Sheridan School District 48J

“Oregon intends to develop one of the best-educated citizenries in
the world.”
Known as 40/40/20

40% of adult Oregonians will have earned a bachelor’s degree or higher

40% of adult Oregonians will have earned an associate’s degree or postsecondary
credential as their highest level of educational attainment

20% of all adult Oregonians will have earned at least a high school diploma, an extended
or modified high school diploma, or the equivalent of a high school diploma as their
highest level of educational attainment.

Followed by the 2011 Oregon Legislature enacting;
SB 253 — aggressive high school and college completion goals
SB 909 — P-20 unified, student-centered system of public education
SB 253 — 40/40/20 goal by 2025

SB 290 — adopting core Teacher and Administrator standards to improve teaching
and learning, guide professional development and determining
effectiveness of teacher and administrators

Oregon ESEA Flexibility Request

1. College and Career-Ready Standards

2. New Oregon Report Card
Achievement Compacts

a. Examples: Springfield SD & Beaverton SD

Focus on Continuous Improvement for ALL Schools
Incorporating Student Growth
Focus on Closing the Achievement Gap
Customized System of Supports and Interventions
A Statewide System for Teacher and Leader Effectiveness
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Oregon’s ELA and Math Assessment Transition
“OAKS Today — to — SBAC in 2014-15

Sample of Teacher and Leader Evaluation that reflect SB 290



OREGON LEARNS: Executive Summary

Report to the L@giS](ZtUI'Qﬁ’OID the Oregon EdllC(ltiOH Investment BOCH‘CI

Never has education been more important to the
lives and fortunes of Oregonians and our
communities. Yet Oregon is falling behind. Our
current generation of young adults—ages 25-34—is
less educated than their parents’ generation, with
fewer earning a certificate or degree beyond high
school. And almost a third of our students are failing
to graduate with a regular diploma after four or even
five years in high school.

These are troubling trends, made all the more
challenging by increasing rates of poverty among

households with children and persistent achievement

gaps for children of color.

But thére are encouraging signs of progress in
schools throughout the state. At every level of
education in Oregon, leaders and teachers are
pioneering new practices that have enabled students
to achieve their potential as lifelong learners and
contributors to our economic and civic life. We need
to connect these examples of excellence to create a
culture of excellence across the system.

The 2011 Oregon Legislature addressed these
challenges and opportunities head on, marshalling
strong bipartisan majorities to enact:

e Senate Bill 253, which established the most
aggressive high school and college
completion goals of any state in the country;
and,

e Senate Bill 909, which called for the creation
of a unified, student-centered system of
public education from preschool through
graduate school (P-20) to achieve the state’s
educational outcomes.
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SB 253 defines our goal: by 2025, we must ensure
that 40 percent of adult Oregonians have earned a
bachelor’s degree or higher, that 40 percent have
earned an associate’s degree or post-secondary
credential, and that the remaining 20 percent or less
have earned a high school diploma or its equivalent.
We refer to these targets as our “40/40/20" goal.

SB 909 created the Oregon Education Investment
Board (OEIB) and charged us, its members, with the

Oregon’s 40/40/20 Goal

_ 10%
All working-age Young adults Goal (2025)
adulits (2010) (2010)

B Bachelor's degree or higher
B Associate's degree or credential
B High school completion (regular, GED, other diplomas)

# Less than high school

Notes: Working-age adults are 25-64 years old; young adults are 25-
34 years old. Only about two thirds of Oregon high school students
now graduate within four or five years. These figures are higher for
several reasons: they include other diplomas such as the GED,
educated adults who have moved into the state, and adults who
earn a diploma or GED in thelr 20s or later.

Source: ECONorthwest analysis of data from U.S. Census Bureau
(American Community Survey), Oregon Department of Education,
and National Student Clearinghouse.



responsibility of “ensuring that all public school
students in this state reach the education outcomes
established for the state.” It directed us to report to
the legislature with recommendations for the
February 2012 legislative session.

The reference to “all public school students” in SB
909 is central to our mission and essential to the
achievement of our 40/40/20 goal. Children of color
are the fastest growing demographic group in
Oregon. We must address and overcome the barriers
that too often deter students of color and those from
economically disadvantaged backgrounds from
achieving success in our education system. By doing
S0, we can accelerate progress to our goal. Indeed,
we cannot get there otherwise.

This report summarizes where we are today and how
much of a stretch it will be to reach the state’s
educational goals. It identifies critical elements and
strategies, and proposes decisions for the Legislature
to consider in 2012, It describes excellent
educational practices in place today and proposes
new ideas for improving student success in the
future. And it outlines the next steps that will allow
the state to invest in better outcomes for learners.

The sense of urgency that motivated the passage of
Senate Bill 909 animates this report as well. If we are
to fulfill the promise of educational opportunity and
keep pace with the world around us, we must find
ways to improve the teaching and spark the learning
of all students, now and every year hereafter.

Key Strategies

Our plan is founded on three key strategies.

1. Create a coordinated public education
system, from preschool through college and career
readiness, to enable all Oregon students to learn at
their best pace and achieve their full potential. At the
state level, this will require better integration of our
capacities and smarter use of our resources to
encourage and support successful teaching and
learning across the education continuum.

2. Focus state investment on achieving
student outcomes. We define the core
educational outcomes that matter for students, their
families, and our state:

¢ All Oregon children enter kindergarten ready
for school

¢ All Oregonians move along the learning
pathway at their best pace to success

¢ All Oregonians graduate from high school and
are college and career ready

* All Oregonians who pursue education beyond
high school complete their chosen programs
of study, certificates, or degrees and are
ready to contribute to Oregon’s economy

These will drive our investment strategies, as we ask
ourselves how to achieve the best outcomes for
students. In turn, we must provide educators with the
flexibility, support, and encouragement they need to
deliver results. That mutual partnership—tight on

Oregon’s public education investment: 2011-13 budgeted (in millions)

General/ Local Stateand  Tuition,
Lottery Property Local Fees, Federal Total
Taxes Subtotal Other
Early Learning $316 - $316 $55 $456 $827
K-12 Education $5,816 $3,151 $8,967 $61 $861 $9,889
Post-Secondary  $1,286 $284 $1,570 $2,675 $117 $4,363
Total $7,418 $3,435 | $10,853 $2,791 $1,435 | $15,079

Data from the State Budget and Management Division, Oregon Department of Education, community college
websites and flnancial offices, and OHSU financial office.
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expected outcomes at the state level, loose on how
educators get there—will be codified in annual
achievement compacts between the state and its
educational entities.

3. Build statewide support systems. The state
will continue to set standards, provide guidance, and
conduct assessments, coordinated along the
education pathway. To enhance these efforts, SB
909 commits the state to build a longitudinal data
system—tracking important data on student progress
and returns on statewide investments from preschool
through college and into careers. These data will help
guide investment decisions and spotlight programs
that are working or failing. As this system is
integrated with school-based systems, it will enable
teachers to shape their practice and students and
families to take charge of their education. Beyond
data systems, we envision the state will expand on
the successful local model of professional learning
communities to increase support for collaboration
among educational entities and their educators. And
we look forward to new efforts that will bridge the
gaps that now exist between classrooms and
community service providers, as the state and local
governments work to coordinate health and human
services with the needs of students and their
families.

Work Underway

Our plan to meet Oregon’s new education goals
begins today. The remaining 18 months of this
biennium will be the foundation-building period for

improving teaching and learning across the education

continuum.

We have developed a demanding job description for
the state’s new Chief Education Officer. We have
launched a national search to fill that position. And
we will ask the 2012 Legislature to give the Chief
Education Officer the authority that leader will need
to draw on the resources and capacities of the
state’s education agencies to organize a newly
integrated state system of education from preschool
to college and careers. (See “Legislation for 2012.")

