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 Instructions
 
All formerly AU campuses must complete section 1: Attendance and Disciplinary Removals. Section II: TAKS Passing Rate is required for campuses with low performance in any TAKS subject area.  Section III: Completion/Dropout Rate is required for campuses  with low completion and/or high dropout rates.
 Instructions All formerly AU campuses must complete section 1: Attendance and Disciplinary Removals. Section II: TAKS Passing Rate is required for campuses with low performance in any TAKS subject area.  Section III: Completion/Dropout Rate is required for campuses  with low completion and/or high dropout rates.
SECTION I: ATTENDANCE AND DISCIPLINARY REMOVALS
(required for all formerly AU campuses) 
SECTION I: ATTENDANCE AND DISCIPLINARY REMOVALS(required for all formerly AU campuses) 
1. Attendance: Review and analyze attendance records for students in the target population(s) to identify possible causal factors for low performance and/or failure to complete or graduate with the cohort group. Identify trends or patterns. Evaluate parental/community involvement and support for education. Evaluate the effectiveness of the current reporting process for student absences. Evaluate whether procedures implemented when attendance problems are identified are timely and effective. Evaluate the effectiveness of initiatives to improve student attendance (i.e. parent conferences, counseling, disciplinary and/or legal consequences, mentoring, etc.). Evaluate the effect of instructional "recovery/re-teach" practices provided for students who are absent. Evaluate systems and procedures in place to comply with TEC §25.092, Minimum Attendance for Class Credit as it relates to mastery of the TEKS (not applicable to charter schools).
1. Attendance: Review and analyze attendance records for students in the target population(s) to identify possible causal factors for low performance and/or failure to complete or graduate with the cohort group. Identify trends or patterns. Evaluate parental/community involvement and support for education. Evaluate the effectiveness of the current reporting process for student absences. Evaluate whether procedures implemented when attendance problems are identified are timely and effective. Evaluate the effectiveness of initiatives to improve student attendance (i.e. parent conferences, counseling, disciplinary and/or legal consequences, mentoring, etc.). Evaluate the effect of instructional "recovery/re-teach" practices provided for students who are absent. Evaluate systems and procedures in place to comply with TEC §25.092, Minimum Attendance for Class Credit as it relates to mastery of the TEKS (not applicable to charter schools).
2. Disciplinary Removals (ISS, DAEP, OSS, JJAEP, Expulsion): Review and analyze student disciplinary removals for students in the target population(s) to identify possible causal factors for low performance and/or failure to complete or graduate with the cohort group. Identify trends or patterns. Evaluate discipline management plans and procedures.  Assess the administration of the discipline management plan and procedures for equity and appropriateness of disciplinary removals. For students assigned to alternative settings (ISS, DAEP, JJAEP): determine the extent to which the local curriculum is being addressed and assessed; evaluate the rigor/relevance of instruction relative to the regular program; evaluate the procedures in place to assess student learning of essential concepts upon return to the regular campus; evaluate procedures to "accelerate" student learning if important essential knowledge and skills were not learned in the alternative setting. 
2. Disciplinary Removals (ISS, DAEP, OSS, JJAEP, Expulsion): Review and analyze student disciplinary removals for students in the target population(s) to identify possible causal factors for low performance and/or failure to complete or graduate with the cohort group. Identify trends or patterns. Evaluate discipline management plans and procedures.  Assess the administration of the discipline management plan and procedures for equity and appropriateness of disciplinary removals. For students assigned to alternative settings (ISS, DAEP, JJAEP): determine the extent to which the local curriculum is being addressed and assessed; evaluate the rigor/relevance of instruction relative to the regular program; evaluate the procedures in place to assess student learning of essential concepts upon return to the regular campus; evaluate procedures to "accelerate" student learning if important essential knowledge and skills were not learned in the alternative setting. 
SECTION II: TAKS PASSING RATE
(Required for formerly AU campuses with low performance in any TAKS subject area)
SECTION II: TAKS PASSING RATE(Required for formerly AU campuses with low performance in any TAKS subject area)
1. Review student performance data for the area(s) of low performance during the past three years. Conduct an item analysis for TAKS objectives/Student Expectations (SE) to determine strengths and weaknesses. Disaggregate and analyze data by accountability subgroups, special program participation, or other commonalities. Consider other significant factors that may impact student performance (i.e. high expectations for all students, school culture and climate, performance monitoring, etc.). Consider ongoing or emerging trends, issues, or problems.
