Yea
Sarah Holmgrain: Yea
Katie Holmlund: Yea
Kari Petersen: Yea
Marc Taylor: Absent

Voting Summary: Yea: 4, Nay: 0, Absent: 1
Discussion: FY 26 grants were updated and offered
for acceptance.

15.4. Action: Resolution 2026-1 Support of HB
78
Action(s):
Approve resolution 2026-1, support of HB 78. This
motion, made by Sarah Holmgrain and seconded by
Carey Case, Passed.
Voting Detail:

Carey Case: Yea
Sarah Holmgrain: Yea
Katie Holmlund: Yea
Kari Petersen: Yea
Marc Taylor: Absent

Voting Summary: Yea: 4, Nay: 0, Absent: 1
Discussion: House Bill 78 is being presented in
the 25-26 State Legislature, and it is a bill
relating to the restoration of a defined benefit
retirement plan for Alaska educators. The board
passed a resolution of support.

15.5. Informational: Social Studies Curriculum
Discussion: Principal King presented the Social
Studies curriculum map.



15.6. Action: Letter to the Borough
Action(s) :
Approve a Letter to the Borough regarding their
role in crises that arise at the school. This
motion, made by Kari Petersen and seconded by
Sarah Holmgrain, Passed.
Voting Detail:

Carey Case: Yea
Sarah Holmgrain: Yea
Katie Holmlund: Yea
Kari Petersen: Yea
Marc Taylor: Absent

Voting Summary: Yea: 4, Nay: 0, Absent: 1
Discussion: The Superintendent was tasked with
writing a letter to the Borough to share the
findings of the work session held on March 16th.
16. ADDITIONAL COMMENTS FROM BOARD MEMBERS
Discussion: None
17. UPCOMING DATES AND MEETING ANNOUNCEMENTS

18. FUTURE AGENDA ITEMS
19. OTHER NEW BUSINESS

20. ADJOURNMENT
Action(s) :
Adjourn. This motion, made by Sarah Holmgrain and
seconded by Kari Petersen, Passed.
Voting Detail:

Carey Case: Yea
Sarah Holmgrain: Yea
Katie Holmlund: Yea
Kari Petersen: Yea
Marc Taylor: Absent

Voting Summary: Yea: 4, Nay: 0, Absent: 1

Board Secretary



Personnel Action Report for 2025-26
March 17, 2026

EMPLOYMENT OF CERTIFIED PERSONNEL

RESIGNATION/RETIREMENT CERTIFIED PERSONNEL

EMPLOYMENT OF CLASSIFIED PERSONNEL

RESIGNATION/RETIREMENT CLASSIFIED PERSONNEL

Extra Duty Contracts

Kaia Dahl Thomassen
MS Volleyball Coach

2025-2026 School Year

Teachers 41.00
Classified 31.00
Principals 2.00

District Administration/Exempt 8.00
(Superintendant, Finance, Maintenance,
Food Service, Board Admin, Special

education, tech , athletics)

Total Employees 82



Superintendent Report
March 2026

It is a busy time of year as we prepare to close out one school year while also planning ahead for the
next. Spring is arriving and we’ve transitioned from our winter sports into our spring seasons. As
always, the Petersburg community came out in full force to support and celebrate our PHS students
during Homecoming against Wrangell.

Even through the lingering snow, students can already be seen carrying their track and baseball gear,
hopeful that the snow will soon melt. Middle school volleyball players are preparing for their upcoming
games, and both our middle and high school Native Youth Olympics teams have been practicing hard.
At the elementary level, students continue making strong progress in reading fluency and
comprehension thanks to the dedication and commitment of our staff.

Roof Project

By the time of the school board meeting, CBC should be fully demobilized and the roof project
completed. The final vents have arrived and have been installed, and crews are currently finishing site
cleanup.

Petersburg Campus Security Upgrades

Representatives from Sampson Electric were onsite March 10-11 and met with Aaron, Jon, and me to
review the scope of work and walk through the facilities. We expect to receive a follow-up site visit
report along with their proposed project schedule.

Staffing

We are currently in the process of hiring for several certificated positions. Principals have been
reviewing applications and forming interview committees. At this time, we are advertising for three
positions at the elementary level and three positions at the middle/high school level.

Wellness

Our second annual staff Cornhole Tournament will be held Friday, March 13. This was a well-received
event last year, and we are looking forward to another afternoon of friendly competition and staff
camaraderie.

Legislative Advocacy

There are a number of education-related bills under discussion during this legislative session.
Education funding continues to be a major topic of conversation, and we are closely monitoring several
bills that may impact our district.

Principal Conn and | will represent Petersburg in Juneau later this month during the Alaska Council of
School Administrators Legislative Fly-In. We will meet with our Southeast representatives as well as
legislators from across the state to advocate for the educational needs of our students and district.

| would also like to extend appreciation to Alice Cumps, Tim Shumway, and Tyler Thain for representing
Petersburg at the NEA Legislative Fly-In last month and for their advocacy efforts on behalf of our
schools.

HB 12, Free Breakfast and Lunch in Public Schools - Sponsors Dibert, Burke, Edgmon, Galvin,
Himschoot

° Require the state to fund free breakfast and lunch for any public-school student who requests a
meal.


https://qdtukvxab.cc.rs6.net/tn.jsp?f=001ofcqQie2IsPZr_z_aHQoKSgKQdKcYeNFG5kNHOpdnf7D-8Pzz8AxYLlkrkZ3QKGcSSyeVEiwbJA2rGRkSEziDpj7iWAB8P5JL_HazSRZpcvL1ai4d9KCvjirP7BWLwcxyr0T5dZ48f_XCHhP-uOyFIZDfQ302GnmumCZUZ96Du9CvITMqD45ielPXbasKC26BwNAf36oRufbCkGbtvF2UQ==&c=k_tcUKzSiBHbxi5sBVo-gG1gVMsw9Cr-5q79Wy68JfpccDOBKR9x2w==&ch=11vnjApQsye8mizV1AoL5P5me-48Aw3ngLw3_4mnCcpC5P2imUwFPA==

HB 78 Retirement Systems - Sponsor House Finance

° Would create a pension for teachers hired after 2006 and for all new employees.

HB 152 Education Tax- Sponsors Galvin, Mina, Himschoot, Gray, Fields

° Establish a $150 head tax for all individuals who earn a wage or has self-employed net earnings
in Alaska to fund public education.

° Add a 4% income tax on individuals with an income exceeding $150,000 as an individual or
$300,000 as a couple filing jointly.

HB 187 School Nutrition/Meal: Prohibit Food Dyes - Sponsor Wielechowski

HB 231, Teacher Retention, Retirement - Sponsors Burke, Hall

° Add information on teacher and paraprofessional working conditions to DEED's annual report to
the legislature based on exit interviews
° Increase state funding for the federal E-Rate program to one gigabit per second

Require DEED to provide financial planning, and retirement training for teachers and paras and
to support principal and superintendent mentoring programs

° Create an educator housing subsidy grant program

° Add international accrediting associations to be accepted by the department for teacher
certificates

° Allow public employees to remain in PERS after becoming certified teachers

) Add recruitment and retention bonuses for teachers and paras between $5,000 and $15,000

HB 237 Mathematics Instruction - Sponsor Underwood

HB 240 Schools: Digital Harassment and Nonconsensual Digital - Sponsor Nelson

HB 248 Correspondence Study Program Assessment- Sponsor Galvin

HB 261 ADM Average- Sponsor Story

HB 288 Local Contributions by School Districts - Sponsor Fields

HB 333 Technical Readiness and Career Training — Sponsor Bynum

HB 339 Personal Finance Program in Schools — Sponsor Costello

HB 358 Career and Technical Education Grants - Sponsor Elam

Establish a statewide Career and Technical Education (CTE) Mobility Grant Program
Provide grants to host districts for student participation costs, performance-based incentives,
and facility/equipment modernization

Require collaboration between the Department of Education and Labor to expand
pre-apprenticeship and work-based learning opportunities for secondary students

HB 365 Scholarship Granting Organizations — Sponsor Bynum

HB 374 Base Student Allocation - Sponsor House Education

Proposes to raise the BSA by $630, from $6,660 to $7,290

HJR 28, Support Kids Online Safety Act

Urge the U.S. Congress and the President to pass the Kids Online Safety Act to strengthen
protections for minors on social media and other online platforms.

HJR 39 Waive Visa Fees for Teachers - Sponsor Galvin

° Urge the federal government to waive the new $100,000 annual H-1B visa fee for educators
hired in Alaska

° Seeks to help Alaska school districts address ongoing teacher shortages, particularly in rural
areas

° Aims to prevent districts from facing the choice of paying millions in visa fees or losing

approximately 500 international teachers currently working in Alaska schools

SB 20 CPR Curriculum - Sponsors Gray-Jackson, Claman, Tobin, Kawasaki

SB 23- Civics Education - Senators Stevens, Gray-Jackson, Tobin, Kaufman, Tilton, Claman, Stedman,
Rauscher, Giessel, Cronk, Kawasaki, Wielechowski, Yundt


https://qdtukvxab.cc.rs6.net/tn.jsp?f=001z3roBBim_3fOyCXxfiEXc2tx3Ka4a_MRehbjn0TsKsVjh1HGjo5GSqiPJ4-R4BhhWym-qG7q0CzRICSmd9hW5ZnWR4_uOMDUG0oyuiikaKUFdGhma6AZWKQ2nHqEAGJsZDfCilco2zKw4VUo1I1GRitiuR0lxNkzTymjc4koVLtsRabH8LdJswzUEDEcoQaK1uGGLj5nlzeZg2i4OGx7uA==&c=K1c37jRp7t_BoLHv_kCjCo2h7QVcgiCd8VPlN1xyRA56miM4VaFazw==&ch=8mKJQKsXc6TTWhUaZj2b8mxuclasEAHq-nMfIuXjYUAWj3KEQqFwzg==
https://www.akleg.gov/basis/Bill/Detail/34?Root=hb%20152
https://qdtukvxab.cc.rs6.net/tn.jsp?f=0015n7nyYsjjXZHKj8mw8aFXOZIcc3wF1R2l32GsOr2LPwbwzD4ovOvIvYqBnYZlr0gGBD8F2w6FRtHdUu1mjSBYUlfx3y2QYwietsNbOmSq5x8mdSApWHToghKoUEjNOPC5OJfTW7oPCmZHGBQ27a__8Nu3VN1IARYJVizmsBXnMUxe96i-jbKnHXHk6T3b5kbCXIvQltJpjR1-GROvtdDeA==&c=LnJVp4oCCmjWr4S5YucngngwQYrW5h6mJ-2SS56AZwjxkuhrWGWOLw==&ch=vzXjGJJgD8QCQVOVwjLl1O0fLnm6zwQPs6VWCLehFEDKoRljK4OOdA==
https://qdtukvxab.cc.rs6.net/tn.jsp?f=001ofcqQie2IsPZr_z_aHQoKSgKQdKcYeNFG5kNHOpdnf7D-8Pzz8AxYAcDd2_4I0IbK38Tovmt02Rzfs8oTL_PDyb4Q0yhqqzo7lGhQKmUKX92W_VAx2azixiDfo-SJFNJDrMns6_4u4BLkb-hjnH_mGXJUr5V5eXbtdWJthMY-fum5tFhjqQu8oxRZZAvLEz0A9kemEgqjyhpFDymzNDBxg==&c=k_tcUKzSiBHbxi5sBVo-gG1gVMsw9Cr-5q79Wy68JfpccDOBKR9x2w==&ch=11vnjApQsye8mizV1AoL5P5me-48Aw3ngLw3_4mnCcpC5P2imUwFPA==
https://sffemrfab.cc.rs6.net/tn.jsp?f=001F9VlBDtYZUG6w-ij6n5GKoY5PFE403asTE6mi5w1mwRfCtRJreUu6dnNWRywbP0VSbQPzvyJNdmOPO2Zao1gImCNy99A6SzEPAbriVUCQYeFvyZnCQeOkWYctwMC6k0IlNvJ2TZvcswubKx6Qypt9G1k1GjX9kYBBYGzns76rg-cWe9BOd6y-Q-aIHYOXT3Ucq2eLcO-j2cFwPRoN4IBjg==&c=_rT0EBNXvlTqpY_NpXw9BQ12X37Eh15txt46_Y6VOP74mWSWGf_d4w==&ch=lPebYo5fk4BqZ97E6-S0MrAP40LrGbvv3tP55HlabdBiciOHVnaOcA==
https://qdtukvxab.cc.rs6.net/tn.jsp?f=0015n7nyYsjjXZHKj8mw8aFXOZIcc3wF1R2l32GsOr2LPwbwzD4ovOvIvYqBnYZlr0g7RnkPe-9VBGUM3R1HlKRqbgqYpZmXDQrSLCA7CW-Mpo9O-1pgiO7sii5CF-DoiGufwatJ6-wIM4fCuaIWK1Xt3lEB58CB5RPbQ7VRUH0w3BIjceOB-Zzk3piRp9to1r3ACeqQZAVUsDjMVyp-DQUzA==&c=LnJVp4oCCmjWr4S5YucngngwQYrW5h6mJ-2SS56AZwjxkuhrWGWOLw==&ch=vzXjGJJgD8QCQVOVwjLl1O0fLnm6zwQPs6VWCLehFEDKoRljK4OOdA==
https://sffemrfab.cc.rs6.net/tn.jsp?f=001F9VlBDtYZUG6w-ij6n5GKoY5PFE403asTE6mi5w1mwRfCtRJreUu6dnNWRywbP0VzNQVlI56IBpxEpACeiHYxN8MTH-NEoOaBcIRdp9CdYzhUzstGlbIDhjlhsqY96LUMz4W4B3teg7YKSJPITyaEYmOF-1ektwoDvbY7CXci26lO-gijxRsrSqMIJuCt0IOQRgx1A7duIzTkutdOdojEw==&c=_rT0EBNXvlTqpY_NpXw9BQ12X37Eh15txt46_Y6VOP74mWSWGf_d4w==&ch=lPebYo5fk4BqZ97E6-S0MrAP40LrGbvv3tP55HlabdBiciOHVnaOcA==
https://www.akleg.gov/basis/Bill/Text/34?Hsid=HB0261A
https://sffemrfab.cc.rs6.net/tn.jsp?f=001F9VlBDtYZUG6w-ij6n5GKoY5PFE403asTE6mi5w1mwRfCtRJreUu6dKe_rCQtOaBK--uxwnDyu3zGiyNtCJcL7SUOLR2QWcgaLws1KMNd8ITB9ZC4YkgLLlPQJt7g7EV2g15-zVzw3728xsY7Hs_X2lbApzNvZwdYMzFN0NAVAgCG6pGfyDh4slCra0jghsihfIDorh4mJDOrQxV5RQc4A==&c=_rT0EBNXvlTqpY_NpXw9BQ12X37Eh15txt46_Y6VOP74mWSWGf_d4w==&ch=lPebYo5fk4BqZ97E6-S0MrAP40LrGbvv3tP55HlabdBiciOHVnaOcA==
https://sffemrfab.cc.rs6.net/tn.jsp?f=001F9VlBDtYZUG6w-ij6n5GKoY5PFE403asTE6mi5w1mwRfCtRJreUu6fI4AZAL4gcfsMfRxfkBeeqXEKEZYkPfl6XyLc0NCCQPvo0vmoEAlzAhBjYtlE3fvxX_9ZBHuY2-U0CwaLAQqkBLP2fbI2EhZlgiZNcHdTzdy5YTtykRnYvSmUoJIoOlx1_kENbC-Omj-gQGJ2OwSWBu1tDxl5cwsQ==&c=_rT0EBNXvlTqpY_NpXw9BQ12X37Eh15txt46_Y6VOP74mWSWGf_d4w==&ch=lPebYo5fk4BqZ97E6-S0MrAP40LrGbvv3tP55HlabdBiciOHVnaOcA==
https://sffemrfab.cc.rs6.net/tn.jsp?f=001F9VlBDtYZUG6w-ij6n5GKoY5PFE403asTE6mi5w1mwRfCtRJreUu6fI4AZAL4gcftfAGjZfnEsnKNLXpXx1V19nfdm_V6oTZ8hzIr0cI91Op7WgN_EjKpsRK61SKYkpXuvxdUNtLT5qFlSHnuCk5BxrNzJ10_GwNH9d-JeYf4JvUUuCjHcC1M7l2oeuCzr7Pc9hqFFzPWuD-MbJ-goZ1Bw==&c=_rT0EBNXvlTqpY_NpXw9BQ12X37Eh15txt46_Y6VOP74mWSWGf_d4w==&ch=lPebYo5fk4BqZ97E6-S0MrAP40LrGbvv3tP55HlabdBiciOHVnaOcA==
https://qdtukvxab.cc.rs6.net/tn.jsp?f=001z3roBBim_3fOyCXxfiEXc2tx3Ka4a_MRehbjn0TsKsVjh1HGjo5GSn0UBos5CUHBOw_VBV5kROg_noXdfQtva7plRO2eKlOTmXWA5payxfY8-keT14TMnEPfWQgtjBUS7R6xyfpoMR2Ph4I577PqF2Tqu5uSJX-p3-vZzresiHXenz229Nnqb7rkmiLlYHLdRE8x_NjGJrXixmoai5EyTA==&c=K1c37jRp7t_BoLHv_kCjCo2h7QVcgiCd8VPlN1xyRA56miM4VaFazw==&ch=8mKJQKsXc6TTWhUaZj2b8mxuclasEAHq-nMfIuXjYUAWj3KEQqFwzg==
https://sffemrfab.cc.rs6.net/tn.jsp?f=001F9VlBDtYZUG6w-ij6n5GKoY5PFE403asTE6mi5w1mwRfCtRJreUu6fI4AZAL4gcfprLb5bvuE9WSz8p3H4Tb2hX9hjSBp2AI0elMajOvwcBG5vclT8Xl2g3HYB4EJLo7UF4C4Ux9YfmYXS5BO-RPakLVy-bgYYhIOZKxvz9dIS4JAZJN1CErKQ0aALKmNIh9oXuHbjNf31DlHHBqZ2v_iA==&c=_rT0EBNXvlTqpY_NpXw9BQ12X37Eh15txt46_Y6VOP74mWSWGf_d4w==&ch=lPebYo5fk4BqZ97E6-S0MrAP40LrGbvv3tP55HlabdBiciOHVnaOcA==
https://www.akleg.gov/basis/Bill/Detail/34?Root=HB374
https://qdtukvxab.cc.rs6.net/tn.jsp?f=001ofcqQie2IsPZr_z_aHQoKSgKQdKcYeNFG5kNHOpdnf7D-8Pzz8AxYAcDd2_4I0IbuB_fw14KLqWEVoYMmwHPxDYIFkINH-wV-CgFuA_1mzb3DAmuX80rSgWFBlkv4oOIyjVZ7cvnsEqQk62-DrchPlRIQS6g1Mxx3XA8jufvC98yxHpm4GU_fMp4g_eCCzkUXAte0bTG2b64F1ePnqYr9g==&c=k_tcUKzSiBHbxi5sBVo-gG1gVMsw9Cr-5q79Wy68JfpccDOBKR9x2w==&ch=11vnjApQsye8mizV1AoL5P5me-48Aw3ngLw3_4mnCcpC5P2imUwFPA==
https://qdtukvxab.cc.rs6.net/tn.jsp?f=001z3roBBim_3fOyCXxfiEXc2tx3Ka4a_MRehbjn0TsKsVjh1HGjo5GSn0UBos5CUHBxbVqtkR50KITnxMNcUFSa-doMFFxIbgS2wrm1iYE9F9Iao9FHqY3tRHKrKR3HQKJZub1NWkEj4mrgX1XCYJqAnqAFPoMyBTXx_rczMuHWmseNChsEZFugApBPr7O9Xwa2zLwdv48PIxlbeDJdx2Duw==&c=K1c37jRp7t_BoLHv_kCjCo2h7QVcgiCd8VPlN1xyRA56miM4VaFazw==&ch=8mKJQKsXc6TTWhUaZj2b8mxuclasEAHq-nMfIuXjYUAWj3KEQqFwzg==
https://www.akleg.gov/basis/Bill/Detail/34?Root=SB%2020#tab1_4
https://www.akleg.gov/basis/Bill/Detail/34?Root=sb%2023

° Require the state to develop a comparative government and civics curriculum and assessment,
including a 100-question test based on the U.S. naturalization exam

° Mandate students complete a civics course and pass a civics assessment or project-based
assessment to graduate high school

° Create a seal of civic readiness for students who demonstrate high civic proficiency

SB 93 Early Education Programs - SponsorTobin

° Count students in approved district-wide early education programs as a full ADM student
instead of .5 ADM for funding purposes

° Repeal Pre-K Program sunset clause

° Repeal limit on state funding for approved Pre-K programs

SB 198 PRS/TRS Retirement & Medical Eligibility — Sponsor Kaufman

SB 204 Sub Teaching; School Board Eligibility - Sponsor Cronk

SB 206 School Suicide Polices; Firearm Storage - SponsorTobin

SB 209 Grad Requirements & Proficiency Tools - Sponsor Bjorkman.

° Require social studies to be include in high school graduation requirements to include civics, the
history of the United States, and state history

° Require DEED to adopt performance standards and tool in grades 8-12 for the subjects of
economics, language arts, math, science and social studies.

° Require amend high school graduation requirements to 4 units of language arts, 4 units of social
studies ( to include US history, State History, civics and economics)

° Applies to students graduating on or after January 1, 2030

SB 210 Indigenous Cultural Heritage Education - Sponsor Tobin

SB 228 Public Schools; Opioid Awareness Program - Sponsor Rauscher

SB 238, Library Materials Policies; Censorship - Sponsor Kawasaki

° Establish statewide policies protecting access to library materials in public and school libraries,
prohibit censorship based on viewpoint, origin, race, gender sexuality, religion, or politics

° Create formal procedures for challenging library materials while requiring that materials remain
available during review and limiting removal to narrow obscenity standards

° Provides affirmative legal defenses and a private right of action for librarians, students, parents
authors, and publishers when government entities censor materials or discipline employees for refusing
to censor

SB 247 - Generated Obscene Child Sex Abuse Material —Sponsor Kiehl

SB 267 — Public School Finance; Data Internet Website — Sponsor Bjorkman



https://qdtukvxab.cc.rs6.net/tn.jsp?f=001z3roBBim_3fOyCXxfiEXc2tx3Ka4a_MRehbjn0TsKsVjh1HGjo5GSq4L5AbqLavn3w79A3NpDMAzttIhSAZuuL3Dg-vXO_w6JZWNE-znrGpWWhs6lhFZ1KLT3dKBzoKWUn0ewFd0NDLqEt6MsI_LIo13ZkXeK1rk9LyXP66qHCgcybvETWPf-nGjhblTAjveERcxVq8smJTXPCnf4kiGpg==&c=K1c37jRp7t_BoLHv_kCjCo2h7QVcgiCd8VPlN1xyRA56miM4VaFazw==&ch=8mKJQKsXc6TTWhUaZj2b8mxuclasEAHq-nMfIuXjYUAWj3KEQqFwzg==
https://sffemrfab.cc.rs6.net/tn.jsp?f=001F9VlBDtYZUG6w-ij6n5GKoY5PFE403asTE6mi5w1mwRfCtRJreUu6XtBJ6NRq5VySZ96qZjt1OWPiFKAamyGze1d48O0juArE4bTzdVXTa0VpP18elyQ3QMroXaXF9GgsGSwhp-Iai-1URz3TDxQBJ4nbURBBFyFE8ClF76yAIyUCntQ9l6FDBk9TF9HtwkHafD848jBiw5c1ZntT73PFg==&c=_rT0EBNXvlTqpY_NpXw9BQ12X37Eh15txt46_Y6VOP74mWSWGf_d4w==&ch=lPebYo5fk4BqZ97E6-S0MrAP40LrGbvv3tP55HlabdBiciOHVnaOcA==
https://sffemrfab.cc.rs6.net/tn.jsp?f=001F9VlBDtYZUG6w-ij6n5GKoY5PFE403asTE6mi5w1mwRfCtRJreUu6dnNWRywbP0VMoirBvyPsz2XBg_eJy2u3C6WAG8WaL-vDwVTxfZIY2XX1p5NcEyJ3dvnEGCjHSuiXtLIJ5RyZ4OzA6Z4CJKBcGOrJS5XQ-vdIo9dxg1PabH2_6L4xet9_EFBfDPKYNC7IPWG5wzoAMQyD8u8rg6iQQ==&c=_rT0EBNXvlTqpY_NpXw9BQ12X37Eh15txt46_Y6VOP74mWSWGf_d4w==&ch=lPebYo5fk4BqZ97E6-S0MrAP40LrGbvv3tP55HlabdBiciOHVnaOcA==
https://qdtukvxab.cc.rs6.net/tn.jsp?f=0015n7nyYsjjXZHKj8mw8aFXOZIcc3wF1R2l32GsOr2LPwbwzD4ovOvIvYqBnYZlr0gSWs_suEdhnIualIzOP2bYGeY3AyNr8y0j5CBJEG6ZjFm0h0tjPjBYogPgBCaInbi3_qJASGevcOxPngAbk0QVNulMqLLky20fPB77yE0UN80XkR9211SFe1LNi34aHoNrbSqK2upEa0q4fh9wwQoYA==&c=LnJVp4oCCmjWr4S5YucngngwQYrW5h6mJ-2SS56AZwjxkuhrWGWOLw==&ch=vzXjGJJgD8QCQVOVwjLl1O0fLnm6zwQPs6VWCLehFEDKoRljK4OOdA==
https://qdtukvxab.cc.rs6.net/tn.jsp?f=001z3roBBim_3fOyCXxfiEXc2tx3Ka4a_MRehbjn0TsKsVjh1HGjo5GSn0UBos5CUHBva50LcYPMqX6FAOk3K7VHG7lWV6kTT5xirNODU6ICZ9niJxQokZnyxMrBq9b8OgcUB3bcrLJL6xNUtdd63he55IOqmhHMX2E1gq-mtRvCUEhrrJ6UhuieVjd1-RBFeXR5x8lJudR9l5RA2_kcYEl1g==&c=K1c37jRp7t_BoLHv_kCjCo2h7QVcgiCd8VPlN1xyRA56miM4VaFazw==&ch=8mKJQKsXc6TTWhUaZj2b8mxuclasEAHq-nMfIuXjYUAWj3KEQqFwzg==
https://qdtukvxab.cc.rs6.net/tn.jsp?f=0015n7nyYsjjXZHKj8mw8aFXOZIcc3wF1R2l32GsOr2LPwbwzD4ovOvIvYqBnYZlr0gMQKVB8amOTo3Uc2zxJO0w2Qb2DmGTLTU2S_TyPK5rkeFJF672LFzvDYdLx6nL1ur85JClW9Vfp2yy_mBFofM4bQiANmEEcMoX3DCHGDAAa8qTun4Bwf_mcLi0EchnzRT3QAwVJ3vv5SVwa2OeOO1mQ==&c=LnJVp4oCCmjWr4S5YucngngwQYrW5h6mJ-2SS56AZwjxkuhrWGWOLw==&ch=vzXjGJJgD8QCQVOVwjLl1O0fLnm6zwQPs6VWCLehFEDKoRljK4OOdA==
https://sffemrfab.cc.rs6.net/tn.jsp?f=001F9VlBDtYZUG6w-ij6n5GKoY5PFE403asTE6mi5w1mwRfCtRJreUu6R7X7J4-69QEZmnU8j3OyUHtSRfYPS2xF4RtVzLLPbl8-IJrTeTqjNdFcS5gRNoyS_q1nmkVv2Hm3Q0NHxIHGoOwfIm4Sa7_z4TTyw86MVG-uDmDNU9tzsWuc15cW4JhE29qPxJ7IZMfIR4oyI-BxrwXIPxCGGhRDw==&c=_rT0EBNXvlTqpY_NpXw9BQ12X37Eh15txt46_Y6VOP74mWSWGf_d4w==&ch=lPebYo5fk4BqZ97E6-S0MrAP40LrGbvv3tP55HlabdBiciOHVnaOcA==
https://qdtukvxab.cc.rs6.net/tn.jsp?f=001z3roBBim_3fOyCXxfiEXc2tx3Ka4a_MRehbjn0TsKsVjh1HGjo5GSn0UBos5CUHBuRvWvqiNc_aXTaQCLTXA0LZmS_mlaxNGLmGKWFLM5PpPt4-1oYjJa4BI4Q8bUzZbKev2bSB8jYNPS9_4J6xGRELkmZ3jo2pxjY2trQS6UPO7JUdRlZCcnE_wuJXj51LLeFQpe5tR-DO8yQgzxGXfOw==&c=K1c37jRp7t_BoLHv_kCjCo2h7QVcgiCd8VPlN1xyRA56miM4VaFazw==&ch=8mKJQKsXc6TTWhUaZj2b8mxuclasEAHq-nMfIuXjYUAWj3KEQqFwzg==
https://sffemrfab.cc.rs6.net/tn.jsp?f=001F9VlBDtYZUG6w-ij6n5GKoY5PFE403asTE6mi5w1mwRfCtRJreUu6d5d1B3ckqH7Rnshcz_cHoyD4KmrCReN6U6K3O1JuJ6_8I7oaR5NfZifWh___U_OuljEcjshVyHO7ZLPR4z6Kwc545N7Gc2qi3S6jlkQ2ZBd2tDz6jO6depm5hdjetl58JnSvmfT2aTAZpXeTcUkbnvV0ayBhb_p-Q==&c=_rT0EBNXvlTqpY_NpXw9BQ12X37Eh15txt46_Y6VOP74mWSWGf_d4w==&ch=lPebYo5fk4BqZ97E6-S0MrAP40LrGbvv3tP55HlabdBiciOHVnaOcA==
https://sffemrfab.cc.rs6.net/tn.jsp?f=001F9VlBDtYZUG6w-ij6n5GKoY5PFE403asTE6mi5w1mwRfCtRJreUu6fI4AZAL4gcfgjYWkOjvZrAXWJgePzG41x0Y209Rx6tZjkgLc0fvvfuyg9-F1rULiCx8ZU3Q05BhQ1izcJRvwA_g8n5vy1vylnp2IEs61T8gPjdGcuFY_rhBpoOEO1iJeb8vSTAuC-56gjlPM1zmdl00m03s_FVkGQ==&c=_rT0EBNXvlTqpY_NpXw9BQ12X37Eh15txt46_Y6VOP74mWSWGf_d4w==&ch=lPebYo5fk4BqZ97E6-S0MrAP40LrGbvv3tP55HlabdBiciOHVnaOcA==

Robyn Taylor, Superintendent
Petersburg School District
F.O. Box 289

Petersburg, Ak 99833

Telephone &Fax: B77-526-7656
e-mail: supti@pcsd.us
website: www.posd.us

Imagine. Believe. Achieve.

The following represents the draft recommendation the Petersburg School District Facilities
committee recommends the board of education approve for submission once the application process
opens.

Petersburg Borough School District
FY 2028-2033 Six- Year Capital Improvement Plan

District | Primary | Project Title and Description SOA | Estimated

Priority | Purpose Aid Project Cost

1 C Petersburg High School/Middle School Entry and Security | X $1,700,000
Renovation

This project renovates approximately 2,400 square feet of the
front office and administrative area at Petersburg High
School/Middle School. The renovation is driven by the need to
enhance entry security and provide ADA-compliant
accessibility for students, staff, and visitors. The work
included site preparation, slab infill, and minor demolition
activities, including removal of walls, flooring, ceiling grid, and
selected mechanical and electrical components. Interior
improvements include new framing, doors, windows,
casework, and partitions. The mechanical scope includes
plumbing fixtures upgrades, HVAC diffusers, hydronic heating
elements, and a range hood system. Electrical work includes
updated lighting, power distribution, fire alarm modifications,
telecom/data cabling, and integration of DDC controls. The
project concludes with new flooring, ceiling finishes, and
complete interior painting.

* Completed Summer 2025*

* Will ask for recalculation of DEED scoring*

2 C Petersburg Aquatic Center Sewer Line Repair X $1,213,760
This project addresses sanitary sewer failures at the
Petersburg Aquatic Center, primarily affecting the family,
women’s, and men’s locker rooms. Due to differential
settlement beneath the slab, multiple pipe separations and
blockages have occurred, causing sewage backups and foul
odors. The work includes replacement of failed horizontal
waste lines and reconnection of detached floor drains. Two
repair approaches have been developed: tunneling beneath
the slab to access and replace piping while minimizing facility
disruption, or slab removal and interior demolition to access




damaged systems from above. Repairs will restore drainage
function and prevent future failures.

*Project should be substantially complete by time of
submission*

Petersburg Campus Security Upgrades

The Petersburg Campus Security Upgrades project will
enhance campus-wide safety and accessibility through
comprehensive improvements to building entry points and
interior security systems. The scope includes replacing
exterior doors across the middle school, high school, and
elementary buildings, integrating them into a new electronic
access control system. Work includes installation of card
readers, electrified door strikes, request-to-exit devices,
lockdown alarms and intercom system upgrades. The main
entry will be reconfigured with improved sightlines and
protective barriers. Interior classroom doors and key student
spaces will be upgraded for ADA accessibility, and all systems
will be unified through centralized access management
software.

*Work occurring Summer of 2026*

$1,500,000

Petersburg Gym Sewer Line Repair

The project generally consisted of the removal and
replacement of a failed sewer line located beneath the indoor
concrete slab floor. The scope extended into adjoining rooms
containing plumbing fixtures, where work was performed as
necessary to complete the system replacement.
Approximately 200 linear feed of sanitary sewer piping was
removed and replaced with new piping meeting current code
requirements.

During the course of construction, care was taken to preserve
existing wall and ceiling finishes. All disturbed finishes were
restored to match original conditions to the greatest extent
feasible. However, all floor finishes in affected areas required
full replacement due to the extent of slab penetration and
removal. Temporary protection and dust control measures
were implemented throughout the work to minimize
disruption to surrounding spaces.

* Projected was completed in 20237*

$501,316

FY 2028 Total $4,715.06

District
Priority

Primary
Purpose

Project Title and Description

SOA
Aid

Estimated
Project Cost

5

C

Petersburg District Wide Exterior and SubStructure

$1,772,860




Repairs

This project addresses exterior structural and foundation
deficiencies identified through the district’s facility condition
survey across multiple school buildings, including the
elementary school, middle/high school, vocational building,
and district support structures. The work includes
improvements to piling and foundation systems to strengthen
beam connections, stabilize floor structures, and correct areas
of settlement. Drainage improvements will also be
implemented beneath select buildings to direct water away
from foundations and improve under-building ventilation.

Additional work includes repair or replacement of
deteriorated exterior structural components such as exposed
beams, walkway canopies, siding, decks, and elevated
walkway sections. Exterior access elements including stairs,
railings, and ramps will be repaired or reconstructed to
address code deficiencies and improve safety. These
improvements will protect building structural systems, reduce
moisture intrusion, and ensure safe and compliant access to
district facilities.

District | Primary | Project Title and Description SOA | Estimated

Priority | Purpose Aid | Project Cost

6 C Petersburg Campus HVAC and Electrical Upgrades $10,174,953
This project addresses district-wide HVAC and electrical HVAC
system deficiencies identified in the Petersburg School District Elementary
Facility Condition Survey. The work will replace aging $827,477
mechanical equipment, upgrade heating and ventilation MS/HS
systems, modernize building automation controls, and $7,185,015
improve electrical systems that support HVAC operations and Vocational
facility lighting. $157,943
Major improvements include replacement of end-of-life Electrical
ventilation units and fans, upgrades to hydronic heating Elementary
distribution systems and circulation pumps, conversion of $353,712
pneumatic controls to modern direct digital controls (DDC) MS/HS
and associated electrical upgrades for building automation, $1,053,758
lighting and system reliability. These upgrades will improve Vocational
indoor air quality, energy efficiency and system reliability $477,817
while extending the service life of district facilities and District
reducing long-term maintenance costs. $119,231




District | Primary | Project Title and Description SOA | Estimated

Priority | Purpose Aid Project Cost

7 C Petersburg Roof Repair and Replacement- Vocational $3,258,958
Building and District Office

Elementary

This project addresses roofing and canopy deficiencies $41,014
identified through the district’s facility condition survey MS/HS
across multiple district buildings, including the elementary $34,992
school, vocational building, and district office.. The work Vocational
focuses on structural improvements to pitched roofs and $2,664,583
exterior canopies to address deterioration, structural loading District
concerns, and identified code deficiencies. $518,009

The scope includes replacement of deteriorated roof
sheathing, structural trusses, and metal roofing systems
where required. Roof assemblies will be upgraded to meet
current snow load and seismic requirements, and
improvements will be made to roof ventilation, soffits, and
vapor barrier penetrations to protect the roof structure and
insulation systems. Additional work includes repair and
reinforcement of exterior canopy structures, including column
repairs, improved framing connections, and structural tie-ins
to adjacent buildings to prevent separation during wind or
seismic events. Certain entrance canopies will be
reconstructed with permanent foundations designed to meet
current loading requirements.

These improvements will restore the structural integrity of
district roofing and canopy systems, reduce the risk of
moisture intrusion, and ensure the facilities meet current
structural and life-safety requirements.




Elementary Report
Tuesday, March 17th
1. Shout Outs!
2. What has happened?
a. School Improvement Meeting
b. CKLA Amplify Professional Development
c. Job Postings: Elementary Teaching
i. Sofar,1applicant for Gen. Ed (2nd/3rd Grade)
il.  So far,1applicant for SPED
iii.  Mrs. Lenhard was an Internal Transfer to Library
iv.  Mrs Midkiff was an Internal Transfer to Rdg. Interventionist
d. Conference Attendance:
i. PreK=100%,K-=100%, 1=100%, 2=93% (-1), 3=93%(-3), 4=83%(-5), and
5=90%(-4)
ii. Total 200 out of 213 = 94%
3. 25-26 Enrollment
a. PreK= 8,K=29,1=21,2=44,3=41,4=30,5 = 4]
b. Total =214
4. 26-27 Projected PreK-5 Enrollment
a. Projected PreK =15
b. Projected Kinders =29
c. Projected PreK-5 Enrollment = 207
5. Important Information to Know
a. Hiring Season is upon us!
6. Focus
a. ADM for Preschool
b. Preschool Program Implementation
i.  Thank you for offering Feedback, Comments, and Concerns to our EEP
Funding Goal: Screening and Assessment
c. Legislators Conversations (State and National)
i. Advocated and Told Personal Stories for:
1. HIB Visa's
Medicaid
Nutrition
Title Funds
Mental Health
. Nursing
d. School Improvement Data Collection
e. Balancing Budget
f. Migrant Events
g. PLC's (Planning and Facilitating)
7. What is to come?
a. Wrapping up FY26 Budget

O UN NN



b. Interviews for 2nd/3rd Grade Teachers
c. Alaska Legislative Fly-in
d. CLSD Grant Wrap-up

Our elementary schedule operates within a fixed number of daily minutes that are fully
allocated to required instructional blocks, intervention services, student support routines,
and operational procedures. Core literacy and math instruction occupy a significant
portion of each day, alongside mandated intervention time, transitions, lunch/recess, and
specials. There is virtually no unassigned instructional time remaining.

Under Alaska law, grades K-3 must meet annual and daily instructional hour
requirements, while also carrying the most intensive foundational literacy and early
intervention mandates. Although K=3 has the lowest annual hour requirement, these
grades face the highest academic and documentation demands. Currently, elementary
students attend the same daily hours as secondary students, despite differing structural
requirements.

As a result, there is no dedicated time available within the existing schedule for targeted
science or social studies instruction without reducing other required components of the
day. This is not a matter of prioritization, but a structural time-capacity limitation within
state requirements and existing mandates.

Proposed legislation, such as House Bill 237, would further reduce scheduling flexibility by
increasing required math structures and intervention obligations, adding additional
pressure to an already fully allocated schedule.

The elementary master schedule is operating at full capacity. Any addition of instructional
mandates would require the removal or reduction of existing required components.



Principal’s School Board Report
Mitkof Middle School/Petersburg High School
3/11/26

e The Social Studies curriculum is in final draft form. An electronic copy will be forwarded
to the board.

e Finalizing orders for curriculum materials is underway. In only two areas are non-
supplementary materials being purchased. This will be textbooks for 6t and 7th grade
courses. The remainder of expenditures will be in teacher support materials and
supplements.

e We are still attempting to interview and hire for open positions in the HS and MS. This
process can create a need to rearrange some assignments between the schools for the
instruction of certain classes. As a result, scheduling of classes for HS and MS is an
ongoing process that will take a little while longer.

Student Counts: MMS =121
PHS = 141



PETERSBURG }%
School District s

Department of Activities & Athletics
PO Box 289 Petersburg, AK 99833
877.526.7656

PHS & MMS Activities & Athletics — Board Report - March — 2026

PHS Basketball, Cheer, Pep Band, Dance

Students represented our community amazingly at the Region 5 Tournament. Our entire group
along with Wrangell HS received the Sportsmanship Award for the Tournament. Great group of
people to help all our games this season and thank you to the community for supporting our
programs!

PHS Baseball, Track & Field, MS Volleyball. and Native Youth Olympics have begun!

Golden Ticket

Moving to a Golden Ticket system prior to every activity beginning in order to make sure each
participant has their forms complete. It is working well so far to ensure that we have all proper
forms completed prior to students participation in an activity.

BigTeams
BigTeams will be moving to Arbiter next school year for student activity forms and eligibility.

We will have a better idea of what this looks like for MS and HS Activity Registration. We
should have an idea of what the system will look like in the next few months. At Fall
Registration, Lori and I will be around to get as many students registered for activities for the
year on the system.

Upcoming Home Events
April 10-11 Home Native Youth Olympics Event Frida & Saturday
April 17-18 MMS Stikine Volleyball Championship Tournament




March 2026- Food Service Board Report - Director Johnson Mcintosh

Food Service:
e SY 2025/2026 Full administrative All Programs
o Administrative Review is over and all corrective actions have been
completed

e Local Procurement
o SY24 1.4% of food purchased was considered local
o SY25 11.58% of food purchased was considered local

e Grants:

o Culinary Arts Grant- collaboration between Culinary classes and food
service- Culinary arts classes will get $3,500 to spend on supplies and
goods to create recipes that can be utilized in the food service program

o Farm to School Grant- For the teen Health fair we will have a station that
will highlight Alaska Grown items for students to try. There will be the
potential for take home recipe kits as well.

e After School Meals
o Higher participation in secondary school this year

e Hydroponic systems in full bloom
o 9 lbs of lettuce harvested March 16th

Wellness Team:
e Teen Health Fair May 8th 2026

Migrant Education

92 enrolled migrant students

Parent Survey out now

Spring Literacy underway for books from Singlee Alley
Vonda is offering Tutoring



Technology Department Board Report

February 13 — March 11, 2026

Each click, tap, and swipe — make it count.

Technology Snapshot

Cybersecurity: No critical vulnerabilities identified in the latest CISA Cyber Hygiene scan

Support Activity: 92 technology support requests resolved during February 13th-March 11th

Family Communication: 83% staff active in ROOMS | 82% guardian activation | 89% monthly guardian engagement

District Technology Dashboard

Highlights

Cybersecurity Status

The latest CISA Cyber
Hygiene scan found no
critical vulnerabilities or

exposed high-risk services.

School-Family
Communication

The ROOMS platform
continues to expand with
strong staff and family
engagement across the
district.

Operations

Technology Support

The Technology Department

processed 92 support
requests during February,

including classroom support,

device troubleshooting, and
network connectivity
assistance.

Classroom Technology
Support

Ongoing support includes the

deployment of instructional
software, the setup of
classroom technology, and

assistance with digital learning

platforms used by staff and
students.

Planning & Improvements

Security Camera Expansion

Two additional elementary
school cameras will be
installed along Dolphin
Street during spring break.

Equipment Lifecycle
Management

The district will use Apple’s
recycling program to recycle
older equipment for free.



System Reliability Student Information Systems Freshman Device
Evaluation

Additional UPS battery The Technology staff worked The district is evaluating

backup systems are with PowerSchool support to Apple’s new education
being installed to protect review the automated parent device, the Neo, for the
critical technology notification behavior. upcoming freshman 1:1
infrastructure. program. Early testing
indicates possible cost
savings.
Cybersecurity Monitoring Network Infrastructure
Planning
Routine monitoring ensures The district continues the

district systems remain secure E-Rate bidding process for
and aligned with recommended internet services and internal
cybersecurity practices. network upgrades.

Overview

During this reporting period, the Technology Department continued to support district operations by maintaining
reliable systems, assisting staff and students with instructional technology, strengthening cybersecurity protections,
and coordinating with vendors.

Cybersecurity

External cybersecurity monitoring continues to show a strong security posture for district systems. The most recent
CISA Cyber Hygiene scan identified only a low-severity informational item and no critical vulnerabilities or exposed
high-risk services.

Classroom & Instructional Technology

Technology staff continues to support classroom technology across all schools, including instructional software
deployment, device troubleshooting, classroom technology configuration, and assistance with digital learning platforms
used by teachers and students.

The district is also evaluating Apple’s new education device, the Neo, as a potential option for the upcoming
freshman 1:1 program. Early testing indicates the device may provide modest cost savings while maintaining
compatibility with the district’s Apple ecosystem.



Communication Systems

Use of the ROOMS messaging platform continues to grow and is becoming the district’s primary tool for
school-to-family communication. Current engagement indicators show strong staff adoption and consistent family
participation. The district is aware of notification issues in the mobile app and is working with Apptegy support to
resolve them and improve reliability.

Daily Operations

The Technology Department processed 92 technology support requests during February, including classroom
assistance, device troubleshooting, network connectivity support, and account management.

Upcoming Work

During spring break, the Technology Department will complete several infrastructure improvements, including installing
two additional elementary school security cameras along Dolphin Street, expanding battery backup systems for critical
equipment, and recycling older technology equipment through Apple’s e-waste recycling program. The department is
also coordinating with Samson Electric on the Petersburg Campus Security Upgrades project. Recent onsite
meetings with the project team discussed network requirements and access control installations. District network
documentation has been provided to support planning for each connection point and location, and the team is
identifying action items that can be completed remotely as the project moves forward.



Formally

Policy Adopt? Summary of changes

BP 4115 Yes This update adds language to clanfy that employees evaluating certificated
personnel in the District must hold a Type B adnunistrator certificate.

BP 4117.2/4217.1/4317.2 Yes ***Merge BP 4117.2 and BP 4217 2%%*
This update simplifies the process by which an employee resigns. It also merges
the classified and certified resignation policies.

BP 41174 Yes This update codifies the requirement established by the Alaska Supreme Court
that certified employees may call witnesses at a pre-termination hearing.

BP 4118 Yes This update clanfies what constitutes progressive discipline, and that
reassignment 1s not necessarily disciplinary.

BP 4119.3/4219.3/43193 Yes This update requires that, as a best practice, job descriptions should be reviewed
and updated annually.

BP 4119.12/4219.12/4319.12 | Yes This update updates harassment language to fit best practices, including that it
relates to all school district activities and facilities.

BP 4119.22/4219.22/431922 | Yes This update simplifies the model dress code policy, and applies 1t to all
personnel.

BP 4119.23/4219.23/4319.23 | Yes This update clanifies best practices regarding the release of unauthorized District
information.

BP 4119.25/4219.25/4319.25 | Yes This update clanfies that the District may regulate political activity on school

property at any time (not just during the instructional day) in accordance with
law.

Grammatical changes only.

BP 4117.6, BP 4119.11/4219.11/4319.11, E 4119.21, BP 4119.41/4219.41/4319.41, E 4119.42/4219.42/4319.42




BP 4115 — CERTIFICATED PERSONNEL - EVALUATION/SUPERVISION

Note: AS 14.20.149 requires school districts to have a certificated employee evaluation
system. The School Board is required to consider information from students, parents,
community members, classroom teachers, affected collective bargaining units, and
administrators in the design and periodic review of the system. The evaluation must be based
on observation of the employee in the employee’s work place. In addition, the law mandates a
number of requirements for the system including the establishment of district performance
standards, a minimum number of evaluations each year, the preparation and implementation of
a plan of improvement, and opportunity for students, parents, community members, teachers,
and administrators to provide information on the performance of the person being evaluated.
Department of Education and Early Development regulations require a district’s certificated
employee evaluation system to evaluate a teacher or administrator’s performance on applicable
professional content standards as exemplary, proficient, basic, or unsatisfactory. In addition,
overall performance must be evaluated with these same four ratings. No later than July 1,
2016, a district shall adopt for teachers and administrators standards for performance based on
student learning data. 4 AAC 04.205. A district shall report to the department not later than
September 15™ of each year evaluation results as to tenured and non-tenured teachers,
administrators and special service providers and performance levels, as prescribed in 4 AAC
19.055.The Educator Evaluation regulations are found at 4 AAC 19.010-19.099.

The School Board believes that evaluations can provide important information relevant to
employment decisions, ean-help staff improve their professional skills, ean-improve the
effectiveness of instruction, and raise student achievement levels. In accordance with the
district’s certificated employee evaluation system, the Superintendent or designee shall evaluate
certificated personnel annually, including teachers, administrators, and special service
providers. The evaluation system shall evaluate whether the certificated employee is exemplary,
proficient, basic, or unsatisfactory on applicable content standards and in overall

performance. The district’s certificated employee evaluation system will incorporate those
procedures and mandates required by law.

The district shall provide annual-in-service training to all certificated employees subject to the
evaluation system. The training will assure inter-rater reliability and address the evaluation
procedures, the standards used by the district in evaluating performance, and other information
that may be helpful to a thorough understanding of the evaluation system.

Individuals conducting an evaluation must hold a type B administrator certificate or be a site
administrator under the supervision of a person with a type B certificate, be employed by the
school district as an administrator, and complete training in the use of the district’s evaluation
system.

A certificated employee has a right to timely-comment within 10 days on the evaluation and may
not be retaliated against for doing so.

The certificated employee evaluation system will be periodically reviewed. The district will
consider input from students, parents, community members, classroom teachers, affected
collective bargaining units, and administrators. The district will make a form, template, or
checklist that the district uses in the evaluation of certificated employees available to the public,
including posting the form, template, or checklist on the district’s website.- The posting will
explain how the district has considered the input of these groups in the design of the evaluation
system.

(cf. 4116 - Probationary/Permanent-Status Nontenured/Tenured)




(cf. 4117.4 - Dismissal)
(cf. 4117.6 - Nonretention)
(cf. 4315.1 - Competence in Evaluation of Teachers)
Legal Reference:
ALASKA STATUTES
14.20.149 Employee Evaluation
14.08.111 Duties
14.14.090 Duties of school boards
23.40.070 Declaration of policy (PERA)
ALASKA ADMINISTRATIVE CODE
4 AAC 19.010-4 AAC 19.099 Evaluation of professional employees
4 AAC 04.200 Professional content and performance standards
4 AAC 04.205 District performance standards
Revised 3/204712/2025
9/92
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BP 4117.2/4217.1/4317.2 - CERTFIFICATED-ALL PERSONNEL —
RESIGNATION

The Superintendent or designee is authorized to accept the written resignation of any employee
on behalf of the School Board, and the resignation shall become effective immediately upon
acceptance by the Superintendent or designee. A resignation presented to and accepted by the
Superintendent or designee may not be withdrawn by the employee.

Note: The Alaska Professional Teaching Practices Commission recommends that districts
adopt a policy which addresses the situation of a teacher's request to resign during the teacher's
contract term, or abandoning the position without notice. The PTPC further recommends a
policy that addresses what procedures the school district will follow when recruiting a teacher
currently under contract with another district, including a teacher who has not obtained a
written release from that district. The PTPC will implement possible sanctions against a teacher
who unilaterally breaches his or her employment contract. The following language can be
revised to reflect your district's needs.

A certificated staff member should provide notice as early as possible to the district when the
staff member knows that he or she does not plan to return for the following school year. The
district FOPHON—w-OR may] agree to release a certificated staff member who has signed a
contract, prov1ded notice is glven to the district, in wr1t1ng, post marked—E@llT—IQN—m

. act-da : R on or before

June 30“‘]

Ifa request to release a certificated staff member from his or her contract is made—E@P—T—I@N—'
am%me—there&fter—@R—after June 30th] the d1strlct will cons1der ﬁhng a Professmnal Teachlng
Practices Commission (PTPC) complaint. When considering if the filing of a PTPC complaint is
warranted, the district will weigh any mitigating circumstances including, but not limited to,
factors impacting the staff member's family or health, factors related to the staff member's
employment or working conditions, or unforeseen changes in the circumstances impacting the
staff member's ability to continue employment with the district.




If a certificated staff member is currently under contract with the district and the district learns
the staff member has contracted with another district without obtaining a written release, the
district will consider a PTPC complaint against the staff member.

The district will not contract with a certificated staff member under contract with another district
unless the staff member provides a written release from the current employer. If the district
contracts with a certificated staff member who has not disclosed that he/she is under contract
with another school district, the district reserves the right to terminate the contract for material
misrepresentation and to file a PTPC complaint.

Legal Reference:

ALASKA ADMINISTRATIVE CODE

4 AAC 18.010 Teachers' and administrators' contracts
20 AAC 10.020 Code of ethics and teaching standards

Revised 24412/2025

9/92

AASB Policy Reference Manual



AR-BP 4117.4 - CERTIFICATED PERSONNEL - DISMISSAL

Note: AASB recommends that districts consult with legal counsel well before dismissal
proceedings are to be instituted. The complexity of legal provisions pertaining to dismissal
make such consultation imperative.

Employees shall not be deprived of their position during the school year except when cause for
the dismissal can be shown. Employees shall be accorded their due process rights provided by
law. Employees shall have the right to call witnesses in a pre-termination hearing held under the
procedure set forth in AS 14.20.180.

(cf. 4116 - Probationary/Permanent-Status \Nontenured/Tenured)
(cf. 4117.6 - Nonretention)

Legal References:

ALASKA STATUTES
14.20.140 Notification of nonretention
14.20.145 Automatic re-employment
14.20.170 Dismissal
14.20.175 Nonretention
14.20.180 Procedure and hearing upon notice of dismissal or nonretention
14.20.205 Judicial review
14.20.215 Definitions

ALASKA ADMINISTRATIVE CODE
4 AAC 18.010 Teachers' and administrators' contracts

Nichols v. Eckers, 504 P. 2d 1359 (Alaska 1973)
Kenai Peninsula Borough Bd of Education v. Brown, 691 P. 2d 1034 (Alaska 1984)
Stirling v. North Slope Borough School District, Supreme Court No. S-18853 (Alaska

2025)

Revised 9/9712/2025
9/92
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BP 4117.6 - CERTIFICATED PERSONNEL - NONRETENTION

Note: AS 14.20.145 provide automatic reemployment rights to employees who do not receive
notice of nonretention in accordance with AS 14.20.140. This sample policy should be
reviewed in conjunction with the district's collective bargaining agreement, if any, to determine
whether a notice date earlier than that required by law is specified.

The Superintendent or designee shall provide the School Board with his/her recommendations
regarding the nonretention of certificated employees.

The School Board may decide not to rehire a nontenured employee at the end of his/her first,
second or third year and give written notice of its decision to the employee at any time during the
year. If the School Board does not give nontenured teachers written notice of nonretention by the
last day of the school term, the employee shall be offered a contract for the following year.

Note: AS 14.20.175 mandates School Boards to provide by regulation or bylaw procedures by
which nontenured teachers may request and receive an informal School Board hearing
regarding nonretention.

Nonretention of nontenured teachers may be based on any cause deemed adequate by the
Superintendent or designee or, if an informal School Board hearing is held, any cause deemed
adequate by the School Board. The Superintendent or designee shall establish administrative
regulations providing for an informal hearing before the School Board upon teacher request.
The nonretention of tenured teachers shall comply with the cause and procedural requirements
specified in law, including notice of nonretention before May 15.
(c.f. 4112.1 - Contracts)
(cf. 4117.4 - Dismissal)
(cf. 4116 - Nontenured/Tenured Status)
(cf. 4117.3 - Personnel Reduction)
Legal Reference:
ALASKA STATUTES
14.20.140 Notification of nonretention
14.20.145 Automatic re-employment
14.20.175 Nonretention
14.20.180 Procedure and hearing upon notice of dismissal or nonretention
14.20.210 Authority of school board or department to adopt bylaws
Revised 4/204412/2025
9/92
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BP 4118 - CERTIFICATED PERSONNEL - SUSPENSION/DISCIPLINARY
ACTION

The School Board expects its employees to perform their duties in accordance with state law and
School Board policy and administrative regulations.

(cf. 4119.21/4219.21/4319.21 - Codes of Ethics)

(cf. 4117.4 - Dismissal)

(cf. 4117.6 - Nonretention)

The Superintendent or designee may take disciplinary action, including: 1) verbal warning, 2)
written warning, reassignment3) letter of reprimand, 4) suspension with-er-without pay, and 5)
dismissal, as he/she deems appropriate, and may deviate from the progressive order of
disciplinary actions in light of the particular facts and circumstances involved.

Note: A teacher may be suspended pending an investigation to determine whether cause exists
for dismissal. However, the teacher’s regular compensation must be continued during the
temporary suspension. AS 14.20.170.

The Superintendent or designee shall document all disciplinary actions thoroughly and
accurately and shall ensure that such actions are taken in a consistent, nondiscriminatory manner.
Certificated management and supervisory personnel who are not covered by a collective
bargaining agreement are subject to the disciplinary procedures set forth in BP 4218, except for
discipline involving dismissal or nonretention. The District will provide the statutory and policy
rights afforded to all certificated staff for dismissal and nonretention actions.
(cf. 4218 — Dismissal/Suspension/Disciplinary Action)
(cf. 4300 — Management Employee Definitions)
Legal Reference:
ALASKA STATUTES
14.20.030 Causes for revocation and suspension
14.20.170 Dismissal
14.20.175 Nonretention
14.20.180 Procedures upon notice of dismissal or nonretention
ALASKA ADMINISTRATIVE CODE
20 AAC 10.020 Code of ethics and teaching standards
Revised 3/204812/2025
9/92
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BP 4119.3/4219.3/4319.3 - ALL PERSONNEL - DUTIES OF PERSONNEL

Note: By requiring employers to reasonably accommodate persons with disabilities who are
capable of performing the job, the Americans with Disabilities Act spotlights the need for
complete, specific job descriptions. Job descriptions are expected to play an important part in
implementing this federal law.

The School Board recognizes the importance of having adequate job descriptions for every
district employee. Student safety, the district's fiscal stability, and the success of the educational
program all depend on employees' fully understanding their responsibilities and duties.
The Superintendent or designee shall prepare and regularly update job descriptions for all
positions. Job descriptions shall clearly specify all essential and peripheral/marginal functions
and duties of the position, the degree of responsibility the position entails, the type and extent of
training required, and the position of the person to whom the employee reports. As a best
practice, job descriptions should be reviewed annually as part of the evaluation process.
All employees shall fulfill the duties and responsibilities set forth in their job descriptions and
shall comply with School Board policies, administrative regulations, applicable employee
agreements, and local, state and federal laws.
(cf. 4030 - Nondiscrimination in Employment)
(cf. 4115M4245/4315 - Evaluation/Supervision)
(cf. 4215 - Evaluation/Supervision)
(cf. 4118/4248/4318 - Suspension/Disciplinary Action)
(cf 4218 - Dismissal/Suspension/Disciplinary Action)
Legal Reference:

AMERICANS WITH DISABILITIES ACT, P.L. 101-336

42 U.S.C. 12101 et seq.

Revised 12/2025
9/92
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BP 4119.11/4219.11/4319.11 - ALL PERSONNEL - SEXUAL HARASSMENT

Note: The United States Supreme Court in Meritor Savings Bank, FSB v. Vinson et al., found
that an employer could be held liable in a sexual harassment lawsuit. The bank's complaint
procedure required the employee first to report the complaint to his/her supervisor who, in this
case, was the accused party. We suggest that districts adopt a sexual harassment policy
requiring the immediate supervisor of the offending employee and or personnel officer to
receive the complaint.

The School Board is committed to the elimination of sexual harassment in district schools and
activities. Sexual harassment is strictly prohibited and will not be tolerated. This policy prohibits
sexual harassment of students or staff by other students, staff, School Board members or third
parties. "Third parties" include, but are not limited to, school volunteers, parents, school visitors,
service contractors or others engaged in district business.

(cf. 4119.21/4219.21/4319.21 - Codes of Ethics)

(cf. 4030 - Nondiscrimination in Employment)
(cf. 4117.4 - Dismissal)

(cf. 9020 - Board Standards)

(cf. 9271 - Code of Ethics)

Unwelcome sexual advances, requests for sexual favors, and other verbal or physical conduct of
a sexual nature constitute sexual harassment when:

1. Submission to the conduct is made either an explicit or implicit condition of
employment, status or promotion.

2. Submission to or rejection of the conduct is used as the basis for an employment
decision affecting the harassed employee.

3. The harassment substantially interferes with an employee's work performance or creates
an intimidating, hostile, or offensive work environment.

4. Submission to, or rejection of, the conduct is the basis for any decision affecting
benefits, services, honors, programs or other available activities.

An employee or School Board member who feels that he/she is being harassed should
immediately report the incident to the immediate supervisor of the accused employee or the
appropriate personnel department official, without fear of reprisal. All complaints about behavior
that may violate this policy shall be promptly investigated. The personnel department shall be
informed of all such complaints and will assist in the investigation and resolution of complaints.
An employee making a complaint of sexual harassment shall not be required to resolve the
complaint directly with the offending person.




Note: Ellison v. Brady provides directives to employers responding to sexual harassment
claims in order to shield themselves from liability, including taking immediate and appropriate
action to address the harassment which entails investigation and discipline calculated to reflect
the severity of the conduct, stop the harassment, and deter others from acting in the same
manner.

The initiation of a complaint in good faith about behavior that may violate this policy shall not
adversely affect the terms or conditions of employment or the work environment of the
complainant. There shall be no retaliation by the district against any person who, in good faith,
reports, files a complaint or otherwise participates in an investigation or inquiry of sexual
harassment.

It is the intent of the School Board that appropriate corrective action will be taken by the district
to stop the sexual harassment, prevent its recurrence and address negative consequences.
Employees in violation of this policy shall be subject to discipline, up to and including dismissal
and/or additional sexual harassment awareness training, as appropriate. Other individuals whose
behavior is found to be in violation of this policy shall be subject to appropriate sanctions as
determined and imposed by the Superintendent or designee or School Board.

The Superintendent or designee shall ensure prompt and strict enforcement of School Board
policy.

(cf. 0410 — Nondiscrimination in District Programs and Activities)
(cf. 1312.3 - Public Complaints Concerning Discrimination)
(cf. 1312.1 - Complaints Concerning School Personnel)

Legal Reference:
Meritor Savings Bank, FSB v. Vinson et al.,
477 U.S. 57 (1986)
Ellison v. Brady, 924 F.2d 872 (9th Cir. 1991)

Revised 1/0912/2025
9/92
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safe environment. Harassment disrupts a student’s ability to learn and a school’s ability to
educate. Personnel are expected to demonstrate positive character traits and values. Conduct and
speech must be civil and respectful.
Personnel are prohibited from engaging in any form of harassment in any school-related setting,
including but not limited to: school property, during school hours, on school buses, at bus stops,
and at school-sponsored activities, events, or functions.
Harassment means_and includes, but is not limited to, intimidation by threats of or aetual
physical violence; the creation by—whatevermeans-of a climate of hostility or intimidation; or the
use of language, conduct, or symbols in such a manner as to convey hatred, contempt, or
prejudice or to have the effect of insulting or stigmatizing an individual. Harassment includes,
but is not limited to, harassment on the basis of race, sex, creed, color, national origin, religion,
marital status, or disability.
(cf. 5131.43 — Harassment, intimidation and bullying)
(cf. 4118 - Suspension/Disciplinary Action)
(cf. 4218 - Dismissal/Suspension/ Disciplinary Action)
(cf. 4119.11/4219.11/4319.11 — Sexual Harassment)
(cf. 4119.21/4219.21/4319.21 — Codes of Ethics)
To promote an environment free of harassment, the principal or designee shall take appropriate
actions such as removing vulgar or offending graffiti, establishing site rules, and providing staff
inservice or student instruction and counseling. Principals shall discuss this policy with their
employees and shall assure them that they need not endure any form of harassment.
The School Board encourages students or staff to immediately report incidences of harassment to
the principal or designee. The Superintendent or designee shall promptly investigate each
complaint of harassment in a way that ensures the privacy of all parties concerned. In no case
shall the student or staff member be required to resolve the complaint directly with the offending
person.
Notice of this policy will be circulated to all district schools and departments and incorporated in
teacher and student handbooks.
(cf. 0410 - Nondiscrimination in District Programs and Activities)
(cf. 1312.3 - Complaints Concerning Discrimination)
(cf. 4030 - Nondiscrimination in employment)
(cf. 5141.42 - Professional Boundaries for of staff and with students)
Legal References:

ALASKA STATUTES

AS 14.18.010 - 14.18.100 Prohibition Against Sex and Race Discrimination
ALASKA ADMINISTRATIVE CODE
4 AAC 06.500 - 4 AAC 06.600 Prohibition of Gender or Race Discrimination
TITLE VI, CIVIL RIGHTS ACT OF 1964




TITLE IX, EDUCATION AMENDMENTS OF 1972
INDIVIDUALS WITH DISABILITIES EDUCATION ACT
AMERICANS WITH DISABILITIES ACT

Revised 10202412/2025

9/92
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E 4119.21 - CERTIFICATED PERSONNEL - 20 AAC 10.020 CODE OF
ETHICS AND TEACHING STANDARDS

(a) The following code of ethical and professional standards governs all members of the teaching

profession. A violation of this section is grounds for discipline as provided in AS 14.20.030.

(b) In fulfilling obligations to students, an educator:
(1) repealed 10/25/2000;
(2) may not deliberately distort, suppress or deny access to curricular materials or
educational information in order to promote the personal view, interest, or goal of the
educator;
(3) shall make reasonable effort to protect students from conditions harmful to learning or
to health and safety;
(4) may not engage in physical abuse of a student or sexual conduct with a student and
shall report to the commission knowledge of such an act by an educator;
(5) may not expose a student to unnecessary embarrassment or disparagement;
(6) may not harass, discriminate against, or grant a discriminatory advantage to a student
on the grounds of race, color, creed, sex, national origin, marital status, political or
religious beliefs, physical or mental conditions, family, social, or cultural background, or
sexual orientation; shall make reasonable effort to assure that a student is protected from
harassment or discrimination on these grounds; and may not engage in a course of conduct
that would encourage a reasonable student to develop a prejudice on these grounds;
(7) may not use professional relationships with students for private advantage or gain;
(8) shall keep in confidence information that has been obtained in the course of providing
professional service, unless disclosure serves a compelling professional purpose or is
required by law;
(9) shall accord just and equitable treatment to all students as they exercise their
educational rights and responsibilities.

(c) In fulfilling obligations to the public, an educator
(1) repealed 10/25/2000;
(2) shall take reasonable precautions to distinguish between the educator's personal views
and those of any educational institution or organization with which the educator is
affiliated;
(3) shall cooperate in the statewide student assessment system established under 4 AAC
06.710-4 AAC 06.790 by safeguarding and maintaining the confidentiality of test
materials and information;
(4) repealed 10/25/2000;
(5) may not use institutional privileges for private gain, to promote political candidates, or
for partisan political activities;
(6) may not accept a gratuity, gift or favor that might influence or appear to influence
professional judgment, and may not offer a gratuity, gift, or favor to obtain special
advantage;
(7) may not knowingly withhold or misrepresent material information in communicating
with the school board regarding a matter before the board for its decision; and
(8) may not use or allow the use of district resources for private purposes not related to the
district programs and operation.




(d) In fulfilling obligations to the profession, an educator:
(1) may not, on the basis of race, color, creed, sex, age, national origin, marital status,
political or religious beliefs, physical condition, family, social or cultural background, or
sexual orientation, deny to a colleague a professional benefit, advantage, or participation in
any professional organization, and may not discriminate in employment practice,
assignment, or personnel evaluation;
(2) shall accord just and equitable treatment of all members of the profession in the
exercise of their professional rights and responsibilities;
(3) may not use coercive means or promise special treatment in order to influence
professional decisions of colleagues;
(4) may not sexually harass a fellow employee;
(5) shall withhold and safeguard information acquired about colleagues in the course of
employment, unless disclosure serves a compelling professional purpose;
(6) shall provide, upon the request of the affected party, a written statement of specific
reasons for recommendations that led to the denial of increments, significant changes in
employment, or termination of employment;
(7) may not deliberately misrepresent the educator's or another's professional
qualifications;
(8) repealed 10/25/2000;
(9) may not falsify a document, or make a misrepresentation on a matter related to
licensure, employment, evaluation, test results or professional duties;
(10) may not intentionally make a false or malicious statement about a colleague's
professional performance or conduct;
(11) may not intentionally file a false or malicious complaint with the commission;
(12) may not seek reprisal against any individual who has filed a complaint, provided
testimony or given other assistance in support of a complaint filed with the commission;
(13) shall cooperate fully and honestly in investigations and hearings of the commission,;
(14) repealed 10/25/2000;
(15) may not unlawfully breach a professional employment contract;
(16) shall conduct professional business through appropriate channels;
(17) may not assign tasks to unqualified personnel;
(18) may not continue in or seek professional employment while unfit due to
(A) use of drugs or alcohol that impairs the educator's competence or the safety of
students or colleagues;
(B) physical or mental disability that impairs the educator's competence or the safety
of students or colleagues;
(19) may not interfere with a colleague's exercise of political or citizenship rights and
responsibilities.
Revised 4/204412/2025
9/92
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BP 4119.22/4219.22/4319.22 - CERTFICATED-ALL PERSONNEL - DRESS
AND GROOMING

Note: The following policy is optional. If the School Board wishes to expand the policy to
proscribe or prohibit specific items of clothing, it is advisable to consult with legal counsel. In
adopting such a policy, the district must ensure that its dress code is reasonable and reasonably
enforced.

The School Board believes that since teachers-staff serve as role models, they should maintain
professmnal standards of dress and groommg J—HS{—&S—GV%PaH—a-'EHFHd%aﬁd—H%SFFHGHGH&I

The School Board encourages staff during school hours to wear clothing that demonstrates their
high regard for education and presents an image consistent with their job responsibilities. Clothes

should be approprlate for the teachlng env1ronment Gleﬂ&es—th&t—may—b%appfepﬂ-afé%fer—shep

Legal Reference
Breese v. Smith, 501 P.2d 195 (Alaska, 1979)

Revised 9/9712/2025
9/92
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BP 4119.23/4219.23/4319.23 - ALL PERSONNEL - UNAUTHORIZED
RELEASE OF CONFIDENTIAL INFORMATION

District employees shall maintain the confidentiality of all confidential records until such time as
laws, state regulations and/or bylaws of this district permit disclosure. Information and records
pertaining to executive sessions, negotiations and student records, including individual test
results, are not subject to public disclosure.

(cf. 1340 - Access to District Records)

Any employee who wﬂ-lrﬁal-l{yhreleases conﬁdentlal dlstrlct 1nf0rmat10n w1th0ut approprlate
authorlzatlon e § § , ] shall be

Depenémg—eﬂ—th%e}remmtaﬂees—ﬂhe Superlntendent or des1gnee may deny the employee

further access to any privileged information and shall take any steps necessary to prevent any
further unauthorized release of such information.
(cf. 3580 - District Records)
(cf. 5125 - Student Records; Confidentiality)
(ef—463HARF—Fest-Adniinistretion)
(cf. 9321 - Executive Sessions)
Legal References:
ALASKA STATUTES
14.03.115 Access to school records by parent, foster parent, or guardian
14.14.090 Additional duties
09.25.120-25.220 Public Records Act
23.40.235 Public Involvement in School District Negotiations
ALASKA ADMINISTRATIVE CODE
4 AAC 06.738 Standards-Based Test Results
4 AAC 06.765 Test Security; Consequences of Breach
UNITED STATES CODE, TITLE 20
1232g FEDERAL FAMILY EDUCATIONAL RIGHTS AND PRIVACY ACT OF
1974
City of Kenai v. Kenai Peninsula Newspapers, Inc., 642 P.2d 1316 (Alaska 1952)
Revised 3/204712/2025
9/92
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BP 4119.25/4219.25/4319.25 - ALL PERSONNEL - POLITICAL ACTIVITIES
OF EMPLOYEES

The School Board believes that district employees have an obligation to prevent the improper use
of school time, materials or facilities for political or partisan purposes. The Superintendent or
designee shall regulate political activities on school propertydu%mg—th&ms%meﬁeﬂa%day
Employees are prohibited from engaging in any activity in the presence of students during
performance of the employee’s duties, where the activity is designed or intended to promote,
further, or assert a position on any voting issue, board issue, or collective bargaining issue. This
prohibition does not apply to classroom instruction that is part of the approved curriculum.
The Board respects the right of school employees to engage in political activities on their own
time. When engaging in political activities, employees shall make it clear that they are acting as
individuals and not as representatives of the district.
Nothing in the policy shall prevent the District or Board from disseminating factual information
regarding school bond projects.
(cf- 4119.21/4219.21/4319.21 - Codes of Ethics)
Legal References:
ALASKA STATUTES

14.03.090 Sectarian or denominational doctrines prohibited

14.20.095 Right to comment and criticize not to be restricted

14.20.370-.510 Professional Teaching Practices Act

ALASKA ADMINISTRATIVE CODE

4 AAC 06.135 Use of school funds in elections

20 AAC 10.010-10.900 Professional Teaching Practices Commission
Revised 3/204912/2025
9/92
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BP 4119.41/4219.41/4319.41 - ALL PERSONNEL - EMPLOYEES WITH
INFECTIOUS DISEASE

The School Board desires to promote the health of district students and staff in order to reduce
absenteeism and enhance employee and student performance. The Superintendent or designee
shall develop strategies to prevent the outbreak or spread of infectious diseases at district
schools.

(cf. 4112.4/4212.4/4312.4 — Health Examinations)

(cf. 5113 - Absences and Excuses)

An infectious disease is one that is caused by a microorganism and is potentially transmittable to
another individual, whether through airborne transmission, bloodborne transmission, skin-to-skin
contact, foodborne transmission, or other casual or noncasual means. A communicable infectious
disease, such as influenza or chicken pox, is contagious and can be readily transmitted by
infectious bacteria or viral organisms.

To the extent required by law, job applicants shall be required to provide evidence that they are
free of tuberculosis or any other communicable infectious disease prior to beginning
employment.

(cf. 4112.4/4212.4/4312.4 - Health Examinations)

To prevent the outbreak or spread of infectious diseases, the Superintendent or designee may
provide infection prevention supplies and information to employees, including information about
recommended vaccinations. Employees also shall observe universal precautions to avoid contact
with potentially infectious blood or other bodily fluids.

(cf. 4119.42/4219.42/4319.42 - Exposure Control Plan for Bloodborne Pathogens)

(cf. 4119.43/4219.43/4319.43 - Universal Precautions)

(cf. 4131/4231/4331 - Staff Development)

(cf. 42314334 - Staff Development)

Plans for addressing a communicable infectious disease outbreak, including, but not limited to,
plans for addressing employee shortages during such an outbreak, shall be included in the
district's emergency preparedness plan.

(cf. 6114 - Emergencies-and Disaster-Preparedness Crisis Response Plan)

(cf. 5112.2 - Exclusions from Attendance)

(cf. 5141.22 - Infectious Diseases)

(cf. 5141.31 - Immunizations)

The Superintendent or designee shall immediately report to the local health officer the presence
or suspected presence of any communicable infectious disease.

Nondiscrimination/Reasonable Accommodation

The district shall not discriminate against any employee or job applicant who has an infectious
disease and is a qualifying individual with a disability under the Americans with Disabilities Act,
Section 504 of the Federal Rehabilitation Act, or Alaska’s Nondiscrimination in Employment
Act.

Upon request, any qualified person with a disability shall be provided reasonable
accommodation to perform the essential duties of his/her position in accordance with the criteria
and processes described by law.

(cf. 4030 - Nondiscrimination in Employment)

Confidentiality




The Board and the Superintendent or designee shall ensure that employee rights to
confidentiality are strictly observed. The district shall disclose medical record information only
to the extent required or permitted by law. The medical records of any employee with a disabling
infectious disease shall be held in strict confidence.
(cf. 4040 — Use-and-Diselosure-of Employee Medical Information Health Insurance Portability
and Accountability Act of 1996 (HIPAA Privacy Policy))
Legal References:
UNITED STATES CODE
Americans with Disabilities Act, 42 U.S.C. 12010, et seq.
Section 504 of the Rehabilitation Act of 1973, 29 U.S.C. 794, et seq.
CODE OF FEDERAL REGULATIONS, TITLE 17
17 C.F.R. 2500 Reportable diseases and conditions
17 C.F.R. 2508 Reporting of communicable diseases, duty of schools
ALASKA ADMINISTRATIVE CODE
4 AAC 06.140 AIDS in school personnel
4 AAC 06.150 Confidentiality of AIDS information

AdoptionDPateRevised: 3/204912/2025
9/92
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E 4119.42/4219.42/4319.42 — ALL PERSONNEL - HEPATITIS B VACCINE
DECLINATION

Note: The code of Regulations, requires the district to ensure that the following statement is
siegned by any employee who declines to accept the hepatitis B vaccination offered by the
district.

I understand that due to my occupational exposure to blood or other potentially infectious
materials [ may be at risk of acquiring hepatitis B virus (HBV) infection. I have been given the
opportunity to be vaccinated with hepatitis B vaccine, at no charge to myself. However, I decline
hepatitis B vaccination at this time. I understand that by declining this vaccine, I continue to be
at risk of acquiring hepatitis B, a serious disease. If in the future I continue to have occupational
exposure to blood or other potentially infectious materials and I want to be vaccinated with
hepatitis B vaccine, I can receive the vaccination series at no charge to me.

Signature

Employee Name (Please print)
Date

added 9/93Revised 12/2025
9/92
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Assessment Social Media Posts

The Creative

Curriculum

At Stedman Eaglet Preschool, we use the Creative Curriculum to support the whole child, academically,
socially, emotionally, and physically. Learning happens through play, exploration, and meaningful
experiences that build a strong foundation for school success.

ﬁ‘ TeachingStrategies

Our preschool teacher uses Teaching Strategies GOLD to observe and document student learning during
everyday classroom activities. This helps us understand each child’s growth and adjust instruction to meet
their individual needs. Families receive meaningful updates on progress throughout the year.

~>

lask:
Developmental Profile

The Alaska Developmental Profile (ADP) is a state-required kindergarten assessment based on teacher
observations that measures students’ entry-level skills across five key areas of Alaska’s Early Learning
Guidelines. It helps ensure every child gets a strong start.

In grades K-35, students take short pre- and post-tests within each unit of learning. These assessments help
teachers see what students already know, measure growth, and adjust instruction right away. This ensures
learning meets students where they are and supports continued progress.

Our CKLA Knowledge and CKLA Skills assessments help teachers monitor reading, comprehension, and
content knowledge. These tools support strong literacy development and help teachers tailor instruction to
student needs. Reading growth matters, and we track it carefully!

Desmos Math assessments help teachers understand how students think about math, not just the final
answer. Teachers use this information to guide instruction, support problem-solving, and build strong
math skills for every learner.



vy

noE

Students in grades 1-5 take MAP Growth assessments in Reading, Math, and Language Usage. MAP
Growth measures student progress over time and helps teachers personalize instruction. Families receive
easy-to-understand reports that highlight growth and next steps in learning.

AK STAR

Students in grades 3—5 participate in the AK STAR assessment each spring in English Language Arts and
Math. This statewide assessment provides a snapshot of how students are meeting Alaska’s grade-level
standards and helps ensure equity across schools statewide.



Screener Social Media Posts

4450

Questionnaires Preschool Screener: Ages & Stages (ASQ)

The ASQ is a short, family-completed screener that helps us understand your child’s development in
communication, motor skills, problem-solving, and social growth.

It’s not a test, it helps us support every Eaglet from the start.

ARTICULATION

Universal Speech Language Screening
All kindergarten students receive a Universal Speech-Language Screening to identify communication
needs early and ensure timely support for academic and social success.

=

Literacy Screener: mCLASS Reading (DIBELS)
This screener measures foundational reading skills like letter naming, phonemic awareness, and fluency.

It helps us identify strengths and provide early reading support.

mCLASS Math
Math Screener: mCLASS Math (Desmos)

This screener helps us understand students’ number sense and grade-level math skills.

The results guide instruction and support student growth.



PETERSBURG

ALASKA

Petersburg School District

Imagine. Believe. Achieve.

Stedman Elementary Assessments

At Stedman Elementary, we believe assessments are tools to support learning, celebrate
growth, and guide instruction. Below is an overview of the key assessments your child may
experience throughout their time with us.