We will also ask the 2012 Legislature to authorize
new initiatives to better organize, connect, and
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upgrade a diversity of programs now serving infants
and early learners, beginning in July 201.2.

Every year about 45,000 children are born in Oregon.
Roughly 40 percent of these children are exposed to
a well-recognized set of socio-economic, physical, or
relational risk factors that adversely impact their
ability to develop the foundations of school success.
These include poverty, unstable family backgrounds,
substance abuse, criminal records, and negative peer
associations. Moreover, Oregon'’s history of delivering
results for children of color is particularly
disappointing, as exhibited in the well-known
“achievement gap.”

SB 909 created the Early Learning Council under the
OEIB to improve learning outcomes for children
through the age of five. As part of this effort, the
Council will inaugurate the use of kindergarten
readiness assessments to better align early learning
with the goal of having young children enter
kindergarten ready for school, beginning with eight to
12 pilot projects in 2012-13.

At the same time, we will start receiving measures of
the state’s return on investments in early childhood
and K-12 from the implementation of a new
longitudinal data system. This system will be built out
over time to form the backbone of a coordinated
information system to guide state investments and
support all learners from preschool to graduate
school.

Legislation for 2012

Our Board has approved and describes herein two
packages of legislation for the February 2012
session.

1. Organize a High-Functioning and Well-
Coordinated System of Early Childhood
Programs

* Transfer programs operated by the state
Commission on Children and Families
(Healthy Start, Great Start, Relief Nurseries,
and Home Visiting) and the Child Care
Commission under the Early Learning
Council.



Establish a Youth Development Council
under the OEIB and transfer all functions of
the Juvenile Crime Prevention Advisory
Committee and Juvenile Justice Advisory
Committee.

Remove all statutory requirements currently
imposed on counties related to county
Commissions on Children and Families,
including requirements for establishment,
operation, membership, and planning.
Establish accountability hubs to serve as
administrative agents for coordination of
early learning services across Oregon,
beginning July 1, 2012.

2. Organize a System of Accountability and
Support to Ensure Student Success from
Pre-K to College and Career Readiness

Achievement Compacts: Beginning in the
2012-13 school year, we propose to have in
place a system of achievement compacts
that will engage all educational entities in the
state in a coordinated effort to set goals and
report results focused on common outcomes
and measures of progress in all stages of
learning and for all groups of learners. These
achievement compacts will become new
partnership agreements with our educational
institutions, and living documents that will
continue to evolve and improve over time.
These achievement compacts will enable us
to:

o Foster communication and two-way
accountability between the state and its
educational institutions in setting and
achieving educational goals;

o Establish a mechanism to foster
intentionality in budgeting at the local
level, whereby governing boards would
be encouraged to connect their budgets
to goals and outcomes; and,

o Provide a basis for comparisons of
outcomes and progress within districts
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and between districts with comparable
student populations.
Chief Education Officer: Give the Chief
Education Officer the authority needed to
organize the state’s integrated P-20
education system from pre-K to college and
careers.

Plans for 2013-15

During 2012 and in preparation for the 2013
Legislative Assembly, we will:

Work with the Chief Education Officer to
reorganize and focus state resources and
management systems on the needs and
priorities of the P-20 system, streamline
governance and administration, arrive at one
entity for the direction and coordination of
the university system, develop legislation for
independent boards for universities that opt
to establish them, and free up resources to
better support teaching and learning;
Develop budget models for the 2013-15
biennium that provide sustainable baselines
of funding for all educational entities and
investment models that encourage
innovation and reward success;

Continue to reach more of our neediest
children and prepare them to enter
kindergarten ready for school; and,

Develop agendas for student success by
promoting the expansion of best practices
and pursuing promising new ideas to
motivate students and engage communities.

Our hope is that this new direction for Oregon offers
to the student, a promise; to the educator, an
invitation to lead; to the taxpayers, a return on
investment; and to legislators, employers, community
leaders, and educational organizations, a new
partnership for educational achievement in Oregon.



Oregon ESEA Flexibility Request Draft
Executive Summary
January 23, 2012

Under the leadership of Governor John Kitzhaber and Superintendent of Public Instruction Susan Castillo,
Oregon has applied to the U.S. Department of Education for waivers from certain provisions of the
Elementary and Secondary Education Act (ESEA) (commonly referred to as No Child Left Behind).

The application proposes a framework for school accountability that is consistent with broader efforts, led
by the Governor and the Oregon Education Investment Board (OEIB), to establish a seamless, outcomes-
focused system of public education. Many of the details and recommendations advanced in the application
were developed by four ESEA workgroups, which were convened by ODE and the Governor’s Office during
the months of October and November. The participants in this process, which included nearly 100 Oregon
educators (superintendents, district administrators, teachers, representatives of various stakeholder
organizations, ODE and Governor’s office staff), contributed hundreds of hours engaging in research,
discussion and debate around the four waiver principles. In addition, the application has been informed by
the more than 6,000 responses received to an online survey conducted by ODE and the Governor’s office
from mid-November to mid-December, and public comment received in response to a draft that was
published December 20, 2011.

The application proposes a major shift in school accountability in Oregon. It represents a clear departure
from the punitive, one-size-fits-all dimensions of No Child Left Behind (NCLB), while maintaining NCLB's
focus on the performance of groups of students that have historically been underserved. Core elements of
the draft application are listed here and described in detail below:

1. Detailed plans for implementing college and career-ready standards

2. A proposal for a new Oregon Report Card, with measures that go beyond standardized testing to
indicate whether schools are placing students on track to success in college and career

3. A proposal for Achievement Compacts — “partnership agreements” between the state and its 197
school districts — that will express the contributions each school district should make towards
statewide goals for educational outcomes, as well as the resources, supports, and flexibility that the
state commits to provide in return

4. l|dentification of higher and lower-performing schools and focus on continuous improvement for all

schools
5. An emphasis on measuring student growth to determine whether schools are succeeding

6. Focusing on closing the achievement gap between all students and those historically underserved



7. Replacing NCLB’s one-size-fits-all approach to school improvement with a customized system of
supports and interventions

8. A statewide system of teacher and principal evaluations to promote and reward greater
effectiveness

1. College and Career-Ready Standards (Section 1)

In 2010, the State Board of Education adopted the Common Core State Standards (CCSS) in
reading/language arts and math. The application lays out detailed plans for communicating with
stakeholders about CCSS implementation, ensuring instructional materials are aligned to the standards,
aligning the CCSS with early learning objectives and post-secondary standards, and supporting teachers and
educators in implementing CCSS. The application focuses specifically on plans for ensuring the needs of
students receiving special education services and English Language Learners are adequately represented
throughout Oregon’s implementation efforts.

2. A New Oregon Report Card (Section 2.A)

Oregon proposes to use the existing Oregon Report Card to rate schools and districts in 2011-12. The report
card would be largely unchanged from last year’s report except for the notable absence of the Federal
Adequate Yearly Progress (AYP) determinations.

Recognizing the need for a report card that conveys a more robust picture of how schools are doing at
ensuring students achieve college and career readiness, Oregon proposes that a stakeholder workgroup
process continue, with the end result being a new Report Card announced by June 2012. The new Report
Card will serve a few important purposes: (1) creating a single system of accountability for the state that is
both understandable to the public and aligned with state outcomes and the Governor’s achievement
compact proposal; (2) more accurately reflecting growth to (and beyond) standard as a desirable outcome
for Oregon’s students; and (3) looking beyond standardized test scores to measures that reflect complex
thinking skills and characteristics critical to success in college and workplace. Some measures being
considered are evidence-based assessments of proficiency, college readiness tests such as PSAT/SAT or
Plan/ACT, college credits earned (through AP/IB/dual credit), and college, career training and military
enrollment rates.