1. Review student performance data for the area(s) of low performance during the past three years. Conduct an item analysis for TAKS objectives/Student Expectations (SE) to determine strengths and weaknesses. Disaggregate and analyze data by accountability subgroups, special program participation, or other commonalities. Consider other significant factors that may impact student performance (i.e. high expectations for all students, school culture and climate, performance monitoring, etc.). Consider ongoing or emerging trends, issues, or problems.
2. Determine if TAKS results for students in the target population(s) align with: 1) grades awarded for courses in the area(s) of low performance, 2) local benchmark assessment results, and 3) local curriculum-based assessment (CBA) results. Determine if local assessments used to track student progress are aligned with TEKS objectives and are written at TAKS rigor. Determine if decisions regarding student interventions and support services are based on local assessment results.
2. Determine if TAKS results for students in the target population(s) align with: 1) grades awarded for courses in the area(s) of low performance, 2) local benchmark assessment results, and 3) local curriculum-based assessment (CBA) results. Determine if local assessments used to track student progress are aligned with TEKS objectives and are written at TAKS rigor. Determine if decisions regarding student interventions and support services are based on local assessment results.
3. Analyze the curriculum for each area of low performance. Consider the effectiveness and pacing of the district's scope and sequence. Determine if the curriculum is based on TEKS objectives and provides sufficient rigor. Evaluate the vertical and horizontal alignment of local curriculum with TEKS. Evaluate the alignment of local assessments to state assessments. 
3. Analyze the curriculum for each area of low performance. Consider the effectiveness and pacing of the district's scope and sequence. Determine if the curriculum is based on TEKS objectives and provides sufficient rigor. Evaluate the vertical and horizontal alignment of local curriculum with TEKS. Evaluate the alignment of local assessments to state assessments. 
4. Analyze the instructional program for each area of low performance. Determine if the curriculum is implemented consistently district-wide. Evaluate the effectiveness of instructional delivery in the area(s) of low performance, including the direct teach/ lesson cycle, learning styles and/or brain compatibility strategies, formative assessment and questioning, and individualized instructional methodologies, sheltered instruction, etc. Evaluate the effectiveness of the academic interventions and teacher support strategies (i.e. classroom and other tutorials, TAKS remediation programs, pull-outs, outside support, etc.). Evaluate the availability, utilization, and effectiveness of instructional materials and resources. 
4. Analyze the instructional program for each area of low performance. Determine if the curriculum is implemented consistently district-wide. Evaluate the effectiveness of instructional delivery in the area(s) of low performance, including the direct teach/ lesson cycle, learning styles and/or brain compatibility strategies, formative assessment and questioning, and individualized instructional methodologies, sheltered instruction, etc. Evaluate the effectiveness of the academic interventions and teacher support strategies (i.e. classroom and other tutorials, TAKS remediation programs, pull-outs, outside support, etc.). Evaluate the availability, utilization, and effectiveness of instructional materials and resources. 
SECTION III: COMPLETION/DROPOUT RATE
(Required for formerly AU campuses with low completion and/or high dropout rate)
SECTION III: COMPLETION/DROPOUT RATE(Required for formerly AU campuses with low completion and/or high dropout rate)
1. Identify the students that did not complete or graduate with their cohort groups for 2008, 2009, and 2010. Determine the characteristics of students impacting the completion and/or drop out rates for the past 3 years. Determine the extent to which factors, trends, and patterns impacted the completion and/or drop out rates (i.e. demographics, attendance, discipline, academic performance data, TAKS exemptions, etc.).  Identify the common special programs in which students in the targeted group participated (i.e., PEP, homeless, BE/ESL, CTE, special education, migrant, etc.).  Analyze the students that did not graduate by subpopulations. Analyze the data of the feeder campuses and identify trends/issues that impact completion rates. Note: Findings from this probe should also be addressed in the feeder schools' campus improvement plans. 
1. Identify the students that did not complete or graduate with their cohort groups for 2008, 2009, and 2010. Determine the characteristics of students impacting the completion and/or drop out rates for the past 3 years. Determine the extent to which factors, trends, and patterns impacted the completion and/or drop out rates (i.e. demographics, attendance, discipline, academic performance data, TAKS exemptions, etc.).  Identify the common special programs in which students in the targeted group participated (i.e., PEP, homeless, BE/ESL, CTE, special education, migrant, etc.).  Analyze the students that did not graduate by subpopulations. Analyze the data of the feeder campuses and identify trends/issues that impact completion rates. Note: Findings from this probe should also be addressed in the feeder schools' campus improvement plans. 