Stedman Eaglet Preschool Curriculum & Assessments

The Creative

Curriculum’ Creative Curriculum
In preschool, teachers use the Creative Curriculum, a research-based approach that supports
the whole child, socially, emotionally, physically, and academically.

ﬂ TeachingStrategies

Teaching Strategies GOLD (TSG) Assessment

Student progress is monitored using Teaching Strategies GOLD, an observational assessment
system. Teachers collect evidence that helps us adjust instruction and measure growth across
developmental and academic areas.

Stedman Eagles Assessments

(7
Alaska
Developmental Profile

—>

Alaska Developmental Profile (ADP)

The Alaska Developmental Profile (ADP) is a state-required assessment completed by
kindergarten teachers using classroom observations. It measures students’ entry-level skills
across 13 goals within five domains of Alaska’s Early Learning Guidelines: Physical Well-Being,
Health, and Motor Development; Social and Emotional Development; Approaches to Learning;
Cognition and General Knowledge; and Communication, Language, and Literacy.



Curriculum-Based Pre- and Post-Tests
In grades K-5, students take short pre-tests and post-tests within each instructional unit of the
curriculum. These assessments are built into our core curriculum that includes:

* CKLA Knowledge (content and background knowledge)
» CKLA Skills (reading foundational skills and comprehension)
* Desmos Math

Why these matter:

* Help teachers see what students already know before a unit begins

» Show student growth at the end of each unit

* Allow teachers to immediately adjust instruction to better meet student needs

MopP

MAP Growth (Measures of Academic Progress) is a nationally-normed
assessment that measures student growth over time. Students may take MAP Growth in,
Reading, Math, and Language Usage.

How often is MAP Growth given at Stedman Elementary?
» Grades 1-2: Three times per year

1st: Math
2nd: Math and Reading
* Grades 3-5: Two times per year
3rd-5th: Math, Reading, and Language Arts

What MAP Growth tells us:

* How much academic growth a student is making over time

* How a student’s progress compares to national grade-level averages
* Areas of strength and areas for continued growth



State of Alaska Standardized Test

AK STAR , L
All Stedman students in grades 3-5 participate in the Alaska System for

Academic Readiness (AK STAR) once each year. English Language Arts and Mathematics is
administered based on the state assessment window in the spring and aligns to the Alaska
State standards.

AK STAR is a summative assessment, meaning it provides a snapshot of how well students are
meeting grade-level standards. When results are viewed over multiple years, they help families
and schools understand student progress and ensure equity across Alaska schools.
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PETERSBURG SCHOOL DISTRICT

District Name FY26 Budaet - Sprina Revision

Beginning Fund Balance: July 1, 2025 - (Subject to 10% Limit-per AS 14.17.505(a))*

(Excluded from the 10% Limit)
Total Beginning Fund Balance
Revenue
010 City/Borough Appropriations (1) §3,250,000
030 Earnings on Investments (2) 43,950
040 Other Local Revenues (3) 116,350
041 Tuition from Students 4) 0
042 Tuition - Other Districts {5) 0
047 E-Rate Program {6) 87,160
050 State Sources {7 7,027,261
100 Federal Sources - Direct (8) 1]
150 Federal Sources - Through the State (9) 1]
190 Federal Sources - Other Agencies (10} 1]
250 Transfers From Other Funds (1) 1]
Total Revenue
Expenditures
100 Instruction {12) 34,695,570
200 Special Education Instruction {13} 1,686,245
220 Special Education Support Services {14} 0
300 Support Services - Students {15} 338,040
350 Support Services - Instruction {16} 908,899
400 School Administration {17) 443,650
450 School Administration Support Services {18) 342438
510 District Administration {19) 468,193
550 District Administration Support Services {20) 380425
600 Operations and Maintenance of Plant {21) 1,409,600
700 Student Activities {22) 531,495
780 Community Services (23) 0
900 Other Financing Uses (24) 1]
Total Expenditures

Ending Fund Balance: June 30, 2026 (Subject to 10% Limit per AS 14.17.505(a))*

(Excluded from the 10% Limit)
Total Ending Fund Balance

$1,587,762

$10,524,721

$1,342,830

FY26 Spring
Proposed
Changes
s -
s -
s -
3 -
3 -
5 -
5 -
5 -
S -
s -
s -
s -
s -
s -
5 o
$ 261,922
$ 68,580
s -
s 33,722
s 15,681
g 8,583
g 12,389
g 26,714
$ (3,045)
g 82,133
g 119,770
S -
g 645,000
§ 1,271,450
$ (1,271,450
s -
$ (1,271,450

11,845,292
B.69%



Spring Budget Revision - Revenue

Revenue by Source

@ City/Borough Appropriations
@ Earnings on Investments

@ Other Local Revenues
@ State Sources

City/Borough Appropriations

Other Local Revenues

E-Rate Program

State Sources

@ E-Rate Program

Earnings on Investments

TOTAL

$3,250,000
$116,350
$101,450
$70,050

$7,919,076

$11,456,925

28.37%

1.02%

0.89%

0.61%

69.12%

No Change



PETERSBURG SCHOOL DISTRICT

District Name FY26 Budaet - Sprina Revision

Beginning Fund Balance: July 1, 2025 - (Subject to 10% Limit-per AS 14.17.505(a))*

(Excluded from the 10% Limit)
Total Beginning Fund Balance
Revenue
010 City/Borough Appropriations (1) §3,250,000
030 Earnings on Investments (2) 43,950
040 Other Local Revenues (3) 116,350
041 Tuition from Students 4) 0
042 Tuition - Other Districts {5) 0
047 E-Rate Program {6) 87,160
050 State Sources {7 7,027,261
100 Federal Sources - Direct (8) 1]
150 Federal Sources - Through the State (9) 1]
190 Federal Sources - Other Agencies (10} 1]
250 Transfers From Other Funds (1) 1]
Total Revenue
Expenditures
100 Instruction {12) 34,695,570
200 Special Education Instruction {13} 1,686,245
220 Special Education Support Services {14} 0
300 Support Services - Students {15} 338,040
350 Support Services - Instruction {16} 908,899
400 School Administration {17) 443,650
450 School Administration Support Services {18) 342438
510 District Administration {19) 468,193
550 District Administration Support Services {20) 380425
600 Operations and Maintenance of Plant {21) 1,409,600
700 Student Activities {22) 531,495
780 Community Services (23) 0
900 Other Financing Uses (24) 1]
Total Expenditures

Ending Fund Balance: June 30, 2026 (Subject to 10% Limit per AS 14.17.505(a))*

(Excluded from the 10% Limit)
Total Ending Fund Balance

$1,587,762

$10,524,721

$1,342,830

FY26 Spring
Proposed
Changes
s -
s -
s -
3 -
3 -
5 -
5 -
5 -
S -
s -
s -
s -
s -
s -
5 o
$ 261,922
$ 68,580
s -
s 33,722
s 15,681
g 8,583
g 12,389
g 26,714
$ (3,045)
g 82,133
g 119,770
S -
g 645,000
§ 1,271,450
$ (1,271,450
s -
$ (1,271,450

11,845,292
B.69%



Spring Budget Revision - Expenditures

Expenditures: Overall Increase by $1,271,450 to
$12,490,292

$269,375 in Salary Adjustments and Benefits
e $2,500 each full-time employee
e $1,500 each part-time employee
e $1,500 each long-term Substitute
$261,675 in One-Time Equipment, Tools, and Supplies
e Classroom Furniture - $74,773
e Activities Equipment & Supplies - $54,865
e Musical Instruments - $35,368
e Teaching Tools & Supplies - 34,756
e Custodial & Maintenance Tools & Equipment - $61,913



Spring Budget Revision - Expenditures

Expenditures: Overall Increase by $1,271,450 to
$12,490,292

$70,400 in Student Travel - Activities

e Prorated out among HS activities - approximately 36% increase
$25,000 in Student Health Services
$645,000 in Transfers to Other Funds

e $570,000 - Capital Projects Fund

e $15,000 - Carpet Replacement Fund

e $30,000 - Vehicle Replacement Fund

e $30,000 - CTE Equipment Replacement Fund



Spring Budget Revision - Expenditures

Expenditures by Function Code

Instruction $ 4,971,278 39.80%
Special Education Instruction $ 1,764,912 14.13%
Support Services - Students $ 372,817 2.98%
Support Services - Instruction $ 943,437 7.55%
School Administration $ 452,233 3.62%

School Administration Support
Services $ 354,826 2.84%

District Administration $ 495,741 3.97%

District Administration Support
Services $ 377,380 3.02%

Operations and Maintenance of

Plant $ 1,461,401 11.70%
Student Activities $ 651,265 5.21%
Other Financing Uses $ 645,000 5.16%

@ Instruction @ Special Education Instruction

. . . TOTAL 12,490,292
@ Support Services - Students @ Support Services - Instruction s
@ School Administration (0 School Administration Support Services
@ District Administration @ District Administration Support Services

Operations and Maintenance of Plant @ Student Activities
( Other Financing Uses



Expenditures by Function Code - Comparison

FY26 Original FY26 Spring

@ [Instruction @ Special Education Instruction
@ |Instruction @ Special Education Instruction @ Support Services - Students @ Support Services - Instruction
@ Support Services - Students @ Support Services - Instruction @ School Administration () School Administration Support Services
@ School Administration () School Administration Support Services @ District Administration @ District Administration Support Services
@ District Administration @ District Administration Support Services Operations and Maintenance of Plant @ Student Activities

Operations and Maintenance of Plant @ Student Activities ( Other Financing Uses



Spring Budget Revision - Expenditures

Expenditures by Object Code

Certificated Salaries $ 4,099,597 32.82%
Non-Certificated Salaries $ 1,570,882 12.58%
Employee Benefits $ 3,420,536 27.39%
Professional & Technical Services $ 418,132 3.35%
Staff Travel $ 52,400 0.42%
Student Travel $ 308,600 2.47%
Utility Services $ 208,640 1.67%
Energy $ 549,269 4.40%
Other Purchased Services $ 135,703 1.09%
Insurance and Bond Premiums $ 216,688 1.73%
Supplies, Materials and Media $ 602,125 4.82%
Other Expenses $ 30,850 0.25%
Equipment $ 231,870 1.86%
Transfer to Other Funds $ 645,000 5.16%

@ Certificated Salaries @ Non-Certificated Salaries @ Employee Benefits
@ Professional & Technical Services @ Staff Travel @ Student Travel
@ Utility Services @ Energy Other Purchased Services
@ Insurance and Bond Premiums ( Supplies, Materials and Media

Other Expenses Equipment Transfer to Other Funds

TOTAL $ 12,490,292



Expenditures by Object Code - Comparison

FY26 Original FY26 Spring

@ Certificated Salaries @ Non-Certificated Salaries @ Employee Benefits @ Certificated Salaries @ Non-Certificated Salaries @ Employee Benefits
@ Professional & Technical Services @ Staff Travel @ Student Travel @ Professional & Technical Services @ Staff Travel @ Student Travel
@ Utility Services @ Energy Other Purchased Services @ Utility Services @ Energy Other Purchased Services
@ Insurance and Bond Premiums ( Supplies, Materials and Media @ Insurance and Bond Premiums ( Supplies, Materials and Media

Other Expenses Equipment Other Expenses Equipment Transfer to Other Funds



PETERSBURG SCHOOL DISTRICT

District Name FY26 Budaet - Sprina Revision

Beginning Fund Balance: July 1, 2025 - (Subject to 10% Limit-per AS 14.17.505(a))*

(Excluded from the 10% Limit)
Total Beginning Fund Balance
Revenue
010 City/Borough Appropriations (1) §3,250,000
030 Earnings on Investments (2) 43,950
040 Other Local Revenues (3) 116,350
041 Tuition from Students 4) 0
042 Tuition - Other Districts {5) 0
047 E-Rate Program {6) 87,160
050 State Sources {7 7,027,261
100 Federal Sources - Direct (8) 1]
150 Federal Sources - Through the State (9) 1]
190 Federal Sources - Other Agencies (10} 1]
250 Transfers From Other Funds (1) 1]
Total Revenue
Expenditures
100 Instruction {12) 34,695,570
200 Special Education Instruction {13} 1,686,245
220 Special Education Support Services {14} 0
300 Support Services - Students {15} 338,040
350 Support Services - Instruction {16} 908,899
400 School Administration {17) 443,650
450 School Administration Support Services {18) 342438
510 District Administration {19) 468,193
550 District Administration Support Services {20) 380425
600 Operations and Maintenance of Plant {21) 1,409,600
700 Student Activities {22) 531,495
780 Community Services (23) 0
900 Other Financing Uses (24) 1]
Total Expenditures

Ending Fund Balance: June 30, 2026 (Subject to 10% Limit per AS 14.17.505(a))*

(Excluded from the 10% Limit)
Total Ending Fund Balance

$1,587,762

$10,524,721

$1,342,830

FY26 Spring
Proposed
Changes
s -
s -
s -
3 -
3 -
5 -
5 -
5 -
S -
s -
s -
s -
s -
s -
5 o
$ 261,922
$ 68,580
s -
s 33,722
s 15,681
g 8,583
g 12,389
g 26,714
$ (3,045)
g 82,133
g 119,770
S -
g 645,000
§ 1,271,450
$ (1,271,450
s -
$ (1,271,450

11,845,292
B.69%



Fund Balance Use

Fiscal Year 2026

Expenditures

Ending Fund Balance

FY26 Budget - Winter $11,218,843 $ 2,300,803
Additional - Salaries & Benefits S 269,375 S (269,375)
Additional - Tools, Eqp, Furniture S 286,675 S (286,675)
Additional - Student Travel S 70,400 S (70,400)
Transfers to Capital Funds S (645,000)
Possible Budget/Actual Variance S (150,000) S 150,000

Other

TOTAL ENDING

$ 11,695,292

$1,179,353

10%

$1,169,529




Allowable Ending Fund Balance

AS 14.17.505(a)- Fund Balance in school operating fund is limited
to 10% of expenditures - June 30, 2026

$11,204,553

$907,930

$435,000

$1,342 930

4

$

11,218,843

2,300,803
480,000
2,780,803

&

LT 5 ]

$ 11,845,292

(1,271,450)| $ 1,029,353

8.69%

- $ 480,000
(1,271,450) § 1,509,353



PETERSBURG

SCHOOL DISTRICT

Any Questions?

Reach out to Shannon Baird, business@pcsd.us
or Robyn Taylor, supt@pcsd.us












Alaska Department of Education & Earlv Development - School Finance
FY2026 School Operating Fund Budget Summary

PETERSBURG SCHOOL DISTRICT

District Name

Beginning Fund Balance.

Revenue
010
030
040
041
042
047
050
100
150
190
250

Expenditures
100
200
220
300
350
400
450
510
550
600
700
780
900

Ending Fund Balance: June 30, 2026 (Subject to 10% Limit per AS 14.17.505(a))*
(Excluded from the 10% Limit)

FY26 Budget - Spring Revision

: July 1, 2025 - (Subject to 10% Limit-per AS 14.17.505(a))*
(Excluded from the 10% Limit)
Total Beginning Fund Balance

City/Borough Appropriations
Earnings on Investments

Other Local Revenues

Tuition from Students

Tuition - Other Districts

E-Rate Program

State Sources

Federal Sources - Direct

Federal Sources - Through the State
Federal Sources - Other Agencies
Transfers From Other Funds
Total Revenue

Instruction

Special Education Instruction
Special Education Support Services
Support Services - Students
Support Services - Instruction
School Administration

School Administration Support Services

District Administration

District Administration Support Services

Operations and Maintenance of Plant
Student Activities
Community Services

Other Financing Uses
Total Expenditures

Total Ending Fund Balance

$3,250,000

43,950

116,350

0
0
87,160

7,027,261

0

0
0
0

$4,695,570

1,686,245

0

338,040

908,899

443,650

342,438

468,193

380,425

1,409,600
531,495

0
0

*Note regarding Fund Balance -- 10% Limit per AS 14.17.505(a) is reinstated as of FY2026 financials

Form # 05-18-045 Alaska Department of Education Early Development

$1,587,762  $
$435,000 | $
$2,022,762  $

$10,524,721

$11,204,553

$435,000 | $
$1,342,930  $

FY26 Winter
Adopted
Budget

2,071,829
470,891
2,542,720

3,250,000
70,050
116,350

101,450
7,919,076

11,456,925

P H O P O P P O P PP P

$ 4,709,356
$ 1,696,332
$ -

$ 339,095
$ 927,757
$ 443,650
$ 342,438
$ 469,027
$ 380,425
$ 1,379,269
$ 531,495
$

$

$

11,218,843
$907,930 $ 2,300,803

480,000
2,780,803

** Must be greater than or equal to zero

FY26 Spring

Proposed
Budget

$ 2,071,829

$

470,891

$ 2,542,720

$
$
$
$
$
$
$
$
$
$
$
$

3,250,000

70,050
116,350

101,450

7,919,076

11,456,925

$ 4,971,278

$
$
$
$
$
$
$
$
$

$
$

1,764,912

372,817
943,437
452,233
354,826
495,741
377,380
1,461,401
651,265

645,000

1,271,450  $12,490,292 | $ 11,845,292

(1,271,450)| $ 1,029,353

FY26 Spring
Proposed
Changes

$ -

$ -

$ -

$ -

$ -

$ -

$ -

$ -

$ -

$ -

$ -

$ -

$ -

$ -

$ -

$ 261,922
$ 68,580
$ -

$ 33,722
$ 15,681
$ 8,583
$ 12,389
$ 26,714
$ (3,045)
$ 82,133
$ 119,770
$ -

$ 645,000
$

$

$ -

$

8.69% |

$

480,000

(1,271,450) $ 1,509,353



FY2026 Petersburg School District Grant Awards

FEDERAL

Title IA - Improving Basic Programs $152,406.00
Title IC - Migratory Education $190,985.41
ESEA Migratory Supplemental Travel $4,366.82
ESEA Migratory Book Award $3,920.00

Title VI-B - Special Education

$166,869.70

Section 619 - Preschool Special Education $1,744.00
EMBRACE Travel - Supplemental Special Education $4,289.42
Career Technical Education - Carl Perkins (likely to receive $5,000 secondary award) $27,000.00
Safety & Wellbeing Conference Travel $4,864.83
CLSD - Comprehensive Literacy State Development (Cohort 2024) year one of a five year grant $350,000.00
Raising The Bar Alaska - Raising the Bar for Rural Alaskan Educators

Year three of a three year grant

This amount is the sub-award to PSD, but the main grant also pays for a large amount of travel and

professional development for teaching staff. S0
Indian Education $28,462.00
SRSA- Small Rural School Achievement Program $20,651.00
SCALES -Supporting Community Agriculture and Local Education Systems - USDA Food Service Grant - Total

Award of $149,928 over two and a quarter years. FY26 is the final year $71,696.70
Local Food for Local School Grant $2,541.44
Team Nutrition Culinary Arts Grant $3,500.00
Fresh Fruit and Vegetables Program (Q1 award, likely that we will receive an award for Q2-Q4) $2,090.63
Federal Food Service Grants - NSLP, CACFP, SFSP

Are awarded based on meals served (Total of $563,037.02 in FY25) S Unknown
Suicide Prevention $26,500.00
Safety & Wellbeing Travel Grant $4,864.83

Hurst Wood Foundation - Special Education
Total Award of $166,500 to be spent over a few years, plus another $35,000 for staff PD

$173,965.78

Petersburg Community Foundation - Garden Sprouts Grant $5,000.00
State Whole Kids - STEM Garden $3,500.00
STEM Garden Matching Grant - Petersburg Mental Health Services $1,000.00
ALASKA Garden Sprouts Micro Grant $10,000.00

MS/HS Roof Capital Grant GR-25-014 - 65% funding of Project ($2,777,384 over FY25 and FY26)

$2,371,575.21

Red/Pink denotes a NEW Grant in FY26
Purple denotes an new/update grant award since October Board approval




PETERSBURG SCHOOL DISTRICT

Board of Education

RESOLUTION NO. 2026-1

A RESOLUTION OF THE BOARD OF EDUCATION OF THE PETERSBURG SCHOOL DISTRICT
IN SUPPORT OF HOUSE BILL 78, RELATING TO THE RESTORATION OF A DEFINED BENEFIT
RETIREMENT PLAN FOR ALASKA EDUCATORS

WHEREAS, the Petersburg School District is committed to providing every student with access to a
stable, qualified, and experienced teaching workforce;

WHEREAS, Alaska is facing a severe and ongoing teacher recruitment and retention crisis, with
school districts across the state reporting significant first-day-of-school vacancies that force districts
to rely on long-term substitutes, emergency certifications, and out-of-state recruitment programs as

stop-gap measures;

WHEREAS, Alaska is the only state in the nation that does not offer its public school teachers a
defined benefit retirement plan, placing Alaska at a significant competitive disadvantage when

recruiting and retaining educators compared to every other state in the country;

WHEREAS, since the elimination of Alaska's defined benefit pension system in 2006, the state's
defined contribution plan has provided teachers with no guaranteed retirement income and has offered

little structural incentive for educators to commit to long-term careers in Alaska's schools;

WHEREAS, research consistently demonstrates that defined benefit retirement plans are among the
most effective tools available for long-term educator retention, particularly in rural, remote, and high-
need school districts;

WHEREAS, House Bill 78, currently before the Alaska State Senate, would restore a defined benefit
pension option for teachers and public employees covered by the Teachers' Retirement System (TRS)
and the Public Employees' Retirement System (PERS), with retirement eligibility at age 60 or after 30
years of service, and would allow current employees to voluntarily opt into the new plan;

WHEREAS, HB 78 passed the Alaska House of Representatives on May 12, 2025, and is now under
consideration by the Alaska State Senate;

WHEREAS, a fiscal note analysis prepared by the State of Alaska's actuary (David Kershner,
Division of Retirement and Benefits, March 2025) found that the HB 78 pension sub-trusts are
structured to begin with zero unfunded liability as of the plan's effective date, with assets transferred
on an actuarially equivalent basis to fully fund all credited service at inception; and further found that
the plan includes automatic financial safeguards — including adjustable member contribution rates
and conditional cost-of-living adjustments — designed to protect the funded status of the trust without

Petersburg School Board | Resolution in Support of HB 78 | Page 1



requiring additional employer contributions beyond existing statutory caps; and that TRS employer
contribution rates under HB 78 are projected to decrease slightly from current levels as a share of total
payroll as the workforce stabilizes under higher retention assumptions, maintaining the existing
12.56% statutory employer contribution cap;

WHEREAS, the Petersburg School District's own vacancy data reflects the direct and ongoing harm
that teacher shortages cause to students, families, and communities throughout our district; and

NOW, THEREFORE, BE IT RESOLVED

BE IT RESOLVED that the Board of Education of the Petersburg School District hereby formally
declares its support for House Bill 78 and urges the Alaska State Senate to advance and pass HB 78
without delay; and

BE IT FURTHER RESOLVED that the Board of Education calls upon the Alaska State Legislature
to recognize teacher recruitment and retention as a crisis of statewide urgency requiring structural,

long-term solutions; and

BE IT FURTHER RESOLVED that the Board of Education directs the Superintendent to transmit
a certified copy of this Resolution to the Governor of Alaska, the presiding officers of the Alaska State
Senate and House of Representatives, the members of the Alaska Senate Labor and Commerce
Committee, and each member of the Alaska State Legislature representing the Petersburg School
District.

ADOPTED by the Board of Education of the Petersburg School District at a duly noticed public
meeting held on , 2026.

AYES: NAYS: ABSTENTIONS: ABSENT:

Board President Signature

Board President, Petersburg School District

Board Secretary / Clerk Signature

Secretary / Clerk, Petersburg School District

Superintendent Signature

Superintendent, Petersburg School District

INSTRUCTIONS: Replace all instances of Petersburg with your district's official name. Complete the
resolution number, meeting date, and vote count. Obtain required signatures. Transmit certified copies as
directed in the resolution.

Petersburg School Board | Resolution in Support of HB 78 | Page 2



Petersburg School District
K-12 Social Studies
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Elementary School: K-5



Grade Level Description:

Kindergarten

Me and My World

Kindergarten learners will understand that the world is made up of diverse groups and places, which can change over time.
They will recognize how individuals, including themselves and their classmates, can contribute positively as group members
and citizens. Learners will engage in decision-making related to wants and needs and explore the importance of rules and

appropriate behavior through discussion and practice.

Unit 1: Family, Friends, and Me

Civics Standard(s):

SS.K.3.6.1 Identify rules for different
settings.

SS.K.5.6.1 Participate in a discussion of
how communities work to accomplish
common tasks.

SS.K.2.7.1 Demonstrate respect for
people in the school community.

Content Objectives:

Students will be able to identify and describe rules
that are used in different settings. Students will
analyze how individuals in a school or community
work together to accomplish shared tasks, and
demonstrate respectful behavior toward others
during collaborative discussions.

Notes:

Literacy Connections:




SS.K-2.1.1 Construct a variety of
questions about social studies topics

with guidance from adults and/or peers.

SS.K-2.5.1 Identify problems or issues,
as well as possible solutions, in
classrooms, schools, and/or
communities.

Suggested Activities:

Rules Walk: Take a walk around the school and stop at
places like the hallway, library, or playground. Discuss
what rules are important in each place and why.

Team Task Challenge: Students work in groups to
complete a task (e.g., building a block tower, sorting
books, making a mural). Focus on taking turns, sharing
ideas, and listening to one another.

Civics Standard(s):

SS.K.3.7.1 Determine ways that people
can have productive conversations and
work together to make decisions.
SS.K.4.7.1 Identify the student's own
point of view on a topic.

SS.K-2.1.1 Construct a variety of
questions about social studies topics

with guidance from adults and/or peers.

Content Objectives:

Students will evaluate ways to have productive
conversations and collaborate with peers to make
group decisions. Students will identify and explain
their own point of view on a familiar topic or issue.

Suggested Activities:

Collaboration Reflection Chart: After a group activity,
students share what went well in their collaboration
and what they could improve next time (with visual
supports).

Opinion Drawing & Sharing: Students draw their
favorite food, season, or activity and share their
opinion with a partner or the class using a sentence
like, “I like __ because ___.”

Notes:

Literacy Connections:




Civics Standard(s):

S.K.1.8.1 Identify a problem that can be
solved through sharing or compromise.
SS.K.2.8.1 Evaluate consequences of
following or not following rules.
SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

Content Objectives:

Students will identify problems in social situations and
propose solutions that involve sharing or compromise.
Students will evaluate the positive and negative
consequences of following or not following rules in
school and community settings.

With guidance, students will construct supporting
guestions that help explore and answer compelling
social studies questions.

Suggested Activities:

What Should We Do?:Present illustrated cards with
short social scenarios (e.g., Two students want the
same seat). Have students discuss and act out
different solutions.

T-Chart Activity: Make a class T-chart with

“What Happens When We Follow Rules” vs. “What
Happens When We Don’t.” Add drawings or sentence
strips.

Notes:

Literacy Connections:




Unit 2: Seasons and Holidays

Civics Standard(s):

SS.K.3.7.1 Determine ways that people
can have productive conversations and
work together to make decisions.
S.K-2.1.1 Construct a variety of
questions about social studies topics
with guidance from adults and/or peers.

Content Objectives:

Students will determine and apply strategies for
having productive conversations and working
together to make group decisions.

Suggested Activities:
See Unit 1.

Notes:

Literacy Connections:

History Standard(s):

SS.K.1.21.1 Demonstrate the
importance of listening to others’ points
of view in the classroom and on the
playground.

SS.K-2.4.2 Differentiate their own
opinion from others.

Content Objectives:

Students will demonstrate the importance of listening
to others’ points of view in both classroom and
playground settings by showing respect, asking
guestions, and responding appropriately during
conversations.

Notes:

Literacy Connections:




SS.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

Suggested Activities:

Classroom Listening Pledge-Create a simple class
pledge with student input (e.g., “We listen, we ask,
we respect”). Display it visibly and refer to it before
group or recess time.

Civics Standard(s):
SS.K.2.7.1 Demonstrate respect for
people in the school community.

Content Objectives:
See Unit 1.

Suggested Activities:

Notes:

Literacy Connections:




Geography Standard(s):

SS.K.3.16.1 Name environmental
characteristics of the area surrounding
the school.

SS.K.1.16.1 With support, describe
seasonal weather patterns in the local
community.

Content Objectives:

Students will identify and name environmental
features (such as landforms, plants, and bodies of
water) in the area surrounding the school. With
support, students will describe seasonal weather
patterns in their local community using observations
and descriptive language.

Suggested Activities:

Map It: Using a basic aerial view of the school, guide
students in drawing nearby features (e.g., “Here’s
where the trees are,” “Here’s the parking lot”).
Daily Weather Chart: Each day, a student helper
records the weather on a chart using words and
symbols (e.g., sunny, cloudy, cold). Discuss patterns
weekly.

Notes:

Literacy Connections:

History Standard(s):

SS.K.2.21.1 Describe an event from the
student’s perspective.

SS.K.2.4.2 Differentiate their own
opinion from others.

SS.K.2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

Content Objectives:

Students will describe a personal event or experience
from their own point of view, using details to express
their thoughts and feelings.

Suggested Activities:

Story Retelling with a Twist: After reading a story, ask
students to retell a similar story from their life and
describe how their experience was the same or
different from the character’s.

Notes:

Literacy Connections:




Unit: Exploring My Town

Civics Standard(s):

SS.K.5.6.1 Participate in a discussion of
how communities work to accomplish
common tasks.

SS.K.2.7.1 Demonstrate respect for
people in the school community.

SS. K.2.4.2 Differentiate their opinion
from others.

SS.K.2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

Content Objectives:

Students will participate in guided discussions to
explain how people in a community work together to
complete common tasks and solve problems.

Suggested Activities:

Read: A story involving cooperation to complete a
task the discuss: “Who worked together in the
story?”, “What problems did they solve as a team?”
Community Helpers Role-Play: Set up a dramatic play
area with props for different community roles (e.g.,
doctor. Firefighter, teacher, grocery clerk). Students
act out how these people work together and solve
problems.

Notes:

Literacy Connections:

Economic Standard(s):

SS.K.1.11.1 With support, identify
examples of goods and services.
SS.K.1.12.1 With support, explain the
difference between needs and wants.
SS.K.2.12.1 Explain why people have to
make choices between wants and
needs.

Content Objectives:

With support, students will identify examples of goods
and services in their community and daily lives.

With support, students will explain the difference
between wants and needs by sorting or discussing
examples from personal experiences.

Students will explain why people must make choices
between needs and wants due to limited resources.

Notes:

Literacy Connections:




SS.K.1.13.1 With Support, explain why
people save and provide examples from
personal experience or literature.
SS.K.2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

SS.K.2.3.2 With support, classify
statements as facts or opinions.

Students will explain the purpose of saving and
identify examples of saving behavior from personal
experiences or literature, with teacher guidance and
support.

Suggested Activities:

Needs vs. Wants Bag: Show mystery items (toy, food,
coat, candy) and discuss if they’re a need or a want.
Wants and Needs Chart: Students draw or paste
images in a T-chart labeled “Needs and Wants.”

Piggy Bank Journal: Students draw and write about
something they would save for and where they would
keep their money.

Geography Standard(s):

SS.K.3.16.1 Name environmental
characteristics of the area surrounding
the school.

SS.K.1.17.1 With support, participate in
discussions about physical and cultural
characteristics of the local community.
SS.K2.17.1 With support, explain that
products come from both local and
distant places.

Content Objectives:

Students will identify and name environmental
features in the area surrounding the school. With
support, students will participate in discussions about
the physical and cultural characteristics of their local
community.

With support, students will explain that products can
come from both nearby and faraway places.

With support, students will discuss how and why
goods are transported to their local

community,

Notes:

Literacy Connections:




SS.K.1.19.1 With support, discuss how
and why goods travel to the local
community.

SS.K.2.3.2 With support, classify
statements as facts or opinions.
SS.K.2.1.1 Construct a variety of
guestions about social studies topics
with guidance from adults and/or peers.

Suggested Activities:
All About Our Community Posters: Students bring or

draw a picture of a place or event they’ve been to
(e.g., parade, powwow, playground, store) and
describe it to the class. Product Labels Investigation:
Bring in food boxes, clothing tags, and toy labels. Read
where items were made and mark them on a simple
world or U.S. map.

10




Unit: Mapping My Town

Civics Standard(s):

SS.K.1.9.1 Identify symbols used at
home and school.

SS.K-2.1.1 Construct a

variety of questions about social studies
topics with guidance

from adults and/or peers.

Content Objectives:

Students will recognize and describe common
symbols found in their home and school
environments, such as flags, logos, or safety
signs.

Suggested Activities:

Symbol Scavenger Hunt: Walk around the

school and identify symbols like the school logo,
restroom signs, exit signs, or recycling labels. Students
can draw what they find. Create a Personal Symbol:
Students design their own symbol that

represents them or their family and explain its
meaning to the class.

Notes:

Literacy Connections:

Economic Standard(s):

SS.K.2.11.1 Participate in discussions
about goods and services in the local
community.

SS.K.4.11.1 Participate in discussions
about how people work to support their
families.

SS.K.1.14.1 Describe goods that are
produced in the local geographic region.
SS.K.1.15.1

Content Objectives:

Students will talk about different kinds of jobs and
services in their community and how they help
people.

Students will explore and discuss how family
members earn a living and contribute to their
households.

Students will learn about items that are made or
grown in their local area and how they are used by
the community.

Notes:

Literacy Connections:

11




Demonstrate how sharing and bartering
are basic economic systems.

SS.K-2.1.1 Construct a variety of
guestions about social studies topics
with guidance from adults and/or peers.
SS.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.

Content Objectives:

Students will explore simple ways people exchange
goods, like sharing and trading, through play-based or
real-life examples.

Suggested Activities:

Community helper role play: students act out
different professions.

Job sorting activity (Tree Map): use a variety of job
images and have students sort into categories.

Geography Standard(s):

SS.K.1.18.1 With support, create a map
of the classroom.

SS.K.2.19.1 Identify different types of
communities.

SS.K.3.19.1 With support, describe the
physical environment of the local
community.

SS.K.2.18.1 With support, name an
important geographical feature of the
local community and be able to identify
it in a photograph and on a map.
S.K-2.1.1 Construct a variety of
questions about social studies topics
with guidance from adults and/or peers.
SS.K-2.2.1 Interact with a variety of
primary and secondary sources.

Content Objectives:

Students will create a simple map of the classroom
with teacher guidance, including key features and
spatial awareness.

Students will describe elements of the local physical
environment, such as landforms, bodies of water, and
natural features, with support.

Students will identify and compare different types of
communities, such as rural, urban, and suburban.
With guidance, students will recognize and name a
significant geographic feature in their local
community and locate it in images and on a map.

Suggested Activities:
Classroom Map Drawing: Students draw a simple map

of the classroom with key items like desks, rug, door,
and windows.

Treasure Hunt: Hide an object in the room and have
students use their maps to describe or locate it.
Neighborhood Walk: Take a guided walk around the
school or nearby area to observe and talk about

Notes:

Literacy Connections:
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physical features (trees, hills, rivers, etc.).

Field Trip or Virtual Visit: Visit or virtually explore a
local landmark or natural feature.

History Standard(s):

SS.K.3.23.1 Ask questions about local
and school history.

SS.K-2.1.2

Construct supporting questions to help
answer compelling questions with
guidance from adults and/or

peers.

SS.K-2.2.2 Gather facts from
teacher-curated sources to answer
guestions.

Content Objectives:

Students will develop curiosity about the past by
asking questions related to the history of their school
and local community.

Suggested Activities:

Photo Time Travel: Show old and current photos of
the school or town. Have students ask questions
about the changes they notice.

Classroom Interview: Invite a long-time teacher, staff
member, or local elder to visit. Before the visit, help
students generate questions they want to ask about
“what school was like back then.”

Notes:

Literacy Connections:

13




Unit: Alaska’s Peoples and Traditions

Civics Standard(s):
SS.K.2.7.1 Demonstrate respect for
people in the school community.

Content Objectives:
See Unit 1.

Suggested Activities:

Notes:

Literacy Connections:

Geography Standard(s):

SS.K.1.17.1 With support, participate in
discussions about physical and

cultural characteristics of the local
community.

S.K-2.1.1 Construct a variety of
questions about social studies topics

with guidance from adults and/or peers.

Content Objectives:

Students will explore and talk about the unique
places, people, and traditions that make their local
community special, with teacher support.

Notes:

Literacy Connections:

14




SS.K-2.3.2 With support, classify
statements as facts or opinions.

Suggested Activities:

Community Collage: Students create a collage using
pictures that show local landmarks, traditional
clothing, foods, homes, and natural features. Use it as
a discussion starter.

Local Traditions Show & Tell: Students bring in (or
draw) something from home that reflects a family or
community tradition, and explain its significance.

History Standard(s):

SS.K.3.23.1 Ask questions about local
and school history. SS.K.1.25.1 Explore
traditions of local cultural groups.
SS.K-2.1.2

Construct

supporting

questions to help answer compelling
guestions with guidance from

adults and/or

peers.

SS.K-2.2.2 Gather facts from
teacher-curated sources to answer
guestions.

Content Objectives:

Students will develop curiosity about the past by
asking thoughtful questions about their school and
community history. Students will explore and learn
about the customs, celebrations, and traditions of
local cultural groups through shared stories and
experiences.

Suggested Activities:

Classroom Time Capsule: Create a time capsule and
have students ask, “What would someone in the
future want to know about us?” Cultural Celebration
Day: Highlight a local tradition (e.g., a dance, food, or
holiday) and invite students to participate.

Art from Tradition: Create simple crafts inspired by
local cultural practices (e.g., patterns, animals, or
natural materials).

Notes:

Literacy Connections:

15




Unit: The United States and the World

Civics Standard(s):

SS.K.3.7.1 Determine ways that people
can have productive conversations and
work together to make decisions.
SS.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

Content Objectives:

Students will learn and practice ways to have
respectful conversations, share ideas, and make group
decisions together.

Suggested Activities:

Decision-Making Chart: Present a simple class decision
(example; what color to use on a bulletin board, what
to have for snack, choose two different books) and
model how to share ideas, listen, and vote or come to
consensus.

Notes:

Literacy Connections:

Geography Standard(s):

SS.K.2.18.1 With support, name an
important geographical feature of the
local community and be able to
identify it in a photograph and on a
map.

SS.K-2.2.1 Interact with a variety of
primary and secondary sources.

Content Objectives:

Students will identify a significant local landform or
geographic feature and locate it in both photos and
on a simple map with guidance.

Suggested Activities:

Draw and Label: Students draw the feature and label
it using a simple map or picture guide. Map Puzzle:
Assemble a simple map of the local area highlighting
the feature.

Notes:

Literacy Connections:

16




History Standard(s):

SS.K.1.22.1 Identify different types of
documents.

SS.K.3.22.1 With support, engage with
historical sources.

SS.K.1.23.1 Demonstrate that a timeline
represents a chronological sequence of
events.

SS.K.2.23.1 Describe a past event.
SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

SS.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.

Content Objectives:

Students will recognize and name examples of
historical documents, such as photographs, letters,
newspapers, and maps.

Students will explore historical sources like photos,
objects, or simple documents with teacher support to
learn about the past. Students will begin to
understand that events happen in order by exploring
and creating simple visual timelines.

Students will talk about a past personal or community
event using descriptive language and sequence.

Suggested Activities:

Classroom Poster: Create a “Types of Documents”
poster with labeled visuals. Artifact Exploration
Station: Display real or replica historical items (books,
tools, toys) and discuss their use.

Daily Routine Timeline: Create a class timeline of daily
events (e.g., morning meeting, lunch, recess).
Memory Share Circle: Students bring in a photo or
drawing of a past event and share about it with the
class.

Notes:

Literacy Connections:

Civics Standard(s):

SS.K.4.7.1 Identify the student's own
point of view on a topic.

SS.K-2.4.2 Differentiate their own
opinion from others.

Content Objectives:

Students will express their own point of view on a
familiar topic and explain their thinking using simple
language and examples.

Notes:

Literacy Connections:
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Suggested Activities:

Opinion Sharing Circle: Pose simple,

age-appropriate questions like “What is your favorite
school lunch?” or “Should we have more recess?” and
have students share their opinion and why.

"I Think Because" Chart: Students complete sentence
starters such as “lI think ___is best because ___,” with
teacher modeling and support.

Think-Pair-Share

History Standard(s):

SS.K.2.21.1 Describe an event from the
student’s own perspective.
SS.K.1.24.1 Explain how the student’s
own actions may affect others.
SS.K.2.24.1 Describe a time when the
student’s own actions affected others
own actions may affect others.
SS.K.2.24.1 Describe a time when the
student’s own actions affected others
SS.K-2.3.2 With support, classify
statements as facts or opinions.
SS.K-2.3.3 With support, identify
sources that can be used to support
specific opinions.

Content Objectives:

Students will describe a personal experience by
sharing their thoughts, feelings, and actions during
the event.

Students will begin to recognize that their actions can
have positive or negative effects on others and
explain how.

Students will reflect on a personal experience and
describe how their behavior impacted someone else.

Suggested Activities:

Story Drawing: Students draw a picture of something
that happened to them (e.g., birthday, field trip) and
describe what they saw and felt.

Experience Journal: Use sentence starters like

“One time I...” or “I felt...” to help students write
about an event.

Classroom Scenarios: Present short stories or puppet
skits and ask, “What did the character do?” and “How
did that make the other person feel?”

Kindness Chain: Students name kind actions they’ve
done and how it helped someone else; link these into
a paper chain.

Notes:

Literacy Connections:

18




Peer Interviews: In pairs, students ask and answer:
“What is something you did that made someone else
feel good?”

19




Grade Level Description:

First Grade

My Place in the World

Kindergarten learners will understand that the world is made up of diverse groups and places, which can change over time.
They will recognize how individuals, including themselves and their classmates, can contribute positively as group members
and citizens. Learners will engage in decision-making related to wants and needs and explore the importance of rules and

appropriate behavior through discussion and practice.

Unit 1: Where We Live and Learn

Civics Standard(s):

SS.1.3.7.1 Demonstrate active listening
and positive interactions with group
members and at class meetings.
SS.1.1.8.1 Summarize why rules may be
needed to solve a problem.

SS.1.2.8.1 Describe the connection
between rules and consequences, and
why they’re needed in a classroom or
school.

Content Objectives:
Studentswilldemonstrate active listening skills and
contribute respectfully during group discussions and
class meetings.
Learnerswillanalyzeclassroomsituationsto explain
how specificrulescanhelpsolve problems.
Students will evaluate the relationship between
classroom rules and consequences and justify why
bothareimportantforasafe learning space.
Learnerswillgenerateand proposeideasfor how they
canworktogethertocreatea
positive and supportive classroom community.

Notes:

Literacy Connections:
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SS.1.3.8.1 Identify ways thatstudentscan
work together to improve the
classroom environment overtime.
SS.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and

perspectives.
SS.K-2.4.1 Respectfully

ask and answer questions.

SS.K-2.4.2 Differentiate theirown opinion
from others.

SS.K-2.5.1 Identify problems or issues,
as well as possible solutions, in
classrooms, schools, and/or
communities.

Suggested Activities:
WhatRule WouldHelp?
ScenarioSort:Present illustrated problem cards and a
set of rule cards. Students work in pairs or groups to
matchproblemstohelpfulrules,thenexplain their
reasoning.
If-Then-Rule & Consequence Chart: Students help build a
classroom chart with teacher support.
BetterTogetherldeaWeb:Onchartpaperor digitally,
createaclassroom ideaweb.Start with the prompt:
“How can we make our classroom better?” Students
contributeideas.

History Standard(s):

SS.1.1.23.1 Create a personal timeline
to show events in a sequential
manner. 55.1.1.24.1 Describe cause-
and- effect relationships based on an
event in the classroom.

SS.1.2.24.1 Identify and explain likely
reasons for an event in the classroom.
SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

Content Objectives:
Students will learn and practice ways to have
respectful conversations, share ideas, and make
group decisions together. Students will organizeand
constructapersonal timelinetoillustrate significant life
eventsin chronological order, demonstrating
understanding of sequence and time progression.
Learnerswillanalyzeclassroomeventsto explainthe
relationship between actionsand their outcomes,
identifying clear
cause-and-effect connections.
Studentswill evaluate common classroom events to
determine and justify reasonable explanations for why
they occurred.

Notes:

Literacy Connections:
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SS.K-2.2.2 Gather facts from teacher-

curated sources to answer questions.

SS.K-2.3.2 With

support, classify statementsasfactsor

opinions.

SS.K-2.3.3 With

support, identify sources that can be

usedtosupportspecific opinions.

SS.K-2.4.4 Present explanationsusinga

variety of print, oral, and digital
technologies.

Suggested Activities:

My Lifein Order Timeline Project: Learners select 3-5
personal milestones (e.g., birth, first steps, firstday of
school).Theyillustrateand label each on a timeline
using provided templates. Include datesoragesif
known.

Teacher models with theirown minitimeline.
Assessment: Successful completion of timeline order.

Teacher and students complete a
Cause-and-Effect Graphic Organizer as a group (Multi-
Flow Map): One side- What happened (effect)
Otherside-Whatcausedit(cause) Students must
explainthelink aloud.

WhyDidThatHappen?ClassDiscussion: Present short
videos or photos of classroom situations (e.g., a
knocked-over plant or missingsupplies).Asklearnersto
brainstorm and share possible explanations (“Maybe
someone was running,” “Maybe it was an accident”).
Support the use of “because” and “might have.”

22




Unit 2: Goods, Services, and Trading in Alaska

Civics Standard(s):

§S.1.3.7.1 Demonstrate active listening
and positive interactions with group
members and at class meetings.

Content Objectives:

Students will demonstrate active listening skills and
contribute respectfully during group discussions and
class meetings.

Suggested Activities:
See Unit 1.

Notes:

Literacy Connections:

Economics Standard(s):

SS.1.1.11.1 With

support, explain

the difference between producers

and consumers.

SS.1.2.11.1 Compare and contrast goods
produced in the local community with
those produced elsewhere. SS.1.1.12.1

Content Objectives:

Students will differentiate between producers and
consumers by analyzing theirrolesin the exchange of
goods and services.

Learners will compare and contrast locally produced
goods with those from other regions, identifying
similarities and differences in origin and purpose.
Students will interpret classroom or
communityscenariosto evaluatewhengoods arein high
orlow demandand explain why.

Notes:

Literacy Connections:
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Identify situations where goods are in
high or low demand.
SS.K-2.2.2 Gather facts from teacher-

curated sources to answer questions.
SS.K-2.1.2 Construct

supporting questions to help answer
compelling questions with guidance

from adults and/or peers.
SS.K-2.3.2 With

support, classify statementsasfactsor
opinions.

Suggested Activities:
Producer or Consumer?: Mix-Pair-Share- Students
eachreceiveacardwithapicture (e.g.,farmer,
shopper, baker,grocerystore). Using Mix-Pair-Share,
studentswalktheroom, thenpairupandask, “Isyour
cardaproducer or a consumer? Why?”.
CreateaVenndiagramasaclassorinpairs showing
sharedtraitsand differences between local and non-local
goods.
Have students participate in a simple classroom
market role-play where they experience what happens
when demandfor goods is high or low.

Notes:

Literacy Connections:

Geography Standard(s):

SS.1.2.17.1 Describe how the
consumption of products connects
people in the local community to
nearby communities.

SS.1.2.19.1 Describe ways people in
the local community use

local environments to meet their daily
needs.

Content Objectives:
Studentswillexamine the flow of goodsto explain
how buying and using products links their community
to others nearby.

Learnerswillanalyze how people depend on theirlocal
environment—such as land, water, and weather—to
meet basic needs like food, shelter, and clothing.
Studentswillidentifyanddescribeeconomic activities
in their community, such as providing goods or services,
and explain how they

contribute to daily life.

Notes:

Literacy Connections:
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SS.1.3.19.1 Describe local economic
activities.

SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

SS.K-2.2.1 Interact with a variety of
primary and secondary sources.

S$S.K-2.5.1 Identity
problems or issues, as well as possible

solutions, in classrooms, schools, and/or
communities.

Suggested Activities:

WhereDiditComeFrom?:LocalGoods Investigation.
Bringin or show pictures of familiaritems(e.g.,bread,
salmon, milk, clothing). For eachitem, guide students
to consider: Is this made here or broughtin? Who
might we get it from?

LivingFromtheLand,LocalNeedsSort(Tree Map):
Show photosorrealitemsrelatedtoAlaska (e.g., fish,
furs, berries, driftwood, homes on stilts). Completea
classanchorchartwith categories: Food, Shelter,

Clothing, Toolswith
examples from the local environment.

Students draw or write about one local job,
describing: Whattheworkerdoes, iftheysella goodor
offeraservice,andhowthathelpsthe community.

History Standard(s):

SS.1.2.23.1 Illustrate how communities
change over time.

SS.1.1.25.1 Provide

examples of customs, practices, and

traditions unique to local Alaska cultures.

SS.K-2.1.2 Construct supporting
questions to help answer compelling

Content Objectives:
Students will interpret historical and contemporary
sources to construct visual representations of how their
community has changed over time.
Learners will explore and describe cultural traditions,
practices,and customsunique to Alaska Native
communitiesthrough stories,
artifacts, and community connections.

Notes:

Literacy Connections:
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guestions with guidance from adults
and/or peers.
SS.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.
SS.K-2.2.1 Interact with a variety of
primary and secondary sources.
SS.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

Suggested Activities:

Learners create a “Then and Now” drawing withtwo
panels;oneshowingthepastandone the present
labeling and describing the differences.Presentside-by-
sideimagesofthe local community then (past photos,
maps, traditions, buildings)andnow (currentones).
Invite a local cultural bearer, Elder, or show authentic
media(videos, photos, orartifacts) about Alaska Native
traditions: dancing, subsistence hunting, blanket toss,
storytelling, etc.
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Unit 3: Goods, Services, and Trading in Alaska (Part I1)

Civics Standard(s): Content Objectives: Notes:

§S.1.3.7.1 Demonstrate active listening Students will demonstrate active listening skills and

and positive interactions with group contribute respectfully during group discussions and Literacy Connections:
members and at class meetings. class meetings.

Suggested Activities:

See Unit 1.
Economics Standard(s): Content Objectives: Notes:
SS.1.4.11.1 Define Students will define income as money earned through
income. workorservicesandanalyze examples of how people
S$S.1.3.11.1 Identify prices of products receive income in the local community. Literacy Connections:
in a local market. Learners will investigate local goods and identify
SS.1.1.13.1 Examine decisions that theirprices,usingobservationsfrom real or simulated
people make about spending and marketsto compare values. Students will evaluate
saving money. different financial choicesandexplainreasonswhy

people might choose to save or spend money.
Students will explain how and why communities trade
to obtain resources that are not locally available.
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SS.1.1.14.1 Explain that people need to
trade for resources not found in their
geographic region.

$S.1.2.14.1 Sort

resources into categories based on
location of origin.

SS.1.1.15.1 Identify different ways of
acquiring what you need and want in
Alaska.

SS.K-2.2.1 Interact with a variety of
primary and secondary sources.
SS.K-2.3.2 With

support, classify statementsasfactsor
opinions.

SS.K-2.3.3 With

support, identify sources that can be
usedtosupportspecific opinions.

Suggested Activities:

Students draw or label a person who earns income
and describe whattheydotoearnit. Classroom
Market Walk: Create a pretend marketinthe
classroom with labeled price tags (e.g.,apple $1, fish
$3).Studentsvisiteach "booth" with playmoneyand
recordpriceson a market price sheet. Discuss:
What'’s expensive? What’scheap? Why might that be?
Spend or Save? Money Decision Sort:
Provide cardsshowingdifferentscenarios(e.g., “You
wantatoy” vs. “Youneed awintercoat”). Students
sortthecardsinto “Spend Now” or “Save for Later”
categories and justify their thinking in smallgroups.
Trading for What We Need Simulation: Divide classinto
small “communities” with different resource cards
(e.g., salmon, bananas, lumber, oranges). Some groups
don’thave what they need (e.g., nofruit).
Students negotiate and trade with other
“communities.”
Assessment: Group reflection on why trading was
necessary.
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Unit 4: Our Local Community

Civics Standard(s): Content Objectives: Notes:

§S.1.3.7.1 Demonstrate active listening Students will demonstrate active listening skills and

and positive interactions with group contribute respectfully during group discussions and Literacy Connections:
members and at class meetings. class meetings.

Suggested Activities:

See Unit 1.
Economics Standard(s): Content Objectives: Notes:
SS.1.4.11.1 Define Students will define income as money earned through
income. workorservicesandanalyze examples of how people
S$S.1.3.11.1 Identify prices of products receive income in the local community. Literacy Connections:
in a local market. Learners will investigate local goods and identify
SS.1.1.13.1 Examine decisions that theirprices,usingobservationsfrom real or simulated
people make about spending and marketsto compare values. Students will evaluate
saving money. different financial choicesandexplainreasonswhy

people might choose to save or spend money.
Students will explain how and why communities trade
to obtain resources that are not locally available.
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SS.1.1.14.1 Explain that people need to
trade for resources not found in their
geographic region.

$S.1.2.14.1 Sort

resources into categories based on
location of origin.

SS.1.1.15.1 Identify different ways of
acquiring what you need and want in
Alaska.

SS.K-2.2.1 Interact with a variety of
primary and secondary sources.
SS.K-2.3.2 With

support, classify statementsasfactsor
opinions.

SS.K-2.3.3 With

support, identify sources that can be
usedtosupportspecific opinions.

Suggested Activities:

Students draw or label a person who earns income
and describe whattheydotoearnit. Classroom
Market Walk: Create a pretend marketinthe
classroom with labeled price tags (e.g.,apple $1, fish
$3).Studentsvisiteach "booth" with playmoneyand
recordpriceson a market price sheet. Discuss:
What'’s expensive? What’scheap? Why might that be?
Spend or Save? Money Decision Sort:

Provide cardsshowingdifferentscenarios(e.g., “You
wantatoy” vs. “Youneed awintercoat”). Students
sortthecardsinto “Spend Now” or “Save for Later”
categories and justify their thinking in smallgroups.
Trading for What We Need Simulation: Divide classinto
small “communities” with different resource cards
(e.g., salmon, bananas, lumber, oranges). Some groups
don’thave what they need (e.g., nofruit).

Students negotiate and trade with other
“communities.”
Assessment: Group reflection on why trading was
necessary.

History Standard(s):
SS.1.3.23.1 Ask questions about
significant figures in local history.

Content Objectives:

Students will formulate relevant questions to guide
learning about significant figures from local history
and justify why these individuals are important to
the community.

Notes:

Literacy Connections:
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SS.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

SS.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.

Suggested Activities:

What Do You Wonder?: Show a Photo or Tell a Short
Fact. Example: “This is Elizabeth Peratrovich. She
helped pass a law to stop discrimination in Alaska.”
Ask: “What do you wonder about her?”

Write “What do you wonder?” at the top of a chart
or board. Students

Think-Pair-Share: Students share out and teacher
records questions. As students share, write their
guestions on the board. Prompt with stems if
needed.

Unit 5: Our Local Community (Part Il)

Civics Standard(s):

SS.1.3.6.1 Explain the need for rules at
home, at school, and in the community.
SS.1.5.6.1 With support, describe how
communities divide responsibilities to
achieve common goals.

SS.1.4.7.1 Compare the student’s own
point of view on a topic with a peer’s
point of view on the same topic.

Content Objectives:

Students will analyze the purpose of rules in different
settings and evaluate how rules help maintain safety
and fairness.

Students will examine how tasks are shared in their
community and construct a simple plan showing how
dividing responsibilities helps achieve goals.

Students will compare their own opinions with those
of others and articulate similarities and differences
respectfully.

Notes:

Literacy Connections:
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SS.K-2.1.1 Construct a variety of
questions about social studies topics

with guidance from adults and/or peers.

SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

SS.K-2.4.4 Present explanations using a
variety of print, oral, and digital
technologies.

SS.K-2.5.1 Identify problems or issues,
as well as possible solutions, in
classrooms, schools, and/or
communities.

Suggested Activities:

Rule Role-Play: In small groups, students act out
scenarios with and without rules (e.g., crossing the
street, sharing toys). Afterwards, they discuss how
rules made the situation better or worse.

Community Task Sorting: Provide picture cards
representing community jobs and tasks (e.g.,
firefighter, teacher, garbage collector). Students sort
cards into groups that show how people share jobs to
keep the community running.

Assessment: In pairs, students create a poster or
drawing showing a community goal and how tasks are
divided.

Opinion Circle: Present a simple, relatable question
(e.g., “What is the best school lunch?” or “Should
recess be longer?”). In a circle, students take turns
sharing their views and then listen actively to a peer’s
opinion. Students can also RallyRobin: alternate
sharing opinions.

Assessment: Students write one way their opinion
was similar or different.
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Geography Standard(s):
SS.1.3.16.1 Identify cultural
characteristics of the local
community.

SS.1.1.17.1 Compare physical and
cultural characteristics of the
local

community to another Alaskan
community.

SS.1.2.19.1 Describe ways people
in the local community use local
environments to meet their daily
needs.

Content Objectives:

Students will describe cultural characteristics such as
traditions, language, foods, and celebrations that are
unique to their local community.

Students will compare and contrast how two Alaskan
communities are similar and different in terms of
geography, culture, and daily life.

Students will explain how people in their community
depend on local natural resources for food, shelter,
transportation, and activities.

Suggested Activities:

Culture in Our Community Collage:

Students bring in or draw pictures that represent
aspects of their family or local community’s culture
(foods, festivals, clothing, stories, languages, etc.).
The class builds a shared collage or cultural mural
and discusses common themes and differences.
Comparing Alaska Venn Diagram (Double Bubble
Map): Choose one other Alaskan community (e.g.,
Nome Juneau, or Anchorage). Use images or short
videos to explore food, homes, clothing, and
landscape. Students then complete a Venn diagram
with teacher support as a class.

From the Land Sorting Activity (Tree Map): Students
receive picture cards of items (e.g., fish, blueberries,
wood, furs, boats). They sort into categories: Food,
Shelter, Clothing, Transportation. Discuss as a class

Notes:

Literacy Connections:
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how these resources are gathered or used locally
and how that connects to the natural environment.

History Standard(s):

SS.1.2.23.1 Illustrate how communities
change over time.

SS.1.1.25.1 Provide examples of
customs, practices, and traditions
unique to local Alaska cultures.
SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

SS.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.
SS.K-2.2.1 Interact with a variety of
primary and secondary sources.
SS.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

Content Objectives:

Students will analyze how communities grow and
change by exploring changes in buildings,
transportation, technology, and traditions.
Students will identify and describe traditions,
stories, practices, and celebrations unique to Alaska
Native cultures and other local groups.

Suggested Activities:

Cultural Traditions Quilt: After reading about or
discussing local customs (e.g., potlatches,
subsistence hunting, Native languages), students
draw one tradition in a square. Combine into a class
quilt (paper or felt).

Assessment: Have students present their square to
the class.

Consider inviting a local elder, culture bearer, or
parent to share a family tradition or story.

Then and Now Picture Sort/Timeline Craft: Show
historical vs. modern images of your local area (e.g.,
homes, boats, clothing, communication). Students
sort the pictures into “Then” and “Now.” Students
then create a simple illustrated timeline (3—4 parts)
showing how one aspect of the community has
changed over time (e.g., schools or how food is
gathered).

Notes:

Literacy Connections:
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Unit 6: Living the Alaska Way

Civics Standard(s):

SS.1.1.9.1 Identify symbols used locally.
SS.1.2.9.1 Explain that government
systems determine the rules of a
society.

SS.1.3.7.1 Demonstrate active listening
and positive interactions with group
members and at class meetings.

SS.K-2.1.1 Construct a variety of
guestions about social studies topics
with guidance from adults and/or peers.

SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

Content Objectives:

Students will identify and interpret symbols in their
local community (e.g., state flag, tribal symbols, signs)
and explain their meanings.

Students will explain how local government leaders
and systems create rules to keep

communities organized and safe.

Suggested Activities:

Local Symbol Scavenger Hunt- Show pictures of
familiar symbols: Alaska state flag, tribal flags or
logos, stop signs, fish & wildlife symbols, etc. Students
complete a matching activity or go on a scavenger
hunt (in school or via images).

Assessment: Students draw and explain their favorite
symbol’s meaning and purpose.

Who Makes the Rules?: Sorting Game Create cards
with real-life situations (e.g.,

"Someone litters in the park" or "You cross the street
safely"). Students sort them by who makes the rule:
school, family, government.

Follow up with discussion or drawings of community
helpers (mayor, police officer, tribal council) and how
they support rules.

Notes:

Literacy Connections:
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Economics Standard(s):
SS.1.2.12.1 Explain how and
why households make choices
between needs and wants.
SS.1.2.13.1 With

support, describe the
difference between public
and private providers of
goods and services in the
local community.

SS.K-2.2.2 Gather facts from
teacher-curated sources to
answer questions.

SS.K-2.5.1 Identify problems
or issues, as well as possible
solutions, in classrooms,
schools, and/or communities.

Content Objectives:

Students will differentiate between needs and wants
and analyze why families must make choices when
resources are limited.

Students will identify examples of public and private
goods and services in the community and compare
how each meets community

needs.

Suggested Activities:

Family Budget Basket: Give each group a pretend
"budget basket" with a set number of tokens (e.g.,
10 coins). Present a mix of illustrated items (e.g.,
food, toys, clothes, video games, medicine).
Students discuss and choose which items to "buy,"
justifying their choices and labeling each as a need
or want.

Thumbs Up, Thumbs Out: Explain the terms “public”
(provided for everyone, usually by the government
like a library or fire station) and “private” (run by
individuals or companies like a store or restaurant).
Say a place or service aloud, one at a time (e.g.,
“post office,” “coffee shop,” “school,” “grocery
store”). Students give: Thumbs up if it’s public.
Thumbs out to the side if it’s private. Pause to

n «u I ”
’

quickly clarify or reinforce the reason after each one.

For example: “Yes, the library is public because it’s
free for everyone to use and paid for by taxes.”.

Notes:

Literacy Connections:
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Geography Standard(s):

SS.1.1.17.1 Compare physical and
cultural characteristics of the local
community to another Alaskan
community.

SS.1.1.19.1 Identify people and goods
that travel from the local community
to another place.

SS.K-2.2.1 Interact with a variety of
primary and secondary sources.

SS.K-2.5.1 Identify problems or issues,
as well as possible solutions, in
classrooms, schools, and/or
communities.

SS.K-2.1.1 Construct a variety of
guestions about social studies topics
with guidance from adults and/or
peers.

SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

Content Objectives:
Students will compare and contrast the

landforms, weather, and cultural traditions of their
community with those of another Alaskan
community.

Students will identify and describe how

people, goods, and services move from their
community to other parts of Alaska or beyond.

Suggested Activities:

Where Does It Go? Movement Map: Draw or display
a simple Alaska map. Ask students to brainstorm
goods or people that leave your community (e.g.,
fish, crafts, pilots, mail). Place pictures or labels on
the map showing where they go (e.g., salmon
from Valdez to Fairbanks).

Alaska Community Venn Diagram (Double Bubble
Map): Choose a second community. Show simple
images or videos of the landscape, buildings,
clothing, transportation, and seasonal activities from
each place.

Students work in pairs or small groups to fill in a
class Venn diagram, then share one similarity and
one difference they noticed.

Notes:

Literacy Connections:
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History Standard(s):
SS.1.2.23.1 lllustrate how communities
change over time.

SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

SS.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.

Content Objectives:

Students will identify ways their community has
changed over time and illustrate those changes
through images and descriptions.

Suggested Activities:

Then and Now Drawing Booklet: Show

side-by-side images of your local community “then”
(historical photos or drawings) and “now” (recent
photos).

As a class, discuss what's changed (buildings,
transportation, clothing, activities) and what has
stayed the same.

Give each student a folded booklet or plain paper
with 3 sections: Past, Present, Future. Students draw
or label what their community looked like long ago,
what it looks like today, and what they think it might
look like in the

future. Scaffold: Use a sentence frame—*“In the past,
people used . “Today, people use "

“In the future, people might use "

Notes:

Literacy Connections:

38




Unit: Seasons and Traditions

Civics Standard(s):

SS.1.3.7.1 Demonstrate active listening
and positive interactions with group
members and at class meetings.

Content Objectives:

Students will demonstrate active listening skills and
contribute respectfully during group discussions and
class meetings.

Suggested Activities:
See Unit 1.

Notes:

Literacy Connections:
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Geography Standard(s):

SS.1.3.19.1 Describe local economic
activities.

SS.1.1.16.1 Describe local weather and
how it affects individuals and their
activities.

SS.1.2.16.1 Identify human activities
that affect the local environment.
SS.K-2.1.1 Construct a variety of
guestions about social studies topics
with guidance from adults and/or
peers.

SS.K-2.5.1 Identify problems or issues,
as well as possible solutions, in
classrooms, schools, and/or
communities.

Content Objectives:

Students will identify and describe ways people in
their community earn a living and contribute to the
local economy through jobs, services, and
production.

Students will describe local weather patterns and
explain how daily activities, clothing, and
transportation are influenced by weather conditions.

Students will identify and explain how everyday
human actions—like littering, building, and
transportation—can positively or

negatively impact the local environment.

Suggested Activities:

Who Works Here? Community Job Web (Circle
Map): As a class, brainstorm jobs people have in
your local community (e.g., fisherman, teacher, store
clerk, soldier, airman, postal worker, pilot, hunter,
car mechanic). Write or draw them on chart paper in
a web around the title “Local Jobs” or “How People
Help Our Community”. Discuss what goods or
services each job provides, and whether it involves
natural resources, helping people, or selling
something.

Weather & Me Journal Page: As a class, observe the
day’s weather. Students complete a drawing and
sentence: “Today itis__ .| will wear_.|can/can’t do
" Over several days or weeks, students begin
to analyze patterns and how weather changes what
they do.

Notes:

Literacy Connections:
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What Helps? What Hurts? Chart: Use pictures or
quick drawings. Sort them into two categories as a
class: Helps the Environment / Harms the
Environment.

Assessment: Students then draw one thing they do
that helps the environment or write a sentence
(with support): “I help the

environment when|___.”

History Standard(s):

SS.1.1.25.1 Provide examples of
customs, practices, and traditions
unique to local Alaska cultures.
SS.K-2.2.1 Interact with a variety of
primary and secondary sources.
SS.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

Content Objectives:

Students will identify and describe examples of
cultural traditions, language, stories, and seasonal
practices that are unique to Alaska Native and other
local cultural groups.

Suggested Activities:

Alaska Traditions Story Circle: Read a short
traditional Alaska Native story or watch a short video
clip of a local custom (e.g., drumming, dancing,
subsistence fishing, potlatch, Native Youth
Olympics). In a circle, invite students to share
something they’ve seen, done, or learned about that
connects to a local tradition.

Assessment: Students draw or write one tradition to
share

Consider inviting a local elder, culture bearer, or
parent to speak about a tradition.

Notes:

Literacy Connections:
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Unit: Where We Live; Taking Care of the Land and Water

Civics Standard(s):

SS.1.3.7.1 Demonstrate active listening
and positive interactions with group
members and at class meetings.
SS.K-2.4.1 Respectfully ask and answer
guestions.

SS.K-2.4.2 Differentiate their own
opinion from others.

SS.K-2.4.3 Ask clarifying

guestions to better understand others’
opinions and perspectives.

Content Objectives:

Students will demonstrate active listening skills and
contribute respectfully during group discussions and
class meetings.

Suggested Activities:
See Unit 1.

Notes:

Literacy Connections:
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Geography Standard(s):

SS.1.3.17.1 Describe types of natural
disasters common to the local region.
SS.1.2.19.1 Describe ways people in the
local community use local
environments to meet their daily
needs.

SS.1.2.16.1 Identify human activities
that affect the local environment.
SS.K-2.1.1 Construct a

variety of questions about social
studies topics with guidance from

adults and/or peers.

SS.K-2.5.1 Identify problems or issues, as
well as possible solutions, in classrooms,
schools, and/or communities.

Content Objectives:

Students will identify and describe natural disasters
that occur in their region (such as earthquakes,
floods, wildfires, or volcanic eruptions) and explain
how they affect people and the environment.

Students will describe how people use natural
resources from their environment—such as water,
plants, animals, and land—for food, shelter,
clothing, and transportation.

Students will identify and discuss how everyday
human actions—such as building, transportation,
recreation, and waste disposal—positively or
negatively impact the

environment in their community.

Suggested Activities:

Disaster Detective Discussion: Show pictures or name
several natural disasters (e.g., earthquake, wildfire,
volcanic eruption, blizzard). For each one, ask:

“Has this happened in Alaska?” “What happens
when this occurs?” “How do people stay safe?”

On the board or chart paper, sort disasters into
“Common in Alaska” and “Not Common in Alaska”.
Assessment: Students draw one natural disaster and
write one way people respond to it.

Disaster Sound & Motion Match: Teach 3—4 local
natural disasters (e.g., earthquake, wildfire, blizzard,
volcanic eruption). For each one, assign: A motion
(e.g., shaking hands for earthquake, fanning arms for
wildfire, swirling arms for blizzard) and sound effect
or word (e.g., “rumble!” “crackle!” “whoosh!”). Call

Notes:

Literacy Connections:
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out the name of a disaster. Students respond with
the correct motion and sound. Then ask: Where
might this happen in Alaska?,

How do people stay safe during this?.

From the Land Picture Match & Share: On the board
list needs- food, shelter, clothing, transportation.
Ask students to brainstorm or observe what
resources from the environment are used to meet
those needs in Alaska (e.g., salmon, berries, logs,
animal skins, boats, sleds).

As a group, match each item to a need and discuss
how the environment provides for people.
Assessment: Students draw a scene showing people
using the land, water, or animals to meet a need.
Community Cause & Effect Match- On the board or a
large chart, write a list of human actions on one side
and a mix of effects on the other (out of order).
Examples: People plant trees, People leave trash
near the river, People ride bikes instead of driving,
Cleaner air and less noise, Water becomes polluted,
More shade and less erosion. As a class or in small
groups, students match each action to its

effect. Discuss: Which of these are helpful?

Which might harm the environment? What could we

do differently?

Assessment: Students choose one action and

draw or write how it changes the environment.
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Unit: People and Places in Alaska’s History

Civics Standard(s):

SS.1.3.7.1 Demonstrate active listening
and positive interactions with group
members and at class meetings.
SS.K-2.4.1 Respectfully ask and answer
guestions.

SS.K-2.4.2 Differentiate their own
opinion from others.

SS.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

Content Objectives:

Students will demonstrate active listening skills and
contribute respectfully during group discussions and
class meetings.

Suggested Activities:
See Unit 1.

Notes:

Literacy Connections:
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Geography Standard(s):

SS.1.1.19.1 Identify people and goods
that travel from the local community to
another place.

SS.K-2.1.1 Construct a variety of
questions about social studies topics
with guidance from adults and/or
peers.

SS.K-2.2.1 Interact with a variety of
primary and secondary sources.
SS.K-2.5.1 Identify problems or issues,
as well as possible solutions, in
classrooms, schools, and/or
communities.

Content Objectives:

Students will identify people and goods that leave
their local community and explain where they go
and how they travel.

Suggested Activities:

Where Does It Go? Movement Map: Draw or
project a simple Alaska map (or a map of your
region). Ask students-

“What goods do we make, grow, or catch here?”
“What jobs do people have that involve travel?”
Have students write ideas on sticky notes (e.g., fish,
mail, nurse, pilot, arts and crafts, berries). Have them
place them on the map starting from your town, then
draw arrows or lines to show where they might go
(e.g., Anchorage, Seattle, other villages). Label the
type of transportation that may be used (plane, boat,
truck, snowmachine).

Notes:

Literacy Connections:

History Standard(s):

SS.1.1.21.1 Describe an event from two
different perspectives. SS.1.1.22.1
Review

various types of historical documents.
SS.1.3.22.1 With

support, use historical sources to ask
guestions about events.

SS.1.1.23.1 Create a personal timeline
to show events in a sequential manner.

Content Objectives:

Students will analyze a single event and describe
how two different people may have experienced it.
Students will examine simple historical sources such
as photos, maps, or artifacts and identify what they
can learn from each.

Students will generate questions about past events
based on images, stories, or objects shared.
Students will organize key events from their lives in
sequence to understand the concept of time.

Notes:

Literacy Connections:
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SS.1.2.23.1 Illustrate how communities
change over time.

SS.1.3.23.1 Ask

guestions about significant figures in
local history.

SS.1.1.25.1 Provide examples of
customs, practices, and traditions
unique to local Alaska cultures.
SS.K-2.4.2 Differentiate their own
opinion from others.

SS.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

SS.K-2.2.1 Interact with a variety of
primary and secondary sources.
SS.K-2.3.1 With

support, identify sources that address a
specific topic.

SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

SS.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.

Students will illustrate and describe how their
community has changed (e.g., buildings, roads,
traditions).

Students will ask and discuss questions about
important people from their community’s past.
Students will identify and share traditions and
practices specific to Alaska Native and local
cultures (e.g., storytelling, food, celebrations).

Suggested Activities:
Point of View Picture Sort: Describe a classroom
scenario (e.g., two students want the same toy). Have
students discuss how each person might feel and
why. Assessment: Students then draw the event
from both perspectives in a split-page sketch.
History Detective: Show students old local photos,
simple maps, or tools. Ask- What do you notice?,
What was this used for?, What questions do you
have? Record responses in a group chart.
What Do You Wonder? After looking at a photo,
story, or artifact, students turn and talk: “What do
you wonder about this?”
Write down a few class questions to model inquiry.
My Life Timeline (Flow Map): Fold a sheet into four
squares- When | was a baby, When | was 3, Last year
(kindergarten), This year.
Assessment: Students draw and label events, then
share in small groups.
Then, Now, Future Chart: Create a class chart with
three sections. Students draw or dictate something
about the community in the past, now, and what
they think it might be like in the future.
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Question the Hero: Choose a local figure and read or
tell their story, then brainstorm questions students
might ask that person.

Record them as a class. If possible, mail questions to
individual.

Tradition Show & Tell (with pictures or stories): Ask
students ahead of time (send a family note) to bring
in or describe something from home that represents
a tradition or cultural activity. Have students take
turns showing or describing their item/picture/story
and tell.

Unit: America, Our Home, Our History

Civics Standard(s):

SS.1.1.10.1 Identify some of the rights
of American citizens and residents.
SS.1.3.7.1 Demonstrate active listening
and positive interactions

with group members and at class
meetings.

SS.K-2.5.2 Participate in deliberative and
democratic procedures for classroom

Content Objectives:

Students will demonstrate active listening skills and
contribute respectfully during group discussions and
class meetings.

Students will identify and discuss basic rights that all
American citizens and residents share, such as the
right to speak freely, go to school,

vote (as adults), and feel safe.

Notes:

Literacy Connections:
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problem-solving.

SS.K-2.5.3 Explain ways to individually or
collaboratively address local or regional
problems or issues.

Suggested Activities:

Rights We All Have Circle Sort: Prepare a list or visual
cards of different actions (some rights, some not)-
Going to school, Having a safe place to live, Choosing
what to say, Breaking the rules, Telling others they
can’t talk, Helping choose leaders (voting). Read each
one aloud and have students give a thumbs up if it

sounds like a right and thumbs down if it’s not a right.

Create a class chart titled: “Rights We All Have” and
post the correct ones with pictures.

Assessment: Students draw one right they

think is important and explain why.

History Standard(s):
SS.1.1.21.1 Describe an
event from two different perspectives.
SS.1.2.21.1 Compare the student’s own
account of an event to a peer’s account
of the same event.
SS.1.1.22.1 Review
various types of historical documents.
SS.1.3.22.1 With

Content Objectives:

Students will analyze and compare different
perspectives by describing the same event from
their own and another person’s point of view.
Students will examine primary sources (photos,
objects, maps, and short texts) and generate
questions about past events using evidence from
those sources.

Students will sequence key personal life events
and describe how they occurred over time.

Notes:

Literacy Connections:
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support, use historical sources to ask
guestions about events.
SS.1.1.23.1 Create a personal timeline to

show events in a sequential manner.
SS.K-2.4.2 Differentiate

theirownopinionfrom others.
SS.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

SS.K-2.2.1 Interact with a variety of
primary and secondary sources.
SS.K-2.3.1 With

support, identify sources that address a
specific topic.

SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

SS.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.

Suggested Activities:
Story Swap: After a shared experience (e.g., a fire
drill, class game, or story), students draw or write
what happened from their point of view. Pair
students and have them share their versions of the
same event. As a class, discuss- What was the same?
What was different? Why might people see or
remember it differently? Emphasize that different
doesn’t mean wrong, just different perspectives!
History Mystery Photos: Display 2—3 local or
historical photographs (e.g., early Alaska village life,
traditional tools, classrooms long ago). Record
student observations and questions on chart paper
using “l see / | think / | wonder” columns and
discuss/compare.
Timeline Gallery Walk: Give each student a single
sheet of paper. Have them draw and label 3—4 events
from their life (e.g., "l was born," "I lost my first
tooth," "l started school," "I learned to ride a bike").
They place their page on their desk or tape it to the
wall.
Students walk around the room in pairs and view
each other’s timelines, noticing similarities and
differences in life events and order. After everyone
has done the Gallery Walk, discuss: “What is
something you saw that is the same as your
timeline?”, “What is something you saw that is
different?”
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Grade Level Description:

Second Grade

My Local Community

In second grade, students explore community through the lens of social studies. Their Petersburg community will serve as a
framework to introduce key domains: history, geography, civics, economics, and government. Students will investigate how
people, places, geography, and historical events have shaped their local area, while also learning about local government and

current issues.

Unit 1: Our School, Our Place in Alaska

Civics Standard(s):

SS.2.3.6.1 Explain the need for and
purposes of rules in various settings
inside and outside of school.

SS.2.1.7.1 Apply civic virtues when
participating in school settings.
SS.2.2.7.1 Define democratic principles
of equality, fairness, and respect.
SS.2.1.8.1 Explain how people can work
together to make decisions in the
classroom.

Content Objectives:

Students will analyze and explain the reasons for rules
in different settings and evaluate their role in creating
order and safety.

Students will demonstrate civic virtues such as
cooperation, responsibility, and respect during
classroom and group activities.

Students will define and illustrate the concepts of
equality, fairness, and respect in classroom and
community contexts.

Students will describe and model ways groups make
decisions and evaluate the outcomes of

collective choices.

Notes:

Literacy Connections:
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SS.K-2.4.4 Present explanations using a
variety of print, oral, and digital
technologies.

SS.K-2.5.1 Identify problems or issues,
as well as possible solutions, in
classrooms, schools, and/or
communities.

SS.K-2.4.2 Differentiate their own
opinion from others.

SS.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

SS.K-2.4.1 Respectfully ask and answer
guestions.

Suggested Activities:
Rule Huntand Sort: Brainstorm (Circle Map) rules found in
school, home, and community. Provide picturesor
scenarios(e.g., crossing guard, library, playground,
grocerystore).
Studentssort(Treemap)therulesbysetting and
discuss: Whatis the rule for?, What would happen if it
didn’t exist?
Civic Virtue Charades: Teach vocabulary: respect,
responsibility, kindness, patience. Studentsactouta
civicvirtuewhiletheclass guesses. Discuss: How did this
behavior help others? orWhere doweseethisinreal
life? FairorNotScenarioSort(Tree Map): Read short
real-life classroom scenarios. Students decide: Is this fair,
equal, respectful? Sort them into categories and discuss
how to make each situation more fair.

Vote for the Day”

Give students a classroom decision to make (e.g.,
book to read, brain break to try).

Introduce options and allow open discussion. Take a

vote and reflect on the process: Was it fair? How did

we listen to each other? Did

everyone have a voice?

Geography Standard(s):
SS.2.1.20.1 Explain the geographical and
cultural features that make Alaska
distinct from other places.
SS.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.

Content Objectives:

Students will analyze and describe how

Alaska’s land and cultures are different from other
U.S. states, and compare these features to other
places they’ve learned about.

Notes:

Literacy Connections:
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SS.K-2.3.1 With
support, identify sources that address a
specific topic.

Suggested Activities:

Alaska vs. the Lower 48 Comparison Chart

or Venn Diagram (Double Bubble): As a class,
brainstorm Alaska’s features-glaciers, permafrost,
caribou, tundra, Inupiaqg or Tlingit cultures,
subsistence fishing, Northern Lights, etc. compare to

another U.S. region (e.g., Hawaii, Texas, or New York).

Geography: forests vs. deserts vs. tundra. Culture-
different foods, holidays, clothing. Record
comparisons in a T-chart or Venn diagram.
Assessment: Have students draw or write about one
way Alaska is special.