The new report card would be in effect in the 2013-14 school year.



3. Achievement Compacts (Overview, Section 2.B)

The Governor and the OEIB are proposing a new, district-level accountability tool to begin in 2012: the
achievement compact. As described in the application, beginning with the 2012-13 school year, all 197
Oregon school districts will enter into an achievement compact with the OEIB. Achievement compacts will
define the outcomes that each district commits to achieve in categories established by the OEIB in the
areas of completion (e.g., awarding of diplomas and degrees), validation of knowledge and skills (e.g.,
demonstration of proficiency on standardized tests), and connections to the workforce and civic society
(e.g., post-secondary enrollment or career pathways).

Through achievement compacts, the state and districts will agree upon the ambitious and achievable
annual outcomes necessary to reach the state’s education objectives. Achievement compacts will create a
mechanism for intentionality in budget development at the local level and provide a basis for comparisons
of outcomes and progress within districts and between districts with comparable student populations.
With achievement compacts in place, Oregon will be better able to spotlight the “islands of excellence” and
best practices that prove most effective, and to better diagnose and intervene to overcome obstacles that
are impeding progress in others.

4, Focus on Continuous Improvement for All Schools (Sections 2.C.i, 2.C.ii, 2.C.iii, 2.F, 2.G)

Oregon is committed to substantially improving student success rates and performance at all levels.
Achieving these high levels of improvement requires a complete system transformation, with the emphasis
shifting from labeling students and schools as failures to spotlighting student and institutional success.
Developing a system that recognizes, rewards, and learns from high-performing schools and districts and
targets supports and interventions to low-performing schools and districts is essential to Oregon’s
philosophy of a system of accountability that results in continuous improvement for all schools.

To qualify for a waiver, a state must identify at least five percent of its highest-performing or highest-
progress Title | schools as “Reward” schools, and 15 percent of its lowest-performing or lowest-progress
Title I schools as “Priority” and “Focus” schools. To support its focus on continuous improvement for all
schools, Oregon’s application labels Reward schools as “Model Schools” and describes statewide
Continuous Improvement Networks through which Model Schools will be networked with both higher and
lower performing schools. To address challenges at Priority and Focus schools, the application proposes a
system of tiered supports and interventions described below in #7. This system of continuous improvement
will provide opportunities for teachers to learn from teachers, principals from principals, and district
leaders from district leaders.

5. Incorporating Student Growth (Sections 2.A, 2.D.i)

Oregon’s students, parents and educators have a pressing need to understand student performance not
only in terms of cut scores and standards, but also in terms of individual growth, year by year. Under NCLB,
schools have been rated according to the percentage of students within them who met or exceeded on the
OAKS test, or whether they have met target cohort graduation rates. In showing school “progress,” the
scores of this year’s fifth-graders have only been compared with last year’s fifth graders. Oregon’s draft



application shifts the emphasis to whether schools are helping individual students improve performance
from one year to the next, and whether each student is on a trajectory towards eventual college and career
readiness.

The ESEA Flexibility guidelines require states to identify at least 15 percent of their lowest-performing Title |
(or Title | eligible) schools as “Focus” and “Priority” schools. The methodology recommended for Oregon,
especially for elementary and middle schools, assigns significant weight to overall student growth as
expressed by year-over-year improvement on OAKS. The result is that some schools that have good overall
performance but low growth will receive a lower ranking, while schools where overall performance is low
but students are growing quickly will receive a higher ranking. At the high school level, the model shifts
more emphasis on 4- and 5-year cohort graduation rates.

6. Focus on Closing the Achievement Gap (Sections 2.A, 2.D.i, 2.D.iii, 2.E.i, 2.E.ii)

One of the achievements of NCLB was its focus on all students, and Governor Kitzhaber and Superintendent
Castillo share a strong commitment to focusing on and improving achievement for historically underserved
subgroups. Currently, Oregon is one of only two states with an achievement gap between white and
African-American students that is consistently widening. Oregon has a 4-year cohort graduation rate for
African American students of less than 50 percent. For Hispanic students and English Language Learners,
the 4-year cohort graduation rate is only about 42 percent. To achieve educational outcomes in a way that
is equitable and represents the citizenry of our state, Oregon must make improving subgroup performance
the top priority.

To sharpen this focus, Oregon’s draft application proposes continuing the practice of reporting on the
performance of all previously-reported subgroups, as well as including the performance of mobile and
migrant students, and comparisons by gender and economically disadvantaged status. Further, in the
model for identifying its Focus and Priority schools, Oregon used a significant additional weighting on the
growth (for middle and elementary schools) and graduation rate (for high schools) of students classified as
belonging to a subgroup with historically lower performance (economically disadvantaged, students with
disabilities, limited English proficiency, American Indian/Alaska Native, Black, Hispanic, and Pacific Islander).

7. Customized System of Supports and Interventions (Sections 2.D.iii, 2.D.iv, 2.D.v, 2.F)

Oregon is committed to moving away from the “one size fits all” sanctions required under NCLB and toward
a differentiated system that supports districts of all kinds in better meeting the individual needs of
students. Oregon firmly believes that real and sustained school and district improvement will only occur
through the redesign of school and district systems and supports, including (1) strong school leadership, {(2)
effective instruction and supports for educators, and (3) authentic and culturally appropriate family and
community partnerships. Oregon will insist that districts engage in a rapid diagnosis of student needs,
support districts in developing systems of instruction tailored to the needs of each student, and advance a
statewide culture of high expectations for students, parents, and families.

Oregon will also shift the culture at the state level. ODE has spent much of the last decade ensuring that

districts understand and comply with the complex and high stakes provisions of NCLB. Over time, ODE has
4



been increasingly taxed with its role as a regulatory agency and less able to provide services and supports.
In the survey sent out by ODE and the Governor’s office to gauge public support for this application, 91
percent of the 6,072 respondents (teachers, principals, school board, parents & community members)
indicated it was “Very Important” to shift the state role from a focus on compliance to a focus on support
and improvement. The plan described in this application proposes a different role for ODE, one in which the
primary focus of the agency is to promote the achievement of outcomes for Oregon students by
implementing a statewide system of support and accountability for districts.

For Priority and Focus schools, Oregon’s application proposes a cycle of improvement that contains the
following elements:

e Annual self-evaluation to identify areas of challenge

e Within challenge areas, an externally-guided “deeper diagnosis” to determine the primary causes of
these challenges and to identify potential interventions

e Based on the persistence of poor performance and the results of the deeper diagnosis, an annual
determination of the level of outside direction necessary to result in substantial improvement

e A Comprehensive Achievement Plan, developed with educator and community input and approved
by ODE, to drive interventions and set improvement goals. A partial list of potential options for
Achievement Plans includes: redesigning instructional materials and/or methods, redesigning the
school day to create professional learning communities, extending the school day or week to create
additional learning time for students, improving student/family/teacher communication to
promote family and community engagement, shifting resources to provide additional counseling to
students, leadership changes at the building and/or district level, making leadership changes at the
school and/or district level, providing transfer options to students, and making tutoring or other
individual services available to students.

e Title |IA set-asides to support the implementation and monitoring of Comprehensive Achievement
Plans

8. A Statewide System for Teacher and Leader Effectiveness (Section 3)

For over a year, ODE has been working collaboratively with key stakeholders and organizations to create a
supportive state policy infrastructure focused on educator effectiveness from pre-service through in-service
that leads to improved student learning. The draft application advances a detailed plan for creating, by June
2012, guidelines for implementing the requirements of legislation passed in 2011, including adopting core
teacher and administrator standards to improve teaching and learning, guide professional development,
and assist school districts in determining effectiveness of teachers and administrators.



