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I
WHAT WE TEACH

Standards Driven
Curriculum

Teaching to the Depth
of the Standards

Culture of Excellence
Professional Learning Community

HOW WE TEACH

Focus on 8 Cognitive Skills
Thinking Maps

Fundamental
Five

Rigor & Relevance

I
AUTHENTIC LITERACY

Balanced Literacy

Write From the Beginning &
Beyond

Problem of Practice:
Students are not demonstrating
yearly progress at expected levels
and are not demonstrating
proficiency in critical writing
across all content areas.
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Critical Writing

m Sept 28-Oct 16, 2020

m Oct 19-Nov 13, 2020
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High-Yield Formative Assessment

m Nov1i6-Decii, 2020

Frequent Feedback
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Thinking Maps

Fundamental
Five
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Problem of Practice:
Students are not demonstrating
yearly progress at expected levels
and are not demonstrating
proficiency in critical writing
across all content areas.




Instructional Rounds Process

Identifying a problem of practice
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Observing

Debriefing
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Rigor / Relevance Framework

Creating

Assimilation

Evaluating

£
Analyzing

5

L

Applying % Acquisition Application

Understanding §

Remembering

Application Model

1 2 3 4 5
Knowledge Apply in Apply Apply to Apply to
inone discipline Across real-world real-world
discipline discipline  predictable unpredictable

situations situations



Increasing Rigor & Relevance in AISD

Rigor Rubric

Support teachers in building effective instruction based on rigorous expectations. The three indicators for rigor are: thoughtful work, high-level questioning,
n.

and academic discussi

Thoughtful Work 1- Beginning 2 - Emerging 3 - Developed 4 - Well Developed

Student Learning

Instructional Design

Student Learning

Instructional Design

Student Learning

Instructional Design

« Students demonstrate their learning
by completing recall and retell tasks.
Most tasks draw on memorization
and focus on answering recall-type
questions.

Learning tasks include one assigned
way for students to demonstrate their
thinking.

 Students respond to questions that

mainly focus on basc recal and etll

w students ask questions, and most

ques«-ons asked focus on basic recall
or retelling of content.

Lesson mainly includes questions at
the recall and retell level, and/or not
all students are required to respond to
each question.

Student discussion is driven by the
teacher and mainly remains at the
retell level, mostly using everyday
language, with little to no evidence
of academic o domain-specific
vocabulary.

Student discussion focuses on
variety of topics with each student
offering his/her own thinking withot
using ideas from peers.

Lesson mostly structures discussion
as teacher-led, with the majority of
interactions as teacher to student.

Gopyright © 2015 by International Gentef

 Students demonstrate their learning
by completing tasks that require.
comprehension.
‘There are opportunities for students to
demonstrate mastery through learing
tasks that require them to apply
knowledge and comprehend content.
Learning tasks include one or more
assigned ways for students to
demonstrate their thinking.

. studems respond to questions that
mons\ra(a ‘a comprehension of

Studants have opportunities to ask
questions during the lesson and most
questions focus on comparing and
contrasting information.

= Lesson includes questions at a range
of levels, but not all students are
required to respond to each question.

evider
Students provide oxclanations or
evidence of their thinking and re:

1o their peers’ comments.

Lesson structures discussion as a mix
of teacher-led and peer-to-peer with
the teacher facilitating the majority of
discussions.

Students demonstrate their learning

Learning tasks allow students to self-
select options to best represent their

that require analysis, synthesis, and
evaluation of information.

During the lesson, students generate
questions about content that
demonstrate rigorous independent
thinking.

Lesson uses questioning to carefully
support students in moving to higher
levels of thinking, ensuring that all
students have an opportunity to
respond.

3 - Developed

Students engage with peers in
teacher-guided academic discussions

Students support their ideas with
concrete explanations and evidence,

on or challenge the ideas of others.
Lesson mostly structures discussion

as independent peer-to-peer. The
teacher faciltates and redirects
need:

International Center for
Leadership in Education

* Bt devclop thok own eering
i tht et hek crolfy
inality, design, or adapt
Task inciuce the epperlumty -
students to assess their own learning
and move forward to adapt th
knowledge to new activities.
Learning tasks extend students”
learning, inspiring them to pursue
self-discovery.

« Students actively engage in
developing rigorous questions to
challenge the thinking of their peers.
Students are able to respond to
rigorous questions generated by peers
with little guidance from the teacher.

Lesson is designed to inspire all
students to engage in high-level
questioning around the learning task
with their teachers and peers.

4 - Well Developed

+ Students rimetdy dhvo the
ussion, consistently adding value
o the diaiogue with ther peers and
teacher, and respecting the opinion
and thoughts of both; the lesson shifts
to conversation rather than a Q&A
sesslon rogaring the melo concapta
studied.
Sidents areabloto stay focused on
the activtos ofnquiy and engago
logue, using content-rich
vocahu\ary with their peers.
Lessonis designed to inspire students

around the learning tasks,

lnail

Analyze, Synthesize, Evaluate

Relevance

Student Learning

Rubric

* Sstuk it
ructured, reflecting
understanding of mh:m\uum learned

ooty o Gomonsuate
foundational understanding of content,

« Students mainly engage with one
source of information for the lesson
and/or unit

Students use one source to complete
tasks focused on making simple
connections to content.

Lasecn wses o cne scuroe of
information. The unit/ess

organtzed around the stuchs of the
content-specific text

connectio
i

Commsections e vokarieased raihar
than included as part of the lesson.
Lesson provides appropriate content,
but without expiicit connections to
real-world application.

udent work requires application of
knowledge learned during th
unit,

Lesson provides students an
apgortunkty to compiete  spectic
{ask that equires appica

complete real-world tasks focused
‘on making simple connections to
content.

Lesson is structured around an
‘essential understanding/question,
uses primary and seconds

‘and includes opportunities for
students to connect content to a

‘content-specific text and an additional

ek plcaton:

Laweon provkden wons oppcrtaiien

1o connect content leared to
‘world appiication.

Copyright © 2015 by International Center for Leadership in Education. Al rights reserved.
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Support teachers in building effective instruction based on relevance of experiences to learners. The three indicators for relevance are: meaningful work, authentic
resources, and learning connection:

Student Learning

Instructional Design

* Studants ik and act sty 1o
ok kormation

oo acplnary sk o are
both creative and origina.

Student work requires the abilty to
select, organize, and present content
through relevant products with
multiple solutions.

esson inspires students with an
opportunkty to ik rtcal sbout

ew learning to create their own real-
ord,rtovant ks,

4~ Well Developed

S i
‘sources of information, both primary
and secondary, during \usson/umx
Inchcing muflformat e
Studonts soloct and uso a varioty
of resources to solve predictable or
unpredictable real-world scenarios.

« Lesson s structured around
essential understanding/question and
roles on studess 10 select mutce
et exs and o
e n roa work protie s,

= Students discover opportunities to
Sopky conent 1 thek ves o8 el .
real-world applicats
Suderes vmwnﬂem\y ke
oughtful connect
comenl learned ar
unpredictable situations.

Lesson inspires students to create
their own opportunities to connect
‘content learned t0 their lives, as well
as real-world applications.
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Active Engagement

Student Ownership

Productive Struggle



AISD Featured

Collaborative Team




STUARD

BEARCATS

Stuard
Elementary

1st Grade
Collaborative
Team

Click Here for Video

Katie Harbour

Heather Adking



https://drive.google.com/file/d/1SBO9Ogma2yxME8Ul4-SpfUOY9jKZemON/view