*Consider inviting students to share any family or
community connections to Alaska Native traditions.

Think-Pair-Share with Talking Chips: Use structured
discussiontohelpstudentsprocess andverbalize
Alaska’sdistinctfeatures.
Think—Studentsindividuallyreflecton: “What
makes Alaska different from other places?”
Pair—Studentsturnandtalktoapartner,using Talking
Chips(eachgets 2 chips;onechip=one turntotalk). This
ensuresequalparticipation. Share—Pairsshare out
onekeyideawiththe class.Chartresponsesunder
Geographyand

Culture headings.
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Unit 2: Weather, Nature, and How We Live

Civics Standard(s):
SS.2.1.7.1 Apply civic virtues when
participating in school settings.

Content Objectives:

Students will demonstrate civic virtues such as
cooperation, responsibility, and respect during
classroom and group activities.

Suggested Activities:
See Unit 1.

Notes:

Literacy Connections:
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Geography Standard(s):.

SS.2.1.16.1 Explain how weather,
climate, and other environmental
characteristics affect people’s lives in
the local region. 55.2.3.17.1 Analyze
ways that a catastrophic disaster may
affect

peoplelivinginthe local region.
$S.2.2.19.1 Compare howdifferent
groupsof people in the local
community use local and distant
environmentstomeet their daily
needs.

SS.K-2.1.1 Construct a variety of
questions about social studies topics
with guidance

fromadultsand/or peers.

SS.K-2.5.1 Identify problems or issues, as
well as possible solutions, in
classrooms, schools, and/or communities.
S$S.K-2.3.1 With

support, identify sourcesthataddressa
specific topic.

S$S.K-2.3.2 With

support, classify statementsas factsor
opinions.

5S.K-2.1.2 Construct supporting
questions to help answer compelling

Content Objectives:

Students will describe how local weather and the
environment affect what people wear, what they do
for fun, and how they live.

Students will identify how natural disasters like
earthquakes or wildfires can change people's lives
and what people can do to stay safe.

Students will explain how people get what they need
from places nearby and far away, and how that
might be different for other

groups of people.

Suggested Activities:

Quiz-Quiz-Trade: Students each get a card with a
weather-related question (e.g., "What do people wear
when it’s cold in Alaska?" or "How does snow affect
how we get to school?").

They quiz a partner, trade cards, and move on to
another partner.

Emergency Preparedness: Create an emergency plan
poster for a type of disaster common in Alaska.
Include “What to do,” “What to pack,” and “How to
stay safe.”.

Near and Far Picture Sort (Tree Map): Use pictures
or actual items (e.g., salmon, bananas, snow boots,
oranges) and sort them into two groups: things that
come from Alaska and things that come from other
places. Discuss who uses what and why.

Notes:

Literacy Connections:
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questions with guidance from adults
and/or peers.

RallyCoach: Students pair up (or make pairs according
to teacher preference). One solves a picture sort
(e.g., local vs. distant resources), while the other
coaches, then they switch roles.

Unit 3: Map It Out!

Civics Standard(s):
SS.2.1.7.1 Apply civic virtues when
participating in school settings.

Content Objectives:

Suggested Activities:
See Unit 1.

Notes:

Literacy Connections:

Geography Standard(s):

SS.2.1.18.1 Construct maps, graphs,
and other representations of locations
in the local community. SS.2.2.18.1
Use maps, graphs,

photographs, and other
representations to describe places and
the relationships and interactions that
shape them.

SS.2.3.18.1 Identify broad
environmental and cultural
characteristics of regions on a globe.

Content Objectives:

Students will construct and explain maps and graphs
to represent and interpret important locations in
their community.

Students will analyze and interpret visual
representations to explain how people interact with
and shape different places.

Students will differentiate between environmental
and cultural characteristics of global regions using
evidence from a globe. Students will evaluate how
Alaska’s unique geography and culture compare to
other places, and justify what makes it distinct.

Notes:

Literacy Connections:
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SS.2.1.20.1 Explain the geographical
and cultural features that make Alaska
distinct from other places.

SS.K-2.1.1 Construct a variety of
questions about social studies topics
with guidance from adults and/or
peers.

SS.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.
SS.K-2.3.1 With

support, identify sourcesthataddressa
specific topic.

Suggested Activities:

My Community Map Book: Students create a mini
book with- A map of their school, A neighborhood
map (label key places: post office, park, etc.), A bar
graph showing where classmates live or how they get
to school, A photo + caption of an important place
(can be drawn if photos unavailable).

Spin the Globe Discovery Challenge:

Students spin a globe or point to a region on a map.
In small groups, they research or receive a card about
that place's climate, land, animals, and culture. Each
group presents the region using a drawing and 3 key
facts.

Assessment: RallyCoach- In pairs, students take turns
helping each other describe and label the region
before sharing with the group.

Alaska vs. the Lower 48 Compare & Contrast Poster
(Double Bubble Map): Discuss features of Alaska,
compare another region (e.g.

Southwest U.S., or Florida). In groups, students
create a side-by-side poster and label: Geography,
weather, wildlife, culture. Include illustrations, labels,
and captions. Use a Gallery Walk to view and
compare/reflect on each other’s posters.
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Unit 4: Money in My World

Civics Standard(s):

SS.2.4.7.1Defendthe student’sown
pointof view on a topic with many
differing perspectives.

SS.2.1.7.1 Apply civic virtues when
participating in school settings.
SS.K-2.4.1 Respectfully ask and answer
questions.

SS.K-2.4.2 Differentiate theirownopinion
from others.

SS.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

Content Objectives:

Students will formulate a personal opinion on a
classroom topic and defend their perspective using
reasons and examples, while respectfully
considering different points of view.

Suggested Activities:

Opinion Corners: Pose a simple, open-ended
question with multiple valid opinions. Label 3—4
corners of the room with possible answers or
viewpoints. Students choose a corner and go there.

In corners, students discuss why they chose that
answer.

StandUp—HandUp—PairUp: Partners then switch
roles and listen to the other’s point of view.

Notes:

Literacy Connections:

Economics Standard(s):

SS.2.3.11.1 Compare the prices of locally
produced and

non-locally produced goods in local
markets.

SS.2.4.11.1 Explain how and why people
earn money.

SS.2.5.11.1 Describe examples of costs
of production for local

goods and services.

Content Objectives:

Students will compare and evaluate the prices of goods
produced locally and elsewhere, identifying factors
that may affect those prices. Students will explain how
people provide goods or services in exchange for
money and identify why earning money is important.

Students will identify the resources and materials
needed to make local goods and describe the costs
involvedin producing them. Students will discuss how
banks help people keepmoneysafe,saveforgoals,and
borrow for big purchases.

Notes:

Literacy Connections:
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SS.2.6.11.1 Participate in discussions
about the role of banks in the local
economy.

SS.2.1.13.1 Classify savings goals as
short-term or

long-term.

SS.K-2.2.1 Interact with a variety of
primary and secondary sources.

SS.K-2.3.2 With

support, classify statements as facts or
opinions.

SS.K-2.1.1 Construct a variety of questions
about social studies topics with guidance
from adults and/or peers.

SS.K-2.2.2 Gather facts from
teacher-curated sources to answer
guestions.

SS.K-2.3.1 With
support, identify sources that address a
specific topic.

Suggested Activities:
PriceTagDetectives(Tree Map):Show photos of real

grocery items. Students sort into categories: local vs.
non-local. Discuss: Which costs more? Why?
RallyRobin: Partners take turns listing reasons local
goods might cost more or less.

Job Match: Display pictures of community helpers.

Students match each towhatthey do and how they earn

money.
Assessment: Students draw or write about what job
they might want and why.

Build a Business- (Discussion) Present a pretend
local business. Ask: What would they needto buy?
Ingredients, tools, workers?
Studentslistordrawtheinputcostsforone product.
Bank Role-Play: Set up a pretend bank: teller, customer,
savingsaccount,borrowingdesk. Studentsrole-play
differentbankingtasks (e.g., depositing money, saving
forabike).

Timed-Pair-Share: Students describe to a partner one
thing banks do.

Savings Sort- Provide images of savings goals. Students
sortinto two columns: short-termvs. long-term.
Assessment: Students write and draw something
they are saving for, how much they needtosave,and
whytheyaresavingforthat item.
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Geography Standard(s):

SS.2.3.19.1 Explain the connections
between the local physical
environment and the economic
activities found there.

SS.K-2.1.1 Construct a variety of
guestions about social studies topics
with guidance from adults and/or
peers.

SS.K-2.5.1 Identify problems or issues, as
well as possible solutions, in
classrooms, schools, and/or communities.

Content Objectives:

Students will analyze how the natural

environment affects the types of work people do in
their community and explain how people depend on
local resources.

Suggested Activities:

Environment to Economy Match: Match a local
physical feature (e.g., ocean, tundra, forest, river,
mountain) to a matching economic activity (e.g.,
fishing, guiding, logging, farming, shipping). Introduce
each feature and discuss: Why would people work
near water? What jobs exist in forested areas? Give
each student a card with either a feature or an
economic activity.

Quiz-Quiz-Trade: Students quiz each other (e.g.,
“What job might go with this feature?”). Then they
trade cards and move to a new partner.

Notes:

Literacy Connections:

Unit 5: Then and Now: Our Changing Town

Civics Standard(s):

SS.2.3.8.1 Describe how people have
tried to improve the local community
over time. SS.2.1.9.1 Determine the
meaning and importance of local and
state symbols.

Content Objectives:

Studentswillanalyze ways people have worked to
improve their community and explain the impact
overtime.

Students will interpret the meanings of state and local
symbolsandevaluate whytheyare

important.

Notes:

Literacy Connections:
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SS.K-2.4.1 Respectfully ask and answer
questions.

SS.K-2.4.2 Differentiate theirown opinion
from others.

SS.K-2.5.1 Identify problems or issues, as
well as possible solutions, in classrooms,
schools, and/or communities.

SS.K-2.1.1 Construct a variety of
guestions about social studies topics
with guidance from adults and/or
peers.

SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

Suggested Activities:
Then and Now Community Changemakers:

Studentsview picturesorhearstoriesabout local parks,
roads, libraries, or cultural centers and learn who helped
create orimprove them. Assessment: Students
write/draw one way they can help improve their
community.

Symbol Search Scavenger Hunt- Students use a checklist
to locate local and Alaska state symbols in the
classroom, library, or around school (flag, flower,
moose, etc.).

Quiz-Quiz-Trade: Students quiz each other on symbols
and what they represent.

Economics Standard(s):

SS.2.2.12.1 Identify the costs and
benefits of personal decisions to the
community, and vice versa.
§S.2.3.13.1 Describe local examples of
capital goods and human capital.
SS.K-2.1.2 Construct supporting
questions to help answer compelling
questions with guidance from adults
and/or peers

SS.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.

Content Objectives:

Studentswillassesshow personalchoicescan benefit or
harm the community and vice versa. Students will
identify and describe examples of capitalgoodsand
human capitalintheirtown or region.

Suggested Activities:
DecisionDominoes:Readashortscenario (e.g.,
choosing to litter, planting a garden, recycling) and
students discuss costs and benefits of that choice for
themselves and the community.

People + Tools=Work: Students sort pictures into capital
goods (tools, trucks, machines)vs. human capital
(workers:fishermen, bakers, nurses).

Notes:

Literacy Connections:
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SS.K-2.5.1 Identify problems or issues as
well as possible solutions, in classrooms,
schools, and/or communities.

SS.K-2.3.1 With
support, identify sourcesthataddress
a specific topic.

Geography Standard(s):

SS.2.2.16.1 Describe how human activities
affecttheculturaland environmental
characteristics of the local region.

SS.2.3.16.1 Identify some cultural and
environmental characteristics of the
local community.

$S.K-2.1.1 Construct a variety of
questions about social studies topics
with guidance from adults and/or
peers.

S$S.K-2.5.1 Identify problems or issues, as
well as possible solutions, in classrooms,
schools, and/or communities

Content Objectives:
Students will examine how human activities

influence the cultural and environmental features
of their local area.

Students will recognize and describe cultural and
environmental characteristics that define

their local community.

Suggested Activities:

Our Town Culture & Environment Collage: Using
magazines or printed images (find yourself or have
students bringin several from home), students create a
collage showing human activity (roads, homes,
fishing, buildings) and naturalfeatures (rivers, forests,
mountains), labeling examples of each.

Talk & Draw: Our Home: Students draw a quick scene of
their town showing both natural features (mountains,
rivers, snow) and cultural aspects (peoplefishing,
wearingregalia, local buildings).

Assessment: Pairuporworkinsmallgroupsto share
theirdrawingsandexplainwhateach part represents.

Notes:

Literacy Connections:
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Timed Pair Share: Each student gets 30 seconds to
describe one part of their picture whiletheirpartner
listens,thentheyswitch.

History Standard(s):
§S.2.1.21.1 Compare past and present
perspectives on a situation, event, issue,

or problem within the community.
$S5.2.3.22.1 Use a

variety of sources to generate

questions about events in the history
of the local community.

S§S.2.2.23.1 Compare life in the local
community in the past to life in the local
community today.

SS.2.3.23.1 Generate questions about,
and describe how, specific individuals
and groups have shaped local historical
events.

SS.2.1.24.1 Generate possiblereasonsfor
an event or development in the local
community’s past.

SS.2.2.24.1 Analyze likely reasons for an
event or development in the local
community’s past and identify
implausible options.

$S5.K-2.4.2 Differentiate their own opinion
from others.

Content Objectives:

Students willcompare community perspectives fromthe
pastandpresentonasharedissueor event.

Students will generate questions using local
historicalsourcesandanalyzehowindividuals and
groups influenced events.

Suggested Activities:

Then & Now Photo Sort: Show students photos or
drawingsofaplaceintheircommunityfrom the past
(e.g., old schoolhouse, downtown, fishing dock) and
acurrent photo.

Students compare and contrast (Double Bubble
Map): What’schanged? What’s stayed thesame? How
doyouthinkpeoplefeltabout this place then vs. now?
(Optional:

Think-Pair-Share)

LocalHistory Detective: Use shortexcerptsor teacher-
readselectionsfromlocalnewspaper clippings, oral
histories, or historical society materials (simplified).
Studentsask: Whowas involved? Why is this
important to our community? What questionsdoll
have?

Assessment: Students create “detective notebooks”
with 2—3 questions per source.

Notes:

Literacy Connections:
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$S.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

S$S.K-2.1.2 Construct supporting questions
to help answer compelling questions with
guidance from adults and/or peers.
$S.K-2.2.1 Interact with a variety of
primary and secondary sources.
S$S.K-2.3.1 With

support, identify sourcesthataddressa
specific topic.

S$S.K-2.1.2 Construct supporting questions
to help answer compelling questions with
guidance from adults and/or peers.
$S.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.
SS.K-2.3.2 With

support, classify statementsas factsor
opinions.

S$S.K-2.3.3 With

support, identify sources that can be
usedtosupportspecific opinions.

Past Problem, Modern Mind: Present a historical
problem (e.g., "The community didn’t have clean
water" or "The ferry system changed"). Students
brainstorm possible reasonsthe problemoccurred, then
evaluate whichseemrealisticornot. Use sentence
frameslike: “Thisseemslikearealreason because...
don’t think this would work because...”
Community Timeline Walk: Create alarge wall timeline
withkeylocalevents(basedonyour region’s history:
new school built, fish cannery opened, dogsled races
began, etc.). Look at and discuss each eventasaclass.
Assessment: Each student selects one event to research,
generate a question, and describe who was involved
and why it mattered.

n u
,
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Unit 6: How We Learn About the Past

Civics Standard(s):

SS.2.4.7.1Defendthe student’sown
pointof view on a topic with many
differing perspectives.

SS.2.1.7.1 Apply civic virtues when
participating in school settings.
SS.K-2.4.1 Respectfully ask and answer
questions.

SS.K-2.4.2 Differentiate theirownopinion
from others.

SS.K-2.4.3 Askclarifying questions to
better understand others’ opinions
and perspectives.

Content Objectives:

Studentswillformulateapersonalopinionon a
classroom topicand defend their perspective using
reasonsandexamples, whilerespectfully considering
different points of view.

Suggested Activities:
See Unit 1.

Notes:

Literacy Connections:

Economics Standard(s):
SS.2.2.12.1 Identify the costs and benefits
of personal decisions to the community,
and vice versa.
SS.K-2.1.2 Construct supporting questions
to help answer compelling questions with
guidance from adults and/or peers.
SS.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.
SS.K-2.5.1 Identify problems or issues, as
well as possible solutions, in classrooms,
schools, and/or communities.

Content Objectives:

Students will analyze how their personal choices
affect others and evaluate how community decisions
impact them in return.

Suggested Activities:

DecisionDominoes: Present2—3relatable personal
decisionscenarios-Astudentthrows awaya half-full
water bottle. Astudent picks up someone else’s
trash.

A student shares school supplies with a
classmate.Asaclass, identifythe benefitsand coststo:
Thestudent, theirclassmates, the schoolor
community. Optional: Use Dominos tovisually track

Notes:

Literacy Connections:
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how one smallaction can ripple out to affect many
others.

History Standard(s):

$S.2.2.21.1 Evaluate different accounts of
the same historical event in the local
community.

S$S.2.1.22.1

Differentiate between primary and
secondary sources.

S$S.2.2.22.1 Explain how historical sources
can be used to study the local
community’s past. $5.2.1.23.1 Create and
explain a chronological sequence of
multiple events.

SS.2.3.23.1 Generate questions about,
and describe how, specific individuals
and groups have shaped local historical
events.

SS.K-2.4.2 Differentiate their own opinion
from others.

SS.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

Content Objectives:
Students will compare and evaluate multiple versions

of a historical event, identifying different

perspectives and thereasons behind them.

Students will distinguish between primary and secondary
sources by examining their characteristics and
explaining how each contributes to understanding the
past.

Students will explain how different historical sources
help us learn about people, places, and events in

their local community.

Students will construct a timeline and explain the
sequenceoflocalorpersonalhistorical events.
Studentswillgenerate questionsand describe how local
figuresand groups haveinfluenced

community change over time.

Suggested Activities:
PrimaryorSecondary?:Createamini"source station"
with real or replica sources. Primary: Photos, diary
entries, oral histories, artifacts. Secondary: Children’s
biographies, news articles, textbooks. Studentssort
thesources andexplainwhichkind eachisandwhat
we can learn fromit.
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SS.K-2.2.1 Interact with a variety of
primary and secondary sources.
SS.K-2.3.1 With

support, identify sourcesthataddressa
specific topic.

SS.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.

Quiz-Quiz-Trade: Students quiz each other: "Is this a
primary or secondary source?" and explain why
before trading cards.

TwoSides ofthe Story: Sharetwo different retellings
(e.g., from a student and a community elder) of an
event. Students comparethetwoaccountsand
discuss-How aretheythesame? What’s different?
Why might thatbe?

My Community Timeline Task (Flow Map): Students
build a timeline of events that shaped theirtownor
school (e.g.,foundingyear, big storm, cultural
celebration).Addpicturesand short labels.
Assessment: Have students present to the class or in
small groups.

Who Helped Shape Our Town?: Students choose or
areassignedacommunity figureand generate 2—3
guestionstoaskorresearch.

Assessment: Students write or draw 3 ways this person
shaped the local area.
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Unit 7: Subsistence and Living the Alaska Way

Economics Standard(s):

SS.2.1.12.1 Define

scarcity and explain how it affects
decision- making.

SS.2.1.11.1 Describe the skills and
knowledge requiredto produce
certaingoodsand services.

SS.2.2.11.1 Describe the goods and
services that people in the local
community produce and those that
are produced in other
communities.

SS.2.2.13.1 Identify examples of the
goods andservicesthatlocal
governments provide.
SS.2.1.15.1Exploreand be able to explain
traditional economic practices of the
local region.

SS.K-2.2.1 Interact with a variety of
primary and secondary sources.
SS.K-2.3.1 With

support, identify sourcesthataddressa

specific topic.
SS.K-2.3.2 With
support, classify statementsasfactsor

opinions.

Content Objectives:

Studentswillidentify and describe examples of goods
and services provided by local governmentsand
explaintheir purpose.

Students will define and analyze the concept of scarcity
and explain how itinfluences decisions about needs and
wants.

Students will describe and evaluate the skills and
knowledge required to produce specific goods and
services intheircommunity.

Studentswillcomparegoodsandservices produced
locally with those produced elsewhere and explain
why communities specialize.
Studentswillexploreandexplaintraditional
economicpracticesusedinthelocalregion, including
bartering, subsistenceactivities,and

sharing.

Suggested Activities:

Government Match-Up: Prepare cards with examples
oflocalservices(trash collection, fire station, road
plowing, library, police, water treatment,schools).
Studentsmatchthemto governmentdepartmentsor

sortby “goods” vs. “services.”
Quiz-Quiz-Trade: Students quiz each other on

what service each picture providesand who provides it.

ScarcitySimulation: Setoutlimited classroom items (e.g.,
3scissors for 6 students, 4 pencils for8). Have students

Notes:

Literacy Connections:
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SS.K-2.1.2 Construct supporting
questions to help answer compelling
guestions with guidance from adults
and/or peers.

SS.K-2.2.2 Gather facts from teacher-

curated sources to answer questions.
SS.K-2.5.1 Identify
problems or issues, as well as possible

solutions, in classrooms, schools, and/or
communities.

SS.K-2.4.4 Present explanationsusinga
variety of print, oral, and digital
technologies.

discusshowtodecide whogetswhatand howit feels
whenthings arelimited. Discuss: How does scarcity
affect our decisions?” StandUp classmates and explain
how they made a choice during scarcity —-HandUp-
PairUp: Students pair with.

Skills Match-Up Career Sort:Show images of localjobs(e.g.,
fisher,teacher, baker, pilot, carver).Studentsmatch
eachjobtoalistof necessary skills or tools.

Assessment: Students write or discuss: Which job do you
think takes the most training?

Wherels |t Made? Sorting Chart: Students sort goods
into “Made in our community” vs. “Made somewhere
else.” Use real items (milk, fish, fruit, clothes) orimages.
Discuss: “Why do we need goods from other places?”

TraditionTracker:Shareastoryorshortvideo abouta
traditional practice (e.g., berry picking, subsistence
fishing, hunting, or trading handmade goods).
Assessment:Studentsdraworwriteaboutone
traditional practice and explain why it’s important
today.

RoundRobin: In small groups, each student namesone
traditional practiceandhowit supports acommunity.

Geography Standard(s):
SS.2.2.16.1Describe how human
activities affect the cultural and
environmental characteristics of the
local region.

Content Objectives:

Studentswillanalyzethe wayshumanactions influence
the cultural and environmental characteristics of
theirlocal area.

Students will explain how and why people,
goods,andideasmoveintoandoutoftheir local
community.

Notes:

Literacy Connections:
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SS.2.1.19.1Explainwhy and how people,
goods,andideas move from place to
place, including into and out ofthe
localcommunity.
SS.K-2.5.1 Identify problems or issues, as
well as possible solutions, in classrooms,
schools, and/or communities.
SS.K-2.1.1 Construct a variety of
questions about social studies topics
with guidance from adults and/or
peers.
SS.K-2.1.2 Construct supporting questions
to help answer compelling questions with

guidance from adults and/or peers.
SS.K-2.2.1 Interact with

a variety of primary and secondary
sources.

Suggested Activities:
OurImpact Photo Sort & Talk: Show students photos of

local human activities (construction, hunting, fishing,
festivals, recycling, logging, pollution). Students sort
into: Helps the environment, hurts the environment,
changes ourculture. Discuss: How does thisactivity
affect the way people live here?

Travel Tracker Movement Map: Create a
local-to-beyond movement map. Give students sticky
notes or picture icons to map how things move: A truck
carrying groceries, a plane carrying people to
Anchorage, Internet messages, aboattakingsalmon
outoftown.
Studentsexplainthereasonsbehindeachkind of
movement.

History Standard(s):

SS.2.1.25.1 Compare and contrast the
customs, practices, and traditions of two
Alaska cultural groups, one of which is a
local group

SS.K-2.2.1 Interact with a variety of
primary and secondary sources.

SS.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

Content Objectives:

Students will compare and contrast the customsand
traditionsoftwoAlaskaNative culturalgroups,
identifyinglocal connections.

Suggested Activities:

Tradition T-Chart Cultural Comparison (Double Bubble
Map): Choose two Alaska cultural groups. Use
visuals, books, or a short

teacher-read passage.Studentsworkinpairs or groups
tocompare: language, food, tools, homes, clothing,
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traditions. Canbecompleted usingasimple T-Chartor
VennDiagram.

Assessment: RoundTable- Each group member

adds one comparison detail aloud before passing the
paper.

Unit 8: Leaders and Laws

Civics Standard(s):

SS.2.1.6.1 Identify local and state leaders
and describe their roles and
responsibilities.

SS.2.2.6.1 Recognize that government
leaders are elected through a voting
process and participate as appropriate.
S$S.2.3.6.1 Explain the need for and
purposes of rules in various settings
inside and outside of school.

SS.2.4.6.1 Explain what governments are
and some of their functions.

SS.2.3.7.1 Practice different roles and
responsibilities within a group and/or in
the

classroom.

SS.K-2.4.4 Present explanationsusinga
varietyof print, oral, and digital
technologies.

Content Objectives:

Students will analyze the responsibilities of local and
state leaders and explain how their decisions affect

the community.

Studentswill evaluate the voting process and justify why
it’simportantin choosing leaders. Studentswillexplain
thepurposeofrulesin different settings and reflect on
how they promote fairness and safety.
Students will describe the basic functions of government
anddiscusshowitservesthe community.
Studentswillapplygrouprolesduringaclass activity and
demonstrate responsibility in collaboration.

Suggested Activities:

Vote for a Class Celebration: Students nominate2-3
celebrationideas(e.g., extra recess, PJday).Create
ballotsand holdavote. Connecttoreal elections—Why
dowevote? What makes itfair?

RallyRobin: Pairsorstudentsnamethe benefits of voting.

Notes:

Literacy Connections:
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S$S.K-2.5.1 Identify problems or issues, as
well as possible solutions, in classrooms,
schools, and/or communities.

SS.K-2.1.1 Construct a variety of
questions about social studies topics
with guidance from adults and/or
peers.

5S.K-2.1.2 Construct supporting
questions to help answer compelling
questions with guidance from adults
and/or peers.

SS.K-2.4.1 Respectfully ask and answer
questions.

SS.K-2.4.2 Differentiate theirown opinion

from others.

SS.K-2.4.3 Ask clarifying questions to
better understand others’ opinions and
perspectives.

Who’sin Charge?: Createasortinggame with
photos/names of real leaders (mayor, governor,
president) and descriptions of their jobs. Asaclass,
discussand match.

Assessment: Writea "dayinthelife" story from a
leader’s point of view.

Mix-N-Match: Students walk around and find matching
role/job cards.

Rules Matter Classroom Museum: In small groups,
studentscreate a poster showingwhat wouldhappen
withandwithoutaspecificrule (e.g.,liningup, raising
hands). Displayaround the room. Have students walk
with their groups and compare to other groups.

Build-a-Government Graphic Organizer: Use a simple
organizerto show- Who makes rules? Who enforces
rules? Howdotheyhelpus?

Discuss school, city, and state examples.

Team Challenge Roles: During a collaborative task (e.g.,
build a bridge with classroom materials), assign
studentsdifferentroles- leader,recorder,reporter,
encourager.After allowingtimefortheactivity, have
students come backtogetherasaclassanddiscuss: How
did each role help?
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Geography Standard(s):
$S.2.1.19.1Explainwhy and how people,
goods,andideasmove from place to
place, including into and out of the local
community.
$S.K-2.2.1 Interact with a variety of
primary andsecondary sources.

S$S.K-2.5.1 Identify problems or issues, as
well as possible solutions, in classrooms,
schools, and/or communities. solutions, in
classrooms, schools, and/or communities.

Content Objectives:

Studentswillanalyze reasons why people, goods,and
ideasmovebetweenplacesand explain how these
movementsimpact their local community.

Suggested Activities:
Movement Match-Up: Introduce 3 categories of

movement:people,goods,ideas.Show examplesthat
travelintoand out ofthelocal community. Students
match what is moving withhow it moves(e.g., salmon
- by boat; mail = byplane).

Classdiscussion: Whydidthisneedtomove? How does
it help the community?

Fan-N-Pick:Onestudentfanscards,another picks, a
third answers, and the last praises or adds on.Rotate
roles.

Notes:

Literacy Connections:

History Standard(s):

SS.2.3.23.1 Generate questions about,
and describe how, specific individuals
and groups have shaped local historical
events.

$S.K-2.1.2 Construct supporting questions
to help answer compelling questions with
guidance from adults and/or peers.
SS.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.

Content Objectives:

Students will generate meaningful questions about
influential individuals or groups from their
community and explain how their actions shaped local
history.

Suggested Activities:
Asaclass,readastoryorshorttextaboutthe person or
group. In small groups, students generate 2—3
guestionstheywould askthis person(e.g.,"Whydid
you helpstartthetown fair?""Howdidyourgroup
protecttheland?"). Assessment: Eachstudentdrawsa
posterof theperson/groupwith: Theirname, what

Notes:

Literacy Connections:
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they did, a student-generated question, a sentence
about theirimpact.

RoundRobin:Eachstudentinasmallgroup takesaturn
sharingone questionaloud.

Unit 9: Leaders and Laws (Part 1)

§5.2.5.6.1 Inspecthow communities ; i i
X el . Studen’Fs will analyze how communlty roles of authority Literacy Connections:

work togethertofulfillroles o are fulfilled through cooperation and shared

authority. responsibilities.

$5.2.2.8.1 Identify and explain how rules Studentswillexplainthefunctionofrulesin public

function in public settings. settingsandtheirrolein promoting safety and

S$S.2.2.9.1 Describe the government fairness.

systems in place in the students’ local Studentswilldescribe the basic structure of local

community. governmentand summarize howitserves the

SS.2.1.10.1 Describe the responsibility community.

of participation in the democratic Students will participate in a class

process and participate in a decision-making processand reflectonthe importance

grade-appropriate way. of democratic participation.
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SS.K-2.4.4 Present

explanationsusinga variety of print,
oral, and digital technologies.
SS.K-2.5.1 Identify problems or issues, as
well as possible solutions, in

classrooms, schools, and/or communities.

SS.K-2.4.1 Respectfully ask and answer
questions.

SS.K-2.4.2 Differentiate theirownopinion
from others.

SS.K-2.5.1 Identify problems or issues, as
well as possible solutions, in classrooms,
schools, and/or communities.

SS.K-2.1.1 Construct a variety of
guestions about social studies topics
with guidance from adults and/or
peers.

SS.K-2.1.2 Construct supporting questions
to help answer compelling questions with
guidance from adults and/or peers.

SS.K-2.5.2 Participate in deliberative and

democratic procedures for classroom

problem-solving.

SS.K-2.5.3 Explain ways to individually or
collaboratively address local or regional
problems or issues.

Suggested Activities:

Build a Town Simulation: Students work in groups to
design asimple town (paper map or blocks)anddecide:
Whowillbetheleaders? Who makesrules? Who
enforcesthem? How willthetownhandle problems
(e.g.,lostdog, trash pickup)?

Think-Write-RoundRobin: Each group member contributes
one solution fora shared problem.

Rules at the Library, Park, and Pool (Tree Map and/or
Double Bubble): Create a simple chart comparingrulesat
various public places.

Students explain how rules help and which rules they
would add or change.

ClassroomVotingProject: Classvotesona classroom
privilege (extra recess, read-aloud choice, PJ day).
Studentscampaignforoptions, cast ballots, and tally
votes. After voting, discuss: Why is voting fair?
What happens when we don’tvote?
StandUp—HandUp-PairUp: Students share why theyvoted
fortheirchoiceand howit might benefit thegroup.
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Unit 10: Our World, Our Neighbors

Economics Standard(s):

SS.2.1.14.1 Explain why people in one
country trade goods and services with
people in other countries.

§S.2.2.14.1 Categorize and describe
products that are produced abroad
and sold domestically and products
that are produced domestically and

sold abroad.

SS.K-2.1.1 Construct a variety of questions
about social studies topics with
guidance from adults and/or peers.

SS.K-2.2.1 Interact with a variety of

primary and secondary sources.

SS.K-2.2.2 Gather facts from teacher-
curated sources to answer questions.

Content Objectives:

Students will explain the purpose of international
trade and analyze how different countriesdependon
oneanotherforgoods and services.

Students will categorize imported and exported
products and explain their origins

and destinations.

Suggested Activities:

Product Passport (Tree Map): Collect everyday items or
pictures of them like bananas, sneakers, salmon,
iPads, mukluks, etc.

Students sort into: Made here, sold here, Made here,
sold abroad, Made elsewhere, sold here. Add a world
map with string or yarn showing where each
product came from or went to.

RallyCoach:Onestudentsorts,the other coachesand
explains, then switch.

Around the World in One Bag: Create a “suitcase”
with artifacts/images from another region including
items or pictures such as clothing, buildings, food,
landscapes.

Studentsexamineandcompare:Howisthis place’s land
different? What cultural traditions do they have?
What’s similar to or different from Alaska?

Notes:

Literacy Connections:
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Geography Standard(s):

SS.2.1.17.1 Describe changes in the physical
and cultural characteristics of regions
outside of Alaska.

SS.2.2.17.1 Describe how the
consumption of products connects
people in Alaska to people other places.
SS.2.3.1 With support, identify sources
that address a specific topic.

SS.K-2.3.3 With support, classify
statements as facts or opinions.

Content Objectives:

Studentswilldescribe howregionsoutside of

Alaska differ and change over time in terms of physical
and cultural characteristics.

Students willillustrate how people in Alaska are
connected globally through the products they use.

Suggested Activities: .

How Goods Travel Drawing (Flow Map}_i:
Studentspickaproduct(e.g.,chocolate, fish,
jeans) and draw its journey from where it
startedtohowitarrivedin Alaska (e.g.,farm

-> truck - ship - store - home). .
Assessment: Reflection Question Prompts-Exit
Tickets or Writing Center. Why do we trade
with other places? How does buying
something made in another country connect
ustothatcountry? HowmightpeopleinlJapan

or Mexico live differently from us in Alaska?

Notes:

Literacy Connections:
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Third Grade

U.S. Cultures and Regions Alaska: Past, Present,

Grade Level Description:

and Future

Inthirdgrade,studentswillexploreAlaska'spast,present,and future.Studentswilllearnaboutthe
state'sdiverseculturesand regions through the study of its history, geography, civics,
economics,andgovernment.LearningwillfocusonAlaska's Indigenouscultures,understanding
howpeoplefirstcameto Alaska,theU.S. purchase,andthejourneytostatehood.Students will
analyzethehistoricaland contemporaryimpactofnatural resources on Alaska's people and

economy

Unit 1: Journeys to Alaska: Choices, Changes, and Communities

Civics Standard(s):

SS.3.4.6.1: Describe how rules can
create responsibilities.

SS.3.6.6.1: Describe ways in which
people benefit from working together
in families, households, and
voluntary organizations.

SS.3.1.7.1: Describe how civicvirtues
can be applied in school settings.

Content Objectives:

Studentswillbeabletodescribe howrules create
responsibilitiesand explain whythose responsibilities
areimportant.

Students will be able to describe how people benefit
fromworkingtogetherinfamilies,at home and in
groups that help the community.
Studentswillbeabletodescribe howcivic virtues,
suchasfairnessandrespect,canbe applied in a school
setting to foster a constructive and positive learning
environment.

Notes:

Literacy Connections:
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§S.3.3.7.1: Discuss the importance of having
processes for making decisions as a
group.

SS.3-5.1.2: Categorize questions according
to the social studies disciplines.
SS.3-5.2.2: Determine whether a source
is primary or secondary.

SS.3-5.1.1:

Construct compelling questions and
explain the importance of the
guestions to self and others.
SS.3-5.4.2:

Respectfully ask and answer
guestions about the opinions shared
by others and the underlying facts
supporting them.

SS.3-5.5.1: Show

evidence of taking individual or group
action to address one or more
local, regional, or global problems or
issues.

SS.3-5.5.2: Use

deliberative and democratic
procedures to identify ways to take
action about local and/or regional
problems or issues.

Students will be able to discuss the benefits and
importance ofusingaprocesswhen groups make
decisions.

Suggested Activities:

"TeamworkBenefits!" (CircleMap): This activity
begins withanintroductionto teamwork,

followed by a fun brainstorming session to come
up with different ways people cooperate. Students
will then take a closerlookatthese group effortsto
seeall thegoodthingsthatcomefromthem.The
activity wraps up with each student thinking about a
time they worked well with others and sharing the
positive results.

“TheVirtuesinAction!” (CircleMap): This activity
begins by introducing these key virtues, followed by a
collaborative brainstorming session on theirapplication
in variousschoolsettings. Studentsthenactas "virtue
detectives,"analyzingscenariosto determine how
these positive habits can be effectively utilized. The
activity concludes withindividualreflection,where
students select a virtue, outline how they will
demonstrateit,andarticulateits positive impacton
fostering a constructive learning environment.

"Our Class Story Starter”: This activity begins

with students collaboratively writing the
beginningofaclassstory,facingadecision
pointaboutwhathappensnext. Thisactivity

allows them to experience the difference
between impulsive choices and using a

deliberate process for group
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decision-making. By implementing a simple
method for deciding, students learn how a
structuredapproachhelpsensureallvoices
are heard, fosters consensus, andresultsina
more satisfying and cohesive creative
output.

Economic Standard(s):

SS.3.2.12.1: With support, generate a
list of factors that influence the way
that people make a particular decision.
$S.3.2.11.1: Explain what it means for

an individual and/or business to
specialize and/or trade.

§S.3-5.1.3 Create supporting questions
to help answer compelling questions.

Content Objectives:
Studentswillbeabletolistfactorsthat influence

how peoplemakeaspecific decision.

Studentswillbeabletoexplainhowboth peopleand
businessesbenefitwhenthey specialize andtrade.

Suggested Activities:
"What Game Should We Play?”: This activity explores

decision-making by having students consider how a
group of friends decides which gametoplayduring
recess. Students will brainstorm various factors that
might influence this choice, such asthe number of
players, available space, time, familiarity withrules,
group preference,andeventhe weather. Through
discussion, the class will identify how these different
situational elements can shape a decision.
"CommunityHelpers&TheirTrades”: This activity
helps students understand how people in our
community, known as community helpers, excelatone
specificjob becausetheyspecialize.Bydrawingpictures
studentswillexploreexampleslikeabaker whomakes

deliciousbreadorafarmerwho growsfreshfood.Then,

Notes:

Literacy Connections:

80




ingroupsstudents will discuss how these individuals
trade their specializedgoodsorservices(oftenusing
money)toacquire other necessities, suchas clothingor
healthcare.Thisdemonstrates how specialization
benefits everyone by ensuring a wide range of high-
quality goods andservicesareavailable, makingour

community functionsmoothly.

Geography Standard(s):
SS.3.1.20.2: Describe how the Alaska
Native Population came to Alaska.
SS.3.2.18.1: Use maps, satellite images,
photographs, and other representations
to explain relationships between the
locations of places in Alaska and their
environmental characteristics.
SS.3.2.19.1: Describe how human
settlements and movements relate to
the locations and use of various natural
resources in Alaska.
SS.3.1.16.1: Discuss how culture
influences the way people modify and
adapt to their environments in Alaska.
SS.3-5.1.2:Categorize questions according
to the social studies disciplines.
§S.3-5.3.3: Develop claims in response
to compelling questions and identify
evidence that draws information
from multiple perspectives and
sources in response to a compelling

Content Objectives:

Students will be able to describe the journey undertaken
by the first Alaska Native people to arrive inAlaska.
Studentswillbeabletoexplainhowmaps and images
help us understand the connection betweenaplace's
locationand its environment in Alaska.

Students will be able to explain how the movement of
peoplein Alaska relates to the search foror use of
natural resources.

Studentswillbeabletodiscusshow Alaska

Native cultures adapted to their environment to
meet their needs.

Suggested Activities:

"Journey Story Starters”: Let's become

storytellers! After learning about the first Alaska Native
people’sjourneyandthe challengestheyfaced, students
willwork togethertowriteanexcitingstoryabout
theirtriptoAlaska. Theteacher willgive the

students a sentence starter, and then studentswill
addideas, makingsurethe storytellsaboutthe path
theytookandall the brave thingstheyhadtodoto
gethere.

Notes:

Literacy Connections:
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question.

SS.3-5.4.4: Present opinions and
explanationsusinga variety of print,
oral, and digital technologies.

$S.3-5.2.1:

Determine whether a source is
primarily fact oropinion.

SS.3-5.3.2: Develop

claims in response to compelling
guestions and identify specific
evidence that supports the claims.
SS.3-5.2.3 Gather relevant information
from multiple credible sources to address
compelling questions or research.

It'slike building a big,adventuroustaleasa

team!

"OurAlaskaEnvironmentBook”:This hands-on
activity empowers studentsto

create their own "Alaska Environment Book"pages or
mini-booklets. Each student or small group will
select a specific Alaskan environment(e.g.,
mountains, coast, tundra) to focus on. Using a map to
identify and color their chosen area, they will then
research or draw pictures of the plants,

animals, and landforms characteristic of that
environment. The completed page or

booklet will visually demonstrate how maps indicate
locationand how corresponding images or drawings
illustrate the unique environmentalfeatures, thereby
explaining the connection between a place and its
natural surroundings.

“Resource Explorer Map”: Getreadytobean explorer
on a big map of Alaska! In small groups, studentswill
begivenamapandwill lookatwhere naturalresources
likegold,

fish, oil,andtreescanbefound.Then, each

student will get a little "person” to move aroundthe
map.Studentswillimaginethat theyare an early
Alaskan, who needsto find a place to live where they can
get something important, like fish to eat or trees for
building. Each student will move their person

to the right spot and tell why they chose to

live there. This helps students see how people moved
all over Alaska to be close to the natural things they
needed!
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"Needs & Nature Match-Up”: This activity helps
studentsdiscoverhow AlaskaNative people used
nature to meet their basic needs like food, shelter,
clothing, and transportation. The teacher will
show students pictures of tools, homes, and
clothesusedbyAlaskaNativeculturesand

discuss what each item was for. Next the

teacher will utilize the think-pair-share

strategy by pairing students together to discuss
whatnaturalthingsfrom Alaska's environment (like
animals, plants, or water) were used to make or use
those items, showing how clever people were at
adapting to their surroundings. Then each pair of
students will share their findings with the class.

History Standard(s):

SS.3.1.25.1: Explore the

cultures of Alaska, including why and
how indigenous and

non-indigenous groups first came to
Alaska.

SS.3.2.22.1: Gather

information from multiple historical
sources about major events in
Alaska’s history.

S$S.3-5.1.1: Construct compelling
questions and explain the importance
of the questions to self and others.
SS.3-5.1.3: Create

supporting questions to help answer
compelling questions.

SS.3-5.5.1: Show

Content Objectives:
Students will be able to identify different

culturalgroupsthatlive in Alaska, and explainwhy
thefirstindigenousand non-indigenous people
first came to Alaska.

Students will be able to explain how information from

different sources can help us learn about a major
event in Alaska's history.

Suggested Activities:
"Then & Now: Who Came & Why”: This

activity helps students understand the different
historical periods of migration to Alaska.Usingtwo
largechartslabeled"Long, Long Ago (First Alaska Native

People)"and "LaterOn(Non-IndigenousPeople)," the

class will first discuss and place pictures
representingthereasonswhytheveryfirst

Notes:

Literacy Connections:
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evidence of taking individual or group Alaska Native people came (e.g., following mammoths

actiontoaddress one or morelocal, for food). Subsequently, they will exploreandillustrate
regional,or global problems or issues. thereasonswhyother groups, like explorers and

$S.3-5.2.1: Determine whether a source is | miners, arrived later (e.g., for gold, furs, or exploration).
primarily fact or opinion. The activity concludes with a comparative discussion,

allowing studentstoclearly see how the motivations for
migration differed betweenIndigenousandnon-

SS.3-5.2.2: Determine whether a source
is primary or secondary. . _
$5.3-5.4.3: Critique the motives behind Indigenous groups overtime.
differentperspectives.

Unit 2: Journeys, Cultures, and Community Futures

Civics Standard(s): Content Objectives: Notes:
55.3.2.7.1: Recall core civicvirtuesthat Students will be able to identify and describe instances
guide communities in Alaska.

SS.3.4.7.1: Identify the beliefs and values
that underlie one’s own point of view
about civic issues in Alaska.

SS.3.3.8.1: Identify and participate in ways

L ) _ ) . Literacy Connections:
where civic virtues influence community actionsin

Alaska.

Students will be able to discuss and identify how

that people can influence the local different beliefs and values can lead to different
community and organize solutions pointsofviewaboutcivicissuesin Alaska.

through action.

SS.3.2.6.1: List ways that people can Studentswillbeabletoidentifyanddescribe
participate in a democracy. various methods by which individuals can

SS.3-5.1.1 Construct compelling
questions and explain the importance
of the questions to self and others.

effectively influence and actively participatein
facilitating changes within their local community
(e.g.,through proposingideas, volunteering, or

providingassistance).

84



SS.3-5.4.2 Respectfully ask and answer
guestions about the opinions shared
by others and the underlying facts
supporting them.

SS.3-5.5.1 Show

evidence of taking individual or
group actiontoaddressone or more
local, regional, or global problemsor
issues.

SS.3-5.5.2 Use

deliberative and democratic procedures
to identify ways to take action about
local and/or regional problems or
issues.

SS.3-5.2.3 Gather relevant information
from multiple credible sources to
address compelling questions or
research.

SS.3-5.3.3 Develop claimsinresponseto
compelling questions and identify
evidence that draws information from
multiple perspectives and sources in
response to a compelling question.
SS.3-5.5.3 Explain ways to individually
and/or collaboratively address local,
regional, or global problems or issues
and predict possible results of those
actions.

Students will be able to identify and explain different
ways people can participateina democracy.

Suggested Activities:

“Virtue Detectives: Alaskan Community Edition”: This
activity transforms students into "Virtue Detectives" as
they examine pictures or descriptions of real Alaskan
community actions, such as a park clean-up or
people helping after a flood. After reviewing what civic
virtuesare, studentswillidentifywhichvirtues (like
responsibility or cooperation)arebeing shown in
each scenario. Students will then describe exactly
how these virtues are demonstrated through the
community's actions, helpingthemunderstand how
good habits make a positive difference in their towns
and villages.

"FishorForest? AnAlaskan Choice”:Inthis activity,
students will explore a common Alaskan civicissue:
how to best use or protect naturalresources. The class will
be presented with a scenario, such as a debate about
whether to allow more fishing in a river or protect
the surrounding forestforanimals.

Students will take on simple roles (e.g., a
"fisherman" who values providing food, a "wildlife
protector" who values animal habitats, a"tour
guide" whovaluestourism). Theywillthendiscuss
theirdifferentpoints of view, helping them identify
how their assigned "beliefs" or "values" about the

85




environment lead to differentideas for the
community.

"Helping Hands”: A Community Service Brainstorm”:
In this activity, students will explore how "lending a
hand" or volunteering helps their community. The class
will brainstorm specific ways they can help at home,
at school, or in their neighborhood, such as picking up
trashorreadingtoyounger

students.Foreachidea, studentswilldescribe

how they would participate and discuss the positive
changes these actions bring, reinforcing that providing
assistance is a direct way to influence and improve their
community.

"OurClassroom VotingBooth”: Thisactivity introduces
students to the concept of voting as a key way to
participate in ademocracy.
Studentswillexperienceasimple, low-stakes
classdecisionbycastingtheirownballotsina
mock voting booth. Through this hands-on
process of voting, counting, and announcing
results, students will learn how voting allows
everyone to have a say and helps make
collective decisions, thereby identifying and
explaining how this method enables
participation.

Economic Standard(s):
SS.3.1.15.1: Analyze how various Alaska

Nativegroupsuseand have used several
natural resources to meet theirneeds.

Content Objectives:
Studentswillbeabletodescribe how specific
Alaska Native groups historically utilized natural
resources to fulfill fundamental needs (such as food,

Notes:

Literacy Connections:
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SS.3.1.12.1: Examine various ways that
peopleinAlaskahave met their needs
for food, clothing, shelter, and how
they have

changedovertime.

SS.3.1.14.1: Explain how trade
contributed to economic
interdependence among Indigenous
groups throughout Alaska’s history.
§S.3-5.1.3 Create supporting questions
to help answer compelling questions.
§S.3-5.1.3 Create supporting questions
to help answer compelling questions.
SS.3-5.1.2 Categorize questions according

to the social studies disciplines.

SS.3-5.2.3 Gather relevant information
from multiple credible sources to

address compelling questions or research.

SS.3-5.3.3 Develop claims in response
to compelling questions and identify
evidence that draws information from
multiple perspectives and sources in
response to a compelling question.

SS.3-5.4.3 Critigue the motives behind
different perspectives.

shelter,and clothing), and how these methods have
changed overtime.
Studentswillbeabletocompareandcontrast
historicaland contemporaryapproachesto fulfilling

basic needs in Alaska.

Studentswillbeabletodescribehowtrade helped
differentIndigenous groupsin Alaska

Suggested Activities:
"Expert Groups: Jigsaw on Needs & Groups”: This

activityemploysthelJigsaw strategyto divedeeper
intohow different Alaska Native groups mettheir
needs historicallyandhow those methods changed.
Students will first be partofa"Home Group." Then,
students will movetoan"Expert Group" focused on
one fundamentalneed (Food, Shelter, or Clothing). In
their Expert Group, they'll research how various
Alaska Native groups (like the Tlingit, Yup'ik, or
Athabascan) historically met that specificneed using
naturalresources,andlook for examples of how those
methods changed over time. Finally, students will
returntotheir Home Group toteachtheirpeerswhat
they learned, creating a complete picture of
resource use and adaptation across different Alaska
Native cultures.

"Needs Comparison Mat” (RallyCoach & Double
BubbleMap): Thisactivityusesthe RallyCoachstrategy,
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wherestudentsworkin pairstocompareand contrast
specificitems related to basic needs. Each pair will
receive a "Comparison Mat" with categorieslike"Food
Storage,""WarmBoots," or"HomeBuilding." PartnerA
will describe a historical approach for one category,
while Partner B listens and provides feedback. Then,
Partner B will describethe contemporaryapproachfor
the same category, with Partner A listening and
coaching.Together,theywilldiscusshowthe historical
and contemporary methods are similar and different,
reinforcing their understanding of how basic needs are
metin Alaska, both in the pastand present.

"Goods Exchange”: This activity uses the
Think-Pair-Share strategy tointroduce students to the

concept of historical trade among Alaska Native
groups. Students will first think individually while
looking at pictures of differentAlaskaNativegroups
andtheunique naturalresourcesthey had (like a coastal
group withsealsoraninlandgroup withfurs). Then
students will consider what resources their assigned
group might need thatanother group has. Next,
students will pairup with apartner to discuss what
goods their groups would trade and why, explaining
the benefits of such an exchange.Finally, pairswill
sharetheirtrade ideaswiththewholeclass, helping
everyone understandhowdifferentgroupshad
different resourcesand whytheywould wantto

trade.
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Geography Standard(s):

§S.3.2.16.1: Describe howthe cultural
and environmental characteristics of
Alaska change over time.

SS.3.3.16.1: Describe how
environmental and cultural
characteristics influence population
distribution in Alaska.
§S.3.1.17.1: Describe why environmental
characteristics vary among different
regions in Alaska.

§S.3.3.18.1: Use maps of different scales
to describe the locations of cultural
and environmental characteristics in
Alaska.

S$S.3-5.1.1 Construct compelling
questions and explain the

importance of the questionstoself
and others.

SS.3-5.1.3 Create supporting questions
to help answer

compelling questions.

SS.3-5.2.3 Gather relevant information
from multiple credible sources to
address compelling questions or
research.

SS.3-5.3.2 Develop claims in response
to compelling questions and identify

Content Objectives:
Students will be able to compare and contrast cultural

and environmental characteristics of Alaskafrom
different historical periods.

Students will be able to describe how specific
environmental characteristics influence where people
choose to live in Alaska.

Students will be able to explain how
geographic factors (like mountains or
coastlines) contribute to environmental
differences across Alaska.

Studentswillbeabletodescribethelocation of
culturalcharacteristicsin Alaska usingmaps of
appropriatescales.

Suggested Activities:
“Quiz-Quiz-Trade: Then & Now in Alaska”: Each student

receivesacardwithaquestiononone side (e.g., “What
did Alaska Native people traditionally use to build
shelters?”) and an answerontheother(“Sod,
driftwood, animal skins”).Students mixaroundthe

room, finda partner,and taketurns quizzing each other.

After both have asked and answered, they trade
cards and find new partners. This promotes

repetitionandactiveengagement while exposing

Notes:

Literacy Connections:
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specific evidence that supports the
claims.

SS.3-5.3.1: Cite

evidencethatsupports a response to
supporting or compelling questions.
SS.3-5.2.1: Determine whether a source
is primary or secondary.
SS.3-5.4.4: Present opinions and
explanationsusinga variety of print, oral,
and digital technologies.

students to various aspects of Alaskan change—such as
housing, clothing, tools, transportation, and natural
resource use.

"Environmental Features & Me (Drawing & Sharing)”:
Thisactivity encouragesstudentsto visuallyandverbally
describetheinfluenceof environmentalfeatureson
wherepeoplelive. Eachstudentorpairwillchooseone
specific Alaskanenvironmental feature,suchasalarge
riveroradenseforest,anddrawitalongwitha small
settlement nearby. Below their drawing, students will
write a sentence or two explaining how that
environmental feature influences why people would
choose to live there.Studentswillthensharetheir
drawings andexplanationswiththeclass, articulating
their understanding of the relationship between
environmental characteristics and human
settlement.

"Alaska's Landform RelayRace”: Inthisactivity students
will actively explore how various landforms (like
mountains, rivers, and coastlines) create
environmental differences across Alaska. Divided into
smallgroups, each group will receive a set of cards, with
each card featuringaspecific Alaskan geographicfactor
(e.g.,"TallMountains," "Long Coastline," "Wide River
Valley").Eachstudentinthegroup will take a turn: first,
they will pick a card and

describethe geographicfactor,andthenthey
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will explain one specific environmental
differencethatgeographicfactormightcause
in Alaska (e.g.,"Tall mountains can block
clouds, making one side dry," or "A long
coastline means more rain and milder
winters"). This sequential sharing helps
students articulate the direct links between
geography and environment.

“Alaska Culture Map Walk”: Students will
rotate through stations that display regional
maps of Alaska. Each map highlights an
IndigenousculturalgroupsuchastheTlingitin
theSoutheast,theYup’ikinthe Southwest, or
thelnupiaginthe North Sloperegion. Ateach
station, students record in a “Map Passport
the name of the cultural group, a key cultural
trait(suchasfood, clothing,orhousing),andat
least one geographic feature nearby (like a

mountain range, tundra, or coastline). This
activity builds familiarity with both cultural
distinctionsandthespatialreasoningneeded

to interpret maps.

”

History Standard(s):
SS.3.3.23.1: Generate questions about

individuals and groups who have shaped
Alaska History.

Content Objectives:

Students will be able to identify key individuals and
groups who have played a significantrole in Alaska's
history and discuss why asking questions about
them is important for understanding that history.
Studentswillbeabletoexplainhowspecific changes
over time have impacted daily life in Alaska.

Notes:

Literacy Connections:
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SS.3.2.23.1: Explain how life in various
eras of Alaska history compares to life
today.

SS.3.2.24.1: |dentify and gather relevant
evidence in support of a claim about an
event in Alaskahistory.
$S.3.1.23.1:Create

timelinestoshow how eventsofAlaska
history can be organized into time
periods/eras.

SS.3-5.2.3 Gather relevant information

from multiple credible
sources to address

compelling questions or research.
SS.3-5.3.2 Develop claimsinresponse
to compelling questions

and identify specific evidence that
supports the claims.

SS.3-5.4.4: Present opinions and
explanations using a variety of

print, oral,anddigital technologies.
SS.3-5.1.3: Create

supporting questions to help answer
compelling questions.

SS.3-5.1.4: Explain how supporting
qguestions help answer

compelling questions.

SS.3-5.3.2: Develop claimsinresponseto
compelling questions

and identify specific

Students will be able to locate relevant evidence
from provided sources to support a given historical
claimaboutanAlaskanevent.

Students will be able to create a simple timeline,
organizing key historical eventsinto appropriate time
periods/eras in Alaska's history.

Suggested Activities:
"WhoShapedAlaska?”:Thisactivityusesthe
Think-Pair-Share strategy to help students

identify important historical figures and groups in Alaska
and begin discussing why they matter.
Students will first think individually while

looking at pictures or reading very short biographies
of key individuals (like Elizabeth Peratrovich or William
Seward) or groups (like early Alaska Native peoples or
gold miners). They will consider who these
people/groups

are and what big things they did. Next, they

will pair up with a partner to discuss their

observations and share initial thoughts on why these
individualsorgroupsweresignificant.

Finally, pairs will share their insights with the whole

class, introducing these history makers and briefly

explaining theirimportance.

“Thenand Now Sorting Game” (TreeMap): Provide
students with picture or text cards depictingvarious
aspectsofdailylife—suchas clothing, homes,
transportation, and
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evidence that supports the claims.
SS.3-5.4.1: Clearly

communicate opinions and the
underlying facts supporting them.

tools—from both historicaland modern Alaska. Insmall
groups, studentssortthe cardsinto three categories:
“Then,” “Now,” and “Both.”

After sorting, each group presents their

reasoning to the class, sparking discussion on

how certain elements of Alaskan life have

stayed the same while others have evolved.

This hands-on activity builds foundational
comparison skills in a fun and collaborative way.
Evidence Scavenger Hunt: Provide students

with several short texts, pictures, or primary
sourceexcerptsrelatedtoaspecificAlaskan historical
event (forexample, the Klondike Gold Rush orthe arrival
ofthefirst Alaska Native groups). Give studentsasimple
historicalclaim

such as, "The Gold Rush brought many new

people to Alaska." Students work in pairs or

small groups to find evidence in the sources

that supports this claim. Have students

highlight or underline the evidence and then

share with the class.

"OurClassAlaskaHistoryLine”: Thisactivity

engages students in a collaborative effort to
createalargeclassroomtimelineof Alaska's

history. Afteranintroductiontowhattimelines

and historical eras are, students will receive
individual event cards (e.g., "First people cross
landbridge," "Alaskabecomesastate").Asa

class, they will work together to sequence
theseeventschronologicallyalongalongstrip

of paper. Once the events are in order,
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students will then organize them further by
placingpre-madeeralabels,suchas"Ancient
Times" or "Russian Era," above the
corresponding sections of the timeline. This
hands-onprocesshelpsstudentscollectively
understand how historical events fit into
broader time periods in Alaska's past.

Unit 3: Alaska's Dynamic Landscape: Cultures, Economies, and Governance in Action

Civics Standard(s):

SS.3.4.8.1: lllustrate historical and
contemporary means of changingsocietyin
Alaska.

SS.3.5.6.1: Explain the origins, functions,
and structures of state and Tribal
governments in Alaska.

SS.3.1.9.1: Explore and describe various
government structures within Alaska.
SS.3.1.6.1: Describe the responsibilities
and powers of local, Tribal, and state
leaders across branches of government.
SS.3-5.2.3: Gather relevant information
from multiple credible sources to
address compelling questions or
research.

SS.3-5.3.3: Develop claims in response
to compelling questions and identify

Content Objectives:

Students will be able to compare and contrast
historical and contemporary means of changing
society in Alaska.

Students will be able to explain the origins,
identify the basic features, and describe the
basicstructure of Tribaland stategovernments
in Alaska.

Students will be able to identify and describe
different types of government structures found in
Alaska (e.g., state, Tribal, local city/borough).
Students will be able to describe how leaders
work together across government types to solve
problems in their communities.

Students will be able to describe key responsibilities
andidentify basic powers held by

leadersinlocal, Tribal,and Stategovernments.

Notes:

Literacy Connections:
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evidence that draws information from
multiple perspectives and sources in
response to a compelling question.

SS.3-5.5.3: Explain ways to individually
and/or collaboratively address local,
regional, or global problems or issues
and predict possible results of those
actions.

SS.3-5.1.2: Categorize questions according

to the social studies disciplines.
SS.3-5.2.2: Determine

whether a source is primary or
secondary.

Alaska’s Governments SS.3-5.1.4: Explain
how supporting questions help answer
compelling questions.

§S.3-5.2.1: Determine whether a source
is primarily fact or opinion.

SS.3-5.2.3: Gather relevant information
from multiple credible sources to

address compelling questions or research.

SS.3-5.3.2: Develop claims in response
to compelling questions and identify
specific evidence that supports the
claims.

community building a school long ago, or a group
advocatingforanewlawinthepast)and another
showingacontemporaryexample(e.g., amodern
climatechangerally,orafooddrive organizedtoday).
They will consider how people

tried to make change in each example. Next,

they will pair up with a partner to discuss the
similarities and differencesin the methods used. Finally,
pairswillsharetheircomparisonswith the wholeclass,
explaininghowthe meansof changing society have
evolved over time in Alaska.

Government Comparison Flipbook activity: Students
will create a flipbook with two sections—one for state
government and one for
Tribalgovernment.Undereachflap, theywill illustrate
and describe who leads the government(e.g., governor
vs. Tribal council or

chief), what their responsibilities are (such as

making laws, preserving culture, or delivering
services), and who helps them govern (like legislators,
elders, or judges). Students can also

include a simple explanation of how each
government began, such as Alaska gaining statehood
in 1959 and the long-standing traditional governance
of Alaska Native communities, reinforced by
recognition through

laws like the Alaska Native Claims Settlement Act (ANCSA).
Compare and Contrast Graphic Organizer

(Double Bubble Map or Tree Map): Using a
Venndiagramorathree-columnchart,students

95




list the features of each government type. They can
includewholeadsit, whoitserves, how leaders are
chosen, and what services it provides.Asaclass,
studentsdiscusswhich

servicesoverlap and what makes each structure

unique. This helpsstudentsvisually organize and deepen
theirunderstanding of governmental roles in Alaska.
Create a Government Leader Comic Strip: Students
designasimple comicstripshowinga leader performing
one or two key duties—like a mayorfixinga playground
oraTribalcouncil member protecting cultural sites.
Comics help students visualize leaders’ powers and
responsibilities in a creative way.

Economic Standard(s):

SS.3.4.13.1: Define and illustrate
examples of capital goods and human
capital.

SS.3.2.14.1: Explain how geography,
natural resources,climate,and available
labor contributed to the exploitation
of resourcesin Alaska.

SS.3.1.11.1: Define and provide examples
of human capital, physical capital, and
natural resourcesinAlaska.

S$S.3-5.1.1: Construct compelling
questions and explain the importance
of the questions to self and others.
SS.3-5.4.1: Clearly communicate
opinions and the underlying facts
supporting them.

Content Objectives:
Students will be able to explain in their own words

what capital goods and human capital are.
Studentswillbeabletoexplainhowgeography, natural
resources, climate,andavailableworkers helpedinthe
exploitationofaspecificresource in Alaska.

Studentswillbeabletoexplainhow natural resources,
human capital, and physical capital worktogetherin
Alaskatoproducegoodsor services.

Suggested Activities:
"Tools & Brains”: This activity uses the Think-

Pair-Share strategytointroduceand

differentiate between capital goods and human capital.

Students will first think individually aboutasimple
job, like a baker. They'll consider: "What things does a

Notes:

Literacy Connections:

96




SS.3-5.1.2: Categorize questions according
to the social studies disciplines.

SS.3-5.2.3: Gather relevant information
from multiple credible sources to

address compelling questions or research.

SS.3-5.3.3: Develop claims in response
to compelling questions and identify
evidence thatdrawsinformation from
multiple perspectives and sourcesin
responsetoa compellingquestion.
SS.3-5.4.3: Critique the motives behind
different perspectives

SS.3-5.3.1: Cite evidence that supports a
response to supporting or compelling
questions.

SS.3-5.4.4: Present opinions and
explanationsusinga variety of print, oral,
and digital technologies.

baker use to do theirjob (likean ovenor mixing bowls)?"
(Capital Goods). And "What skills or knowledge does
a baker need (like knowing recipes or how to mix
dough)?" (Human Capital). Next, theywill pair up with
apartnertodiscusstheirideasforboth "things"and
"skills" forthe baker. Finally, pairs

will share their examples with the whole class, and
together, the class will begin to define "capital goods"
asthe tools/things and "human capital" as the
skills/knowledge.

“Resource Detective Booklet” activity: Each student
selectsanaturalresourceimportantto Alaska’s

history—suchasgold, salmon, oil,or timber—and

creates anillustrated booklet titled “Resource Detectives:

How [Resource] Was Used in Alaska.” The booklet is
divided into simple sectionsthatguidestudentsin
exploringhow that resource was found and used.
Students describe what the resourceis, whereit is
located inAlaska, howgeographyandclimatemadeit
easierorhardertoaccess,and whattypes of workers
were involved in gathering or producing it. Theycan
include drawings, maps, ordiagrams to support their
explanations. This activity helps studentsapply concepts
of geography, labor,and natural resources to real-
world situations in Alaska’s past and present, while
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reinforcing literacy and organizational skills through
writing and illustration.

"Alaska's Production Line”: Thisactivity usesthe Think-
Pair-Share strategy to help students understand how
natural resources, human capital, and physical capital
combinetoproduce goodsorservicesinAlaska.
Studentswillfirst think individually about a specific
Alaskan industry or product, such as catching fish,
building alog cabin, or making a piece of Alaska Native
art.Studentswillconsiderwhatnatural resourcesare
used (like fish, trees, or clay), what human capital (skills
and knowledge) the people need (likeknowinghowto
fish, carpentryskills, or artistic talent), and what
physical capital (tools, machines, orbuildings)they
use(likea fishingboat, saw, orcarvingtools). Next,
they will pairup withapartnertodiscusstheirideas
foreachtype of capital. Finally, pairs will share their
explanations with the whole class, describing how all
three types of capital work togetherin their chosen

example.

Geography Standard(s):
SS.3.1.20.1: Identify and explain the
relationship between the resources
found in Alaska and becoming a state.
SS.3.1.18.1: Make maps of Alaska and
accurately represent its northern

Content Objectives:
StudentswillbeabletoexplainwhyAlaska's natural

resources were important to the United States.
Students will be able to accurately draw or place Alaska
in its northern position relative to the contiguous

United Statesonablank map.

Notes:

Literacy Connections:
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position relative to the contiguous
United States.

SS.3.1.19.1: Describe how cultural and
environmental characteristics affect the
distribution and movement of people.
goods, and ideas within Alaska.
SS.3-5.1.2: Categorize questions according
to the social studies disciplines.
SS.3-5.3.3: Develop claims in response
to compelling questions and identify
evidence thatdrawsinformation from
multiple perspectives and sourcesin
responsetoa compelling question.
SS.3-5.4.4: Present opinions and
explanationsusinga variety of print,
oral, and digital technologies.
SS.3-5.2.1: Determine whether a source is
primarily fact or opinion.

S§S.3-5.1.1: Construct compelling
questions and explain the importance
of the questions to self and others.
SS.3-5.1.3: Create supporting questions
to help answer compelling questions.

Students will be able to explain how cultural and
environmental characteristics affect the movement of
people,goodsandideaswithin Alaska.

Suggested Activities:
"Alaska's Treasure Chest”: In this activity, studentswill

activelyexplaintheimportanceof various Alaskan
naturalresourcesto the United States. Divided into small
groups, eachgroup will receive a "treasure chest" (a
box or bag) containing cards, with each card
featuring a different Alaskan natural resource (e.g.,
"Gold," "Salmon," "Oil," "Trees"). Each student in the
group will take a turn: first, they will pick a card from
thetreasurechest.Then,theywillexplain whythat
specificresourcewasimportanttothe United States
(e.g., "Gold was important becauseitmadethe
countryrich," or"Salmon was important because it
provided food and couldbesold"). Thissequential
sharinghelps students articulate the value of different
resources.

"Pin the State”: In this activity students will actively
practice accurately placing Alaskaona map.Divided
intosmallgroups,eachgroupwill have alarge blank
outline map of the contiguous United States. They will
also have a cut-out shapeofAlaska.Eachstudentin

thegroupwill takeaturn:first, theywilltryto

99




accuratelyplace the Alaska cut-out in its correct
northern positionrelativetotherest of the U.S. onthe
blank map. The next student will then either confirm
the placement or gently adjust it, explaining why
they think it should be there (e.g.,"It'sabove
Washingtonand Canada"). This sequentialpractice
helpsreinforcethecorrect geographical relationship
"Alaska'sTravelChallenges & Choices”: This activity
uses the Think-Pair-Share strategy to help students
understand how both environmental and cultural
characteristics influence the movement of peoplein
Alaska. Students will first think individually about
differentscenarioswherepeopleneedtotravel in
Alaska (e.g., visiting family in another village, going to a
historical trading post, getting supplies from a bigger
town). They will consider: "How would the land
(mountains, rivers, coastlines) make this journey easier
orharder?" (environmental). And "How might the
way people live or their traditions (like using dog
sleds, having traditional trails, or where
communities are located) affect how they travel?"
(cultural). Next, they will pairup with a partnerto
discusstheirideas, explaininghow these different

factorsinfluence movement.
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Finally, pairs will share their explanations with the
whole class, describing how both the environment
andcultureshapehowpeople move around Alaska.

History Standard(s):
SS.3.3.22.1: Generate questions about

multiple historical sources surrounding
a single historicalevent or
development in Alaska’s history.
SS.3.1.24.1: Identify anddescribe
probable causesandeffectsof events
and developments in Alaska’s history.
SS.3.2.21.1: Explain how the events of
Alaska history contributed to the
differing perspectives of Indigenous
and non-Indigenous peoples.
SS.3-5.2.1: Determine whether a source
is primarily fact or opinion.

SS.3-5.2.2: Determine whether a source
is primary or secondary.

SS.3-5.4.3: Critique the motives behind
differentperspectives.

SS.3-5.1.3: Create supporting questions
to help answer compelling questions.
SS.3-5.1.4Explainhow supporting
questions help answer compelling

qguestions.
SS.3-5.3.2: Develop

claimsinresponseto compelling
questions andidentifyspecific evidence
that supportsthe claims.

Content Objectives:
Students will be able to explain why it is

important to ask questions when looking at
different historical sources about the same event.
Students will be able to explain the cause-and-
effectrelationshipbetweena

historical eventandits outcomein Alaska's history.

Studentswillbeabletoexplainhowahistorical event
led to differentwaysofthinking orfeeling for
Indigenous and non-Indigenous peoples in Alaska.

Suggested Activities:
"Two Sides of the Story”: In this activity students will

actively explore why asking questions is important

whenlookingat multiple sources.

Divided into small groups, each group will receivetwo

differentsimplehistoricalsources aboutthe same

Alaskan event (e.g., forthe Gold Rush,onesource might
beadiaryentryfroma miner,and another a newspaper

clipping about thetown'sgrowth; forthe 1964
earthquake, a photo of damage and a short quote
from a survivor).Eachstudentinthegroupwilltakea

turn: first, they will identify one piece of information
from one source. Then, they will poseaquestionthat

couldbeansweredbythe othersourceoraquestion

thatarisesbecause the two sources are slightly different.

Notes:

Literacy Connections:
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SS.3-5.4.1: Clearly communicate opinions
and the underlying facts supporting
them.

§S.3-5.3.1 Cite evidence that supports a
response to supporting or compelling
questions.

SS.3-5.3.2 Develop claimsinresponseto
compelling questions and identify
specific evidence that supports the
claims.

The group willdiscusshowaskingthesequestionshelps
them get a fuller picture or notice different details.
"Earthquake Chain Reaction”: In this activity students
willactively explain cause-and-effect relationships
related toamajor Alaskan event, likethe 1964
earthquake. Dividedintosmall groups, each group will
receiveasetofcards.

Some cardswilldescribe "causes" (e.g., "Two big

pieces of Earth's crust rubbed together") and

others will describe "effects" (e.g., "Buildings fell

down," "Roads cracked," "Ocean waves got very big").
Eachstudentinthegroupwilltakeaturn: first, they will
picka"cause"cardandthenfinda matching"effect"
card.Then, theywill explain howthatcauseledtothat
effect,articulatingthe relationship (e.g., "Because the
Earth shook(cause), the buildings felldown (effect)").
This sequential sharing helps students articulate
multiple cause-and-effectpairs.

"Event Reactions”: In this activity students will
actively explain how various historical events led

to different ways of thinking or feeling for Indigenous
and non-Indigenous peoples. Divided intosmallgroups,
eachgroupwillreceiveaset of "EventCards" (e.g.,"The
arrivalof Russian traders," "Alaska becomesa U.S.
territory," "The building of the Alaska Pipeline"). Foreach
event, theywillalso have simple picture promptsor
keywords representing Indigenous and
non-Indigenousreactions.Eachstudentinthe group

will take a turn: first, they will pick an
eventcard. Then, theywillexplainonewayan
Indigenous person might have thought or felt about
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that event, and one way a non-Indigenous person might
have thought or felt, describing the differences. This
sequential sharing helps students articulate
contrasting perspectives.

Unit 4:AlaskaThenandNow:ManyVoices, BigChanges,andtheStories

Civics Standard(s):

SS.3.3.6.1: Identify key documents on
which local and state laws are based and
where to find them.

SS.3.2.8.1: Describe how Alaska’slaws
are created at multiple organization
levels.

SS.3.1.8.1: Describe
proceduresformaking decisionsatthe
local, Tribal, and state levels in Alaska,
includingthe impact individuals can
have.

SS.3.1.10.1: Describe and define the
rights, roles, and responsibilities of
residents of Alaska.

SS.3-5.1.2 Categorize questions according
to the social studies disciplines.

SS.3-5.2.2 Determine whether a source is
primary or secondary.

Content Objectives:

Studentswillbeabletoexplainthatlocaland state laws
are written down in important documents, and that
these documents can be found in specific places.
Students will be able to explain how laws are

made at the different levels of government (state,
local, and Tribal) in Alaska and describe the main steps
involved in creating the laws for each.

Students will be able to identify ways individuals can
influence orhave animpacton decisionsmadeatthe
local, Tribal,and state government levels.

Students will be able to describe key rights, roles,
andresponsibilities of residents of Alaska (e.g.,
followinglaws, helpingthe community, voting when
they are older).

Suggested Activities:

“Law Hunt: Matching Documents to Places”: In this
interactive activity, students receive sets of cards—one
set listing important legal documents (like the Alaska
State Constitution, city ordinances, or Tribal

Notes:

Literacy Connections:
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SS.3-5.2.3 Gather relevant information
from multiple credible sources to
address compelling questions or
research.

SS.3-5.3.3 Develop claimsinresponse to
compelling questions and identify
evidence that draws information from
multiple perspectives and sources in
response to a compelling question.

SS.3-5.5.3 Explain ways to individually
and/or collaboratively address local,
regional, or global problems or issues
and predict possible results of those
actions.

SS.3-5.3.2 Develop claims in response
to compelling questions and identify
specific evidence that supports the
claims.

SS.3-5.4.1 Clearly

communicate opinions and the
underlying facts supporting them.

resolutions) and another set showing locations where
these documentsare stored (such asthe State

Capitol, City Hall, Tribal Council Office, or public library).
Working in pairs or small groups, students match
each document to its appropriate location. Afterward,
Afterward, the classdiscusseswhyeachlawiswritten
down andwhyit'simportantto know whereitcanbe
found,andorganizetheirideasintoaconcept map.
“Lawmaking Role-Play”: In this Jigsaw activity, students
are divided into three groups, with each group
representing a different level of government in
Alaska: state, local, or Tribal. Each group is tasked
with creating a simple classroom law that reflects
their assigned level—for example, the state group
might create a rule about environmental
responsibility, the local group a rule about playground
safety,andtheTribalgrouparule about honoring
cultural events. Students walk through asimplified
version ofthelegislative process, including proposing an
idea, discussing it, voting, andfinalapproval.Eachgroup
then presentsitslawtotheclassandexplainsthe steps
they followed, helping all students understand both
the similaritiesand differences inhowlawsare made
acrossdifferenttypesof governments.
"OurCommunityVoice”: Thisactivityusesthe Think-
Pair-Share strategy to help students understandhow
individualscanspeakupand influence decisions at
different levels of governmentinAlaska.Studentswill
firstthink individuallyaboutasimpleproblemoridea
that affects peoplein Alaska (e.g., "Ourtown needs a
new crosswalk," "Our Tribal community wants tobuilda
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newcommunitygarden,""Thestateis decidingabout
newrulesforparks"). Theywill consider: "If | had this
idea or problem, how couldl,asakid, tellthe peoplein
chargeabout it? Who would | tell?" Next, they will pair
up withapartnertodiscusstheirideas, linking their
actionstolocal, Tribal, or stateleaders. Finally, pairs
willsharetheirsuggestionswith the wholeclass,
explaininghow individuals can usetheirvoicesto make
animpactatdifferent government levels.

"My Alaskan CitizenRole Call”:Inthisactivity students
willfirstindividually thinkabout their dailylivesin
Alaska,consideringwhattheyare allowed to do or have
(rights), the parts they play in their family, school, or
neighborhood (roles), and their jobs or duties
(responsibilities). Next, they will pairup witha partnerto
discuss theirideasfor each category, sharing examples
from their own experiences. Following this, in small
groups, students will receive aset of "Citizen Cards"
featuringspecific rights(e.g., "Righttogotoschool"),
roles(e.g., "Student"), or responsibilities (e.g.,
"Following safetyrules"). Each student will takeaturnto
pickacard, describe what it means, and explain if it's a
right, a role, or a responsibility of someone living in
Alaska. This combined approach helps students build
a collective understanding and actively describe the
differentaspectsofbeinganAlaskanresident.

Economic Standard(s):
SS.3.1.13.1: With

Content Objectives:
Studentswillbeabletoidentifycommon reasons why
people might borrow money.

Notes:

Literacy Connections:
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support, generate a list of scenarios
that may include borrowing money.
SS.3.2.13.1: Define

unemployment and explain why the
number of unemployed individualsina
given areamayincreaseor decrease.
SS.3.3.13.1: Explain the ways in which
Alaska’s government pays for the goods
and services it provides.

S$S.3-5.1.1 Construct compelling

questions and explain the importance
of the questions to self and others.
SS.3-5.4.1 Clearly communicate opinions
and the underlying facts supporting
them.

Students will be able to explain unemployment and
identify common reasons why the number of unemployed
individuals might decreaseinan area(e.g.,new
businessesopening, existing businesses growing,
peoplefindingjobs) Studentswillbeabletoexplainhow
Alaska's state government pays for the goods and
servicesitprovides(e.g.,schools,roads, police, parks).

Suggested Activities:

“Borrowing Reasons Brainstorm” activity:
Workinginsmallgroups, theywilllistasmany reasons
astheycanthinkofforwhysomeone mightneedto
borrow money.Theteacherwill provide guiding
guestions such as, “What if your family wanted to
buy something expensive?” or “What could happen
in an emergency?” Afterward, groups will share their
lists withthe class, and the teacher willhelp compile a
master list on chart paper.

Cause-and-Effect Anchor Chart (Multi-Flow Map):Asa
whole-classactivity, students will helpcreatealarge
anchor chartthatvisually displays the causes and
effects related to unemployment. The teacher will
guide students inbrainstormingreasonswhy
unemployment mightdecrease,suchasanewbusiness
opening orafactory hiringmoreworkers. These will be
listed on one side of the chart. On the other side,
studentswilldescribethe effectsofthese changes, like
more peoplefindingjobsorthe economyimproving.
Thisvisualhelpssolidify understanding of how
economic events influence employmentlevels.
“PayingforAlaska” Sorting Game (Tree Map): In this
activity, studentswill participateinasorting game
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wheretheyaregiven pictureand word cards
representing various government services (like public
schools,roads, police,and parks) and sources of
revenue (such as oil money, taxes, and tourism fees).
Workingin small groups orasaclass, students will sort
the cards intotwo categories: “GoodsandServicesthe
Government Provides” and “How the Government
PaysforThem.” Aftersorting,the teacher will guide a
discussion about how Alaska’s government uses
money from different sourcestofundthethings
communitiesneed. This activity helps students
visually and conceptually connect services with
their sources of funding.

Geography Standard(s):
SS.3.2.17.1: Describe how the spatial
patterns of economic activities in
Alaska change over time because of
interactions with nearby and distant
places.
5.5.3.3.17.1: Describe how natural and
human-made catastrophic events in
Alaska affect people living outside
Alaska (earthquake of 1964, Exxon
Valdez oil spill, etc.)
S.5.3.3.19.1: Discuss the effects of
catastrophic events on human
settlements and migration in Alaska.
SS.3-5.2.3: Gather
relevant information from multiple

credible sources to address compelling

questions or research.