Comparing NCLB with Oregon’s ESEA Flexibility Request

Under No Child Left Behind

Under Oregon’s ESEA Flexibility Request

Annual Targets

Schools and districts are subject to federal
proficiency targets for standardized tests in
English Language arts and math and 4 and
5-year cohort graduation rates. The AYP
targets increase by a set interval each year
until requiring all students to achieve 100%
proficiency in 2014.

Achievement compacts between the OEIB
and the district will contain annual goals
(targets) in key areas (such as reading &
math proficiency, 9" grade on-track, and
graduation rates). Districts will be
responsible for ensuring their schools
contribute to the district’s achievement of
targets.

Subgroup
Performance

Schools and districts required to meet AYP
for each of 10 subgroups (students with
disabilities, Limited English Proficient,
economically disadvantaged, white, black,
Hispanic, Asian/Pacific Islander, American
indian/Alaska Native, and multi-
racial/multi-ethnic).

For each school and district, Oregon will
continue to report disaggregated data on
the performance of all 10 subgroups. To
determine focus & priority schools, Oregon
will use a methodology that considers the
growth and graduation rates for the
following 4 subgroups combined: (1)
historically underserved racial/ethnic groups
(black, Hispanic, American Indian/Alaska
Native, and multi-racial/multi-ethnic; (2)
students with disabilities; (3) Limited English
Proficient; and (4) economically
disadvantaged.

School Ratings -
Federal

For schools to meet AYP all students as a
whole group, and all demographic
subgroups must meet participation and
performance targets in each content area,
as well as targets for attendance
(elementary/middle) or graduation (high).
If any one group misses a single target in
any one category, this results in a
designation of not meeting AYP.

About 15-20% of the lowest performing
schools will be identified as “priority
schools” or “focus schools,” based on
proficiency, growth, subgroup growth,
graduation rate and subgroup graduation
rate. About 10% of the highest performing
schools will be identified as “model schools”
based on the same methodology.

School Ratings ~
Oregon Report
Card

Currently, schools are rated as
“Outstanding”, “In Need of Improvement”
and “Satisfactory” based on an
achievement index and, to a lesser extent,

AYP performance.

In 2011-12, the current Oregon report card
will rate schools in the same way, except
that the graduation rate target will increase
by 2% and AYP will not be used. [n 2012-13
and beyond, Oregon will develop an
improved report card that will (1) look at
individual student growth; (2) put
substantial weight on graduation and
subgroup graduation, to ensure the
40/40/20 Goal can be met; and (3) use
measures beyond standardized testing in
math and reading.




Comparing NCLB with Oregon’s ESEA Flexibility Request

Identifying
Schools in Need of
Support

Title | schools that fail to meet AYP for 2 or
more years are put in federal
“Improvement Status.” More than 250 of
Oregon’s 594 Title | schools (42%) are
projected to be in Improvement Status in
2012-13 under NCLB.

Oregon will use a methodology that
considers proficiency, growth, subgroup
growth, graduation & subgroup graduation
to identify the lowest-performing
approximately 15-20 % of Title | schools
(priority and focus schools).

Supports and
Interventions

For schools in Improvement Status, NCLB
requires that all students in that school be
provided the opportunity to transfer to a
school that is not in improvement status,
and requires the district to provide student
in that school with supplemental education
services, which are out-of-school tutoring
services provided by a private entity
approved by the state.

For priority and focus schools, ODE and the
district will jointly undertake a deeper
diagnosis to determine the areas in which
the school and district are struggling. Based
on the results of the deeper diagnosis —

and in collaboration with the school and
district leadership and staff, parents, and
community — the district will develop a
Comprehensive Achievement Plan that
specifically addresses plans for improvement
and support at each priority and focus
school.

Required Financial
Set-Asides

All districts with schools in improvement
status are required to set-aside 20% of
their Title IA funds for school choice
transportation (giving students the right to
transfer to another school not in
improvement status) and supplemental
education services (provided to individual
students by a list of non-district, private
providers). Districts in improvement are
also required to set aside 10% of the total
district Title 1A allocation for staff
development.

ODE estimates that if NCLB remains in
effect during 2012-13, districts would be
required to set aside $35-45 million for
transportation and supplemental education
services.

The amounts of Title IA funds that a district
is asked to set-aside will vary based on the
Intervention Level; and be directly related to
implementation of the supports and
interventions identified in the
Comprehensive Achievement Plan.




Achievement Compacts: Questions and Answers
Oregon Education Investment Board, January 18, 2012

What is an achievement compact?
An achievement compact is a partnership agreement between the state and a school district or other institution of

public education that defines key measures of student success and sets targets for achievement, as defined by the

district or institution..

Why does Oregon need achievement compacts?
Starting in 2012-13, school districts and other institutions of public education would enter into achievement

compacts, which would would:
e Define key measurements and set goals for student progress, with two-way accountability in setting and

achieving those goals.

e Allow comparisons of outcomes among educational institutions — spotlighting best practices to share and
expand, and allowing diagnosis and intervention to overcome obstacles.

e Encourage local boards and educational leaders to connect their budgets and improvement plans to shared
goals of high school and college completion and career readiness.

e Help state and local leaders determine how much progress they can make with the best use of state and
local funds —~ and how they might invest funds in ways that deliver better results for students.

¢ Provide parents and students with clear information about how educational entities are performing,
allowing comparisons based on the most significant outcomes.

e Allow Oregon to replace provisions of No Child Left Behind with more supportive and flexible state K-12

accountability system.

Who will participate in these achievement compacts?
All K-12 school districts, education service districts, community colleges, the university system and Oregon Health

and Science University will participate in these compacts. The Oregon Education Investment Board {(OEIB) will enter
into these compacts for the state. The 2012-13 school year will provide baseline information in the first year of the

compacts.

What are you measuring, and who sets the targets?
Oregon’s school boards, teachers and college and university leaders are not new to the idea of setting performance

indicators or identifying key measurements in their school improvement or strategic plans. The Oregon Education
Investment Board (OEIB) incorporated their suggestions and best thinking into draft templates for achievement
compacts for K-12 school districts, community colleges and the university system (see attached). Each one-page
compact contains a limited number of outcome measures, including: measures of completion (e.g. diplomas and
degrees), validation of knowledge and skills along the education pathway (e.g. middle school reading and math
proficiency) and ultimately, connections to the economy and community (e.g. job placements). The compacts will
track these measures not only for all students, but also for groups of students who historically have not been well
served by Oregon’s public education system: English language learners, students from lower-income homes, those
with disabilities and students of color. The OEIB will define the key outcomes, while the boards of each of the
state’s educational partners will set targets for those outcomes for the coming year. Local boards may also suggest

additional measures of student success, tailering their compacts to their student populations and district programs.
OVER —



What about No Child Left Behind?
Oregon is applying for a waiver from the punitive provisions of the federal No Child Left Behind (NCLB) Act. That

waiver application relies on K-12 achievement compacts to replace NCLB’s system of measurements and sanctions
with a new, Oregon-designed accountability model. A customized system of school supports and interventions will
replace the arbitrary and ineffective mandates of NCLB, with emphasis on an individual students’ growth in

learning.

Will this just mean more high-stakes testing, or something different?

The achievement compacts take stock of other measures of student success — such as students earning college
credit before graduation. They also measure the individual growth of all students, challenging schools to meet the
needs of all learners, not just helping them over a benchmark hurdle. Local classroom-based assessments (validated
against statewide norms) will complement the state assessments, which themselves will evolve. The achievement

compacts will be adjusted and refined over time.

Is the state taking more control over school district and college decisions?

No. The Oregon Education Investment Board will hold school districts and other educational institutions
accountable to the goals contained in achievement compacts — but will allow flexibility and creativity in how to
reach those goals. The compacts will highlight successful school districts and colleges, and encourage others to
adopt their effective practices. So while many might agree on some key strategies (professional development and
evaluation for educators, parent engagement in their children’s education, cultivating a college-going culture from
a young age, to name just a few), the compact will measure only student achievement outcomes, not the inputs

themselves.