2. Evaluate the effectiveness of special services and programs available to assist students from prior cohorts with timely interventions. Determine if all requirements of TEC §28.0211 (Accelerated Instruction), TEC §28.0212 (Personal Graduation Plan - PGP; optional for charters), and TEC §28.0213 (Intensive Program Instruction) have been met. Review campus procedures for identifying targeted students. Analyze the effectiveness of support services and dropout programs available. Review campus procedures for accurately documenting and reporting student leavers.
2. Evaluate the effectiveness of special services and programs available to assist students from prior cohorts with timely interventions. Determine if all requirements of TEC §28.0211 (Accelerated Instruction), TEC §28.0212 (Personal Graduation Plan - PGP; optional for charters), and TEC §28.0213 (Intensive Program Instruction) have been met. Review campus procedures for identifying targeted students. Analyze the effectiveness of support services and dropout programs available. Review campus procedures for accurately documenting and reporting student leavers.
3. Apply the characteristics identified in #1 and the findings in #2 above to the current student cohorts to identify the students who may be in danger of dropping out or not graduating with their cohort group. Evaluate the process used to monitor student progress prior to failure and before students have dropped out of school.
3. Apply the characteristics identified in #1 and the findings in #2 above to the current student cohorts to identify the students who may be in danger of dropping out or not graduating with their cohort group. Evaluate the process used to monitor student progress prior to failure and before students have dropped out of school.
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	Campus_Name: Dalhart Independent School District
	CDN: 042
	LEA_Name: Dalhart Jr. High School
	NC1: Thirty two student records from  the target group were reviewed.  Only two students in the target group had attendance problems.  Currently attendance is kept using a computer program for attendance.  Attendance is taken at the beginning of the class period.  The attendance procedures implemented at Dalhart Jr. High are effective and done in a timely manner.  No problems or irregularities were noted.
	NC1: Records for the target population were reviewed.  No students were placed in the DAEP.  The discipline management plan was evident and readily available in the student handbook.  It was determined to be appropriate and equitable.  Four students out of the target population were placed in an ISS setting.  When placed in ISS the students have access to the classroom teacher who prepares and brings assignments to the ISS room and picks up completed work to grade.  The ISS instructor assists the students unless the subject matter is too rigorous and the regular classroom teacher comes at the conference period and provides one on one instruction to the student.   The regular curriculum is continued and the student is provided with much the same rigor and relevance that students in the regular classroom have access to.  Student work is evaluated using the same test instruments as students in the regular classroom use.  Students stay on target and learn the same TEKS/TAKS as regular classroom students.  Back to School Night , and Report Card night for parents were held.  Band Boosters and UIL activities served as support groups for students.
	NC1: 8th Grade Science data indicates the following scores:  2010-74%, 2009- 59%, 2008- 57% and 2007- 83%.  Science scores to be academically acceptable were as follows:  2008- 45%, 2009- 50%, and 2010-55%.  Item analysis indicates that Objective #___ is a weak area.  Objective __ is a strength.  Data Disaggregation indicates that Hispanic males performed below expectations.  During the 2009-2010 school year initiatives were put in place to improve student performance.  Scores for Hispanic males rose from 29% to 64%.  During the 2009-2010 school year a change in teacher occurred, the ASAP program for homework , re-teach practices, data disaggregation for each Benchmark and parent conferences for students who seemed to be getting off track were put in place.  Students who were absent were immediately placed in ASAP to complete missing assignments.  The school principal and counselor met with students who were lagging behind in schoolwork and provided mentors to assist with TEKS mastery.
	NC1: Released TAKS tests were used as Benchmarks.  Local assessments and benchmarks served as guides to assist the teacher in addressing any low performing areas in student performance.  TAKS results in the target population aligned with grades awarded for the course area of low performance.  Benchmark grades steadily improved throughout the school year, and as the new teacher improved in teaching capabilities the grades for students improved.  Local curriculum-based assessments and benchmarks were aligned to the TEKS/TAKS.  Test questions were written at TAKS rigor and student interventions  were in place for students who showed weak areas.  
	NC1: District curriculum was reviewed and analyzed.  The pacing and effectiveness  of the districts scope and sequence were evaluated and met all criteria.  No students were retained and school policies for make-up work and tutorials were implemented.  Therefore it appears that other causal factors were involved in the 2008-2009 test scores.
	NC1: The science instructional program was analyzed.  The curriculum was implemented.  Homework policies were in place and adhered to.  Individualized instructional methodologies , sheltered instruction and formative assessments were utilized.  Campus teachers met collaboratively with each other and met with other area teachers to collaborate.  Science lab materials were updated and newly purchased lab materials are more motivating and contribute to more hands on experiments.