Content Objectives:

Students will be able to describe spatial patterns
and explain how interactions with nearby places
(like other towns in Alaska or neighboring countries)
have caused changes in where economic activities
happen in Alaska.

Students will be able to describe how

human-madeandnatural catastrophiceventsin Alaska
affected peoplelivingoutside Alaska.
Students will be able to describe how catastrophic
eventsinAlaska's historyaffected where people lived or
moved.

Suggested Activities:

“Trade Routes & New Jobs”: In this activity students
willactivelyexplainhowinteractions with nearby
places led to changes in where economic activities
happen. Divided into small groups, each group will
receive asimplified map ofaregioninAlaska(oramap

Notes:

Literacy Connections:
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SS.3-5.3.2: Develop claims in response
to compelling questions and identify
specific evidence that supports the
claims.

SS.3-5.5.1: Show evidence of taking
individual or group action to address
one or more local, regional, or global
problems or issues.

SS.3-5.5.2: Use

deliberative and democratic procedures
to identify ways to take action about
local and/or regional problems or
issues.
SS.3-5.5.3: Explain ways to individually
and/or collaboratively address local,
regional, or global problems or issues
and predict possible results of those
actions.

SS.3-5.1.1: Construct compelling
questions and explain the importance of
the questions to self and others.
§S.3-5.1.3: Create supporting questions
to help answer compelling questions.
SS.3-5.3.3: Develop claims in response
to compelling questions and identify
evidence that draws information from
multiple perspectives and sources in
response to a compelling question.

showingAlaska and parts of Canada/Russia). The map will
have a few key locations marked. Each studentinthe
group will take aturn: first, they will identify an
economicactivityinone location (e.g., "There's a fur
trading post here"). Then, they will suggest anearby
placethat might have traded withit (e.g., "Maybe
people fromthisvillage across the rivertradedfurs
here"). Finally, theywillexplain

how that interaction (the trade) might have caused
the trading post to grow or caused other new jobs to
appear in that location. This sequential sharing helps
students articulate how nearby interactions change
economic patterns.

"Far-Away Feelings”: Inthisactivity, students will
actively describe how people outside Alaska might have
been affected by these events.

Divided into small groups, each group will receive
"Event Cards" (e.g., 1964 Alaska Earthquake,"
"ExxonValdezQilSpill"). They will

also have "Impact Cards" with simple

descriptions of effects on people outside Alaska

(e.g.,"People onthe coast of California saw big waves,"
"Fishermen in other states worried about fish prices,"
"Scientistsin other countries learned about
earthquakes," "People everywhere heard the news
and felt sad for Alaska").Eachstudentinthe group will
takea turn:first,theywillpickan"ImpactCard." Then,
they will explain how that specific impact relates to
the Alaskan event and affected peoplelivingoutside
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Alaska.Thissequential sharing helps students
articulate various far-reaching consequences.
"Migration Story Cards”: In this activity,

students will actively describe how different
catastrophicevents might cause peopletomove or
changetheirsettlements.Dividedintosmall groups,
eachgroupwillreceiveasetof"Event Cards" (e.g.,"A
big earthquake shakesthe

ground," "A huge oil spill pollutes the fishing
waters," "Avolcaniceruptioncoversavillagein
ash,""Amajorflood washeshomesaway"). Each
studentinthegroupwilltakeaturn:first, they will pick
an"EventCard." Then, theywill

describe howthat specificcatastrophicevent might have
caused peopletoleave theirhomes ormovetoanew
place, explainingtheimpact on where people lived.
This sequential sharing helps to build a collective
understanding of various reasons for migration due to
disasters.

History Standard(s):
SS.3.1.21.1: Reflect uponwhy

individuals andgroupsinAlaska differ
in their perspectives of events in the
state’s history.

SS.3.3.21.1: Describe how people’s
perspectives shaped the historical
sources theycreatedinAlaska.
S$S.3.4.22.1: Describe the purpose of an
Alaska historical document.

Content Objectives:
Students will be able to reflect on the importance of

understanding multiple perspectives when learning
about Alaska's history.
Studentswillbeabletoexplainhowaperson's
perspective (theirfeelings, experiences, or what was
important to them) could influence the typesof
historicalsourcesthatpeoplecreated inAlaska(e.g.,
diaries, photographs, drawings, stories),andwhatthey
putintothosesources.

Notes:

Literacy Connections:
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SS.3.5.22.1: Identify the maker, date, and
place of origin of sources about a
historical topic.

SS.3-5.2.3: Gather

relevant information from multiple
credible sources to address compelling
questions or research.

SS.3-5.2.1: Determine whethera
sourceis primarily fact or opinion.
SS.3-5.2.2: Determine whether a source is
primary or secondary.
SS.3-5.3.1:Citeevidence that supports a
response to supporting or compelling
questions.

S§S.3-5.3.2: Develop claimsinresponse

to compelling questions and identify
specific evidence that supports the
claims.

SS.3-5.4.3: Critique the motives behind
different perspectives.

Students will be able to describe the purpose of a
specificAlaskahistoricaldocument(e.g., a letter
writtento share news,amaptoshowa route, a
photographto captureamoment).
Studentswillbeabletolocatethe maker,date, and place
of origin for a given historical source.

Suggested Activities:

AlaskaArtifact Mystery Box: Theteacherwill presenta
“mysterybox” containingpicturesor replicas of
artifacts important to Alaska’s history, suchasa
traditional fishtrap, agold nugget,anoilbarrel,ora
sled. Workinginsmall groups, students will select one
item and discuss what it might represent to different
peoplethroughout history—such as an Alaska Native
family, a prospector, or a modern business owner.Each
group willthenshare how
theiritemcouldhaveadifferentmeaningoruse
depending on the person. This activity helps
studentsrecognize that historyis shaped by many
perspectives, not just one.

History Museum Walk: Whose Story Are We
Telling?: The teachersets upa “museum walk” with
stationsthatshowsimplified versions of different
historical sources from Alaska—like photographs of
villages, quotes from settlers, and traditional Alaska
Native stories. Students
walkthroughthestationsinpairs, writingdown
whose perspective is shown and what is important

tothatperson.Attheend, theclass
discusseswhichvoiceswere heardthe most,
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whichwere missing,and whyitmattersto include
many perspectivesin history. This

activity promotes empathy and critical
reflection.

Alaska Document Detective (Tree Map): In this
activity, students become “document

detectives” by examining simplified versions of
historicaldocumentsfromAlaska—suchasa

gold miner’s letter, a black-and-white village

photo, oratraditional Native story. Workingin

small groups, students complete a chart

identifying who created the document, when

and whereitwas made,and whyit might have

been created. After investigating, each group
shares their findings and explains what they

think the document’s purpose was. This activity
encourages critical thinking and helps students
understandthatpeoplecreatedtheserecords

to share information, preserve memories, or tell

their stories.

"Historical Fact Finders”: In this activity, students will
actively locate and identify the maker, date, and
place of origin for multiple historicalsources.Divided
intosmallgroups, each group will receive a set of
different historicalsourceexamples(e.g.,asimpleold
map with acartographer'snameanddate,a drawing
withanartist'ssignature and year,a newspaper
clipping with a publication date and city). Eachstudent
inthegroupwilltakeaturn: first,theywill pickasource
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card.Then,theywill pointtoandstatethe maker, the
date, andthe placeoforiginforthatsource.This
sequential sharinghelpsstudents practicefinding
these keydetailsacrossvarioustypesofdocuments.
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Fourth Grade

U.S. Cultures and Regions

Grade Level Description:

Fourth-grade students will build foundational knowledge in U.S. geography, including continents, oceans,
and regional characteristics, while integrating Alaska Native perspectives. They will explore civic and
financial responsibilities,examining how rules, decision-making, and economic choices impact
communities. Through an inquiry-based approach, students will develop essential skills such as
qguestioning, using disciplinary tools, analyzing sources, and communicating informed conclusions—
preparing them for active, responsible citizenship and continued social studies learning.

Unit 1: Foundations of American Governance & Regions

Civics Standard(s):

SS.4.2.6.1 Explain how democracies rely
on responsible participation.
SS.4.3.6.1 Identify key civic documents
at the local, state, and national levels,
and

describe their central principles.
SS.4.4.6.1 Explain how groupsof people
make rules to create responsibilities.
SS.4.5.6.1 Describe the origins,
functions, and structure of municipal
and state governments in the United
States.

SS.4.6.6.1 Describe ways in which
people

Content Objectives:

Studentswillexplainthefundamentalwaysin
which democratic systems depend on the
active and responsible participation of their
citizens.

Students will identify and explain the core
principles embedded within significant civic
documents at the local, state, and national
levels.

Studentswillexplainthe processes by which
groupsestablishrulesandthecorresponding
responsibilities that arise from these
regulations.

Students will describe the historical origins,
operational functions, and organizational

Notes:

Literacy Connections:
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benefit from and are challenged by
working togetherinworkplaces.
SS.4.1.7.1 Demonstrate civic virtues in
school settings.

$S.4.2.7.1 Determine corecivicvirtues
and democraticprinciples that guide
society in Alaskaandthe United States.
SS.4.3.7.1 With teacher guidance, create
a process for group decision-making.
SS.4.1.9.1 Examine Indigenous land
ownership, rights, and
acknowledgment in

Alaska and other areas.

SS.4.1.10.1 Examine Indigenous land
ownership, rights, and
acknowledgment in Alaska and in
other areas.

S$S.3-5.1.1 Construct compelling
questions and explain the importance
of the questions to self and others.
SS.3-5.5.2 Use deliberative and
democratic procedures toidentify waysto
take action about local and/or regional
problemsorissues.

SS.3-5.1.2 Categorize questions according
to the social studies disciplines.
§S5.3-5.2.2 Determine

whether a source is primary or
secondary.

SS.3-5.2.1 Determine whether a source
is primarily fact or opinion.

structures of municipal and state governments
within the United States.

Students will describe the advantages and
disadvantages individuals encounter when
collaborating in professional environments.
Students will exhibit and apply core civic
virtues, such as respect, responsibility, and
fairness, within their school community.
Students will identify the foundational civic
virtues and democratic principles that guide
societalnormsinboth Alaskaandthebroader
United States.

With instructor guidance, students will develop and
implement a systematic process for making collective

decisions within a group context.

Students will investigate the Indigenous land ownership,
inherent rights, and acknowledgement in Alaska and

other geographical contexts.

Students will continue to examine the historical and
contemporary issues surroundingIndigenousland
ownership, rights, andacknowledgement, specifically
focusingon casesinAlaskaand comparingthemto

other regions.

Suggested Activities:

Students will engage in a Think-Pair-Share activityto

brainstormwhatactivecitizensdo. Then, in small

groups, they'll create and perform short skits

demonstratingresponsible citizen participation (e.g.,

voting, community service, followinglaws).
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SS.3-5.2.3 Gather relevant information
from multiple credible sources to

address compelling questions or research.

SS.3-5.3.2 Develop claims in response
to compelling questions and identify
specific evidence that supports the
claims.

SS.3-5.1.4 Explain how supporting
questions help answer compelling
questions.

Provide students with simplified excerpts from local (e.g.,

schoolrules), state(e.g., Alaska state motto),and
national(e.g.,Preambleto the Constitution)civic

documents. Students will workin RoundRobinteamsto

identify key principles and then use a Bubble Map to
visually represent the core ideas of one document.
Setup stationsaround the classroom, each with
information (simplified text, pictures) about
municipal and state government functions and
structures (e.g., mayor, city council,governor, state
legislature).Students will participateina"Gallery
Walk" tolearn

abouteachstation. Afterwards, they'llcreatea Brace
Map to show the organizational

structure of eithertheirmunicipal or state
government.

Students will engage in an Inside-Outside Circleto
discusstheirexperiencesworkingin groups(both
positiveand negative).Then,

they'lluseaDouble BubbleMaptocompare

and contrast the advantages and

disadvantages of collaborating in professional
environments.

Provide scenario cards depicting various situations
(e.g.,astudentfindingalostitem, a
studentsharingsupplies, astudentdisagreeing
respectfully). Students in Fan-N-Pick teams will read the
scenarios and identify which civic virtues (respect,
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responsibility, fairness) are being demonstrated or
are needed. They'll

then create a Circle Map to brainstorm
examplesofcivicvirtuestheycanapplyintheir school
community.

Geography Standard(s):

SS.4.1.16.1 Explain how culture
influences the way people modify and
adapt to their environments in each
region of the United States.
SS.4.2.16.1 Explain how the cultural and
environmental characteristics of the
United States change over time.
SS.4.3.16.1 Discuss how environmental
and cultural characteristics influence
population distributioninthe United
States.

SS.3.4.18.1 Use maps of different scales
to identify and describe the locations of
cultural and environmental
characteristics in each region of the
United States.

SS.4.1.19.1 Discuss how cultural and
environmental characteristics affect the
distribution and movement of people,
goods, and ideas in and among the
regions of the United States.

Content Objectives:

Students will explain how cultural practices influence
human adaptation to and modificationofdiverse
environmentsacross the regions of the United
States.

Studentswillexplainhowtheculturaland
environmental characteristics of the United States
undergo transformation over time.

Studentswill discusshow environmentaland cultural
attributes impact population distribution
throughoutthe United States.

Students willemploy maps of varying scales to identify
anddescribethelocationsofcultural and
environmental characteristicswithineach region of the
United States.

Students will discuss how cultural and
environmentalcharacteristicsinfluencethe
distribution and movement of people, goods, and
ideaswithinandamongtheregionsofthe United
States.

Studentswilldiscuss the relationship between human
settlementsand movementsandthe locationsand
utilization of various natural resources in the United
States.

Notes:

Literacy Connections:
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SS.3-5.1.1 Construct compelling
questions and explain the importance of
the questions to self and others.
§S.3-5.1.3 Create supporting questions to
help answer compelling questions.
SS.4.2.19.1 Discuss how human
settlementsand movementsrelateto
the locations and use of various natural
resources in the United States.
SS.3-5.2.3 Gather relevant information
from multiple credible sources to
address compelling questions or
research.
SS.3-5.2.1 Determine whether a source
is primarily fact or opinion.
SS.3-5.3.1 Cite evidence that supportsa
response to supporting or compelling
questions.
SS.3-5.4.4 Present opinions and
explanations using a variety of print,
oral, and digital technologies.
SS.3-5.3.2Developclaims inresponse to
compelling questions and identify
specific evidence that supportsthe
claims.
SS.3-5.3.3 Develop claims in response to
compelling questions and identify
evidence that draws information from
multiple perspectives and sources in
response to a compelling question.

Suggested Activities:

How cultural (e.g., music styles, food traditions)and
environmental(e.g.,riversfor transport, mountains
as barriers) characteristics influence the movement
of people,goods,andideaswithinandamong US
regions.Students will createa Flow Mapto tracethe
journeyofaspecificgood oridea, showing how
Students will engage in a Think-Pair-Share activity to
brainstorm different ways people live in various
environments(e.g.,desert,mountains, coast).
Afterwards, the class will collectively create a Tree Map
categorizing different cultural practices(e.g.,
housing, clothing,food)and how they adapt to or
modify specific environments across US regions.
Provide pairsof "Thenand Now" imagesor short
descriptionsshowingaspecificUSregion or cultural
characteristic (e.g., a historical farm vs.amodern
agriculturalcommunity,oranold citystreetvs.anew
one).Studentswillworkin RallyCoach pairs to analyze
the changes. They will then use a Multi-Flow Map to
illustrate the causes and effects of cultural and
environmental transformations over time in the US.
Students will participatein an Inside-Outside Circle to
discuss factors that might make people wantto live in
certain places (e.g., good weather, jobs, natural beauty)
or avoid others. Followingthis, they'llcreate a Double
Bubble Map comparing and contrasting how a specific
environmental attribute (e.g., water availability) and
a cultural attribute (e.g., historical settlement
patterns) impact population distribution in different US
regions.
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Provide various maps of the United States (physical,
climate, population density, cultural regions, etc.).
Students in Numbered Heads Together teams will
analyze the maps to identify and describe cultural
(e.g., major cities, language groups, specific industries)
and environmental (e.g., mountain ranges, rivers,
deserts) characteristics withineach USregion. They'll
thenuseaCircle Maptobrainstorm everythingthey
knowaboutaspecificregion based on themaps.
InitiateaTurnand Talkabouthowthingsthey use or
ideas they hear about might have traveledfrom
different parts ofthe US. Then, provide examples of
cultural and environmental factorsimpacted its
movement.

Divide studentsintoJigsaw groups, witheach group
becoming an expert on a different naturalresourceina
specificUSregion (e.g., timberinthe Pacific Northwest,
oilin Texas, farming in the Midwest). Groups will research
how human settlements developed near these resources
and how theresources are utilized. After sharing their
expertise, the class will

collectivelycreateaBrace Mapforachosen region,
showingthe naturalresourcesand theirconnectionto
localsettlementsand industries.

History Standard(s):

SS.4.2.21.1 Explain how the events of
U.S. historycontributedto the differing
perspectives of Indigenous and

Content Objectives:

Studentswillexplainhow historicaleventsin the U.S.
have contributed to the differing perspectives of
Indigenous and non-Indigenous peoplesacrossthe
UnitedStates, including various Alaska Native groups.

Notes:

Literacy Connections:
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non-Indigenous peoples across the
United States, including Alaska Native
groups.

SS.4.3.21.1 Describe how people’s
perspectives, both Indigenous and
non-Indigenous, shaped the historical
sources they created.

SS.3-5.2.1 Determine whether a source
is primarily fact or opinion.

SS.3-5.2.2 Determine whether a source
is primary or secondary.

SS.3-5.2.3 Gather relevant information
from multiple credible sources to

address compelling questions or research.

§S.3-5.3.1 Cite evidence that supports a
response to supporting or compelling
questions.

SS.3-5.3.2 Develop claims in response
to compelling questions and identify
specific evidence that supports

the claims.

Students will describe how the perspectives of both
Indigenous and non-Indigenous individualsinfluenced
thehistoricalsources

they produced.

Suggested Activities:

Read a short, age-appropriate historical accountofan
interaction between Indigenous and non-Indigenous
peoplesinthe U.S. (e.g., early settlement, a specific treaty
event, or the goldrushinAlaska). Afterreading,
students willdoaThink-Pair-Shareonhowtheevent
might have felt from different perspectives.
Then,usingaDouble Bubble Map, theywill compare
and contrast the likely feelings, motivations,and
experiencesofanIndigenous personandanon-
Indigenouspersoninvolved in the event.

Provide pairs of contrasting historical sources
(simplified excerpts) related to a US historical event
involving Indigenous and non-Indigenous groups (e.g., a
diaryentryfromasettleranda traditional story or oral
history from an Indigenousperspectiveaboutthe
sametime period).Studentswillworkin RallyCoach pairs
to analyze each source, identifying what information
ispresentedand whocreatedit.

They'llthen use aFFlow Map to show the "journey" of
howahistoricaleventmightbe
recordeddifferentlybasedontheperspective of the
person creating the source.
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Unit 2: Federal Government&EconomicPrinciples

Civics Standard(s):

SS.4.1.6.1 Compare and contrast the
responsibilities and powers of
government

officials and various levels and
branches of the current federal
government.

SS.4.4.7.1 Recognize the beliefs,
experiences, perspectives, and

values that underlie another

person’s point of view about a civic
issue the United States, including the
impact individuals can have

SS.4.2.8.1 Explain how lawsarecreated at
the federal level in the UnitedStates,
including how change is brought forth by
voting in government elections.
SS.3.4.8.1 Explain how policies are
developed to address public problems.
SS.3-5.1.1 Construct compelling

questions and explain the importance
of the questions to self and others.
SS.3-5.3.2 Develop claims in response
to compelling questions and identify
specific evidence that supports the
claims.

SS.3-5.5.2 Use deliberative and
democratic procedures toidentify waysto

Content Objectives:

Students will analyze and differentiate the
powers and responsibilities allocated to
officials within the diverse levels and branches
of the federal government.

Students will recognize and analyze the
underlying beliefs, experiences, perspectives,
and values that inform another individual's
viewpoint on a civic issue.

Students will describe the established
proceduresfordecision-makingatthefederal
level in the United States, including how
individual citizens can influence these
processes.

Students will explain the legislative process for
creatinglaws atthe federallevelinthe United
States, specifically noting the influence of electoral
voting in initiating change.

Students will explain the methodologies used to
formulate policies designed to address public
problems.

Suggested Activities:
Introduce the three branches of the federal
government (briefly: Executive, Legislative, Judicial)
and give simple examples of their roles. Students
will engage in a Think-Pair-Share about different
typesofrules they encounter (school, home, city).

Notes:

Literacy Connections:
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take action about local and/or regional
problemsorissues.

SS.3-5.2.3 Gather relevant information
from multiple credible sources to

address compelling questions or research.

SS.3-5.3.3 Develop claims in response
to compelling questions and identify
evidence thatdrawsinformation from
multiple perspectives and sourcesin
responsetoa compelling question.
SS.3-5.5.3 Explainways to individually
and/or collaborativelyaddress local,
regional, or global problems or issues
and predict possibleresultsofthose
actions.

Afterwards, as a class, they'll create a Tree Map
categorizing federal government powers and
responsibilities, branching out to the Executive
(President, Cabinet), Legislative (Congress), and Judicial
(Courts) branches, with simple descriptions of each.
Present a simple, age-appropriate civic issue (e.g.,
Should the school cafeteria serve more healthy
snacks?Shouldtheparkhaveanew playground?).
Studentswill participateinan Inside-Outside Circle to
discuss their initial opinionsontheissue.Then,they'll
be given two different viewpoints from fictional
"citizens" about the issue. Using a Double Bubble
Map, theywillcompareandcontrast theunderlying
beliefs, experiences,andvalues that mightleadtothese
differingviewpoints.

Provide simplified information or a short video
explaining the basic steps of how a bill becomesalaw
atthefederallevel.Students willworkin RallyCoach
pairstosequencethe steps. Then, they will use a Flow
Map to visually represent the legislative process,
includingkeypointswherecitizens'electoral votes
(choosing representatives) can influence the process (e.g.,
electing people who support certain ideas).

Divide studentsintolJigsaw groups, with each group
focusingonadifferent"publicproblem" (simplified for
4th graders, e.g., litter in the park,toomuchtraffic,
notenoughcleanwater inafictional town). Each group
will research or brainstormpotentialsolutionsandhow
those solutions might become policies. After sharing
their "expertise," the class will collectively choose
one publicproblemand createa
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Multi-Flow Map showing the problem in the center,and
thevariouscausesleadingtoit, and potential policy
solutions (effects).

Economic Standard(s):

§S.4.1.11.1 Compare examples of human
capital, physical capital, and natural
resources in various U.S. regions
SS.4.2.11.1 Provide examples, within
and outside of Alaska, of individuals
and businesses that specialize and
trade.

SS.4.3.11.1 Explain the role of money in
making exchange easier.

SS.4.4.11.1 Explain the relationship
between investment in human capital,
productivity, and future incomes using
Indigenousand non- Indigenous
examples from across the United States.
SS.4.5.11.1 Determine how profits
influence sellersin markets.

SS.4.1.12.1 Explain how scarcity and
abundance require a person to
determine the benefits and costs of a
particular choice.

SS.4.2.12.1 Define positive and negative
incentives.

SS.4.1.13.1 Explain that interest is the
price of using someone else’s money.

Content Objectives:
Students will compare examples of human

capital (skills, knowledge), physical capital

(tools, infrastructure), and natural resources

across diverse U.S. regions.

Studentswillprovide specificexamples, both
withinandoutside Alaska, ofindividualsand
businessesthatengageinspecializationand

trade.

Studentswill explain the fundamentalrole of

money in facilitating economic exchange.
Studentswillexplainthecorrelationbetween
investment in human capital, increased

productivity, and future income potential,
utilizingbothIndigenousandnon-Indigenous
examples from across the United States.

Students will determine how the prospect of

profits influences the decisions of sellers within
market economies.

Students will explain how the economic principles of
scarcity and abundance necessitate an evaluation ofthe
benefitsand costsassociated withaparticularchoice.
Students will define and distinguish between positive
incentives (rewards) and negative incentives (penalties)
as factors influencing economic behavior.

Notes:

Literacy Connections:
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SS.4.2.13.1 Determine the difference
between inflation and deflation.
§S.4.3.13.1 Describe how people and
businesses support federal

government services through

taxation.

SS.4.4.13.1 Explain the importance of
improving capital goods and human
capital over time.

SS.4.1.14.1Explainhow trade contributes
to economic interdependence among
regions of the United States.
SS.4.2.14.1 Explain how geography,
natural resources, climate,and available
labor contribute to the interconnected
regional economies of the United
States.

SS.4.1.15.1 Explore the significance of
various industries in Alaska.

SS.3-5.1.2 Categorize questions according
to the social studies disciplines.
SS.3-5.2.3 Gather relevant information
from multiple credible sources to
address compelling questions or research.
§S.3-5.3.1 Cite evidence that supports a
response to supporting or compelling
questions.

SS.3-5.4.4 Present opinions and
explanationsusinga variety of print,
oral, and digital technologies.

Students will explain the concept of interest as the cost
incurred for borrowing or utilizing another entity's
financial resources.

Students will differentiate between inflation (a general
increase in prices and fall in the purchasingvalue of
money)anddeflation(a general decrease in prices).
Students will describe how individuals and businesses
contribute to the funding of federal government
services through taxation.

Students will explain the importance of enhancing
both capitalgoods(e.g., machinery, technology) and
human capital (e.g., education, training) over time.
Students will explain how trade fosters economic
interdependence among different regions of the
United States.

Students will explain how geographical features,
natural resources, climate, and available labor
collectively contribute to the interconnected regional
economies of the United States.

Studentswillexplore the economicsignificance of
various industries within Alaska.

Suggested Activities:

Students in "RoundRobin" teams will brainstorm
examples of people or businesses that specialize in one
thing (e.g., a baker, a fishingcompany,acarfactory)
andthentrade theirgoods/services. Providesimple
scenarios for Alaska (e.g.,afishingboat catching salmon
thatisthensenttootherstates)andotherUS regions
(e.g.,afarmergrowing cornthatissold toafactoryto
make cereal). Teamswill then createa Flow Map
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§S.3-5.1.3 Create supporting questions
to help answer compelling questions.

S$S.3-5.1.1 Construct compelling
questions and explain the importance
of the questions to self and others.
SS.3-5.4.1 Clearly communicate opinions
and the underlying facts supporting
them.

SS.3-5.3.3 Develop claims in response
to compelling questions and identify
evidence thatdrawsinformation from
multiple perspectives and sourcesin
responsetoa compellingquestion.
SS.3-5.4.3 Critique the motives behind
different perspectives

illustratingthe processof specializationandtradefor
oneexample.

Divide students into Jigsaw groups. Each group becomes
anexpertonadifferenttype of tax (e.g.,incometax,
salestax-simplified). They willlearnhow these taxes
are collectedand whatfederalgovernmentservices
theyhelp fund(e.g.,roads, schools, national parks). After
sharing their expertise, the class will collectively
create a Tree Map showing "Federal Government
Services" and the "Taxes" that fundthem.
UseaThink-Pair-Sharetodiscusswhyhaving better tools
(like a faster computer) or more knowledge (like
learning to code) can help people do more work.
Provide examples of improved capital goods (e.g., new
machineryin a factory) and human capital (e.g.,
worker training programs). Students will then createa
Multi-Flow Map illustrating how enhancing capital
goods and human capital leads to increased
productivity and economic growth.

Students in Numbered Heads Together teams will be
given information about different US regions
(includingAlaska), focusingontheir unique
geographical features, natural resources, climate, and
available labor. They willthen discuss how these
characteristicslead to specificindustries and how regions
depend oneachotherthroughtrade.They'llcreatea
Brace Map forachosenregion, breaking down itskey
featuresandhowtheyconnecttotrade with other
regions.
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Introduce one U.S.region (e.g.,the Northeast or the
Midwest) and its prominent geographical features,
natural resources, climate, and common jobs.
Students will Think-Pair-Shareabouthow these
elements mightinfluence what people do for work or
whatgoodsare producedthere.Then,asa class,
create a Tree Map with theregion name asthe heading,
andsubheadingsextendingto "Geography,"
"Resources," "Climate," and "Labor," detailing how
each contributes to the region'seconomy andits
connections to other regions.

Provide RallyCoach pairswithinformationor images
aboutkeyAlaskanindustries(e.g., fishing, oil and gas,
tourism, timber, mining). Each pair will learn about one
industry. Then, they'll use a Multi-Flow Map to show
the economicimpact of that industry: the causes (natural
resources, human capital, physical capital)andthe
effects (jobs, goods/services produced, money earned
for Alaska).

Dividestudentsintoligsaw groups, witheach group
becomingan expert on aspecific major industryin
Alaska(e.g.,fishing,oil,tourism, mining, military). Each
group will research or be giveninformationabouttheir
industry's

economicimportance, theresourcesituses, andthe
jobsitprovides. After sharing their expertisewiththe
class,thewholeclasswill createaTree Map with
"Alaska's Economy" as the maintopic, branchingoutto
the different industries and listing their key economic
contributions.

125




Geography Standard(s):

$S.4.1.20.1 Identify howeachregion

of Alaska has grown through

various economicactivities.

SS.4.1.20.2 Explain how the geographic
resourcesofAlaskaled to the state’s
economic development.

SS.3-5.1.2 Categorize questions according
to the social studies disciplines.
SS.3-5.3.3 Develop claims in response
to compelling questions and identify
evidence thatdrawsinformation from
multiple perspectives and sourcesin
responsetoa compelling question.
SS.3-5.4.4 Present opinions and
explanationsusinga variety of print, oral,
and digital technologies

Content Objectives:

Students will identify the specific economic
activitiesthathavecontributedtothegrowth of each
region within Alaska.

Students will explain how Alaska's unique geographic
resources have been instrumental in the state's
economic development.

Suggested Activities:

DividestudentsintolJigsaw expertgroups, with each
group focusing on a differentregion of Alaska(e.g.,
Southeast, Southcentral, Interior, Arctic, Southwest).
Provide simplified information, maps, and images
about the primary economic activities and the
geographicfeaturesoftheirassignedregion (e.g.,
fishing/tourism in Southeast, oil/gas/transportation
in Southcentral, mining/tourism/subsistence in
Interior, oil/gas/subsistence in Arctic, fishing/wildlife in
Southwest). After becoming "experts," groups willteach
theirregiontoothergroups. Finally, the class will
collaboratively create a Tree Map with "Alaska's
Regional Economies" as the maintopic, branching
outtoeachregionand listing its key economic
activities and the contributing geographic
features/resources.

PresentRallyCoachpairswith picturesor descriptions
of Alaska's unique geographic resources (e.g., vast
coastline, oil reserves, glaciers, mountains, long
summer daylight, cold climate). Each pair will discuss
how one specific resource has contributed to an
economicactivityin Alaska (e.g., coastlinefor fishing,
oilforenergyindustry, glaciersfor

Notes:

Literacy Connections:
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tourism). Theywillthen use a Multi-Flow Map to show
how that geographic resource (cause) has led to a
particulareconomic development (effect).

Begin with a Turn and Talk about what productsthey
think come from Alaska. Show a mapofAlaska.Selecta
keyAlaskanproduct (e.g.,salmon,oil,anitem made by
anAlaska Nativeartistfromlocal materials).Students
willthen, with guidance, use a Flow Map to trace the
journey of this product from its naturalresource
origininAlaska (linkingto geographicalfeatures)
throughits processing or creation, to how it gets to
other parts of Alaska orthe world. This highlights
howresources drive economic activity and trade.
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Unit 3: Historical Change & Social Movements

Civics Standard(s):
SS.4.4.8.1 lllustrate historical and
contemporary means of changing
society in various regions of the United
States.
$S.3-5.2.3 Gather relevant information
from multiple credible sources to

address compelling questions or research.

5$S.3-5.3.3 Develop claims in response
to compelling questions and identify
evidence that draws information from
multiple perspectives and sourcesin
responsetoa compelling question.
S$S.3-5.5.3 Explain ways to individually
and/or collaborativelyaddress local,
regional, or global problems or issues
and predict possibleresultsofthose
actions.

Content Objectives:

Students will illustrate both historical and
contemporary methodsemployed to effect societal
change across differentregions of the United States.

Suggested Activities:

Introducetheideathat people workto make changes
insociety. Presentafewsimplified examplesof
historicaland contemporarysocial changes in different
U.S. regions (e.g., historical: women gaining the
right to vote; contemporary:acommunity group
cleaningup apark,astudent-ledinitiativetorecycle
more at school). Students willengageina
Think-Pair-Sharetobrainstormwayspeople bringabout
change.Then,asaclass,choose one example and create
a Flow Map illustrating the steps or actions taken to
bring about that social change.

Notes:

Literacy Connections:

History Standard(s):

SS.4.1.21.1 Recognize

the multiple individual

and group perspectives

relating to important or

major eventsin history.

$S.4.1.22.1 Use a variety of primary and
secondary sources to summarize key
events in history from cultural regions
across the United States.

Content Objectives:
Studentswillrecognizethediverseindividual
andgroup perspectivesrelatedtosignificant
historical events across the United States.
Students will utilize a range of primary and
secondary sources to summarize key historical
events from various cultural regions
throughout the United States.

Students will gather different types of
historical sourcesand summarize how theyare
used to explain past events.

Notes:

Literacy Connections:
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SS.4.2.22.1 Gather different kinds of
historical sources and summarize how
they are used to explain events in the
past.

$S.4.3.22.1Analyzethe relationships
between multiple historical sources
surrounding a single event or
development in U.S. history.
SS.4.4.22.1 Infer the intended audience
of a historical source.

SS.4.5.22.1 Use information about the
maker, date, and place of origin of a
source to determine whether a
source is useful for studying a
particular historical topic.
S$S.4.1.23.1Use a

timeline or other representation of
related events to compare
developments that happened at the
same time.

$S.4.2.23.1 Compare similarities and
differencesbetweena historic local
cultural practice and a historic cultural
practicefrom anotherregionofthe
United States.

SS.4.3.23.1 Generate questions about
individuals and groups who have shaped
history across the United States.

SS.4.1.24.1 Describe and explain
probable causesand effectsofan event

Students will analyze the interrelationships
between multiple historical sources pertaining

to a single event or development in U.S.

history.
Studentswillinfertheintendedaudiencefora

given historical source.

Students will utilize information about a

source's creator, date, and place of origin to
assessitsusefulnessforstudyingaparticular
historical topic.

Students will use timelines or other

chronological representations to compare
simultaneous historical developments.

Students will compare and contrast a historical

local cultural practice with a historical cultural
practice from another region of the United

States.

probable causes and effects of an event or
developmentinthe United States, including its effect on
Alaska.

Studentswillgatherevidence frommultiple sources
tosubstantiateaclaimregardinghow contributions
from various cultural and ethnic groups have
influenced the history of both Alaska and the United
States.

Students will explain how national and global eventshave
impacted Alaska, both historically and in the
contemporary era.

Suggested Activities:
Presentstudentswithasimplified historical event
fromU.S. history(e.g., the building of the
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or development in the United States,
including its effect on Alaska.
SS.4.2.24.1 Gather evidence from
multiple sources to support a claim
about how contributions made by
various cultural and ethnic groups have
shaped the history of Alaska and the
United States.
$S.4.1.25.1Explainhow national and
global events impact Alaska, both in the
past and present.
$S.3-5.2.3 Gather relevant information
from multiple credible sources to
address compelling questions or research.
$S.3-5.2.2 Determine whether a source
is primary or secondary.
$S.3-5.4.3 Critique the motives behind
differentperspectives.
$S.3-5.2.1 Determine whether a source
is primarily fact or opinion.
$§.3-5.3.1 Cite evidence that supports a
response to supporting or compelling
questions.
§$S.3-5.3.2 Develop claims in response
to compelling questions and identify
specific evidence that supports the
claims.

$5.3-5.4.4 Present opinions and
explanations using a variety of
print, oral, anddigital technologies.

Transcontinental Railroad, the Gold Rush). Provide
short, age-appropriate primary or secondarysource
excerptsreflecting different perspectives (e.g., a
railroad worker, a Native American whose land was
impacted, a business owner). Students will
Think-Pair-Share how different people might have felt
aboutorexperienced the event.
Then,usingaDoubleBubble Map, they'll compare

and contrast two different perspectives,
highlightingtheirbeliefs, experiences, orvalues.
Present students with two short, simplified primary
source excerpts about the same historical event
(e.g., a short quote from a generalandashortquote
fromasoldierabout a battle; a newspaper headline
and a diary entry about a new invention). Each
source shouldclearly have adifferentcreatoranda
likely different intended audience. Students will
Think-Pair-Share what each source says and who they
think wrote it. Then, using a Double Bubble Map,
they'llcompareand

contrastthe two sources, focusing on the creator, what
informationthey offer,andwho their likely intended
audience was.

Prepare cards with different historical questions or
topics (e.g., "What was daily life likeforkidsduringthe
Civilwar?","Howdid people travel across the
country in the 1800s?").Also, preparecardswith
various historical sources (e.g., a picture of a
schoolhouse, a train ticket, a map of the Oregon
Trail,aspeechfroma politician).
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$S.3-5.1.4 Explain how supporting
questions help answer compelling
questions.
$S.3-5.4.1 Clearly communicate opinions
and the underlying facts supporting
them.
$S.3-5.5.1 Show
evidence of taking individual or group
action to address one or more local,
regional, or global problems or issues.

Students will Mix-Pair-Share to find a partner. Each pair
gets a historical question and a sourcecard.They
discuss:"Isthissourceuseful for answering this
question? Why or why not?" focusingonthecreator,
date,andplace.The classcanthencollectivelycreatea
TreeMap with "Useful Sources" and "Less Useful
Sources" for a specific topic, listing examples and their
reasoning.

Provide Numbered Heads Together teamswith cards
depicting significant historical events across different
U.S. regions (e.g., the California Gold Rush,
construction of the Erie Canal, Alaska Purchase, building
of aspecific fort). Teamswillworktoplacetheseevents
on a large class timeline, noting simultaneous
developments. They canthen use a Flow Map to trace
the chronological sequence and connectionsofafew
selected simultaneous events.

Divide studentsintoJigsaw groups, witheach group
becominganexpertonasignificant U.S. national or global
historical event (e.g., World War Il, the Civil Rights
Movement, the invention of the automobile). Their
taskisto research or be provided with simplified
informationabouthowthateventspecifically impacted
Alaska, both historically and in contemporary times.
After sharing their expertise, theclasswillcollectively
createa Multi-Flow Map forone event, showingits
causes, the eventitself, and its specific effects on Alaska.
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Unit 4: GlobalConnections&Environmental Impact

Geography Standard(s):

§S.4.1.17.1 Discuss why environmental
characteristics vary among different
world regions.

S$S.4.2.17.1 Discuss how the spatial
patterns of economic activities in parts
oftheworld have changed over time
because of interactions with nearby and
distant places.

§S.4.3.17.1 Discuss how natural and
human-made catastrophiceventsin
oneregion oftheworld affect people
living in other regions of the world.
SS.4.1.18.1 Construct maps and other
graphic representations of the various
regions around the world.

SS.4.2.18.1 Use maps, artwork, and other
representations to examine relationships
between the locations of places in the
world and their environmental
characteristics.

SS5.4.3.19.1 Explain the effects of
catastrophic environmental and
technological events on human
settlements and migrationinandamong
the regions of the United States.
SS.3-5.2.3 Gather relevant information
from multiple credible sources to
address compelling questions or

Content Objectives:
Studentswilldiscussthereasonsforvariations in
environmental characteristics across different global
regions.

Studentswilldiscusshowthegeographic patterns of
economicactivitiesglobally have changed over time, due
to connections with both local and far-off places.
Students will discuss how natural and human-
induced catastrophiceventsinone

global region canimpact populationsin other regions.
Students will construct maps and other graphical
representationsdepictingvarious regions around

the world.

Students will utilize maps, artwork, and other visual
representations to analyze the relationships between
the geographical locations of places worldwide and
their respectiveenvironmentalcharacteristics.
Students will explain the impacts of catastrophic
environmentaland technological events on human
settlements and migration patternswithinandamong
theregionsofthe

United States.

Suggested Activities:
Introduceseveraldiverseglobalregions(e.g., desert,
rainforest, arctic,temperateforest). Students will
Think-Pair-Share what they imagine the environment
islikein each place. Asaclass, usingalarge world map,
they'll collaboratively create a Circle Map for a
chosenregion, withtheregioninthecenter and

Notes:

Literacy Connections:
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research.

SS.3-5.3.2 Develop claims in response
to compelling questions and identify
specific evidence that supports

the claims.

SS.3-5.5.1 Show evidence of taking
individual or group action to address
one ormorelocal, regional, or global
problems or issues.

SS.3-5.5.2 Use deliberative and
democratic procedures to identify ways
to take action about local and/or
regional problems or issues.
SS.3-5.5.3 Explainways to individually
and/or collaborativelyaddress local,
regional, or global problems or issues
and predict possibleresultsofthose
actions.

SS.3-5.2.1 Determine whetherasource
is primarily fact or opinion.

§S.3-5.3.1 Cite evidence that supports a
response to supporting or compelling
questions.

SS.3-5.4.4 Present opinions and
explanationsusinga variety of print,
oral, and digital technologies.
S$S.3-5.1.1 Construct compelling
questions and explain the importance
of the questions to self and others.
SS.3-5.1.3 Create supporting questions
to help answer compelling questions.

information to include different environmental
characteristics (temperature,

rainfall, landforms, plants,animals), discussing the
reasons for these variations (e.g., distance
from equator, mountains).

Provide RallyCoach pairs with simplified
historical and modern examples of global
economicactivities (e.g., spice trade routesvs.
modern shipping of electronics; ancient silk
road vs. today's global clothing industry). Pairs
will analyze how the patterns of economic
activity have changed and how connections
between places (local and far-off) have
influencedthis.They'llthenuseaFlowMapto
illustrate the evolution of a global economic
activity overtime, showingitstransformation
and new connections.

Students will participate in an Inside-Outside
Circletodiscussalocalnaturaldisasterthey
might know about (e.g., a big snowstorm, a
power outage) and its immediate effects.
Then, introduce simplified examples of
catastrophic events in other global regions
(e.g.,amajorfloodinone country,avolcanic
eruption affecting air travel worldwide). The
discussion will focus on how such events, even
far away, can impact populations in other
regions (e.g., affecting food supply, travel,
goods). The class willthen create a Multi-Flow
Map for one global catastrophic event,
showing its immediate local effects and then

133




SS.3-5.3.3 Develop claims in response
to compelling questions and identify
evidence thatdrawsinformation from
multiple perspectives and sourcesin
responsetoa compelling question.

its wider impacts on other regions.

Divide studentsintoJigsaw expert groups, with

each group assigned a different major world

region (e.g., Africa, Asia, Europe, South
America,Antarctica,Oceania).Providethem
withlargeblankpaper,basicmapoutlines,and

simple visual cues (artwork, photos of

landmarks, animals, or people). Each group will
"construct" a simplified map/graphical
representation of their region, including key
geographicalfeaturesorsymbolsrepresenting cultural
aspects. After sharing their "regions," studentswillusea
Bubble Map to describe the key characteristics of one
of the presented world regions.

Begin with a Turn and Talk about how big events (like
a powerful storm or a wildfire) might make people
move or change where theylive.Presentage-
appropriateexamplesof catastrophic environmental or
technological events withinthe U.S. (e.g.,amajor
hurricane, a large-scale oil spill). Discuss how these
events impact human settlements and migration
patternswithinandbetween U.S. regions. Students will
then use aBrace Mapto breakdownoneevent,showing
theevent,its immediate impacts on settlements, and
how it might cause people to move within or out of
affected regions.
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Fifth Grade

Foundations and History of the U.S.

Grade Level Description:

Fifth grade learners will deepen their understanding of the United States' place in the world by exploring
geography, government, history, civics, and economics.

They will study continents and oceans using both relative and absolute location, gain new perspectives
on the polar regions, and consider how geography shapes our global relationships. Students will
examine the foundations of the U.S. government, including how it functions today and ways individuals
can participate in civic life. They will also explore early U.S. history, focusing on European colonization,
interactions with Indigenous peoples, and the development of democratic principles that continue to
shape our nation. Additionally, learners will develop a foundational understanding of economics,
including how money works and how economic systems connect with culture, society, and the
environment. This broad overview prepares students for a more in-depth study of U.S. history in eighth
grade.

Unit 1: Unit: Foundations of American Government & Civic Life-Building a Community — Rules, Rights, and Responsibilities

Civics Standard(s): Content Objectives: Notes:
55.5.1.10.1 Describe the rights, roles, Students will describe key rights and responsibilities |, . o
and Literacy Connections:

of U.S. citizens and explain basic principles of American
democracy, such as popular sovereignty, limited
government, rule of law, and separation of powers,
while

identifying the roles citizens play in a democratic
society.

responsibilities of U.S. citizens and
explain basic principles of American
democracy.
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SS.5.1.7.1 Apply civic virtues and
democratic principles in school
settings.

SS.5.1.8.1 Analyze and compare
procedures formakingdecisionsin a
variety of settings, including classroom,
school, government, and/or society.
SS.5.2.6.1 Assess the importance of
participation in democracy.

SS.5.2.7.1 Distinguish core civic virtues
and democratic principles thatguide

government, society, and communities.

SS.5.2.8.1 Evaluate how rules and laws
change society and how people change
rules and laws.

§S.5.3.7.1 Use

deliberative processes when making
decisions or reaching judgments as a
group.

SS.5.3.8.1 Research problems or issues
and propose solutions using the
appropriate public process.

SS.5.4.6.1 Explain how groups of people
make rules to create responsibilities
and protect freedoms.
SS.5.4.7.1Examinethe beliefs,
experiences, perspectives, and values
that underlie one’sownandothers’
points of view about civicissues.

Students will demonstrate civic virtues, including
respect, responsibility, and fairness, in school
interactions and apply democratic principles like
majority rule, minority rights, andtherule oflawto
decision-making within

the school environment.

Students will analyze different procedures usedfor
makingdecisionsinvarioussettings, such as th
classroom, school, government, and society, and
compare the strengths and weaknessesofthese
differentdecision-making procedures.

Studentswill be able toidentify different ways citizens
can participate in a democracy, including voting,
expressing opinions, and volunteering, and explain
why citizen

participation is important for a healthy democracy,
ensuring voices are heard, holding leaders
accountable, and improving communities, while also
providing examples of how such participation can lead
to positive changes.

Students will identify core civicvirtues, such as honesty,
compassion,andcourage, thatare important for
effective government and society,and explaincore
democraticprinciples, including justice, equality, and
liberty, that guide government, society, and
communities. Studentswill evaluate theimpact of
specific rules and laws on society and explain how
individuals and groups can influence the creation
and modification of rulesand laws.

Students will participate in deliberative processes,
discussing, listening to different perspectives,and
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SS.5.4.8.1 Summarize the historical
originsof relevantrulesandlaws, and
the formal and informal factors that
shape(d) publicpolicy.

SS.5.6.6.1 Describe ways in which people
benefit from and are challenged by

working together through government.

SS.3-5.1.2 Categorize questions
according to the social studies
disciplines.

SS.3-5.2.2 Determine whether a source
is

primary or secondary.

SS.3-5.2.3 Gather relevant information
from multiple credible sources to
address

compelling questions or research.

SS.3-5.3.3 Develop claims in response
to

compelling questions and identify
evidence that draws information

from multiple perspectives and sources
inresponsetoa compelling question.

SS.3-5.5.3 Explain ways to individually
and/or collaboratively address local,
regional, or global problems or issues
and predict possible results of those
actions.

evaluatinginformationto makegroup decisions,and
contributeto reaching judgments as a group through
respectful discussion and consideration of various
viewpoints.

Students will research a specific public problem or
issue and propose potential solutionstothe
identified problemorissue, utilizinganappropriate
publicprocess, suchas writing aletterto an official or
presentingtoa school board.
Studentswillbeabletoidentifyexamples of rulesthat
existinvarious groups, including the classroom,school,
community,andcountry, explain why rules are made
by groups of people, to keep order, ensure fairness,
and solve problems,andanalyze howspecificrules
createresponsibilitiesforindividualsand/or help to
protect the freedoms of group members.

Students will identify beliefs, experiences, perspectives,
andvaluesthatinfluencetheir own point of viewona
civicissue and recognize and consider the beliefs,
experiences, perspectives, and values that influence
others'pointsofviewoncivicissues.
Studentswillsummarizethehistorical origins of
selected rules and laws and identify and describe
bothformal, suchaslegislationand courtdecisions,and
informal, suchaspublic opinionand advocacy groups,
factorsthat have

shaped public policy.

Students will describe ways people benefit from
working together through the government and
identify challenges people face when working
together through the government.
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Suggested Activities:
Students use Fan-N-Pick cards to explore the
relationship between rights and responsibilitiesina
democracy. Teamsmatch rights (e.g., freedom of
speech) with correspondingresponsibilities (e.g.,
respecting others' opinions) and discuss their
importance in a democratic society.
Circle map:brainstormdifferentcivicvirtues (e.g.,
“respect”, “cooperation”, “courage”), focusingon
whatthevirtuelookslike,sounds like, and feels like in
a school setting.
Students create Flow Maps for different decision-
makingscenarios(classroom,school, government) to
compare and contrast the steps involved, highlighting
similarities and
differences in processes. For example, a classroom
decision might have "Problem -> Discussion -> Vote,
while a government decisionmightbe "Problem->Bill
Introduced -> Debate -> Vote -> Signed into Law."
Multi-Flow Map: Cause and effects of responsible
citizen participation. Brainstorm what leads to
responsible participation, and brainstorm the results
or implications of responsible participation.
Bridge Map: Create analogies to demonstrate
understanding of responsible participation (ex.,
Voting is to democracy AS a steering wheel is to a
car.)
Flow Map: Show the process of how a bill becomes
alaw.
Turn & Talk: “What if there were no rules/laws?”
Studentsdiscuss hypothetical scenarios.
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Students work in small groups to propose revisions
toexistingclassroomrulesorsuggest new ones. Using a
Multi-Flow Map, each groupidentifiesaclassroom
issue, its causes, andthenproposesaruleasasolution
withits anticipated positive effects. Groupsthen share
theirproposalsinaRound Robindiscussion.

The class collectively discusses and evaluates each
proposal for fairness and feasibility, ultimatelyvoting
orreachingaconsensuson which rule(s) toadopt.
Students will be presented with various scenarios
where a rule is either present or absent(e.g.,a
chaoticplayground withouta "norunning"rule,afair
gamewithclearrules). Insmallgroups, they will briefly
role-playthe scenario with and without the rule,
demonstrating the impact. Afterwards, they will
participateinan Inside-Outside Circleto sharetheir
observationsandexplainwhythe rules made a
difference in their scenarios.
ThinkingMap - Multi-Flow Map:Introducea historical
"problem" orsituation thatled to a specificruleorlaw
(e.g.,acommunityissue thatledtoalocalordinance,a
conflictthatled to a national law like the
Emancipation Proclamation, or even school rules that
came from past problems). After reading, pairs create
aMulti-Flow Map. Inthe center, they write the
historical "problem." On the left, they list the causes or
historical events thatled to the problem. On the right,
they list the rule/law thatwascreated asaresultand
its immediate effects.
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Unit 2:EarlyAmericanHistory—ColonizationtoRepublic-Shapinga Nation—Exploration, Settlement, and the Birth ofa Government

Civics Standard(s): Content Objectives: Notes:
SS.5.1.6.1 Distinguish the responsibilities
and powers of government officials at
various levels and branches of

Students will be able to identify and describe the
main responsibilities and powers of key government
officials within the Legislative (Congress), Executive

Literacy Connections:

gover'nment in the early days of (President),andJudicial (Supreme Court) branches of
American democracy. the early federal government, differentiatebetween
$5.5.1.9.1Compareand contrast the theprimarypowers heldbytheearlyfederal

three branches of national
government along with theirimpact

governmentand thosereserved for state
governments, and explainhowthedivision of power
onAlaska. among these branches and between federal and state

55.5.3.6.1 Identify and explain the governments was designed to function in the early
importance of key national documents days of American democracy.

and determine their impact on Students will compare and contrast the roles and
FONErTEleE. responsibilities of the legislative, executive, and judicial
55.5.5.6.1 Investigate the origins, branches of the U.S. national government and describe
functions, and structure of the U.S. specific examples of how each branch impacts the state
federal government. of Alaska.

55.3-5.1.1 Construct compelling Studentswillbeabletoidentifykeyearly American
questions and explain theimportance of national documents, including the Declaration of
thequestionstoselfand others. Independence, the Articlesof Confederation,and
55.3-5.3.2Developclaims inresponseto the U.S. Constitution (including the Bill of Rights),

compelling questions and identify
specific evidence that supportsthe

explainthe main purpose orbigidea of each
document, and describe how these documents laid
claims. the foundation for or directly impacted the
55.3-5.5.2 Use deliberative and democratic | strycture and functions of the early American
procedures to identify ways to take government.

action about local and/or regional Students will describe the historical origins of the U.S.

problems or issues. federal government, identify the primary functions of
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each branch, and explain its basic structure, including
the three branches and their relationship.

Suggested Activities:
Draw a Tree Map: classify the 3 branches of government.
Label the headings: Federal, State, Local (though
"local" was less formalized in early democracy, you
can discuss the idea of town/county governance). As
a class, brainstorm responsibilities and powers that
would have existed at each level in early America (e.g.,
Federal: national defense, coining money; State:
education, regulating commerce within the state;
Local: town meetings, maintainingroads).
For comparison, use a Double Bubble Map to
comparetwobranchesatatime (e.g., Legislative
vs. Executive). Students can workin pairstofillin
similaritiesand differences.
Insmallgroups, studentscreateashort news report
(could be a skit, poster presentation, or digital
presentation) showcasingaspecificinstancewhere
one ormorenationalgovernmentbranches
impacted Alaska.
CreateaBrace Map of pieces of different excerpts or
simplified versions of important national documents.
Take apart key components or famous phrases, and
include brief explanations or visual symbols.
Create a Multi-Flow map of important documents.
The document would be in the middle, students
brainstorm causes why it waswritten and the effects of
itscreation.
We the People congressional hearings simulation
(https://civiced.org/we-the-people/hearing s)
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Students will work in teams using a

Mix-N-Match Kagan structure to connect key terms,
functions, and roles with the appropriate branch of
government (Legislative, Executive, Judicial). Cards will
have definitions, scenarios, and images

related to each branch.

History Standard(s):

SS.5.1.21.1 Summarize the perspectives
of multiple individuals and/or groups
when considering one or more major
events in early U.S. history.

SS.5.1.22.1 Comparing and contrasting a
variety of primary and secondary
sources, analyze significant historical
events in the United States.
SS.5.1.23.1 Create and use a chronological
sequence of related events to compare
developments that happened at the
same time in early U.S. history.
SS.5.1.24.1 Analyze and explain probable
causes and effects of events and
developments in early American
history.

SS.5.2.21.1 Analyze connections
among historical context and
people’sperspectivesin the American
colonies.

SS.5.2.22.1 Gather and compare
information provided by different
historical sources about early American
history.

Content Objectives:

Students will summarize the differing perspectives of
atleasttwoindividualsor groupsregardingamajor
eventinearlyU.S. historyandidentifyreasonswhythey
held different viewpoints on the same historical event.
Students will compare and contrast information
presented in primary and secondary sources about a
significant historical eventin the United States, then
analyze that event using information from both types of
sources.

Students will create a chronological sequence of
related eventsfromearly U.S. history and use that
sequence to compare developmentsthat occurred
concurrently.

Studentswillanalyze asignificantevent or development
in early American history to identifyits probable causes
andexplainits probable effects.

Studentswillanalyze howthehistorical context,
includingthetime period, social norms, and prevailing
beliefs, influenced people's perspectives in the
American coloniesandexplainconnectionsbetween
specific historical circumstances and the viewpoints
expressed by individuals or groups.

Students will gather information from different
historical sources about a topicin early Americanhistory

Notes:

Literacy Connections:
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$S.5.2.23.1 Analyze life in early
American time periods as it compares
to life today.

SS.5.2.24.1 Use evidence from
multiple sources to develop a claim
about how individuals and groups
shaped early American history.
SS.5.3.21.1 Compare how people’s
perspectives shaped the historical
sources they created, including the
foundational documents of the United
States.

SS.5.3.22.1 Formulate questions about
multiple historical sourcesandtheir
relationshipstoparticular historical
events and developments in U.S.
history.

SS.5.3.23.1 Generate questions about
individualsand groups who shaped
significant historical changes and
continuities in early American history.
SS.5.3.24.1Summarizethe central claim
in a secondary work of early American
history.

SS.5.4.22.1Usinganearly American
historical source, infer the audience and
purposeofthedocument.

SS.5.5.22.1 Use information about a
historicalsource,including the maker,
date, place of origin, intended audience,

andcomparethe information provided by these
sources, noting similarities and differences.
Studentswillanalyzeaspectsofdailylife, such as
housing, transportation, communication, education, and
work, inan earlyAmericantimeperiodand compare and
contrasttheseaspectswithlifetoday.
Students will gather relevant evidence from different
historical sources about how individuals or groups
influenced early American historyand develop aclear
claim about their impact, supported by evidence from
multiple sources.
Students will compare how the perspectives of
individuals influenced the contentand purpose of
differenthistorical sourcesfromearly U.S. historyand
explain how the perspectives of their authors
shaped the foundational documents of the United
States, suchastheDeclarationof Independence and
the U.S. Constitution.
Students will formulate questions about thecontent
orcontextof multiple historical sourcesrelatedtoaU.S.
historical event or development and identify the
relationships between historical sources and the
particular historical events or developments they
address.
Students will generate questions about specific
individuals or groups who contributed tosignificant
historicalchanges inearly American historyandabout
those who contributedto historical continuities
(things that stayed the same or evolved slowly).
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andpurpose, tojudgethe extent to which
the source is useful for studying a
particularhistoricaltopic.

$S.3-5.2.1 Determine whether a source
is primarily fact or opinion.

$S.3-5.2.2 Determine whether a

source is primary or secondary.
$S.3-5.2.3 Gatherrelevant information
from multiple credible sources to
address compelling questions or
research.

$S.3-5.3.1 Cite evidence that supportsa
response to supporting or compelling
questions. $5.3-5.3.2 Develop claims in
response to compelling questions and
identify specific evidence thatsupports
the claims.

$S.3-5.4.3 Critique the motives behind
different perspectives.

$S.3-5.4.4 Present opinions and
explanations using a variety of

print, oral, and digital technologies.
$S.3-5.1.4 Explain how

supporting questions help answer
compelling questions.

$S.3-5.4.1 Clearly communicate opinions
and the underlying facts supporting
them.

Students willidentify the central claim or main
argumentpresentedinasecondary historical work,
such as atextbook chapter orarticle, about early
American history and summarizethatcentralclaimin
theirown words.

Students will infer the intended audience and
theprimarypurposeofanearly American
historicalsource.

Students will identify key contextual information
about a historical source, includingits maker, date,
placeoforigin, intended audience,and purpose,
analyze primaryandsecondary historical sources by
using this contextual information to understand
them, and evaluate the reliability and relevance of
each source for studying specific historical events or
periods based on the identified
information.

Suggested Activities:
Studentscreate aFFlow Maptosequencea historical
event, adding speech bubblesto depict the diverse
perspectives of individualsorgroupsinvolved(e.g.,
Boston Tea Party from a Son of Liberty, British
merchant,andindigenous person'sview).
Studentsphysicallyarrangethemselvesto createa
HumanTimelineofearly U.S. events. They then Turn
and Talk about contemporaryeventsandusea
Double Bubble Map to compare and contrast their
event with a contemporary one from a different
domain.
Students work in pairs to research a significant early
American historical event (e.g.,theBostonTeaParty,
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the American Revolution). Using a Multi-Flow Map asa
planning tool, they identify and categorize the causes
and effects. Theythen createan accordion book with
flaps, dedicating one sectiontocausesandanotherto
effects, labeling each with specificdetailsand
illustrations. Duringthe process, they use RallyCoachto
explaintheirthinkingtotheir partner,and frequent Turn
and Talksallow for peer feedback and discussion.
Studentsareassignedcolonial perspectives

(e.g., Loyalist, Patriot) for a historical dilemma.They
TurnandTalkto brainstorm arguments, then develop
and present their viewpoints in a structured debate,
highlighting how historical context

influences their perspective.

Pairs create a Double Bubble Map to
compareandcontrastaspecificaspect of

early Americanlife with life today, sharing
similaritiesandsurprisingdifferencesina

Turn and Talk.
StudentsresearchanearlyAmericanjob,
thenuseRallyRobintosharefacts. They
Think-Pair-Sharetoreflectonhowthese

jobs have evolved or been replaced by

modern professions.

Students Turn and Talk about how they

would handle various "If | lived in early
America..."scenarios(e.g.,"lIfyouneeded

new shoes," "If you wanted to send a

message to a friend," "If you got sick"),

contrasting with how they would handle

the same situation today.
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Students work in pairs to compare two

primary source excerpts related to a

foundational document (e.g., excerpts from
aloyalist'sletterand aPatriot'spamphlet

about the Declaration of Independence).

Each pairusesaDouble Bubble Mapto

visually represent similarities and

differences in the authors' perspectives,

supporting details, and how their viewpoints
influencedtheirwriting. After completingtheir maps,
partnersTurnand Talktodiscusstheirfindings,then
share with another pair orthe whole class.
Smallgroupscreate a Circle Map with a historicalchange
inthecenter(e.g.,the American Revolution, westward
expansion), brainstorming individuals/groups who
were causes or affected by it. They then Turnand Talk to
generate "Whatif...?" or "How did...?"

questions.

Unit 3: Geography and Human-Environment Interaction-Where We Live — Landscapes, Resources, and Human Impact

Geography Standard(s):

§S.5.1.16.1 Analyze how culture influences
the way people modified and adapted
to their environments in the early
American colonies.

SS.5.1.17.1 Explain why environmental
characteristics vary among different
regions in the United States.

Content Objectives:

Studentswillanalyze howthecultural beliefs
and practices of various groups in the early
American colonies, such as European settlers
and Native Americans, influenced their
methods of modifying the environment,
includingfarmingtechniquesandresource use,
and how these cultural characteristics also

Notes:

Literacy Connections:
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SS.5.1.18.1 Create various types of
maps and other graphic representations
of each U.S. region.

$S.5.1.19.1 Explain how cultural and
environmental characteristics affected
the distribution and movement of
people, goods,andideasinthe early
American colonies.

SS.5.2.16.1 Analyze how the cultural
and environmental characteristics of
the early American colonies changed
over time.

$S.5.2.17.1 Explain how the spatial
patterns of economic activities in the
United States change over time because
of interactions within the United States
andbetweenthe UnitedStatesandother
countries.

SS.5.2.18.1 Use maps, satellite images,
photographs, and other representations
to analyze relationships between the
locations of placesandregionsin the
United States and their environmental
characteristics.

$S.5.2.19.1 Explain how human
settlements and movements related to
thelocationsanduseof various natural
resources in the early America
colonies.

influenced their adaptations to the diverse
environments, affecting housing, clothing, and
food production.

Students will explain why the climate,
landforms, and natural resources differ
significantly across various regions of the
United States and identify the diverse
environmental characteristics present in those
different regions.

Students will create different types of maps,
such as political, physical, and thematic, of
various U.S. regionsand develop other graphic
representations, including charts, graphs, and
diagrams, to display information about each
U.S. region.

Students will explain how cultural
characteristics, including religious beliefs,
economic practices, and social structures,
influencedwherepeoplesettledandhowthey
moved within the early American colonies, and
how environmental characteristics, such as
waterways, fertile land, and climate,
influenced the distribution and movement of
people, goods, andideasinthe early American
colonies.

Students will analyze how the cultural
characteristics, including traditions, social
structures,andbeliefs, of theearly American
coloniesevolved fromtheirfoundingthrough
key periods, and how the environmental
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SS.5.3.17.1 Explain how natural and
human-made catastrophic events in one
region of the United States affect
people living in other regions.
SS.5.3.18.1 Use maps of different scales
to examine the locations of cultural

and environmental characteristics in
the early American colonies.
$S.5.3.19.1 Analyze the effects of
catastrophic environmental and
political events on humansettlements
and migration in the early American
colonies.

SS.5.3.16.1 Examine how environmental
and cultural characteristics influenced
population distributionintheearly
American colonies.

SS.3-5.1.1 Construct compelling

questions and explain the importance
of the questions to self and others.
SS.3-5.1.3 Create supporting questions
to help answer compelling questions.
SS.3-5.2.3 Gather relevant information
from multiple credible sources to
address compelling questions or research.
SS.3-5.3.2 Develop claims in response
to compelling questions and identify
specific evidence that supports the
claims.

characteristics, such as land use, natural
resources, and the impact of human
settlement, changed over time.

Students will explain how the location and
distribution of economic activities, including
agriculture, manufacturing, and services,
within the United States have changed over
time, and describe how both internal
interactions,suchastransportationnetworks
andtechnologicaladvancements, and external
interactions with other countries, like trade
and globalization, have influenced these
changes in spatial patterns.

Studentswilluse maps, satelliteimages, and
photographs to identify the locations of
specificplacesandregionsinthe United States
and analyze the relationships between the
locations of these places/regions and their
environmental characteristics, such as how
mountains influence climate or how rivers
affect settlement patterns, using various
representations.
Studentswillexplainhowtheestablishmentof
human settlements in the early American
colonieswasrelatedtothe presenceanduse

of natural resources, including timber, fish,
furs,andarableland,and howthe movement of
peoplewithinandbetweenearly American colonies
wasinfluenced bythedesiretoaccess or utilize various
natural resources.
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SS.3-5.3.3 Develop claims in response
to compelling questions and identify
evidence thatdrawsinformation from
multiple perspectives and sourcesin
responsetoa compelling question.
SS.3-5.2.1 Determine whether a source
is primarily fact or opinion.

§S.3-5.3.1 Cite evidence that supports a
response to supporting or compelling
questions.

SS.3-5.4.4 Present opinions and
explanationsusinga variety of print, oral,
and digital technologies.

Students will explain how a natural catastrophic
event, such as a hurricane, earthquake, or wildfire,
or a human-made catastrophicevent, likeanoilspill,
industrial accident, or widespreadinfrastructure
failure, in one U.S. region can impact people and
resourcesin other U.S. regions.

Studentswilluse mapsofvaryingscalesto identify
the locations of different groups of peopleandtheir
culturalcharacteristics,as well as the locations of
natural surroundings andsignificantenvironmental
characteristics, intheearlyAmericancolonies, explain
how the environment shaped were communities
formedandhow peoplelived,andexamine how the
locations of these cultural and environmental
characteristics are depicted differentlyacrossmaps
ofvariousscales.

Studentswillanalyze how both catastrophic
environmentalevents, such assevere weather, disease
outbreaks, orresource depletion, and catastrophic
political events, including conflicts with Native
Americans, inter-colonial disputes, or major shifts in
British policy, impacted humansettlementsand
patternsofmigration in the early American colonies.
Students will examine how both environmental
characteristics, such as the availability of fertile land,
access to water, climate, and natural resources, and
cultural characteristics, includingeconomicactivities,
socialstructures, religious freedom, and relationships
with Native Americans,influencedwhereandhow
populations were distributed in the early American
colonies.
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Suggested Activities:
Divide the class into "expert groups," each assigned a
specific U.S. region (e.g., Northeast, Southwest, Pacific
Northwest, Midwest, Southeast). Each group
researches their region's unique environmental
characteristics (climate, landforms, vegetation, water
sources). They'lluse aBrace Map to organize their
findings, showing the region as the whole andits various
environmental components as the parts. After
becomingexperts, students "jigsaw" into new mixed
groups, with one expert from each region. Each
expert then teachestheirregion'scharacteristicsto
their new group.
PairsresearchaspecificU.S.region, usinga Circle Map
to organize information on geography, climate,and
landmarks. Theythen createaspecialized map oftheir
regionand use a Think-Pair-Shareto discuss theirmap
creations and learning with another pair.
SmallgroupscreateaFlowMaptoillustrate the
movement of specific groups (e.g., Puritans, enslaved
Africans)toand within early American colonies. The
map highlights the cultural/environmental causes of
migration and the effects of their settlement. Groups
then Think-Pair-Share their maps with others, identifying
similarities and differences in migration patterns.
Students will work in teams, each team receivesaset
ofcards,witheachcardlisting eitheragood (e.g.,
tobacco, furs, rum, timber) or an idea (e.g., religious
freedom, self-government, new farming techniques).
Theyalsoreceive cards with various cultural or
environmentalcharacteristics (e.g., fertileland, cold
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climate, diverse population, coastal access). Teams will
work collaborativelytosort the goods and ideas
according to the characteristicstheybelieve most
influenced their distribution and movement.
Studentscreate "character profiles" for specific early
American colonies or groups (e.g., Puritan, Quaker,
Jamestown settler, Native Americantribe),focusing
onculturalaspects and environmentalinteractions.
These profiles are posted, and students rotate, using
a Bubble Map to brainstorm descriptive words for
culturaland environmental characteristics. AThink-
Pair-Sharefollowseachrotationto discuss
observationsand connections.

Analyzing how different colonial groups adaptedand
changed over time based on their environment and
evolving cultures.

InThink-Pair-Sharegroups, studentsactas
"detectives" using various types of maps (physical,
topographic, climate) and satellite images ofaspecific
U.S.stateorregion.They use a Bubble Map to
describe observed environmental characteristicsand
thenTurn and Talkabout how these featuresinfluence
human activities like city location or farming.

Imagining they are early colonists, students choosea
naturalresource and create aFlow Map detailing their
journey, settlement location, and how they would
use that resource. They then share their "story" with a
partner or smallgroup.

In pairs, students use a Double Bubble Map to compare
"before and after" U.S. maps related to a catastrophic
event (e.g., Dust Bowl), focusingonhow changesin
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oneregioncreated impactsinothers. ATurnand Talk
followsto discuss indirectimpacts.

Students work in small groups as "colonial town
planners." Each group is assigned a specific
environmental characteristic (e.g., "located on a
wide, navigable river," "dense forests and rocky
coastline," "vast, fertile plains"). Theirtaskistodesign
anidealearly American settlement around this
characteristic, considering how it would attract or deter
different types of settlers and thus influence
populationdistribution. Theymust alsoincorporate
culturalelements(e.g.,"our town will be founded on
religious freedom," "our town will be a trading hub,"
"our town will focusonlarge-scale agriculture"). Groups
will create a Collaborative Poster showcasing their
town design, highlighting the environmental
features and cultural values, andexplicitlyexplaining
howtheseelements wouldimpactwhowouldsettle
thereandwhy (i.e.,thepopulationdistribution).Each
group willalso create a Circle Map around the name of
their fictional town, brainstorming all the
environmentaland cultural characteristics that define it
and influence its potential population. Groups will then
presenttheir postersand Circle Maps, explaining
their rationale.
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Unit 4: Economics & Global Connections-Resources, Choices, and Interdependence

Economic Standard(s):

SS.5.1.11.1 Compare and contrast past
and current examples of human capital,
physical capital, and natural resources
and how they were/are used to
produce goods and services.
SS.5.1.12.1Analyzethe benefits and
costs of personal choices that any
person in U.S. history may have
considered in order to meet their
needs and wants.

SS.5.1.13.1 Explain what interest rates
are and how they work.

SS.5.1.14.1 Explain how trade leads to
increasing economic interdependence
among countries.

SS.5.1.15.1 Examine economic
systems that have impacted Alaskans
throughout the state’s history.
§S.5.2.11.1 Summarize multiple reasons
why individuals and businesses
throughout U.S. history have specialized
or traded.

SS.5.2.12.1 Identify positive and
negative incentives that influence the
decisions people make.

SS.5.2.13.1 Investigate ways that
inflation, deflation, and

Content Objectives:

Students will identify examples of human
capital, physical capital, and natural resources
frombothhistoricaland currentcontexts, then
compare and contrast how these resources
were used in the past versus how they are
used today to produce goods and services.
Students will analyze the potential benefits
and costs, including trade-offs and
consequences, of personalchoicesmadeby
historical figures in the U.S. to meet their
needs and wants.

Students will define what an interest rate is
and explain how interest rates function in
relation to borrowing and saving money.
Students will define economic
interdependence and explain how
international trade, the exchange of goods and
services between countries, contributes to
increasing economic interdependence among
nations.

Students will identify and describe different
economic systems that have played a
significant role in Alaska's history, such as
traditional/subsistence, market, command
elements, traditional bartering, the fur trade,
and the oil industry, and examine how these
economicsystems haveimpacted thelivesand

Notes:

Literacy Connections:
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unemployment have impacted the
U.S. economy over time.

SS.5.2.14.1 Explain the effects of
increasing economic interdependence
on different groups within
participating nations.

SS.5.3.11.1 Examine the differences
between the current exchange system
and theexchangesystemin place within
the American colonies.

§S.5.3.13.1 Compare the British taxation
policies in Colonial America to the
current taxation practices in the United
States.

SS.5.4.11.1 Explain the relationship
between investment in human capital,
productivity, and future incomes using
examples from throughout U.S. history.
SS.5.4.13.1 Describe ways that past and
present peoples of the United States
have utilized improved capital goods
and human capital to increase
productivity.

SS.5.5.11.1 Explain how profits influenced
sellers in early American markets.
SS.5.6.11.1 Identify examplesof

external benefitsand costs.

SS.5.7.11.1 Describe the role of other
financial institutions in an economy.

livelihoods of Alaskans at different points in

the state's history.

Studentswill summarize multiplereasons why
individuals have specialized in specific tasks andwhy
businesseshaveengagedintrade throughout U.S.
history.

Students will identify incentives and negative
incentives that can influence people's decisionsand
explainhowtheseincentivescan impact choices.
Studentswill defineinflation, deflation, and
unemployment, and investigate and describe atleast
onewayeachofthesehasimpacted the U.S. economy
at different points in history.
Studentswillexplainboththe positiveand negative
effects of increasing economic interdependence on
different groups within participating nations, such as
consumers, producers, and specificindustries.
Studentswillexamineanddescribethe key
characteristicsofthe currentexchange system andthe
exchangesysteminplaceduringthe American
colonial period, and identify and explain at least
two significant differences between these two
systems.

Students will describe key British taxation policies
implementedin Colonial Americaand current taxation
practicesinthe United States, then compare and
contrast them, noting similarities and differences.
Students will explain the concept of investment in
human capital, describe the relationship between
investment in human capital and increased productivity,
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SS.3-5.1.2 Categorize questions according
to the social studies disciplines.
SS.3-5.2.3 Gather relevant information
from multiple credible sources to

address compelling questions or research.

§S.3-5.3.1 Cite evidence that supports a
response to supporting or compelling
questions.
SS.3-5.4.4 Present opinions and
explanationsusinga variety of print,
oral, and digital technologies.
SS.3-5.1.3 Create supporting questions
to help answer compelling questions.
SS.3-5.1.1 Construct compelling
questions and explain the importance
of the questions to self and others.
SS.3-5.4.1 Clearly communicate opinions
and the underlying facts supporting
them.
SS.3-5.4.3 Critigue the motives behind
different perspectives
SS.3-5.3.3 Develop claims in response to
compelling questions and identify
evidence thatdrawsinformation from
multiple perspectives and sourcesin
responsetoa compellingquestion.

and connect increased productivity to higher future
incomes, using examples from U.S. history.
Students will describe ways that people in the past
utilized improved capital goods, such as tools and
machinery, to increase productivity, and ways that
people in the present utilize improved capitalgoods
andhumancapital, includingskillsand knowledge, to
increase productivity.

Studentswilldefinewhat profitmeansinan economic
contextand explain how the desire for profits
motivatedsellersandinfluenced theirdecisionsin
early American markets.
Studentswillidentify examples of external benefits,
which are positive effectsonthird partiesnotdirectly
involvedinatransaction, and external costs, which are
negative effects on third parties not directly involved
in a transaction.

Students will describe the general role of financial
institutions, such as banksand credit unions, in an
economy, and identify and explain the function of
other financial institutions beyond just banks.

Suggested Activities:

Students create a Flow Map to illustrate production
stepsinvarious historical eras ora Multi-Flow Map to
analyze the cause-and-effect relationship between
technological advancements and resource use.
Discussions (e.g., "What was harder/easier in the
past?") accompany the mapping.

To synthesize learning, students create a Bridge Map
showinganalogousrelationships between historicaland
modernresourcesused to produceagood (e.g.,"A
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handloomistoa colonial tailor AS a sewing machine
is to a modern clothing factory worker").

Pairsuse RallyCoachtoanalyzeloanoffers with

varying interest rates. They create a Multi-Flow
Map showingthe cause (interest rate)andeffects
(totalcost,payments)and Turn and Talk to discuss
the best offer, considering principal and interest.
Students are divided into "countries" with limited
resources. They use a Flow Map to plan production and
exports, then engage in negotiations and trades to
acquire needed resources, demonstrating
interdependence and specialization.

Studentsreceive cards with Alaskaneconomic periods
(e.g.,furtrade, Gold Rush)and arrange themselves in a
Human Timeline. They then Think-Pair-Share about their
assigned period's impact on Alaskans.

Students act out scenarios representing inflation
(e.g., "gallon of milk costs $10"), deflation (e.g.,
"house prices drop dramatically"), or unemployment
(e.g., "many peoplelosttheirjobs"). Aftereach
charade, the class uses Stand-Up, Hand-Up, Pair-Up to
TurnandTalkabouttheeconomicconcept portrayed
and its potential effects on people.

Studentsexamine "Made In..." [abels on items and Mix-
N-Matchtofind partnerswithitems fromthesame
country.TheyTurnandTalk about reasons for
production location. As a class, they create aTree Map
illustrating global product origins and economic
interdependence.

Students create a Double Bubble Map to compare
and contrastthe "Current Exchange System" with the
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"Colonial Exchange System," focusingontheir
differencesafterindividual work and a Pair-Share.
Insmallteams, students create a Tree Map for "Human
Capital," brainstorming examples from U.S. history
and present day under branches like "Education,"
"Training," and "Experience." TheythenThink-Pair-Share
on how human capital boosts productivityin

specific historical industries.

Geography Standard(s):

$S.5.1.20.1 Analyze

how Alaskahasbeena strategic position
for the UnitedStates.

SS.3-5.1.2 Categorize questions according
to the social studies disciplines.
SS.3-5.3.3 Develop claims in response
to compelling questions and identify
evidence thatdrawsinformation from
multiple perspectives and sourcesin
responsetoa compelling question.
SS.3-5.4.4 Present opinions and
explanationsusinga variety of print,
oral, and digital technologies.

Content Objectives:
Students will analyze ways Alaska's geographic location has
provided strategicadvantagesfor the United States
throughout history and explainhow Alaska's resourcesor
geopolitical position have contributed to its strategic
importance for the United States.

Suggested Activities:
Students are assigned roles as various stakeholders
interested in Alaska's future strategic position (e.g.,
military general, oil executive, climate scientist). Each
group uses a Circle Map to brainstorm "Alaska's Strategic
Future" from their character's viewpoint. They then
performashortrole-playillustratingtheir character's
perspective on Alaska's ongoing strategic importance.
After each role-play, the class engagesin a Think-Pair-Share
todiscuss the highlighted aspectsof Alaska'sstrategy.

History Standard(s):

SS.5.1.25.1 Explore inequality
throughout the history of Alaska and
its connection to current issues.

Content Objectives:

Students will explore various forms of inequality (like
those based onrace, gender, or access to resources)
throughout Alaska's history,and analyze theirlasting
impacton current Alaskan society.
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SS.3-5.1.1 Construct compelling
questions and explain the importance
of the questions to self and others.
SS.3-5.1.3 Create supporting questions
to help answer compelling questions.
SS.3-5.5.1 Show

evidence of taking individual or group
action to address one or more local,
regional, or global problems or issues.

Suggested Activities:

Students rotate through stations featuring primary
source excerpts or images representingdifferent
historical Alaskan groups andinstancesofinequality
(e.g.,Indigenous Alaskans, Russian settlers, Gold
Rush prospectors, early American residents). They
TurnandTalkwithapartnerateachstationto observe
and infer about the inequality presented. Afterward,
in small groups, they use a Circle Map to brainstorm
the meaning of "inequality," surrounding the term
with examples and characteristics from their
observations.

After learning about specific historical events or
policiesin Alaska that led to inequality (e.g., land
displacement, unfairlabor practices,
limitedaccesstoresources),studentsworkin pairs
using the RallyCoach structure. They collaboratively
create a Multi-Flow Map fora chosenevent,
illustratingthe causesofthe inequalityontheleftand
itsimmediateand long-term effectson theright.
Theyswitch roles for a second event.