How will students, parents, educators and the public be involved?

The OEIB proposes that school districts and other education institutions hold communicate with students,
teachers, faculty, other staff and their employee unions, community partners and representatives as they define
their achievement compact targets, much as they are required to do while developing thelr K-12 school
improvement plans or while setting their budgets.

What does this mean for funding for school districts, colleges and universities?

Achievement compacts can work with any level of funding, however structured. Funding levels and funding
formulas will continue to be determined by the legislature. But setting targets for statewide goals and reporting on
the progress made in meeting those targets will provide valuable information to shape future discussions about

funding levels and funding formulas.

What about the Quality Education Model?

At both the K-12 and post-secondary levels, we expect the results of the achievement compacts to provide tangible
evidence of cost-effective strategies that produce strong student outcomes. This data will help inform the QEM
process, providing data on costs and results that help define how much it would cost to meet the state’s goals at

the K-12 and college levels.

More information: www.education.oreqon.qov, education.investment@state.or.us or 503-378-0206.




EDUCATION ACHIEVEMENT COMPACT

This Achievement Compact is entered into by the State of Oregon, acting through the Oregon Educational Investment
Board, and , a provider of educational services (“education entity”), for school year 2012-13.

1. Oregon intends to develop one of the best-educated citizenries in the world. The State of Oregon, has established an
educational policy that by 2025, 100% of Oregon students will have successfully earned an education degree, which
represents achievement of a quality education. Specifically, the state will achieve the following (known as 40/40/20) for
Oregonians aged 25-34 in 2025: 40 percent of adult Oregonians will have earned a bachelor's degree or higher; 40
percent of adult Oregonians will have earned an associate’s degree or postsecondary credential as their highest level of
educational attainment; and 20 percent of all adult Oregonians will have earned at least a high school diploma, an
extended or modified high school diploma, or the equivalent of a hlgh school diploma as their highest level of
educational attainment.

2. Each party acknowledges that the 40/40/20 goal is a st___;__tfceﬁWi'd'e' goal, }fequiring all to succeed.
3. Absent a significant change in policy and investment, Oregq,n is headed for 30/18/42 1aqd 10 percent dropouts)
rather than 40/40/20. To achieve 40-40-20 by 2025, it is esse%i‘ﬁial to create a trajectory for all education entities that is

consistent with that goal.

4. Education resources are currently not ahgned with thev!lD -40-20 Vtﬁ*%nb To achieve the goal, it is necessary to (1)
build a Iearnlng continuum, rather than a collection "f.,disconne ted |nst|tut10nal silos, (2) invest in Iearners and learning

of the State and its educatlonal entittes This Compact together with all other such compacts, represents the
State’s commltment fo Ieamers, and théE"COmmlt_ 1ent of each educational entity to help achieve that
commitment and the com niltment of the ed ucatlonal-'entlty to achieve the goals specified below and to work
with the State and OEIB ”1@; _ -@3}“ X

i
_sse M_ g
3 L

-

6. All educational entitfeis;"%:_t'ha‘t receive sta!l:'-_elff_unds are required to enter into Achievement Compacts in 2012-13, and
subsequent years. The pur:')os'é“of the Corti'pé%ct is to specify the desired outcomes and measures of progress to be
quantified by the educational entlty, andthe State’s commitment to provide funding, support and accountability
measures. The results measured and data*éggllected from education entities will enable the comparison of outcomes and
progress within each entity and between like entities (those with similar student populations by demographic and socio-
economic criteria) over time, as well as progress toward the 2025 goal.

7. Itis the parties’ goal to maximize the flexibility of the education service provider in achieving the desired outcomes,
so long as acceptable progress is demonstrated. To that end, K-12 school districts that are parties to Compacts in 2012-
13 will not be required to file the state’s Division 22 reports for that school year.

8. If the state is forced to reduce its capacity funding during the school year, the education entity shall have
the option to amend its Compact.

1/18/2012 11:01 AM



Draft K-12 Achievement Compact Measures — Year One

Outcome 2010-11 20_11-1_2 2012-13
Actual Projection Target
Required:
Percent of students demonstrating proficiency, A A A

and percent of students meeting academic growth
targets in reading and math in grades 3-5

A. All students

B. Historically underserved student groups®

XX% Proficient
XX% Growth
B
XX% Proficient
XX% Growth

XX% Proficient
XX% Growth
B
XX% Proficient
XX% Growth

XX% Proficient
XX% Growth
B

XX% Proficient
XX% Growth

Percent of students demonstrating proficiency,
and percent of students meeting academic growth
targets in reading and math in grades 6-8

A. All students

B. Historically underserved student groups

A
XX% Proficient
XX% Growth
B
XX% Proficient
XX% Growth

A
XX% Proficient
XX% Growth
B
XX% Proficient
XX% Growth

A
XX% Proficient
XX% Growth
B
XX% Proficient
XX% Growth

Percent of students on track for graduation at the A A A
end of their freshman year. XX% XX% XX%
A. All students Bo Bo Bo
B. Historically underserved student groups XX% Bk XX%
High School Graduation -- Students who earn a . A 5 v A 5 . A )
H H H4] ear ear ear
g!glh SChoo',[g'plom?’ Tn ?’ger\'(ded Zr mgc:'(f'ed 5 Students/XX% | Students/XX% | Students/XX%
iploma or the equivalent by Year 4 and Year 5. Year 5 Year 5 Year §
A. All students Students/XX% | Students/XX% | Students/XX%
B. Historically underserved student groups
B B B
Year 4 Year 4 Year 4
Students/XX% | Students/XX% | Students/XX%
Year 5 Year 5 Year 5
Students/XX% Students/XX% | Students/XX%
District Selected Year One Optional Targets:
Percent of students ready to learn by the start of
Kindergarten A X% A X% A X%
A. All students B X% B X% B X%
B. Historically underserved student groups
Perqent of students successfully exiting ELL XX% XX% XX%
services.
Percent of students enrolled in, and percent of o é\ N - é‘\ i || some é\ .
i it oin < o ENrolle o ENrolie o ENrolie
students earning college credit, in advanced, AP, XX% Crodit YX% Credit XX% Credit
or IB courses B B B
A. All students XX% Enrolled | XX% Enrolled | XX% Enrolled
B. Historically underserved student groups XX% Credit XX% Credit XX% Credit

Other: Include measure description

*In alignment with the ESEA flexibility waiver, these groups include English language learners, students in special
education, economically disadvantaged students, and students from underserved minorities or Hispanic heritage.

1/18/2012 11:01 AM
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Key Assumptions in SPS Plan
1. Our system is built upon a high level of collaboration and shared process between the Association and the District.

2. Our system employs a shared framework for College and Career Readiness (CCR).
The CCR framework we will adopt is the framework developed by Dr. David Conley of the

University of Oregon and the Educational Policy Improvement Center. The framework consists of
four “keys” to college and career readiness. The four keys include the following:

Key Cognitive Strategies — include five strategies that cut across all content
areas. The five strategies include problem formulation, research, interpretation,
communication and precision/accuracy. Think

Key Content Knowledge — includes the structure of knowledge within
content areas to include key terms and terminology, factual information,
linking ideas and organizing concepts. Reading, writing and numeracy
all fit within this particular area. Know

Key Learning Skills and Techniques — include ownership of learning and
learning techniques. Ownership of leaming includes goal setting, persistence,
self-awareness, motivation, help seeking, progress monitoring and self-efficacy.
Learning techniques include time management, test taking skills, note taking
skills, memorization, strategic reading, collaborative learning, and technology
proficiency. Act

Key Transition Knowledge and Skills — include post secondary awareness
aspirations and norms/culture; postsecondary costs - tuition and financial aid; matriculation
- eligibility, admissions, program; career awareness - requirements, readiness; role and identity
- role models; and self-advocacy - resource acquisition and institutional advocacy. Go

3. Our system is designed from the individual to the whole. One system/model provides evidence to
drive decision making at the student, classroom, team, school, district, and the achievement compact levels.

4. Our shared framework informs our selection of multiple measures. It is our intention to identify
measures across the four domains included in our CCR framework.

5. Our measurement model is designed to be compensatory - incorporating multiple
measures to inform decisions at the student, classroom, team, school, district and compact levels.



Key Cognitive Skills Key Content Knowledge
(Thin_k) 20% - HS Graduates (Know)

Cumulative Grade Point Average

ACT Explore - Composite Score Student completed Geometry in 9th grade.

QAKS Score
College-readiness Performance
Assessinent System

i Ready

Measure of attendance and
office discipline referral

Completed at least 6 credits in 9th grade

Key Transitional Knowledge
and Skills (Go)

Key Learning Skills and
Techniques (Act)

Outcome: Ready to Think Strategically



Ready to Apply Math and Reading Skills

Ready to apply math and reading skills: By the end of
third grade, or about age 9, students should develop
fluency in reading and understanding, and should have
a solid foundation in numeracy.

On-Track Indicators (3rd Grade)

2010/11 2012/13
4 - Year 17% 21%
2 - Year 17% 23%
HS Grad 36% 36%
Other 12% . 10%
Non Grad 18% 12%

Placement data provided by the National Clearinghouse

SPS - OEIB Goal: 40/40/20 by 2025

Vision: Every Student a Graduate Prepared for a Bright and Successful Future

2015/16 2018/19
27% 32%
27% 40 %
32% 17%
8% 8%

3%

2021/22 2024/25
32% 40%
40% 40%
17% 15%
7% 5%

2% 0%

—

SPS-OEIB Strategic Outcomes

Ready to Think Strategicall
By the early high school years, or roughly
age 14, students should be ready to tackle a
rigorous and more diversified curriculum.

On-Track Indicators (9th Grade)

Ready for College and Career Training

Beyond the academic knowledge or courses taken, they
should demonstrate critical thinking, communication,
collaboration, and creativity —all skills that prepare them
for post-secondary education or employment.

On-Track Indicators (12th Grade)

i e

G

- ..
—— Wl n S GPA eam i GPA .
Th. k Report Card G CPAS* s @g:gggggg@@@@ . CPAS .
ln $’5ﬁﬁﬁﬁﬁﬁﬁﬁz2 :: ‘- il e ‘3&8&‘%‘%‘&@@‘%%‘%&&&& e :‘g::::
Smarter-Balanced** = ACTExplore R ACT .
- Smarter Balanced*®* 28 gl Smarter-Balanced** 5
GPA GPA
= Kk _ kk
Know OAKS / Smarter-Balanced OAKS / Smarter-Balanced OAKS / Smarter-Balanced**
Easy-CBM ACT Explore Accuplacer*
Algebra Complete ACT
- $ S — e
il 6+ Credits Attained Dual Enrollment Participation =~
Act Attendance-ODRs Attendance-ODRs | Attendance-ODRs .
- R GPA Thgit GPA -
s ey L i
Transition Activities - Naviance
Go NA NA ACT - Career Inventory

Co/Extra Curricular Participation

* CPAS is not currently being used across SPS. * SPS does not assess all students with Accuplacer - but could in partnership with LCC.
* * OAKS will be replaced by Smarter Balanced (SB). SB may provide assessments for both key content knowledge and key cognitive skills.




Ready to Think Strate;_gi_callv (9th Grade)

G

Thmk Know
- 2010-11 2011 12T 2012-13T 2013-14T 2014-15T 2010-11 2011-12T 2012-13T 2013-14T 2014-15T
i S
- GPA (% of students with a 2.50 GPA at the end of 9th grade) ' Oaks - Math (OEIB Required)
All 50% 53% 55% 58% 61% All 65.7% 70.0% 74.0% 78.0% 81.0%
- Subgroups 46% 49% 51% 55% 61% Subgroups 55.7% 615% 67.0% 73.0% 77.0%
-~ ACT Explore (% meeting college ready benchmark set by ACT) L Oaks - Reading (OEIB Required)
B Math - All 31% 32% 40% 45% 50% ;WM All 79.7% 83.0% 86.0% 89.0% 90.0%
o Subgroups 25% 27% 35% 41% 47% z:z:@@- Subgroups 69.0% 74.0% 78.0% 83.0% 86.0%
~ Reading-All 47% 49% 56% 62% 70% §§§§ Algebra - + (% of kids completing Algebra or above in 9th grade)
- Subgroups  40%  43% 51% 8%  67% [N All 0% B  WE BI% 85
- g Subgroups 59% 63% 68% 3% 78%

i
Sl

aaaaa
aaaaa

2010-11 2011-12T 2012-13T 2013-14T 2014-15T

T

6 + Credits (OEIB Required)
All 75% 83% 86% 89% 92%
Not Measurement in 9th Grade Subgroups 70% 80% 88% 92%

84%

T

Attendance-ODR (% of students with a .90 attendance-discipline ratio)

All 79% 82% 84% 86% 88%
Subgroups 76% 79% 82% 85% 88%
B —— Act
(1) Provide an overview (2) Evaluate your (3) Identify and build an (4) Strategic actions should
of your analysis of the current actions argument to maintain, inform your district action
data above. Identify against your intended discontinue, or engage in new plan. Your action
positive trends, growth targets and strategic actions. The plan should inform your

_ trends that are the strategic actions decisions should be supported district budget development.
interesting, and trends you have employed. by evidence - to include both Your action plan and budget

that need attention.

input and output data.

would inform your
Achievement Compact.



College and Career Readiness Progress Report
Springfield Public Schools

Student: Griffin Coleman  School: SHS Grade: 9th
!
Key Cognitive Skills (Think) On Track to be College/Career Ready
GPA*
ACT Explore*
Composite
CPAS

| *ACT Explore and GPA are also indicators of other college readiness skills and knowledge. l

Key Content Knowledge (Know) On Track to be College/Career RBGQ

Math
Reading

OAKS

Math
Completion

| *ACT Explore and *GPA are also indicators of Key Content Knowledge |

Key Learning Skills (Act) On Track to be College/Career Ref;fy

6 + Credits

A-OR
Attendance - Office Discipline Referrals

[*GPA is also an indicator of Key Learning Skills and Techniques |

Key Transitional Knowledge and Skills (Go) - Not Measured @ 9th Grade



Q
b iimghald Collaborative Process to Implementing the Achievement Compact

40-40-20 Goal I
e  40% - Bachelor’s degree or higher sssc:‘uatl(;')z d 'S:"c:j_ evefc;p a
e  40% - Associate’s degree el S eI &

tual F 3
®  20% - High school diploma/equivalent Conceptuatiramenon

Association & District
Data Team —> ©®  |dentify/develop on-track indicators

®  Create/adjust growth targets

®  Compile required data

®  Analyze data to determine the
strategic directions
Association & District ®  Determine method for

Strategic Action Team collection of input around the

Association & District Communication

(Staff, School Board <+—»
& Community)

Implementation/ —>
v Evaluation Team

strategic directions

® How isimplementation going? 1 e After receiving input, create

®  What are the strengths? : strategic plan

®  What are concerns? :

®  What do you need? :

® Isimplementation helping us I

meet our growth targets? :
: NOTE:
: ®  Association and District will be equally
: represented on every committee.
Implement the Plan : ®  All committees will collect input from all
i stakeholders by zigzagging back via survey,
: - staff meeting, electronic media, etc.
: e Committee members will be determined based
: - on the strategic directions in order tp. assemble
: the necessary expertise and skill.
) o ) P o _— fine : ®  The Data Team and Implementation/
®  Budget Committee utilizes information = Association & District Present to Benng: ) Evaluation Team will be subsets of the Strategic
presented in order to budget the plan Budget Committee & School Board Action Team :
1/13/12



» »BEAVERTON

HDGL DJ‘:TRICT

Students possess the required knowledge to
understand how college and the workplace
operate as systems and cultures.