Students are introduced to a current social issue in
Alaska (e.g., housing disparities, educational access).
Individually, they consider how this issue connects to
historical inequalities. Theythen use a Double Bubble
Map to compare and contrast a historical instance of
inequality withthe currentissue, identifying
similarities and differences in their causes, impacts,
and affected groups.
Followingthis,theyparticipateinaTimedPair
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Sharetosharetheirinsightsand connections from their
maps with a partner.
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Middle School: 6-8



Alaska Studies and Geography

Grade(s): 6 Course Overview:

Length: Two semesters This6thgrade Alaskastudies courseinvites studentstoexploretherich physical
Credit: environment, diverse cultures, and economiclandscape of Alaska. Students will
Prerequisite(s): None learn about geographic concepts and how the region’s geography influences

ham habitation, historical conflicts, and migration patterns. The curriculum
emphasizes the significance of Alaska’s natural resources, examining their
impact on the economy and the balance between subsistence and commercial
practices. Emphasis willalso be placed onland stewardship and sustainable
resource management. Additional students will delve into the unique cultures of
Alaska, including the contributions of AlaskaNative Tribesandcommunities.
Throughinteractivelessonsand projects, students will develop adeeper
understanding and appreciation for the complexities and uniqueness of
Alaska anditsinhabitants.

Themes
(Recommended Order)

Semester 1 Semester 2
e Physical Environment of Alaska ¢ The Peoples and Cultures of Alaska
¢ Natural Resources & Subsistence ¢ Communities throughout Alaska
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Theme 1: Physical Environment

Unit Topic Anchor Standard State Content Suggested Learning
Standard Connections
Geography of Alaska | Our Location in the Geography Anchor SS.6.1.18.1 Define
World Standard 18 absoluteandrelative
Geographic location using
Representations and real-world examples.
Reasonings SS.6.1.18.2Draftand
utilize a variety of
maps to
communicate
information
SS.6.1.18.3 Construct
and interpret
latitudinal and
longitudinal
representations of
absolute locations
using X and Y axes
Geographic Regions of|] Geography Anchor SS.6.1.18.4
Alaska Standard 18 Demonstrate an
Geographic understanding of the
Representations and defining
Reasonings characteristics and

placement of the
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Theme 1: Physical Environment

physical regions of
Alaska

Physical Features of Geography Anchor SS.6.1.20.1 Identify
Alaska Standard 20 the characteristics of
Geography of Alaska the local physical
environment and its
impact on
inhabitants
Geohazards of Alaska | Geography Anchor SS.6.1.16.1

Standard 16

Human environment
Interaction: Place, Regions
and Cultures

Demonstrate an
understanding of
how humans impact
their environment
SS.6.1.16.2 Analyze
theimpactof natural
disasters and
human-induced
hazards on human
populations
SS.6.1.16.3 Evaluate
the human response
to current and
historical disasters,
both human-made
and natural.
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Theme 1: Physical Environment

Alaska’s First

Physical History of
Alaska

Geography Anchor
Standard 17

Global Interconnections:
Changing Spatial Patterns

SS.6.1.17.1 Examine
the causes of
historical and
continuing conflicts
in Alaska
SS.6.1.17.2 Analyze
how the geography
of Alaska’s regions
influences the
conflicts and
alliances that arise
during war.
SS.6.1.17.3 Evaluate
the impact of war on
Alaska’s ecosystems,
resources and
landscapes,
recognize the
environmental
changes caused by
military activities.
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Theme 1: Physical Environment

Migration Patterns to
and within Alaska

History Anchor Understanding how
Standard 23 conflict, and strategic
Change, geography has altered
Continuity, and the landscape over
Context time.
Geography SS.6.2.19.1
Anchor Investigate complex
Standard and diverse
19 characteristics of
Human human cultures
Populations: across time and
Spatial place, using multiple
Patterns and sources of
Movement information.

SS.6.2.22.1 Describe

the characteristics of

civilizations using

real-world examples.
History Anchor Examine multiple
Standard 22 explanations for how

Historical Sources

people cameto Alaska.

Investigate how the
climate and physical
features ofAlaska
influenced migration
and settlement.
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Theme 2: Natural Resources & Subsistence

Natural Resources &
Alaska’s Economy

Alaska’s Resources Geography Anchor SS.6.3.18.1 Create maps
Standard 18 of Alaska that show how
Geographic physical characteristics
Representations and have influenced where
Reasonings and how humans have
settled.
Historical Use of Natural] Geography Anchor SS.6.3.16.1 Evaluate how

Resources

Standard 16

Human environment
Interaction: Place, Regions
and Cultures

historical perspectives,
ways of knowing, values,
and current practices of
Alaska Natives influence
land, water,andresource
uses.

SS.6.3.16.2 Explain how
Alaska's geographic
location and resources
have affected the state
and the world.

SS.6.3.16.3 Analyze and
evaluate the impact of
past management of
Alaska’s resources
SS.6.3.16.4 Formulate
clear and focused
questions about future
resource use in Alaska.
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Theme 2: Natural Resources & Subsistence

SS.6.3.16.5 Collaborate to
create a plan for future
preservation or use of
Alaska’s resources.
SS.6.3.16.6 Evaluate how
resource extraction in
Alaska impacts
government, economics,
environment, and
populations, identifying
both positives and
negatives.

SS.6.3.16.7 Evaluate
changes that occur in
the meaning, use
distribution and
importance of
resources overtime due
to forces ofcooperation
and conflict.
SS.6.3.16.8 Discuss how
the resources of Alaska
shaped the history of
different regions.
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Theme 2: Natural Resources & Subsistence

Land Stewardship

Subsistence &
Commercial use of
Natural Resource

Geography Anchor
Standard 16

Human environment
Interaction: Place, Regions
and Cultures

Understanding
economics and
geography through
sport vs
subsistence fishing

Civic Anchor Standard 10
Rights, Roles and
Responsibilities of Citizens

Rights and
responsibilities of
citizens toward
natural resources
and wildlife.

Economics Anchor
Standard 11
Economic Systems,
Models, and Markets

SS.6.3.11.1 Analyze the
impact of subsistence,
barter, sharing, and cash
economies in the lives of
Alaska’s residents.

Alaska’s Role in
the National
Economy

Economics Anchor
Standards 13

The National
Economy

SS.6.3.13.1 Analyze
how Alaska's resources
impact national supply
and demand.

Your Financial
Decisions

Economics Anchor
Standard 12
Decision-Making
and Personal
Finance
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Theme 3: The Peoples and Cultures of Alaska

Topic Anchor Standard State Content Suggested Learning
Standard Connections
Indigenous Cultures of | Movement Geography Anchor SS.6.2.19.1
Alaska Standard 19 Investigate complex
Human Populations: and diverse

Spatial Patterns and
Movements

characteristics of
human cultures
across time and
place, using multiple
sources of
information.
SS.6.2.19.2 Describe
the characteristics of
civilizations using
real-world examples

The First Alaskans

History Anchor Standard
22

Historical Sources and
Evidence

SS.6.2.22.1 Examine
multiple explanations
forhow people came
to Alaska
SS.6.2.22.2
Investigate how the
climate and physical
features of Alaska
influenced migration
and settlement.
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Theme 3: The Peoples and Cultures of Alaska

Alaska Native Groups

History Anchor
Standard 21
Perspectives

SS.6.2.21.1
Research
Alaska Native
Groups
through
examination
of oral
histories,
primary
sources and
contributions
over time.
SS.6.2.21.2
Explain the
connection
between
culture and

geography.

Human Environment
Interactions

Geography
Anchor Standard
16

Human
Environment
Interaction: Place,
Regions, and
Culture

SS.6.2.16.1
Describe
characteristi
cs of
historical and
current
human
populations
and
determine
how they
varyby
location.
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Theme 4: Perspectives of Alaska

Topic Anchor Standard State Content Suggested Learning
Standard Connections
“The Last Frontier” Impact of Colonialism | History Anchor Standard SS.6.2.23.1 Identify
23 the factors that led

Change, Continuity, and
Context

to initial Russian and
European Contact
SS.6.2.23.1 Evaluate
the immediate and
long-term effects of
colonization on
Alaska Native groups

History Anchor 25
Alaskan History

Understanding the
cultural significance of
‘contact’ and historically
crossing the United
State’s treatment of
indigenous populations.

Geography Anchor
Standard 18
Geographic
Representations and
Reasonings

Understanding the
importance of location
and trade throughout
the state.

Connecting colonization
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Theme 4: Perspectives of Alaska

to trade and economy.

Continued immigration
to Alaska

Economics Anchor
Standard 14
The GlobalEconomy

SS.6.2.14.1 Identify
historical and
contemporary
populations that
have migrated to
Alaska in the past
200 years.
SS.6.2.14.2 Examine
the narratives,
experiences, and
impacts of various
immigrant groups
who have inhabited
Alaska

SS.6.2.14.3 Engage in
discussions of factors
that could lead or
hinder future
immigration to
Alaska.
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Theme 4: Perspectives of Alaska

The Law and the Land

Government institutions

Civics Anchor Standard 6
Civic and Paolitical
Institutions and Systems

SS.6.4.6.1 Examine
the major
components and
roles of local, Tribal
and state
governments.

History Anchor Standard
21
Perspectives

Perspectives regarding
tribal, state, and federal
entities throughout the
state.

Perspectives of land
‘ownership/stewardship

Geography Anchor
Standard 20
Geography of Alaska

Understanding strategic
geographic/political
regions throughout the
state via maps and
natural resources.

Decision Making
Processes

Civics Anchor Standard 8
Processes, Rules, and Laws

SS.6.4.8.1 Evaluate
and compare
procedures for
making decisions at
the Tribal, local, state
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Theme 4: Perspectives of Alaska

andnationallevels.
SS.6.4.8.2 Assess
specific rules and
laws(both actual and
proposed)asmeans
of addressing public
concerns.
SS.6.4.8.3. Identify
the interconnectivity
of local, Tribal, and
state processes, rules
and laws.

Local, Tribaland State
Governments

Civics Anchor Standard 9
Alaska’s Governments

SS.6.4.9.1 Describe
essential
characteristics of
Alaska's local, Tribal,
and state
governments and
their roles both
locally and
statewide.
SS.6.4.9.2 Identify
key components of
political relationships
between the federal
government and
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Theme 4: Perspectives of Alaska

AlaskaNative groups.

Your Rights and
Responsibilities as a
Citizen

Civics Anchor Standard 10
Rights, Roles, and
Responsibilities of Citizens

SS.6.4.10.1 Describe
the roles and
responsibilities of
peopleinthe United
States.

Culture & Fairbanks

The Value of
Participation

Civics Anchor Standard 7
Participation and
Deliberation

SS.6.4.7.1 Describe
the roles of political,
civil, and economic
organizations in
shaping people’s
lives.

SS.6.4.7.2 Distinguish
the powers and
responsibilities of
residents, citizens,
political parties,
interest groups, and
the media in a
variety of
governmental and
nongovernmental
contexts.

Fairbanks place based
project
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Seventh Grade /nquiry Standards

Anchor
Standard 1
Develop
Questions and
Plan Inquiries

e SS.6-8.1.1 Formulate clear and focused questions that require investigation about a variety of
topics.

e SS.6-8.1.2 Use curiosity and interests to develop questions that explore disciplinary concepts.

e SS.6-8.1.3 Develop inquiries that address real-world problems.

e SS.6-8.1.4 Analyze complex issues from multiple perspectives.

Anchor e SS.6-8.2.1 Differentiate between reliable and unreliable sources.

Standard 2 e SS.6-8.2.2 Evaluate sources of information by examining origin, author, context, and content.
Evaluate e SS.6-8.2.3 Determine between primary sources produced during the time period being studied and
Sources and secondary sources written from multiple perspectives.

Evidence

Anchor e SS.6-8.3.1 Cite primary and secondary sources to support a well-constructed argument.

Standard 3

Develop Claims

e SS.6-8.3.2 Formulate evidence-based claims that acknowledge multiple perspectives and
counterarguments.

e SS.6-8.3.3 Utilize evidence to construct arguments that address historical events and societal
changes.

Anchor
Standard 4
Communicate
and

e SS.6-8.4.1 Evaluate the significance of historical events by considering their impact on the
development of societies and cultures.

e SS.6-8.4.2 Synthesize evidence to draw conclusions about cause-and-effect

relationships, patterns, and trends.

gritiqlue. e SS.6-8.4.3 Reflect on the connection of historical knowledge to contemporary challenges, fostering
onclusions an understanding of how the past informs the present.

Anchor e SS.6-8.5.1 Express ideas clearly and concisely in both written and verbal forms.

Standard 5

Informed Civic
Discourse and
Engagement

e SS.6-8.5.2 Actively engage in discussions, asking clarifying questions and responding thoughtfully.
e SS.6-8.5.3 Articulate and defend viewpoints in respectful discussions.
e SS.6-8.5.4 Collaborate with others to find common ground and propose solutions to civic issues.
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/th Grade World Geography & Cultures

Grade(s): 7
Length: 2 Semesters
Prerequisite(s): None

Course Overview:

In this 7th grade course, students will study how geography, culture, and human innovation have
influenced civilizations throughout history. It starts with the development of geography skills and explores
early migrations, leading to an examination of the rise and fall of civilizations in Europe, Africa, Asia, the
Middle East, and the Americas. Students analyze the impacts of religion, governance, trade, and
environmental factors on social structures and global interactions. Students will also incorporate Alaska’s
geography and Native cultures, prompting comparisons between global trends and local experiences
regarding adaptation, resource usage, and cultural resilience. Through inquiry based learning, map
analysis, and the evaluation of primary and secondary sources, students enhance their critical thinking
and civic literacy, linking ancient and regional histories to contemporary global challenges and
interdependence.

Themes

® Geography Skills

e South/North America
® Europe

e Africa/ Middle East

® Asia/Oceania

® Globalization/Human Impacts
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Theme 1. Geography Skills ~ 2 weeks

Unit Topic Anchor Standard Learning Outcomes
The student demonstrates an understanding of...
Geography 5 Themes of Geography Anchor Demonstrate an
Skills Geography Standard 16: Human- understanding of the

Environment Interaction:
Place, Regions, and
Culture

defining characteristics
and placement of global
regions.

Geography Anchor
Standard 18: Geographic
Representations and
Reasoning

Describe the geographical features, climate,
natural resources, and ecosystems that
define the physical attributes of different
locations.

Construct and use mental maps and
infographics to represent and analyze the
cultural, religious, and environmental
characteristics that make places both
similar to and different from each other.

Construct and use different types of maps
and graphs to represent and analyze
religions.

Geography Anchor
Standard 19: Human
Population: Spatial
Patterns and Movements

Describe the geographical features, climate,
natural resources, and ecosystems that
define the physical attributes of different
locations.

Demonstrate an understanding of the
interactions between the earth, sun,
moon, tides, and seasons both locally
and globally.
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Theme 2: North/South America ~ 11 weeks

Unit Topic Anchor Standard Learning Outcomes
The student demonstrates an understanding of...
North Features of Geography Anchor Standard Identify the characteristics of the local
America Alaska 20: physical environment and its impact on

Geography of Alaska inhabitants.

Physical Geography Anchor Examine the causes of historical and
History of Standard 17: Global continuing conflicts in Alaska.
Alaska Interconnections:

Changing Spatial Patterns Evaluate the impact of war on Alaska’s
ecosystems, resources and landscapes,
recognize the environmental changes
caused by military activities.

Historical Geography Anchor Detect patterns in how Earth’s physical
Settlement of Standard 17: Global features and biomes are distributed across
Alaska and Interconnections: its surface.

Americas Changing Spatial Patterns

Geography Anchor
Standard 19: Human
Population: Spatial
Patterns and Movements

Construct maps to represent the spread of
people and ideas over time.

Investigate the arrangement and
distribution of populations over time.

Geography Anchor Standard
20:
Geography of Alaska

Identify the characteristics of the local
physical environment and its impact on
inhabitants.

History Anchor Standard 22:
Historical Sources and
Evidence

Contrast evolving archaeological findings
about human migration.

History Anchor Standard 23:
Change, Continuity, and
Context

Explore the cultural and societal
implications of cultural diffusion.

History Anchor Standard 25:
Alaskan History

Evaluate theories of human migration as
they relate to Alaska.
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Historical Use
of Natural
Resources:
Resources and

Civics Anchor Standard 9:
Alaska’s Governments

Trace Alaska’s governments’ changing
influence on resource usage and
industry.

Economics Anchor Standard
11: Economic Systems,
Models, and Markets

Examine the impact of natural resources
and their influence throughout society and
culture, focusing on wealth distribution and
social hierarchies.

Industry--Old
and New

Economics Anchor
Standard 15: Alaska
Economies: State, Local,
and Tribal

Analyze the changing roles of different
resources and industries in Alaska’s
history.

Geography Anchor
Standard 16: Human
environment Interaction:
Place, Regions and
Cultures

Evaluate how historical perspectives, ways
of knowing, values, and current practices of
Alaska Natives influence land, water, and
resource uses.

Explain how Alaska's geographic
location and resources have affected
the state and the world.

Analyze and evaluate the impact of past
management of Alaska’s resources.

Formulate clear and focused questions
about future resource use in Alaska.

Evaluate how resource extraction in Alaska
impacts government, economics,
environment, and populations, identifying
both positives and negatives.

Evaluate changes that occur in the
meaning, use distribution and importance
of resources over time due to forces of
cooperation and conflict.

Geography Anchor
Standard 17: Global
Interconnections:
Changing Spatial Patterns

Evaluate changes that occur in the
meaning, use, distribution, and importance
of resources over time due to forces of
cooperation and conflict.
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Geohazards of
Alaska

Geography Anchor
Standard 16: Human
environment Interaction:
Place, Regions and

Demonstrate an understanding of how
humans impact their environment.

Analyze the impact of

Cultures natural disasters and
human-induced
hazards on human
populations.
Geography Anchor Demonstrate an understanding of the

Standard 18: Geographic
Representations and
Reasoning

formation of landforms, including
erosion, deposition, glaciation, and
tectonic and volcanic processes.

Geography Anchor Standard
20:
Geography of Alaska

Identify the characteristics of the local
physical environment and its impact on
inhabitants.

History Anchor Standard 25:
Alaskan History

Draw a conclusion about the effects of
Alaskan Geohazards on the people of
Alaska.

United States
Regions

Economics Anchor Standard
13:
The National Economy

Evaluate the influence of connection and
environment on regional economies and
their contribution to the national
economy.

Geography Anchor
Standard 16: Human
Environment Interaction:
Place, Regions, and
Culture

Analyze how geographical features,
climate, and available resources
influenced the historical development of
cultures and societies and how they
adapted to their environments.

South
America

South America
Geography &
Economy:
Latitude and
Altitude:
Amazon,
Andes, Steppes

Inquiry Anchor Standard 1:
Develop Questions and Plan
Inquiries

Develop inquiries that address real-world
problems.

Inquiry Anchor Standard 3:
Develop Claims

Utilize evidence to construct
arguments that address historical
events and societal changes.

Inquiry Anchor
Standard 4:
Communicate and
Critique Conclusions

Analyze geographical evidence to
draw conclusions about geographical
influences on human settlement and
economies.
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Economics Anchor Standard

11: Economic Systems,
Models, and Markets

Compare and contrast agricultural
practices based on geography, economic
development, and political systems.

Geography Anchor
Standard 16: Human
Environment Interaction:
Place, Regions, and

Analyze how geographical features,
climate, and available resources
influenced the historical development of
cultures and societies and how they

Culture adapted to their environments.
Geography Anchor Detect patterns in how Earth’s physical
Standard 17: Global features and biomes are distributed across
Interconnections: its surface.

Changing Spatial Patterns

Geography Anchor Construct and use mental maps,

Standard 18: Geographic
Representations and
Reasonings

infographics to represent and analyze
the cultural, religious and
environmental characteristics that
make places both similar to and
different from each other.

Geographic Anchor
Standard 19: Human
Populations: Spatial
Patterns and Movement

Describe the geographical features,
climate, natural resources, and ecosystems
that define the physical attributes of
different locations.

Demonstrate an understanding of how
humans impact their environment.

South
America:
Diverging
Countries
Studies:
Systems of
Government,
Economies,
and Social
Structures

Civics Anchor
Standard 6: Civic and
Political Institutions and
Systems

Compare political systems from multiple
countries.

Civics Anchor Standard 10:

Rights, Roles, and
Responsibilities of Citizens

Describe the roles of political, civil, and
economic organizations in shaping
people’s lives.

Economics Anchor
Standard 11: Economic
Systems, Models, and
Markets

Analyze the role of precious metals in
shaping economic systems, trade
networks, and market dynamics.
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Examine the impact of natural resources
and their influence throughout society and
culture, focusing on wealth distribution and
social hierarchies.

Compare and contrast agricultural
practices based on technology, social
structures, economic development, and
political systems

Economics Anchor Standard
13:
The National Economy

Evaluate the role of international trade,
production versus importation, and the
impact of local events on the global
economy.

Economics Anchor Standard
14:
The Global Economy

Analyze the relationships between
countries and regions in the global
economy.

Geography Anchor
Standard 18: Geographic
Representations and
Reasonings

Construct and use mental maps,
infographics to represent and analyze
the cultural, religious and
environmental characteristics that
make places both similar to and
different from each other.

History Anchor Standard 21:
Perspectives

Evaluate the social, economic,
and cultural structures of
civilizations and their impact on
modern societies.

Theme 3: Europe ~ 7 weeks

Unit Topic Anchor Standard Learning Outcomes
The student demonstrates an understanding of...
Europe Geography Anchor Discuss how people adapted to

Tour: Physical
Features and

Landmarks of
Europe

Standard 16: Human
Environment Interaction:
Place, Regions, and culture

environments, recognizing the influence of

geography on cultural practices,
economies, and social structures.
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Analyze how geographical features,
climate, and available resources
influenced the historical development
of cultures and societies and how they
adapted to their environments.

History Anchor Standard 21:
Perspectives

Evaluate the social, economic,
and cultural structures of
civilizations and their impact
on modern societies.

History Anchor Standard 22:
Historical Sources and Evidence

Describe and cite historical roles of
landmarks.

Changing
Borders of
Europe:
Geography
and Conflict

Inquiry Anchor Standard 1:
Develop Questions and Plan
Inquiries

Formulate clear and focused questions that
require investigation about a variety of
topics.

Analyze complex issues from multiple
perspectives.

Inquiry Anchor Standard 2:
Evaluate Sources and Evidence

Evaluate the reliability of conflicting
sources.

Select reliable evidence to support a
conclusion.

Geography Anchor
Standard 16: Human
Environment Interaction:
Place, Regions, and Culture

Analyze how the physical features of
regions and their location influence the
conflicts and alliances that arise during
wars.

Geography Anchor
Standard 17: Global
Interconnections: Changing
Spatial Patterns

Examine how human cooperation and
conflict have influenced the division and
control of the Earth’s surface throughout
human history.

Geography Anchor
Standard 18: Geographic
Representations and
Reasoning

Construct and use mental maps and
infographics to represent and analyze the
cultural, religious, and environmental
characteristics that make places both
similar to and different from each other.

Construct and use different types of maps
and graphs to represent and analyze

184




religions.

History Anchor Standard 21:
Perspectives

Analyze the economic, political,
and societal motivations or
justifications for warfare among
civilizations.

History Anchor Standard 22:
Historical Sources and Evidence

Judge the relative bias of historical sources
and analyze sources of bias.

History Anchor Standard 23:
Change, Continuity, and Context

Identify patterns of continuity and change
over time in various aspects of human
history.

Explore the cultural and societal
implications of cultural diffusion.

Tracing
Nationalism
in Europe

Inquiry Anchor Standard 1:
Develop Questions and Plan
Inquiries

Formulate clear and focused questions that
require investigation about a variety of
topics.

Analyze complex issues from multiple
perspectives.

Inquiry Anchor
Standard 4:
Communicate and
Critique Conclusions

Choose a side related to a contemporary
nationalist controversy in Europe and
defend the claim with evidence.

Critique claims from presenting groups.

Civic Anchor Standard 6:
Civic and Political
Institutions and Systems

Analyze the significance of various
cultural groups, while distinguishing
between fact, opinion and belief, to
understand how these elements shape
societal values and influence regional
dynamics.

Explore how religion and culture shaped
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family lineage and societal structures.

Civics Anchor Standard 7:
Participation and Deliberation

Explore how religion, politics, race,
and culture shaped family lineage
and societal structures.

Civics Anchor Standard 8:
Processes, Rules, and Laws

Recognize how the rules of the European
Union affect nationalist groups.

Economics Anchor
Standard 12: Decision-
Making and Personal
Finance

Examine the economic disruption or lack of
it that would occur for a person in a new
separated nationalist state in Europe.

Geography Anchor
Standard 17: Global
Interconnections: Changing
Spatial Patterns

Evaluate changes that occur in the
meaning, use, distribution, and importance
of resources over time due to forces of
cooperation and conflict.

Theme 4: Africa/Middle East ~ 5 weeks

Unit Topic Anchor Standard Learning Outcomes
The student demonstrates an understanding
of...
Africa Introduction History Anchor Standard 21: Evaluate the social, economic,

to Africa: Perspectives and cultural structures of

History-- civilizations and their impact

Empire on modern societies.

Colonization,

Decolonization

History Anchor Standard 23:
Change, Continuity, and Context

Identify patterns of continuity and change
over time in various aspects of human
history.
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Explore the cultural and societal
implications of cultural diffusion.

History Anchor Standard 24:
Historical Thinking

Understand and compare unique
historical and geographical
features of Africa.

Diversity Geography Anchor Demonstrate an understanding of how
and Standard 19: Human humans impact their environment.
Population Population: Spatial Patterns
and Movements
History Anchor Standard 23: Identify patterns of continuity and change
Change, Continuity, and Context over time in the diversity of human
populations in Africa.
History Anchor Standard 24: Understand causes and effects of
Historical Thinking population changes in Africa and
worldwide.
Middle Religion Civic Anchor Standard 6: Analyze the significance of various cultural
East and Human Civic and Political groups, while distinguishing between fact,
Populations: Institutions and Systems opinion and belief, to understand how
History of these elements shape societal values and
Middle East influence regional dynamics.

Explore how religion and culture
shaped family lineage and societal
structures.

Geography Anchor
Standard 16: Human
Environment Interaction:
Place, Regions, and Culture

Analyze how the physical features of
regions and their location influence the
conflicts and alliances that arise during
wars.

Analyze how geographical features,
climate, and available resources
influenced the historical development of
cultures and societies and how they
adapted to their environments.

History Anchor Standard 23:
Change, Continuity, and Context

Identify patterns of continuity and
change over time in movements of
people and borders in the Middle East.
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Middle
East: Roots
of Conflict

Civics Anchor Standard 8:
Processes, Rules, and Laws

Recognize the effects of international
law and international norms on conflict
and resolution of lasting conflicts.

Geography Anchor
Standard 17: Global
Interconnections: Changing
Spatial Patterns

Evaluate changes that occur in the
meaning, use, distribution, and
importance of resources over time due to
forces of cooperation and conflict.

Examine how human cooperation and
conflict have influenced the division and
control of the Earth’s surface throughout
human history.

History Anchor Standard 21:
Perspectives

Analyze the economic, political,
and societal motivations or
justifications for warfare among
civilizations.

Theme 5: Asia/Oceania ~ 3 weeks

Unit Topic Anchor Standard Learning Outcomes
The student demonstrates an understanding
of...
Asia Asia and Economics Anchor Standard Compare and contrast agricultural
Oceania: 11: Economic Systems, Models, practices based on geography, economic
Diverse and Markets development, and political systems.

Environments

Geography Anchor
Standard 16: Human
Environment Interaction:
Place, Regions, and culture

Discuss how people adapted to
environments, recognizing the influence of
geography on cultural practices,
economies, and social structures.

Analyze how geographical features,
climate, and available resources
influenced the historical development of
cultures and societies and how they
adapted to their environments.
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Geographic Anchor
Standard 19: Human
Populations: Spatial Patterns
and Movement

Describe the geographical features,
climate, natural resources, and
ecosystems that define the physical
attributes of different locations.

Investigate the arrangement and
distribution of populations over time.

Rise of China: Civics Anchor Standard Compare political systems from multiple
The 21st 6: Civic and Political countries.
Century Institutions and Systems
Economics Anchor Standard Analyze the relationships between
14: countries and regions in the global
The Global Economy economy.
Geography Anchor Construct maps to represent the spread
Standard 19: Human of people and ideas over time.
Population: Spatial Patterns
and Movements Investigate the arrangement and
distribution of populations over time.
Oceania Technology Geography Anchor Analyze how geographical features,

and Migration

Standard 16: Human-
Environment Interaction:
Place, Regions, and Culture

climate, and natural resources influenced
change throughout the world’s oceans.

Discuss how people adapted to
environments, recognizing the influence of
geography on cultural practices,
economies, and social structures.

Analyze how geographical features,
climate, and available resources
influenced the historical development of
cultures and societies and how they
adapted to their environments.

Geography Anchor
Standard 17: Global
Interconnections: Changing
Spatial Patterns

Investigate the interconnectedness of
ecosystems of the Earth.
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Geography Anchor
Standard 19: Geographic
Representations and
Reasoning

Demonstrate an understanding of the
interactions between the currents,
seasons, and weather patterns.

Construct and use different types of maps
and graphs to analyze historic paths
throughout the region.

Theme 6: Globalization/Human Impacts ~ 5 weeks

Unit Topic Anchor Standard Learning Outcomes
The student demonstrates an understanding of...
Globalization Contemporary Inquiry Anchor Formulate clear and focused questions that
and Human Globalization’s Standard 1: Develop require investigation about a variety of
Impacts Questions and Plan topics.

Impacts

Human Impact
Debates

Inquiries

Analyze complex issues from multiple
perspectives.

Develop inquiries that address real-world
problems.

Inquiry Anchor Standard 2:
Evaluate Sources and Evidence

Evaluate the reliability of conflicting
sources.

Select reliable evidence to support a
conclusion.

Inquiry Anchor Standard 3:
Develop Claims

Utilize evidence to construct arguments
that address controversial contemporary
issues.

Inquiry Anchor
Standard 4:
Communicate and
Critique Conclusions

Analyze evidence about a controversial
contemporary issue.

Present a claim and supporting
evidence for one side of a
controversial issue in a
professional and clear manner.
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Inquiry Anchor
Standard 5: Informed
Civic Discourse and

Debate in an appropriate manner
regarding a controversial
contemporary issue.

Engagement
Listen actively to and adjust a
counterargument to an opposing point of
view on a controversial issue.
Geography Anchor Discuss how people adapted to

Standard 16: Human-
Environment Interaction:
Place, Regions, and Culture

environments, recognizing the
influence of geography on cultural
practices, economies, and social
structures.

Evaluate changes that occur in the
meaning, use, distribution, and
importance of resources over time due to
forces of cooperation and conflict.

Comparing
Living
Standards
Around the
World

Geography Anchor
Standard 17: Global
Interconnections: Changing
Spatial Patterns

Investigate the interconnectedness of
humans and economies on Earth.
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U.S. History and Civics

Grade(s): 8 Course Overview:
Length: 2
Semester This year-long course will explore the foundations of U.S. history, starting from
Credit: pre-colonization through settlement, the Revolutionary era, and the founding of our
Prerequisite(s): nation. We'll delve into westward expansion and reform movements, leading up to
None the CivilWar, while addressing conflicts with Native American communities and the
impact of African enslavement. Learners willengage in critical thinking as budding
historians by honing research skills—formulating questions, assessing primary and
secondary sources, and effectively using evidence. Each learner will undertake a
collaborative research project that incorporates both types of sources.
Additionally, learners will apply their understanding of key historical periods,
significant themes, and turning points to examine the forces of change at the
community, state, national, and global levels.
Themes
(Recommended Order)
Semester 1 Semester 2
Theme 1: Geography and Early Civilizations of the o Theme 5: Civic and Political Institutions of the U.S.
Americas(10,000 BCE - 1492 CE)
Theme 2: Age of Exploration, Exploitation, and ¢ Theme 6: Manifest Destiny & Indian Removal
Colonialism(1400s - 1750s)
Theme 3: Establishment of European Colonies(1490 - ¢ Theme 7: The Civil War and Reform Movements
1750)
Theme 4: American Revolution & the New ¢ Theme 8: Reconstruction(1865 - 1877)
Republic(1750 - 1814)
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Theme 1. Geography and Early Civilizations of the Americas
Time Period: 1000 B.C.E. to 1492 C.E.

Topic

Anchor Standard

State Content Standard

Learning Objectives

Early Human Migration

Geography Anchor
Standard 19: Human
populations: Spatial
Patterns and Movements

SS.8.1.19.1 Investigate
patterns of migration of
early people as they settled
across Alaska and North
Central, and South
America.

Geography Anchor
Standard 16: Human
environment interaction:
Place, Region and
Culture

SS 8.1.16.1 Analyze the
push and pull factors that
influenced early people to
migrate

History Anchor Standard
23: Change, Continuity,
and Context

SS.8.1.23.1 Explain the
importance of artifacts and
oral histories in
understanding how
prehistoric people lived.

History Anchor Standard 24

SS.8.1.24.1 Describe the
technical limitations of
historians and
archeologists studying the
distant past.
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Theme 1: Cont..

Topic Anchor Standard State Content Standard Learning Objectives
Physical Geography Anchor SS.8.1.18.1 Identify on a map the
Geography of the Standard 18: major physical features of North,
Americas Geographic Central, and South America.
Representation and
Reasoning SS.8.1.18.2 Research and locate on
a map indigenous place names,
landmarks, and sacred sites
throughout North, Central, and South
America
Indigenous Cultural Geography Anchor SS.8.1.16.1 Investigate the interplay

Groups of the
Americas

Standard 16: Human

Environment Interaction:

Place, Regions and
Culture

between indigenous cultures of the
Americans and their environment.

SS.8.1.16.2 Identify the spiritual,
cultural, and economic significance
of geographic features in indigenous
communities.

SS.8.1.16.3 Use the five themes of
geography (location, place,
movement, human-environment
interaction and region) to describe a
specific Sovereign Tribal Nation or
Indigenous peoples group.
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Theme 1: Cont..

Civics Anchor Standard
6 Civic and Political
Institutions and
Systems

SS.8.1.6.1 Investigate the unique

ways that Indigenous peoples
organize themselves and their
societies.

Theme 2: Age of Exploration, Exploitation, and Colonialism

Time Period: 1400s - 1750s

Topic Anchor Standard State Content Standard Learning Objectives
Gathering and Inquiry Anchor Standard | SS.8.2.2.1 Identify primary

Evaluating 2 Evaluate Sources and and secondary sources

Sources Evidence related to European

exploration and colonization,
considering their reliability
and potential bias.

SS.8.2.2.2 Analyze a variety
of primary sources about
Exploration routes,
encounters and cultural
exchanges.

History Anchor
Standard 21
Perspectives

SS.8.2.21.1 Compare and
contrast perspectives
through primary and
secondary source research.
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Theme 2: Cont...

Economic Anchor
Standard 11 Economic
Systems, Models, and
Markets

SS.8.2.11.1 Analyze how the
exchange of goods
contributed to the
development of global trade.

History Anchor Standard
23 Change, Continuity,
and Context

SS.8.2.23.2 Investigate the
ways in which cultural
diffusion occurred in cross-
cultural interactions.

Civic Participation

History Anchor
Standard 24
Historical Thinking

SS.8.2.24.1 Investigate the
impacts of European
colonization on Indigenous
populations

Historic Anchor Standard
23 Change, continuity,
and Context

SS.8.2.23.3 Examine how
power dynamics during this
time period laid the
groundwork for modern
geopolitical relationships.

SS.8.2.23.4 Research the
connections between the
origins and outcomes of
colonization in today’s world.

Inquiry Anchor
Standard 5 Informed
Civic Discourse and
Engagement

SS.8.2.5.1 Reflect on lessons
from history to engage in
discussions about present-day
issues related to cultural
exchange, environment
impact, and global
cooperation.
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Theme 3: Establishment of European Colonies

Time Period: 1490 - 1750

Topic

Anchor Standard

State Content Standard

Learning Objectives

Analyzing Primary
Sources

Inquiry Anchor Standard
2: Evaluate Sources and
Evidence

SS.8.3.2.1 Identify and
analyze primary sources to
understand the inquiry
perspectives of different
groups in colonial America

History Anchor SS.8.3.21.1 Compare and
Standard 21 contrast primary sources to
Perspectives identify similarities and
differences in the
experiences of different
groups in Colonial America
Understanding History Anchor SS.8.3.21.2 Examine the
Historical Standard 21 reasons for European
Context Perspectives colonization in different
regions of Colonial
America
Geography Anchor SS.8.3.16.1 Analyze the

Standard 16 Human
Environment Interaction:
Place, Regions, and
Culture

impact of geographical and
environmental factors on
the development of colonial
economies, settlements,
and trade networks.
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Theme 3: Establishment of European Colonies

Time Period: 1490 - 1750

History Anchor Standard
23: Change, Continuity, and
Context

SS.8.3.23.1 Investigate the
interactions and conflicts
between people in Colonial
America

Theme 3: Cont..

Topic

Anchor Standard

State Content Standard

Learning Objectives

Cause and Effect

Civics Anchor Standard 6
Civic and Political
Institutions and Systems

SS.8.3.6.1 Identify the factors
that led to the growth of
representative government in
colonial societies

Economic Anchorage
Standard 11 Economic
Systems, Models, and
Markets

SS.8.3.11.1 Examine the
economic systems of different
colonial regions.

Geography Anchor
Standard 19 Human
Populations: Spatial
Patterns and
Movements

SS.8.3.19.1 Evaluate the
consequences of the Atlantic
slave trade.
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Theme 3: Cont..

Civic
Participation
and Decision-
Making

Inquiry Anchor
Standard 3
Develop Claims

SS.8.3.3.1 Analyze the impact
of events on colonial
governance and social
structures.

Civics Anchor

SS.8.3.7.1 Investigate the

Standard 7 impact of events on colonial
Participation and governance and social
Deliberation structures

Inquiry Anchor SS.8.3.5.1 Reflect on the

Standard 5 Informed
Civic Discourse and
Engagement

lessons from Colonial America
to engage in discussions about
the importance of civic
engagement, individual rights,
and the balance of power in
contemporary society

199



Theme 4. American Revolution and the New Republic
Time Period: 1750 - 1814

Topic Anchor Standard State Content Standard Learning
Objectives
Analyzing Inquiry Anchor SS.8.4.2.1 Identify and analyze
Historical Standard 2 primary sources to gain insights
Documents Evaluate Sources into the thoughts and actions of
and Evidence key figures during the American
Revolution.

SS.8.4.2.2 Examine secondary
sources to understand differing
interpretations of events and
their significance.

History Anchor SS.8.4.21.1 Compare and
Standard 21 contrast viewpoints from
Perspectives different historical periods to

evaluate changing
perspectives on the
American Revolution and the
early years of the New

Republic.
Understanding History Anchor SS.8.4.21.2 Investigate the
Historical Standard 21 economic, political, and social
Context Perspectives factors that contribute to

tensions between American
colonies and the British
government leading up to the
Revolution.

SS.8.4.21.3 Examine the
principles of the
Enlightenment and their
influence on the ideas of
liberty, equality, and individual
rights during this period.
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Theme 4. American Revolution and the New Republic

Time Period: 1750 - 1814

History Anchor
Standard 23
Change, Continuity,
and Context

SS.8.4.23.1 Analyze the
challenges faced by the newly
independent United States.

Theme 4: Cont...

Topic

Anchor Standard

State Content Standard

Learning Objectives

Cause and Effect

History Anchor
Standard 23
Change, Continuity,
and Context

SS.8.4.23.2 |dentify the key
events of the American
Revolution and their
significance in the fight for
independence.

Civics Anchor
Standard 6 Civic and
Political Institutions
and Systems

SS.8.4.6.1 Examine the
drafting and ratification of the
U.S. Constitution and the Bill of
Rights and their impact on
shaping the structure of the
federal government.

History Anchor
Standard 24
Historical Thinking

SS.8.4.24.1 Evaluate the
consequences of the American
Revolution on various groups.
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Theme 4: Cont...

Civic
Participation
and Decision-
Making

Inquiry Anchor
Standard 3
Develop Claims

SS.8.4.3.1 Analyze the
contributions of individuals to
the development of American
democracy and the New
Republic.

Civic Anchor Standard 7

SS.8.4.7.1 Investigate the role
of social movements and
protests in shaping American
society and politics.

Inquiry Anchor
Standard 5 Informed
Civic Discourse and
Engagement

SS.8.4.5.1 Reflect on the
principles of democracy and civic
responsibility that emerged from
the American Revolution and the
early years of the New Republic
and their relevance to
contemporary society. early
years of the New Republic and
their relevance to contemporary
society.
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Theme 5: Civic and Political Institutions of the U.S.

Topic

Anchor Standard

State Content Standard

Learning
Objectives

Understanding Civic
life and Government

Civics Anchor
Standard 6 Civic and
Political Institutions
and Systems

SS.8.5.6.1 Define the fundamental
principles of democracy, including popular
sovereignty, rule of law, and individual
rights.

SS.8.5.6.2 Identify and explain the three
branches of the federal
government(executive, legislative,
judicial) and their roles in creating,
implementing and interpreting laws.
SS.8.5.6.3 Analyze the role of state, local,
and Tribal governments and their
relationship to the federal government.

SS.8.5.6.4 Research and understand
the role of state, local, and Tribal
government structures and institutions in
addressing community needs.

Analyzing Political
Institutions

Civics Anchor
Standard 6 Civic and
Political Institutions
and Systems

SS.8.5.6.5 Investigate the role of political
parties, including their influence on the
electoral process and the shaping of
public policy.

SS.8.5.6.6 Examine the structure and
functions of the U.S. Congress in
making laws and representing
constituents.

SS.8.5.6.7 Analyze the role of the
president in the executive branch,
including their powers,responsibilities,
and interactions with other branches
of government.
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Theme 5: Civic and Political Institutions of the U.S.

SS.8.5.6.8 Examine the structure and
function of the judicial branch in
interpreting the meaning of laws.

Engaging in Civic

Civics Anchor

SS.8.5.10.1 Explore the rights

PArticipation Standard 10 and responsibilities of people in
Rights, Roles, and a respective democracy.
Responsibilities of
Citizens SS.8.5.10.2 Analyze the significance
of civic participation through activities
such as voting, community service,
and advocacy.
SS.8.5.10.3 Investigate the role of
media and technology in shaping
public opinion and facilitating civic
engagement.
SS.8.5.10.4 Reflect on the
responsibilities of active citizenship and
the potential for individual and collective
impact.
Examining Civic Anchor SS.8.5.8.1 Investigate the election
Democratic Standard 8 process and its impact on
Processes Processes, Rules, representation.
and Laws

SS.85.8.2 Evaluate the importance of
compromise, negotiation, and the rule
of law in the functioning of democratic
institutions.
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Theme 5: Civic and Political Institutions of the U.S.

Civics Anchor
Standard 7
Participation and
Deliberation

SS.8.5.7.1. Analyze the role of interest
groups and lobbyists in influencing
policy decisions and the democratic
process.

SS.8.5.7.2 Evaluate the impact of public
policies on various groups within society.

Theme 6: Manifest Destiny and Indian Removal

Time period: 1815 - 1860 CE

Topic Anchor Standard State Content Standard Learning
Objectives

Analyzing Multiple Inquiry Anchor SS.8.6.2.1 Examine Primary

Perspective Standard 2 sources to understand the

Evaluate Sources
and Evidence

viewpoints on Manifest Destiny.

SS.8.6.2.2 Compare and
contrast the perspectives on
issues related to land
ownership and sovereignty.

History Anchor
Standard 21
Perspectives

SS.8.6.21.1 Evaluate how different
groups viewed westward expansion
and the policies of Indian Removal.
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Theme 6: Manifest Destiny and Indian Removal

Time period: 1815 - 1860 CE

Understanding
Historical
Context

History Anchor
Standard 23
Change, Continuity,
and Context

SS.8.6.23.1 Investigate the
economic, social, and political
factors that contribute to the idea
of Manifest Destiny and westward
expansion.

SS.8.6.23.2 Analyze the impact of
technological advancements on
the ability to settle in and transport
goods to the western frontier.

Civics Anchor

SS.8.6.8.1 Examine the conflicting

Standard 8 interests between Native
Processes, Rules, American Tribes and the U.S.
and Laws government, as well as the legal
and political frameworks that
shaped Indian Removal policies.
Theme 6: Cont...
Topic Anchor Standard State Content Standard Learning Objectives

Cause and Effect

Civics Anchor
Standard 8
Processes, Rules,
and Laws

SS.8.6.8.2 Identify key events
and policies related to westward
expansion.
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Theme 6: Cont...

History Anchor Standard 24
Historical Thinking

SS.8.6.24.1 Examine the
historical and ongoing
consequences of Indian
Removal on Native American
communities, their cultures, and
their relationships with the U.S.
government.

Geography Anchor Standard 16
Human Environment Interaction:
Place, Regions and Culture

SS.8.6.16.1 Evaluate the impact
of westward expansion on
different regions and its
contribution to the Civil war.

Ethical Decision-Making

History Anchor Standard 21
Perspectives

SS.8.6.21.2 Investigate the
historical and contemporary
impacts of westward expansion
on people and the environment.

SS.8.6.21.3 Investigate the role
of individuals and groups in
shaping responses to Indian
Removal policies.

Inquiry Anchor Standard 5
Informed Civic Discourse and
Engagement

SS.8.6.5.1 Reflect on lessons
from history to engage in
discussions about the impact of
history on modern society.
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Theme 7: The Civil War and Reform Movements

Time Period: 1837 CE - 1877 CE

Topic

Anchor Standard

State Content
Standard

Learning Objectives

Analyzing
Primary and
Secondary
Sources

Inquiry Anchor
Standards 2
Evaluate Sources
and Evidence

SS.8.7.2.1 Identify
and analyze primary
sources to gain
insights into
experiences of
individuals during this
era

SS.8.7.2.2 Examine
secondary sources to
understand how
interpretation of events
differ.

Analyzing
Primary and
Secondary
Sources

History Anchor
Standard 21
Perspective

SS.8.7.21.1 Analyze
viewpoints from
different time periods
to evaluate changing
perspectives.

Understanding
Historical
Context

History Anchor
Standard 21
Perspective

SS.8.7.21.2
Investigate the
economic, political,
and social factors that
contribute to the
sectional tension
leading to succession
and the outbreak of
the Civil War.

History Anchor
Standard 24
Historical Thinking

SS.8.7.23.1 Analyze
the social and cultural
factors that led to the
rise of social and
political reform
movements.
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Theme 7: The Civil War and Reform Movements
Time Period: 1837 CE - 1877 CE

History Anchor SS.8.7.23.1 Analyze
Standard 23 the social and cultural
Change, Continuity, factors that led to the
and Context rise of social and
political reform
movements.
Theme 7: Cont...
Topic Anchor Standard State Content Standard Learning
Objectives
Cause & Effect History Anchor Standard S$S.8.7.22.1 Identify the key events
22 Historical Sources of the Civil War and their
and Evidence significance in shaping the
outcome of the conflict and the
nation.

History Anchor Standard 23| SS.8.7.23.2 Examine the social
Change, Continuity, and and political changes brought
Context about by tge Emancipation
Proclamation and the 13th, 14th
and 15th Amendments.

SS.8.7.23.3 Evaluate the impact of
reform movements on historical
and contemporary societies.
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Theme 7: Cont...

Civic
Participation
and Decision-
Making

History Anchor Standard 23
Change, continuity, and
Context

SS.8.7.23.4 Analyze the
contributions of key individuals to
the advancement of civil rights and
social change.

SS.8.7.23.5 Investigate the role of
social movements in shaping the
political and cultural landscapes. .

Inquiry Anchor
Standard 5 Informed
Civic Discourse and
Engagement

SS.8.7.5.1 Engage in collaborative
discussions about the ongoing
struggle for civil rights, equal
justice, and the responsibilities of
citizenship in a diverse society.

Theme 8: Reconstruction
Time Period: 1865 - 1877

Analyzing
Primary and
Secondary
Sources

History Anchor Standard
22 Historical Sources
and Evidence

SS.8.8.22.1 Identify and analyze primary
sources to gain insight into the
experiences of African Americans during
Reconstruction.
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Theme 8: Reconstruction

Time Period: 1865 - 1877

Inquiry Anchor Standard
2 Evaluate Sources and
Evidence

SS.8.8.2.1 Examine secondary sources
to understand differing interpretations of
the Reconstruction era.

History Anchor
Standard 21
Perspectives

SS.8.8.21.1 Compare and contrast
viewpoints from different historical
perspectives to evaluate changing
attitudes toward race, citizenship, and
civil rights.

Understanding
Historical
Context

History Anchor Standard 22

SS.8.8.22.2 Investigate the social,
economic, and political conditions that led
to Reconstruction.

History Anchor Standard 21

SS.8.8.21.1 Examine the lingering effects
of slavery on the lives of newly freed
African Americans.

SS.8.8.21.2 Analyze the resistance to
change and the rise of white supremacist
ideologies as significant challenges
during Reconstruction.
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Theme 8: Reconstruction

Time Period: 1865 - 1877

Cause and Effect

Civics Anchor

SS.8.8.8.1 Identify the key policies and

Standard 8 legislation of Reconstruction, including

Processes, Rules, the 13th, 14th, and 15th Amendments,

and Laws and assess their significance in
advancing civil rights.
SS.8.8.8.2 Evaluate the establishment of
white supremacist organizations and the
enforcement of Jim Crow laws

Ethical Decision-Making History Anchor SS.8.8.24.1 Investigate the historical and

Standard 24
Historical Thinking

contemporary impact of Reconstruction.

Civics Anchor
Standard 7
Participation and
Deliberation

SS.8.8.7.1 Reflect on lessons from
history to engage in discussions about
the ongoing struggle to promote social
change in modern society.
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High School: 9-12



World History

Course Details:

Overview:

Grade(s): 9-10

Length: Two
semesters

Prerequisites: None

World History begins classical civilizations and follows world events up[ to the communist revolutions of the 20" century.

Unit 1: Ancient Greece—Geography, Leaders, and.
Legacy Classical Civilizations (Ancient
Mediterranean World)

Lesson / Unit Focus

Teacher Learning
Objective

AK Content Standard (9-
12 World History)

Student Learning
Intention

Hattie’s Depth of
Learning

Geography & City-States

Identify and locate key
geographical features
and

city-states of Ancient
Greece

SS.WH.1.17.1 -

Compare cultural and
technological innovations of
classical civilizations

We will learn how
geography influenced life,
trade, and independence in
Ancient Greece

Surface: Identify locations

Deep: Analyze geographic
impact

Transfer: Compare to other
civilizations

Greek Law & Democracy

Analyze reforms of Draco,
Solon, and Cleisthenes;
evaluate democratic
development

SS.WH.1.21.1 -
Analyze perspectives on
political organization and
governance

We will explore how laws
and reforms shaped
Athenian democracy

Surface: Identify reforms
Deep: Analyze democratic
change
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Transfer: Compare to modern
democracy

Leadership & Empire

Analyze leadership of
Pericles and Alexander the
Great

SS.WH.1.23.1 -

Analyze how leadership and
ideas influence societal
development

We will examine how
leaders expanded Greek
power and influence

Surface: Identify leaders
Deep: Evaluate leadership
impact

Transfer: Long-term legacy

Conflict & Decline

Analyze major wars and
Greece’s decline using
evidence

S$S.WH.1.24.1 — Explain
causes and effects of political
fragmentation

We will analyze how wars
weakened Greek unity and
power

Surface: Recall events
Deep: Cause & effect
Transfer: Lessons for later
civilizations
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Unit 2: Roman Republic and Empire

Theme: Classical Civilizations and Transformation

Lesson / Unit Focus

Teacher Learning
Objective

AK Content Standard (9-
12 World History)

Student Learning
Intention

Hattie’s Depth of
Learning

Roman Analyze political institutions SS.WH.1.21.1 - We will evaluate how Surface: Identify
Government & and democratic features of Analyze democratic the Roman institutions Deep:
Republic the Republic perspectives on Republic was Evaluate
governance and democracy
civic participation Transfer:
Compare to
modern systems
Expansion & Explain causes and effects SS.WH.1.23.1 - We will examine how wars Surface: Recall
Conflict of the Punic Wars Analyze how expanded Rome’s power events
conflict and Deep: Analyze
expansion shape consequences
civilizations Transfer:
Imperial
patterns
From Republic to Analyze collapse of the SS.WH.1.24.1 - We will analyze how Rome Surface:
Empire Republic and rise of Explain political became an empire Identify
Augustus transformation and causes Deep:
institutional change Cause &
effect
Transfer:
Institutional
change
Pax Romana & Examine stability, belief SS.WH.1.19.1 - We will explore how Surface:
Christianity systems, and reforms Explain diffusion of Christianity spread under Recall
ideas, beliefs, and Roman rule beliefs
institutions Deep:
Analyze
spread
Transfer:
Religious
legacy
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Fall &
Byzantium

Analyze fall of Rome and
continuation in Byzantium

SS.WH.1.24.1 -
Explain continuity
and transformation
of civilizations

We will examine how Rome
fell but its ideas survived

Surface:
Identify
causes Deep:
Analyze
continuity
Transfer:
Medieval
influence

Unit 3: Creation, Expansion, and Rule: Islam and the Ottoman Empire

Lesson / Unit Focus

Teacher Learning

AK Content Standard (9—

Student Learning

Hattie’s Depth of

Objective 12 World History) Intention Learning
Foundations of Identify beliefs, SS.WH.1.21.1 - We will learn the core Surface:
Islam Muhammad’s life, and| Analyze perspectives beliefs of Islam Identify
the Quran shaped by belief systems beliefs
Deep:
Analyze
meaning

Transfer: Cultural
understanding

Expansion of
Islam

Analyze political,
social, and
economic causes of
expansion

SS.WH.1.19.1 —
Evaluate diffusion of ideas
and beliefs over time

We will analyze how Islam
spread rapidly

Surface:
Recall
factors
Deep:
Analyze
causes
Transfer:
Regional
impact

Cultural &
Political
Impact

Evaluate effects of
Islamic expansion

SS.WH.1.23.1 -
Analyze how ideas
influence societies

We will examine Islam’s
cultural and political influence

Surface:
Identify
effects
Deep:
Evaluate
impact
Transfer:
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Long-term
legacy

Ottoman
Empire

Examine rise,
governance,
and legacy

SS.WH.1.24.1 — Explain
political organization and
empire building

We will investigate how the
Ottomans built a stable
empire

Surface: Identify
strategies Deep:
Analyze
governance
Transfer:
Imperial
comparison

Unit 4: Medieval Europe — From the Dark Ages to the Black Death

Lesson /Unit Focus

Teacher Learning

AK Content Standard (9—

Student Learning

Hattie’s Depth of

organization

medieval Europe

Objective 12 World History) Intention Learning
Foundations of Medieval Understand SS.WH.1.24.1 - We will understand Surface: Recall
Europe formation of Explain how the how new societies changes Deep:
Western fall of Rome led to formed after Rome Analyze formation
Christendom feudalism Transfer: Civilization
building
Feudalism & Power Analyze SS.WH.1.24.1 - We will understand | Surface: Identify
feudalism and Explain political and how feudalism roles Deep:
political social order in worked Analyze

relationships
Transfer: Compare
systems

Christianity & Culture

Understand
expansion of
Christian
Europe

SS.WH.1.19.1 —
Explain diffusion of
ideas and beliefs

We will explore
Christianity’s
influence

Surface: Recall
spread Deep:
Analyze influence
Transfer: Cultural
legacy
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Black Death & Change

Analyze
demographic
and economic
transformation

SS.WH.1.19.1 —
Explain

impact of
movement

and

interaction

We will examine
how the plague
reshaped
Europe

Surface: Recall
impacts Deep:
Analyze
consequences
Transfer: Modern
parallels

Unit 5: Post-Classical Europe (600-1450 CE)

Lesson

Teacher Learning
Objective

AK Content Standard (9—
12 World History)

Student Learning
Intention

Hattie’s Depth of
Learning

1: The Dark Ages

Analyze social, political, and
economic characteristics of
the Dark Ages; evaluate
their impact and compare to
other periods

SS.WH.1.24.1 -

Explain how the fall of the
Roman Empire led to the
emergence of European
feudalism

Today we will explore what
made the Dark Ages
unique, examine its effects,
and compare it to other
historical periods

Surface: Recall key
features

Deep: Analyze causes and
effects

Transfer: Compare to other
periods

2: Charlemagne & the
Carolingian Empire

Analyze the political and
cultural impacts of
Charlemagne’s rule;
evaluate his influence using
primary and secondary
sources

SS.WH.1.24.1 -

Explain developments that
shaped medieval
European political systems
following the fall of Rome

Today we will examine
how Charlemagne shaped
medieval Europe and
assess his contributions to
politics, culture, and
education

Surface: Identify
achievements

Deep: Analyze political and
cultural influence

Transfer: Evaluate lasting
effects
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3: The Crusades

Analyze causes and effects
of the Crusades; evaluate
impacts on Europe and the
Middle East

SS.WH.1.19.1 —

Explain how the transfer of
goods and ideas along
trade routes affected
cultures in post-classical

Today we will explore why
the Crusades happened
and analyze how they
changed Europe and the
Middle East using

Surface: Recall causes and
events

Deep: Analyze impacts
Transfer: Compare regional
effects

societies evidence

4: The Black Analyze social, SS.WH.1.19.1 — Today we will Surface: Recall key impacts
Death economic, and Explain how movement examine how the Deep:

cultural impacts of of people, goods, and Black Death Analyze effects on society

the Black Death; ideas affected societies changed life in Transfer:

evaluate long-term in the post-classical Europe and Compa"(_a to modern

effects and draw period compare its effects pandemics

modern parallels to modern

pandemics
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Unit 6;: Renaissance and Reformation

Lesson Topic

Learning Focus (We
Will...)

Alaska Content
Standard (9-12
World History)

Success Criteria (I Will
Know | Am
Successful When...)

Introduction to the
Renaissance

Analyze the key
characteristics and
contributions of the
Renaissance in art, science,
and literature

SS.WH.2.23.1 — Explain
how the ideas of the
Renaissance and
Reformation motivated
exploration and conquest
(Theme 2: The First Global
Age, 1450-1750 CE)

| can describe changes in
Renaissance art, science, and
literature. | can give examples
of artists, inventions, or
writings. | can explain how
Renaissance ideas differed
from the Middle Ages. | can
use historical vocabulary
correctly.

Leonardo da Vinci

Analyze Leonardo’s
contributions to art, science,
and technology; evaluate his
interdisciplinary approach

SS.WH.2.23.1 — Explain
how Renaissance ideas
influenced society and future
developments

| can identify Leonardo’s
contributions to art and
science. | can explain how
he used observation and
experimentation. | can give
modern examples of his
influence. | can explain why
he is called a “Renaissance

man.
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Protestant Reformation

Analyze causes and effects;
create a timeline

SS.WH.2.23.1 — Explain
how ideas of the
Reformation motivated
changes in
EuropeSS.WH.2.23.2 —
Analyze political and
economic impacts of
European movements

| can identify causes of the
Reformation. | can describe
key events and figures. | can
explain how it changed
religion and society. | can
organize events
chronologically using a
timeline.

Martin Luther

Analyze key events and
theological disagreements;
construct
cause-and-effect timeline

SS.WH.2.23.1 &
SS.WH.2.23.2

— Evaluate Reformation
causes and effects on society
and institutions

| can explain indulgences
and Luther’s opposition. |
can describe the 95

Theses. | can explain
cause-and-effect
relationships. | can support
explanations with historical
evidence.

Galileo

Analyze conflict with the
Church and its impact on
science

SS.WH.2.23.1 — Explain
how Renaissance ideas
influenced society and
sparked new scientific
inquiry

| can explain Galileo’s
discoveries. | can describe
Church beliefs that conflicted
with him. | can explain why
he was labeled a heretic. |
can explain how this shows
tension between science and
religion.
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Renaissance &

Reformation Comparison

Compare characteristics,
cultural impacts, and
significance

SS.WH.2.23.1 &
SS.WH.2.23.2

— Compare continuity and

change; assess diffusion of

| can identify at least three
similarities and differences. |
can organize ideas in a Venn
diagram or poster. | can

ideas

explain how both movements
changed Europe differently. |
can summarize their cultural

and historical significance.

Unit 7: Age of Exploration

(Overview)

economic impacts of
European
expeditions

Analyze the political
and economic impacts
of European
expeditions in the 15th
and 16th centuries

European
expeditions changed
politics and
economies
worldwide

Lesson / Focus Teacher AK World History Student Learning Hattie’s Depth of
Learning Content Standard Intention Learning
Objective
European Exploration | Analyze political and SS.WH.2.23.2 — | will analyze how Surface: Identify

impacts Deep: Analyze
causes & effects
Transfer: Global
consequences
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Rise of the Incas

Analyze geographic,
political, and
economic factors
behind empire

SS.WH.1.23.1 —
Analyze how
leadership and ideas
influence societal

| will explain what
helped the Incan
Empire grow and
create a timeline of

Surface: Recall factors
Deep: Analyze
expansion

Transfer: Compare

building development key events empires
Aztecs: Analyze SS.WH.2.23.2 — | will explain how Surface: Identify
[Moctezuma & Cortés cross-cultural Analyze political Moctezuma and events
interaction and Cortés interacted Deep:
and economic and how this Analyze
conquest impacts of affected the interaction
European Aztec Transfer:
expeditions Empire Colonial
patterns
Portola Analyze SS.WH.2.23.2 - | will explain the Surface: Recall
Expedition exploration Analyze political significance of events
and colonial and the Deep: Analyze
impact in economic Portola Outcomes
California impacts of Expedition Transfer:
European and create a Regional impact
expeditions timeline

224




Middle Analyze SS.WH.2.19.1 — | will explain Surface:
Passage experiences Assess the conditions of the Describe
of enslaved effects of Middle Passage conditions
Africans the Atlantic slave and its impacts Deep:
trade Analyze impacts
Transfer: Long-
term
consequences
Unit 8: Absolute Monarchies of Europe
Lesson / Focus Teacher Learning | AK World History Student Hattie’s
Objective Content Standard Learning Depth of
Intention Learning
Absolute Monarchs Analyze political, SS.WH.2.23.2 — I will explain how Surface: Identify

social, and economic
effects of absolutism

Analyze political and
economic impacts of
European
developments

absolute monarchs
shaped Europe and
influenced modern

governments

monarchs

Deep: Evaluate
policies

Transfer: Modern
governance
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English Civil War

Analyze causes,
events, and
consequences

SS.WH.2.23.2 -
Analyze political
impacts of European
conflicts

| will explain why the
English Civil War
happened and its
effects

Surface: Recall
causes Deep:
Analyze
conflict
Transfer: Limits
on power

Unit 9;: Revolutions

revolution

Explain how political,
social, and economic
factors led to

main causes of the
French Revolution

Lesson / Focus Teacher Learning AK World History Student Hattie’s Depth
Objective Content Standard Learning of Learning
Intention
French Revolution Analyze causes of SS.WH.3.23.1 - | will explain the Surface: Identify causes

Deep: Analyze
inequality & ideas
Transfer: Revolutionary

revolutions patterns
Reign of Terror Analyze causes and SS.WH.3.23.1 — | will explain what led Surface: Recall
consequences Explain to the Reign of Terror | events
revolutionary and how it changed Deep: Analyze
change over time France consequences
Transfer: Power
& fear
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Napoleon Analyze rise and fall of | SS.WH.3.23.1 — | will create a Surface: Identify
leadership Explain how timeline of events
leadership shapes Napoleon’s rise and Deep: Analyze
revolutions fall leadership
Transfer:
European impact
Industrial Analyze social, SS.WH.3.23.1 — | will analyze how Surface: Identify
Revolution economic, and Explain how industrialization changes
technological industrialization changed society Deep: Analyze
change transformed and daily life impacts
societies Transfer: Modern
economies
Age of Analyze motives SS.WH.3.23.1 — | will explain why Surface: Identify
Imperialism and impacts of Explain causes imperialism motives
imperialism and effects of occurred and its Deep: Analyze
imperial impacts consequences
expansion Transfer: Global
inequality
Sepoy Mutiny Analyze SS.WH.3.23.1 — | will explain the Surface: Recall
resistance to Explain causes and events
imperialism responses to consequences of Deep: Analyze
imperial rule the Sepoy Mutiny resistance
Transfer:
Colonial change
Russian Analyze causes SS.WH.3.23.1 — | will explain what Surface: Identify
Revolution and global impact Explain led to the causes
revolutionary Russian Deep: Analyze
transformation Revolution and ideology
its global effects Transfer: Global
politics
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Communist
Revolution in
China

Analyze causes
and outcomes

SS.WH.4.23.1 —
Explain
ideological
conflict and
political change

| will explain how
the Communist
Revolution
changed China

Surface: Recall
events

Deep: Analyze
outcomes
Transfer: Cold
War context
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U. S. History

Course Details: Overview:

Grade(s): 10-11 US History begins with the post-reconstruction era and ends with the Cold War. Learners explore the influences and
challenges that have shaped our nation. This course emphasizes the role of democratic principles, civic responsibility, and

Length: Two involvement that have guided the United States.

semesters

Prerequisites: World

History

Historical

GL.3 The learner will understand how historical events impact the modern era by applying historical inquiry skills in order to
understand the forces of change and make informed decisions.

Unit Essential Question Content Objectives AK State
The Standards
learne
r will:
US.1 The Industrial Era: 1. Analyze how immigration and industrialization contributed to urban
SS.USH.3.11.1

How did immigration and urbanization
transform American cities during the
Industrial Era, and how did reformers
and muckrakers respond to these
social, economic, and political
challenges?

growth and social challenges.

2. Examine primary and secondary sources to evaluate the living and
working conditions of immigrants and urban workers.

3. Evaluate the role of muckrakers, including Jacob Riis, in

exposing social problems and influencing reform.

4. Assess the social, economic, and political factors behind child labor
and labor unrest, including the Haymarket Riot and the Homestead and
Pullman strikes.

5. Analyze the impact of immigration policies, such as the Chinese
Exclusion Act, on American society.

6. Evaluate the actions and influence of industrialists, distinguishing
between “captains of industry” and “robber barons.”

7. Compare reform movements and evaluate their effectiveness in
addressing social inequities.

Examine the economic,
social, and political
impacts of industrialization
in the 1870s.
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Graduate-Level Competency:

Historical
GL.3 continued...

Unit Essential Question Content Objectives AK State
The Standards
learne
r will:
US.2 The Progressive Era SS.USH.3.24.1

How did the Progressive Era address
the social, political, and economic
challenges caused by
industrialization, immigration, and
urbanization, and how effective were
reformers in promoting lasting
change?

1. Analyze the defining characteristics and goals of the Progressive
Movement.

2. Examine primary and secondary sources to evaluate the living and
working conditions of urban Americans and immigrant communities.
3. Evaluate the role of muckrakers, including Upton Sinclair and
Jacob Riis, in exposing social problems and influencing reform.

4. Analyze child labor, labor unrest, and the responses of reformers to
workplace abuses.

5. Compare the philosophies and actions of reformers, including

civil rights leaders like W.E.B. DuBois and Booker T. Washington.

6. Evaluate social policies such as Prohibition and the 18th Amendment,
assessing arguments for and against.

7. Assess the overall effectiveness of Progressive Era reforms in
addressing social inequities and shaping American society.

Examine ways in which
Progressives and others
addressed problems of
industrial capitalism,
urbanization, and political
corruption.
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Graduate-Level Competency:

GL.3 continued...

Unit Essential Question Content Objectives AK State
Thel Standard
earner
will: S
US 3 Imperialism and American Empire Critically analyze the political, economic, and social motivations
P P SS.USH.3.17.1

How and why did the United States emerge
as an imperial power at the turn of the 20th
century, and what were the consequences
of American expansion for both the U.S.
and other nations?

behind U.S. imperial expansion.

Evaluate the arguments for and against imperialism, including
perspectives of Imperialists (e.g., Albert Beveridge, Theodore
Roosevelt) and Anti-Imperialists (e.g., William Jennings Bryan, Mark
Twain).

Examine major events such as the Spanish-American War, the
annexation of the Philippines and Hawaii, and the Open Door Policy
in China.

Analyze the role of media, including yellow journalism, in shaping
public opinion and foreign policy.

Assess the impact of imperialist policies on annexed territories

and their people.

Use primary and secondary sources to develop evidence-based
interpretations of America’s emerging global role.

Analyze the factors
that enabled the
United States to
become an imperial
power.
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US.4 World War 1 and America’s Role

Why did the United States enter World War |,
and how did the war transform American
society, politics, and foreign policy during and
after the conflict?

1. Identify and sequence key events and alliances that led to

World War 1, distinguishing between the Central Powers and the
Allied Powers.

2. Analyze the political, economic, and social factors that
influenced U.S. neutrality and the eventual decision to declare war
in 1917.

3. Evaluate the impact of wartime policies such as the Sedition Act of
1918 on civil liberties.

4. Examine the geographic and strategic significance of major
battles and technological innovations in shaping the war’s
outcomes.

5. Assess the political and social reasons for the U.S. Senate’s
rejection of the Treaty of Versailles and its implications for American
foreign policy.

6. Use primary and secondary sources to construct evidence-based

interpretations of U.S. involvement and domestic effects of World War |.

SS.USH.3.24.1
Distinguish
between the long-
term causes and
triggering events
that led to the
United States
entering World
War |.
SS.USH.3.10.3
Evaluate wartime
restrictions on
civil liberties.
SS.USH.4.24.1
Analyze the
reasons for
American
isolationism and
internationalism in
the interwar period
and their effects
on international
relations and
foreign policy.
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Graduate-Level Competency:

GL.3 continued...

Unit Essential Question

Content Objectives

The
learner
will:

AK State
Standard
s

US.5 The 1920s: Conflict, Change,
and Crisis

How did social change, economic
growth, and cultural conflict shape the
United States during the 1920s—and
what lessons can we learn from this
decade of extremes?

1. Analyze how social, economic, and political tensions during the
1920s reflected broader changes in American identity.

2. Evaluate the effects of fear and nationalism on civil liberties during
the Red Scare.

3. Examine patterns of internal migration and their impact on

urban and cultural life.

4. Assess the tension between science and religion in the Scopes
Trial as areflection of cultural divides.

5. Analyze the causes and effects of the Stock Market Crash and

its role in ending the prosperity of the 1920s.

SS.USH.4
211
Compare
rival
perspectiv
es on
economic,
social,

and
religious
conflicts in
the 1920s.
SS.USH.4.2
2.1 Analyze
the cultural
contribution
s of
modernism,
the Harlem
Renaissanc
e, and the
New
Woman.
SS.USH.4.2
4.2 Explain
the global
context of
the Great
Depression
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and the
reasons for
the
worldwide
economic
collapse.
SS.USH.4.2
4.3 Analyze
the
conditions
and policies
that

led to the
Great
Depression
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Graduate-Level Competency:

GL.3 continued...

Unit Essential Question Content Objectives AK State
The Standard
learner s
will:
US 6 The 1930s: The Great Depression 1. Explain the causes and economic impact of the Great SS.USH.4.24.4

How did the Great Depression shape
American society, and how effective
were the responses of FDR’s New Deal
in addressing economic, social, and
racial inequalities?

Depression on American society, families, and
communities.

2. Analyze the environmental, economic, and social effects
of the Dust Bowl.

3. Evaluate the creation and impact of Social Security
during the 1930s.

4. Examine key New Deal programs (“Alphabet Soup”)
and categorize them as Relief, Recovery, or
Reform.

5. Critically assess the successes and failures of the New
Deal in addressing economic challenges and its effects
on marginalized groups.

Examine the impact of
the Great Depression
on the American family
and on ethnic and
racial minorities.

SS.USH.4.13.2 Analyze
how the decline in
production and
spending affected
Americans during the
Great Depression.

SS.USH.4.24.5
Contrast the first and
second New Deals and
evaluate the successes
and failures of the relief,
recovery, and reform
measures associated
with each.

SS.USH.4.24.6 Assess
the impact and legacy of]
New Deal relief,
recovery, and reform
programs on Black
people, Indigenous
people, and people of
color.
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Graduate-Level Competency:

GL.3 continued...

Unit Essential Question Content Objectives AK State
The Standards
learner
will:
US 7 World War Il 1. Explain how economic hardship, political instability, and
propaganda enabled Hitler and the Nazi Party to rise to AK Standards
How did World War Il transform the United power and consolidate control in Germany. SS.USH.4.24.7
States at home and abroad, and what do the 2. Analyze the causes of the Japanese attack on Pearl Harbor Explain the
nation’s choices during the war reveal about and evaluate how the attack reshaped America’s political, historical
the economic, and social involvement in World War 1. developments
balance between security, power, and civil 3. Evaluate the motivations behind Executive Order 9066 and and policies
liberties? assess how Japanese-American internment affected civil that resulted
liberties, individuals, and communities during WWII. in the United
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Analyze how Americans on the home front contributed to the
war effort, and explain how these contributions transformed
U.S. society during and after WWII.

Explain the key military strategies and political decisions that
led to the Allied victory in Europe and support their analysis
with specific historical evidence.

Analyze the major battles, strategic decisions, and
technological advancements that enabled the Allies to

achieve victory in the Pacific.

Evaluate the political, military, and ethical factors behind the
decision to drop the atomic bombs and assess their short- and
long-term impacts on civilians and global relations.

States
entering WWII.

SS.USH.4.24.8
Evaluate the
decision

to employ
nuclear
weapons against
Japan

and assess its
long-term
impacts.
SS.USH.4.23.1
Assess

the social,
political,

and economic
transformation of
the

United States
during

WWIL.
SS.USH.4.10.1
Identify the
conditions

that gave rise to
the

internment of
Japanese
Americans
people

during the war and
assess the implications
for civil liberties.
SS.USH.4.10.2
Examine the
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suppression of civil
liberties and human
rights during times of
conflict and war, past
and present.
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Graduate-Level Competency:

GL.3 continued...

Unit Essential Question Content Objectives AK State
The Standard
learner S
will:
US 8 The Cold War * SS.USH.5.21.1
_ _ 1. Analyze how the development and use of the atomic bomb Explain how political
Ug;’;’eg'dsg to;(i’V;/Stzolﬂzoa:?%r?gagr? dtr;iroa d shaped early Cold War diplomatic and military strategies between |ideology shaped the
and what were the consequences for ’ the United States and the USSR, using evidence from primary postwar order and led
American society and global conflict? and secondary sources. to the Cold War.
2. Explain the major causes of the Korean War and analyze its . SS.USH.5.23.1
political, military, and global effects within the broader context of ' RN
the Cold War. Analyze how U.S.
i . ) ] ) foreign policy during the
3. Evaluate the |mpact of McCarthyism on American society in the Cold War shaped
1950s by analyzmg. primary ar?d secondary sources, and conflicts in Asia and the
compare the rhetorical strategies used by Senator McCarthy and | mericas.
Senator Margaret Chase Smith to construct a supported
argument about its lasting influence on U.S. politics. ¢ SS-USH-5-_10-1
4. Analyze the political and military factors that led to the failure of ~ [Analyze the impact of
the Bay of Pigs invasion and evaluate how the event reshaped  |C°ld War rhetoric and
U.S.—Cuba relations and Cold War tensions using evidence from ideology on social
historical documents. m?ygr?ents and
5. E)fplgin thfa .key events and Ieadership decisions of the Cuban iictmasjnited States.
Missile Crisis, and evaluate how actions taken by Kennedy and
Khrushchev influenced international relations and heightened * SS.USH.5.23.2
Cold War brinkmanship. Analyze other economic
6. Analyze the causes, key events, and outcomes of the Vietnam and social impacts of

War, evaluating the political, social, and economic impacts on
both the United States and Vietnam, and explain how Cold War
ideology shaped U.S. involvement.

the Cold War on
the United States
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Alaska History

Course Details: Overview:

Grade(s): 12 Alaska Studies is a semester-long course that explores Alaska’s geography, peoples, history, and contemporary issues through a place-based

and inquiry-driven approach. Students examine how Alaska’s physical environment has shaped human settlement and cultural systems,
Length: One Semester | analyze the impacts of Russian and American colonization, investigate the path to statehood and self-determination, and evaluate modern

challenges related to resources, governance, and climate change. Throughout the course, students engage with primary sources, Alaska
Native perspectives, and community knowledge, culminating in an inquiry-based research and oral history project that emphasizes ethical
research and civic engagement. Alaska Native histories, perspectives, and impacts are intentionally integrated across all units, ensuring
Indigenous voices are treated as central to Alaska’s past and present rather than as a standalone topic.

Prerequisites:

Unit 1: Physical Geography of Alaska

Unit Essential Questions Content Objectives AK Standards
* Where is Alaska located, and why * Identify Alaska’s absolute and relative location using maps and globes Geography AS 17 — Global
does its location matter? (latitude/longitude, hemispheres, proximity to Asia, Arctic, and Lower 48). Interconnections:
* What major landforms, regions, and » Describe Alaska’s major landforms, regions, and climate zones (mountain ranges, | SS.AKH.1.16.1
climate zones define Alaska? rivers, coastal plains, tundra, taiga).
* How do physical geography and * Analyze how environmental conditions create challenges and opportunities for Geography AS 20 —
climate shape conditions for life in human activity. Geography of Alaska:
Alaska? SS.AKH.1.20.2

Geography AS 16 — Human
Environment Interaction:
SS.AKH.1.16.2

Possible Projects and Assessments:

* Annotated physical maps of Alaska

» Student presentations of physical features
* Regional geography quiz

* Climate data interpretation task
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Unit 2: Alaska Native Societies & Systems (Time Immemorial - 1741 CE)

Unit Essential Questions

Content Objectives

AK Standards

» How and when did people first arrive
in Alaska?

» How have Alaska Native societies
adapted to their specific environments?
» How did Alaska Native societies
develop social, cultural, and political
systems?

* How have Tribal identities
demonstrated continuity and change
over time?

Compare scientific and Indigenous perspectives on the peopling of Alaska (land
bridge theory, coastal migration, Alaska Native oral traditions).

Use evidence to document the development and evolution of Alaska Native
societies and cultures (housing, subsistence patterns, social organization,
technology).

Explain key characteristics of Alaska Native governance, economies, and belief
systems prior to Western contact (clan systems, subsistence economies, spiritual
relationships to land).

Examine how Tribal affiliations and identities have changed and endured over
time.

Geography AS 19 — Human
Populations: SS.AKH.1.19.3

Geography AS 20 —
Geography of Alaska:
SS.AKH.1.20.1

Geography AS 16 — Human
Environment Interaction:
SS.AKH.1.16.4

History AS 23 — Change,
Continuity, and Context:
SS.AKH.1.23.1

Possible Projects and Assessments:

* Cultural traits chart
¢ Cultural region case study

* Oral history project (community interview or archived Alaska Native oral history analysis)

» Comparative source analysis (archaeological vs. Indigenous knowledge)
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Unit 3: Russian Colonial Period (1741-1867 CE)

AK Standards

Unit Essential Questions Content Objectives
* Why did Russia colonize Alaska, and | < Evaluate the role of significant individuals and institutions during the Russian
how did it govern the region? colonial period (Vitus Bering, Russian-American Company, Orthodox Church).
» How did Russian exploration, trade, » Analyze the social, political, cultural, and economic impacts of Russian contact
religion, and disease affect Alaska on Alaska Native societies (fur trade, forced labor, population loss, cultural
Native communities? change).
» How did Indigenous peoples resist, » Examine the immediate and long-term effects of epidemics in Alaska.
adapt to, or accommodate Russian * Compare Indigenous, Russian, and American understandings of land claims and
colonialism? stewardship.

History AS 25 — Alaskan
History: SS.AKH.1.25.1

Geography AS 19 — Human
Populations: SS.AKH.1.19.1

History AS 23 — Change,
Continuity, and Context:
SS.AKH.2.23.1

History AS 21 —
Perspectives: SS.AKH.2.21.1

Civics AS 6 — Civic
Institutions: SS.AKH.4.6.1

Possible Projects and Assessments:

* Russian-era primary source analysis
» Perspective comparison chart (Indigenous vs. colonial)
» Short analytical essay on colonial impacts
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Unit 4: American Colonial Period (1867-1912 CE)

Unit Essential Questions Content Objectives AK Standards
* How did U.S. control change * Analyze arguments for and against the Alaska Purchase. Geography AS 17 — Global
governance and daily life in Alaska? » Explain how military rule, education policy, and federal governance shaped Interconnections:
» How did colonial policies reshape American Alaska. SS.AKH.2.17.1

Alaska Native cultures and .
communities? .
* Why did migration and economic
development accelerate during this
period?