*» Students have the knowledge necessary to
make sournd financial decisions.

* Students know how to successfully transition
to independent and healthy living.

» Students possess the civic and social skills to
successfully navigate within, and contribute
to, our society and culture both locally and
globally.

+ Students are able to use technology to learn,

live and work.

ACADEMIC BEHAVIORS

Students are able to actively monitor,

regulate, evaluate, and direct their own
thinking.

= Students possess the necessary study,

personal management, and teamwork

skills to be successful in a college and work

environment.

Frepmd by Teuchlng a. Learnlng

KEY CONTENT

Writing: Students are able to present
arguments clearly, substantiate each point,
and utilize the basics of a style manual when
constructing a paper. Students demonstrate
proficiency in variety of writing modes.

* Research: Students are able to evaluate
the appropriateness of a variety of source
material and synthesize and incorporate the
material into a paper or report.

» Students will demonstrate proficiency in
learning targets in the following courses:
English, Math, Science, Social Studies,
Health and Wellness, and the Arts.

* Students will demonstrate global literacy
and proficiency in a World Language as
defined by the OUS freshmen admissions
requirements.

KE GNITTVE STRATEGIES

Students will demonstrate proficiency in
course-imbedded learning targets in the
Sfollowing strategies:

* Analysis: Students are able to identify and
evaluate data, material, and sources for
quality of content, validity, credibility, and
relevance.

* Reasoning: Students are able to construct a
well reasoned argument and defend a point of
view utilizing recognized forms of reasoning.

* Interpretation: Students are able to analyze
competing and conflicting descriptions
of events and present orally or in writing
a summary or evaluation of varied
perspectives.

* Precision and Accuracy: Students are able to
recognize what type of precision is appropriate
to specific tasks and subject areas.

* Problem solving: Students are able to
develop and apply multiple strategies to
solve routine and complex problems.

e

enfer _EPICJ The conference Board-et al, Oregon Depurlrneni of Educallon and Oregon Unlvenlly swem

e




ié] BEAVERTON
-

SCHOOL DISTRICT
L]

2010-2015 Strategic Plan Implementation Overview: Thrive, Centrikate. Excel.

2011- 2012 Sehesl Yomr

Proparadier; |

Strategic Objectives

Tedmology

Employ 215t Century Technology te support
Innovation and oxcellence,

Description

wmhmmammnmmmwmmmunummmmmm
mmmmmﬁm MmmmMymuanmmnmmng
mamuﬂmmmmmwmmmmdmm

District Reports

> Technology Report - Novernber

H igh Quality Empowered Staff

Hire, develop and retain qualifted, committed and
diverse stafl throughent the District,

mmmmammmmmmsnmm«mm Support and development ks
mdmmmmmmgammwmmmmmmm¢wmmmm

> Human Resources Report - November

R esponsible and Sustainable
Stewardship of Resources

Ensure a safe and sustainable Jearning
environment for all stedents and staff.

The District embiraces its stewandship responsibilities for our environment and
mmmmmmhmwmmm

community, and manages its activities with firture generations
facllities planning and construction, procurement and materials

mwmmmmwmmmmmﬂmhm

>~ Operations & Support Services Report - May/mne

| ndividwal Stadent Growth

Strengthen student leaming experiences
threugh teacher cellaberation, stodent
profidency, differentiation and commron
assessment.

mamuhummmmmmmum
track © college and career readiness. Stidertts receive dear fesdback on their
dmmmmmmmmwmen
Mﬁmﬁnmmmﬁmh

and depth of knowledge and skifls indiating IF a stodentis on

‘progress toward mastery of leaming targets. Teachers use 2 range
needs of indidual leamers, Ongoing, job-embedded teacher
instructional core.

> (R Individal Susient Growth - November
> AcademicLeaming Targets - Janesry
> ProfessionalLearming Commiites - Februsvy

> Extensions & Interventions © meetindividual

Needs- Aprl

> lnorative instructional Practices - May

> Assessment - Jane

V olunteerism & Engagement
Service Leaming

Directly connect parents and the community to
student leaming and students to commenity fife,

Parent/Tamily and commiunity engagesnent ane esseqtial elements ina

Voturteer and engagement programs will engage all sactors of the

leaming system that pepares al stufents o be college and creer veady,
communiy and refiect e diversity o students i schooks.

Stdests k-T2 will have multiple, age-appropriatz opportunities tofeam

mwmhwmnmmm
@apstone experience as part of the District graduation requirements,

These experiences may be recorded in the student Plan & Profile.

> Yolmtestism & Enagement Report - Septamber
> ServiceLeaming Report - September

E quityin Student Outcomes

mmumammwmmmmmmnmmmmmmm
hamnhmmmmwmﬁgammhmmm

> Anewsal Equity Report- October

Draft 1819731



BSD Achievement Compact Measures 2012-2014

DRAFT January 2012

‘Baseline
2009-10

Target
2010-11

Resuit
2010-11

Target
2011-12

Result |Target2012] Target
13

2011-12

Ready for college and career training (high school)

Percentage of students graduafing within five years:
Students earning regular, modified, extended, or the equivalent of a high school diploma.

77.2%

79.6%

Percentage of College and Career Ready (CCR) graduates:

Students who meet ACT college and career readiness benchmarks in English, reading, math, and science
and/or have completed AP, IB, or college credit courses in each area.

27.3%

28.7%

27.0%

30.1%

Academic success cannot be predicted by traditional demographic analysis (race,
ethnicity, income, mobility, disability or initial proficiencies):

The percentage point gap between the performance of all students and the performance of these
demographic groups. (CCR graduates)

20.9%

Percentage of students in grade 10 who are on track to graduate with a regular
diploma; ‘ _

Students earning 12 credits and demonstrating the essential skills of reading, writing/English, and
mathematics.

46.9%

50.5%

Percentage of 10th and 11th grade students meeting individual growth targets for
college readiness in reading, math, English, and science.
Growth from 8th grade EXPLORE to 10th grade PLAN and to 11th grade ACT

46.5%

Ready to think strategically (middle school)

Percentage of students in grade 8 on track to college and career readiness:

Students who met college and career readiness benchmarks in reading, writing, mathematics, and science on
EXPLORE and/or OAKS.

28.2%

Academic success cannot be predicted by traditional demographic analysis (race,
ethnicity, income, mobility, disability or initial proficiencies):

The percentage point gap between the performance of all students and the performance of these
demographic groups.

19.1%

Percentage of middle school students meeting individual growth targets.
| Growth on OAKS Reading and Math

42.9%

Ready to apply math and reading skills (elementary)

Percentage of students in grade 5 on track to college and career readiness: Students who
met college and career readiness benchmarks in reading, writing, and mathematics on OAKS.

36.5%

Academic success cannot be predicted by traditional demographic analysis (race,
ethnicity, income, mobility, disability or initial proficiencies):

The percentage point gap between the performance of all students and the performance of these
demographic groups.