Evaluate how gold rushes influenced migration, settlement, and infrastructure.
Analyze the causes and consequences of American colonization and its legacy for
Alaska Native peoples, including early Alaska Native civil rights restrictions and
resistance (segregation, denial of citizenship, early advocacy).

Civics AS 6 — Civic
Institutions: SS.AKH.2.6.1

Geography AS 19 — Human
Populations: SS.AKH.3.19.1

History AS 24 — Historical
Thinking: SS.AKH.4.24.1;
SS.AKH.4.24.2

History AS 23 — Change,
Continuity, and Context:
SS.AKH.4.23.1;
SS.AKH.4.23.2

Possible Projects and Assessments:

* DBQ on the Alaska Purchase
* Gold Rush migration map project
» Essay on assimilation and colonial legacy
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Unit 5: Territorial Period (1912-1959 CE)

Unit Essential Questions

Content Objectives

AK Standards

» What did territorial status mean for
political power and civil rights in
Alaska?

* How did World War II transform
Alaska’s strategic importance?

* How did resource development shape
Alaska’s economy and governance?

Explain the structure and limitations of Alaska’s territorial government.
Analyze how World War II reshaped Alaska’s population, infrastructure, and
global importance.

Compare Indigenous and Western understandings of resources and common
ownership.

Evaluate Alaska Native participation in territorial governance and statehood
debates, including Alaska Native civil rights movements, voting rights, and
segregation policies during the territorial period (Alaska Native
Brotherhood/Sisterhood, Anti-Discrimination Act of 1945, Elizabeth
Peratrovich).

Civics AS 6 — Civic
Institutions: SS.AKH.2.6.1

Geography AS 16 — Human
Environment Interaction:
SS.AKH.3.16.1

History AS 23 — Change,
Continuity, and Context:
SS.AKH.3.23.1;
SS.AKH.5.23.1

Civics AS 10 — Civic
Participation:
SS.AKH.5.10.1;
SS.AKH.5.10.2

Economics AS 9 — Resource
Distribution: SS.AKH.3.9.1

Possible Projects and Assessments:

*+ WWII in Alaska timeline or infographic
* Statehood debate or position paper
* Resource ownership case study
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Unit 6: Statehood & ANCSA Era (1959-1980s)

Unit Essential Questions

Content Objectives

AK Standards

* How did statehood change
governance and citizenship in Alaska?
» How were land claims resolved, and
with what consequences?

* How did ANCSA reshape Alaska
Native governance and economies?

Explain the structure and significance of the Alaska Constitution.

Analyze civil rights, voting rights, and political participation in post-statehood
Alaska (expanded suffrage, continued advocacy, state-level reforms).
Examine the legal context and long-term impacts of ANCSA on Tribal
governments.

Compare Tribal, state, and corporate governance systems created by ANCSA.

Civics AS 8 — Processes,
Rules, and Laws:
SS.AKH.5.8.1

Civics AS 6 — Civic
Institutions: SS.AKH.5.6.1;
SS.AKH.5.6.2

History AS 24 — Historical
Thinking: SS.AKH.6.24.1

Civics AS 8 — Processes,
Rules, and Laws:
SS.AKH.2.8.1

Possible Projects and Assessments:

* Comparative constitution analysis

* Timeline of Land Claims advocacy and Native political organization

* ANCSA legal impact brief

245




Unit 7: Contemporary Alaska (1980s—Present)

Unit Essential Questions

Content Objectives

AK Standards

* How does Alaska’s economy function

today?

* How should Alaskans balance
development, sustainability, and
cultural values?

» How do global forces affect Alaska’s

future?

Analyze Alaska’s mixed economy, including resource extraction, tourism, and
subsistence.

Explain the causes and consequences of Alaska’s boom-and-bust economy.
Assess the creation and impact of the Permanent Fund and PFD (oil revenue,
wealth distribution, debates over dividends).

Compare sport, commercial, and subsistence perspectives on resource
management.

Evaluate Alaska’s role in the global economy and Arctic system.

Geography AS 16 — Human
Environment Interaction:
SS.AKH.3.16.2

Economics AS 11 — Markets:
SS.AKH.6.11.1;
SS.AKH.6.11.2

Economics AS 8 —
Government and Economy:
SS.AKH.6.8.1;
SS.AKH.6.13.1;
SS.AKH.6.15.1;
SS.AKH.6.17.1

History AS 21 —
Perspectives: SS.AKH.6.21.1

Geography AS 19 — Human
Populations: SS.AKH.4.19.1

Possible Projects and Assessments:

* Permanent Fund policy analysis

+ Stakeholder position paper on resource management

¢ Global Alaska issue brief
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Unit 8: Inquiry, Research, and Oral History (Culminating Unit)

Unit Essential Questions

Content Objectives

AK Standards

* How can inquiry help us better .
understand Alaska’s past and present?
* Why are oral histories essential .

sources in Alaska History?
* How can individual stories deepen or .
challenge historical narratives? .

Develop compelling, researchable questions grounded in Alaska History
standards.

Collect, analyze, and interpret oral histories using ethical and culturally
responsive research practices.

Evaluate primary and secondary sources for perspective, reliability, and context.

Synthesize evidence to construct and communicate historical interpretations.

Inquiry Anchor Standards
1-5: Questioning, Evidence,
Interpretation,
Communication, Action

Possible Projects and Assessments:

* Oral history collection project
» Research paper, podcast, or digital exhibit

* Public presentation or community showcase
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American Government

Course Details: Overview:

Prerequisites: to Alaska.
US History

Grade(s): 12 American Government is a semester-long course designed to prepare students for informed, active citizenship in the United States.
Through the study of foundational principles, constitutional structures, civil liberties and rights, political institutions, and civic

Length: One Semester | participation, students examine how government operates at the local, state, and national levels. The course emphasizes analysis of
primary sources, discussion of contemporary issues, and application of civic knowledge to real-world problems, including those relevant

Unit 1: Foundations of American Government

Unit Essential Questions Content Objectives

AK Standards

* What ideas and experiences shaped » Explain key Enlightenment philosophies and their influence on American
the U.S. Constitution? political thought.

* Why did the founders choose a * Analyze colonial experiences that led to independence.
representative democracy over other | ¢ Compare the strengths and weaknesses of the Articles of Confederation and the
forms of government? Constitution.

* How did Enlightenment philosophy | * Evaluate major compromises made at the Constitutional Convention.
and colonial experience influence
the structure of American
government?

Civics Anchor Standard 6
Civic and Political
Institutions and Systems
SS.9-12.6.1

SS.9-12.6.2

SS.9-12.6.5

Possible Projects and Assessments:

* Primary source analysis: Thomas Hobbes, John Locke, Montesquieu, Rousseau

» Concept mapping: Enlightenment ideas, Declaration of Independence, Constitution
* Structured academic discussion

* Argumentative paragraph writing

248




Unit 2: Principles of the Constitution

Unit Essential Questions Content Objectives AK Standards
* How does the Constitution organize * Describe the structure and core principles of the U.S. Constitution. Civics Anchor Standard 6
and distribute power within the national | ¢ Analyze the roles of separation of powers and checks and balances. Civic and Political
government? * Explain how the amendment process allows constitutional change. Institutions and Systems
» How do the separation of powers and SS.9-12.6.3
checks and balances prevent abuse of SS.9-12.6.6
authority? SS.9-12.6.7

» How does the Constitution allow for
stability and change over time?

Possible Projects and Assessments:

* Close reading of Articles I-III of the U.S. Constitution

* Checks and balances scenario analysis

* Quiz/test on constitutional principles (limited government, popular sovereignty, separation of powers, etc.)
* Performance Task: student-written constitutional amendment with justification
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Unit 3: Congress & The Legislative Process

Unit Essential Questions

Content Objectives

AK Standards

» How does Congress represent the
people in a representative democracy?
* Why is the legislative process
intentionally complex and slow?

* How does Congress balance
competing interests?

Explain the structure, powers, and roles of the legislative branch.

Describe the lawmaking process and the role of committees and leadership.
Analyze how representation and compromise shape legislation.

Compare the roles and responsibilities of the House of Representatives and the
Senate.

Analyze the role of Alaska’s congressional delegation in representing state
interests at the federal level (including committee assignments, sponsored
legislation, and constituent services).

Civics Anchor Standard 7
Participation and
Deliberation

SS.9-12.7.5

Civics Anchor Standard 8
Processes, Rules, and Laws
SS.9-12.8.1

SS.9-12.8.2

SS.9-12.8.4

SS.9-12.8.6

Possible Projects and Assessments:

» Congress simulation using a student-written bill
» Lawmaking flowchart practice using real congressional examples

* Written reflection: “Where does compromise most shape legislation?”
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Unit 4: The Presidency & The Executive Branch

AK Standards

Unit Essential Questions Content Objectives
* What formal and informal powers * Identify the constitutional roles and powers of the president.
does the president possess? * Analyze limits on executive authority and the system of checks and balances.
» How has presidential power evolved * Analyze the relationship between the president and Congress in shaping
over time? legislation, appointments, and budget priorities.
» How does the executive branch * Explain the structure and function of the federal bureaucracy.
influence policy? + Evaluate how executive actions influence domestic and foreign policy outcomes.

Civics Anchor Standard 7
Participation and
Deliberation

SS.9-12.7.4

Civics Anchor Standard 8
Processes, Rules, and Laws
SS.9-12.8.2

SS.9-12.8.3

SS.9-12.8.6

Possible Projects and Assessments:

* Case studies of executive orders related to immigration, climate policy, or public health
* Quiz/Test on formal vs. informal executive powers

* Structured academic controversy: “Has presidential power expanded too far?”

» Written argument supported by constitutional evidence
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Unit 5: The Judicial Branch & The Rule of Law

Unit Essential Questions Content Objectives AK Standards
* How do courts interpret and apply the | ¢ Describe the structure of the federal court system. Civics Anchor Standard 6
Constitution? * Analyze the process of presidential nomination and Senate confirmation of Civic and Political
» What role does the judiciary play in federal judges. Institutions and Systems
protecting individual rights? » Explain the principle of judicial review. SS.9-12.6.8
* How do Supreme Court decisions * Analyze how Supreme Court decisions interpret constitutional principles and
influence public policy and society? affect policy. Civics Anchor Standard 8
 Evaluate the impact of judicial philosophy (e.g., originalism vs. activism) on Processes, Rules, and Laws
Supreme Court decision-making. SS.9-12.8.5
* Analyze historical shifts in the power of the Supreme Court and evaluate the SS.9-12.8.7
defining characteristics of major Court eras (Marshall Court, Warren Court, etc). | SS.9-12.8.8

Possible Projects and Assessments:

* Mock Supreme Court oral arguments based on a First or Fourth Amendment issue

+ Judicial philosophy comparison: originalism vs. activism

* Case studies of landmark cases

+ Reflection: “How much should courts consider public opinion when interpreting the Constitution?”
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Unit 6: Federalism & the Distribution of Power

Unit Essential Questions

Content Objectives

AK Standards

» How is power divided between
national, state, Tribal, and local
governments?

* How do conflicts between levels of
government shape public policy?

* How does federalism affect Alaskans
specifically?

* Why is federalism an essential feature
of the American constitutional system?

Explain federalism and the division of powers among national, state, Tribal, and
local governments.

Analyze how supremacy, reserved powers, and concurrent powers operate in
practice.

Evaluate real-world conflicts between levels of government.

Compare models of federalism (e.g., dual, cooperative, and new federalism) and
assess how the balance of power has shifted over time.

Analyze the role of fiscal federalism, including grants-in-aid and mandates, in
shaping state and local policy decisions.

Civics Anchor Standard 6
Civic and Political
Institutions and Systems
SS.9-12.6.4

Civics Anchor Standard 8
Processes, Rules, and Laws
SS.9-12.8.2

Possible Projects and Assessments:

* Federalism case studies: Voting Rights Act of 1965

* Comparative analysis: U.S. Constitution vs. Alaska Constitution

* Structured discussion: “When should states challenge federal authority?”
» Applied writing task analyzing a federal and state conflict
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Unit 7: Civil Liberties, Civil Rights & Citizenship

Unit Essential Questions

Content Objectives

AK Standards

» What rights are protected by the Bill
of Rights?

» How have civil liberties and civil
rights been expanded or denied over
time?

» What does citizenship mean in the
United States and in Alaska?

» How do tensions between liberty and
security shape public debate?

» How have social movements
influenced the expansion of rights in
American history?

Interpret the Bill of Rights and explain how it protects individual liberties.
Explain how civil rights have evolved through legislation, court decisions, and
civic action.

Analyze historical and contemporary examples of inclusion and exclusion in U.S.
citizenship.

Examine the concept of dual and Tribal citizenship in Alaska.

Evaluate how competing values (e.g., liberty vs. security, equality vs. freedom of
expression) influence legal and political decisions.

Analyze the role of social movements and civic activism in expanding or
defending constitutional rights.

Civics Anchor Standard 6
Civic and Political
Institutions and Systems
SS.9-12.6.9

SS.9-12.6.10

Civics Anchor Standard 7
Participation and
Deliberation

SS.9-12.7.3

Civics Anchor Standard 10
Rights, Roles, and
Responsibilities of Citizens
SS.9-12.10.1

SS.9-12.10.2

SS.9-12.10.7

Possible Projects and Assessments:

* Supreme Court case studies: Tinker v. Des Moines, Miranda v. Arizona, Brown v. Board of Education

» Case comparison graphic organizer: civil liberties vs. civil rights claims

* Structured discussion: “Should individual rights ever be limited in the interest of public safety or equality?”
» Reflective writing on rights, responsibilities, and citizenship
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Unit 8: Political Participation, Public Policy & Civic Action

Unit Essential Questions

Content Objectives

AK Standards

* How do citizens influence
government through participation?
* How do elections, political parties,

and the media shape political behavior?

» How are public policies created,
implemented, and evaluated?

» How can citizens take informed and
effective civic action?

» What responsibilities accompany the
rights of participation in a democracy?
» How does civic engagement at the
local and state level impact
communities in Alaska?

Explain the role of elections, voting, and political parties in the U.S. system.
Describe the American political spectrum.

Explain voting processes and procedures.

Analyze the influence of media, public opinion, and political socialization.
Analyze how public policies are developed and evaluated for intended and
unintended consequences.

Evaluate the responsibilities of citizenship, including informed voting, civil
discourse, and community involvement.

Analyze the impact of local and state-level civic participation on public policy
outcomes, particularly within Alaska.

Develop and propose informed civic action to address a public issue.

Civics Anchor Standard 7
Participation and
Deliberation
SS.9-12.7.1-7.9

Civics Anchor Standard 8
Processes, Rules, and Laws
SS.9-12.8.3

Civics Anchor Standard 9
Alaska’s Governments
SS.9-12.9.1-9.9

Civics Anchor Standard 10
Rights, Roles, and
Responsibilities of Citizens
SS.9-12.10.3

SS.9-12.10.4

SS.9-12.10.5

Possible Projects and Assessments:

* Media bias analysis using contrasting coverage of the same political event
* Political Typology quiz, reflection, and analysis

» Data analysis: voter turnout trends by age, race, and region (including Alaska)

* Policy case study: resource development, education funding, voting access in Alaska, etc.
* Civic Action Project: research, proposal, and presentation to an authentic audience
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Vietham War Elective — Semester Breakdown
(High School, Multi-Grade)

Quarter 1: Foundations and Early U.S. Involvement

Focus: Understanding Vietham’s geography, history, colonial experience, and early U.S.

involvement.
Unit /Topic Student Learning Success Criteria (I Alaska Standard (Code +
Intention (We Can...) Text)
Will...)
Geography & We will analyze how | | can explain how SS.WH.5.23.4 — Use case
Demographics Vietham’s physical | geography, climate, studies to examine the
of Vietham and human and population creation, challenges, and
geography patterns affected conflicts related to nation

influenced history
and war.

political and military
decisions.

building and national
sovereignty.

Ancient History
& China

We will explore
Vietnam’s early
history and
relationship with
China.

| can explain how
Chinese rule
influenced
Vietnamese culture
and resistance.

SS.WH.5.23.1 — Analyze
the impacts of nationalist
revolutionary leaders and
movements on achieving
independence.

French Colonial
Rule

We will investigate
the impact of
French imperialism

| can describe French
colonial policies and
explain their effects on

SS.WH.5.24.1 — Analyze
the causes and effects of
decolonization after World

in Vietnam. Vietnamese society. War Il.
Roots of We will evaluate | can identify key SS.WH.5.21.1 — Analyze
Nationalism & why nationalism leaders and explain how the Cold War led to
Communism and communism why communism global confiict.

developed in appealed to many

Vietnam. Viethamese.
Rise of the We will analyze how | | can explain who the | SS.WH.5.23.2 — Examine
Vietminh the Vietminh Vietminh were and patterns of resistance and

resisted colonial
rule.

describe their
strategies.

revolution after World War
1.
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Vietnam &
Truman Doctrine

We will connect
Vietnam to U.S.
Cold War
containment policy.

| can explain how the
Truman Doctrine
influenced U.S.
actions in Vietnam.

SS.USH.5.23.1 — Analyze
how U.S. foreign policy
during the Cold War
shaped conflicts in Asia
and the Americas.

First Indochina
War

We will examine the
conflict between
France and
Vietnamese
nationalists.

| can summarize the
causes, major events,
and outcomes of the
First Indochina War.

SS.WH.5.24.2 — Analyze
the economic, political, and
military power shifts that
followed World War II.

Dien Bien Phu

We will analyze why
Dien Bien Phu was
a turning point.

| can explain why the
battle led to French
withdrawal and
increased U.S.
involvement.

SS.WH.5.24.1 — Analyze
the causes and effects of
decolonization after World
War Il.

Eisenhower’s

We will analyze

| can describe

SS.USH.5.23.1 — Analyze

Policies U.S. policy toward Eisenhower’s how U.S. foreign policy
Vietham under approach and during the Cold War
Eisenhower. evaluate its shaped conflicts in Asia
effectiveness. and the Americas.
Ngo Dinh Diem | We will evaluate | can describe Diem’s | $S.USH.5.21.1 — Explain
& Kennedy U.S. support for leadership and explain | how political ideology

South Vietnam.

Kennedy’s Vietnam
policies.

shaped the postwar order
and led to the Soviet-U.S.
arms race.
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Quarter 2: Escalation, War, and Aftermath

Focus: Understanding the escalation, key events, and consequences of the Vietham

War.

Depth of Learning: Deep — Transfer

Unit / Topic Student Learning Success Criteria (I Alaska Standard (Code +
Intention (We Can...) Text)
Will...)
Gulf of Tonkin We will analyze | can explain the Gulf of | SS.USH.5.23.1 — Analyze
Resolution why U.S. Tonkin Incident and how U.S. foreign policy

involvement in
Vietnam escalated.

how it expanded
presidential power.

during the Cold War
shaped conflicts in Asia
and the Americas.

Johnson’s War

We will evaluate

| can describe

SS.USH.5.23.2 — Analyze

Strategy President Johnson’s policies and | other economic and social
Johnson’s military | assess their impact on | impacts of the Cold War on
strategy. the war. the United States.

How the War We will examine | can explain how SS.WH.6.14.2 — Analyze

Was Fought military tactics and | tactics like air power the factors affecting climate

technology used in
Vietnam.

and chemical weapons
affected civilians and
the environment.

change and global
sustainability.

1968 & Anti-War

We will explore the

| can explain why

SS.USH.6.6.2 — Assess

Movement domestic response | opposition to the war the impact of student
to the war. grew and identify major | movements and the
protests. counterculture on
American politics and
society.
Tet Offensive We will analyze the | | can explain how Tet SS.USH.5.21.1 — Explain

significance of the
Tet Offensive.

shifted U.S. public
opinion and policy.

how political ideology
shaped the postwar order
and led to the Soviet-U.S.
arms race.

258




Nixon &
Vietnamization

We will evaluate
Nixon’s plan to end
U.S. involvement.

| can describe
Vietnamization and
analyze its successes
and failures.

SS.USH.5.23.1 — Analyze
how U.S. foreign policy
during the Cold War
shaped conflicts in Asia
and the Americas.

Cambodia &
Silent Majority

We will analyze the
regional and
political
consequences of
U.S. actions.

| can explain the
Cambodian campaign
and the idea of the
“Silent Majority.”

SS.USH.5.10.1 — Analyze
the impact of Cold War
rhetoric and ideology on
social movements and
activists in the United
States.

Peace with
Honor & Fall of
Saigon

We will examine
how the Vietnam
War ended.

| can summarize the
Paris Peace Accords
and the Fall of Saigon.

SS.WH.5.24.2 — Analyze
the economic, political, and
military power shifts that
followed World War II.

Aftermath &
Modern Vietnam

We will assess
Vietnam’s
development after
the war.

| can describe Vietnam
today and evaluate
post-war policies.

SS.WH.6.14.1 — Use case
studies to assess the
economic impacts of
globalization on the
regional, national, and
international scales.

Reconciliation &
Human Rights

We will evaluate
the long-term
lessons of the war.

| can assess efforts
toward reconciliation
and human rights
protections.

SS.WH.6.10.1 — Assess
proposed solutions to past
and ongoing human rights
violations.
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Vietham War Elective — Semester Breakdown
(High School, Multi-Grade)

Quarter 1: Foundations and Early U.S. Involvement

Focus: Understanding Vietham’s geography, history, colonial experience, and early U.S.

involvement.

Depth of Learning: Surface to Deep (Hattie: Surface — Deep — Transfer)

Unit / Topic Student Success Criteria Hattie Focus
Learning (I Can...)
Intention (We
Will...)

Geography, climate, We will analyze || can describe Surface: Knowledge/
topography, the physical Vietham’s Understanding
demographics of and human geography,
Indochina geography of climate, and

Vietnam and demographics, and

how it explain how they

influenced affected military

history and war. | and political

decisions.

Ancient history and We will explore || can explain Surface
relationship with China Vietnam’s Vietnam’s early

historical ties history and its

with China and | cultural/political

their cultural relationship with

and political China.

impact.
Establishment of French We will | can describe Surface

Rule
(Colonialism/Imperialism)

investigate how
French
colonization
shaped
Vietham

French colonial
policies and their
effects on
Vietnamese
society.
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politically and
economically.

Roots of Nationalism and
Communism

We will
evaluate the
emergence of
nationalist and

| can identify key
nationalist and
communist leaders
and explain their

Surface — Deep

communist motivations.
movements in
Vietnam.

Rise of Vietminh We will analyze | I can explain who Deep
the Vietminh'’s the Vietminh were
role in resisting | and summarize
colonial rule. their strategies.

Vietnam and the Truman | We will connect || can explain how Deep

Doctrine Vietnam to U.S. | Vietnam fit into the
Cold War Truman Doctrine
policy. and U.S. fears of

communism.

First Indochina War We will explore || can summarize Deep
the conflict the causes, major
between events, and
French forces outcomes of the
and First Indochina
Vietnamese War.
nationalists.

Dien Bien Phu & Start of | We will | can explain why Deep

American Involvement understand the | Dien Bien Phu was
significance of | important and how
Dien Bien Phu it led to U.S.
and U.S. entry. |involvement.

Eisenhower’s Policies We will analyze || can describe Deep

U.S. policies
toward Vietnam
under
Eisenhower.

Eisenhower’s
approach to
Vietnam and
evaluate its
effectiveness.
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Ngo Dinh Diem &
Kennedy’s Policies

We will
evaluate U.S.
support for
South Vietnam.

| can describe
Diem’s leadership
and Kennedy’s
Vietnam policies.

Deep

Quarter 2: Escalation, War, and Aftermath

Focus: Understanding the escalation, key events, and consequences of the Vietnam

War.

Depth of Learning: Deep — Transfer

Unit/Topic Student Learning Success Criteria (I Can...) Hattie
Intention (We Will...) Focus

Escalation / Gulf of We will analyze how | can explain the Gulf of Deep

Tonkin Resolution and why U.S. Tonkin Incident and
involvement Resolution and its impact on
escalated. U.S. policy.

Johnson’s Policies & We will evaluate U.S. || can describe Johnson’s Deep

War Strategy strategy and military policies and assess their
involvement. impact on the war.

How the War Was We will examine | can describe key military Deep

Fought (Air Power, military tactics and strategies and their

Agent Orange, “Take the | their consequences. human/environmental costs.

Hill”)

1968 and Anti-War We will explore the | can explain why opposition Deep

Movement domestic impact of to the war grew in 1968 and
the war. identify major events.

Tet Offensive We will analyze the | can explain the Tet Offensive | Deep —
Tet Offensive and its and how it influenced U.S. Transfer
significance. public opinion.

Nixon’s Contradictory We will evaluate | can describe Vietnamization | Deep

Policies &
Vietnamization

Nixon’s approach to
ending the war.

and analyze the contradictions
in Nixon’s policies.
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Cambodia & Silent We will examine the | can explain the Cambodian Deep
Maijority regional and political campaign and the “Silent
consequences of U.S. | Majority” concept.
actions.
Peace with Honor & Fall | We will understand | can summarize the Paris Deep —
of Saigon the end of the war and | Peace Accords and the Fall of | Transfer
its consequences. Saigon.
Aftermath of the War We will assess | can describe Vietnam today | Transfer

(Modern Vietnam,
Communism,
Capitalism,
Reconciliation)

Vietnam’s post-war
development and
lessons learned.

and evaluate the
successes/failures of post-war
policies.
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Unit Overview: Geography and Human
Landscape of Indochina

Unit Focus: How Vietnam's geography, climate, and demographics shaped historical
developments and wartime strategy.

Component

Description

Learning Intention
(We Will...)

Analyze the physical and human geography of Vietnam and how it
influenced history and war.

Success Criteria (I
Can...)

Describe Vietnam’s geography, climate, and demographics, and expla
how these factors affected military and political decisions.

in

Key Knowledge
(Surface Learning)

Major landforms, climate zones, population distribution, ethnic groups,
agricultural regions, and terrain challenges.

Key Skills (Deep
Learning)

Explain cause-and-effect relationships between geography and
strategy; interpret maps; evaluate how terrain influenced historical
outcomes.

Hattie’s Level of

Begins with Surface (recall geographic facts), moves to Deep

Learning (analyzing strategic implications), and aims for Transfer (applying
insight to later units such as French colonialism or U.S. military
strategy).

Vocabulary monsoon, delta, highlands, demography, rural-urban divide, guerilla

warfare, strategic advantage

Primary Source
Types Used

Maps, photographs, population charts, climate data, soldier accounts
referencing terrain

Formative Checks

Map labeling, quick-writes explaining terrain challenges, pair-share
cause and effect reasoning

Summative
Assessment
Option

Write an analysis explaining how Vietnam's geography shaped a
specific military or political strategy during the war.
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Global Conflicts Unit Overview and AK State SS Alignment

Unit / Topic Unit Focus Aligned Alaska State Content Standards
(Code + Text)
Middle East Understand why the | SS.WH.5.21.1 — Analyze how the Cold War
Conflicts(Israel-Pales | U.S. is actively led to global conflict.SS.WH.5.23.3 — Analyze

tine, Syrian Civil War,
Iran Hostage Crisis)

involved in Middle
Eastern geopolitics
and how historical,
political, religious,
and economic
factors shape
ongoing conflict.

the role of the United Nations in state-building
and negotiation of conflicts after
WWII.§S.WH.5.23.4 — Use case studies to
examine challenges related to nation building
and national sovereignty.SS.WH.6.10.1 —
Assess proposed solutions to past and
ongoing human rights violations.$S8.9-12.8.9
— Evaluate how U.S. founding principles and
constitutional structures have influenced
foreign policy over time.S$S.9-12.8.11 —
Research multiple perspectives to assess
how the U.S. conducts itself in international
relations.$S.9-12.8.12 — Evaluate the degree
to which the United States affects and is
affected by geopolitics and international
economics.

Conflicts on the
African
Continent(Apartheid,
conflict minerals,
post-colonial conflict)

Examine how
colonialism,
resource
exploitation, and
human rights
struggles contribute
to conflict and
instability in Africa.

SS.WH.5.24.1 — Analyze the causes and
effects of decolonization after
WWII.SS.WH.5.23.2 — Examine patterns of
resistance and revolution after
WWII.SS.WH.6.14.1 — Use case studies to
assess the economic impacts of globalization
at regional and international
scales.SS.WH.6.10.1 — Assess proposed
solutions to past and ongoing human rights
violations.88.9-12.11.3 — Critique inequities
in different economic systems.S$S.9-12.8.4 —
Discuss methods used to change societies
and protect civil and human rights.
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Ukraine / Russia

Analyze how
historical invasions,
Cold War legacies,
nationalism, and
modern geopolitics
influence conflict
between Ukraine
and Russia.

SS.WH.5.21.1 — Analyze how the Cold War
led to global conflict. SS.WH.5.24.2 — Analyze
economic, political, and military power shifts
following WWII.SS.WH.5.23.4 — Use case
studies to examine nation building and
national sovereignty
challenges.SS.WH.6.14.1 — Assess economic
impacts of globalization.§S.9-12.7.6 — Use
civic virtues to deliberate solutions to core
conflicts in representative
democracies.SS.9-12.8.11 — Research how
U.S. international relations affect domestic

policy.

North Korea

Understand how
authoritarianism,
ideology, Cold War
history, and nuclear
tensions contribute
to North Korea’s
isolation and global
security concerns.

SS.WH.5.21.1 — Analyze how the Cold War
led to global conflict. SS.WH.5.23.4 —
Examine challenges related to national
sovereignty.SS.WH.6.10.1 — Assess
responses to ongoing human rights
violations.88.9-12.7.5 — Evaluate the
effectiveness of political action in changing
government systems.$S.9-12.8.12 —
Evaluate how geopolitics and international
economics influence one another.

Conflicts in Latin
America (if time
permits)

Examine the role of
Cold War ideology,
U.S. foreign policy,
revolutions, and
economic interests
in Latin American
conflicts.

SS.WH.5.21.1 — Analyze how the Cold War
led to global conflict.SS.WH.5.23.2 —
Examine patterns of resistance and revolution
after WWI1.SS.WH.6.14.1 — Assess the
economic impacts of
globalization.8S.9-12.8.9 — Evaluate how
U.S. foreign policy has been influenced by
founding principles.S$S.9-12.8.11 — Research
U.S. conduct in international relations and its
domestic impact.
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Holocaust Studies Overview and AK SS Standard Alignment

Historical Roots
of Genocide

studies to identify the reach
and causes of the rise of
totalitarian regimes during
the post-WWI period.
SS.WH.4.21.2 — Analyze
primary and secondary
sources to explain the
significance of the Holocaust
and other atrocities in WWII.

historical patterns of
antisemitism and
violence to
understand how
genocide develops
over time.

Unit / Topic Alaska State Content Learning Intention | Success Criteria
Standard(s) (Code + Text) (We Will...) (I Can...)
Pogroms & SS.WH.4.21.1 — Use case We will analyze | can explain how

pogroms and
long-standing
antisemitism
contributed to later
genocidal policies
using historical
evidence.

Mein Kampf &
Nazi Ideology

SS.WH.4.21.1 — Use case
studies to identify causes of
totalitarian regimes.
SS.WH.4.22.1 — Explain how
perspectives of people in the
present shape interpretations
of the past.

We will examine Nazi
ideology to
understand how
extremist beliefs
justified persecution
and violence.

| can identify core
ideas in Nazi
ideology and
explain how they
promoted
exclusion and
violence.

Rise of Nazism

SS.WH.4.21.1 — Use case
studies to identify the reach
and causes of totalitarian
regimes.

We will analyze
economic, political,
and social factors
that enabled the Nazi
rise to power.

| can explain how
instability in
post-WWI
Germany helped
the Nazis gain
control.

Hitler &
Germany
(1933-1935)

SS.WH.4.21.1 — Rise of
totalitarian regimes.
SS.WH.4.23.1 — Analyze
factors that contribute to the
evolution of societies and
civilizations.

We will study how
Hitler consolidated
power and
transformed German
society.

| can explain how
laws, propaganda,
and political
violence helped
Hitler establish a
dictatorship.

Hitler’s Inner
Circle

SS.WH.4.21.1 — Causes and
structure of totalitarian
regimes.

We will analyze how
leadership networks
enabled Nazi control
and policy
implementation.

| can describe the
roles of key Nazi
leaders and how
they supported
Hitler’s goals.
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Nuremberg SS.WH.4.21.2 — Analyze We will examine how | | can explain how

Laws sources explaining the legal systems can be | the Nuremberg
Holocaust and atrocities. used to deny human | Laws stripped
SS.WH.6.10.1 — Assess rights. Jews of rights and
proposed solutions to past laid groundwork
and ongoing human rights for genocide.
violations.

Wannsee SS.WH.4.21.2 — Analyze We will analyze how | | can explain how

Conference /
Final Solution

primary and secondary
sources on the Holocaust.

genocide became
state policy through

the Wannsee
Conference

bureaucratic formalized plans
planning. for mass murder.
Ghettos SS.WH.4.21.2 - Significance | We will examine daily | | can describe
of Holocaust atrocities. life and suffering conditions in
under Nazi ghettos and
occupation. explain their role in
Nazi policy.
The Camps SS.WH.4.21.2 — Analyze the | We will study how | can distinguish
(Concentration | Holocaust and war crimes. the camp system between different
& Death functioned as a tool types of camps
Camps) of genocide. and explain their
purposes.
Warsaw Ghetto | SS.WH.5.23.2 — Examine We will analyze acts | | can explain why
Uprising & patterns of resistance and of resistance to resistance
Resistance revolution after WWIL. understand human occurred and
(applied to wartime agency during evaluate its
resistance) genocide. significance.
World SS.WH.4.22.1 - We will evaluate | can explain how

Response to
the Holocaust

Perspectives shape
interpretations of the past.
$8.9-12.8.11 — Research
multiple sources to assess
how nations conduct
international relations.

global responses to
the Holocaust and
refugee crises.

different countries
responded—and
failed to
respond—to Nazi
genocide.

Liberation of
the Camps

SS.WH.4.21.2 — Holocaust
and war crimes.

We will examine the
impact of liberation
on survivors and the
world.

| can describe
what liberators
discovered and
why it shocked the
world.
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Displaced
Persons Camps

SS.WH.5.24.2 — Analyze
economic, political, and
military power shifts after
WWII.

We will analyze
postwar challenges
faced by survivors.

| can explain why
DPs could not
return home and
how camps
shaped postwar
Europe.

Creation of
Israel

SS.WH.5.23.4 — Use case
studies to examine nation
building and sovereignty.
S$S.WH.5.23.3 — Analyze the
role of the United Nations in
state-building.

We will examine how
the Holocaust
influenced postwar
geopolitics and the
creation of Israel.

| can explain how
the Holocaust
affected
international
support for Israeli
statehood.
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Introduction
According to the National Council for the Social Studies,

“The primary purpose of Social Studies is to help young people develop the ability to make
informedandreasoneddecisionsforthe publicgoodascitizensofaculturallydiverse,
democratic society in an interdependent world.”

Social studies classrooms are the ideal locations to foster civic virtue, apply inquiry practices,
considercurrentissues, engage in civildiscourse, and build a civic identity and an awareness of
international issues. They are laboratories of democracy where the diversity among learners
embodies ourdemocratic goals. In effective social studies classrooms, students are taught to
cherishfreedomandacceptresponsibility forpreservingand extendingit, finding theirown
bestpracticesforfree,independentthinking. Theseskills, habits,and qualities of character
prepare studentstoacceptresponsibility for preservingand defending theirliberties and
empower them to think critically, reason, and solve problems.

The mission of social studies education in Alaska is to promote such skills, habits, and qualities
of characterin our students through the development ofimportant contentknowledge and
disciplinary thinking skills. The Alaska Academic Standards for Social Studies guide student
exploration ofthe relationships and interactionsamongindividuals and groups atthelocal,
state, national, and global levels through the disciplines of civics, economics, geography, and
history, and the inquiry practices of questioning, investigating, using evidence, and
communicating conclusions. The standards are designed to include a breadth of knowledge, not
asisolated facts simply tobe memorized, butas usable knowledge to be integratedintoan
understanding of theworld.

Therefore,the AlaskaAcademic StandardsforSocial Studiesare designedtoprovide Alaska
studentswiththe knowledge and skillsrequired to become civically engaged, socially
responsible, and culturally aware citizens.

Vision for the Standards

The vision for Alaska’s social studies standards is to use current evidence-based practices,
research,anddatatocollaboratively promote and encourage anexcellenteducationforall
studentsthat celebrates the diversity of peoples, cultures, perspectives, voices, and ideologies
in Alaska while empowering students to be meaningfully engaged citizens.

1The National Council forthe Social Studies, “National Curriculum Standards for Social Studies: Introduction,” Accessed on
November 8, 2023. https://www.socialstudies.org/standards/national-curriculum-standards-social-studies-introduction
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Thestandardsoutlinethekeycontent,concepts,ideas,andunderstandingscentraltothe
Alaskacontextthathonorandrespectdiverse perspectivesand experiences, including Alaska
Native and Indigenous ways of knowing and learning. They supportthe developmentof
students’ habits of mind and skills imperative for active civic participationand discourse
through connections to their community, state, nation, and world.

The standards are rigorous and flexible in design to address the diversity of students’
experiences. They integrate the Alaska contextthroughout, ensuring thatknowledge, skills, and
dispositions progress from kindergarten through 12th grade (K—12). They interweave
components ofthe Alaska Cultural Standards to make sure that social studieslearningis
relevant, meaningful, and purposeful forall studentsin Alaska. They were developed by a
diverse and experienced group of Alaskan educators, Tribal representatives, and other
community partners guided by current evidence-based best practices in social studies
education.

Process for Creating the Draft Standards

Identifying Representatives forthe Work

In order to meet the vision of the standards revision work, the Alaska Department of Education
and Early Development (DEED) identified the need for three workgroups of diverse education
professionals and/or leaders to support the work: the Guiding Principles Workgroup (GPWG),
Alaska History Workgroup (AHWG), and Educator Workgroup (EWG).

The GPWG was composed of approximately 9 individuals, including representatives from
organizations such asthe Alaska Municipal League, Institute ofthe North,and Alaska
Association of School Boards, along with a superintendent and social studies curriculum
coordinator. The function of the GPWG was to develop guiding principles for the standards
revision process.

The AHWGwas composed of 8individuals,includingeducators, educationleaders, and
representatives of Alaska tribes. This included representation from the Sitka Tribe of Alaska,
Goldbelt Heritage Foundation, and Alaska Native Heritage Center. The function ofthe AHWG
was to develop guidance for the inclusion of state history, Tribal government, and Indigenous
histories.

TheEWGwascomposedof18educatorsin Alaskawithawide variety ofexperiencein K—12
social studies education. The function of the EWG was to refine, revise, and develop
appropriate standards to meet Alaska’s current needs that align with current national standards
and reflect the cultural perspectives of Alaska. When choosing writers, the selection committee
considered statewide representation for public elementary, middle, and high school educators
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across Alaska, particularly from different locales and district sizes. Due to natural attrition
during the standards revision process, the EWG was composed of 13 mainindividuals. The
demographics of the 13 team members were as follows:

Regions: 4 from Interior, 6 from Southcentral, 1 from Southwest, 2 from Southeast

District Sizes: Ranges from 3-100 schools in a district serving anywhere from 200-42,000
students

Years of Experience in Education: 2 with 0-5 years; 4 with 6-10 years; 4 with 11-15 years; 1
with 16-20 years; 2 with 20+ years

Years of Experience in Teaching/Supporting Social Studies: 4 with 1-5 years; 7 with 6-10
years; 2 with 16 + years

Developing the Draft Standards

Priortodrafting the standards, the GPWG and AHWG convened virtually to craft guiding
principlesthatwould serve asaguideforthe standardsrevisionwork. Forthis process, each
group built their background knowledge on national and state trends, and state policies
impactingthesocialstudies standardsin Alaskainordertoreviewandidentify strengthsand
gapsinthe currentAlaska social studies standards. They engagedin a visioning activity inwhich
they brainstormed criteria for determining high-quality social studies standards and identified
keyknowledge, skills,and dispositions (KSDs)thatall students need to masterin Alaska.

Next, the groupsreviewed currentresearch/bestpractices, the nationallandscapeofsocial
studies, and various state standardsin ordertoidentify key components or“musthaves”that
couldinformthesocial studiesrevisionworkinAlaska. The “musthaves”wereorganizedinto
themes andthenwritten as draftaction statements to guide the EWG’s revision ofthe social
studies standards. The EWG had the opportunity to review the preliminary action statements
and provide feedback. The action statements, later referred to as guiding principles, underwent
tworoundsofreviewbythe GPWGand AHWG. Notably,one ofthe AHWG membersshared
the guiding principles with the Sitka Tribe of Alaska’s Education Committee forfeedback.

Armed with the guiding principles, the EWG began the standards revision process by engaging
in tasks similar to those of the GPWG and AHWG, including a review of current research/trends
in social studies, visioning activity, identifying key KSDs, and identifying strengths and gaps in
the current Alaska standards. Following this review, the EWG was divided into three grade-band
groups (K-5,6-8,9-12)torevisethe standardsbased onthe guiding principles, whichwere
groundedinresearch andbestpractices. The EWG worked asynchronously and synchronously
withintheirgrade-band groupsonrevisingthe standards bothin personandvirtually. During
the process, thegrade bands alsoreviewed standards acrossthe groupstoensure vertical
alignment of the standards.

8| Page

278



Once aninitial draft version of the standards was developed, the GPWG, AHWG, and reflective
friends were invited to provide feedback on the standards. Reflective friends were identified by
DEED and included educators from different school districts who were not part of the standards
revision process, including Anchorage School District, Bering Strait School District, Bristol Bay
Borough School District, Lower Kuskokwim School District, and Petersburg City School District.

Afteranotherround of revisions perthe GPWG, AHWG, and reflective friends’ feedback, a focus
group was conducted with additional key community partners interested in the work. These key
community partnersincluded a superintendent, two state board members, and an Alaska
Houserepresentative, alongwith staffrepresentativesforan Alaska Senator,homeschool
superintendent, Association of Alaska School Boards, and Alaska Christians United for Israel.
Feedbackfromthe GPWG, AHWG, reflective friends, and community partners was used to
update and revise the standards to produce the current version.

Guiding Principles

To assistin the development of the standards, the GPWG developed a series of overarching
statementscalledguiding principles. Theguidingprinciples are subdivided by contentand
structure. Content guiding principles focus on what students should be able to know and do as
aresult of studying a specific content area, while structure guiding principles focus on how the
standards should be set up (e.g., learning progressions, grade bands).

Content Guiding Principles

A. Standardsshouldadvocate culturalawarenessandincorporate diverse cultures, multiple
perspectives, and voices thatinclude Indigenous ways of knowing and local Indigenous
cultures.

B. AlaskaNative culture, history, perspectives, values, and practices should be thoughtfully
incorporated throughout the social studies standards and contextualized within a
contemporary global indigeneityframework.

C. Standardsshouldbegroundedininquiry-basedlearningopportunitiesthatincorporate
various experiential, real-word contexts for students (home, classroom, school, community)
and utilize Indigenous ways of learning.

D. Contentstandards should employ historical and critical thinking skills, such as knowledge,
contextualization, perspective, chronological thinking, synthesis, analysis, research, and
interpretation to develop student agency in learning.

E. Standards should provide opportunities for cross-curricular connections, such as the
relationshipsamongscience, technology, and society in global and historical contexts,
which allow students to explore the development of diverse knowledge.
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Standards should provide students with place-based content, including themes related to
geographiclocation, human engagement with and impact on the environment, and a nexus
of perspectives within a location, and historic and contemporary movement.

Civics content should incorporate different systems of government (local, state, federal,
sovereign tribal) and an analysis of politics and procedures in order for students to become
meaningfully engaged citizens in a representative democracy.

Standards should include an economic strand that presents diverse economic systems,
including state, federal, sovereign tribal, and unique economiesin Alaska, and thatanalyzes
the ecological impact of these systems.

Economic standards should include opportunities to build on students’ personal financial
literacy and provide them the skills and knowledge necessary to make informed decisions
relevant to their lives, communities, and economic systems.

Structure Guiding Principles

A.

Standards are presented with straightforward language thatlacks ambiguity, and the
structure of the document is easy to navigate.

Standards are developmentally appropriate; grade banded (K-2,3-5,6-8,9-12);and
progress students’ knowledge, skills, and dispositions of each discipline from K-12.

Skills and content standards are arranged under disciplinary strands (history,
civics/government, economics, geography), focusing on core concepts orbigideasineach
discipline that help students understand and contextualize their community, region, state,
nation, and world.

Skillsand contentstandards are arranged undercommonthemes across grade bands.

Standardsincorporate and connect to the dimensions and indicators in the College, Career,
and Civic Life Framework for Social Studies State Standards (C3 Framework) throughout K-
12.

Standards are grounded in inquiry-based practices and use fundamental or enduring
questions that allow students to think critically, demonstrate learning through critical
perspectives, and synthesize information in new ways.

Standards withineach grade band provide clear performance expectations orbenchmarks
to guide students’ mastery of skills and content knowledge in multiple domains.

. Standardsensureafocusonstudentagencythroughinquiryandauthenticlearning

opportunities that honor students’ intellectual capacity to foster skill development and
comprehension that have real-world connections.
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Foundational Documents ofthe Alaska Social Studies Standards

Severaldocumentsservedasafoundationforthe Alaska Social Studies Standards. Amongthese
was the C3 Framework, a national social studies framework published by the National Council
forthe Social Studies (NCSS)in 2013 thatis aligned with the Common Core State Standards. The
C3 Framework highlights an Inquiry Arc that is informed by inquiry skills and four major
disciplinesinsocial studies: civics,economics, geography,and history. Afull copy ofthe C3
Framework can be accessed at http://www.socialstudies.org/C3.

Additional foundational documents that informed the standards include the following:

CenterforCivicEducation.(2014).National Standardsfor Civicsand Government. Retrieved
from http://www.civiced.org/standards

CouncilforEconomicEducation.(2010).Voluntary National ContentStandardsin Economics,
2nd Edition. Retrieved from https://www.councilforeconed.org/wp-
content/uploads/2012/03/voluntary-national-content-standards-2010.pdf

Downs, R., & Heffron, S. (Eds.). Geography for Life: The National Geography Standards, Second
Edition. (2012).

Geography Education National Implementation Project. Retrieved from
https://www.nationalgeographic.org/standards/nationalgeography-standards/

National Center for History in the Schools. (1996). United States history content standards for
grades5-12.InNational StandardsforHistory.Los Angeles, CA: University of California, Los
Angeles. Retrieved from https://phi.history.ucla.edu/nchs/united-states-history-content-
standards/

Social Studies or Social Science standards and frameworks from the following states: Hawaii,
lowa, Kentucky, Louisiana, Maine, Massachusetts, Montana, Nebraska, New Mexico,
Oregon, and Washingtonstate

Overview of theStandards

The standards outline the minimum standardsthatstudentsin Alaskashouldlearnineach
grade band. The standards address a foundational framework of what is to be learned, but they
do notaddress how learning experiences are to be designed or what resources should be used.

Astandardrepresentsagoaloroutcomeofaneducationalprogram; standardsare vertically
aligned, expected outcomes for all students. The standards do not dictate the design of alesson
planorhowunitsshouldbeorganized. The standards establishastatewide baseline of what
students should knowand be abletodo atthe conclusion ofagrade band. The instructional
programshould emphasize the development of students’ abilities to acquire and apply the
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standards. The curriculum mustensure that appropriate accommodations are made for the
diverse populations of students found within Alaska schools.

These standardsarenotasetofinstructionalorassessmenttasks, butratherstatements of
what students should be able to master after instruction. Decisions on how best to help
students meet these program goals are left to local school districts and teachers. The
curriculumincludesthe vastarray ofinstructional materials, readings, learning experiences and
local mechanisms of assessment, including the full body of content knowledge to be covered,
all of which are to be selected at the local level according to Alaska law.

How to Read the Standards

Therearethree uniquetypesofstandardsinthe Alaska Social Studies Standards: anchor
standards, inquiry standards, and content standards.

Anchor Standards: Anchor standards provide lenses through which the essential skills and
disciplinary knowledge ofinquiry and action are practiced and applied. Anchor standards
remain the same through all grades and courses and align closely with the dimensions of the C3
Framework. Adopted by NCSS, the C3 Framework is a framework for social studies education
that is inquiry based. The C3 Framework notes that it uses the Inquiry Design Model, a
distinctiveapproachtocreatingcurriculumandinstructional materialsthathonorsteachers’
knowledge and expertise, avoids over-prescription, and focuses on the main elements of the
instructional design process.

Table 1: Inquiry Anchor Standards

Anchor Standard 1 | Develop Questions and Plan Inquiries

Anchor Standard 2 | Evaluate Sources and Evidence

Anchor Standard 3 | Develop Claims

Anchor Standard 4 | Communicate and Critique Conclusions

Anchor Standard 5 | Informed Civic Discourse and Engagement

Table 2: Content Anchor Standards

Civics Economics Geography
Anchor Standard 6 Anchor Standard 11 Anchor Standard 16 Anchor Standard 21
Civic and Political Economic Systems, Human Environment Perspectives
Institutions and Models, and Markets Interaction: Place,
Systems Regions, and Culture
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Civics Economics Geography History
Anchor Standard 7 Anchor Standard 12 Anchor Standard 17 Anchor Standard 22
Participation and Decision-Making and Global Historical Sources
Deliberation Personal Finance Interconnections: and Evidence
Changing Spatial
Patterns
Anchor Standard 8 Anchor Standard 13 | Anchor Standard 18 AnchorStandard 23
Processes, Rules, and The National Economy| Geographic Change, Continuity,
Laws Representations and and Context
Reasoning
Anchor Standard 9 | Anchor Standard 14 Anchor Standard 19 Anchor Standard 24

Alaska’'s Governments

The Global Economy Human Populations:

Spatial Patterns and

Historical Thinking

Responsibilities of
Citizens

Movement
Anchor Standard 10 Anchor Standard 15 Anchor Standard 20 Anchor Standard 25
Rights, Roles, and Alaska Economies: Geography of Alaska Alaskan History

State, Local, and Tribal

Table 3: Anchor Standards Definitions

Anchor Standard:

Civics

Anchor Standard Definition

Civic and Political
Institutions and
Systems

Knowledge of law, politics, and government is essential to understanding
theimportantinstitutions of society and the principles theseinstitutions
are intended toreflect.

Participation and
Deliberation

Civics teaches the principles—such as adherence to the social contract,
consent of the governed, limited government, legitimate authority,
federalism, and separation of powers—that are meantto guide official
institutions such as legislatures, courts, and government agencies. It also
teaches the virtues—such as honesty, mutual respect, cooperation, and
attentiveness to multiple perspectives—that citizens should use when they
interactwith each otheron public matters. Principles such as equality,
freedom, liberty, respectforindividual rights, and deliberation apply to
both official institutions and informal interactions among citizens. Learning
these virtues and principles requires obtaining factual knowledge of
written provisions found in important texts such as the founding
documentsofthe United States. Italsomeans comingtounderstandthe
diverse arguments that have been made about these documents and their
meanings. Finally, students understand virtues and principles by applying
andreflectingonthemthroughactual civicengagement—theirownand
that of other people from the past and present.
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Anchor Standard:

Civics

Anchor Standard Definition

Processes, Rules, and
Laws

Determining how groups of people make decisions, governthemselves,
andaddress public problemsis akey componentoffunctioningina
democraticrepublic. People address problems atallscales, froma
classroomtothe agreements among nations. Public policies are among
the tools that governments use to address public problems.

Alaska’'s Governments

Alaska’s government influenced the history and culture of the citizens of
Alaska. These standards promote understanding of the functions of local
government, where applicable.

Rights, Roles, and
Responsibilities of
Citizens

Exemplifying the characteristics of productive citizenship includes
adherencetoandunderstanding ofthe social contract, consentofthe
governed, limited government, legitimate authority, federalism, and
separation of powers. Italso includes civic dispositions, such as honesty,
mutual respect, cooperation, and attentiveness to multiple perspectives,
which citizens should use whentheyinteractwith each otheron public
matters. It means understanding the diverse arguments made about the
underlying principles and founding documents and theirmeanings.

Anchor Standard:
Economics

Anchor Standard Definition

Economic Systems,
Models, and Markets

Economic systems include developing an understanding of how people
voluntarily exchange goods and services when both parties expectto gain
asaresultofthetrade. Markets existtofacilitate the exchange ofgoods
and services. When buyers and sellers interact in well-functioning,
competitive markets, prices are determined that reflect the relative
scarcity of the goods and services in the market. The principles of markets
apply to markets for goods and services, labor, credit, foreign exchange,
and others. Comparison of benefits and costs helps identify the
circumstancesunderwhichgovernmentactioninmarketsisinthe best
interest of society and when it is not.

Decision-Making and
Personal Finance

People make decisions abouthowto use scarce resources to maximize the
well-being ofindividuals and society. Economic decision-making involves
settinggoals andidentifying the resources available to achieve those
goals.Alternativewaystousetheresourcesareinvestigatedinterms of
theiradvantages and disadvantages. Because most choicesinvolve alittle
moreofonethingandalittleless of something else, economicdecision-
makingincludesweighingthe additional benefitofanactionagainstthe
additional cost. Investigating the incentives that motivate peopleisan
essential part of analyzing economic decision-making.
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Anchor Standard:

Economics Anchor Standard Definition

The National Economy| Changes inthe amounts and qualities of human capital, physical capital,
andnaturalresourcesinfluence currentandfuture economicconditions
andstandardofliving. Allmarkets workingtogetherinfluence economic
growth and fluctuations in well-being. Monetary andfiscal policies are
often designed and used in attempts to moderate fluctuations and
encourage growthunderawide variety of circumstances. Policies changing
the growth in the money supply and overall levels of spending in the
economy are aimed atreducinginflationary or deflationary pressures,
increasing employment or decreasing unemployment levels, and
increasing economic growth over time. Policies designed to achieve
alternative goals often have unintended effects on levels of inflation,
employment, and growth.

The Global Economy | Economic globalization occurs with the cross-border movement of goods,
services, technology, and information; and human, physical, and financial
capital. Understanding why people specialize and trade and how thatleads
to increased economic interdependence are fundamental steps in
understanding how the world economy functions. Although trade provides
significantbenefits, itisnotwithoutcosts. Comparingthose benefitsand
costs is essential in evaluating policies to influence trade among
individuals and businesses in different countries.

Alaska Economies: Alaska’seconomyisdiverse, includingacombinationof metropolitan,
State, Local, and rural, and Tribal economies. The state economy is primarily driven by the
Tribal goods and services produced in the state, including oil production, fishing,

federalandstate (bothcivilianandmilitary)expenditures,researchand
development, and tourism. These standards promote economic skills and
reasoning, where applicable.

Anchor Standard:

Geography Anchor Standard Definition

Human Environment Interconnections occurin both human and physical systems. All of these
Interaction: Place, interconnections create complex spatial patterns at multiple scales that

Regions, and Culture continue to change overtime. Human interactions and interconnections
speed the diffusion of ideas and innovations, intensifying spatial
integration and transforming regions. Global-scale issues and problems
cannot be resolved without extensive collaboration among the world’s
peoples, nations, and economic organizations.
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Anchor Standard:

Anchor Standard Definition

Geography

Global
Interconnections:
Changing Spatial
Patterns

Globalinterconnections occurin both human and physical systems. Earth
is a set of interconnected ecosystems of which humans are an influential
part. Many natural phenomena have no perceptible boundaries. For
example, the oceans are one dynamic system. The atmosphere coversthe
entireplanet. Landandwaterforms shiftovergeologicaleons. Manylife
formsdiffusefromplacetoplaceandbringenvironmentalchangeswith
them.Humans have spread acrossthe planet, alongwiththeircultural
practices, artifacts, languages, diseases, and other attributes. All of these
interconnections create complex spatial patterns at multiple scales that
continuetochange overtime. Global-scale issues and problems cannotbe
resolved without extensive collaborationamongtheworld’s peoples,
nations, and economic organizations. Asking and answering questions
about global interconnections and spatial patterns are a necessary part of
geographic reasoning.

Geographic
Representations and
Reasoning

Creatingmapsandusinggeospatialtechnologiesrequire aprocess of
answering geographic questions by gathering relevant information,
organizingandanalyzingtheinformation,and usingeffective meansto
communicate the findings. Once a map or other representation is created,
it prompts new questions concerning the locations, spaces, and patterns
portrayed. Creating maps and other geographical representations is an
essential and enduring part of seeking new geographic knowledge that is
personally and socially useful and that can be applied in making decisions
and solving problems.

Human Populations:
Spatial Patterns and

The size, composition, distribution, and movement of human populations
are fundamental and active features on Earth’s surface. The causes and

Movement consequencesofmigrationareinfluencedby cultural,economic,and
environmentalfactors. Past, present,and future conditionsonEarth’s
surface cannot be fully understood without asking and answering
questions about the spatial patterns of the human population.

Geography of Alaska | The promotion of geographic knowledge and skills specific to Alaska is

essential to understand the places and environments throughout Alaska.
These standards promote investigative and problem-solving skills both
inside and outside the classroom, where applicable.
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Anchor Standard:

Anchor Standard Definition

History

Perspectives

Historyisinterpretive. Eveniftheyare eyewitnesses, people construct
different accounts of the same event, which are shaped by their
perspectives—theirideas, attitudes, and beliefs. Historical understanding
requires recognizing this multiplicity of points of viewin the past, which
makes it important to seek out a range of sources on any historical
question rather than simply use those that are easiesttofind. Italso
requires recognizing that perspectives change overtime, so that historical
understanding requires developing a sense of empathy with people in the
pastwhose perspectives might be very differentfrom those of today.

Historical Sources and
Evidence

Historical inquiry is based on materials left from the past that can be
studied and analyzed. Such materials, referred to as historical sources or
primary sources, include written documents, butalso objects, artistic
works, oral accounts, landscapes that humans have modified, and even
materials contained within the human body, such as DNA. These sources
become evidence once they are selected to answer a historical question, a
process thatinvolves taking into account features of the source itself, such
as its maker or date. The selection process also requires paying attention
tothewiderhistoricalcontextinordertochoose sourcesthatarerelevant
and credible. Examining sources often leads to further questions as well as
answers in a spiraling process of inquiry.

Change, Continuity,
and Context

Chronological reasoning requires understanding processes of change and
continuity over time, which means assessing similarities and differences
between historical periods and betweenthe pastand present. Italso
involves understandinghow a change in one area of life relatestoa
change in other areas, thus bringing together political, economic,
intellectual, social, cultural, and other factors.

Historical Thinking

Historicalthinking requiresunderstandingandevaluatingchange and
continuityovertimeand makingappropriate use ofhistoricalevidencein
answering questions and developing arguments about the past. Itinvolves
going beyond simply asking, “What happened when?” to evaluating why
and how events occurred and developments unfolded. It involves locating
and assessing historical sources of many different types to understand the
contexts of given historical eras and the perspectives of different
individuals and groups within geographic units that range from the local to
the global. Historical thinkingis aprocess of chronological reasoning,
which means wrestling with issues of causality, connections, significance,
and context with the goal of developing credible explanations of historical
events and developments based on reasoned interpretation of evidence.
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Anchor Standard:

History

Anchor Standard Definition

Alaskan History

Alaskan history hasbeeninfluenced by andinfluenced many factors
throughout history. The focus of Alaskan history is on the study of the
environment, Indigenous andimmigrantresidents, andinstitutions of
Alaska, with specific study of the social, economic, and political history of
Alaska, and educationalinstitutions and laws that affectthe people of
Alaska. The Alaska history standards give perspective and meaningtothe
people,ideas,andeventsthatshapedthe state. These standardsaddress
clear Alaskaconnectionsinthe history standards, where applicable.

Anchor Standard:
Inquiry

Anchor Standard Definition

Develop Questions
and Plan Inquiries

Thedevelopmentofenduringquestionsisessentialtothe studyofeach
social studies discipline. Enduring questions are open-ended, compelling,
andcenteredonsignificantunresolvedissues. Enduringquestionsfocuson
real-world issues and concerns; these questions deal with curiosity about
how things work, interpretations and applications of disciplinary concepts,
andunresolvedissues thatrequire students to constructargumentsin
response. Compelling questions have no one answer.

Evaluate Sources and
Evidence

Whether students are constructing opinions, explanations, or arguments,
they will gatherinformation from a variety of sources and evaluate the
relevance ofthatinformation. Inthis section, students are asked towork
with the sources that they gather and/or are provided for them. It is
importantfor students to use online and print sources, and they need to
be mindfulthatnotallsourcesarerelevanttotheirtask. Theyalsoneedto
understandthattherearegeneral Common Coreliteracy skills,suchas
identifying an author’s purpose, mainidea, and point of view, that will
help in evaluating the usefulness of a source.

Develop Claims

In contrast to opinions and explanations, argumentation involves the
ability to understand the source-to-evidence relationship. That
relationship emphasizes the developmentof claims and counterclaims and
the purposeful selection of evidence in support of those claims and
counterclaims. Students will learn to develop claims using evidence, but
theirinitial claims will often be tentative and probing. As students delve
more deeply into the available sources, they construct more sophisticated
claimsand counterclaimsthatdrawonevidence frommultiple sources.
Whether those claims are implicitly or explicitly stated in student
products, they will reflect the evidence students have selected from the
sources they haveconsulted.
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Anchor Standard:

Inquiry Anchor Standard Definition
Communicate and A student’s ability to communicate their own conclusions effectively and
Critique Conclusions listen carefully to the conclusions of others can be considered a capstone

of social studies disciplinary practices. Traditional products such as essays,
reports, tables, diagrams, graphs, multimedia presentations, and
discussions can be used to share conclusions with a variety of audiences.
Inaworld ofever-expanding communication opportunitiesinside and
outsidetheirschoolwalls, students should also be able to utilize newer
mediaformsinorderto share their conclusions and hear the voices of
those whose conclusions may be different.

Informed Civic Civic discourse focuses on developing the skills regarding how to
Discourse and communicate with one another around the challenges of publicissues in
Engagement orderto enhance both individual and group understanding. It also involves

enabling effective decision-making aimed at finding consensus,
compromise, or—in some cases—confronting social injustices through
dissent.

Civicengagement involves working to make a difference in the civic life of
one’s community and developing the combination of knowledge, skills,
values, and motivation to make that difference.

Inquiry Standards: The inquiry standards define key skills within social studies by grade bands
(i.e.,K-2,3-5,6-8,and 9-12). These standards are meantto be usedin concertwith the
content standards throughout the course of study, whenever appropriate. Working both
individuallyandcollaboratively, studentsengageininquiryaboutimportantissuesin social
studies classes. Students utilize the inquiry process to analyze foundationalknowledge, develop
questions, applytoolstoengageinresearch, weigh evidence, developand communicate
conclusions, and take informed action. How these standards will be integrated into the
curriculum is a collaborative decision made by the state, districts, and schools.

Sample 6th through 8th Grade Inquiry Standard

Anchor Standard 1 » S8S.6-8.1.1Formulateclearandfocusedquestionsthatrequire

Develop Questions investigation about a variety of topics.

and Planinquiries - S$S.6-8.1.2Usecuriosity andinterests todevelop questions thatexplore
disciplinary concepts.

» S8S.6-8.1.3Developinquiries thataddress real-world problems.

» S8S.6-8.1.4 Analyze complexissuesfrom multiple perspectives.

Content Standards: Content standards define what students should know orbe abletodoina
specificgrade orcourse. They emphasize theway eachdiscipline providesfoundational
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knowledge and skills essential toinquiry and action. Content standards are grade specificin
grades K-5 and course specific in grades 6—12.

Sample 4th Grade Content Standard

Anchor Standard
The student

demonstrates an
understanding of...

Geography Anchor
Standard 18
Geographic
Representations and
Reasoning

Grade-Band Standard

SS.3-5.18.1 Construct maps and
other graphic representations of
both familiar and unfamiliar places.

Leveled Content Standard

Therefore, the studentis able to...

By the end of 4:

SS.4.1.18.1 Construct maps and
othergraphicrepresentations of
thevariousregionsaroundthe
world.
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Kindergartenthrough Grade 2 Standards

The kindergarten through grade 2 standards are guided by the following grade-level themes:

Grade Theme

Kindergarten Me and My World
First My Place in the World
Second My Local Community

Kindergarten through Grade 2 Inquiry Standards

Anchor Standard 1 = SS.K-2.1.1Constructavariety of questionsaboutsocial studiestopics
Develop Questions with guidance from adults and/or peers.

and Planinquiries » SS.K-2.1.2 Construct supporting questions to help answer compelling

questions with guidance from adults and/or peers.

Anchor Standard 2 » SS.K-2.2.1Interactwithavariety of primaryand secondary sources.
Evaluate Sources and
Evidence

e SS.K-2.2.2 Gather facts from teacher-curated sources to answer
questions.

» SS.K-2.2.3Determine whetherasourceis primarily factoropinion.

Anchor Standard 3 | - SS.K-2.3.1Withsupport,identifysourcesthataddressaspecifictopic.

Develop Claims » SS.K-2.3.2Withsupport, classify statements as facts oropinions.

» SS.K-2.3.3Withsupport, identify sources that can be used to support
specific opinions.

Anchor Standard 4 » SS.K-2.4.1 Respectfully ask and answer questions.
Communicate and

- : » SS.K-2.4.2Differentiate their own opinion from others.
Critique Conclusions

» SS.K-2.4.3Askclarifyingquestionstobetterunderstandothers’
opinions and perspectives.

» SS.K-2.4.4Presentexplanations usingavariety of print, oral, and digital
technologies.

Anchor Standard 5 = SS.K-2.5.1Identify problemsorissues,aswellaspossiblesolutions,in
Informed Civic classrooms, schools, and/or communities.
Discourse and

» SS.K-2.5.2Participateindeliberativeanddemocraticproceduresfor

Engagement classroom problem-solving.

» SS.K-2.5.3Explainwaystoindividuallyorcollaborativelyaddresslocalor
regional problems orissues.
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Kindergarten through Grade 2 Civics Standards

Anchor Standard
The student
demonstrates an

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

understanding of...

Civics Anchor
Standard 6
Civic and Political
Institutions and
Systems

SS.K-2.6.1 Describe roles
and responsibilities of
people in authority.

By the end of K:
SS.K.1.6.1 Identify leaders in the student’s
life and describe their roles.

By the end of 1:
SS.1.1.6.11dentifyleadersinthestudent’s
local community and describe their roles
and responsibilities.

By the end of 2:
SS.2.1.6.1 Identify local and state leaders
anddescribetheirrolesand responsibilities.

SS.K-2.6.2Explainhowall
people, not just official
leaders, play important
roles ina community.

By the end of K:
SS.K.2.6.1 Explain and provide examples of
important roles of society.

By the end of 1:

SS.1.2.6.1 Compare roles and responsibilities
of selfand others athome, atschool, andin
the local community.

By the end of 2:

SS.2.2.6.1 Recognize that government
leaders are elected through avoting process
and participate as appropriate.

SS.K-2.6.3Explainthe need
forand purposes ofrules
invarious settingsinside
and outside of school.

By the end of K:
SS.K.3.6.1Identifyrulesfordifferent
settings.

By the end of 1:
SS.1.3.6.1 Explain the need forrules at
home, at school, and in the community.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Civics Anchor
Standard 6
Civic and Political
Institutions and
Systems

SS.K-2.6.3Explainthe need
forand purposes ofrules
invarious settingsinside
and outside of school.

By the end of 2:

SS.2.3.6.1 Explain the need for and purposes
of rules in various settings inside and
outside of school.

SS.K-2.6.4 Explain what
governments are and
some of their functions.

By the end of K:
[standard not addressed at this grade]

By the end of 1:
[standard not addressed at this grade]

By the end of 2:
SS.2.4.6.1 Explain what governments are
and some of their functions.

SS.K-2.6.5 Describe how
communities work to
accomplish common tasks,
establish responsibilities,
and fulfill roles of
authority.

By the end of K:

SS.K.5.6.1 Participate in a discussion of how
communities work to accomplish common
tasks.

By the end of 1:

SS.1.5.6.1 With support, describe how
communities divide responsibilitiesto
achieve commongoals.

By the end of 2:
SS.2.5.6.1 Inspect how communities work
together to fulfill roles of authority.

Civics Anchor
Standard 7
Participation and
Deliberation

SS.K-2.7.1 Apply civic
virtues when participating
in school settings.

By the end of K:
[standard not addressed at this grade]

By the end of 1:
[standard not addressed at this grade]

By the end of 2:
SS.2.1.7.1 Apply civic virtues when
participating in school settings.

SS.K-2.7.2 Describe
democratic principles such
as equality, fairness, and
respect for authority and
rules.

By the end of K:
SS.K.2.7.1 Demonstrate respect for people in
the school community.

By the end of 1:
SS.1.2.7.1 Describe examples of equality and
fairness.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Civics Anchor
Standard 7
Participation and
Deliberation

SS.K-2.7.2 Describe
democratic principles such

as equality, fairness, and

respect for authority and
rules.

By the end of 2:
SS.2.2.7.1 Define democratic principles of
equality, fairness, and respect.

SS.K-2.7.3 Follow agreed-

upon rules for discussions

while responding
attentively to others when
addressing ideas and
making decisions as a
group.

By the end of K:

SS.K.3.7.1 Determine ways that people can
have productive conversations and work
together to make decisions.

By the end of 1:

SS.1.3.7.1 Demonstrate active listening and
positive interactions with group members
and at class meetings.

By the end of 2:

SS.2.3.7.1 Practice different roles and
responsibilities within a group and/or in the
classroom.

SS.K-2.7.4 Compare their
own point of view with
others’ perspectives.

By the end of K:
SS.K.4.7.11dentify the student's own point
of view on a topic.

By the end of 1:

SS.1.4.7.1 Compare the student’s own point
of view on a topic with a peer’s point of view
on the sametopic.

By the end of 2:

SS.2.4.7.1 Defend the student’s own point of
view on a topic with many differing
perspectives.

Civics Anchor
Standard 8
Processes, Rules, and
Laws

SS.K-2.8.1 Explain how

people can work together
tomake decisionsinthe

classroom.

By the end of K:
SS.K.1.8.1Identifyaproblemthatcanbe
solved through sharing or compromise.

By the end of 1:
SS.1.1.8.1 Summarize why rules may be
needed to solve a problem.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Civics Anchor
Standard 8
Processes, Rules, and
Laws

SS.K-2.8.1 Explain how

people can work together
tomake decisionsinthe

classroom.

By the end of 2:
SS.2.1.8.1 Explain how people can work
togetherto make decisionsin the classroom.

SS.K-2.8.2 Identify and
explain how rules function
in public (classroom and
school) settings.

By the end of K:
SS.K.2.8.1Evaluateconsequencesof
following or not following rules.

By the end of 1:

SS.1.2.8.1 Describe the connectionbetween
rulesandconsequences,andwhythey’re
needed in a classroom or school.

By the end of 2:
SS.2.2.8.1Identifyandexplainhowrules
function in public settings.

SS.K-2.8.3 Describe how
people have tried to
improve their communities
over time.

By the end of K:
[standard not addressed at this grade]

By the end of 1:
SS.1.3.8.1Identifywaysthatstudentscan
work togethertoimprove the classroom
environment overtime.

By the end of 2:
SS.2.3.8.1 Describehowpeoplehavetriedto
improve the local community over time.

Civics Anchor
Standard 9
Alaska’s
Governments

SS.K-2.9.1 Describe local
and state symbols.

By the end of K:
SS.K.1.9.1 Identify symbols used at home
and school.

By the end of 1:
SS.1.1.9.1 Identify symbols used locally.

By the end of 2:
SS.2.1.9.1 Determine the meaningand
importance of local and state symboals.

SS.K-2.9.2 Identify and
explain the roles of
Alaska’s government
systems.

By the end of K:
[standard not addressed at this grade]

By the end of 1:
SS.1.2.9.1 Explain that government systems
determine the rules of a society.
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Anchor Standard
The student
demonstrates an

Grade-Band Standard

Leveled Content Standard

understanding of...

Civics Anchor
Standard 9
Alaska’s
Governments

SS.K-2.9.2 Identify and
explain the roles of
Alaska’s government
systems.

Therefore, the student is able to...

By the end of 2:
SS.2.2.9.1Describethegovernmentsystems
in place in the students’ local community.

Civics Anchor
Standard 10
Rights, Roles, and
Responsibilities of
Citizens

SS.K-2.10.1 Explain and
participate in the rights
and responsibilities of
citizens.

By the end of K:
[standard not addressed at this grade]

By the end of 1:
SS.1.1.10.1 Identify some of the rights of
American citizens and residents.

By the end of 2:

SS.2.1.10.1 Describe the responsibility of
participationinthe democratic processand
participate in a grade-appropriate way.

Kindergarten through Grade 2 Economics Standards

Anchor Standard
The student
demonstrates an

Grade-Band Standard

Leveled Content Standard

understanding of...

Economics Anchor
Standard 11
Economic Systems,

Models, and Markets

SS.K-2.11.1Describethe skillsand
knowledge required to produce
certain goods and services.

Therefore, the student is able to...

By the end of K:
SS.K.1.11.1 With support, identify
examples of goods and services.

By the end of 1:
SS.1.1.11.1 With support, explain
the difference between producers
and consumers.

By the end of 2:

SS.2.1.11.1 Describe the skills and
knowledge required to produce
certain goods and services.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Economics Anchor
Standard 11
Economic Systems,
Models, and Markets

SS.K-2.11.2 Describe the goods

andservicesthatpeopleinthe

local community produce and
thosethatareproducedinother
communities.

By the end of K:

SS.K.2.11.1 Participate in discussions
about goods and services in the local
community.

By the end of 1:

SS.1.2.11.1 Compare and contrast
goods produced in the local
communitywiththose produced
elsewhere.

By the end of 2:

SS.2.2.11.1 Describe the goods and
services that people in the local
community produce and those that
are produced in other communities.

SS.K-2.11.3 Identify prices of
products in a local market.

By the end of K:
[standard notaddressedatthis
grade]

By the end of 1:
SS.1.3.11.1 Identify prices of
products in a local market.

By the end of 2:

SS.2.3.11.1 Compare the prices of
locally produced and non-locally
produced goods inlocal markets.

SS.K-2.11.4Explainhow people
earn income.

By the end of K:
SS.K.4.11.1Participateindiscussions
about how people work to support
their families.

By the end of 1:
SS.1.4.11.1 Define income.

By the end of 2:
SS.2.4.11.1 Explain how and why
people earn money.
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Anchor Standard
The student
demonstrates an

Grade-Band Standard

Leveled Content Standard

understanding of...

Economics Anchor
Standard 11
Economic Systems,
Models, and Markets

SS.K-2.11.5Describe examplesof
costs of production.

Therefore, the student is able to...

By the end of K:
[standard notaddressed atthis
grade]

By the end of 1:
[standard notaddressed atthis
grade]

By the end of 2:

SS.2.5.11.1 Describe examples of
costs of production forlocal goods
and services.

SS.K-2.11.6 Describe the role of
banks in an economy.

By the end of K:
[standard notaddressed atthis
grade]

By the end of 1:
[standard notaddressed atthis
grade]

By the end of 2:
SS.2.6.11.1Participate indiscussions
aboutthe role of banksinthe local
economy.

Economics Anchor
Standard 12
Decision-Making and
Personal Finance

SS.K-2.12.1 Explainhowscarcity
necessitates decision-making.

By the end of K:

SS.K.1.12.1 Withsupport, explain
the difference between needs and
wants.

By the end of 1:
SS.1.1.12.1 Identify situations where
goods are in high or low demand.

By the end of 2:

SS.2.1.12.1 Define scarcity and
explain how it affects decision-
making.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Economics Anchor
Standard 12
Decision-Making and
Personal Finance

SS.K-2.12.2 Identify the benefits
and costs of making various
personal decisions.

By the end of K:

SS.K.2.12.1 Explain why people have
to make choices between needs and
wants.

By the end of 1:

SS.1.2.12.1 Explain how and why
households make choices between
needs and wants.

By the end of 2:
SS.2.2.12.11dentifythecostsand
benefits of personal decisions to the
community, and vice versa.

Economics Anchor
Standard 13
The National Economy

SS.K-2.13.1Explainwhy people
save.

By the end of K:

SS.K.1.13.1 With support, explain
why people save and provide
examples from personal experience
or literature.

By the end of 1:

SS.1.1.13.1 Examine decisions that
people make about spending and
saving money.

By the end of 2:
SS.2.1.13.1 Classify savings goals as
short-term or long-term.

SS.K-2.13.2Describe examplesof
the goods and services that
governments provide.

By the end of K:
[standard notaddressedatthis
grade]

By the end of 1:

SS.1.2.13.1 With support, describe
the difference between public and
private providers of goods and
services in the local community.

By the end of 2:

SS.2.2.13.1 Identify examples of the
goods and services that local
governments provide.
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Anchor Standard
The student
demonstrates an

Grade-Band Standard

Leveled Content Standard

understanding of...

Economics Anchor
Standard 13
The National Economy

SS.K-2.13.3Describe examplesof
capital goods and human capital.

Therefore, the student is able to...

By the end of K:
[standard notaddressedatthis
grade]

By the end of 1:
[standard notaddressed atthis
grade]

By the end of 2:
SS.2.3.13.1Describelocalexamples
of capital goods and human capital.

Economics Anchor
Standard 14
The Global Economy

SS.K-2.14.1Describe why people
inone countrytradegoodsand
services with people in other
countries.

By the end of K:

SS.K.1.14.1 Describe goods thatare
producedinthelocalgeographic
region.

By the end of 1:

SS.1.1.14.1 Explain that people need
to trade for resources notfoundin
their geographicregion.

By the end of 2:

SS.2.1.14.1 Explain why people in
one country trade goods and
services with people in other
countries.

SS.K-2.14.2 Describe products
thatare producedabroadand
solddomestically and products
thatare produced domestically
and sold abroad.

By the end of K:
[standard notaddressed atthis
grade]

By the end of 1:

SS.1.2.14.1 Sort resources into
categoriesbased onlocation of
origin.

By the end of 2:

SS.2.2.14.1 Categorize and describe
products that are producedabroad
and sold domestically and products
that are produced domestically and
sold abroad.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Economics Anchor
Standard 15

Alaska Economies:
State,Local,and Tribal

SS.K-2.15.1 Explain different
economic systems used by groups
of Alaskans locally across time.

By the end of K:

SS.K.1.15.1 Demonstrate how
sharing and bartering are basic
economic systems.

By the end of 1:

SS.1.1.15.1 Identify different ways of
acquiring what you need and want
in Alaska.

By the end of 2:

SS.2.1.15.1 Explore and be able to
explain traditional economic
practices of the local region.

Kindergarten through Grade 2 Geography Standards

Anchor Standard
The student
demonstrates an

Grade-Band Standard

Leveled Content Standard

understanding of...

Geography Anchor
Standard 16 Human-
Environment
Interaction: Place,
Regions, and Culture

SS.K-2.16.1 Explain how
weather, climate, and other
environmental characteristics
affectpeople’slivesinaplaceor
region.

Therefore, the student is able to...

By the end of K:

SS.K.1.16.1 With support, describe
seasonalweatherpatternsinthelocal
community.

By the end of 1:
SS.1.1.16.1Describelocalweatherand
how it affects individuals and their
activities.

By the end of 2:

SS.2.1.16.1 Explain how weather,
climate, and other environmental
characteristics affectpeople’slivesin
the local region.

SS.K-2.16.2 Describe how
human activities affect the
cultural and environmental

By the end of K:
[standard notaddressedatthisgrade]

characteristics of placesor
regions.

By the end of 1:
SS.1.2.16.1 Identify human activities
that affect the local environment.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Geography Anchor
Standard 16 Human-
Environment
Interaction: Place,
Regions, and Culture

SS.K-2.16.2 Describe how
human activities affect the
cultural and environmental
characteristics of places or
regions.

By the end of 2:

SS.2.2.16.1 Describe how human
activities affect the cultural and
environmental characteristics of the
local region.

SS.K-2.16.3 Identify some
cultural and environmental

characteristics of specific places.

By the end of K:

SS.K.3.16.1 Name environmental
characteristics of the area surrounding
the school.

By the end of 1:
SS.1.3.16.1 Identify cultural
characteristicsofthelocalcommunity.

By the end of 2:

SS.2.3.16.1 Identify some cultural and
environmental characteristics of the
local community.

Geography Anchor
Standard 17
Global
Interconnections:
Changing Spatial
Patterns

SS.K-2.17.1Describechangesin
the physical and cultural
characteristics of various world
regions.

By the end of K:
SS.K.1.17.1Withsupport, participate
in discussions about physical and
cultural characteristics of the local
community.

By the end of 1:

SS.1.1.17.1 Compare physical and
cultural characteristics of the local
community to another Alaskan
community.