23.6%

Percentage of students in grades 4 and 5 meeting individual growth targets.
Growth on OAKS Reading and Math

39.2%

Percentage of students who are reading on grade level at the end of second grade.
(DRA or equivalant) '

Met target

68.4%

2013-14

o f




Oregon’s ELA and Math Assessment Transition
OAKS Today — to — SBAC in 2014-15

The Change:

e Oregon’s current statewide assessment system is the Oregon Assessment of Knowledge and
Skills (OAKS). OAKS is used for a variety of purposes in Oregon, including school accountability,
one measure of attainment of Oregon Diploma Essential Skills, and to inform policy and
instructional decisions.

e Inthe 2014-15 school year Oregon will change its reading and mathematics assessments to
measure student knowledge of the Common Core State Standards (adopted by the Oregon State
Board of Education in October 2010). The new assessment is likely to be based on the SMARTER
Balanced Assessment Consortium (SBAC) assessment. The design of the SBAC assessment is the
collaborative effort of 28 states, including Oregon. The development effort is funded through a
Federal grant.

The Transition:

2010-11
OAKS
e Standard Administration
2011-12

OAKS

e Confirmed change: Administration altered by Senate Bill 801 and the subsequent Best Practices
Guide (adopted the Oregon State Board of Education in January 2012). Restricting the retesting
oEt/uie@n_gggde -8 who have already met or exceeded the achievement standard.

Work Samples ) o

e For students using work samples to demonstrate proficiency in the Essential Skill of Writing,
currently three writing work samples are required. The work samples must include one each of
expository, persuasive, and narrative (personal or fictional).

e Proposed change: Reduce the number of writing work samples to two, at least one must be
expository or persuasive; the second may be expository, persuasive, or narrative (personal or
fictional). The Oregon State Board of Education will likely rule on this proposed change at the
March meeting.




OAKS

OAKS

2012-13

Maintain changes described in the Best Practice Guide.
Proposed change: Reduce the total number of test opportunities in grades 3-8 from three

possible attempts to two. Three opportunities will be maintained for }}i"_grad_e as OAKS is used

for an Essential skills Assessment option.

Proposed change: Provide a district option for a shorter or longer administration of OAKS in
grades 3-8. Current longer administration would remain in place for 11* grade as OAKS is used
for an Essential skills Assessment option.

2013-14
Maintain changes described above and begin field testing SBAC questions in OAKS.

2014-15

New Common Assessment

OAKS Reading, Writing, and Mathematics as we know them are discontinued; the common

assessments based on SBAC are used as the summative student achievement measure in

Oregon.

The SBAC assessment window is proposed to be a single 12-week window in the spring,

although this decision has not yet been finalized. Students in grades 3-8 will likely have one
opportunity to fully participate in the assessment.

Optional Interim and Formative Assessments will be available for use by districts. . wasy lae_ o

('.05.1—‘

Resources:

Best Practice Guide for Districts: http://www.ode.state.or.us/go/tam

Oregon Diploma: http://www.ode.state.or.us/search/results/?id=368

Oregon Common Core State Standards: http://www.ode.state.or.us/search/page/?id=2860
SMARTER Balanced Assessment Consortium: http://www.k12.wa.us/SMARTER/

OAKS Proposed Changes: http://www.ode.state.or.us/superintendent/priorities/2012-january-
19-upcoming-changes-to-oregons-assessment-system.doc

Writing Work Sample Proposed Changes:
http://www.ode.state.or.us/superintendent/priorities/2012-january-19-writing-essential-skill---
local-work-samples.doc
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Understanding Value
Added Models (VAM)
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A different way at looking at school performance

Which number should you believe?

® AYP Report

®QOregon Report Card

e Meets and Exceeds Reports
eOnline School Ratings
eSchool-wide VAM Measures

Which school is perforh1ing best?

Which school is performing best?

Oregon’s Current System

e Schools and Districts are compared based on their
percentage of students “meeting” and or “exceeding”
state standards for each grade tested

® Results are also differentiated for sub-groups such as
economically disadvantaged, SPED, ELL, etc.

e Oregon’s “growth” formula is based on increasing the
percentages of students in various sub-groups “meeting”
or “exceeding” standards, added weighting for gains




Oregon’s Current System

o School rankings {Outstanding, Satisfactory, In Need of

Improvement) are based on multiple factors

e National Adequate Yearly Progress {(AYP) ratings for schools .
and Districts are based on federal guidelines and progress

toward reaching 100% of students meeting state —
standards for each sub-group by 2014

¢ Neither Oregon’s Report Card or the federal AYP rating
consider “predicted growth” based on individual student

characteristics

® Both encourage the “bubble game” -
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VAM attempts to level the
playing field - compares growth

of each individual student to

what other students like him/her

in Oregon gain in a year!

VAM percentile rankings provide
another lens to view achievement

results for a school or team.
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® Primary goal of Value Added {(VAM} calculation is to provide a

more informative measure of student academic
performance than simply “meets” or “exceeds” standards

e VAM measures compare actual academic growth to the

predicted growth for each student

® Predictions of growth are designed to account for factors

outside of the teacher/school’s control (previous scores, -
socio-economic differences, SPED, TAG, ELL, etc)
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e The VAM attempts to show the “value” a teacher or school
team adds to student learning

e There is no one way to create a VAM and each TIF district is
working with national technical experts provided by USOE
to determine how the model will apply in their district

o Different factors provide more or less differentiation - SES . & - " . .
S rovidesthe Fighestioredicied difforence M[§ > QQ&L@M&MM&_@M&‘%
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“Oak Tree Analogy”

How much difference did the gardener make?

Valﬁé- Added Models

o The data analyst calculates the predicted growth for Oregon
students by comparing statewide the average growth of
students with a particular characteristic

e Must have pre and post test data, generally from one school
year to the next, to measure student growth

» OAKS testing is the only source of comparative data between
all schools in Oregon that also provides consistent pre and
post testing

Value Added Models o

= OAKS testing is limited to grades 3,4,5,6,7, 8, and high school, ; k_p,
HAL 'Zblu“)é 3 Covrveo ""VV"’“! Mﬁfﬁﬂ

thus does not consider growth that occurs between A A
Kindergarten and Grade 3
® Our technical experts recommend using rolling average,
multiple year results in order to minimize measurement and
statistical differences ~
e Bend-La Pine chose a VAM formula that also accounted for Jzﬂ’ ‘%/a( £
. growth from Kindergarten through 3rd grade (pw,-_,.--—




Calculating Value Added

Value added = Actual test score growth of our student

- predicted growth, based on growth of similar students

Value added = 5
End of year test scores s

Calculated
student by
student, then
averaged for
school

Beginning of year test scores

Finding Percentile Rank

Each school that

= serves same
.| eradesis plotted \
on graph
o gl: l-_—---"""_"-
,l.'l Individual School’s
] percentile rank is
N located

o 10 20 a0 B0 B0 100

40 50 a0 T0
Sehoal Peronsotse Ftank in Siote

Sorting by Quartile Results

1st 2nd 3rd 4th
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Sample Results - Elementary

Reading - Value Added Growth Percentile Ranking Campared ta all

Schools in O = Sorted by Combined Rank
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Schools in Oregon - Sorted by Comblnad Rank
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Sample Results - MS & HS

Value Added Growth Percentile Ranking Compared to all
Schoots In Oregon - Sorted by Combined Rank

Middle Schonh - Reading and Math

** Top 10 Klle & 90 S or higher
ath Quarrile = 76-89 Kile
3rd Quartie = 5175 Hie
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g Other Comparlsons Middle Schools

Coibingd Combingd IS,
VAM | VAM
Heading | Math

'School  35th  90th
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School 85th  92nd
B Yoile  Yaile




Observations

e VVAM is not a precise science, it is a different way at looking at
student achievement results

® Trying to narrow VAM results down to a teacher level appears
very premature at this time - school-wide or grade level
VAMs are as close as we should go now

e VAM is not the “new answer”, but provides a great added lens
when analyzing school performance