By the end of 2:

SS.2.1.17.1 Describe changes in the
physicalandculturalcharacteristicsof
regions outside of Alaska.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Geography Anchor
Standard 17
Global
Interconnections:
Changing Spatial
Patterns

SS.K-2.17.2 Explain how the
consumption of products
connects people to distant
places.

By the end of K:

SS.K.2.17.1 With support, explain that
products come from both local and
distant places.

By the end of 1:

SS.1.2.17.1 Describe how the
consumption of products connects
people in the local community to
nearby communities.

By the end of 2:

SS.2.2.17.1 Describe how the
consumption of products connects
people in Alaska to other places.

SS.K-2.17.3dentifywaysthata
catastrophicdisastermay affect
people living in a place.

By the end of K:
SS.K.3.17.1 Identify types of natural
disasters.

By the end of 1:
SS.1.3.17.1Describetypesofnatural
disasterscommontothelocalregion.

By the end of 2:

SS.2.3.17.1 Analyze ways that a
catastrophic disaster may affect
people living in the local region.

Geography Anchor
Standard 18
Geographic
Representations and
Reasoning

SS.K-2.18.1 Construct maps,
graphs, and other
representations of familiar
places.

By the end of K:
SS.K.1.18.1 With support, create a
map of the classroom.

By the end of 1:

SS.1.1.18.1 Designamap ofthe school
and include a key, symbols, and a
compass rose.

By the end of 2:

SS.2.1.18.1 Construct maps, graphs,
andotherrepresentationsoflocations
in the local community.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Geography Anchor SS.K-2.18.2 Use maps, graphs, | By the end of K:
Standard 18 photographs, and other SS.K.2.18.1 With support, name an
Geographic representations to describe important geographical feature of the
Representations and | placesandtherelationshipsand | local community and be able to
Reasoning interactions that shape them. identify it in a photograph and on a
map.
By the end of 1:
SS.1.2.18.11dentifyandnamerivers,
lakes, and mountains onamap ofthe
local area.
By the end of 2:
SS.2.2.18.1 Use maps, graphs,
photographs, and other
representations to describe places and
therelationships andinteractions that
shape them.
SS.K-2.18.3 Use maps, globes, | By the end of K:
and other simple geographic [standard notaddressedatthisgrade]
models to identify cultural and
environmental characteristics of By the end of 1:
places. S$S.1.3.18.1 Use mapsofthelocal
community to identify cultural and
environmental characteristics.
By the end of 2:
SS.2.3.18.1 Identify broad
environmental and cultural
characteristics of regions on a globe.
Geography Anchor SS.K-2.19.1 Explain why and By the end of K:

Standard 19
Human Population:
Spatial Patterns and
Movements

how people, goods, and ideas
move from place to place.

SS.K.1.19.1 Withsupport, discuss how
and why goods travel to the local
community.

By the end of 1:

SS.1.1.19.1 Identify people and goods
that travel from the local community
to another place.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Geography Anchor
Standard 19
Human Population:
Spatial Patterns and
Movements

SS.K-2.19.1 Explain why and
howpeople,goods,andideas
move from place to place.

By the end of 2:
SS.2.1.19.1Explainwhyand how
people, goods, and ideas move from
place to place, including into and out
of thelocal community.

SS.K-2.19.2 Compare how
people in different types of
communities use local and
distant environments to meet
their daily needs.

By the end of K:
SS.K.2.19.1ldentifydifferenttypesof
communities.

By the end of 1:

SS.1.2.19.1 Describe ways peoplein
the local community use local
environments to meet their daily
needs.

By the end of 2:

SS.2.2.19.1 Compare how different
groups of people in the local
community use local and distant
environments to meet their daily
needs.

SS.K-2.19.3 Describe the
connections between the
physicalenvironmentofaplace
and the economic activities
found there.

By the end of K:

SS.K.3.19.1 With support, describe the
physical environment of the local
community.

By the end of 1:
SS.1.3.19.1 Describe local economic
activities.

By the end of 2:

SS.2.3.19.1 Explain the connections
between the local physical
environment and the economic
activities found there.
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Anchor Standard
The student
demonstrates an

Grade-Band Standard

Leveled Content Standard

understanding of...

Geography Anchor
Standard 20
Geography of Alaska

SS.K-2.20.1 Identify what makes
Alaska geographically unique.

Therefore, the student is able to...

By the end of K:
SS.K.1.20.1Locatethelocal
community on a map.

By the end of 1:
SS.1.1.20.1 Locate Alaska on a map of
the United States and on aglobe.

By the end of 2:

SS.2.1.20.1 Explainthe geographical
and cultural features that make Alaska
distinct from other places.

Kindergarten through Grade 2 History Standards

Anchor Standard
The student
demonstrates an

Leveled Content Standard

understanding of...

History Anchor
Standard 21
Perspectives

Grade-Band Standard

SS.K-2.21.1 Compare perspectives
of people in the past to those of
people in the present.

Therefore, the student is able to...

By the end of K:

SS.K.1.21.1 Demonstrate the
importance of listening to others’
points of view in the classroom and
on the playground.

By the end of 1:
SS.1.1.21.1 Describe an event from
two different perspectives.

By the end of 2:

SS.2.1.21.1 Compare past and
presentperspectivesonasituation,
event,issue, orproblemwithinthe
community.

SS.K-2.21.2 Compare different
accounts ofthe same historical
event.

By the end of K:
SS.K.2.21.1 Describe an event from
the student’s own perspective.

By the end of 1:

SS.1.2.21.1 Compare the student’s
own account of an event to a
peer’s account of the same event.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

History Anchor
Standard 21
Perspectives

SS.K-2.21.2 Compare different
accounts ofthe same historical
event.

By the end of 2:

SS.2.2.21.1Evaluatedifferent
accounts ofthe same historical
eventinthelocal community.

History Anchor
Standard 22
Historical Sources and
Evidence

SS.K-2.22.1 Identify different kinds
of historical sources.

By the end of K:
SS.K.1.22.1 Identify different types
of documents.

By the end of 1:
SS.1.1.22.1 Review various types of
historical documents.

By the end of 2:
SS.2.1.22.1 Differentiate between
primary and secondary sources.

SS.K-2.22.2 Explain howhistorical
sources canbeusedtostudythe
past.

By the end of K:
[standard notaddressed atthis
grade]

By the end of 1:
[standard notaddressed atthis
grade]

By the end of 2:

SS.2.2.22.1 Explain how historical
sourcescanbeusedtostudythe
local community’s past.

SS.K-2.22.3 Generate questions
aboutaparticular historical source
as it relates to a particular

historical eventordevelopment.

By the end of K:
SS.K.3.22.1 With support, engage
with historical sources.

By the end of 1:

SS.1.3.22.1 With support, use
historicalsourcestoaskquestions
about events.

By the end of 2:

SS.2.3.22.1 Use a variety of sources
togenerate questions aboutevents
in the history of the local
community.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

History Anchor
Standard 23
Change, Continuity,
and Context

SS.K-2.23.1 Createachronological
sequence of multiple events.

By the end of K:

SS.K.1.23.1 Demonstrate that a
timelinerepresentsachronological
sequence ofevents.

By the end of 1:
SS.1.1.23.1 Create apersonal
timelineto show eventsina
sequential manner.

By the end of 2:

S$S.2.1.23.1 Create and explain a
chronological sequence of multiple
events.

SS.K-2.23.2 Compare life in the past
to life today.

By the end of K:
SS.K.2.23.1 Describe a past event.

By the end of 1:
SS.1.2.23.1 lllustrate how
communitieschangeovertime.

By the end of 2:

SS.2.2.23.1 Comparelifeinthe
localcommunityinthe pasttolife
in the local community today.

SS.K-2.23.3 Generate questions
about individuals and groups who
have shapedasignificanthistorical
change.

By the end of K:
SS.K.3.23.1 Askquestions about
local and school history.

By the end of 1:
SS.1.3.23.1 Ask questions about
significantfiguresinlocal history.

By the end of 2:

SS8.2.3.23.1 Generate questions
about,anddescribe how, specific
individuals and groups have shaped
local historicalevents.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

History Anchor
Standard 24
Historical Thinking

SS.K-2.24.1 Generate possible
reasons for an event or
development in the past.

By the end of K:

SS.K.1.24.1 Explain how the
student’s own actions may affect
others.

By the end of 1:

SS.1.1.24.1 Describe cause-and-
effect relationships based on an
event in the classroom.

By the end of 2:

SS.2.1.24.1 Generate possible
reasons for an event or
development in the local
community’s past.

SS.K-2.24.2 Select which reasons
mightbe more likely than othersto
explain a historical event or
development.

By the end of K:
SS.K.2.24.1Describeatimewhen
the student’s own actions affected
others.

By the end of 1:

SS.1.2.24.1 Identify and explain
likely reasons for an event in the
classroom.

By the end of 2:

SS.2.2.24.1 Analyze likely reasons
foran eventordevelopmentinthe
localcommunity’s pastandidentify
implausible options.
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Anchor Standard
The student

demonstrates an
understanding of...

History Anchor
Standard 25
Alaskan History

Grade-Band Standard

SS.K-2.25.1 Describeandcompare
the various cultures of Alaska.

Leveled Content Standard

Therefore, the student is able to...

By the end of K:
SS.K.1.25.1 Explore traditions of
local cultural groups.

By the end of 1:
SS.1.1.25.1Provideexamples of
customs, practices,andtraditions
uniquetolocal Alaska cultures.

By the end of 2:

SS.2.1.25.1 Compare and contrast
the customs, practices, and
traditions of two Alaska cultural
groups, one of which is a local

group.
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Grade 3 through 5 Standards

The grade 3 through grade 5 standards are guided by the following grade-level themes:

Grade Theme

Third Alaska’s Past, Present, and Future
Fourth U.S. Cultures and Regions
Fifth Foundations and History of the U.S.

Grade 3 through 5 Inquiry Standards

Anchor Standard 1
Develop Questions
and Plan Inquiries

» S8.3-5.1.1 Construct compelling questions and explain the importance
of the questions to self and others.

» S8.3-5.1.2 Categorize questions according to the social studies
disciplines.

» S8.3-5.1.3 Create supporting questions to help answer compelling
questions.

» S8.3-5.1.4 Explain how supporting questions help answer compelling
questions.

Anchor Standard 2
Evaluate Sources and
Evidence

» S8.3-5.2.1 Determine whetherasource is primarily factoropinion.
» S8S.3-5.2.2Determine whetherasource is primary or secondary.

» S8S.3-5.2.3 Gatherrelevantinformation frommultiple credible sources
to address compelling questions or research.

Anchor Standard 3
Develop Claims

» S8S.3-5.3.1Citeevidencethatsupports aresponse to supporting or
compelling questions.

» S8.3-5.3.2 Develop claims in response to compelling questions and
identify specific evidence that supports the claims.

» S8S.3-5.3.3Developclaimsinresponse to compelling questions and
identify evidence that draws information from multiple perspectives
and sources in response to a compelling question.

Anchor Standard 4
Communicate and
Critique Conclusions

» SS.3-5.4.1 Clearly communicate opinions and the underlying facts
supporting them.

» S8.3-5.4.2 Respectfully ask and answer questions about the opinions
shared by others and the underlying facts supporting them.

» S8.3-5.4.3 Critique the motives behind different perspectives.

» S8S.3-5.4.4Presentopinionsandexplanations usinga variety of print,
oral, and digitaltechnologies.
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Anchor Standard 5
Informed Civic
Discourse and
Engagement

» S8S.3-5.5.1Showevidence oftakingindividual orgroup actionto address
one or more local, regional, or global problems orissues.

» S8S.3-5.5.2Usedeliberativeand democratic procedurestoidentify ways
to take action about local and/or regional problems orissues.

» S8S.3-5.5.3 Explainwaystoindividually and/or collaboratively address
local, regional, or global problems orissues and predict possible results

of those actions.

Grade 3 through 5 Civics Standards

Anchor Standard
The student
demonstrates an

Grade-Band Standard

Leveled Content Standard

understanding of...

Civics Anchor
Standard 6

Civic and Political
Institutions and
Systems

SS.3-5.6.1 Distinguish the
responsibilities and powers of
government officials at various
levels and branches of
government and in different
times and places.

Therefore, the student is able to...

By the end of 3:

SS.3.1.6.1 Describe the
responsibilities and powers of local,
Tribal, and state leaders across
branches of government.

By the end of 4:

SS.4.1.6.1 Compare and contrast the
responsibilities and powers of
government officials and various
levels and branches of the current
federal government.

By the end of 5:

SS.5.1.6.1 Distinguish the
responsibilities and powers of
governmentofficialsatvariouslevels
and branches of government in the
early days of American democracy.

SS.3-5.6.2 Explain how a
democracy relies on people’s
responsible participation and
draw implications for how
individuals participate in
democracy.

By the end of 3:
SS.3.2.6.1 List ways that people
participate in democracy.

By the end of 4:
SS.4.2.6.1 Explain how democracies
rely on responsible participation.

By the end of 5:
SS.5.2.6.1Assesstheimportanceof
participation in democracy.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Civics Anchor
Standard 6
Civic and Political
Institutions and
Systems

SS.3-5.6.3Examinetheorigins
and purposesofrules, laws, and
key U.S. constitutional
provisions.

By the end of 3:

SS.3.3.6.1Identify keydocumentson
which local and state laws are based
and where to find them.

By the end of 4:

SS.4.3.6.1 Identify key civic
documents atthe local, state, and
national levels, and describe their
central principles.

By the end of 5:

SS.5.3.6.1 Identify and explain the
importance of key national
documents and determine their
impact on governance.

SS.3-5.6.4 Explain how groups of
people make rules to create
responsibilities and protect
freedoms.

By the end of 3:
SS.3.4.6.1 Describe how rules can
create responsibilities.

Bytheendof4:

SS.4.4.6.1 Explain how groups of
people make rules to create
responsibilities.

By the end of 5:

SS.5.4.6.1 Explain how groups of
people make rules to create
responsibilities and protect
freedoms.

SS.3-5.6.5 Explain the origins,
functions, and structure of
different systems of government,
including those created by the
U.S. and state constitutions.

By the end of 3:

SS.3.5.6.1 Explain the origins,
functions, and structure of state and
Tribal governments in Alaska.

By the end of 4:

SS.4.5.6.1 Describe the origins,
functions, and structure of municipal
and state governments in the United
States.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Civics Anchor
Standard 6
Civic and Political
Institutions and
Systems

SS.3-5.6.5 Explain the origins,
functions, and structure of
different systems of government,
including those created by the
U.S. and state constitutions.

By the end of 5:
SS.5.5.6.1Investigatethe origins,
functions, and structure ofthe U.S.
federal government.

SS.3-5.6.6 Describe ways in which
people benefit from and are
challenged by working together,
including through government,
workplaces, voluntary
organizations, and families.

By the end of 3:

SS.3.6.6.1 Describe ways in which
people benefit from working
togetherinfamilies, households, and
voluntary organizations.

By the end of 4:

SS.4.6.6.1 Describe ways in which
people benefit from and are
challenged by working togetherin
workplaces.

By the end of 5:

SS.5.6.6.1 Describe ways in which
people benefit from and are
challengedbyworkingtogether
through government.

Civics Anchor
Standard 7
Participation and
Deliberation

SS.3-5.7.1 Apply civic virtues and
democratic principles in school
settings.

By the end of 3:
SS.3.1.7.1 Describe how civic virtues
can be applied in school settings.

By the end of 4:
SS.4.1.7.1 Demonstrate civic virtues
in school settings.

By the end of 5:

SS.5.1.7.1 Apply civic virtues and
democratic principles in school
settings.

SS.3-5.7.2 Identify core civic
virtuesanddemocraticprinciples
that guide government, society,
and communities.

By the end of 3:
SS.3.2.7.1 Recall core civic virtues
thatguide communities in Alaska.

By the end of 4:

SS.4.2.7.1 Determine core civic
virtuesanddemocraticprinciples
thatguide society in Alaskaand the
United States.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Civics Anchor
Standard 7
Participation and
Deliberation

SS.3-5.7.2 Identify core civic
virtuesanddemocraticprinciples
that guide government, society,
and communities.

By the end of 5:

SS.5.2.7.1 Distinguish core civic
virtuesand democratic principles

thatguide government, society, and
communities.

SS.3-5.7.3 Use deliberative
processes when making decisions
or reaching judgments as a
group.

By the end of 3:

SS.3.3.7.1 Discuss the importance of
having processes for making
decisions as a group.

By the end of 4:

SS.4.3.7.1 Withteacherguidance,
createaprocessforgroupdecision-
making.

By the end of 5:
SS.5.3.7.1Usedeliberative processes
when making decisions or reaching
judgments as a group.

SS.3-5.7.4 |dentify the beliefs,
experiences, perspectives,and
values that underlie their own
andothers’pointsofviewabout
civic issues.

By the end of 3:
SS.3.4.7.1ldentifythe beliefsand
values that underlie one’s own point
of view about civicissues in Alaska.

By the end of 4:

SS.4.4.7.1 Recognize the beliefs,
experiences, perspectives, and values
thatunderlieanotherperson’s point
of view about a civic issue.

By the end of 5:

SS.5.4.7.1 Examine the beliefs,
experiences, perspectives, and values
thatunderlie one’s ownand others’
points of view about civic issues.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Civics Anchor
Standard 8
Processes, Rules, and
Laws

SS.3-5.8.1 Compareprocedures
formaking decisionsinavariety
of settings, includingclassroom,
school, government, and/or
society.

By the end of 3:

S8S.3.1.8.1 Describe proceduresfor
making decisionsatthelocal, Tribal,
and statelevelsin Alaska, including
theimpactindividuals can have.

By the end of 4:
SS.4.1.8.1Describe proceduresfor
making decisions atthe federal level
inthe United States, including the
impactindividuals can have.

Bytheendof5:

SS.5.1.8.1 Analyze and compare
proceduresformakingdecisionsina
variety of settings, including
classroom, school, government,
and/or society.

SS.3-5.8.2 Explainhow rules and
laws change society and how
people change rules and laws.

By the end of 3:

SS.3.2.8.1 Describe how Alaska’s laws
arecreatedandchangedatmultiple
organizational levels.

By the end of 4:

SS.4.2.8.1 Explain how laws are
created at the federal level in the
United States, includinghowchange
is brought forth by voting in
government elections.

By the end of 5:

S$S.5.2.8.1 Evaluate how rules and
laws change society and how people
change rules and laws.

SS.3-5.8.3 Explain how policies
aredevelopedtoaddresspublic
problems.

By the end of 3:
S8S.3.3.8.1Identifyandparticipatein
waysthatpeople caninfluencethe
local community and organize
solutions throughaction.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Civics Anchor
Standard 8
Processes, Rules, and
Laws

SS.3-5.8.3 Explain how policies
aredevelopedtoaddresspublic
problems.

By the end of 4:

SS.3.4.8.1 Explain how policies are
developed to address public
problems.

By the end of 5:

S$S.5.3.8.1 Research problems or
issues and propose solutions using
the appropriate public process.

SS.3-5.8.4 lllustrate historical and
contemporary means of changing
society.

By the end of 3:
SS.3.4.8.1lllustrate historicaland
contemporary means of changing
society inAlaska.

By the end of 4:

SS.4.4.8.1 lllustrate historical and
contemporary means of changing
societyinvariousregionsofthe
United States.

By the end of 5:

SS.5.4.8.1 Summarize the historical
origins ofrelevantrulesandlaws,
and the formal and informal factors
that shape(d) public policy.

Civics Anchor
Standard 9
Alaska’'s Governments

SS.3-5.9.1 Explain and analyze
the roles of government systems
thatinfluence andimpactAlaska.

By the end of 3:

SS.3.1.9.1 Explore and describe
various government structures within
Alaska.

By the end of 4:

SS.4.1.9.1 Examine Indigenous land
ownership, rights, and
acknowledgmentin Alaskaandother
areas.

By the end of 5:

SS.5.1.9.1 Compare and contrast the
three branches of national
government along with their impact
on Alaska.
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Anchor Standard

The student

demonstrates an Leveled Content Standard
understanding of... Grade-Band Standard Therefore, the student is able to...
Civics Anchor S$S.3-5.10.1 Explain, compare, | By the end of 3:

Standard 10 and participate in various rights,| SS.3.1.10.1Describeanddefinethe
Rights, Roles, and roles, and responsibilities of rights, roles, and responsibilities of
Responsibilities of citizens. residents of Alaska.

Citizens

By the end of 4:

SS.4.1.10.1 Examine Indigenous land
ownership, rights, and
acknowledgment in Alaska and in
other areas.

By the end of 5:
SS.5.1.10.1Describetherights, roles,
and responsibilities of U.S. citizens
and explain basic principles of
American democracy.

Grade 3 through 5 Economics Standards

Anchor Standard
The student

demonstrates an Leveled Content Standard
understanding of... Grade-Band Standard Therefore, the student is able to...

Economics Anchor SS.3-5.11.1Identifyexamplesof | By the end of 3:

Standard 11 the variety of resources (human | SS.3.1.11.1 Define and provide
Economic Systems, capital, physical capital, and examplesofhumancapital, physical
Models, and Markets | natural resources) that are used| capital, and natural resources in
to produce goods and services. | Alaska.

By the end of 4:

SS.4.1.11.1 Compare examples of
human capital, physical capital, and
natural resources in various U.S.
regions.

By the end of 5:

SS.5.1.11.1 Compare and contrast
pastandcurrentexamplesofhuman
capital, physical capital, and natural
resources and how they were/are
usedtoproducegoodsandservices.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Economics Anchor
Standard 11
Economic Systems,
Models, and Markets

SS.3-5.11.2 Explain why
individuals and businesses
specialize and trade.

By the end of 3:

SS.3.2.11.1 Explain what it means for
an individual and/or business to
specialize and/or trade.

By the end of 4:

SS.4.2.11.1 Provide examples, within
and outside of Alaska, of individuals
and businesses that specialize and

trade.

By the end of 5:

S$S8.5.2.11.1 Summarize multiple
reasons why individuals and
businesses throughout U.S. history
have specialized or traded.

SS.3-5.11.3 Explain the role of
money in making exchange
easier.

By the end of 3:
[standard notaddressed atthis
grade]

By the end of 4:
SS.4.3.11.1 Explain the role of money
in making exchange easier.

By the end of 5:

SS.5.3.11.1 Examine the differences
between the current exchange
systemandthe exchange systemin
place within the American colonies.

SS.3-5.11.4 Explain the
relationship between investment
in human capital, productivity,
and future incomes.

By the end of 3:
[standard notaddressed atthis
grade]

By the end of 4:

SS.4.4.11.1 Explain the relationship
between investment in human
capital, productivity, and future
incomes using Indigenous and non-
Indigenous examples from across the
United States.
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Anchor Standard
The student
demonstrates an

Grade-Band Standard

Leveled Content Standard

understanding of...

Economics Anchor
Standard 11
Economic Systems,
Models, and Markets

SS.3-5.11.4 Explain the
relationship between investment
in human capital, productivity,
and future incomes.

Therefore, the student is able to...

By the end of 5:

SS.5.4.11.1 Explain the relationship
between investment in human
capital, productivity, and future
incomes using examples from
throughout U.S. history.

SS.3-5.11.5 Explain how profits
influence sellers in markets.

By the end of 3:
[standard notaddressed atthis
grade]

By the end of 4:
SS.4.5.11.1 Determine how profits
influence sellers in markets.

By the end of 5:

SS.5.5.11.1 Explain how profits
influencedsellersinearly American
markets.

SS.3-5.11.6 Identify examples of
external benefits and costs.

By the end of 3:
[standard notaddressed atthis
grade]

By the end of 4:
[standard notaddressed atthis
grade]

By the end of 5:
SS.5.6.11.1 Identify examples of
external benefits and costs.

SS.3-5.11.7 Describe therole of
otherfinancialinstitutionsinan
economy.

By the end of 3:
[standard notaddressed atthis
grade]

By the end of 4:
[standard notaddressed atthis
grade]

By the end of 5:
SS.5.7.11.1Describetherole ofother
financial institutions in an economy.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Economics Anchor
Standard 12
Decision-Making and
Personal Finance

SS.3-5.12.1 Compare the benefits
andcostsofindividual choices.

By the end of 3:

SS.3.1.12.1 Examine various ways
thatpeoplein Alaskahave mettheir
needs for food, clothing, and shelter,
and how they have changed over
time.

By the end of 4:

SS.4.1.12.1 Explain how scarcity and
abundance require a person to
determine the benefits and costs of a
particular choice.

By the end of 5:

SS.5.1.12.1 Analyze the benefits and
costsofpersonal choicesthatany
person in U.S. history may have
considered in order to meet their
needs andwants.

SS.3-5.12.21dentify positive and
negativeincentivesthatinfluence
the decisions people make.

By the end of 3:

SS.3.2.12.1 Withsupport,generatea
list of factors that influence the way
people make aparticulardecision.

By the end of 4:
SS.4.2.12.1 Define positive and
negative incentives.

By the end of 5:

SS.5.2.12.1 Identify positive and
negativeincentivesthatinfluence
the decisions people make.

Economics Anchor
Standard 13
The National Economy

SS.3-5.13.1 Explain what interest
rates are.

By the end of 3:

SS.3.1.13.1 With support, generate a
list of scenarios that may include
borrowing money.

By the end of 4:

SS.4.1.13.1 Explain that interestis
the price of using someone else’s
money.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Economics Anchor
Standard 13
The National Economy

SS.3-5.13.1 Explain what interest
rates are.

By the end of 5:
SS.5.1.13.1 Explain what interest
rates are and how they work.

SS.3-5.13.2 Explain the meaning
of inflation, deflation, and
unemployment.

By the end of 3:

SS.3.2.13.1 Define unemployment
and explain why the number of
unemployedindividualsinagiven
areamayincreaseordecrease.

By the end of 4:
SS.4.2.13.1 Determine the difference
between inflation and deflation.

By the end of 5:

SS.5.2.13.1 Investigate ways that
inflation, deflation, and
unemployment have impacted the
U.S. economy over time.

SS.3-5.13.3 Explain the ways in
which the government pays for
the goods and services it
provides.

By the end of 3:

SS.3.3.13.1 Explain the ways in which
Alaska’s government pays for the
goods and services it provides.

By the end of 4:

SS.4.3.13.1 Describe how people and
businesses support federal
government services through
taxation.

By the end of 5:

SS.5.3.13.1 Compare the British
taxationpoliciesin Colonial America
tothe currenttaxation practicesin
the United States.

SS.3-5.13.4 Describewaysthat
people canincrease productivity
by usingimproved capital goods
and improving their human
capital.

By the end of 3:

SS.3.4.13.1 Define and illustrate
examples of capital goods and
human capital.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Economics Anchor
Standard 13
The National Economy

SS.3-5.13.4Describewaysthat
people canincrease productivity
by usingimproved capital goods
and improving their human
capital.

By the end of 4:

SS.4.4.13.1 Explain the importance of
improving capital goods and human
capital over time.

By the end of 5:

SS.5.4.13.1 Describe waysthatpast
and present peoples ofthe United
Stateshave utilizedimproved capital
goodsandhuman capitaltoincrease
productivity.

Economics Anchor
Standard 14
The Global Economy

SS.3-5.14.1 Explain how trade
leads to increasing economic

interdependence among nations.

By the end of 3:

SS.3.1.14.1 Explain how trade
contributed to economic
interdependence among Indigenous
groups throughout Alaska’s history.

By the end of 4:

SS.4.1.14.1 Explain how trade
contributes to economic
interdependence amongregions of
the United States.

By the end of 5:

SS.5.1.14.1 Explain how trade leads
to increasing economic
interdependence among countries.

SS.3-5.14.2 Explain the effects of
increasing economic
interdependence on different
groups within participating
nations.

By the end of 3:

SS.3.2.14.1 Explainhow geography,
natural resources, climate, and

available labor contributed tothe
exploitation of resources in Alaska.

By the end of 4:

SS.4.2.14.1 Explain how geography,
natural resources, climate, and
available labor contribute to the
interconnected regional economies
of the United States.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Economics Anchor
Standard 14
The Global Economy

SS.3-5.14.2 Explain the effects of
increasing economic
interdependence on different
groups within participating
nations.

By the end of 5:

SS.5.2.14.1 Explain the effects of
increasing economic
interdependence on different groups
within participating nations.

Economics Anchor
Standard 15

Alaska Economies:
State,Local,and Tribal

SS.3-5.15.1 Explain different
economic systems used by
groups of Alaskans across the
state and across time.

By the end of 3:

SS.3.1.15.1 Analyze how various
Alaska Native groups use and have
used several natural resources to
meet their needs.

By the end of 4:
SS.4.1.15.1 Explore the significance
of various industries in Alaska.

By the end of 5:

SS.5.1.15.1 Examine economic
systemsthathaveimpacted Alaskans
throughout the state’s history.

Grade 3 through 5 Geography Standards

Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Geography Anchor
Standard 16 Human-
Environment
Interaction: Place,
Regions, and Culture

SS.3-5.16.1 Explainhowculture
influences the way people
modify and adapt to their
environments.

By the end of 3:

SS.3.1.16.1 Discuss how culture
influences the way people modify and
adapt to their environments in Alaska.

By the end of 4:

SS.4.1.16.1 Explain how culture
influences the way people modify and
adapt to their environments in each
region of the United States.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Geography Anchor
Standard 16 Human-
Environment
Interaction: Place,
Regions, and Culture

SS.3-5.16.1 Explain how culture
influences the way people
modify and adapt to their
environments.

By the end of 5:

SS.5.1.16.1 Analyze how culture
influencestheway people modified
and adapted to their environments in
the early American colonies.

SS.3-5.16.2 Explain how the
cultural and environmental
characteristics of places change
over time.

By the end of 3:

SS.3.2.16.1 Discuss how the cultural
and environmental characteristics of
Alaska change overtime.

By the end of 4:

SS.4.2.16.1 Explain how the cultural
and environmental characteristics of
the United States change overtime.

By the end of 5:

SS.5.2.16.1 Analyze how the cultural
and environmental characteristics of
the early American colonies changed
over time.

SS.3-5.16.3 Describe how
environmental and cultural
characteristics influence
population distribution in
specific places or regions.

By the end of 3:

SS.3.3.16.1 Describe how
environmental and cultural
characteristics influence population
distribution in Alaska.

By the end of 4:

SS.4.3.16.1 Discuss how environmental
and cultural characteristics influence
population distribution in the United
States.

By the end of 5:

S$S.5.3.16.1 Examine how
environmental and cultural
characteristics influenced population
distribution in the early American
colonies.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Geography Anchor
Standard 17
Global
Interconnections:
Changing Spatial
Patterns

SS.3-5.17.1 Explain why
environmental characteristics
vary among different world
regions.

By the end of 3:

SS.3.1.17.1 Describe why
environmental characteristics vary
among different regions in Alaska.

By the end of 4:

SS.4.1.17.1 Discuss why environmental
characteristics vary among different
world regions.

By the end of 5:

SS.5.1.17.1 Explain why environmental
characteristics vary among different
regions in the United States.

SS.3-5.17.2 Describe how the
spatial patterns of economic
activities in a place change
over time because of
interactions with nearby and
distant places.

By the end of 3:

SS.3.2.17.1 Describe how the spatial
patterns of economic activities in
Alaskachange overtime because of
interactions with nearby and distant
places.

By the end of 4:

SS.4.2.17.1 Discuss how the spatial

patterns of economic activities in parts
ofthe world have changed overtime

because of interactions with nearby

and distantplaces.

By the end of 5:
SS.5.2.17.1Explainhowthe spatial
patternsofeconomicactivitiesinthe
United States change over time
because of interactions within the
United States and between the United
States and other countries.

SS.3-5.17.3 Explain how natural
and human-made catastrophic
events in one place affect

people living in other places.

By the end of 3:

SS.3.3.17.1 Describe how natural and
human-made catastrophic events in
Alaska affect people living outside
Alaska (earthquake of 1964, Exxon

Valdez oil spill, etc.).
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Geography Anchor SS.3-5.17.3 Explain how natural By the end of 4:
Standard 17 and human-made catastrophic =~ SS.4.3.17.1Discusshownaturaland
Global events in one place affect human-made catastrophic eventsin
Interconnections: people living in other places.  oneregionoftheworldaffectpeople
Changing Spatial living in other regions of the world.
RN By the end of 5:
SS.5.3.17.1 Explainhow naturaland
human-made catastrophic events in
one region of the United States affect
people living in other regions.
Geography Anchor SS.3-5.18.1 Construct maps By the end of 3:
Standard 18 and other graphic SS.3.1.18.1 Make maps of Alaska and
Geographic representations of both accurately represent its northern
Representations and familiarand unfamiliarplaces. position relative to the contiguous
Reasoning United States.

By the end of 4:

SS.4.1.18.1 Constructmaps and other
graphic representations of the various
regions around the world.

By the end of 5:

SS.5.1.18.1 Createvarioustypesof
maps and other graphic
representationsofeachU.S.region.

SS.3-5.18.2 Use maps, satellite
images, photographs, and
other representations to
explain relationships between
the locations of places and
regions and their
environmental characteristics.

By the end of 3:

SS.3.2.18.1 Use maps, satelliteimages,
photographs, and other
representations to explain
relationships between the locations of
places in Alaska and their
environmental characteristics.

By the end of 4:

SS.4.2.18.1 Use maps, artwork, and
other representations to examine
relationships between the locations of
places in the world and their
environmental characteristics.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Geography Anchor SS.3-5.18.2 Use maps, satellite By the end of 5:
Standard 18 images, photographs, and SS.5.2.18.1Use maps, satelliteimages,
Geographic other representations to photographs, and other
Representations and | explain relationships between representations to analyze
Reasoning the locations of places and relationships between the locations of
regions and their placesandregionsinthe United States
environmental characteristics. and their environmental
characteristics.
SS.3-5.18.3 Use maps of By the end of 3:
differentscalestodescribethe  SS.3.3.18.1 Use maps of differentscales
locations of cultural and todescribe the locations of cultural and
environmental characteristics. environmental characteristics in Alaska.
By the end of 4:
SS.3.4.18.1 Usemaps ofdifferentscales
toidentify and describe thelocations of
cultural and environmental
characteristics in each region of the
United States.
By the end of 5:
S$S.5.3.18.1Usemaps ofdifferentscales
to examine the locations of cultural
and environmental characteristics in
the early American colonies.
Geography Anchor SS.3-5.19.1 Explain how By the end of 3:

Standard 19
Human Populations:
Spatial Patterns and
Movements

cultural and environmental
characteristics affect the
distribution and movement of
people, goods, and ideas.

SS.3.1.19.1Describehowculturaland
environmental characteristics affect
the distribution and movement of
people, goods, and ideas within Alaska.

By the end of 4:

SS.4.1.19.1 Discuss how cultural and
environmental characteristics affect
the distribution and movement of
people,goods,andideasinandamong
the regions of the United States.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Geography Anchor
Standard 19
Human Populations:
Spatial Patterns and
Movements

SS.3-5.19.1 Explain how
cultural and environmental
characteristics affect the
distribution and movement of
people, goods, and ideas.

By the end of 5:

SS.5.1.19.1 Explain how cultural and
environmental characteristics affected
the distribution and movement of
people, goods, and ideas in the early
American colonies.

SS.3-5.19.2Explainhowhuman
settlements and movements
relate to the locations and use
of various natural resources.

By the end of 3:

SS.3.2.19.1 Describe how human
settlements and movements relate to
thelocationsanduseofvarious natural
resources in Alaska.

By the end of 4:

SS.4.2.19.1 Discuss how human
settlements and movements relate to
thelocationsanduseofvarious natural
resources in the United States.

By the end of 5:

SS.5.2.19.1 Explain how human
settlementsand movementsrelatedto
thelocationsanduseofvarious natural
resources in the early American
colonies.

SS.3-5.19.3 Analyze the effects
of catastrophic environmental
and technological events on
human settlements and
migration.

By the end of 3:

SS.3.3.19.1 Discuss the effects of
catastrophic environmental and
technological events on human
settlements and migration in Alaska.

By the end of 4:

SS.4.3.19.1 Explain the effects of
catastrophic environmental and
technological events on human
settlements and migration in and
among the regions of the United
States.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

Geography Anchor
Standard 19
Human Populations:
Spatial Patterns and

SS.3-5.19.3 Analyze the effects
of catastrophic environmental
and technological events on
human settlements and

By the end of 5:

SS.5.3.19.1 Analyze the effects of
catastrophic environmental and
political events on human settlements

Movements migration. and migrationinthe early American
colonies.

Geography Anchor SS.3-5.20.1 Describe By the end of 3:

Standard 20 connectionswithinAlaskaand = S8S.3.1.20.1Identifyandexplainthe

Geography of Alaska between Alaska and other relationship betweentheresources

places.

found in Alaska and becoming a
state.

» S8S.3.1.20.2 Describe how the Alaska
Native population came to Alaska.

By the end of 4:

= SS.4.1.20.1Identify howeachregion
of Alaska has grown through various
economic activities.

» SS.4.1.20.2 Explain how the
geographic resources of Alaska led
to the state’s economic
development.

By the end of 5:

SS.5.1.20.1 Analyze how Alaska has
been a strategic position for the United
States.
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Grade 3 through 5 History Standards

Anchor Standard
The student
demonstrates an

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

understanding of...

History Anchor
Standard 21
Perspectives

SS.3-5.21.1 Explain why individuals
and groups during the same
historical period differed in their
perspectives.

By the end of 3:

SS.3.1.21.1 Reflect upon why
individuals and groups in Alaska
differ in their perspectives of events
in the state’shistory.

By the end of 4:

SS.4.1.21.1 Recognize the multiple
individual and group perspectives
relating to important or major
events in history.

By the end of 5:

SS.5.1.21.1 Summarize the
perspectivesof multiple individuals
and/orgroupswhen considering
oneormore majoreventsinearly
U.S. history.

SS.3-5.21.2 Explain connections
among historical contexts and
people’s perspectives atthe time.

By the end of 3:

SS.3.2.21.1 Explain how the events
of Alaska history contributed tothe
differing perspectives of Indigenous
and non-Indigenous peoples.

By the end of 4:
SS.4.2.21.1Explainhowtheevents
of U.S. history contributed to the
differingperspectivesofindigenous
and non-Indigenous peoples across
the United States, including Alaska
Native groups.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

History Anchor
Standard 21
Perspectives

SS.3-5.21.2 Explain connections
among historical contexts and
people’s perspectives atthe time.

By the end of 5:

SS.5.2.21.1 Analyze connections
among historical context and
people’s perspectives in the
American colonies.

SS.3-5.21.3 Describe howpeople’s
perspectives shaped the historical
sources theycreated.

By the end of 3:

SS.3.3.21.1 Describe howpeople’s
perspectives shaped the historical
sourcesthey createdin Alaska.

By the end of 4:

SS.4.3.21.1 Describe how people’s
perspectives, both Indigenous and
non-Indigenous, shaped the
historical sources they created.

By the end of 5:

SS.5.3.21.1 Compare howpeople’s
perspectives shaped the historical
sourcesthey created, includingthe
foundational documents of the
United States.

History Anchor
Standard 22
Historical Sources and
Evidence

SS.3-5.22.1 Summarize how
differentkinds of historical sources
areusedtoexplaineventsinthe
past.

By the end of 3:

SS.3.1.22.1 Use a variety of primary
and secondary sources to explain
significant historical events in
Alaska.

By the end of 4:

SS.4.1.22.1 Use a variety of primary
and secondary sources to
summarize key events in history
from cultural regions across the
United States.

By the end of 5:

SS.5.1.22.1 Comparing and
contrasting a variety of primary and
secondary sources, analyze
significanthistorical eventsinthe
United States.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

History Anchor
Standard 22
Historical Sources and
Evidence

SS.3-5.22.2 Compare information
provided by different historical
sources about the past.

By the end of 3:

SS.3.2.22.1 Gather information
from multiple historical sources
about major events in Alaska’s
history.

By the end of 4:

SS.4.2.22.1 Gather different kinds
of historical sourcesand summarize
how they are used to explain events
in the past.

By the end of 5:

SS.5.2.22.1 Gather and compare
information provided by different
historical sources about early
American history.

SS.3-5.22.3 Generate questions
aboutmultiple historical sources
and their relationships to
particularhistoricaleventsand
developments.

By the end of 3:

SS.3.3.22.1 Generate questions
about multiple historical sources
surroundingasingle historical event
ordevelopmentin Alaska’s history.

By the end of 4:

SS.4.3.22.1 Analyze the
relationships between multiple
historical sources surrounding a
singleeventordevelopmentinU.S.
history.

By the end of 5:

S$S8.5.3.22.1 Formulate questions
about multiple historical sources
and their relationships to particular
historicaleventsanddevelopments
in U.S. history.

SS.3-5.22.4 Infer the intended
audience and purpose of a
historical source from information
within the source itself.

By the end of 3:
SS.3.4.22.1 Describe the purpose of
an Alaska historical document.

By the end of 4:
SS.4.4.22 1 Inferthe intended
audienceofahistorical source.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

History Anchor
Standard 22
Historical Sources and
Evidence

SS.3-5.22.4 Infer the intended
audience and purpose of a
historical source from information
within the source itself.

By the end of 5:

SS.5.4.22.1 Using an early American
historical source, infer the audience
and purpose of the document.

SS.3-5.22.5 Use information about
ahistorical source,includingthe
maker, date, place of origin,
intended audience, and purpose,
to judge the extentto which the
source is useful for studying a
particular topic.

By the end of 3:

SS.3.5.22.1 Identify the maker,
date, and place of origin of sources
about a historical topic.

By the end of 4:

SS.4.5.22.1 Useinformation about
the maker, date, and place of origin
ofasourcetodeterminewhethera
source is useful for studying a
particular historical topic.

By the end of 5:

SS.5.5.22.1 Use information abouta
historical source, including the
maker, date, place of origin,
intended audience, and purpose, to
judge the extent to which the
source is useful for studying a
particular historical topic.

History Anchor
Standard 23
Change, Continuity,
and Context

SS.3-5.23.1 Create and use a
chronologicalsequenceofrelated
eventsto compare developments
thathappenedatthesametime.

By the end of 3:

SS.3.1.23.1 Create timelines to
show how events of Alaska history
can be organized into time
periods/eras.

By the end of 4:

SS.4.1.23.1 Use atimeline orother
representation of related events to
compare developments that
happened at the same time.

By the end of 5:

SS.5.1.23.1 Create and use a
chronological sequence of related
events to compare developments
thathappenedatthesametimein
early U.S. history.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

History Anchor
Standard 23
Change, Continuity,
and Context

S8S.3-5.23.2 Comparelifeinspecific
historical time periods to life
today.

By the end of 3:

SS.3.2.23.1 Explain how life in
various eras of Alaska history
compares to life today.

By the end of 4:

SS.4.2.23.1 Compare similarities
and differences between a historic
local cultural practice and ahistoric
cultural practice from another
region of the United States.

By the end of 5:

SS.5.2.23.1 Analyze life in early
American time periods as it
compares to life today.

SS.3-5.23.3 Generate questions
about individuals and groups who
have shaped significant historical
changes and continuities.

By the end of 3:

SS.3.3.23.1 Generate questions
about individuals and groups who
have shaped Alaska history.

By the end of 4:

SS.4.3.23.1 Generate questions
about individuals and groups who
have shaped history across the
United States.

By the end of 5:

SS.5.3.23.1 Generate questions
about individuals and groups who
shaped significant historical
changes and continuities in early
American history.
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

History Anchor
Standard 24
Historical Thinking

SS.3-5.24.1 Explain probable
causesand effectsofeventsand
developments.

By the end of 3:

SS.3.1.24.1 |dentify and describe
probable causes and effects of
events and developments in Alaska
history.

By the end of 4:

SS.4.1.24.1 Describe and explain
probable causesand effectsofan
event or development in the United
States, including its effect on
Alaska.

By the end of 5:

SS.5.1.24.1 Analyze andexplain

probable causes and effects of

eventsanddevelopmentsinearly
American history.

SS.3-5.24.2Useevidenceto
develop a claim aboutthe past.

By the end of 3:

SS.3.2.24.1 |dentify and gather
relevant evidence in supportofa
claimaboutaneventin Alaska
history.

By the end of 4:

SS.4.2.24. 1 Gatherevidence from
multiple sources to supporta claim
abouthow contributions made by
various cultural and ethnic groups
have shaped the history of Alaska

and the United States.

By the end of 5:

SS.5.2.24.1 Use evidence from
multiple sources to develop a claim
about how individuals and groups
shaped early American history.

S8S.3-5.24.3 Summarize the central
claim in a secondary work of
history.

By the end of 3:
[standard notaddressed atthis
grade]
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Anchor Standard
The student

demonstrates an
understanding of...

Grade-Band Standard

Leveled Content Standard
Therefore, the student is able to...

History Anchor
Standard 24
Historical Thinking

S8S.3-5.24.3 Summarize the central
claim in a secondary work of
history.

By the end of 4:
[standard notaddressedatthis
grade]

By the end of 5:

SS.5.3.24.1 Summarize the central
claiminasecondaryworkofearly
American history.

History Anchor
Standard 25
Alaskan History

SS.3-5.25.1Explore Alaska’s past
and connectittothe present.

By the end of 3:

SS.3.1.25.1 Explore the cultures of
Alaska, including why and how
Indigenous and non-Indigenous
groups first came to Alaska.

By the end of 4:

SS.4.1.25.1 Explain how national
andglobal eventsimpact Alaska,
bothin the pastand present.

By the end of 5:

SS.5.1.25.1 Explore inequality
throughout the history of Alaska
andits connectionto currentissues.
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Grade 6 through 8 Standards

Grade 6 through 8 Inquiry Standards

Anchor Standard 1
Develop Questions
and Plan Inquiries

SS.6-8.1.1Formulate clearandfocused questionsthatrequire
investigation about a variety of topics.

SS.6-8.1.2Use curiosity andinterests todevelop questions thatexplore
disciplinary concepts.

SS.6-8.1.3 Developinquiries thataddress real-world problems.
SS.6-8.1.4 Analyze complexissues frommultiple perspectives.

Anchor Standard 2
Evaluate Sources and
Evidence

SS.6-8.2.1 Differentiate betweenreliable and unreliable sources.

SS.6-8.2.2Evaluate sources ofinformation by examining origin, author,
context, and content.

SS.6-8.2.3 Determine between primary sources produced during the
time period being studied and secondary sources written from multiple
perspectives.

Anchor Standard 3
Develop Claims

SS.6-8.3.1 Cite primary and secondary sourcestosupportawell-
constructed argument.

SS.6-8.3.2 Formulate evidence-based claims that acknowledge multiple
perspectives and counterarguments.

S8S.6-8.3.3Utilize evidencetoconstructargumentsthataddress
historical events and societal changes.

Anchor Standard 4
Communicate and
Critique Conclusions

SS.6-8.4.1 Evaluate the significance of historical events by considering
theirimpact on the development of societies and cultures.

SS.6-8.4.2 Synthesize evidence to draw conclusions about cause-and-
effect relationships, patterns, and trends.

SS.6-8.4.3 Reflect on the connection of historical knowledge to
contemporary challenges, fostering an understanding of how the past
informs the present.

Anchor Standard 5
Informed Civic
Discourse and
Engagement

SS.6-8.5.1Expressideasclearlyandconciselyinbothwrittenandverbal
forms.

SS.6-8.5.2 Actively engage in discussions, asking clarifying questions and
responding thoughtfully.

SS.6-8.5.3 Articulateanddefendviewpointsinrespectfuldiscussions.

SS.6-8.5.4 Collaborate with others to find common ground and propose
solutions to civicissues.
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Grade 6 Alaska Studies and Geography Standards

Theme 1: Physical Environment

Anchor Standard
The student

demonstrates an
understanding of...

Content Standard
Therefore, the student is able to...

Our Location in the Geography Anchor SS.6.1.18.1 Define absolute and relative
World Standard 18 location using real-world examples.
Geographic SS.6.1.18.2Draftand utilize a variety of
Eepreseptatlons and maps to communicate information.
easonin
e SS.6.1.18.3 Construct and interpret
latitudinal and longitudinal
representationsofabsolutelocations
using Xand Y axes.
Geographic Regions of | Geography Anchor SS.6.1.18.4 Demonstrate anunderstanding
Alaska Standard 18 of the defining characteristics and
Geographic placement of the physical regions of
Representations and Alaska.
Reasoning
Physical Features of Geography Anchor SS.6.1.20.1 Identify the characteristics of
Alaska Standard 20 the local physical environmentandits
Geography of Alaska impact oninhabitants.
SS.6.1.20.2 Demonstrate anunderstanding
of the interactions between the earth,
sun, moon, tides, and seasons both locally
and globally.
Geohazards of Alaska| Geography Anchor SS.6.1.16.1 Demonstrate an understanding

Standard 16
Human Environment
Interaction: Place,
Regions, and Culture

ofhowhumansimpacttheirenvironment.

SS.6.1.16.2 Analyze theimpactof natural
disasters and human-induced hazards on
human populations.

SS.6.1.16.3 Evaluate the human response
tocurrentand historical disasters, both
human-made and natural.
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Anchor Standard
The student

demonstrates an
understanding of...

Content Standard
Therefore, the student is able to...

Physical History of
Alaska

Geography Anchor
Standard 17

Global Interconnections:
Changing Spatial Patterns

» S8S.6.1.17.1 Examinethe causes of
historical and continuing conflictsin
Alaska.

» SS.6.1.17.2 Analyze how the geography of
Alaska’s regions influences the conflicts
and alliances that arise during war.

» S8S.6.1.17.3 Evaluate theimpact ofwaron
Alaska’s ecosystems, resources, and
landscapes, recognizing the environmental
changes caused by military activities.

Migration Patterns to
and Within Alaska

Geography Anchor
Standard 19
Human Populations:
Spatial Patterns and
Movements

» S§8S.6.1.19.1 Examine the distribution of
humanpopulationsovertime,including
population density, migration trends, and
urbanization.

Theme 2: Peoples of Alaska

Anchor Standard
The student
demonstrates an

Content Standard
Therefore, the student is able to...

Movement

understanding of...

Geography Anchor
Standard 19
Human Populations:
Spatial Patterns and
Movements

» SS.6.2.19.1 Investigate complex and

diversecharacteristicsofhumancultures
across time and place, using multiple
sources ofinformation.

e SS.6.2.19.2 Describe the characteristics of

civilizations using real-world examples.

The First Alaskans

History Anchor
Standard 22
Historical Sources and
Evidence

» S8S.6.2.22.1 Examine multiple explanations

for how people came to Alaska.

» S8S.6.2.22.2 Investigate how the climate

andphysicalfeaturesof Alaskainfluenced
migration and settlement.
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Anchor Standard
The student

demonstrates an
understanding of...

Content Standard
Therefore, the student is able to...

Alaska Native Groups| History Anchor » S8S.6.2.21.1ResearchAlaskaNative groups
Standard 21 through examination of oral histories,
Perspectives primarysources,andcontributionsover
time.
» S8S.6.2.21.2 Explain the connection
between culture and geography.
Human Environment Geography Anchor » S8S.6.2.16.1 Describe characteristics of

Interactions

Standard 16
Human Environment
Interaction: Place,
Regions, and Culture

historical and current human populations
and determine how they vary by location.

Impact of Colonialism

History Anchor
Standard 23

Change, Continuity, and
Context

= S8S.6.2.23.1|dentify the factors thatled to
initial Russianand European contact.

= S8S.6.2.23.2 Evaluate the immediate and
long-term effects of colonization on Alaska
Native groups.

Continued
Immigration to Alaska

Economics Anchor
Standard 14
The Global Economy

» SS.6.2.14.1 Identify historical and
contemporary populations that have
migrated to Alaskain the past200 years.

» S8S.6.2.14.2 Examine the narratives,
experiences, and impacts of various
immigrant groups who have inhabited
Alaska.

» S8S.6.2.14.3Engage indiscussions of factors
that could lead to future immigration to
Alaska.
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Theme 3: Resources and Economics

Anchor Standard
The student

demonstrates an
understanding of...

Content Standard
Therefore, the student is able to...

Alaska’s Resources Geography Anchor » S8S.6.3.18.1Create maps of Alaska that
Standard 18 show how physical characteristics have
Geographic influenced where and how humans have
Representations and settled.
Reasoning

Historical Use of Geography Anchor » S8.6.3.16.1 Evaluate how historical

Natural Resources

Standard 16
Human Environment
Interaction: Place,
Regions, and Culture

perspectives,waysofknowing, values,and
current practices of Alaska Natives
influence land, water, and resource uses.

SS.6.3.16.2 Explain how Alaska’s
geographic location and resources have
affected the state and the world.

SS.6.3.16.3 Analyze and evaluate the
impactofpastmanagementofAlaska’s
resources.

SS.6.3.16.4 Formulate clear and focused
questions about future resource use in
Alaska.

SS.6.3.16.5Collaboratetocreate aplanfor
future preservation or use of Alaska’s
resources.

SS.6.3.16.6 Evaluate how resource

extraction in Alaska impacts government,
economics,environment,andpopulations,
identifyingboth positivesandnegatives.

SS.6.3.16.7 Evaluate changes that occurin
the meaning, use, distribution, and
importance of resources over time due to
forces of cooperation and conflict.

SS.6.3.16.8 Discuss how the resources of
Alaska shaped the history of different
regions.

Subsistence and
Commercial
Economics

Economics Anchor
Standard 11
Economic Systems,
Models, and Markets

SS.6.3.11.1 Analyze the impact of
subsistence, barter, sharing, and cash
economies in the lives of Alaska’s
residents.
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Anchor Standard
The student

demonstrates an
understanding of...

Content Standard
Therefore, the student is able to...

Alaska’s Role in the
National Economy

Economics Anchor
Standard 13
The National Economy

SS.6.3.13.1 Analyze howAlaska’s resources
impact national supply and demand.

State, Local, and Tribal
Economies

Economics Anchor
Standard 15

Alaska Economies: State,
Local, and Tribal

S8S.6.3.15.1 Explainhowlocal, Tribal,and
state governmentagencies workto sustain
resources and promote economic
development in Alaska.

Theme 4: Community Awareness

Anchor Standard
The student demonstrates

Content Standard
Therefore, the student is able to...

Your Financial

an understanding of...
Economics Anchor

» S8.6.4.12.1 Investigate methods of personal

Decisions Standard 12 finance.
Decision-Making and » S$S.6.4.12.2 Devise a plan for making
Personal Finance informed financialdecisions.
» S8.6.4.12.3 Define cost-benefit analysis,
trade-offs, and opportunity costs.
» SS.6.4.12.4 Investigate how choices impact
personal financial security.
Government Civics Anchor Standard 6 |- SS.6.4.6.1 Examine the major components
Institutions Civic and Political and roles of local, Tribal, and state

Institutions and Systems

governments.

Decision-Making
Processes

Civics Anchor Standard 8
Processes, Rules, and
Laws

SS.6.4.8.1 Evaluate and compare
procedures formaking decisions atthe
Tribal, local, state, and national levels.

SS.6.4.8.2 Assess specific rules and laws
(both actual and proposed) as means of
addressing publicconcerns.

SS.6.4.8.3 Identify the interconnectivity of
local, Tribal,and state processes, rules,and
laws.
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Anchor Standard

The student demonstrates
anunderstanding of...

Content Standard
Therefore, the student is able to...

Local, Tribal, and State
Governments

Civics Anchor Standard 9
Alaska’s Governments

- S8.6.4.9.1 Describe essential characteristics
of Alaska’s local, Tribal, and state
governments andtheirroles both locally
and statewide.

» S8S.6.4.9.2 Identify key components of
political relationships between the federal
governmentandAlaskaNative groups.

Your Rights and
Responsibilities as a
Citizen

Civics Anchor Standard 10
Rights, Roles, and
Responsibilities of Citizens

» SS.6.4.10.1 Describe the roles and
responsibilities of people in the United
States.

The Value of
Participation

Civics Anchor Standard 7
Participation and
Deliberation

» 88S.6.4.7.1Describetherolesofpolitical,
civil,andeconomicorganizationsinshaping
people’s lives.

» S8S.6.4.7.2 Distinguish the powers and
responsibilities of residents, citizens,
political parties, interest groups, and the
mediainavariety ofgovernmentaland
nongovernmental contexts.

Grade 7 World History and Geography Standards

Theme 1: Human Beginnings to Early River Civilizations

Anchor Standard
The student

demonstrates an
understanding of...

Content Standard
Therefore, the student is able to...

Prehistory (formerly
human environment
interaction)

History Anchor
Standard 24
Historical Thinking

= SS.7.1.24.1 Locate primary and secondary
sources to investigate perspectives
regarding prehistory.

History Anchor
Standard 21
Perspectives

» S8S.7.1.21.1Analyze multiple pointsof view
to create amultifaceted interpretation of
prehistory.

History Anchor
Standard 22
Historical Sources and
Evidence

= S8S.7.1.22.1 Analyze contradictory or
conflicting sources and synthesize
information to develop well-reasoned
conclusions.
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Anchor Standard
The student

demonstrates an
understanding of...

Content Standard
Therefore, the student is able to...

Human Migration
Theory

Geography Anchor
Standard 16
Human Environment
Interaction: Place,
Regions, and Culture

» SS.7.1.16.1 Investigate how cultural
diffusion occurs and causes complex
societies to interact and spread fromone
region to another.

» S8S.7.1.16.2 Analyze how geographical
features, climate, and available resources
influenced the development ofdistinct
cultures and societies.

» S8S.7.1.16.3 Discuss how people adapted to
environments, recognizing the influence of
geography on cultural practices,
economies, and social structures.

Earth’s Systems

Geography Anchor
Standard 18
Geographic
Representations and
Reasoning

» S8.7.1.18.1 Demonstrate anunderstanding
of the interactions between the earth, sun,
moon, tides, and seasons both locally and
globally.

» S8S.7.1.18.2 Describe the geographical
features, climate, naturalresources, and
ecosystems that define the physical
attributes of different locations.

= S8S.7.1.18.3Identify the components and
characteristics of the earth’s physical
systems, and explain howthey affecteach
other.

= SS.7.1.18.4 Demonstrate anunderstanding

of the formation of landforms, including
erosion, deposition, glaciation, and
tectonic and volcanic processes.

Geographic Regions

Geography Anchor
Standard 16
Human Environment
Interaction: Place,
Regions, and Culture

= SS.7.1.16.4 Demonstrate anunderstanding

of the defining characteristics and
placement of global regions.

Culture and Societies

Civics Anchor
Standard 10
Rights, Roles, and
Responsibilities of
Citizens

» S8.7.1.10.1 Describe the roles of political,

civil, and economic organizations in
shaping people’slives.
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Anchor Standard
The student

demonstrates an Content Standard

understanding of... Therefore, the student is able to...
Agricultural Inquiry Anchor e S88.7.1.2.1 Evaluate the impact of the
Revolution and Standard 2 Agricultural Revolution and early
Technological Evaluate Sources and technological innovations using a variety of
Innovations Evidence primary and secondary sources.

» S8.7.1.2.2 Compare and contrast hunter-
gatherer societies and early farming
societies.

Theme 2: Ancient Civilizations and the Development of World Religions

Anchor Standard

The student demonstrates Content Standard

an understanding of... Therefore, the student is able to...
Historical Significance| History Anchor » SS.7.2.24.1Analyzethe causesand

Standard 24 effects of events and societal

Historical Thinking developments in the past.

» S8.7.2.24.2 Construct arguments utilizing
new evidence that allows for new

interpretations.
Evolution of CivicsAnchorStandard8 | = SS.7.2.8.1 Assesshowpeopleaddress
Governance Processes, Rules, and Laws public problems through the use of rules
and laws.

» §8S8.7.2.8.2 Compare and contrast
modern rules and laws with historical

systems.
World Religions Geography Anchor » S8.7.2.18.1 Construct and use different
Standard 18 types of maps and graphs to represent
Geographic and analyzereligions.
Representations and » $S.7.2.18.2 Construct and use mental

Reasoning maps and infographics to represent and

analyze the cultural, religious, and
environmental characteristicsthatmake
placesbothsimilartoanddifferentfrom
each other.
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RiseandFallof
Civilizations

Anchor Standard
The student demonstrates
an understanding of...

Geography Anchor
Standard 19
Human Populations:
Spatial Patterns and
Movements

Content Standard
Therefore, the student is able to...

SS.7.2.19.1 Construct maps to represent
the spread of people and ideas over
time.

SS.7.2.19.2 Describe the characteristics
of a civilization and connect that
information toreal-world examples.

SS.7.2.19.3 Display knowledge of
complexanddiverse characteristics of
cultures across time and place.

SS.7.2.19.4 Investigate the arrangement
and distribution of populations over
time.

SS.7.2.19.5 Demonstrate an

understanding of how humansimpact
their environment.

SS.7.2.19.6 Create and interpret
timelines that clearly demonstrate key
periods in the development of human
societies.

Theme 3: Post-Classical (Medieval and Mesoamerica)

Politics and Religion

Anchor Standard

The student demonstrates
an understanding of...

History Anchor
Standard 23

Change, Continuity, and
Context

Content Standard
Therefore, the student is able to...

= S8S.7.3.23.1Identify patterns of continuity
and change overtime in various aspects

of human history.

History Anchor = S8.7.3.21.1 Evaluate the social, economic,
Standard 21 and cultural structures of civilizations and
Perspectives theirimpact on modern societies.
Civics Anchor Standard 7 » S8.7.3.7.1 Explain the connection
Participation and between politics and religion in complex
Deliberation early societies.

Human Systems

Civics Anchor Standard 10
Rights, Roles, and
Responsibilities of Citizens

SS.7.3.10.1 Identify rights and

responsibilitiesofcitizensandnoncitizens

within different forms of government.
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Anchor Standard

The student demonstrates Content Standard

an understanding of... Therefore, the student is able to...
Conflict and Wars Geography Anchor » S8.7.3.16.1 Analyze how the physical

Standard 16 features of regions and theirlocation

Human Environment influence the conflicts and alliances that

Interaction: Place, arise duringwars.

Regions, and Culture » $S.7.3.16.2 Evaluate changes that occurin

the meaning, use, distribution, and
importance of resources over time due to
forces of cooperation and conflict.

» S8S.7.3.16.3 Analyze how geographical
features, climate, and available resources
influenced the historical development of
cultures and societies and how they
adapted to their environments.

e 8S.7.3.16.4 Examine how human
cooperationand conflicthave influenced
the division and control of the Earth’s
surface throughout human history.

Theme 4: Globalization and Exploration

Anchor Standard

The student demonstrates Content Standard

an understanding of... Therefore, the student is able to...
Conquest and Geography Anchor e SS.7.4.16.1 Examine how human
Conquer Standard 16 cooperation and conflict have

Human Environment influencedthe divisionand control of

Interaction: Place, Regions, the Earth’s surface throughouthuman

and Culture history.

» SS.7.4.16.2 Analyze the relationships
between countries and regions in the
global economy.
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Anchor Standard
The student demonstrates
an understanding of...

Content Standard
Therefore, the student is able to...

Conquest and

Geography Anchor

SS.7.4.17.1 Detect patterns in how

Conquer Standard 17 Earth’s physical features and biomes
Global Interconnections: aredistributedacrossits surface.
Changing Spatial Patterns SS.7.4.17.2 Investigate the
characteristicsand spatial distribution
of ecosystems and biomes on Earth’s
surface.
SS.7.4.17.3 Investigate the
interconnectedness of ecosystems of
the Earth.
Economics Anchor SS.7.4.14.1 Evaluate the role of
Standard 14 international trade, production versus
The Global Economy importation, and the impactoflocal
events on the global economy.
History Anchor Standard 23 SS.7.4.23.1 Analyzethefactorsthat
Change, Continuity, and contribute to the evolution of societies
Context and civilizations.
Consequences History Anchor Standard 22 SS.7.4.22.1 Explain how the

Historical Sources and
Evidence

perspectives of people in the present
shape interpretations of the past.

History Anchor Standard 24
Historical Thinking

SS.7.4.24.1 Develop skills in
chronological reasoning and
understanding cause-and-effect
relationships inhistory.

History Anchor Standard 23
Change, Continuity, and
Context

SS.7.4.23.2 Explore the cultural and
societal implications of cultural
diffusion.
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Grade 8 U.S. History and Civics

Theme 1: Geography and Early Civilizations of the Americas

Time Period: 10,000 BCE to 1492 CE

Anchor Standard

The student demonstrates Content Standard

an understanding of... Therefore, the student is able to...
Early Human Geography Anchor » S8.8.1.19.1 Investigate patterns of
Migration Standard 19 migrationofearly people asthey

Human Populations: Spatial settled across Alaska and North,

Patterns and Movements Central, and South America.

Geography Anchor » SS.8.1.16.1Analyzethe pushandpull

Standard 16 factors that influenced early people to

Human Environment migrate.

Interaction: Place, Regions,

and Culture

History Anchor Standard 23 | « SS.8.1.23.1Explaintheimportance of

Change, Continuity, and artifacts and oral histories in

Context understanding how prehistoric people

lived.

History Anchor Standard 24 | < SS.8.1.24.1 Describe the technical
Historical Thinking limitations of historians and
archeologists studyingthedistant past.

Physical Geography of | Geography Anchor » S8S.8.1.18.1 Identify on a map the major
the Americas Standard 18 physical features of North, Central, and
Geographic Representations South America.
and Reasoning » SS.8.1.18.2Researchandlocateona

map Indigenous place names,
landmarks,andsacredsitesthroughout
North, Central, and South America.
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Anchor Standard
The student demonstrates

Content Standard

Indigenous Cultural
Groups of the
Americas

an understanding of...

Geography Anchor
Standard 16

Human Environment
Interaction: Place, Regions,
and Culture

Therefore, the student is able to...

= SS.8.1.16.1 Investigate the interplay
between Indigenous cultures ofthe
Americas and theirenvironment.

» S8.8.1.16.2 Identify the spiritual,
cultural,andeconomicsignificance of
geographic features in Indigenous
communities.

- 8S8.8.1.16.3 Use the five themes of
geography (location, place, movement,
human-environmental interaction,and
region)todescribeaspecificSovereign
TribalNationorIndigenous peoples
group.

Civics Anchor Standard 6
Civic and Political
Institutions and Systems

= SS.8.1.6.1 Investigate the unique ways
that Indigenous peoples organize
themselves and their societies.

Theme 2: Age of Exploration, Exploitation, and Colonialism

Time Period: 1400s-1750s

Anchor Standard
The student demonstrates

Content Standard

Gathering and
Evaluating Sources

an understanding of...

InquiryAnchorStandard2
Evaluate Sources and
Evidence

Therefore, the student is able to...

» SS.8.2.2.1 Identify primary and
secondary sources related to European
exploration and colonization,
considering their reliability and
potential bias.

= SS.8.2.2.2 Analyze a variety of primary
sources about exploration routes,
encounters, and cultural exchanges.

HistoryAnchorStandard21
Perspectives

» SS.8.2.21.1 Compare and contrast
perspectives through primary and
secondary source research.
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Anchor Standard
The student demonstrates

Content Standard

Exploration and

an understanding of...
HistoryAnchorStandard21

Therefore, the student is able to...

SS.8.2.21.2 Compare the economic,

Exploitation Perspectives technological, and cultural factors that
motivated exploration.
History Anchor Standard 23 | - SS.8.2.23.1 Examine the impacts of
Change, Continuity, and encounters between explorers and
Context Indigenous populations.
Geography Anchor » S8.8.2.17.1 Evaluate the long-term
Standard 17 impact of the Columbian Exchange.
Global Interconnections:
Changing Spatial Patterns
Global Geography Anchor » S8S.8.2.19.1 Identify trade routes and
Interconnections Standard 19 networks that facilitated the exchange

Human Populations: Spatial
Patterns and Movements

of goods, ideas, and cultures between
continents.

Economic Anchor
Standard 11

Economic Systems, Models,
and Markets

SS.8.2.11.1 Analyze how the exchange
of goods contributed to the
development of global trade.

History Anchor Standard 23
Change, Continuity, and
Context

SS.8.2.23.2Investigate thewaysin
which cultural diffusion occurred in
cross-cultural interactions.

Civic Participation

HistoryAnchorStandard24
Historical Thinking

SS.8.2.24.1 Investigate the impacts of
European colonization on Indigenous
populations.

History Anchor Standard 23
Change, Continuity, and
Context

SS.8.2.23.3 Examine how power
dynamics during this time period laid
the groundwork for modern
geopolitical relationships.

SS.8.2.23.4 Research the connections
between the origins and outcomes of
colonization in today’s world.

InquiryAnchorStandard5
Informed Civic Discourse
and Engagement

SS.8.2.5.1Reflectonlessonsfrom
historytoengageindiscussions about
present-day issues related to cultural
exchange, environmentalimpact, and
global cooperation.
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Theme 3: Establishment of European Colonies

Time Period: 1490-1750

Anchor Standard

The student demonstrates

Content Standard

Analyzing Primary
Sources

an understanding of...

InquiryAnchorStandard2
Evaluate Sources and
Evidence

Therefore, the student is able to...

SS.8.3.2.1 Identify and analyze primary
sources to understand the unique
perspectives of different groups in
Colonial America.

HistoryAnchorStandard21
Perspectives

SS.8.3.21.1 Compareandcontrast
primary sources to identify similarities
and differences in the experiences of
different groups in Colonial America.

Understanding
Historical Context

HistoryAnchorStandard21
Perspectives

SS.8.3.21.2 Examine the reasons for
European colonization in different
regions of Colonial America.

Geography Anchor
Standard 16

Human Environment
Interaction: Place, Regions,
and Culture

SS.8.3.16.1 Analyze the impact of
geographical and environmental factors
on the development of colonial
economies, settlements, and trade
networks.

History Anchor Standard 23
Change, Continuity, and
Context

SS.8.3.23.1 Investigate the interactions
and conflicts between people in
Colonial America.

Cause and Effect

Civics Anchor Standard 6
Civic and Political
Institutions and Systems

SS.8.3.6.1 Identify the factors thatled
to the growth of representative
governmentin colonial societies.

Economic Anchor
Standard 11

Economic Systems, Models,
and Markets

SS.8.3.11.1 Examine the economic
systems of different colonial regions.

Geography Anchor
Standard 19

Human Populations: Spatial
Patterns and Movements

SS.8.3.19.1 Evaluate the consequences
of the Atlantic slave trade.
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Anchor Standard
The student demonstrates

Content Standard

Civic Participation and
Decision-Making

an understanding of...

Inquiry Anchor Standard 3
Develop Claims

Therefore, the student is able to...

= SS.8.3.3.1 Analyze the contributions of

keyindividualstothe developmentof
colonial societies and ideas.

Civics Anchor Standard 7
Participation and
Deliberation

SS.8.3.7.1Investigate theimpact of
events on colonial governance and
social structures.

InquiryAnchorStandard5
Informed Civic Discourse
and Engagement

SS.8.3.5.1 Reflectonthelessons from
Colonial America to engage in
discussions abouttheimportance of
civicengagement,individualrights,and
the balance of powerincontemporary
society.

Theme 4: American Revolution and the New Republic

Time Period: 1750 CE-1814 CE

Anchor Standard
The student demonstrates
an understanding of...

Content Standard
Therefore, the student is able to...

Analyzing Historical
Documents

InquiryAnchorStandard2
Evaluate Sources and
Evidence

SS.8.4.2.1 |dentify and analyze primary
sources to gain insights into the
thoughts and actions of key figures
during the American Revolution.

SS.8.4.2.2 Examine secondary sources
to understand differinginterpretations
of events and their significance.

HistoryAnchorStandard21
Perspectives

SS.8.4.21.1 Compare and contrast
viewpoints fromdifferenthistorical
periods to evaluate changing
perspectives on the American
Revolution and the early years of the
New Republic.
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Anchor Standard
The student demonstrates
an understanding of...

Content Standard
Therefore, the student is able to...

Understanding HistoryAnchorStandard21 | < SS.8.4.21.2 Investigate the economic,

Historical Context

Perspectives

political, and social factors that
contributed to tensions between
American colonies and the British
government leading up to the
Revolution.

SS.8.4.21.3Examinethe principles of
the Enlightenmentand theirinfluence
ontheideas ofliberty, equality, and
individual rights during this period.

History Anchor Standard 23
Change, Continuity, and
Context

SS.8.4.23.1 Analyze the challenges
faced by the newly independent United
States.

Cause and Effect

History Anchor Standard 23
Change, Continuity, and
Context

SS.8.4.23.21dentifythe keyevents of
the American Revolution and their
significance in the fight for
independence.

Civics Anchor Standard 6
Civic and Political
Institutions and Systems

SS.8.4.6.1Examinethedraftingand
ratification of the U.S. Constitution and
the Bill of Rights and theirimpacton
shaping the structure of the federal
government.

HistoryAnchorStandard24
Historical Thinking

SS.8.4.24.1 Evaluate the consequences
of the American Revolution on various
groups.
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Anchor Standard
The student demonstrates

Content Standard

Civic Participation and
Decision-Making

an understanding of...

Inquiry Anchor Standard 3
Develop Claims

Therefore, the student is able to...

= SS.8.4.3.1 Analyze the contributions of
individuals to the development of
American democracy and the New
Republic.

Civics Anchor Standard 7
Participation and
Deliberation

= SS.8.4.7.1 Investigate the role of social
movements and protestsinshaping
American society and politics.

InquiryAnchorStandard5
Informed Civic Discourse
and Engagement

» S8S.8.4.5.1 Reflect on the principles of
democracy and civic responsibility that
emerged from the American Revolution
andthe early years of the New Republic
and their relevance to contemporary
society.

Theme 5: Civic and Political Institutions of the U.S.

~ AnchorStandard
Content Standard

The student demonstrates

Understanding Civic
Life and Government

an understanding of...

Civics Anchor Standard 6
Civic and Political
Institutions and Systems

Therefore, the student is able to...

» S8S.8.5.6.1 Define the fundamental
principlesofdemocracy,including
popular sovereignty, rule of law, and
individual rights.

= S8S.8.5.6.2ldentifyandexplainthethree
branches of the federal government
(executive, legislative, judicial) and
theirrolesincreating, implementing,
and interpreting laws.

» S8.8.5.6.3 Analyzetherole of state,
local, and Tribal governments and their
relationship to the federal government.

» S8S.8.5.6.4 Research and understand the
role of state, local, and Tribal
government structuresand institutions
in addressing community needs.
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Anchor Standard
Content Standard
Therefore, the student is able to...

= S8S.8.5.6.5 Investigate the role of

The student demonstrates
an understanding of...

Civics Anchor Standard 6

Analyzing Political

Institutions

Civic and Political
Institutions and Systems

political parties, including their
influence onthe electoral process and
the shaping of public policy.
SS.8.5.6.6 Examine the structure and
functions of the U.S. Congress in
making laws and representing
constituents.

SS.8.5.6.7 Analyze the role of the
president in the executive branch,
including their powers, responsibilities,
and interactions with other branches of
government.

SS.8.5.6.8 Examine the structure and
function of the judicial branch in
interpreting the meaning of laws.

Engaging in Civic
Participation

Civics Anchor Standard 10
Rights, Roles, and
Responsibilities of Citizens

SS.8.5.10.1 Explore the rights and
responsibilities of people in a
representative democracy.

SS.8.5.10.2 Analyze the significance of
civic participation through activities
suchasvoting, community service, and
advocacy.

SS.8.5.10.3 Investigate the role of
mediaandtechnologyinshaping public
opinion and facilitating civic
engagement.

SS.8.5.10.4 Reflect on the
responsibilities ofactive citizenshipand
the potential for individual and
collective impact.
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Anchor Standard

The student demonstrates Content Standard
an understanding of... Therefore, the student is able to...

Examining Democratic | Civics Anchor Standard 8/ < SS.8.5.8.1 Investigate theelection
Processes Processes, Rules, and Laws process and its impact on
representation.

» S8S.8.5.8.2Evaluate theimportance of
compromise, negotiation, and the rule
oflawinthefunctioningofdemocratic
institutions.

Civics Anchor Standard 7 » S8S.8.5.7.1Analyzetheroleofinterest

Participation and groupsandlobbyistsininfluencing
Deliberation policy decisions and the democratic
process.

» S8.8.5.7.2 Evaluate the impact of public
policies on various groups within
society.

Theme 6: Manifest Destiny and Indian Removal

Time Period: 1815 CE-1860 CE

Anchor Standard

The student demonstrates Content Standard

an understanding of... Therefore, the student is able to...
Analyzing Multiple InquiryAnchorStandard2 = S8S.8.6.2.1Examineprimarysourcesto
Perspectives Evaluate Sources and understand the viewpoints on Manifest

Evidence Destiny.

» S§8.8.6.2.2Compare andcontrastthe
perspectivesonissuesrelatedtoland
ownership andsovereignty.

HistoryAnchorStandard21 | -« SS.8.6.21.1Evaluate howdifferent
Perspectives groups viewed westward expansion
and the policies of Indian Removal.
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Anchor Standard
The student demonstrates
an understanding of...

History Anchor Standard 23

Content Standard
Therefore, the student is able to...

Understanding = SS.8.6.23.1 Investigate the economic,

Historical Context

Change, Continuity, and
Context

social, and political factors that
contributed to the idea of Manifest
Destinyand westward expansion.

SS.8.6.23.2 Analyze the impact of
technological advancements on the
abilitytosettleinandtransportgoods
to the westernfrontier.

Civics Anchor Standard 8
Processes, Rules, and Laws

SS.8.6.8.1 Examine the conflicting
interests between Native American
tribesandthe U.S. government, aswell
asthelegal and political frameworks
that shaped Indian Removal policies.

Cause and Effect

Civics Anchor Standard 8
Processes, Rules, and Laws

SS.8.6.8.2 Identify key events and
policies related towestward expansion.

HistoryAnchorStandard24
Historical Thinking

SS.8.6.24.1 Examinethehistoricaland
ongoing consequences of Indian
Removal on Native American
communities, their cultures, and their
relationships withthe U.S. government.

Geography Anchor
Standard 16

Human Environment
Interaction: Place, Regions,
and Culture

SS.8.6.16.1 Evaluate the impact of
westward expansion on different
regions and its contribution to the Civil
War.

Ethical Decision-
Making

HistoryAnchorStandard21
Perspectives

SS.8.6.21.2 Investigate the historical
and contemporary impacts of westward
expansion on people and the
environment.

SS.8.6.21.3Investigate therole of
individuals and groups in shaping
responses to Indian Removalpolicies.

InquiryAnchorStandard5
Informed Civic Discourse
and Engagement

SS.8.6.5.1Reflectonlessonsfrom
historytoengageindiscussionsabout
the impact of history on modern
society.
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Theme 7: The Civil War and Reform Movements

Time Period: 1837 CE-1877 CE

Anchor Standard
The student demonstrates

Content Standard

Analyzing Primary and
Secondary Sources

an understanding of...

InquiryAnchorStandard2
Evaluate Sources and
Evidence

Therefore, the student is able to...

SS.8.7.2.1 Identify and analyze primary
sources to gain insights into the
experiences of individuals during this
era.

SS.8.7.2.2 Examine secondary sources
to understand how interpretations of
events differ.

Analyzing Primary and
Secondary Sources

HistoryAnchorStandard21
Perspectives

SS.8.7.21.1 Analyze viewpointsfrom
different time periods to evaluate
changing perspectives.

Understanding
Historical Context

HistoryAnchorStandard21
Perspectives

SS.8.7.21.2 Investigate the economic,
political, and social factors that
contributedtothe sectionaltensions
leadingto secessionandthe outbreak
of the CivilWar.

HistoryAnchorStandard24
Historical Thinking

SS.8.7.4.1 Examine slavery as a central
issue in the Civil War, its role in regional
economies, andthe argumentsforits

abolition.

History Anchor Standard 23
Change, Continuity, and
Context

SS.8.7.23.1 Analyze the social and
cultural factors that led to the rise of
socialand political reform movements.
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Anchor Standard
The student demonstrates
an understanding of...

History Anchor Standard 22

Content Standard
Therefore, the student is able to...

Cause and Effect » S8S.8.7.22.1Identifythe keyevents of

Historical Sources and
Evidence

the CivilWarandtheir significancein
shaping the outcome of the conflictand
the nation.

History Anchor Standard 23
Change, Continuity, and
Context

SS.8.7.23.2 Examine the social and
political changes brought about by the
Emancipation Proclamation, and the
13th, 14th, and 15th Amendments.

S$S.8.7.23.3 Evaluate the impact of
reform movements on historical and
contemporary societies.

Civic Participation and
Decision-Making

History Anchor Standard 23
Change, Continuity, and
Context

SS.8.7.23.4 Analyze the contributions of
keyindividualstotheadvancementof
civil rights and social change.

SS.8.7.23.5 Investigate the role of social
movements in shaping political and
cultural landscapes.

InquiryAnchorStandard5
Informed Civic Discourse
and Engagement

SS.8.7.5.1 Engage in collaborative
discussions about the ongoing struggle
for civilrights, equal justice, and the
responsibilities of citizenship in a
diverse society.
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Theme 8:Reconstruction

Time Period: 1865-1877

Anchor Standard

Content Standard
Therefore, the student is able to...

» SS.8.8.22.1 Identify and analyze

The student demonstrates
an understanding of...

History Anchor Standard 22

Analyzing Primary and

Secondary Sources

Historical Sources and
Evidence

primary sources to gain insights into
theexperiencesofAfricanAmericans
during Reconstruction.

InquiryAnchorStandard2
Evaluate Sources and
Evidence

SS.8.8.2.1 Examine secondary sources
to understand differinginterpretations
of the Reconstruction era.

HistoryAnchorStandard21
Perspectives

SS.8.8.21.1 Compareandcontrast

viewpoints from different historical
perspectives to evaluate changing
attitudes toward race, citizenship, and
civil rights.

Understanding
Historical Context

History Anchor Standard 22
Historical Sources and
Evidence

SS.8.8.22.2 Investigate the social,
economic, and political conditions that
led to Reconstruction.

HistoryAnchorStandard21
Perspectives

SS.8.8.21.1 Examine the lingering
effects of slavery on the lives of newly
freed African Americans.

SS.8.8.21.2 Analyze the resistance to
change and the rise of white
supremacist ideologies as significant
challenges during Reconstruction.

Cause and Effect

Civics Anchor Standard 8
Processes, Rules, and Laws

SS.8.8.8.1Identify the key policiesand
legislation of Reconstruction, including
the 13th, 14th, and 15th Amendments,
and assess their significance in
advancing civilrights.

SS.8.8.8.2Evaluate the establishment
ofwhite supremacistorganizationsand
the enforcement of Jim Crow laws.
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Anchor Standard
The student demonstrates

Content Standard

Ethical Decision-
Making

an understanding of...

HistoryAnchorStandard24
Historical Thinking

Therefore, the student is able to...

= SS.8.8.24.1 Investigate thehistorical
and contemporary impact of
Reconstruction.

Civics Anchor Standard 7
Participation and
Deliberation

» SS.8.8.7.1 Reflect on lessons from
history to engage in discussions about
the ongoing struggle to promote social
change in modern society.
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Grade 9 through 12 Standards

Grade 9 through 12 Inquiry Standards

Anchor Standard 1
Develop Questions
and Plan Inquiries

SS.9-12.1.1 Construct compelling questions representing key ideas of
the disciplines.

SS.9-12.1.2 Construct supporting questions that address key ideas
identified in compellingquestions.

SS.9-12.1.3 Explain points of agreement and disagreement that experts
have about the interpretation and application of ideas associated with a
compelling question.

SS.9-12.1.4 Critique compelling questions thatreflectan enduringissue
in the field.

Anchor Standard 2
Evaluate Sources and
Evidence

S$S.9-12.2.1 Gather relevant information from multiple sources and
types of sources representing a wide range of views while using the
origin, authority, structure, context, and corroborative value ofthe
sources to guide the selection.

SS.9-12.2.2 Evaluate the credibility of a source by examining how
experts value thesource.

SS.9-12.2.3 Evaluate the credibility of an expert.

SS.9-12.2.4 Recognize how expertise is developed from multiple ways of
knowing.

SS.9-12.2.5Recognize author or expert bias.

Anchor Standard 3
Develop Claims

SS.9-12.3.1Developadefensible claimusingevidence frommultiple
sources and perspectives.

SS.9-12.3.2 Revise and strengthen claims by identifying inconsistencies
in evidence.

SS.9-12.3.3 Address counterclaims by conceding, qualifying, or
modifying the argument based on the strengths and limitations of the
evidence.

SS.9-12.3.4 Construct arguments using precise and knowledgeable
claims from multiple sources and perspectives.
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Anchor Standard 4
Communicate and
Critique Conclusions

SS.9-12.4.1 Tailor the argument to the audience.

SS.9-12.4.2 Present adaptations of arguments and explanations that
feature evocative ideas and perspectives onissues andtopicstoreacha
rangeofaudiencesandvenuesoutside the classroomin print, digital,
and oral mediums.

S$S.9-12.4.3Evaluatethecredibilityandrelevance ofarguments by
critiquing their claims and evidence.

SS.9-12.4.4 Critique the use of the reasoning, sequencing, and
supporting details of explanations.

SS.9-12.4.5Reviseideasbasedonnew knowledge andfeedback.

SS.9-12.4.6 Utilize storytelling to effectively communicate historical,
social, cultural, and political ideas.

SS8.9-12.4.7 Share personal views with the intent of promoting mutual
understanding and productive, nonhostile speech.

SS.9-12.4 .8 Listen to understand.

Anchor Standard 5
Informed Civic
Discourse and
Engagement

SS.9-12.5.1|dentifylocal, regional, and/orglobal problems by using
varying perspectives and ways of knowing.

SS.9-12.5.2Honorand acknowledge varying perspectives when
engagingin civildiscourse about problems orissues by usinglogic,
persuasion, evidence, information, and argumentation.

S$S.9-12.5.3 Examine the historical context of issues to explain the
challenges and opportunities faced by those trying to address them.

SS.9-12.5.4Engageinpublicandreflective conversationsaboutcivic
challenges and issues in order to extend understanding with varying
perspectives.

SS.9-12.5.5Applyarangeofdeliberative strategiesand proceduresto
make decisions and propose feasible solutions toaddress|local,
regional, and/or globalconcerns.

SS.9-12.5.6 Createandimplementsolutionstoalocalissue
incorporating perspectives from local experts.
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Grade 9 through 12 Civics Standards

~ AnchorStandard
The student
demonstrates an 9-12 Content Standard
understanding of... Therefore, the student is able to...
Civics Anchor » S88S.9-12.6.1 Explain the philosophies, ideals, processes, and documents
Standard 6 that the Constitution was based upon to create a representative
Civic and Political democracy.
Institutions and » $S.9-12.6.2 Compare and contrast various political philosophies and
Systems

how they form various types of governments.

» S8.9-12.6.3 Analyze the U.S. Constitution and explain how it
incorporates the principles of the rule of law, popular sovereignty,
separationof powers, checks and balances, federalism, and limited
government.

» S8S.9-12.6.4Distinguishthe powers andresponsibilities oflocal, state,
Indigenous, Tribal, national, and international civic and political
institutions.

» SS.9-12.6.5Takeapositionbasedon evidence aboutthe purpose,
processes, strengths, and weaknesses of the structure of the U.S.
government.

= S8S.9-12.6.6Evaluate effortstoadaptandredesignthe U.S. Constitution
and political institutions over time.

= S8.9-12.6.7 Formulate aninformed opinionand engagein productive
discourseonhowwe balanceindividuallibertiesand publicgood.

- SS.9-12.6.8 Evaluate citizens’ and institutions’ effectiveness in
addressing social and political problems atthe local, state, Tribal,
national, and/or internationallevels.

» S8S.9-12.6.9ldentifyoverlappingformsofcitizenshipand noncitizenship
that people can hold in the United States.

» S8S.9-12.6.10Examine howthe conceptofcitizenshiphasbeenusedto
expand or deny rights to various groups throughout U.S. history.
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Anchor Standard
The student

demonstrates an 9-12 Content Standard

understanding of... Therefore, the student is able to...

Civics Anchor e S8S.9-12.7.1 Evaluate howfundamental U.S. principles have been
Standard 7 interpreted over time and how they currently shape policy debates.
Participation and + $S.9-12.7.2Use dataand evidence to determine how biasin the media

Deliberation impacts political participation.

» S8.9-12.7.3Usestrategiestoevaluate currenteventsourcesforbias
and identify noncrediblesources.

» SS.9-12.7.4Evaluatethe effects of political socializationondeveloping
and maintaining political ideologies within the United States.

» S8S.9-12.7.5Evaluatetheeffectivenessofpoliticalactioninchanging
government systemsand policy.

e SS.9-12.7.6Usecivicvirtuestodeliberate onand discuss solutionsto
core conflicts in representative democracy.

» S8S.9-12.7.7 Using data and evidence, examine influences on and
barriers to voter participation and voter behavior.

» S8S.9-12.7.8 Examinedifferentelectoral systemsinthe United States
and explain how to register to vote.

» S8S.9-12.7.9 Develop a position regarding the most effective electoral
system at the local, Tribal, state, or national level based on evidence
from multiple sources and perspectives.
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Anchor Standard
The student

demonstrates an 9-12 Content Standard

understanding of... Therefore, the student is able to...

Civics Anchor » S$8.9-12.8.1Evaluate procedures formaking governmental decisions at
Standard 8 thelocal, Tribal, state, national, andinternationallevelsintermsofthe
Processes, Rules, and civic purposes achieved through the decision-making process.
Laws

» S8S.9-12.8.2Developclaimsusingevidencethatexplainhowpeople use
andchallengelocal, Tribal, state, national, andinternational laws to
address a variety of public issues.

» SS.9-12.8.3Evaluate publicpoliciesintermsofintendedand
unintended outcomes and related consequences.

» S8S.9-12.8.4Discussthemethodsusedtochangesocieties, promotethe
common good, and protect civiland human rights.

» S8S.9-12.8.5Evaluatetheimpactthe U.S.justice systemhashadover
time on policy, society, economics, and individual rights.

= S8S.9-12.8.6 Examine the role of the three branches of government
concerning the creation, implementation, and interpretation of laws
and policies.

» SS.9-12.8.7 Examine the role that the media has in government
oversight as well as in the creation, implementation, and interpretation
of laws andpolicies.

» S8S.9-12.8.8 Explain the significance and impact of landmark Supreme
Court cases.

» S8S.9-12.8.9 Evaluatethe way thatthe United States’ founding principles
and constitutional structures have influenced foreign policy over time.

» SS.9-12.8.10 Evaluate the way that the United States’ founding
principles and constitutional structures have influenced federal Indian
policy and the relationship with Tribal governments overtime.

» SS.9-12.8.11 Research multiple sources and perspectives to assess how
the United States conductsitselfininternationaland Tribalrelations
and how those relations affect U.S. domestic policy.

» SS.9-12.8.12Evaluate the degree towhichthe United States affectsand
is affected by geopolitics and international economics.
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Anchor Standard
The student

demonstrates an 9-12 ContentStandard

understanding of... Therefore, the student is able to...

Civics Anchor « SS.9-12.9.1 Explain how the Alaska constitution creates a system of
Standard 9 government with three branches, limited powers, and federalism, and
Alaska’s Governments evaluate the unique features of Alaska’s constitution.

= SS8.9-12.9.2 Evaluate the efficacy of Alaska’s government and political
systemsin meeting the needs of Alaska’s diverse population.

» S8.9-12.9.3Investigateavenuesforinformedactionincludingatthe
local, Tribal, state, and national levels.

» S8.9-12.9.4 Take informed action to create and implement solutions to
alocalissue, incorporating perspectives from local experts.

» S8S.9-12.9.5Identify and evaluate the contributions of Alaskans who
have played a role in promoting civic virtues and founding principles.

» S8S.9-12.9.6 Evaluatethehistoricand ongoingimpactofthe Alaska
Native Claims Settlement Act (ANCSA) on Alaskans and the governance
of Alaska.

» S8S.9-12.9.7Evaluatetheroleofnaturalresourcesandresource
developmentonthe developmentofAlaska’s government.

= SS.9-12.9.8 Express the unique challenges in governing Alaska due to its
geography.

» S8.9-12.9.9Compareandcontrasttheservicesprovidedbylocal, state,
and Tribal governments.
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Anchor Standard
The student

demonstrates an
understanding of...

Civics Anchor
Standard 10
Rights, Roles, and
Responsibilities of
Citizens

9-12 Content Standard
Therefore, the student is able to...

» S8S.9-12.10.1 Create a claim using multiple sources and perspectives

analyzingtherelationshipbetweenrights andresponsibilities of
members of a representative democracy.

SS.9-12.10.2 Interpretfounding documents and evaluate theirimpact
ontherights andresponsibilities of members of arepresentative
democracy.

SS.9-12.10.3 Plan and demonstrate ways in which engaged citizens can
effect change in their tribe, community, state, nation, or world.

S$S.9-12.10.4 Evaluate citizens’ andinstitutions’ effectivenessin
addressing social and political problems atthe local, state, Tribal,
national, and internationallevels.

S$S.9-12.10.5Examinetheintersectionofpersonalviews, civicvirtues,
anddemocratic principles and theirimpact on constitutionaland
human rights.

SS.9-12.10.6 Apply elements of civicdiscourseinthe classroomandin
the broader community.

SS.9-12.10.7 Recognize historic inequalities in the United States and
Alaska and evaluate proposed solutions to correct them.
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Grade 9 through 12 Economics Standards

Anchor Standard

The student

demonstrates an 9-12 Standard

understanding of... Therefore, the student is able to...

Economics Anchor » 8S.9-12.11.1Compareandcontrastmarket,command, andtraditional
Standard 11 economies.

Economic Systems,

» S8S.9-12.11.2 Explain the strengths and weaknesses of market,
Models, and Markets

command, and traditional economies.
» S8.9-12.11.3 Critique inequities indifferenteconomic systems.

» SS.9-12.11.4Explaintherolesofbuyersandsellersinproduct, labor,
and financial markets.

» S8S.9-12.11.5 Describe the role of competition in the determination of
prices and wages in a market economy.

» S8S.9-12.11.6 Describe the consequences of competition in specific
markets.

= S8S.9-12.11.7Explainhowexternalities (both positiveandnegative)
influence the market.

» S8.9-12.11.8 Compare and contrast private and publicsectorrolesina
market economy.

= S8S.9-12.11.9Explainthe variousrolesthatgovernments playinthe
market.

» S8S.9-12.11.10 Articulate the government’s role in market economies
when market inequities and/or inefficiencies occur, including historical
actions.

» S8.9-12.11.11 Assess the possible consequences and impacts of
government policies on the economy.
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Anchor Standard
The student

demonstrates an
understanding of...

9-12 Standard
Therefore, the student is able to...

Economics Anchor
Standard 12
Decision-Making and
Personal Finance

SS.9-12.12.1 Explain the various types of currency.

SS.9-12.12.2Examinethe opportunitiesforearningincome, including
wages/salaries,commissions, benefits, assetdevelopment,and
dividends.

SS.9-12.12.3 Relate the way thatintangible job benefits can affecta
person’s personal life, career choices, and income.

SS.9-12.12.4 |dentify different types of jobs, career sectors, business
and nonprofit development opportunities, and other opportunities to
personally contribute in the economic workforce.

SS.9-12.12.5 Calculate tax contributions to local, state, and federal
governments and describe the benefits that the taxes may provide to
individual and societalstructures.

SS.9-12.12.6 Assess the economic advantages of saving in a personal
accountand otherlong- and short-terminvestment accounts.

SS.9-12.12.7 Assesstheeffects ofinflationonapersonalfinance
portfolio, including the effects on income, spending, and saving.

SS.9-12.12.8Investigate waysthatpersonalinformationisfraudulently
obtained.

SS.9-12.12.9 Prepare a budget or spending plan that depicts varying
sourcesofincome, aplannedsaving strategy, taxes, and other sources
of fixed and variable spending.

SS.9-12.12.10 Evaluate options forpaymenton creditcardsand the
consequences of each option.

SS.9-12.12.11 Describe how a credit score impacts the ability to borrow
money and at what rate.

SS.9-12.12.12 Calculate the total costof repaying aloanunder various
rates of interest and over different time periods.

SS.9-12.12.13Explainvarioustypesofinsurance andthe purpose of
using insurance to protect financial interests.
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Anchor Standard
The student

demonstrates an 9-12 Standard

understanding of... Therefore, the studentis able to...

Economics Anchor » $8.9-12.13.1Usecurrentdatato explaintheinfluence of changesin
Standard 13 spending, production, and the money supply on various economic

The National Economy conditions.

» S8.9-12.13.2Useeconomicindicatorstoanalyze the currentand future
state of theeconomy.

= SS.9-12.13.3 Evaluate how fiscal and monetary policy choices have
economic consequences for different stakeholders in a variety of
economic conditions.

» S8S.9-12.13.4 Explain how the relationship between capital investments
and the means of production contribute to the size and development of
national economies.

= S8S.9-12.13.5Use economicindicators and data to analyze the health of
the U.S. economy in relation to other countries.

» S8S.9-12.13.6 Evaluate how foreign and domestic issues have
contributed to U.S. economic growth and contraction over time.

= S8S.9-12.13.7 Examinetheimpactofgovernmentpolicies orregulations
experienced by a variety of markets, including individuals, businesses,
communities, and states.

Economics Anchor » SS8.9-12.14.1Explaintherole of specializationinthe development of
Standard 14 international trade and partnerships between countries.

The Global Economy | . g5 9.12.14.2Explainhowcurrentglobalizationtrendsand policiesaffect

economicgrowth,labormarkets, rights of citizens, the environment,
and resource and income distribution in different nations.

» S8S.9-12.14.3 Explain how economic conditions and policiesinone
nation increasingly affect economic conditions and policies in other
nations.

» SS.9-12.14.4 Develop claims about why a country might or might not
participate in globaltrade.

» S8S.9-12.14.5Examinethe short-and long-termeffects oftrade
agreements on the participating nations.

= S8S.9-12.14.6 Constructan evidence-based argumentevaluating how
globalinterdependenceimpactsindividuals, institutions, and societies.
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Anchor Standard
The student

demonstrates an 9-12 Standard

understanding of... Therefore, the student is able to...

Economics Anchor » SS8.9-12.15.1Explaintheimpactofcommonresource ownershipand
Standard 15 resource management on Alaska’s economy.

Alaska Economies:

_ » S8S.9-12.15.2Developaclaimforthe managementofthe Permanent
State, Local,and Tribal

Fundusingevidencetosupportitsimpacton Alaska’seconomy.

» S8S.9-12.15.3 Explain the relationship between the Alaska Permanent
Fund Corporation and the Permanent Fund Dividend.

» S§8.9-12.15.4 Compare and contrastthe statetax structures of Alaska
with other states.

« SS.9-12.15.5Evaluatethe effectsonlocaland state economiesthat
would resultinincreases and decreases in state taxes on resource
development.

= S8S.9-12.15.6 Compare and contrast the varying points of view and
opinions regarding global and federal factors in Alaska’s resource
management, such as increases in global supply.

» S8S.9-12.15.7 Describe the economic differences between ANCSA
regional and local village corporations and Tribal and local
governments.

» S8S.9-12.15.8 Constructanargumentaboutthe benefitsand/or
drawbacks of the profit-sharing structure of ANCSA regional
corporations.

« S$8.9-12.15.9 Evaluate the impact of Tribal, local, state, and federal
governmental policies onthe economic well-being of Alaskacitizens.
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Grade 9 through 12 Geography Standards

Anchor Standard
The student

demonstrates an

9-12 Standard

understanding of...

Geography Anchor
Standard 16
Human Environment
Interaction: Place,
Regions, and Culture

Therefore, the student is able to...

» S8S.9-12.16.1 Assess the reciprocal relationship between the physical
environmentand culture withinlocal, national,andglobal scales.

» SS.9-12.16.2 Examine how differing cultural conceptions of the
relationship between humans and the environment can influence and
be impacted by political and economic decision-making.

» SS.9-12.16.3Analyzerelationshipsandinteractionswithinandbetween
human and physicalsystems.

» S8S.9-12.16.4 Analyze how the forces of cooperation and conflict within
andamongpeople, nations, andempiresinfluencethedivisionand
control of Earth’s surface and resources.

» S8.9-12.16.5Assess how human-imposed and natural borders have
influenced culturalidentity, resource management, and economic and
political decision-making overtime and across local-to-global scales.

» S8S.9-12.16.6 Assess how social, economic, political, and environmental
developments at the global, national, regional, and local levels affect
the sustainability of modern and traditional cultures.

Geography Anchor » SS.9-12.17.1 Evaluate how change in the environmental and cultural
Standard 17 characteristics of a place or region influence spatial patterns of trade
Global and land use.

Intercqnnectlops: » S8S.9-12.17.2 Evaluate how economic globalization and the expanding
Changing Spatial use of scarce resources contribute to conflict and cooperation within
Patterns and among countries.

= S8S.9-12.17.3 Examine the impact of global interconnections onthe
physical environment and culture on local, state, and national scales.

» S8.9-12.17.4 Evaluate the consequences ofhuman-made and natural
long- and short-term catastrophes on global trade, politics, and human
migration.

Geography Anchor » SS.9-12.18.1Create mapstodisplay and explainthe spatial patterns of
Standard 18 culture and environment.

Geographic - SS.9-12.18.2Usemaps, satelliteimages, photographs,and other
Represeptatlons and representationstoexplaintherelationships betweenthelocationsof
Reasoning

places and regions and their political, cultural, and economic dynamics.

» S8S.9-12.18.3 Apply geographic knowledge and geospatial skills to

interpretthe pastand present to make informed decisions.

105| Page

375




Anchor Standard
The student

demonstrates an
understanding of...

9-12 Standard
Therefore, the student is able to...

Geography Anchor
Standard 19
Human Populations:
Spatial Patterns and

SS.9-12.19.1 Explain the causes, characteristics, and impact of human
movement (migration, immigration, emigration) and settlement
patterns at the local, national, and global scales.

S$S.9-12.19.2 Evaluate the causes, characteristics, and impact of

Movement diffusion: the spread ofideas, beliefs, language, technologies, and
diseases overtime.
= S8S.9-12.19.3 Evaluate the influence of long-term climate variability on
human migration and settlement patterns, resource use, and land uses
at local-to-global scales.
Geography Anchor » SS.9-12.20.1 Compareand contrastgeographicregions of Alaska.
Standard 20 » S8S.9-12.20.2 Examine the reciprocal relationship between Alaska Native
Geography of Alaska

peoples and Alaska’s environment.

SS.9-12.20.3 Create mapstodisplay and explainthe spatial patterns of
culture and environmentin a student’s community and region.

SS.9-12.20.4 Compare and contrast cultural conceptions and spatial
patterns between rural and urban areas of Alaska.

S$S.9-12.20.5 Examine how different conceptions of resources and
resource managementhave influenced major politicaland economic
decisions in Alaska.

SS.9-12.20.6 Examinehownationalandinternationaleconomicand
political decisions impact Alaska’s environment.

SS.9-12.20.7 Assess how human-imposed and natural borders have
influenced Alaska’s cultural identities, resource development, and
economic and political decision-making.
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Grade 9 through 12 Alaska History Standards

The grade 9-12 Alaska History standards are guided by the following time periods and

timeframes:

Time Periods Timeframe

Alaska Before Western Contact

Time Immemorial-1741 CE

Russian Colonial Period

1741 CE-1867 CE

American Colonial Period

1867 CE-1912 CE

American Territorial Period

1912 CE-1959 CE

Statehood

1959 CE—Present

Theme 1: Alaska’s Land and People

Anchor Standard
The student demonstrates
an understanding of...

Content Standard
Therefore, the student is able to...

Significant Persons

History Anchor
Standard 25
Alaskan History

SS.AKH.1.25.1 Evaluate the role of
significantindividualsacrossdifferent
eras of Alaska’s history.

Epidemics and Society

Geography Anchor
Standard 19
Human Populations:
Spatial Patterns and
Movement

SS.AKH.1.19.1 Examine theimmediate
andlong-termimpactsofepidemics
throughout Alaska’shistory.

Alaska and the World

Geography Anchor
Standard 16

Human Environment
Interaction: Place, Regions,
and Culture

SS.AKH.1.16.1 Analyze the geopolitical
importance of Alaska’s strategiclocation
in the circumpolarnorth.

Change and
Sustainability

Geography Anchor
Standard 16

Human Environment
Interaction: Place, Regions,
and Culture

SS.AKH.1.16.2 Assesshownaturaland
human-made environmental changes
affect the sustainability of contemporary
and traditional practices.
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Anchor Standard

The student demonstrates

Content Standard

Land and People

an understanding of...

Geography Anchor
Standard 19
Human Populations:
Spatial Patterns and
Movement

Therefore, the student is able to...

SS.AKH.1.19.3 Understand and
contextualize the various perspectives
on the peopling of Alaska before contact
with the West.

Geography Anchor
Standard 16

Human Environment
Interaction: Place, Regions,
and Culture

SS.AKH.1.16.4 Use evidence to
document and explain the development
and evolution of Alaska Native societies
and cultures.

Geography Anchor » SS.AKH.1.20.1 Explain the reciprocal
Standard 20 relationships between Alaska’s
Geography of Alaska geographyandthe developmentof
AlaskaNativesocieties,includingthe
role and importance of Alaska Native
place names.
Tribal Conceptions History Anchor » SS.AKH.1.23.1 Examine how conceptions

Standard 23
Change, Continuity, and
Context

and definitions of Tribal affiliationshave
shifted overtime.

Theme 2: Land Claims Throughout Time

Anchor Standard

The student demonstrates

Content Standard

an understanding of...

Therefore, the student is able to...

Claims and History Anchor » SS.AKH.2.21.1 Compare and contrast
Stewardship Standard 21 Indigenous, Russian, and American
Perspectives understandings ofland claimsandland
stewardship.
Colonialism and History Anchor » SS.AKH.2.23.1 Analyze the social,
Western Expansion Standard 23 political, cultural,andeconomicissues

Change, Continuity, and
Context

thatemergedfromtheinitial Russian
and European contactin Alaska.

Federal Impact

Civics Anchor Standard 6
Civic and Political
Institutions and Systems

SS.AKH.2.6.1 Analyzetheroleofthe
federalgovernment’'sclaimstoAlaska’s
lands for military use, resources, trade,
and infrastructure over time.
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Anchor Standard

The student demonstrates

Content Standard

Claims and
Stewardship

an understanding of...

Civics Anchor Standard 8
Processes,Rules,andLaws

Therefore, the student is able to...

= SS.AKH.2.8.1 Analyze the legal contexts
of Alaska’sLand Claims SettlementAct
and the long-term effects of it on
Indigenous Tribal societies and
governments.

Land and People Geography Anchor » SS.AKH.2.20.1 Assess the cultural-
Standard 20 political development of Alaska’s
Geography of Alaska Indigenoussocietiesasameans of
thriving on the land and its resources.
Claims and Geography Anchor » SS.AKH.2.17.1 Cite and compare
Stewardship Standard 17 historicalarguments aboutthe purchase

Global Interconnections:
Changing Spatial Patterns

of AlaskafromIndigenous, Russian, and
American perspectives.

Theme 3: Resource Stewardship Throughout Time

Anchor Standard

The student demonstrates
an understanding of...

Content Standard
Therefore, the student is able to...

Conceptions of
Resources

Geography Anchor
Standard 16
Human Environment
Interaction: Place,
Regions, and Culture

SS.AKH.3.16.1 Compare and contrast
Indigenous and Western understandings
of resources.

Federal Impact

History Anchor
Standard 23

Change, Continuity, and
Context

SS.AKH.3.23.1 Develop a claim using
multiple sources and perspectivesabout
the United States’ goalsinrelationto
resource extraction in Alaska.

Claims and
Stewardship

CivicsAnchorStandard9
Alaska’s Governments

SS.AKH.3.9.1 Examine the economic,
social, cultural, and political
developments resulting from the
commonownership of Alaska’s oil and
natural resources.

Civics Anchor Standard 8
Processes, Rules, and
Laws

SS.AKH.3.8.1 Explain the significance and
impact of various Tribal, corporate, state,
and federal policies on resource
stewardship in Alaska.
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Anchor Standard
The student demonstrates
an understanding of...

Content Standard
Therefore, the student is able to...

Alaska and the World | Geography Anchor » SS.AKH.3.17.1Developaclaimusing

Standard 17
Global Interconnections:
Changing Spatial Patterns

evidence from multiple sources and
perspectives about the relationship
between Alaska’s geopolitical importance
and the exploitation of Alaska’s
resources.

Claims and
Stewardship

Geography Anchor
Standard 16
Human Environment
Interaction: Place,
Regions, and Culture

SS.AKH.3.16.2 Analyze the environmental
changes that have resulted from resource
extraction from Alaska.

Land and People

Geography Anchor
Standard 19
Human Populations:

SS.AKH.3.19.1 Explain the relationship
between modern migration events and
the development of major industries in

Spatial Patterns and Alaska.

Movement

Theme 4: The Myth of the Last Frontier

Anchor Standard
The student demonstrates
an understanding of...

Content Standard

Therefore, the student is able to...

“The Last Frontier” History Anchor » SS.AKH.4.21.1 Develop a claim using

Standard 21 multiple sources and perspectives

Perspectives explaininghowspecificpoliciesorissues
in Alaska are aresult of the legacy of
western expansion.

Colonialism and History Anchor » SS.AKH.4.24.1 Compare and contrast the
Western Expansion Standard 24 political and economic developments

Historical Thinking leading to the colonization of Alaska.

Colonial Decline History Anchor » SS.AKH.4.24.2 |dentify the causes of
Standard 24 declineincolonialrule throughout
Historical Thinking Alaska’s history.

Colonial Legacy History Anchor » SS.AKH.4.23.1 Analyze the social,
Standard 23 political, cultural, and economicissues

Change, Continuity, and
Context

that emerged as a result of colonial rule
in Alaska.
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Anchor Standard
The student demonstrates

Content Standard

Colonial Assimilation

an understanding of...

History Anchor
Standard 23

Change, Continuity, and
Context

Therefore, the student is able to...

» SS.AKH.4.23.2Developaclaimusinga
variety of sources and perspectives about
howthe intentand outcomes of colonial
assimilationist policies have had an
impacton Alaskan culturalidentities.

Religion and Society

Civics Anchor Standard 6
Civic and Political
Institutions and Systems

» SS.AKH.4.6.1 Identify the impacts of
missionaries and missionary activity
throughout Alaska’shistory.

Resistance and
Reform

Civics Anchor Standard 8
Processes, Rules, and
Laws

» SS.AKH.4.8.1 Evaluate the efficacy of
formal and informal colonial policies,
theireffects on Sovereign Tribal Nations’
ability to self-govern, and Alaska Native
resistance efforts to preserve Tribal
sovereignty.

Climate Change

Geography Anchor
Standard 19
Human Populations:
Spatial Patterns and
Movement

= SS.AKH.4.19.1Assessthe ongoingeffects
of changing climate on Alaska’s
landscapes andsocieties.

Theme 5: Civics and Government

Anchor Standard

The student demonstrates

Content Standard

an understanding of...

Therefore, the student is able to...

Statehood History Anchor » SS.AKH.5.23.1 Evaluate Alaskans’
Standard 23 arguments for self-determination and full
Change, Continuity, and citizenship rights through the statehood
Context movement.

Elections Civics Anchor Standard 10 | « SS.AKH.5.10.1 Examine Alaska’s electoral

Rights, Roles, and
Responsibilities of Citizens

system and the responsibilities of
individuals within the system.

Civic Responsibility

Civics Anchor Standard 7
Participation and
Deliberation

» SS.AKH.5.7.1 Identify federal, state,
Tribal, andlocal powers, and explore the
student’s personal role in their local
community by taking informed action.

111 | Page

381




Anchor Standard
The student demonstrates

Content Standard

Civil Rights

an understanding of...

Civics Anchor Standard 10
Rights, Roles, and
Responsibilities of Citizens

Therefore, the student is able to...

SS.AKH.5.10.2Analyze howAlaskanshave
challenged the status quo from the
colonial era through today to gain
protection of their civil rights and build
long-termsurvivaloftheircommunities.

Alaska Constitution

Civics Anchor Standard 8
Processes, Rules, and
Laws

SS.AKH.5.8.1 Explain howthe Alaska
Constitution organizes government
power, protects rights, and includes
features unique to Alaska.

Tribal Sovereignty

Civics Anchor Standard 6
Civic and Political
Institutions and Systems

SS.AKH.5.6.1 Define sovereignty and
explore how Tribal sovereignty hasbeen
defended over time by Indigenous
communities to gain protection of Tribal
rights and build long-term survival of
Tribal affairs.

Federal Impact

Civics Anchor Standard 8
Processes, Rules, and
Laws

SS.AKH.5.8.2 Explain the significance and
impact of various court cases, legal
documents, and laws on Alaska.

Tribal, State, and
Federal Government

Civics Anchor Standard 6
Civic and Political
Institutions and Systems

SS.AKH.5.6.2 Compare and contrast Tribal
constitutions, the Alaska State
Constitution, the Federal Constitution,
andAlaskaNative corporationsascreated
by ANCSA.

Theme 6: Alaska’s Economy

Anchor Standard
The student demonstrates

Content Standard

ANCSA

an understanding of...

History Anchor
Standard 24
Historical Thinking

Therefore, the student is able to...

SS.AKH.6.24.1 Describe the formation of
ANCSA Corporations (Regional
Corporations), the outcomesofresource
sharing,andtheirimpactsonAlaska’s
economy.
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Anchor Standard
Content Standard
Therefore, the student is able to...

The student demonstrates
an understanding of...

Resource
Management

History Anchor
Standard 21
Perspectives

SS.AKH.6.21.1 Compare and contrast the
perspectives of sport, commercial, and
subsistence users on Tribal, state, and
federal policies regarding fish and game
management.

Resources and
Statehood

History Anchor
Standard 23

Change, Continuity, and
Context

SS.AKH.6.23.1 Explain the significance of
natural resources in major political
developments throughout Alaska’s
history.

Permanent Fund

Civics Anchor Standard 8
Processes, Rules, and
Laws

SS.AKH.6.8.1Explainthe creationofthe
Permanent Fund and Permanent Fund
Dividend and how it continues to impact
the state economically, politically, and
socially.

Alaskan Industry

Economics Anchor
Standard 11
Economic Systems,
Models, and Markets

SS.AKH.6.11.1 Identify Alaska’s markets
and industries and analyze their impact
on Alaska’seconomy.

Alaska and the World

Geography Anchor
Standard 17

Global Interconnections:
Changing Spatial Patterns

SS.AKH.6.17.1 Describe how Alaska’s
placeinthe circumpolarnorthhaslong-
term implications on its economic role in
the global development of industries,
travel, andtrade.

Natural Resource
Development

Economics Anchor
Standard 15

Alaska Economies: State,
Local, and Tribal

SS.AKH.6.15.1 Explain howelements of
state, Tribal, and local economies have
developedinresponsetoAlaska’sroleas
a resource developer.

Federal Role Economics Anchor SS.AKH.6.13.1 Analyze the role of the
Standard 13 federalgovernmentinAlaska’seconomy
The National Economy and maintenance of Alaska’s
infrastructure.
Land Economics Anchor SS.AKH.6.12.1 Identify Tribal and Western

Standard 12
Decision-Making and
Personal Finance

concepts of land ownership and how
actinguponthose concepts contributes
to changesinland use, stewardship, and
control.
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Anchor Standard

The student demonstrates Content Standard

an understanding of... Therefore, the student is able to...

Markets Economics Anchor » SS.AKH.6.11.2Examinethecausesand
Standard 11 consequences of Alaska’sboom-and-bust
Economic Systems, economy.

Models, and Markets

Grade 9through 12U.S. History Standards

Theme 1: Manifest Destiny and Indian Removal

Time Period: 1815 CE-1860 CE

Anchor Standard

The student demonstrates Content Standard

an understanding of... Therefore, the student is able to...
Ethnic,Cultural,and CivicsAnchorStandard9 | < SS.USH.1.9.1 Examine Indigenous
Identity Studies Alaska Government political systems pre-contactand explain

changes and adaptations due to
colonialismand Westerninfluence.

Federal Relations with [ CivicsAnchorStandard8 | < SS.USH.1.8.1 Explain the relationship that
Indigenous People Processes, Rules, and Laws wasdevelopedbetweenfederal, state,
and Tribal governments through treaties,
court decisions, and land acquisition

statutes.
Manifest Destiny History Anchor » SS.USH.1.21.1 Evaluate the ways in which
Standard 21 the United States acquired new
Perspectives territories, including purchases, forced

relocation, treaties, annexation, and war.

Federal Relations with [ CivicsAnchorStandard8 | < SS.USH.1.8.2Evaluatetheefficacyof
Indigenous People Processes, Rules, and Laws formal U.S. policies of expansion, their
effectson Sovereign TribalNations’
ability to self-govern, and Indigenous
resistance effortsto preserve Tribal

sovereignty.
Effects of Manifest History Anchor = SS.USH.1.21.2 Analyze why and how
Destiny Standard 21 IndigenouspeoplesresistedU.S.
Perspectives territorial expansion.
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Anchor Standard

The student demonstrates

Content Standard

Assimilation
Experiences

an understanding of...

History Anchor
Standard 24
Historical Thinking

Therefore, the student is able to...

SS.USH.1.24.1 Compareand contrast
Indigenous and Hispanic peoples’
experiences with assimilation and other
immigrants’ experiences as part of
expansion across the territorial United
States.

History Anchor
Standard 23

Change, Continuity, and
Context

SS.USH.23.9.1 Read and interpret
primary and secondary sources to
examine the role assimilation plays in the
loss of cultural, ethnic, racial, and
religious identities and language.

Early Industrialization

Economics Anchor
Standard 13
The National Economy

SS.USH.1.13.1 Analyze how economic
growth and industrialization transformed
daily life.

Changing Geography Anchor » SS.USH.17.9.1 Explain how innovationsin

Transportation Standard 17 transportation, communication, and
Global Interconnections: production reshaped American society.
Changing Spatial Patterns

The Market Economics Anchor » SS.USH.1.11.1Identify the conditions

Revolution Standard 11 thatgaverisetothemarketrevolution,

Economic Systems,
Models, and Markets

and evaluate its impacts on labor
conflictsanddivisions overslavery.

Mexican-American
War

History Anchor
Standard 24
Historical Thinking

SS.USH.1.24.2 Understand and
contextualize differentapproachesto
territorial expansion by the federal
government.

Sectionalism

History Anchor
Standard 23

Change, Continuity, and
Context

SS.USH.1.23.2 Identify and explain the
economic, social,andpoliticaldifferences
between the North, South, and West.

Purchase of Alaska

History Anchor
Standard 25
Alaskan History

SS.USH.1.25.1 Explainthe significance of
the purchase of Alaska in relation to
lingering ideas of Manifest Destiny.
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Theme 2: The Civil War and Reconstruction

Time Period: 1837 CE-1877 CE

Anchor Standard

Content Standard
Therefore, the student is able to...

» SS.USH.2.23.1Identifythe economic,

The student demonstrates
an understanding of...

Slavery History Anchor

Standard 23
Change, Continuity, and
Context

social,andpoliticalconditionsthatled
to the persistence of the institution of
slavery inthe American South as itwas
outlawed in other states and countries.

Cultural Identity

History Anchor
Standard 23

Change, Continuity, and
Context

SS.USH.2.23.2Useevidence toexplain
the development of cultures and
identities within groups facing
discrimination and oppression.

Slavery

History Anchor
Standard 21
Perspectives

SS.USH.2.21.1 Explain ways in which
enslaved people survived within and
resisted theirenslavement.

Social Reform
Movements

History Anchor
Standard 24
Historical Thinking

SS.USH.2.24.1 Examine the outcomes of
the religious and utopian movements
thatflourished around the Second Great
Awakening.

SS.USH.2.24.2 Examine the outcomes of
19th-century reformmovements.

Standard 16

Human Environment
Interaction: Place, Regions,
and Culture

Social Activism Civics Anchor Standard 7 SS.USH.2.7.1 Investigate how identity
Participation and groupsandsociety address systemic
Deliberation inequity throughindividual actions;
individual champions; social
movements; andlocalcommunity,
national, and global advocacy.
Causes of the Civil History Anchor SS.USH.2.21.2 Develop a claim using
War Standard 21 evidencefromavarietyofsourcesand
Perspectives perspectivesabouthow conflictsover
enslavement led the North and South to
war.
Border States Geography Anchor SS.USH.2.16.1 Explain the role of border

statesandterritoriesinthe U.S. Civil
Warr.
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Anchor Standard
The student demonstrates

Content Standard

an understanding of...

Therefore, the student is able to...

Emancipation History Anchor » SS.USH.2.22.1 Explain the effects of the

Proclamation Standard 22 Emancipation Proclamation and
Historical Sources and determineits contemporary purpose
Evidence and currentsignificance.

The Western History Anchor » SS.USH.2.21.3 Explain the impact of the

Campaign Standard 21 Western Campaign on Indigenous
Perspectives peoples.

End of the Civil War | History Anchor » SS.USH.2.23.3 Analyze the major factors
Standard 23 that determined the outcome of the

Change, Continuity, and
Context

Civil War.

Reconstruction

Civics Anchor Standard 7
Participation and
Deliberation

SS.USH.2.7.2 Use primary and secondary
sources to contextualize and explain
howthe political, economic, and social
position of Black people changed during
Reconstruction.

Economic Struggles of

Economics Anchor

SS.USH.2.13.1 Explain how Union Army

Reconstruction Standard 13 strategies, the end of slavery, and
The National Economy socioeconomic changes at the end of
the Civil War led to an economic
depression in the southeastern United
States.
Oppression After the History Anchor » SS.USH.2.24.3 Describe how white
War Standard 24 supremacistgroupsinthe United States
Historical Thinking arose withthe intention of maintaining
the oppression of specific groups
through informalinstitutions.
Changing History Anchor » SS.USH.2.23.4 Explain how the Civil War
Demographics Standard 23 and Reconstruction created

Change, Continuity, and
Context

demographic shiftsinthe United States.

The Failure of
Reconstruction

Civics Anchor Standard 8
Processes, Rules, and Laws

SS.USH.2.8.1Explaintheimpactof
significant legislation and judicial
precedentsin formally perpetuating
legal oppression.
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Anchor Standard

The student demonstrates

Content Standard

ModernConnections
tothe EndofSlavery

an understanding of...

History Anchor
Standard 21
Perspectives

Therefore, the student is able to...

e SS.USH.2.21.4 Exploreand demonstrate
the contemporary and current
significance ofJuneteenth.

Theme 3: Conflict at Home and Abroad

Time Period: 1877 CE-1920 CE

Anchor Standard

The student demonstrates
an understanding of...

Content Standard
Therefore, the student is able to...

Effects of Immigration

Geography Anchor
Standard 19

Human Populations: Spatial
Patterns and Movement

e SS.USH.3.19.1 Explain how massive
immigration after 1870 led to new
social patterns, conflicts, and ideas of
national unity thatdeveloped amid
growing cultural diversity.

Gilded Age

Economics Anchor
Standard 11

Economic Systems, Models,
and Markets

e SS.USH.3.11.1 Examinetheeconomic,
social, and political impacts of
industrialization in the 1870s.

HistoryAnchorStandard21
Perspectives

» SS.USH.3.21.1Compareandcontrast
the perspectives of monopolists and
labor unions aboutthe bestway to
improve society.
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Anchor Standard
The student demonstrates
an understanding of...

Content Standard
Therefore, the student is able to...

HistoryAnchorStandard24 | -« SS.USH.3.24.1 Examine waysinwhich

Progressive Era

Historical Thinking

Progressives and others addressed
problems of industrial capitalism,
urbanization, and political corruption.

History Anchor Standard 23
Change, Continuity, and
Context

SS.USH.3.23.1 Evaluate major reform
movements and reformers during the
Progressive Era.

SS.USH.3.23.2 Analyze the campaign

for, and the opposition to, women’s
suffrageinthelate 19thandearly 20th
centuries.

HistoryAnchorStandard21
Perspectives

SS.USH.3.21.2Evaluate theinclusivity
and exclusivity of Progressive Era
reform movements.

Civics Anchor Standard 8
Processes, Rules, and Laws

SS.USH.3.8.1 Analyze the governmental
policies of the Progressive period,
determinewhich problemstheywere
designed to solve, and assess their
long- and short-term effectiveness.

Civics Anchor Standard 10
Rights, Roles, and
Responsibilities of Citizens

SS.USH.3.10.1 Analyze the strategies of
Black people, Indigenous people, and
people of color to achieve basic civil
rights in the early 20th century.

SS.USH.3.10.2 Analyze how ideologies
ofthe progressive movementimpacted
Indigenous peopleinthe United States.
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Anchor Standard

The student demonstrates Content Standard

an understanding of... Therefore, the student is able to...
Imperialism Geography Anchor » SS.USH.3.17.1 Analyze the factors that

Standard 17 enabled the United States to become

Global Interconnections: an imperial power.

Changing Spatial Patterns

History Anchor Standard 23 | « SS.USH.3.23.3Evaluatetheeffectsof
Change, Continuity, and U.S.foreign policy in Latin America,
Context Asia, and the Pacific.

» SS.USH.3.23.4 Analyzetheeconomic,
social, and political impacts of
imperialismon peopleathomeand
abroad.

History Anchor Standard 22 | « SS.USH.3.22.1 Examine ways in which

Historical Sources and art, journalism, and literature impacted
Evidence imperialist and anti-imperialist
movements.
World War | HistoryAnchorStandard24 | - SS.USH.3.24.1 Distinguish between the
Historical Thinking long-termcausesandtriggeringevents
thatled to the United States entering
World Warl.

Rights, Liberties, and Civics Anchor Standard 10 = SS.USH.3.10.3Evaluatewartime
Conflict Rights, Roles, and restrictions on civil liberties.
Responsibilities of Citizens

Theme 4: Emergence as a Global Power

Time Period: 1918 CE-1945 CE

Anchor Standard

The student demonstrates Content Standard
an understanding of... Therefore, the student is able to...

American Isolationism History Anchor Standard 24 | < SS.USH.4.24.1 Analyze the reasons for
After WWI Historical Thinking American isolationism and
internationalism in the interwar period
and their effects on international
relations and foreign policy.

Changing Technology | Economics Anchor » SS.USH.4.13.1 Assess how innovations
Standard 13 in transportation, communication, and
The National Economy finance changed Americansociety.
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Anchor Standard
The student demonstrates

Content Standard

The Roaring '20s

an understanding of...

History Anchor Standard 21
Perspectives

Therefore, the student is able to...

SS.USH.4.21.1 Compare rival
perspectives on economic, social,and
religious conflicts in the 1920s.

History Anchor Standard 22
Historical Sources and
Evidence

SS.USH.4.22.1 Analyze the cultural
contributions of modernism, the
Harlem Renaissance, and theNew
Woman.

Causes of the Great

History Anchor Standard 24

SS.USH.4.24.2 Explain the global

Depression Historical Thinking contextofthe Great Depressionand
the reasons for the worldwide
economic collapse.

» SS.USH.4.24.3 Analyzethe conditions
and policies that led to the Great
Depression.

Effectsofthe Great History Anchor Standard 24 | < SS.USH.4.24.4 Examine the impact of

Depression Historical Thinking the Great Depressiononthe American
family and on ethnic and racial
minorities.

Economics Anchor » SS.USH.4.13.2 Analyze how the decline

Standard 13 in production and spending affected

The National Economy Americans during the Great Depression.
The New Deal History Anchor Standard 24| - SS.USH.4.24.5 Contrastthe firstand

Historical Thinking

secondNewDealsandevaluatethe
successes and failures of the relief,
recovery, and reform measures
associated witheach.

Franklin Delano
Roosevelt's New Deal
and the Changing Role
of Government

HistoryAnchorStandard24
Historical Thinking

SS.USH.4.24.6 Assesstheimpactand
legacy of New Deal relief, recovery, and
reform programs on Black people,
Indigenous people, and people of color.

Causes of World War
[ (WWII) Involvement

HistoryAnchorStandard24
Historical Thinking

SS.USH.4.24.7 Explain the historical
developments and policies that
resulted in the United States entering
WWIL.
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Anchor Standard
The student demonstrates
an understanding of...

Content Standard
Therefore, the student is able to...

Atomic Weapons

HistoryAnchorStandard24
Historical Thinking

SS.USH.4.24.8 Evaluate the decision to
employ nuclear weapons against Japan
and assessits long-termimpacts.

WWII Domestic
Policies

History Anchor Standard 23
Change, Continuity, and
Context

SS.USH.4.23.1 Assess the social,
political, and economic transformation
of the United States during WWIL.

Rights, Liberties, and
Conflict

Civics Anchor Standard 10
Rights, Roles, and
Responsibilities of Citizens

SS.USH.4.10.1 Identify the conditions
that gave rise to the internment of
Japanese Americans and the Unangax
people during the war and assess the
implications for civil liberties.
SS.USH.4.10.2 Examine the suppression
of civil liberties and human rights
duringtimes of conflictand war, past
and present.

Holocaust Impacts in
the U.S.

History Anchor Standard 23
Change, Continuity, and
Context

SS.USH.4.23.2 Use primary sources and
varying perspectives toanalyze howthe
Holocaustshifted American perceptions
and policies regarding civil liberties and
human rights.

U.S. Role in WWII
Turning Points

History Anchor Standard 24
Historical Thinking

SS.USH.4.24.9 Analyzetheroleofthe
United States in the outcome of WWII
in the European and the Pacific
theaters.

The United Nations

Civics Anchor Standard 6
Civic and Political
Institutions and Systems

SS.USH.4.6.1Explainthe purposesand
organization ofthe United Nations.
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Theme 5: Cold War

Time Period: 1945 CE-1991 CE

Anchor Standard
Content Standard
Therefore, the student is able to...

The student demonstrates an
understanding of...

Origin of the Cold War

History AnchorStandard21
Perspectives

SS.USH.5.21.1 Explain how political
ideology shaped the postwar orderand
led to the Soviet-U.S. armsrace.

Cold War Containment
Abroad

History Anchor Standard 23
Change, Continuity, and
Context

SS.USH.5.23.1 Analyze how U.S. foreign
policy during the Cold War shaped
conflictsin Asia and the Americas.

Cold War Containment
at Home

Civics Anchor Standard 10
Rights, Roles, and
Responsibilities of Citizens

SS.USH.5.10.1 Analyze the impact of

Cold Warrhetoricand ideology on social
movementsand activistsinthe United

States.

Other Impacts of the
Cold War

History Anchor Standard 23
Change, Continuity, and
Context

SS.USH.5.23.2 Analyze other economic
andsocialimpactsofthe ColdWaron
the United States.

Theme 6:Modern Civil Rights Movements, Power Movements, andthe Rise of

Modern Politics

Time Period: 1954 CE—Present

Anchor Standard
The student demonstrates Content Standard
an understanding of... Therefore, the student is able to...
Civil Rights Legislation | Civics Anchor Standard 6 = SS.USH.6.6.1 Evaluate the effectiveness
and Action Civic and Political of civil rights organizations and actions
Institutions and Systems in overcoming racial segregation.
Great Society Economics Anchor » SS.USH.6.13.1 Evaluatetheimpactof
Programs and Standard 13 Great Society-era policies in addressing
Reforms The National Economy economic, social, and environmental
conditions.
Anti-War and Civics Anchor Standard 6 » SS.USH.6.6.2 Assess the impact of
Counterculture Civic and Political student movements and the
Movements Institutions and Systems counterculture on American politics
and society.
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Anchor Standard
The student demonstrates

Content Standard

New Movements,

an understanding of...
Civics Anchor Standard 6

Therefore, the student is able to...

SS.USH.6.6.3 Construct an argument

New Voices Civic and Political using a variety of sources and
Institutions and Systems perspectives explaining why efforts to

expand civil rights were more
successful at achieving change than in
previous years or eras.

Conservative History Anchor Standard 23 | - SS.USH.6.23.1Analyzetheriseof

Movement Change, Continuity, and modern conservatismin the United

Development Context States.

Effects of Civics Anchor Standard 8 | - SS.USH.6.8.1Assessthesocialand

Conservatism Processes, Rules, and Laws political impact of conservatismin the

United States.

Ethnic, Cultural,and
Identity Studies

History Anchor Standard 21
Perspectives

SS.USH.6.21.1 Investigate how identity
groupsandsocietyaddresschronic
inequity through individual actions;
individual champions; social
movements; and local community,
national, and global advocacy.

Theme 7: United States in the Global Age

Time Period: 1991 CE—-Present

Anchor Standard

The student demonstrates

Content Standard

Domestic Challenges

an understanding of...

Civics Anchor Standard 8
Processes, Rules, and Laws

Therefore, the student is able to...

SS.USH.7.8.1 Evaluate popular and
government responses to emerging
domestic challenges.

Global Challenges

Geography Anchor
Standard 17

Global Interconnections:
Changing Spatial Patterns

SS.USH.7.17.1 Analyze U.S.responses
to global challenges and crises.

Technology

History Anchor Standard 23
Change, Continuity, and
Context

SS.USH.7.23.1 Analyze someofthe

majortechnologicalandsocialtrends
andissuesofthelate20thandearly
21st centuries.
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Anchor Standard
The student demonstrates
an understanding of...

Content Standard
Therefore, the student is able to...

Challenges to
Democracy

Civics Anchor Standard 6
Civic and Political
Institutions and Systems

= SS.USH.7.6.1 Analyze the current state
and health of U.S. democracy in a
global context.

Grade 9 through 12 World History Standards

Theme 1: Post-Classical Societies and Trade Networks

Time Period: 600 CE—1450 CE

Anchor Standard
The studentdemonstrates

Content Standard

Therefore, the student is able to...

European Feudalism

anunderstandingof...

History Anchor Standard 24
Historical Thinking

» SS.WH.1.24.1Explainhowthefallof

the Roman Empire led to the
emergence of European feudalism.

Feudal Hierarchies

Economics Anchor
Standard 12
Decision-Making and
Personal Finance

e SS.WH.1.12.1 Describe the distribution

of resources among classes in the
feudal hierarchies of European and
Asian societies.

Trade Networks

Economics Anchor Standard
14
The Global Economy

e SS.WH.1.14.1 Describe how trade

networks and the transfer of goods and
ideaslinkedpost-classicalsocieties.

Characteristics of
Mesoamerican
Empires

Geography Anchor
Standard 17

Global Interconnections:
Changing Spatial Patterns

» SS.WH.1.17.1 Compare cultural and

technologicalinnovations ofthe Olmec,
Mayan, Aztec,and Incacivilizations.

Characteristics of
African Empires and

Geography Anchor
Standard 17

» SS.WH.1.17.2 Analyze culturaldiffusion

and trade among African empires and

Human Populations: Spatial
Patterns and Movement

Kingdoms Global Interconnections: kingdoms.

Changing Spatial Patterns
SpreadofCultureand Geography Anchor » SS.WH.1.19.1 Explain how the transfer
Ideas Standard 19 of goods and ideas along trade routes

affected ideas and cultures of different
peoplein post-classical societies.

125| Page

395



Theme 2: The First Global Age

Time Period: 1450 CE-1750 CE

Causes of Exploration

Anchor Standard

The student demonstrates

an understanding of...

History Anchor Standard 23
Change, Continuity, and
Context

Content Standard
Therefore, the student is able to...

= SS.WH.2.23.1 Explain how the ideas of

the Renaissance and Reformation
motivated exploration and conquest.

Effects of Global
Exploration

History Anchor Standard 23
Change, Continuity, and
Context

= SS.WH.2.23.2 Analyze the political and

economic impacts of European
expeditions in the 15th and 16th
centuries.

Atlantic Slave Trading

Geography Anchor
Standard 19

Human Populations: Spatial
Patterns and Movement

e SS.WH.2.19.1 Assess the effects of the

Atlantic slave trade, including its
economic, social, and political effects
onthe Africancommunities oforigin.

Columbian Exchange
and Consequences

Geography Anchor
Standard 17

Global Interconnections:
Changing Spatial Patterns

» SS.WH.2.17.1 Evaluate theimpactof

the Columbian Exchange of food and
other items between Europe and the
Americas.

Theme 3: An Age of Revolutions

Time Period: 1750 CE-1900 CE

Causes of the
Industrial Revolution

Anchor Standard

The student demonstrates
an understanding of...

History Anchor Standard 23
Change, Continuity, and
Context

Content Standard
Therefore, the student is able to...

» SS.WH.3.23.1 Explain how social
changes and technological innovations
in Britainled to the rise and spread of
the Industrial Revolution in the late
1700s.

Effects of the
Industrial Revolution

History Anchor Standard 24
Historical Thinking

» SS.WH.3.24.1 Explain the positive and
negative impacts of the Industrial
Revolutioninthe Americas, Asia, and
Africa.
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Anchor Standard
Content Standard
Therefore, the student is able to...

The student demonstrates
an understanding of...

Economic Motives of
Imperialism

Economics Anchor
Standard 11

Economic Systems, Models,
and Markets

SS.WH.3.11.1 Use primary and
secondary sources to explain the
economic motives ofthe Britishand
Dutch empires in the conquest of India
and SoutheastAsiaandtheimpactson
the people who lived there.

Causes of Imperialism

History Anchor Standard 24
Historical Thinking

SS.WH.3.24.2 Constructanargument
explaining the most important motives
that drove European and Japanese
imperialism.

Types of Imperialism

History Anchor Standard 21
Perspectives

SS.WH.3.21.1 Cite and compare
methods of imperialism during the late
1800sinAsia, Africa,and the Americas.

Effects of Imperialism

Geography Anchor
Standard 17

Global Interconnections:
Changing Spatial Patterns

SS.WH.3.17.1 Use a variety of evidence,
includingquantitativedata,toassess
the impact of colonial rule in Asia,
Africa, the Americas, and
Australia/Oceania.

Scientific Revolution

History Anchor Standard 24
Historical Thinking

SS.WH.3.24.3 Explain the impact of the
ScientificRevolutionontherise ofthe
Enlightenment.

Political Philosophies

Civics Anchor Standard 6
Civic and Political
Institutions and Systems

SS.WH.3.6.1 Explain how
Enlightenment ideas influenced the
political philosophies about who should
govern and how.

Revolutions

History Anchor Standard 23
Change, Continuity, and
Context

SS.WH.3.23.2 Compare the causes and
consequences of political revolutionsin
thelate 18thandearly 19th centuries.

Social Reform
Movements

History Anchor Standard 24
Historical Thinking

SS.WH.3.24.4 Compare the motives and
effects of social reform movementsin
the 19th century.
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Theme 4: Emergence of Modern Global Conflict

Time Period: 1900 CE-1945 CE

Anchor Standard

The student demonstrates
an understanding of...

Content Standard
Therefore, the student is able to...

Causes of the Great
War

History Anchor Standard 24
Historical Thinking

» SS.WH.4.24.1 Explain the short- and

long-term causes and consequences of
World War [(WWI).

Interwar Economics

Economics Anchor
Standard 14
The Global Economy

e SS.WH.4.14.1 Make evidence-based

inferences concerning the economic
effects of WWI on various geographic
regions.

Post-WWI Period

History Anchor Standard 21
Perspectives

e SS.WH.4.21.1 Use case studies to

identify the reach and causes of therise
oftotalitarianregimesduring the post-
WW]I period.

Holocaust and
Genocide

History Anchor Standard 21
Perspectives

» SS.WH.4.21.2Analyzeprimaryand
secondary sources to explain the
significance ofthe Holocaustand other
atrocities in WWIl and subsequent war
crime tribunals.

Theme 5: Cold War Era

Time Period: 1945 CE-1991 CE

Anchor Standard

The student demonstrates

Content Standard

Decolonization After
WWII

an understanding of...

History Anchor Standard 24
Historical Thinking

Therefore, the student is able to...

» SS.WH.5.24.1 Analyze the causesand
effects of decolonization after WWII.

Context

AftermathofWorld History Anchor Standard 24 | < SS.WH.5.24.2 Analyzetheeconomic,

War ll Historical Thinking political,andmilitary powershiftsthat
followed WWIL.

Action for History Anchor Standard 23 | - SS.WH.5.23.1 Analyze the impacts of

Independence Change, Continuity, and nationalistrevolutionary leaders and

movements on achieving
independence.
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Resistance and
Revolution

Anchor Standard
The student demonstrates
an understanding of...

History Anchor Standard 23
Change, Continuity, and
Context

Content Standard
Therefore, the student is able to...

SS.WH.5.23.2 Examine patterns of
resistance and revolution after WWII.

United Nations
Influence

History Anchor Standard 23
Change, Continuity, and
Context

SS.WH.5.23.3 Analyze therole ofthe
United Nations in state-buildingand
negotiation of conflicts after WWII.

National Sovereignty
After Imperialism

History Anchor Standard 23
Change, Continuity, and
Context

SS.WH.5.23.4 Use case studies to
examinethe creation, challenges, and
conflicts related to nation building and
national sovereignty.

ColdWarGilobal
Conflicts

History Anchor Standard 21
Perspectives

SS.WH.5.21.1 Analyze how the Cold
War led to global conflict.

Theme 6: Era of Globalization

Time Period: 1991 CE—Future

Globalization

Anchor Standard

The student demonstrates an
understanding of...

Economics Anchor
Standard 14
The Global Economy

Content Standard
Therefore, the student is able to...

SS.WH.6.14.1Usecasestudiestoassess
the economicimpactsofglobalization

on the regional, national, and
international scales.

Resources and
Sustainability

Economics Anchor
Standard 14
The Global Economy

SS.WH.6.14.2 Analyzethefactors
affectingclimate changeandglobal
sustainability.

Global Human Rights|

Civics Anchor Standard 10
Rights, Roles, and
Responsibilities of Citizens

SS.WH.6.10.1 Assess proposed
solutions to pastand ongoing human
rights violations.
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Alaska Standards for Culturally Responsive
Schools

These guidelines are sponsored by:

o Alaska Federation of Natives

e Alaska Rural Systemic Initiative

o Alaska Rural Challenge

e Center for Cross-Cultural Studies

o Alaska Native Knowledge Network

e Association of Native Educators of The Lower Kuskokwim
e Ciulistet Research Association

e Association of Interior Native Educators

o Alaska State Board of Education

o Alaska Native Teachers for Excellence/Anchorage
e Southeast Native Educators Association

e North Slope Inupiaq Educators Association

e Association of Northwest Native Educators

e Alutiig Native Educator Association

e Association of Unangan/Unangas Educators

o Alaska Native Education Student Association

o Alaska Native Education Council

o Alaska First Nations Research Network

e Consortium for Alaska Native Higher Education

Preface

The following standards have been developed by Alaska Native educators to provide a way
for schools and communities to examine the extent to which they are attending to the
educational and cultural well being of the students in their care. These "cultural standards"
are predicated on the belief that a firm grounding in the heritage language and culture
indigenous to a particular place is a fundamental prerequisite for the development of
culturally-healthy students and communities associated with that place, and thus is an
essential ingredient for identifying the appropriate qualities and practices associated with
culturally-responsive educators, curriculum and schools.

For several years, Alaska has been developing "content standards" to define what students
should know and be able to do as they go through school. In addition, "performance
standards" are being developed for teachers and administrators, and a set of "quality
school standards" have been put forward by the Alaska Department of Education to serve
as a basis for accrediting schools in Alaska. To the extent that these state standards are
written for general use throughout Alaska, they don't always address some of the special
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issues that are of critical importance to schools in rural Alaska, particularly those serving
Alaska Native communities and students.

Through a series of regional and statewide meetings associated with the Alaska Rural
Systemic Initiative (with funding provided by the National Science Foundation and the
Annenberg Rural Challenge, and administrative support from the Alaska Federation of
Natives in collaboration with the University of Alaska), Alaska Native educators have
developed the following "Alaska Standards for Culturally-Responsive Schools" for
consideration by educators serving Native students around the state. Though the
emphasis is on rural schools serving Native communities, many of the standards are
applicable to all students and communities because they focus curricular attention on in-
depth study of the surrounding physical and cultural environment in which the school is
situated, while recognizing the unique contribution that indigenous people can make to
such study as long-term inhabitants who have accumulated extensive specialized
knowledge related to that environment.

Standards have been drawn up in five areas, including those for students, educators,
curriculum, schools, and communities. These "cultural standards" provide guidelines or
touchstones against which schools and communities can examine what they are doing to
attend to the cultural well-being of the young people they are responsible for nurturing to
adulthood. The standards included here serve as a complement to, not as a replacement
for, those adopted by the State of Alaska. While the state standards stipulate what
students should know and be able to do, the cultural standards are oriented more toward
providing guidance on how to get them there in such a way that they become responsible,
capable and whole human beings in the process. The emphasis is on fostering a strong
connection between what students experience in school and their lives out of school by
providing opportunities for students to engage in in-depth experiential learning in real-
world contexts. By shifting the focus in the curriculum from teaching/learning about
cultural heritage as another subject to teaching/learning through the local culture as a
foundation for all education, it is intended that all forms of knowledge, ways of knowing
and world views be recognized as equally valid, adaptable and complementary to one
another in mutually beneficial ways.

The cultural standards outlined in this document are not intended to be inclusive,
exclusive or conclusive, and thus should be reviewed and adapted to fit local needs. Each
school, community and related organization should consider which of these standards are
appropriate and which are not, and when necessary, develop additional cultural standards
to accommodate local circumstances. Terms should be interpreted to fit local
conventions, especially with reference to meanings associated with the definition of
Elder, tradition, spirituality, or anything relating to the use of the local language. Where
differences of interpretation exist, they should be respected and accommodated to the
maximum extent possible. The cultural standards are not intended to produce
standardization, but rather to encourage schools to nurture and build upon the rich and
varied cultural traditions that continue to be practiced in communities throughout Alaska.
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Some of the multiple uses to which these cultural standards may be put are as follows:

1.

They may be used as a basis for reviewing school or district-level goals, policies and
practices with regard to the curriculum and pedagogy being implemented in each
community or cultural area.

They may be used by a local community to examine the kind of home/family
environment and parenting support systems that are provided for the upbringing of
its children.

They may be used to devise locally appropriate ways to review student and teacher
performance as it relates to nurturing and practicing culturally-healthy behavior,
including serving as potential graduation requirements for students.

They may be used to strengthen the commitment to revitalizing the local language
and culture and fostering the involvement of Elders as an educational resource.
They may be used to help teachers identify teaching practices that are adaptable to
the cultural context in which they are teaching.

They may be used to quide the preparation and orientation of teachers in ways that
help them attend to the cultural well-being of their students.

They may serve as criteria against which to evaluate educational programs
intended to address the cultural needs of students.

. They may be used to guide the formation of state-level policies and regulations and

the allocation of resources in support of equal educational opportunities for all
children in Alaska.

Cultural Standards for Students

A. Culturally-knowledgeable students are well grounded in the cultural heritage and

traditions of their community.

Students who meet this cultural standard are able to:

assume responsibility for their role in relation to the well-being of the cultural
community and their life-long obligations as a community member;

recount their own genealogy and family history;

acquire and pass on the traditions of their community through oral and written
history;

practice their traditional responsibilities to the surrounding environment;

reflect through their own actions the critical role that the local heritage language
plays in fostering a sense of who they are and how they understand the world
around them;

live a life in accordance with the cultural values and traditions of the local
community and integrate them into their everyday behavior.

determine the place of their cultural community in the regional, state, national and
international political and economic systems;
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B. Culturally-knowledgeable students are able to build on the knowledge and skills of
the local cultural community as a foundation from which to achieve personal and
academic success throughout life.

Students who meet this cultural standard are able to:

1. acquire insights from other cultures without diminishing the integrity of their own;

2. make effective use of the knowledge, skills and ways of knowing from their own
cultural traditions to learn about the larger world in which they live;

3. make appropriate choices regarding the long-term consequences of their actions;

4. identify appropriate forms of technology and anticipate the consequences of their
use for improving the quality of life in the community.

C. Culturally-knowledgeable students are able to actively participate in various
cultural environments.

Students who meet this cultural standard are able to:

1. perform subsistence activities in ways that are appropriate to local cultural
traditions;

2. make constructive contributions to the governance of their community and the
well-being of their family;

3. attain a healthy lifestyle through which they are able to maintain their own social,
emotional, physical, intellectual and spiritual well-being;

4. enterinto and function effectively in a variety of cultural settings.

D. Culturally-knowledgeable students are able to engage effectively in learning
activities that are based on traditional ways of knowing and learning.

Students who meet this cultural standard are able to:

1. acquire in-depth cultural knowledge through active participation and meaningful
interaction with Elders;

2. participate in and make constructive contributions to the learning activities
associated with a traditional camp environment;

3. interact with Eldersin aloving and respectful way that demonstrates an
appreciation of their role as culture-bearers and educators in the community;

4. gather oral and written history information from the local community and provide
an appropriate interpretation of its cultural meaning and significance;

5. identify and utilize appropriate sources of cultural knowledge to find solutions to
everyday problems;

6. engage in arealistic self-assessment to identify strengths and needs and make
appropriate decisions to enhance life skills.
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E. Culturally-knowledgeable students demonstrate an awareness and appreciation of
the relationships and processes of interaction of all elements in the world around
them.

Students who meet this cultural standard are able to:

1. recognize and build upon the inter-relationships that exist among the spiritual,
natural and human realms in the world around them, as reflected in their own
cultural traditions and beliefs as well as those of others;

2. understand the ecology and geography of the bioregion they inhabit;

3. demonstrate an understanding of the relationship between world view and the way
knowledge is formed and used;

4. determine how ideas and concepts from one knowledge system relate to those
derived from other knowledge systems;

5. recognize how and why cultures change over time;

6. anticipate the changes that occur when different cultural systems come in contact
with one another;

7. determine how cultural values and beliefs influence the interaction of people from
different cultural backgrounds;

8. identify and appreciate who they are and their place in the world.

Cultural Standards for Educators

A. Culturally-responsive educators incorporate local ways of knowing and teachingin
their work.

Educators who meet this cultural standard:

1. recognize the validity and integrity of the traditional knowledge system:;

2. utilize Elders’ expertise in multiple ways in their teaching;

3. provide opportunities and time for students to learn in settings where local cultural
knowledge and skills are naturally relevant;

4. provide opportunities for students to learn through observation and hands-on
demonstration of cultural knowledge and skills;

5. adhere to the cultural and intellectual property rights that pertain to all aspects of
the local knowledge they are addressing;

6. continually involve themselves in learning about the local culture.

B. Culturally-responsive educators use the local environment and community
resources on aregular basis to link what they are teaching to the everyday lives of
the students.

Educators who meet this cultural standard:
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1. reqularly engage students in appropriate projects and experiential learning
activities in the surrounding environment;

2. utilize traditional settings such as camps as learning environments for transmitting
both cultural and academic knowledge and skills;

3. provide integrated learning activities organized around themes of local significance
and across subject areas;

4. are knowledgeable in all the areas of local history and cultural tradition that may
have bearing on their work as a teacher, including the appropriate times for certain
knowledge to be taught;

5. seektoground all teaching in a constructive process built on a local cultural
foundation.

C. Culturally-responsive educators participate in community events and activities in
an appropriate and supportive way.

Educators who meet this cultural standard:

1. become active members of the community in which they teach and make positive
and culturally-appropriate contributions to the well being of that community;

2. exercise professional responsibilities in the context of local cultural traditions and
expectations;

3. maintain a close working relationship with and make appropriate use of the cultural
and professional expertise of their co-workers from the local community.

D. Culturally-responsive educators work closely with parents to achieve a high level of
complementary educational expectations between home and school.

Educators who meet this cultural standard:

1. promote extensive community and parental interaction and involvement in their
children’s education;

2. involve Elders, parents and local leaders in all aspects of instructional planning and
implementation;

3. seekto continually learn about and build upon the cultural knowledge that students
bring with them from their homes and community;

4. seektolearnthe local heritage language and promote its use in their teaching.

E. Culturally-responsive educators recognize the full educational potential of each
student and provide the challenges necessary for them to achieve that potential.

Educators who meet this cultural standard:

1. recognize cultural differences as positive attributes around which to build
appropriate educational experiences;
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2. provide learning opportunities that help students recognize the integrity of the

knowledge they bring with them and use that knowledge as a springboard to new

understandings;

reinforce the student’s sense of cultural identity and place in the world;

4. acquaint students with the world beyond their home community in ways that
expand their horizons while strengthening their own identities;

5. recognize the need for all people to understand the importance of learning about
other cultures and appreciating what each has to offer.

A

Cultural Standards for Curriculum

A. A culturally-responsive curriculum reinforces the integrity of the cultural
knowledge that students bring with them.

A curriculum that meets this cultural standard:

1. recognizes that all knowledge is embedded in a larger system of cultural beliefs,
values and practices, each with its own integrity and interconnectedness;

2. insures that students acquire not only the surface knowledge of their culture, but
are also well grounded in the deeper aspects of the associated beliefs and
practices;

3. incorporates contemporary adaptations along with the historical and traditional
aspects of the local culture;

4. respects and validates knowledge that has been derived from a variety of cultural
traditions;

5. provides opportunities for students to study all subjects starting from a base in the
local knowledge system.

B. A culturally-responsive curriculum recognizes cultural knowledge as part of a living
and constantly adapting system that is grounded in the past, but continues to grow
through the present and into the future.

A curriculum that meets this cultural standard:

1. recognizes the contemporary validity of much of the traditional cultural knowledge,
values and beliefs, and grounds students learning in the principles and practices
associated with that knowledge;

2. provides students with an understanding of the dynamics of cultural systems as
they change over time, and as they are impacted by external forces;

3. incorporates the in-depth study of unique elements of contemporary life in Native
communities in Alaska, such as the Alaska Native Claims Settlement Act,
subsistence, sovereignty and self-determination.
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C. A culturally-responsive curriculum uses the local language and cultural knowledge
as a foundation for the rest of the curriculum.

A curriculum that meets this cultural standard:

1. utilizes the local language as a base from which to learn the deeper meanings of the
local cultural knowledge, values, beliefs and practices;

2. recognizes the depth of knowledge that is associated with the long inhabitation of a
particular place and utilizes the study of "place" as a basis for the comparative
analysis of contemporary social, political and economic systems;

3. incorporates language and cultural immersion experiences wherever in-depth
cultural understanding is necessary;

4. views all community members as potential teachers and all eventsin the
community as potential learning opportunities;

5. treatslocal cultural knowledge as a means to acquire the conventional curriculum
content as outlined in state standards, as well as an end in itself;

6. makes appropriate use of modern tools and technology to help document and
transmit traditional cultural knowledge;

7. issensitive to traditional cultural protocol, including role of spirituality, as it relates
to appropriate uses of local knowledge.

D. A culturally-responsive curriculum fosters a complementary relationship across
knowledge derived from diverse knowledge systems.

A curriculum that meets this cultural standard:

1. draws parallels between knowledge derived from oral tradition and that derived
from books;

2. engages students in the construction of new knowledge and understandings that
contribute to an ever-expanding view of the world.

E. A culturally-responsive curriculum situates local knowledge and actions in a global
context.

A curriculum that meets this cultural standard:

1. encourages students to consider the inter-relationship between their local
circumstances and the global community;

2. conveys to students that every culture and community contributes to, at the same
time that it receives from the global knowledge base;

3. prepares students to "think globally, act locally."
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Cultural Standards for Schools

A. A culturally-responsive school fosters the on-going participation of Elders in all
aspects of the schooling process.

A school that meets this cultural standard:

1. maintains multiple avenues for Elders to interact formally and informally with
students at all times;

2. provides opportunities for students to regularly engage in the documenting of
Elders’ cultural knowledge and produce appropriate print and multimedia materials
that share this knowledge with others;

3. includes explicit statements regarding the cultural values that are fostered in the
community and integrates those values in all aspects of the school program and
operation;

4. utilizes educational models that are grounded in the traditional world view and ways
of knowing associated with the cultural knowledge system reflected in the
community.

B. A culturally-responsive school provides multiple avenues for students to access the
learning that is offered, as well as multiple forms of assessment for students to
demonstrate what they have learned.

A school that meets this cultural standard:

1. utilizes a broad range of culturally-appropriate performance standards to assess
student knowledge and skills;

2. encourages and supports experientially oriented approaches to education that
makes extensive use of community-based resources and expertise;

3. provides cultural and language immersion programs in which student acquire in-
depth understanding of the culture of which they are members;

4. helps students develop the capacity to assess their own strengths and weaknesses
and make appropriate decisions based on such a self-assessment.

C. A culturally-responsive school provides opportunities for students to learnin
and/or about their heritage language.

A school that meets this cultural standard:
1. provides language immersion opportunities for students who wish to learn in their
heritage language;

2. offers courses that acquaint all students with the heritage language of the local
community;
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3.

4,

makes available reading materials and courses through which students can acquire
literacy in the heritage language;

provides opportunities for teachers to gain familiarity with the heritage language of
the students they teach through summer immersion experiences.

A culturally-responsive school has a high level of involvement of professional staff
who are of the same cultural background as the students with whom they are
working.

A school that meets this cultural standard:

encourages and supports the professional development of local personnel to
assume teaching and administrative roles in the school;

recruits and hires teachers whose background is similar to that of the students
they will be teaching;

provides a cultural orientation camp and mentoring program for new teachers to
learn about and adjust to the cultural expectations and practices of the community
and school;

fosters and supports opportunities for teachers to participate in professional
activities and associations that help them expand their repertoire of cultural
knowledge and pedagogical skills.

A culturally-responsive school consists of facilities that are compatible with the
community environment in which they are situated.

A school that meets this cultural standard:

provides a physical environment that is inviting and readily accessible for local
people to enter and utilize;

makes use of facilities throughout the community to demonstrate that educationis
a community-wide process involving everyone as teachers;

utilizes local expertise, including students, to provide culturally-appropriate
displays of arts, crafts and other forms of decoration and space design.

A culturally-responsive school fosters extensive on-going participation,
communication and interaction between school and community personnel.

A school that meets this cultural standard:

1.

holds reqular formal and informal events bringing together students, parents,
teachers and other school and community personnel to review, evaluate and plan
the educational program that is being offered;

2. provides regular opportunities for local and regional board deliberations and

decision-making on policy, program and personnel issues related to the school;
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3. sponsors on-going activities and events in the school and community that
celebrate and provide opportunities for students to put into practice and display
their knowledge of local cultural traditions.

Cultural Standards for Communities

A. A culturally-supportive community incorporates the practice of local cultural
traditions in its everyday affairs.

A community that meets this cultural standard:

1. providesrespected Elders with a place of honor in community functions;

2. models culturally-appropriate behavior in the day-to-day life of the community;

3. utilizes traditional child-rearing and parenting practices that reinforce a sense of
identity and belonging;

4. organizes and encourages participation of members from all ages in regular
community-wide, family-oriented events;

5. incorporates and reinforces traditional cultural values and beliefs in all formal and
informal community functions.

B. A culturally-supportive community nurtures the use of the local heritage language.
A community that meets this cultural standard:

1. recognizes the role that language plays in conveying the deeper aspects of cultural
knowledge and traditions;

2. sponsors local heritage language immersion opportunities for young children when
they are at the critical age for language learning;

3. encourages the use of the local heritage language whenever possible in the
everyday affairs of the community, including meetings, cultural events, print
materials and broadcast media;

4. assistsinthe preparation of curriculum resource material in the local heritage
language for use in the school;

5. provides simultaneous translation services for public meetings where persons
unfamiliar with the local heritage language are participants.

C. A culturally-supportive community takes an active role in the education of all its
members.

A community that meets this cultural standard:

1. encourages broad-based participation of parentsin all aspects of their children’s
education, both in and out of school;
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insures active participation by community members in reviewing all local, regional
and state initiatives that have bearing on the education of their children;
encourages and supports members of the local community who wish to pursue
further education to assume teaching and administrative roles in the school;
engages in subsistence activities, sponsors cultural camps and hosts community
events that provide an opportunity for children to actively participate in and learn
appropriate cultural values and behavior;

provides opportunities for all community members to acquire and practice the
appropriate knowledge and skills associated with local cultural traditions.

A culturally-supportive community nurtures family responsibility, sense of
belonging and cultural identity.

A community that meets this cultural standard:

fosters cross-generational sharing of parenting and child-rearing practices;
creates a supportive environment for youth to participate in local affairs and
acquire the skills to be contributing members of the community;

adopts the adage, "It takes the whole village to raise a child."

A culturally-supportive community assists teachers in learning and utilizing local
cultural traditions and practices.

A community that meets this cultural standard:

1.

sponsors a cultural orientation camp and community mentoring program for new
teachers to learn about and adjust to the cultural expectations and practices of the
community;

encourages teachers to make use of facilities and expertise in the community to
demonstrate that education is a community-wide process involving everyone as
teachers;

sponsors regular community/school potlucks to celebrate the work of students and
teachers and to promote on-going interaction and communication between
teachers and parents;

attempts to articulate the cultural knowledge, values and beliefs that it wishes
teachers toincorporate into the school curriculum;

establishes a program to insure the availability of Elders’ expertise in all aspects of
the educational program in the school.

A culturally-supportive community contributes to all aspects of curriculum design
and implementation in the local school

A community that meets this cultural standard:
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1. takesan active part in the development of the mission, goals and content of the
local educational program;

2. promotes the active involvement of students with Elders in the documentation and
preservation of traditional knowledge through a variety of print and multimedia
formats;

3. facilitates teacher involvement in community activities and encourages the use of
the local environment as a curricular resource;

4. promotes parental involvement in all aspects of their children’s educational
experience.
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